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ABSTRACT

The objective of this study is to undertake a comparative analysis of vocational
education practices in Iceland, the Netherlands, Sweden, Switzerland, and Tiirkiye.
These countries have been selected according to their ranking in the labour force
participation rates statistics published by the Organisation for Economic Co-
operation and Development (OECD) in 2022, which are organized according to the
population aged 15-64. In this statistic, Iceland, the Netherlands, Sweden, and
Switzerland have been placed in the top four positions, while Tiirkiye has been
ranked 41st. The underlying assumption of this study is that the vocational
education policies of these countries may be associated with labour force
participation and employment processes. Moreover, it is acknowledged that there is
a paucity of comparative studies on this issue in the existing literature.
Consequently, this study was designed with the foresight that it would make an
important contribution to the existing body of knowledge. The study employed a
qualitative research approach. The data pertaining to the study were collected
through document analysis. To enhance the reliability of the findings, statistical data
concerning the countries under study were obtained from official reports,
institutional websites, international reports and relevant literature. In addition,
meticulous attention was paid to ensure that the data obtained were reported in a
way to cover the same period. After obtaining the data, demographic and economic
structures, compulsory education and education management approaches, the
historical process of vocational education practices and current vocational education
practices of the examined countries were compared. In the light of the information
obtained from this analysis, the labour force participation rates of the countries and
the labour force participation status of vocational education graduates were
examined. The results revealed that the employment rates of students who have
recently graduated from vocational education in Tiirkiye are in the lowest position
among the countries under comparison. In this context, recommendations have been
made that echo those made in the context of the aforementioned countries, including
the necessity of planning vocational education practices in Tiirkiye based on job
analysis, the encouragement of vocational education, and the increase in public
resources allocated to education.
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Introduction

Education is defined as a process that contributes to both individuals and society through its
effects and results. The successful completion of the processes inherent in an individual's
educational life is conducive to both personal advancement and the attainment of a level that
will facilitate contribution to the development of society through active participation in
production processes. This phenomenon is directly linked to the economic function of
education. It is widely acknowledged that the development of a qualified labour force, which
is a prerequisite for economic progress, can be facilitated by educational institutions.

In the context of the economic function of education, the primary societal expectation of
education is the provision of vocational training (Bolat, 2017). During the industrial revolution,
the labour market demanded qualified and highly skilled manpower, thus leading to the
emergence of vocational education as a novel form of education (Ozer, 2020). Ozcan (2021)
defined vocational education as an educational process that aims to provide the knowledge,
skills and attitudes required by a professional field and to develop the skills of individuals in
order to sustain the individual's life. Kozludere (2022) defined vocational education as a type
of education in which individuals gain knowledge and skills related to a profession in learning
environments prepared according to the requirements of the profession. The fundamental
purpose of vocational education, as elucidated by these definitions, is to equip individuals
with the necessary skills and knowledge to pursue a profession that will yield economic
benefits. The possession of a profession by individuals is advantageous for themselves and for
the production processes of countries (Cevik, 2015; Erden Ozsoy, 2015).

As aresult of developments in production methods and approaches, the qualifications that the
labour market needs and seeks in individuals are also changing (Cemaloglu et al., 2019;
National Research Council, 2012; Foundation for Political, Economic and Social Research
[SETA], 2019; Ustiin & Yigit, 2022).This change brings with it a decrease in the possibility of
individuals being employed and the need to acquire new competences. Gomleksiz and Erten
(2010) posit that a well-designed vocational education system is required to equip the
workforce with the necessary skills to meet the production needs of countries and to facilitate
the adaptation of the workforce to industrial technology. Reports published by the
Organisation for Economic Co-operation and Development (OECD) (2012, 2018) emphasise
the necessity for individuals to acquire skills that are compatible with evolving production
technologies in order to enhance their employability. Vocational training is recognised as one
of the most practical ways of providing individuals with the necessary skills (European Centre
for the Development of Vocational Training [CEDEFOP], 2020). Vocational education is
regarded as a catalyst for employment, production and development (Kozludere, 2022). In his
research, Erden Ozsoy (2015) concluded that higher levels of education lead to increased
labour force participation and employment probability, reduced unemployment risk, and
higher monetary returns. Additionally, vocational high school graduates are found to hold a
more advantageous position in the labour market compared to graduates of academic high
schools. Altunoz (2020) further asserts that the enhancement of educational attainment in
nations is poised to exert a favourable influence on human capital, a notion that is widely
accepted in theory. The hypothesis suggests that the heightened educational attainment of
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individuals should facilitate more straightforward opportunities for securing employment.

The report regularly published by the OECD and presents the labour force participation and
employment data of member countries under the title of 'Annual Labour Force Statistics'
(OECD, 2024) includes statistics on labour force participation rates based on the population
aged 15-64. According to 2022 data, Iceland (86.7 per cent), the Netherlands (84.7 per cent),
Sweden (83.5 per cent) and Switzerland (83.2 per cent) take the first four places in this statistic,
while Tiirkiye ranks 41st with 59.2 per cent. In this statistic, the European Union average
(74.5%) and the OECD average (73.1%) are above the Tiirkiye average. An examination of
studies indicating a relationship between labour force participation and education (Afsar,
2009; Altunoz, 2020; Barro, 2001; Caliskan, 2007; Hetmanczyk, 2024; Hoidn & gt’as’my, 2023;
Kaplan et al, 2023; Krueger & Lindahl, 2001; Ukaj et al, 2024; Wang & Wang, 2023; Wu et al,
2025; Yavas, 2022; Yildirim, 2025) has prompted curiosity about the vocational education
systems of countries with leading labour force participation statistics. Tiirkiye, for instance,
ranks 41st in this regard, prompting an investigation into the practices they employ in
vocational education. In this context, the aim of the current study is to examine the vocational
training practices in Iceland, the Netherlands, Sweden and Switzerland, which are in the top
four places in the labour force participation statistics in 2022, in comparison with Tiirkiye,
which is far behind these countries in the said statistics.

