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0z

Gog hareketlerinin baslamasiyla birlikte, iiniversiteler de toplumun genel yapist gibi kiiltiirel ¢esitlilikten
etkilenmis ve farkli kiiltiirel 6zelliklere sahip 6grencilerden olusan bir yapiya biirlinmiistiir. Bu baglamda,
bu arastirmanin amaci, tiniversitelerdeki miilteci 6grencilerin psiko-sosyal uyumlarini degerlendirebilecek
bir 6lgek gelistirmek ve bu dlgegin gegerlilik ile giivenirlik ¢aligmalarimi gergeklestirmektir. Bu amag
dogrultusunda “Miilteci Universite Ogrencilerinin Psikososyal Uyum Olgegi” 4°lii Likert tipinde sistematik
bir siirecle gelistirilmistir. Arastirmanin 6rneklemi belirlenirken agimlayici faktdr analizi igin 210,
dogrulayici faktor analizi igin 115 uluslararasi iiniversite 6grencisi secilmistir. AFA sonucunda Miilteci
Universite Ogrencilerinin Psikososyal Uyum Olgegi’nin son hali toplam 13 madde ve psikolojik, sosyal ve
iletisim olarak adlandirilan ii¢ alt boyuttan olusmustur. Ozdegerleri 1.00'in {izerinde olan ii¢ faktdr toplam
varyansin %61.33'nii agiklamistir. DFA sonucunda model-veri uyum indeksleri y%/df = 2.54, CFI= .90,
GFI= .85, IFI= .90 ve SRMR= .06 olarak bulunmustur. Olgegin giivenilirligini test etmek igin ii¢ alt boyut
icin yapilan hesaplamalarda Cronbach Alpha katsayilar: sirasiyla 0.83, 0.67 ve 0.74 olarak bulunmustur.
Uygulanan analizler; gelistirilen 6lgegin {iniversitelerde egitim gdren miilteci 6grencilerin psikolojik ve
sosyal uyum diizeylerini belirlemede giivenilir ve gegerli bir 6l¢iim aract oldugunu gostermektedir.

Anahtar Kelimeler: Psikososyal uyum, miilteci iiniversite 6grencileri, 6lgek gelistirme.

ABSTRACT

With the beginning of migration movements, universities, like the general structure of the society, have
been affected by cultural diversity and have become a structure consisting of students with different cultural
characteristics. In this context, the aim of this study is to develop a scale that can evaluate the psychosocial
adaptation of refugee students in universities and to carry out validity and reliability studies of this scale.
In line with this purpose, the ‘Psychosocial Adaptation Scale of Refugee University Students’ was
developed with a 4-point Likert-type systematic process. While determining the sample of the study, 210
refugee university students were selected for exploratory factor analysis and 115 for confirmatory factor
analysis. As a result of EFA, the final version of the Refugee University Students' Psychosocial Adaptation
Scale consisted of a total of 13 items and three sub-dimensions: psychological, social and communication.
Three factors with eigenvalues above 1.00 explained 61.332% of the total variance. As a result of CFA,
model-data fit indices were found as y*/df = 2.54, CFI= .90, GFI= .85, IFI= .90 and SRMR= .06. In the
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calculations made for the three sub-dimensions to test the reliability of the scale, Cronbach Alpha
coefficients were found to be 0.83, 0.67 and 0.74, respectively. The analyses show that the developed scale
is a reliable and valid measurement tool in determining the psychological and social adaptation levels of
refugee students studying at universities.

Keywords: Psychosocial adaptation, refugee university students, scale development.

INTRODUCTION

Migration, globalisation and mobility processes have led to radical changes in the
demographic structure of societies around the world in the 21st century and significantly increased
cultural diversity (Gay, 2014). These changes have had a profound impact on economic and
political structures as well as social areas such as education, health and social services. Tiirkiye
is both a transit and destination country for migration movements due to its geographical location,
historical background and cultural richness (Ersoy & Turan, 2019). This situation has led to a
significant diversity in Tiirkiye's population structure and brought along challenges as well as
opportunities, especially in the field of education (Yakar & Siidas, 2019). Because of Tiirkiye’s
geopolitic location, the 2011 civil war in Syria caused millions of people to flee their country, and
Tiirkiye has become one of the most important asylum destinations for Syrian refugees (UNHCR,
2022). There are approximately three million Syrian refugees in Tiirkiye, more than half of whom
are school-age children and youth (DGMM, 2024). As of July 2024, only 6 per cent (58,213) of
the approximately 350,000 Syrian students of university age in Turkey were enrolled in higher
education (YOK, 2024). It is observed that the remaining 94% are employed informally or are not
included in any educational or vocational programme (Kaya, 2019). This situation clearly
demonstrates the need for comprehensive research that addresses the challenges affecting refugee
students' educational processes and their integration into society.

Beyond meeting the basic needs of refugee students, providing access to higher education
opportunities is critical for both individual development and social integration and welfare (Soylu
et. al., 2020). Universities offer an important platform to support the academic success of refugee
students from different sociocultural backgrounds, encourage their personal development and
facilitate their integration into society (Kaya, 2019; Sarier, 2020). However, refugee students face
a wide range of challenges in accessing higher education and participating in educational
processes. The language barrier is one of the main ones. Refugee students who are not proficient
in Turkish have difficulty in following courses, achieving academic success, and communicating
effectively with their social environment (Alabay & Ersal, 2020). Problems in accessing
educational materials, deficiencies in academic writing skills, and classroom communication
problems further complicate this process (Giingor & Senel, 2018; Taskin & Erdemli, 2018). In
addition, socioeconomic challenges also constitute a significant barrier for refugee students. Due
to financial inadequacies, limited scholarships and financial support, many students have
difficulty focusing on their education and have to work to make ends meet (Aydin & Kaya, 2019;
Lambrechts, 2020). This situation negatively affects students' academic success and university
experience (Glil & Tiirkmen, 2019).

For refugee students, social cohesion and integration stand out as an indispensable element
in educational processes (Berry & Hou, 2016). However, factors such as cultural differences,
discrimination and xenophobia make it difficult for refugee students to establish healthy
relationships with local communities and adapt to their social environment (Measham et. al.,
2014; Salvati et. al., 2020). Such experiences negatively affect students' psychological health,
reduce their educational achievement and slow down their integration into society (Davidov et.
al., 2020). Psychosocial cohesion plays a critical role in overcoming such difficulties that refugee
students face in their educational processes. Students' feeling safe and accepted, being able to
maintain social relationships and emotional balance are among the basic elements of psychosocial
cohesion (Buzzai et. al, 2023). However, refugee students struggle with multidimensional
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problems such as language barriers, past traumas, discrimination and socioeconomic inequalities
(Taylor & Sidhu, 2012). Education is not only a process that provides knowledge and skills to
overcome these challenges, but also a multifaceted platform that accelerates the integration of
refugee students into society and allows them to feel safe (Aalto et al., 2024; Biasutti et.al., 2020).

This research takes its theoretical basis from Berry's Cultural Adaptation Model (Berry,
1997). The model provides a comprehensive framework to explain the psycho-social adaptation
processes that immigrant individuals face in a new cultural environment. Four adaptation
strategies are defined based on the level of individuals' preservation of their own cultural identity
and bonding with the host society: integration, assimilation, separation and marginalisation.
Integration refers to maintaining one's own cultural identity and establishing social and cultural
ties with the host society and has a strengthening effect on psycho-social cohesion in educational
settings. In our research, refugee university students who adopt this strategy are predicted to have
higher levels of cohesion and strong social relationships. Assimilation refers to leaving one's own
cultural identity and adopting the values of the host society, which may create psychological stress
due to loss of cultural identity and negatively affect academic and social achievement.
Disengagement is a strategy in which the individual avoids interaction with the host society by
focusing on his/her own culture and may lead to social isolation and low levels of adaptation.
Marginalisation, on the other hand, is the distancing of the individual from both his/her own
cultural identity and the host society; this strategy can lead to serious psychological problems and
disengagement from the educational process. The scale developed in this study aims to objectively
assess the effects of these strategies on refugee university students' psycho-social adaptation in
the university environment. Thus, by determining which strategy individuals adopt, it is aimed to
contribute to the restructuring of educational policies to support the integration of refugee students
(Berry, 2005; Berry et al., 2011).

Berry's model provides a comprehensive framework for understanding the psycho-social
adaptation processes of refugee students in Tlirkiye and developing solutions for the difficulties
they face. This study aims to develop a scale to assess the psycho-social adaptation levels of
refugee students studying in a university environment and to conduct validity and reliability
analyses of this scale. This scale to be developed will provide an objective assessment of refugee
university students' adaptation processes and guide educational policies to create more effective
support mechanisms. Understanding the difficulties faced by refugee students in their educational
processes, developing appropriate support mechanisms for these problems and implementing
inclusive education policies will provide important contributions at individual and social level.