A review of the extant literature on comparative education reveals a plethora of studies that
examine and compare the education systems of countries in general (Aimaiti, 2023; Akyol &
Yesilbas Ozeng, 2021; An et al., 2024). Damar & Erenay, 2024; Ekinci, 2010; Erman &
Boobekova, 2016; Ozerba§ & Safi, 2022; Ozliik, 2017; Sever et al, 2018; Uygun et al, 2011; Yaras
& Boydak Ozan, 2017) as well as teacher training (Bolat, 2016; Aslan et al., 2023; Er & Atic,
2016; Erbilgin & Boz Yaman, 2013; Kaya & Alci, 2019; Khodadoust & Faramarzi Kohnehshahri,
2024; Kiiglikoglu & Kiziltas, 2012). Giizel & Cerit Berber, 2017; Kivang & aydin, 2020; Sadak et
al, 2021; Ramadhani et al, 2024) and educational administration (Goklii, 2021; Giizel & Ates,
2025; Zhang et al, 2025). Furthermore, studies that seek to draw comparisons between
vocational education practices across national boundaries (Barzotto, 2024; Bolat, 2016, 2017;
Cevik, 2015; Kavi & Kogak, 2018; Klassen, 2024; Li, 2024; Pleshakova, 2019; Salas-Velasco, 2023;
Somuncu, 2022) are also present in the extant literature. However, there is no study that utilises
the labour force participation rate as a criterion in the process of determining the countries to
be examined in comparative education studies, nor that deals with vocational education that
may be directly related to the labour force. Recognising the inherent interconnectedness
between vocational education and labour force participation, it is anticipated that this study
will make significant contributions to the extant literature.

The study sought to address the following research questions:

1. What are the demographic and economic structures, compulsory education and educational
management approaches of Tiirkiye and countries with high labour force participation rates?

2- What is the historical development of vocational education in Tiirkiye and in countries with
high labour force participation rates Tiirkiye?

3- What are the current vocational education practices in Tiirkiye and in countries with high
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labour force participation rates?

4) What are the statistics on vocational education in countries with high labour force
participation rates and in Tiirkiye, including the cost per student, percentage of public
expenditure on education, percentage of secondary school students receiving vocational
education, and the percentage of students who have recently graduated from vocational
education who find employment?

Method

Research Model

The present study was designed as a comparative education study in qualitative research
design. According to Merriam (2013), qualitative research is an umbrella term that covers
many scientific questions, and it is a study that enables the problem subject to be explained in
its natural environment. Comparative education, as defined by Bolat (2017), is a research field
that analyses the education systems of different countries or cultures, both theoretically and
practically, with a focus on the identification of both similarities and differences. Tiirkoglu
(2015) emphasised that the aim of comparative education research is to reveal the similarities
and differences of elements such as school systems, the structure of educational
administration, financing of schools, educational programmes, and teaching methods used.

Determination of the Countries Analysed in the Study

In determining the countries examined within the scope of the study, the labour force
participation rates statistic for 2022 (OECD, 2024) was utilised as a basis. In this context, the
vocational education practices of Iceland, the Netherlands, Sweden and Switzerland, which
rank in the top four in the statistics, and Tiirkiye, which ranks 41st, were analysed. According
to Lor (2019), the selection of countries in comparative education research should be informed
by the focus of the study in question. The fact that all the countries examined within the scope
of the study are OECD members and have different rankings in labour force participation rates
statistics shows that the education systems of these countries are comparable.

Data Collection

In order to obtain in-depth information about the study questions, the document analysis
method was employed. This approach is particularly advantageous in circumstances where
direct observation or interview data are not available, as it serves as a significant source of
information for comparative education research (Yildirim & Simsek, 2006). In this context,
research data were obtained from the official websites of organisations such as the OECD,
CEDEFOP, the European Statistical Office [Eurostat], and the European Education and
Culture Executive Agency [Eurydice]. Additionally, the official websites of the countries'
respective ministries of education, along with the websites of the official institutions of the
Republic of Tiirkiye, books, articles, and other relevant sources, were also consulted as part of
the research process.

The study adopted a horizontal approach to compare the vocational education practices in
Iceland, the Netherlands, Sweden, Switzerland and Tiirkiye. In this approach, it is imperative
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that the elements of the education systems to be compared are handled in the same periods
and with the same variables (Ultamr, 2000). In this context, care was taken to access statistical
information about the countries within the scope of the research from the same source and
covering the same period. The education system and vocational education practices of each
country were handled separately, and after the examination of all countries was completed,
the stage of organising and interpreting the data were initiated.

Transferability and Reproducibility of the Study

As transferability and repeatability, as opposed to generalisability, are the concepts that
predominate in qualitative research (Yildirnm & Simsek, 2006), a detailed account of the
research process is provided in this section of the study. The references to which sources were
used to collect data in the research are given in the bibliography section. Furthermore,
meticulous attention was devoted to ensuring that the statistical data employed were sourced
from established reference materials. In instances where data could not be sourced within the
specified timeframe, data from the closest time period were utilised. Care was taken to present
the research findings in a clear, understandable and plain language. This approach is intended
to guarantee the transferability and reproducibility of the results obtained.

Findings

Demographic and Economic Structures, Compulsory Education and Educational
Management Approaches of the Countries within the Scope of the Study

The demographic and economic structures of the countries considered within the scope of the
study are outlined in Table 1.

Table 1
Demographic and economic information on Tiirkiye and countries with high labour force participation
rates
Country Sur(fli:j;;rea Population Pforgjittzgr]gis)?:‘ " GDP per capita****
Tiirkiye 738.5622 *85.279.553P *#1.02 Trillions **11.938s
Iceland 103.0002 *#%389.000¢ **28.06 Billion® **73.466,8h
Netherlands 41.5432 *#17.591.0004 **1.01 Trillioni **57.025
Sweden 450.2952 **10.522.000e **591.72 Billion **56.424,3i
Switzerland 41.2772 **8.800.000¢ *818.43 Billionk *93.259,9k

Notes: *2022 #2023 ***2024 **(USD) Sources: a. CIA (2024) b. Turkish Statistical Institute (TUIK) (2024) c. Turkish Ministry of Trade
(2024b) d. Turkish Ministry of Trade (2023a) e. Ministry of Trade (2023b) f. Ministry of Trade (2024a) g. World Bank (2024e) h. World
Bank (2024a) i. World Bank (2024b) j. World Bank (2024c) k. World Bank (2024d)
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An analysis of Table 1 reveals that Tiirkiye has the highest population and surface area among the
countries under comparison within the scope of the study. Furthermore, an analysis of Gross
Domestic Product (GDP) reveals that Tiirkiye, and the Netherlands exceed 1 trillion dollars. Despite
Tiirkiye's position as the nation with the highest total GDP, it is noteworthy that it ranks last in terms
of GDP per capita. Switzerland, however, has the highest GDP per capita. General information on
the education systems of countries with high labour force participation rates (Iceland, the
Netherlands, Sweden and Switzerland) and Tiirkiye is provided in Table 2.

Table 2

Information on compulsory education in countries with high labour force participation rates and Tiirkiye

Compulsory Education Compul.sory Compulsory Education
Country Ace Range Education Coverage
& & Duration &
4 years primary school
Tiirkiye? 6-18 age 12 year 4 years middle school
4 years of high school
7 years primary education
Iceland® -1 1
celand 6-16 age 0 year 3 years middle school
Netherlands¢ 5-16 age 11 year 8 years of Prlmary education
1-3 years high school
1 year Preschool
Pri E i
Swedend 6-16 age 10 year 3 years Primary ducatlor.l
3 years Secondary Education
3 years Primary High School
2 years Kindergarten
Switzerlande 4-15/16 age 11 Year 6 years Primary school

3 years Lower Secondary
School

Sources: a. Eurydice (2025b). b. Eurydice (2025a); Government of Iceland (2025); Stefinsdottir (2008); Guttesen et al, (2022). c. Eurydice (2025c);
Smulders et al (2014). d. Eurydice (2025d); ReferNet Sweden (2016). e. (Eurydice (2025e); Luomi-Messerer (2024).

According to Table 2, compulsory education is 10 years in Iceland and Sweden, 11 years in the
Netherlands and Switzerland, and 12 years in Tiirkiye. While pre-primary education is compulsory
in Sweden and Switzerland, it is not compulsory in Tiirkiye, Iceland, and the Netherlands. Primary
education is provided within the scope of compulsory education in all countries examined within
the scope of the research.

When countries are examined in terms of education management structures, it is seen that in the
Netherlands, where the understanding of local management is strong, there is a system in which
each city and town operates its own application procedures. (Ada & Ustiin, 2008; Eurydice, 2023).
Sweden, another country where decentralization is implemented, has an education system that is
actually decentralized but where learning outcomes and goals are defined by the central
government. In this country, the government has overall responsibility and determines the
framework of education at all levels. (ReferNet Sweden, 2016). Municipalities in Sweden bear the
responsibility for the organization of pre-schools, preschool classes, compulsory schools, high
schools, municipal adult education, Swedish language education for immigrants, leisure centres,
and grant-funded independent schools (Dogan, 2020). A similar educational management structure
is adopted in Iceland, wherein the general framework and main objectives are determined centrally,
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while local authorities are responsible for the management of schools (Atalay Mazlum, 2017). In
Switzerland, the cantons bear the primary responsibility for education, with each canton
establishing its own education legislation and practices. However, the overarching framework for
education is delineated in the Swiss Federal Constitution (Donertas, 2023). In contrast to the four
countries examined in this study, Tiirkiye's education system is characterized by a centralized
structure, in all its aspects with all authorities and decisions related to education falling under the
purview of the Ministry of National Education (Erdem, 2018).

Historical Development of Vocational Education in the Countries Analysed in the Study
Tiirkiye

An examination of the historical development of vocational education in Tiirkiye reveals the stages
delineated in Table 3 (Akpinar, 2004; Karagivi, 2000, MEB, 2024a, 2024b; Orug, 2022; Ozer, 2021;
Somuncu, 2020; Unlii, 2016; Vatansever, 2024; Yoriik et al, 2002).

Table 3

Historical Process of Vocational Education in Tiirkiye

Date Developments

The Ahi organization, founded in the 13th century during the Seljuk period in Anatolia by Ahi
Evran, is predicated on the master-apprentice relationship. This organization constitutes the
basis of vocational education. The Ahi system emphasized the pursuit of quality, the importance
of honest work, and the acquisition of reading, writing, and religious knowledge outside of
Before  professional training.
the During the Ottoman period, the ahiqi organization was superseded by the gedik and guild
Republic organization. The Tanzimat era marked a significant development in the realm of education,
particularly with the introduction of vocational training within the school system.
In the latter half of the nineteenth century, as the Ottoman Empire underwent significant
changes, Mithat Pasha established the first art schools in 1861 in Ni$ for boys and in 1864 in
Ruscuk for girls, thus addressing the emerging demands of the time.
Subsequent to the establishment of the Republic, a school-based structure was adopted in
1926 vocational education, and the responsibility for these schools was entrusted to the Ministry of
National Education.
The General Directorate of Vocational and Technical Education was established within the