METHOD
2.1. Importance of the Research

The aim of this study is to develop a scale to determine the psychosocial adaptation levels
of refugee students studying at university. In the study, general survey model, one of the
descriptive research methods, was used to determine the psychosocial adaptation of refugee
students during their university education. Survey type research refers to the data obtained from
the whole universe or a sample large enough to represent the universe in order to obtain a general
understanding about the universe. Karasar (2013) defined the descriptive survey model as trying
to reveal the past and present of a situation as it exists. Since most of the educational problems
are identifiable, research in the survey model provides important contributions to theorists and
practitioners in understanding and increasing knowledge (Balci, 2009). The fact that the aim of
this study was to develop a scale to determine the psychosocial adaptation of refugee students
studying at the university was an important factor for the researchers to design in the survey
model.
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2.2. Study Group

The study group of the research consists of refugee students enrolled in different
universities in Tirkiye. The characteristics and number of the sample are seen as an important
variable for the effectiveness of the analyses (Confirmatory Factor Analysis (CFA) and
Exploratory Factor Analysis (EFA)) to be conducted in the scale development process and to
reach the objective results of the study. There are different perspectives on the size of the sample
in factor analysis. Some researchers consider the sample group to be 100-200 (Biiyiikoztiirk,
2002) and some researchers consider the sample size to be 200-300 (Meyer et al., 2016).
Tabachnick & Fidel (2007) considered five times the number of scale items to be sufficient, while
Tavsancil (2010) stated that the sample should be ten times the number of items. Some researchers
accept a sample size between 5-10 times the number of items (Child, 2006; Cohen & Swerdlik,
2009; Kline, 1994). However, as a general practice, it can be said that the number of scale items
is taken as a basis when determining the sample.

Since the participants in this study represent a limited and difficult-to-reach sample group,
snowball sampling was used to reach the participants. Thus, in order to obtain the necessary data
for the research in a fast and practical way, snowball sampling, one of the purposeful sampling
methods, was used in the online environment, and data were collected by going to the process of
reaching other participants after interviewing the first participant (Giiler, Halicioglu, Tasgmn,
2013; Yildinnm & Simsek, 2018). Google Forms was used to enable refugee students to deliver
the form to other students studying in Turkey.

In the study, 210 refugee university students were reached for EFA and 115 for CFA.
However, since 12 of the participant students did not fill out the scale appropriately (marking the
same option or incomplete for all scale items), they were separated from the data set during the
data control by the researchers. As a result, the data of 203 participants for EFA and 110
participants for CFA were analysed.

2.3. Data Collection Tools

The ‘Psychosocial Adaptation Scale of Refugee University Students’ developed by the
researchers was used as a data collection tool in the study. It has been noticed that there is no
absolute practice for the scale development process and some researchers have handled the scale
development process with different lenses (Crocker & Algina, 2008; Tezbasaran, 2008; DeVellis,
2017; Erkus, 2012; Eze et al., 2017; Cohen & Swerdlik, 2018). Therefore, the scale development
process of DeVellis (2017), which is considered to be more practical by the researchers, was
applied. DeVellis (2017) evaluated the scale development process in eight steps: deciding on the
construct to be measured, creating the item pool, determining the measurement format, reviewing
the item pool by experts, evaluating the inclusion of validity items in the scale, applying the items
to the sample in which the scale was developed, evaluating the items, and optimising the scale
length.

At the beginning of the scale development process, after reviewing the national and
international literature and conducting focus group interviews with a group of refugee students,
statements were written for the elements and components of psychosocial adaptation. These
statements were used to form the item pool and a pool of 46 items in a 4-point Likert structure
related to the main theme of ‘Psychosocial Adaptation’ was formed. While answering the items
of the scale, the participants responded as follows; 1: Strongly Disagree, 2: Disagree, 3: Agree,
4: Strongly Agree. The statements in the item pool were submitted to the opinions of the experts
in the field and a scale form consisting of 24 items was formed by removing some repetitive and
incomprehensible items.

Support was received from Turkish language experts in order to correct the expressions
that may cause semantic confusion in the form and to represent the applied context. The finalised
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scale was piloted with a group of 10 refugee students in order to avoid any semantic confusion
that may occur while answering the scale by the target sample and in terms of the response time
of the scale. After the feedback obtained, the scale was started to collect data to be applied to the
target sample via Google Forms. The ‘Psychosocial Adaptation Scale of Refugee University
Students’, which was developed for refugee students who are active students at any university,
has a 3-factor structure consisting of 13 items after the completion of the scale development steps.
The steps of the ‘Refugee University Students’ Psychosocial Adaptation Scale’ development
process are summarised in Figure 1:

Figure 1

Development Process of The Scale

Formation of an item pool of 46 items as a result of literature
review and interviews

Getting opinions from the focus group to which the scale
will be applied

Reducing the number of items by applying experts’ opinion

Piloting the scale to a group of 10 people

Applying the scale to the participants and analysing the data

2.4. Data Collection Process

The researchers obtained the necessary permissions from the ethics committee unit for data
collection. The study was approved by Siirt University Ethics Committee within the scope of the
permission dated 15.05.2024 and numbered 6952. Informed consent form was given to all
participants within the scope of the study. In order to minimise the problems that may be faced in
reaching the sample to be researched and to ensure access to a higher number of participants, the
measurement tool was transferred to Google Forms and the data were collected electronically.
Care was taken to collect data from different universities in order to minimise the number of
refugee students in the region and to increase the country and cultural diversity of the participants.
Participants took approximately 5 minutes to fill in the Psychosocial Adaptation Scale of Refugee
University Students. Snowball sampling was used to reach refugee students from different
cultures and nations, and the scale was applied to a total of 325 participants, 210 for EFA and 115
for CFA.

2.5. Data Analyses

In order to develop the Psychosocial Adaptation Scale of Refugee University Students,
analyses were performed on 325 forms. In order to test normality values, skewness and kurtosis
values were examined and it was found that the research study data had a normal distribution (-1
to +1). Then, Kaiser- Meyer- Olkin (KMO) and Bartlett Sphericity tests were analysed. Cronbach
Alpha internal consistency coefficient was calculated to determine the internal consistency. In
order to test the construct validity of the scale, the data set of 325 participants was first analysed
for outliers, and after removing 12 outliers, EFA was applied to the data set of 210 participants
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and CFA was applied to the data set of 110 participants. IBM SPSS Statistics and Amos were
used for the analyses in the study (Blunch, 2012).

FINDINGS
3.1. Findings Related to Exploratory Factor Analysis

Before conducting EFA, the research is expected to meet the statistical assumptions.
Therefore, Kaiser Meyer Olkin (KMO) and Bartlett's test of sphericity were checked for sample
size criterion. In the study, KMO value was found .834. KMO and Bartlett's test results are given
in Table 1.

Table 1
KMO and Bartlett's Test Results

KMO 834
72 1625.92
Sd 78

P .000

According to the EFA results, it was concluded that there were three factors with
eigenvalues higher than 1 in the scale and explained 61,332 % of the total variance. The variances
explained by the eigenvalues of these factors were calculated as 3,546, 2,991 and 1,436,
respectively. The total variance explained by the scale items is given in Table 2.

Table 2

Total Variance Explained by the Scale Items

Component Initial Eigenvalues Total Load Squares
Total  Variance (%) EA;/(:;:umulatlon Total Variance(%) EA;/CO;:umulatlon
0
1 6.16  47.38 47.38 3.55 27.28 27.28
2 1.71 13.12 60.50 299 23.01 50.29
3 1.12  8.59 69.09 1.44  11.05 61.33

The scree plot, which was made to determine how many factors the items in the scale are
accumulated under, shows that the measurement tool has three factors. The content analyses
obtained from the researchers' focus group interviews with 10 refugee university students also
support this finding. The scree plot of the accumulation of the items of the Psychosocial
Adaptation Scale of Refugee University Students is shown in Figure 2.
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Figure 2
Scree Plot of the Scale
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Considering that the loadings of the scale items were .40 and above (Tabachnick & Fidell,
2019), 11 items that were below the reference value and were not collected under any dimension
were deleted from the scale. According to the EFA analysis, a scale with three dimensions
consisting of 13 items and explaining 61.33% of the total variance was obtained.

The naming of the subdimensions was based on both the relevant literature and the
qualitative findings obtained from focus group discussions conducted with refugee students. The
themes that emerged from these discussions were analyzed in conjunction with existing
theoretical frameworks, leading to the identification of three dimensions: Psychological
Dimension (items 1-4), Communication Dimension (items 5-10), and Social Dimension (items
11-13). The Psychological Dimension includes items related to emotional well-being and
individual resilience, the Communication Dimension reflects the interactions and language-
related experiences of students, and the Social Dimension encompasses aspects related to social
integration and relationships with peers. This multidimensional structure aligns with previous
studies examining the adaptation and experiences of refugee students in educational settings.

The item "I can express myself freely in the classroom.” within the Communication
Dimension was reverse-coded to ensure consistency in the interpretation of higher scores across
the scale. This reverse coding was applied to align the item with the overall construct
measurement. The loadings of the scale items vary between 0.47 and 0.99. The loadings of all
items in the scale are shown in Table 3.
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Table 3
Item Loadings According to EFA Results

Scale Items Dimension Name Ttem .
Loadings
I feel happy to get to know different cultures at the university. .99
I believe that learning about other cultures has improved my
relationships at the university. Psychological 87
. . Dimension
I feel that I am as valuable as every student at the university. .55
I can comfortably establish a dialogue with the lecturers. 47
I find it difficult to express myself in Turkish at university. a7
I hesitate to actively participate in the classroom activities as | 63
have difficulty in expressing myself in Turkish. '
I feel lonely because of cultural differences at the university. .. .61
: Communication
I can express myself freely in the classroom. Dimension -.61
I hesitate to express myself in the classroom because of the fear 59
of being shamed. '
I have difficulties in activities with university students with 57
whom I do not have a common culture. )
I can easily make friends with new people. .59
I think that students at the university are friendly to refugee Social 58
students. Dimension '
I think that students at the university respect differences. .53