1935 central organization of the Ministry, as outlined in Law No. 2287.
The period between 1934 and 1936 saw the implementation of the "National Education
Development Plan," a pivotal initiative that led to the establishment of vocational education at
1934 the national level. The plan encompassed the establishment of courses designed to enhance the

professional acumen of apprentices, journeymen, and masters. Notably, the initiative also
encompassed the establishment of art courses, catering to individuals residing in rural
communities.
The Ministry of National Defence has increased the number of students pursuing studies in
industry by providing scholarships. A notable aspect of these scholarships is the assurance of
employment for recipients post-graduation, a provision that has been instrumental in facilitating
1940 the transition of scholars into the workforce. In the 1950s, the newly established General
Directorates of Highways and State Hydraulic Works played a pivotal role in augmenting the
demand for vocational schools, as the intermediate staff required by these institutions was
predominantly sourced from vocational high schools.
1941 The Undersecretariat for Vocational and Technical Education was established within the central
organization of the Ministry.
The establishment of "Adult Technical Education Centres" was a response to a specific social
1963 need: to provide young people who had graduated from primary school but had not yet
acquired a profession with the opportunity to do so.
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1966 In order to address the demand for technicians, the educational duration at art institutes was
extended from two to three years.
The concurrent conferral of the right to enrol in universities and technical high schools has
1970 engendered a novel opportunity for students pursuing vocational training to matriculate in
universities directly from technical high schools.
1977 The legislative act known as Law No. 2089 was instrumental in the integration of apprenticeship
training within the broader framework of the national vocational education system.
The amendment to Article 31 of the Basic Law on National Education stipulates that "high school
1983 and equivalent school graduates are eligible to apply to higher education institutions," thereby
prompting an increase in the enrolment of vocational high school students.
The Vocational Education Law No. 3308 has reconceptualized vocational education as an
integrated entity comprising formal, apprenticeship, and non-formal education. According to
the provisions of this law, external stakeholders have been assigned significant duties and roles
in all vocational education processes. In this regard, the Vocational Education Board has been

instituted at the national level, complemented by the establishment of Provincial Vocational

1986

Education Boards at the provincial level.

The implementation of the coefficient calculation of secondary education achievement score in
1999 university entrance has had a deleterious effect on the number of vocational high school
students.
On March 30, 2012, Law No. 6287, entitled "Law on Amendments to the Law on Primary
Education and Education and Certain Laws," was enacted. This legislation led to the abolition
of the coefficient score calculation, transition without exams, and additional points applied to
vocational technical high schools.
Law No. 6764 established vocational education centres that offer apprenticeship-level education
as part of the compulsory education framework and stipulated that the operations and

2012

2016 T . .
procedures of these institutions be overseen by the General Directorate of Vocational and

Technical Education.
During the global pandemic of Coronavirus Disease 2019 (Covid-19), vocational high schools
across the nation were instrumental in the production of crucial public health goods, including
2019 personal protective equipment such as masks, hand sanitizers, and respirators. This initiative,
undertaken with the overarching objective of combating the pandemic, marked a significant
milestone in the realm of vocational education, as it signalled the inaugural instance of export
activities within the vocational education sector.
The amendments made to the Vocational Education Law No. 3308 aimed to increase the number
2022 of apprentices registered in Vocational Education Centre programs to over one million. By the
conclusion of 2022, this objective was successfully attained.
The "Vocational and Technical Education Policy Document" has been published. This document
2004 contains an analysis of the current problems in the vocational education system and potential
solutions to these problems. The objective of publishing this document is to ensure that there are

no individuals without a profession in society.

An analysis of Table 3 reveals that the foundations of vocational education in Tiirkiye were
established by the ahilik movement, which was initiated by Ahi Evran in Anatolia during the 13th
century. The Ahi movement established a pedagogy characterized by a master-apprentice
relationship, whereby apprentices received training from their masters both in and out of the
workplace. During the Tanzimat period, the first art schools were established by Mithat Pasha in
1861 in Nis for boys and in 1864 in Ruscuk for girls. These schools evolved into primary schools that
offered vocational education within the school system. Following the establishment of the Republic
in 1926, a school-based structure was adopted for vocational education, which came under the
jurisdiction of the Ministry of National Education. Subsequent years witnessed the formulation of
numerous regulations governing vocational education in Tiirkiye. A seminal regulation was the
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amendment to Article 31 of the Basic Law on National Education in 1983, which stipulated that
individuals with a high school diploma or an equivalent qualification were eligible to apply to
institutions of higher education. This development led to a notable increase in the enrolment of
students in vocational high schools. However, the implementation of the secondary education
achievement score coefficient for university admission in 1999 exerted a negative influence on
vocational education graduates, consequently leading to a decline in the number of students
pursuing vocational education. On March 30, 2012, Law No. 6287, entitled "Law Amending the Law
on Primary Education and Education and Certain Laws," was enacted. This legislative act served to
amend the Law No. 2547 on Higher Education, thereby abolishing the coefficient score calculation,
transition without examination, and additional points applied to vocational technical high schools.
This amendment was implemented to ensure that individuals who have graduated from vocational
education programs or general high schools are subject to the same examination process when
transitioning to higher education. Another significant change in vocational education was realized
in 2016. Specifically, Vocational Education Centres offering apprenticeship training were
incorporated into the compulsory education system, a development that signified their integration
into formal education, previously regarded as non-formal education. Subsequent to this
development, in 2022, a target of one million apprentices was set for participation in vocational
training across the country, a goal that was swiftly achieved. The advent of the Coronavirus Disease
2019 (Covid-19) pandemic in 2019 had repercussions for vocational schools as well. During this
period, vocational high schools produced materials such as masks, disinfectants, and respirators.
Notably, a portion of these products were exported, marking a historic milestone as the inaugural
export transactions conducted by vocational high schools.

Iceland

An examination of the historical development of vocational education in Iceland reveals the stages
delineated in Table 4 (CEDEFOP, 2025c; Ozdemir, 2018; Stefansdéttir, 2002, 2015).