2.2. Findings Related to Confirmatory Factor Analysis (CFA)

In order to test the structure created by the exploratory model in the Psychosocial
Adaptation of Refugee University Students scale and to test the suitability of the model, CFA was
applied on the data set of 110 refugee university students. CFA is the process of bringing a scale
to a state that can be used with confidence (Sencan, 2005). The three-dimensional structure
formed as a result of EFA was applied to CFA using the AMOS programme. The values obtained
in the CFA test should be at the level of ‘perfect’ or ‘acceptable’ fit. In this context, ¥2/sd, SRMR,
CFI, GFI and IFI were evaluated. As seen in Table 4, it is seen that ¥2/sd, SRMR, CFI, GFI and
IFI values are between ‘acceptable’ values. CFA fit index values of the scale are shown in Table
4 and CFA values of the scale are shown in Figure 3.

Table 4
CFA Fit Indices of Refugee University Students' Psychosocial Adaptation Scale

Fit Criterion Perfect Fit Acceptable Fit Scale Values
x?/sd 0<x*sd<2 2<x*sd <3 2.54

SRMR 0< SRMR <.05 .05<SRMR <£.10 .06

CFI 95 <CFI<1.00 90 <CFI<.95 .90

GFI 90 <GFI<1.00 .85 <GFI<.90 .85

IF1 95 <IFI1<1.00 90 <TIFI<.95 .90
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Figure 3
CFA Values For the Scale
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2.3. Findings Related to Reliability Analyses

Internal consistency analysis was performed for the reliability analysis of the Psychosocial
Adaptation of Refugee University Students Scale. To test this, Cronbach's alpha value was
analysed. The internal consistency reliability results of the research are given in Table 5.
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Table 5

Findings Related to Internal Consistency Analyses of the Scale

Dimensions Cronbach Alpha Values
Psychological Dimension .83
Communication Dimension .67
Social Dimension 74

According to the analyses (EFA, CFA) carried out by the researchers, it was concluded that
the ‘Psychosocial Adaptation of Refugee University Students Scale’ has a three-factor and 13-
item structure with high construct validity and reliability (Cronbach's alpha =.83, .67, .74) when
the fit indices are taken into consideration. It is considered that the developed scale can be used
to reveal the psychosocial adaptation levels of refugee students studying at universities.

DISCUSSION

This study aimed to develop a valid and reliable measurement tool to assess the
psychosocial adaptation levels of refugee students studying at universities. The Psychosocial
Adaptation Scale of Refugee University Students was developed based on Berry's Cultural
Adaptation Model and revealed a three-dimensional structure: psychological, social and
communication. In this context, statistical analyses were conducted to ensure the validity and
reliability of the scale. Exploratory and confirmatory factor analyses were conducted to examine
the structure of the scale, while reliability tests were conducted to assess internal consistency.

To evaluate the suitability of the data for factor analysis, both the Kaiser-Meyer-Olkin
(KMO) test and Bartlett's test of sphericity were conducted, as both provide critical information
on the suitability of the data set for this statistical procedure. Since Field (2009) evaluates KMO
values as 0-.50 unacceptable, .50-.59 very bad, .60-.69 bad, .70-.79 medium, .80-.89 good and
.90-1.00 very good, it is assumed that the KMO (.834) value obtained in the study is ‘good’. Hair
et al. (2019) accept that variables are suitable for factor analysis if the p value is less than .05 in
Bartlett's test. In the study, as Bartlett's test x> value was found to be 1625.92 and p value was
found to be .000, the research is suitable for factor analysis.

As aresult of the EFA conducted in the study, it was determined that the scale had a three-
dimensional structure explaining 61.33% of the total variance. When the literature is examined,
it is seen that explaining at least 40% of the total variance is accepted as a sufficient criterion in
factor analysis studies (Kline, 2014). The three main factors obtained are psychological dimension
(eigenvalue = 3.55), social dimension (eigenvalue = 2.99) and communication dimension
(eigenvalue = 1.44). Factors with eigenvalues greater than 1 provide the explanation of a
significant portion of the variance (Tathdil, 1992). This factor structure is consistent with the
findings obtained from both the focus group interviews and the literature. The conducted scree
plot analysis also supported the three-factor structure of the scale.