Table 4

Historical process of vocational education in Iceland
Date Developments

Before the =~ The only viable option for vocational training is to pursue it abroad, particularly in
last quarter ~ Denmark, and subsequently through the Icelandic apprenticeship system, in which the
of the 19th  apprentice is dependent on the master for sustenance and accommodation.
century
The inaugural vocational (evening) school was established, and the Reykjavik Technical
School, which was under the administration of the Association of Master Craftsmen in
Reykjavik, officially commenced operations in 1904. The pedagogical approach at the
school was rooted in the apprenticeship system.
The initial legislation pertaining to vocational training was enacted, thereby stipulating that
formal education in a vocational school was a prerequisite for undertaking the
1893 journeyman's examination. The gradual establishment of schools throughout Iceland
coincided with the period until World War II, during which approximately 50 to 100
apprentices graduated annually.
The 1949 Vocational Training Act established the Industrial Training Board, which
1949 comprises representatives of master craftsmen and journeymen. The mission of this
organization is to ensure that trainees receive satisfactory workplace training.
The 1955 Industrial Vocational Act signalled a shift in responsibility for vocational training,
1955 with the state and municipalities assuming a more prominent role. However, trades

1869

associations maintained a significant influence on the curriculum. Education was provided
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during the day, with eight weeks of training per year made compulsory in addition to

workplace training.

The option of one to two years of basic education at school, including both the theoretical

1966 and practical aspects, was introduced. However, students encountered challenges in
obtaining apprenticeship contracts, which were necessary for completing their training.
Consequently, schools began to offer supplementary courses to address this issue.
Comprehensive schools emerged as a response to these challenges. These institutions were
founded on a modular system, wherein each unit counting as a single credit and basic

1970 general subjects being presented to all students. Concurrently, national standard curricula
were developed for the theoretical component of various professions. This development
fostered greater mobility and accessibility to advanced educational opportunities.
The decentralization movement in education commenced. In this context, the central
government was authorized to determine general education policies for pre-primary and

1990 primary schools and to supervise education, while municipalities were authorized to

manage and finance schools. However, the implementation of this decentralization policy

was not extended to high schools and universities.

The Upper Secondary Education Act granted schools greater autonomy in the development

of academic and vocational curricula.

The project, entitled "Strengthening Vocational and Technical Education in Iceland," was

2008

2015 initiated. The objective of the initiative was to fortify vocational education and enhance its
appeal.
An action plan was announced to ensure that immigrants in Iceland benefit from the same
2016 opportunities as natives. A key component of this initiative was the integration of
immigrants into the nation's vocational education system.
Within the framework of the "New Times in VET" initiative, strategic initiatives were
implemented within apprenticeship training to enhance the appeal of vocational training
to young individuals upon completion of compulsory education, thereby augmenting the
number of students who have successfully completed vocational training.

2020

As illustrated in Table 4, the history of vocational training in Iceland dates back to before the 19th
century. Prior to the late 19th century, apprentices faced a dichotomy: they could either pursue
foreign apprenticeships or opt for the Icelandic apprenticeship system, which entailed a high degree
of dependence on their masters. The establishment of the first vocational school in Iceland occurred
in 1869. The first legislation that paved the way for systematic organization of vocational education
and its spread throughout the country was enacted in 1893. The Vocational Education Act
underwent revisions in 1949 and 1955 to ensure the progression of vocational education. The 1970s
witnessed the emergence of comprehensive vocational training schools, and the Icelandic education
system underwent a decentralization movement in the 1990s. However, the decentralization of
vocational education commenced in 2008, accompanied by the implementation of practices that
granted autonomy to vocational high schools in the development of their programs. In recent years,
a series of initiatives have been initiated and executed in Iceland with the objective of fortifying
vocational education and augmenting the number of individuals pursuing vocational education.

Netherlands

Table 5 presents the significant stages in the historical development of vocational education in the
Netherlands (CEDEFOP, 2025b; Smulders et al., 2014).
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Table 5

Historical process of vocational education in the Netherlands

Date

Developments

1919-1921

1921

1921-1968

1969

1986

1993-1996

1996

2015

2016

2020

2020

Period of establishment of technical and vocational schools

The first piece of legislation pertaining to vocational education, the Industrial,
Technical and Domestic Education Act of 1919, was implemented. The law also
provided for an apprenticeship system, which was seen as an alternative to vocational
training in the context of day schools.

Vocational education underwent a period of significant development during this time.
During this period, post-primary lower vocational education and apprenticeship
systems were implemented for children up to the age of 12. The increase in the
attendance rate in publicly funded secondary education brought to the fore the need
for greater harmonization between the different types of secondary education. This
requirement was met by the Secondary Education Act of 1968. This legislative act
undertook the regulation of general secondary education and vocational training at the
lower, middle, and higher levels.

The 1969 Apprenticeship Act established a independent legal foundation for
apprenticeship programs.

Educational expansion continued in the third period, with a particular focus on upper
secondary vocational education and higher vocational education. In 1986, higher
vocational education was regulated by the Higher Vocational Education Act, which
was separated from the Secondary Education Act of 1968.

Beginning in the 1970s, the concept of fostering greater congruence between higher
vocational and academic education gained significant traction, culminating in the
enactment of the Higher Education and Research Act in 1993. Concurrently, vocational
education at the secondary level experienced a period of liberalization, which reached
its zenith with the promulgation of the Adult and Vocational Education Act of 1996.
The general and legislative arrangements specific to the fourth period resulted in the
development of new legislation for higher vocational education and upper-secondary
vocational education. These regulations enabled the emergence of large-scale training
providers with a high degree of autonomy.

The "Macro Efficiency in Vocational Education Act" was enacted to enhance the
alignment between vocational education and labour markets.

Vocational training programs have undergone an update to align with the demands of
the labour market and to incorporate 21st century skills.

“The Learning and Development Incentive Plan" was developed with the objective of
enhancing the learning and development of employees within small and medium-
sized enterprises. The fundamental purpose of this initiative is to establish internal
learning environments within the company and to facilitate vocational training courses
during working hours.

A pilot study has been initiated to assess the implementation of vocational training
programs in alignment with regional needs and workforce competencies.