Confirmatory Factor Analysis (CFA) was conducted to confirm the basic structure of the
scale developed to assess the psychosocial adjustment of refugee students and to accurately reflect
the theoretical constructs of the proposed model and the relationships between items. According
to the CFA results of the scale, ¥*/df = 2.54 (Kline, 2011), CFI = .90 (Bentler & Bonett, 1980),
GFI = .85 (Schermelleh-Engel & Moosbrugger, 2003), IFI = .90 (Marsh, Hau, Artelt, Baumert &
Peschar, 2006) and SRMR = .06 (Browne & Cudeck, 1993) values calculated for model-data fit
indicate that the scale meets acceptable fit criteria. These values confirmed the consistency of the
scale with the theoretical model and revealed that it is statistically appropriate to consider
psychosocial adaptation in three basic dimensions.
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Cronbach Alpha internal consistency coefficient was used in the reliability analysis of the
Three-Dimensional Refugee Students' Psychosocial Adjustment Scale. In general, an internal
consistency value of .70 and higher is an acceptable value (DeVellis, 2014; Biiyiikoztiirk, 2015).
While the acceptable value is expected to be 0.70 and above when calculating internal consistency
(Nunnally & Bernstein, 1994), Wim et al. (2008) state that the range of 0.60-0.80 is also an
acceptable value for the internal consistency coefficient. In addition, Pallant (2001) emphasises
that an alpha value above 0.60 for internal consistency can be considered as high reliability and
acceptable index. According to the results of Cronbach Alpha tests conducted within the scope of
reliability analysis, a = .83 for the psychological dimension, a = .74 for the social dimension and
a=.67 for the communication dimension. Especially the high reliability level of the psychological
dimension shows that the scale is a powerful tool in assessing the emotional states of refugee
students. The reliability values of the social and communication dimensions were found to be at
acceptable levels.

The research findings provide important clues in understanding the psycho-social
adaptation processes of refugee students in the context of Berry's Cultural Adaptation Model. It
was observed that the psycho-social adaptation levels of the students who adopted the integration
strategy were higher, and academic and social success was also related to this adaptation strategy.
This finding suggests that refugee university students' preserving their own cultural identity and
establishing healthy social ties with the host society has an effect on both individual and social
cohesion. On the other hand, assimilation strategy may increase psychological stress due to loss
of cultural identity, separation strategy may lead to social isolation and lack of communication,
and marginalisation strategy may lead to the most negative results in psycho-social adaptation
processes.

The results of the study reveal that in order to increase the psycho-social adaptation levels
of refugee students, universities should focus on practices that promote integration strategies. In
particular, support mechanisms such as language support, cultural adaptation programmes, social
activities and psycho-social counselling services play a critical role in facilitating students'
integration processes.

The sample size and representativeness of this study are among its limitations. Despite
offering important insights into the scale's psychometric qualities, the results are based on a
particular subset of university students who are refugees. Further research should think about
increasing the sample size and using the scale with diverse refugee student groups in different
educational contexts to improve the results' generalizability. Further studies using bigger and
more varied sample sizes would enhance the scale's dependability and suitability for use in various
settings while also assisting in the validation of the factor structure. In addition, the limitations of
the study include the fact that the sample consisted largely of Middle Eastern and Central Asian
students and that it was administered only to Turkish-speaking refugee students. This may limit
the applicability of the scale in a large refugee population. A broader representation of different
cultural groups and linguistic diversity in future studies may increase the generalisability of the
scale.
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GENISLETILMIS OZ
Giris

Gog, kiiresellesme ve hareketlilik siiregleri, 21. yiizyilda diinya genelinde toplumlarin
demografik yapisinda koklii degisimlere yol agmis ve kiiltiirel gesitliligi dnemli 6lgiide artirmistir
(Gay, 2014). Bu degisimler, ekonomik ve siyasi yapilarm yani sira egitim, saglik ve sosyal
hizmetler gibi toplumsal alanlarda da derin etkiler yaratmistir. 2011 yilinda Suriye'de baslayan i¢
savas, milyonlarca insanin {ilkelerini terk etmesine neden olmus, Tiirkiye ise Suriyeli miilteciler
icin en 6nemli sigimma noktalarindan biri haline gelmistir (UNHCR, 2022). Temmuz 2024
itibartyla, Tirkiye’de iiniversite ¢aginda olan yaklasik 350 bin Suriyeli 6grenciden yalnizca
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%6 s1nn (58.213 kisi) yiiksekogretime kayitl oldugu belirtilmektedir (YOK, 2024). Geriye kalan
%94’liik kesimin ise kayit dig1 istihdam edildigi veya herhangi bir egitim ya da mesleki programa
dahil olmadig1 gozlemlenmektedir (Kaya, 2019). Bu durum, miilteci 6grencilerin egitim
stireclerini ve topluma uyumlarini etkileyen zorluklan ele alan kapsamli arastirmalara duyulan
ihtiyaci agikca ortaya koymaktadir.

Miilteci 6grenciler yiiksekogretime erisimde ve egitim siireglerine katilimda ¢ok cesitli
zorluklarla karst karsiya kalmaktadir. Bunlarin basinda dil bariyeri gelmektedir. Egitim
materyallerine erisimde yasanan sorunlar, akademik yazma becerilerindeki eksiklikler ve sinif i¢i
iletisim problemleri bu siireci daha da karmasik hale getirmektedir (Glingdér & Senel, 2018;
Taskin & Erdemli, 2018). Miilteci 6grenciler acgisindan egitim siireclerinde sosyal uyum ve
entegrasyon, vazgecilmez bir unsur olarak o6ne ¢ikmaktadir (Berry & Hou, 2016). Ancak kiiltiirel
farkliliklar, ayrimcilik ve yabanci diismanligi gibi etkenler, miilteci Ogrencilerin yerel
topluluklarla saglikli iligkiler kurmasini ve sosyal ¢cevrelerine uyum saglamasini zorlagtirmaktadir
(Measham et al., 2014; Salvati, Basili, Carone, & Giacomantonio, 2020). Bu tiir deneyimler,
ogrencilerin psikolojik sagligini olumsuz etkileyerek egitim basarilarini diistirmekte ve topluma
entegrasyon slireclerini yavaglatmaktadir (Davidov et al., 2020). Psiko-sosyal uyum, miilteci
Ogrencilerin egitim siireglerinde karsilastiklar1 bu tiir zorluklarin asilmasinda kritik bir rol
oynamaktadir. Ogrencilerin kendilerini giivende ve kabul edilmis hissetmeleri, sosyal iliskilerini
stirdiirebilmeleri ve duygusal dengeyi saglayabilmeleri psiko-sosyal uyumun temel unsurlar
arasinda yer almaktadir (Buzzai, Passanisi, Aznar, & Pace, 2023).

Teorik temelini Berry’nin Kiiltiirel Uyum Modeli’nden (Berry, 1997) alan bu arastirmada
gbemen bireylerin yeni bir kiiltiirel ¢evrede karsilastiklari psiko-sosyal uyum siireclerini
aciklamak i¢in kapsamli bir ¢ergeve sunulmaktadir. Bireylerin kendi kiiltiirel kimliklerini koruma
ve ev sahibi toplumla bag kurma diizeylerine dayali olarak dort uyum stratejisi tanimlanir:
entegrasyon, asimilasyon, ayrilma ve marjinallesme. Aragtirmada gelistirilmesi hedeflenen 6lgek,
bu stratejilerin miilteci 6grencilerin iliniversite ortamindaki psiko-sosyal uyumlarina etkilerini
nesnel olarak degerlendirmeyi amaglamaktadir.

Yontem

Bu aragtirmanin amaci iiniversitede egitim goren miilteci 0grencilerin psikososyal uyum
diizeylerini saptamaya yonelik bir Olgek gelistirmektir. Arastirmada, miilteci Ogrencilerin
iiniversite egitimleri siirecinde psikososyal uyumlarini belirlemek icin betimsel aragtirma
yontemlerinden genel tarama modeli kullanilmistir. Karasar (2013) betimsel tarama modelini bir
durumu var oldugu haliyle diiniinii ve bugiiniinii ortaya koymaya ¢alisir seklinde tanimlamstir.
Aragtirmanin ¢alisma grubunu Tiirkiye’deki farkli {niversitelerde kayitli miilteci 6grenciler
olusturmaktadir. Bu aragtirmaya konu olan katilimcilar kisith ve ulasilmasi zaman alan bir
orneklem grubunu temsil ettigi i¢in kartopu 6rneklem ile katilimcilara ulasilmaya caligilmastir.
Boylece aragtirma i¢in gerekli verilerin hizli ve pratik bir sekilde elde edilebilmesi i¢in ¢evrimigci
ortamda amacli drnekleme yontemlerinden kartopu orneklemesi kullanilarak, ilk katilimei ile
gorilistiikten sonra diger katilimcilara ulagma siirecine gidilerek veriler toplanmistir (Giiler,
Halicioglu, Tasgin, 2013; Yildirim ve Simsek, 2018). Bir kism1 Google Forms ve bir kism1 da
yiizylize doldurulan formlar ile miilteci 6grencilerin Tiirkiye’de egitim goren diger dgrencilere
formu ulagtirmasi saglanmistir. Boylece arastirmada AFA igin 210, DFA igin ise 115 miilteci
ogrenciye ulagilmustir.