As demonstrated in Table 5, the origins of vocational education practices in the Netherlands can be

traced to the early 20th century. During this period, the establishment of technical and vocational

schools witnessed a significant surge. In 1921, the enactment of the inaugural Vocational Education

Act ushered in a new era, introducing an apprenticeship system as an alternative to vocational

education within the context of day schools. This legislative development subsequently led to a

substantial expansion of vocational education in the ensuing years. In 1968, the Secondary Education

Act addressed matters concerning general secondary education and vocational training at lower,

middle, and higher levels. The enactment of the Apprenticeship Law in 1969 established a legal

framework for apprenticeship programs, while the 1996 Law on Adult and Vocational Education
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and Training granted autonomy to training providers in vocational training practices. In 2015, a legal
regulation was enacted with the objective of enhancing the alignment between vocational training
institutions and the demands of the labour market. This regulation also led to an update of existing
vocational training programs to incorporate 21st-century skills in alignment with labour market
demands. In 2020, pilot studies were initiated to develop methodologies for ensuring that vocational
education is planned according to regional and labour force needs.

Sweden

The findings of the literature review on the historical development of vocational education in
Sweden are presented in Table 6 (CEDEFOP, 2025a; ReferNet Sweden, 2016).

Table 6

Historical process of vocational education in Sweden

Date Developments

An integrated high school model was developed, incorporating two-year vocational programs
and general education courses. The vocational education component of this model is designed
to be introductory in nature and is intended to be completed only after students enter the
workforce.

1970

A course-based model of secondary education was introduced, whereby vocational and
academically oriented programs exhibited analogous characteristics, yet were divided into two
1994 distinct categories: higher education preparation programs and vocational preparation
programs. Approximately one-third of these programs comprised compulsory core courses,
which were designed to ensure eligibility for higher education for students pursuing either
program pathway.
2009 The Swedish National Agency for Higher Vocational Education has been established, and it is
responsible for the implementation of vocational education at the higher education level.
A recent reform in secondary education has been implemented with the objective of enhancing
students' preparedness for higher education or vocational training, thereby facilitating their
2011 direct entry into the labour market upon successful completion. The duration allocated for
fundamental courses in vocational education has been reduced to approximately a quarter, and
eligibility for higher education has been rendered elective.

2015 The "Retraining of Young Unemployed" program was implemented to motivate young

2020 unemployed individuals between the ages of 20 and 24 who lack a high school diploma to

resume their education and to provide them with vocational training.

A tracking system has been implemented to monitor the employment of vocational education
graduates in the labour market.

A series of measures were implemented to streamline the transition of vocational education

2017

2022
graduates to higher education at the secondary level.

An examination of Table 6 reveals that Sweden adopted vocational education programs that
integrated vocational and general education courses at the conclusion of the 20th century. These
programs were designed to prepare students for higher education. However, with the advent of the
21st century, there was an initiative to enhance the preparedness of students for either higher
education or vocational education, thereby facilitating their direct entry into the labour market upon
successful completion. In recent years, measures have been implemented to streamline the transition
of vocational education graduates from secondary education to the higher education system.

Switzerland

An examination of the historical development of vocational education in Switzerland reveals the
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findings obtained from document analysis, as presented in Table 7 (Bonoli & Gonon, 2022).

Table 7
Historical process of vocational education in Switzerland
Date Developments
1880 The inception of the institutionalization process of vocational education and training is
hereby indicated.
1900 The Swiss VET system was established in its current institutional form with initial

legislative measures at the cantonal and federal level to coordinate, regulate, and
monitor apprenticeship and vocational education and training in general.

1930 The initial federal legislation establishing a national system of vocational education and
training is enacted.

1963 The second federal law was passed during a period of economic growth.

1978 The third law was enacted during a period of diminished economic growth and

accelerated transformation within the labour force, characterized by a transition from
industrial to service sector activities.

2002 The current legal framework was adopted during a period of economic recession, when
elevated levels of unemployment, particularly among the youth demographic, became
a salient concern.

2021 The "Vision 2030" project, which focuses on the Swiss vocational education system and
isintended to incorporate contemporary reflections on the future of the world, has been
initiated.

An examination of Table 7 reveals that the inception of the institutionalization process concerning
vocational education and training in Switzerland occurred in 1880. During the early 20th century,
the Swiss VET system was established in its present institutional form with the initial legal measures
at the cantonal and federal levels to coordinate, regulate, and monitor apprenticeship and vocational
education and training in general. Subsequent to this development, four laws were enacted in 1930,
1963, 1978, and 2002, containing regulations on the vocational education and training system.
Presently, the "Vision 2030" project aims to adapt vocational education and training in Switzerland
to current global developments.

The study revealed that vocational education practices are implemented in all of the countries
examined. An analysis of the reforms and significant steps taken in these countries indicates that
similar measures were implemented in analogous periods. For instance, apprenticeship programs
have been adopted in all five countries in response to the evolving demands of the labour market in
recent years. Additionally, practices aimed at facilitating the transition of vocational education
graduates to higher education at the secondary level have gained prominence in recent years in all
of the countries examined.

Vocational Education Practices in the Countries Examined in the Study
Tiirkiye

In the Turkish education system, vocational education is offered through both formal and non-
formal channels. The Ministry of National Education General Directorate of Vocational and
Technical Education (2024) provides a comprehensive overview of the available practices and school
types, as illustrated in Table 8.
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Table 8
Vocational education practices and school types in Tiirkiye
Educati Ent
UCAtoN - gchool Type " ry Duration Implementations
Type Condition
This is the type of school where students who
Vocational complete the 8th grade attend formal education
and Technical in the 9th, 10th, 11th and 12th grades. Students
Anatolian choose a field when they start the 9th grade. They
High Graduated are divided into branches in the 10th grade. In the
Schools/Multi- from 12th grade, they are subject to “skill training in
Program 4year business’ three days a week and theoretical
. secondary .. .
Anatolian training in school two days a week. In these
. school ) .. .
High Schools schools, not only vocational training is provided,
(Anatolian but also academic courses are included in the
Vocational program. Graduates receive the title of technician.
Program) In addition, graduates have the right to take
exams to transfer to higher education.
Students undergo training one or two days per
week at the academic institution and three or four
days per week at the enterprise, under the
guidance of a master instructor. Admission to the
apprenticeship program occurs in the 9th, 10th,
Formal and 11th grades. Successful completion of the
. journeyman exam in the 11th grade results in the
Education . . .
Vocational To be at least attainment of the journeyman status in the 12th
. a middle grade. At the end of 12th grade, students who
Education 4 year . .
school successfully pass the mastership exam are given
Centres , o , ) .
graduate a 'Certificate of Mastery'. There is no age limit for
registration as an apprentice at Vocational
Education Centres. If the student to be enrolled
has not graduated from high school or an
equivalent school, he/she has the right to receive
a high school diploma and to participate in exams
for transition to higher education by succeeding
in diploma difference courses.
To be at least . . . .
. Individuals receive education at the associate
a high school . 1
degree level and subsequently function within
graduate and o . .
. . the context of universities. This educational
Vocational to gain the . . . .
; 2year  attainment confers the designation of technician
Schools right to . )
resister b and also facilitates the opportunity to undertake
g. y examinations for the purpose of transitioning to
taking the undergraduate programs
TYT exam & prog )
Students pursue courses of study with the
. objective of acquiring vocational skills in formal
Vocational . e . .
Graduated educational institutions during evening hours
Non- Open
. from and/or on weekends. General knowledge courses
formal Education 4 year . . .
. . secondary are incorporated into the open education system.
education  High School school Graduates of this program are granted the same
(MAOL) . prog &

rights as those who have graduated from
Vocational and Technical Anatolian High School.
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An analysis of Table 8 reveals that vocational education practices in Tiirkiye are implemented
through both formal and non-formal educational pathways. Among the types of schools in formal
education, vocational and technical Anatolian high schools, multi-program high schools and
vocational training centres are institutions that provide education at the high school level, and
vocational schools are institutions that provide education at the higher education level. To enrol in
high school vocational programs, students must have completed the eighth grade. With the
exception of vocational training centres, high school education spans four years, resulting in the
awarding of a technician title and the opportunity for graduates to take exams for progression to
higher education. In vocational training centres, the duration of education varies from one to four
years, contingent on the students' prior learning. Vocational exit education high school (MAOL) is a
non-formal educational program that operates within the scope of non-formal education. In this
program, students acquire vocational skills face-to-face in formal education institutions during
evening hours and/or on weekends. General knowledge courses are included in the open education
system, and graduates of vocational and technical education institutions have the same rights and
authorizations as graduates of the same field in formal education institutions (Ministry of National
Education General Directorate of Vocational and Technical Education, 2024). Vocational colleges at
the higher education level last two years (four semesters) and provide their graduates with the title
of technician. Furthermore, students who successfully complete their studies at the associate degree
level are eligible to enrol in undergraduate programs upon passing the vertical transition exam
(Erdem, 2018).

Iceland

The vocational education system in Iceland can be categorized into two broad classifications:
training that is legally recognized and leads to a certified qualification, and training that does not
lead to a qualification but provides some additional benefits to the holder. Some of these trainings
are conducted in schools, while others take place in workplaces, and their duration varies according
to the occupation. The training leading to a legally recognized and certified qualification is outlined
in Table 9 (Cedefop, 2025¢; Stefansdottir, 2008).
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Table 9
VET school types in Iceland
School/Education Type Description
The academic program is typically divided into two segments: a foundational
School-Based course common to various studies in a similar sector (e.g., metal, construction,
Education etc.) and a specialization in some professions. The duration of these programs

varies significantly, ranging from one semester (four months) to four years.
Practical training, also referred to as an apprenticeship, constitutes an organized
component of certified training. Typically, a training contract is formalized
between the trainee and the enterprise. The duration of the training period varies
Work-Based Learning  from a minimum of four months to a maximum of 36 months, contingent upon
the nature of the vocational training program in question. During this period, the
trainee is expected to execute a diverse array of tasks that familiarize them with
the fundamental concepts of the trade.
Certified studies within the health system provide qualification after 1-3 years of
Health Education training. The duration of work-based training in the health sector therefore ranges
from 16 to 40 weeks.
The police officer certificate can be obtained after one year of combined theoretical
Police Training and practical training. Following the successful completion of the one-year course,
short courses are offered, providing specialized training in various fields.
The prevailing academic studies in the domain of transportation concentrate on
ship navigation and engineering. The training curriculum, structured in Iceland,
does not align with the international qualification framework. A prerequisite for
training to become a mate or a captain is a six-month at-sea requirement.
Training in aviation is exclusively available through private educational
institutions. There are no formal entry requirements, but students must be at least
17 years of age when they commence their training. To qualify as a commercial

Transportation Sector

pilot, individuals are required to undergo a comprehensive two-year theoretical
training program, complemented by a significant on-the-job training period in the
air, amounting to a total of four to five years.

The most prevalent qualification within the Icelandic vocational education system is the
journeyman's certificate. The certification process, which combines academic instruction and
practical on-the-job training, typically spans a period of four years. During this time, apprentices
receive an increasing portion of the salary of a fully qualified journeyman. Each certified occupation
is overseen by a journeyman examination committee, which is comprised of representatives from
various employer and employee sectors, along with representatives from the Ministry of Education.
Obtaining a journeyman's certificate confers the right to practice in the designated occupation.
However, it does not automatically entitle the holder to pursue further education. Instead,
journeymen have the option to enter the higher education system through additional studies and/or
exams. Upon acquiring a journeyman qualification and a year of work experience, individuals have
the opportunity to continue their education for an additional year to obtain a master craftsman
certificate in a certified trade. This advanced certification confers the right to train apprentices,
manage a business, or lead an industrial cooperation. However, only a small proportion of
journeymen achieve master craftsman qualifications (CEDEFOP & Ministry of Education and
Children, 2022; Stefansdottir, 2002).