Veri toplama araci olarak arastirmacilar tarafindan gelistirilen “Miilteci Universite
Ogrencilerinin Psikososyal Uyumu Olgegi” arastirmada kullamlmstir. Olgek gelistirme siirecine
yonelik salt bir teamiil olmadig1 ve bazi aragtirmacilar tarafindan farkli lensler ile 6l¢ek gelistirme
stirecinin ele alindigi fark edilmistir (Crocker ve Algina, 2008; Cohen ve Swerdlik, 2018;
DeVellis, 2017; Erkus, 2012; Eze vd., 2017; Tezbasaran, 2008). Bu yiizden arastirmacilar
tarafindan daha pratik oldugu degerlendirilen DeVellis’in (2017) dlgek gelistirme siiregleri
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uygulanmistir. Olgek gelistirme siirecinin basinda ulusal ve uluslararasi alanyazin tarandiktan ve
miilteci bir grup O6grenci ile odak grup goriismeleri yapildiktan sonra psikososyal uyumun
unsurlar1 ve bilesenleri igin ifadeler yazilmistir. Olgekte anlamsal karisikliga neden olabilecek
ifadelerin diizeltilmesi ve uygulanan baglami temsil edebilmesi acisindan Tiirkge dil
uzmanlarindan destek alinmistir. Herhangi bir iiniversitede aktif olarak 6grenci olan miilteci
ogrencilere yonelik gelistirilen “Miilteci Universite Ogrencilerinin Psikososyal Uyum Olgegi”
Olgek gelistirme adimlarmin tamamlanmasi ile 13 maddeden olusan 3 faktorlii bir yapiya sahiptir.

Miilteci Universite Ogrencilerinin Psikososyal Uyum Olgegini gelistirmek igin analizler
gergeklestirilmigtir. Normallik degerlerini test etmek amaciyla ¢arpiklik ve basiklik degerlerine
bakilmis arastirma caligma verilerinin normal dagilim gosterdigi bulgulanmistir (-1 ile +1).
Ardindan Kaiser- Meyer- Olkin (KMO) ve Bartlett Kiiresellik testleri incelenmistir. I¢
tutarliligmin hesaplanmasi igin Cronbach Alpha ig tutarhilik katsayisi hesaplanmustir. Olgegin
yap1 gecerliliginin test etmek i¢in veri setine dncelikle u¢ deger analizi yapilmis, ¢ikan 12 ug
deger atildiktan sonra 210 kisilik veri setine AFA, diger 110 kisilik veri setine ise DFA
uygulanmustir. Arastirmadaki analizlerin gergeklestirilmesi igin SPSS 24 ve AMOS programlari
kullanilmigtir.

Sonug¢ ve Tartisma

Bu aragtirma, iniversitelerde egitim goren miilteci Ogrencilerin psikososyal uyum
diizeylerini degerlendirmek amaciyla gecerli ve giivenilir bir 6lgme arac1 gelistirmeyi
hedeflemistir. Miilteci Universite Ogrencilerinin Psikososyal Uyum Olgegi, Berry’nin Kiiltiirel
Uyum Modeli temel alinarak gelistirilmis ve psikolojik, sosyal ve iletisim olmak {izere ii¢ boyutlu
bir yap1 ortaya koymustur. Olcegin gelistirilme ve analiz siireclerinde istatistiksel analizler icin
SPSS ve AMOS programlari kullanilmigtir. Aragtirmada yapilan AFA sonucunda, 6l¢egin toplam
varyansin %61,33'iinil agiklayan {i¢ boyutlu bir yapiya sahip oldugu belirlenmistir. Psikolojik
boyut (6zdeger = 3,55), sosyal boyut (6zdeger = 2,99) ve iletisim boyutu (6zdeger = 1,44) olmak
iizere li¢ temel faktor elde edilmistir. Bu faktdr yapisi hem odak grup goriismelerinden hem de
literatiirden elde edilen bulgularla tutarhidir. Yamag grafigi (Scree Plot) analizi de bu ii¢ faktorlii
yapiy1 desteklemistir. DFA sonuglarina gére, model-veri uyumu i¢in hesaplanan y*/df = 2.54, CFI
=.90, GFI = .85, IFI = .90 ve SRMR = .06 degerleri, dlcegin kabul edilebilir uyum kriterlerini
karsiladigim1 gostermektedir. Bu degerler, dlgegin teorik model ile tutarliligini dogrulamis ve
psiko-sosyal uyumun tii¢ temel boyutta ele alinmasinin istatistiksel olarak uygun oldugunu ortaya
koymustur. Giivenilirlik analizi kapsaminda yapilan Cronbach Alpha testlerinde, psikolojik boyut
icin o = .83, sosyal boyut i¢in o = .74 ve iletisim boyutu i¢in o = .67 degerleri elde edilmistir.

1925