In the Icelandic vocational education system, there are training programs that do not result in
qualifications but provide certain advantages to the participants. These include vocational training
programs in areas such as massage, technical drafting, agriculture and horticulture, computer
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studies, commercial studies, travel services, and dental assisting. While these programs do not
directly lead to employment in a specific profession, they can provide beneficial outcomes when
seeking employment (Atalay Mazlum, 2017).

Netherlands

Information on school types and school types in the vocational education system in the Netherlands
is given in Table 10 (Smulders et al., 2014).

Table 10

VET school types in the Netherlands
School/Education Type Description

These schools are four-year institutions that prepare students for professional
life. Although graduation does not directly result in employment, students must
complete practical vocational training or secondary vocational education to
obtain a vocational certificate. Graduates have the option to continue with
secondary vocational education, choose practical vocational training, participate

Preparatory Vocational
Training

in a program of part-time work and study, or enter the workforce and attend
short-term vocational courses.
This institution is a specialized educational facility in which students receive
instruction pertinent to their selected vocations. The institution is designed for
Secondary Vocational  individuals who have reached the age of sixteen. The institution is divided into
Education two classifications based on the duration of the program: short and regular
duration. Graduates of the institution are eligible to transfer to Vocational
Schools to pursue higher vocational education.
These schools offer a combination of theoretical and practical instruction in
professions that necessitate certification. Beyond vocational training, the
objectives of these institutions encompass general education, individual
development, and active engagement in society. The scope of training
encompasses disciplines such as technology, commerce/management,
health/care services, and agriculture. The duration of training programs varies

Vocational Secondary
Education

from six months to four years, and upon successful completion, graduates are
entitled to receive the designation of journeyman or master, contingent on the
courses they have pursued.

These schools are institutions that provide both theoretical and practical
education in vocational fields at the higher education level. Therefore, they bear
a strong resemblance to universities. The initial year of education is a
preparatory period for the profession. The subsequent three-year period is
referred to as the "main period" and is characterized by a focus on practical
knowledge. Students commence their internships in their third year. Upon

Vocational Schools

successful completion of this education, students receive a diploma known as a
"Bachelor's degree."

The Ministry of Education, Culture and Science is responsible for the education system in the
Netherlands in its entirety, including general and vocational education. In addition to this, various
ministries are also responsible for specific aspects of education within their respective areas of
responsibility. For instance, the Ministry of Agriculture, Nature and Fisheries is responsible for
training activities in the agricultural sector, while the Ministry of Economic Affairs oversees the
relationship between education and employment. The Ministry of Social Affairs and Employment
is also responsible for the training of job seekers (Isler, 2021).
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Sweden

In Sweden, upon reaching the age of 16 after completing compulsory education, individuals have
the right to enrol in one of the 12 available vocational programs or one of the 6 general higher
education preparation programs offered in upper secondary education. Vocational education at the
upper secondary level comprises national vocational programs designed to prepare students for
entry into the labour market. Students enrolled in vocational programs can opt for either school-
based education or apprenticeships (ReferNet Sweden, 2016).

Additionally, Sweden offers municipal adult education, which aims to provide adults with
knowledge at upper secondary level. There are no nationally defined programs in municipal adult
education; instead, courses are offered according to the needs and circumstances of the adult learner
(The Swedish National Agency for Education, 2024).

Switzerland

Vocational training in Switzerland is predominantly of the dual nature. Students engage in practical
training at a training company for three to four days per week, complemented by theoretical
instruction one or two days per week. Additionally, students partake in inter-company courses,
where they acquire fundamental skills that support in-company training and training in vocational
training schools. VET can also be completed in a full-time vocational school program (Bonoli &
Gonon, 2022).

The Confederation, as represented by the State Secretariat for Education, Research and Innovation
in Switzerland, bears the responsibility for the strategic management and development of vocational
education and training. The cantons and professional organizations also have responsibilities. The
cantons are responsible for the implementation of federal legislation and the supervision of
vocational education and training, the operation of cantonal career advice centres, and the marketing
of apprenticeships. Conversely, professional associations play a pivotal role in shaping the content
and objectives of vocational education and training programs, determining national qualification
procedures, and orchestrating inter-company courses as an integral component of vocational
education and training (Luomi-Messerer, 2024).

Some Statistics on Vocational Education in the Countries Analysed in the Study
Education Expenditures

Table 11 provides a comprehensive overview of government expenditure on education, ranging
from primary to secondary education levels, as a proportion of total public expenditure in the
countries examined in this study.
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Table 11

Proportion of government expenditures on education from primary to the end of secondary education in total
public expenditures

Countries Education Expenditures (%)*
Iceland 92
Netherlands 7,4
Sweden 8,4
Switzerland 9,0
Tiirkiye 6,6
Average of OECD 7,3

Note: *2021 Source: (OECD, 2024a)

As indicated by Table 11, Iceland allocates the highest proportion of total public expenditures to
education. Iceland (9.2%) is followed by Switzerland (9%), Sweden (8.4%), and the Netherlands
(7.4%). The OECD average for education expenditures in total public expenditures is 7.3%. In
Tiirkiye, the share of education expenditures in total public expenditures remained below the OECD
average at 6.6%.

Proportion of Vocational Education Students among Secondary Education Students

The percentages of vocational education students among secondary education students in the
countries examined in the study are given in Table 12.

Table 12
Percentage of vocational education students among secondary education students
Countries 2015 2016 2017 2018 2019 2020 2021
Iceland 32,78 32,35 29,93 28,23 28,38 29,45 31,45
Netherlands 68,54 67,52 68,25 67,52 67,55 68,1 68,67
Sweden 38,24 36,62 34,05 35,39 35,15 35,6 35,36
Switzerland 65,3 64,8 64,2 63,7 63,3 62,9 62
Tiirkiye 48,99 47,53 46,39 45,96 42,47 39,39 37,96
Average of EU 48,9 48,3 48,1 48,4 48,4 48,7 48,7

Source: (CEDEFOP, 2024a)

An analysis of Table 12 reveals that, in countries other than Tiirkiye, the rate of change over the
years is negligible. However, in Tiirkiye, there has been a consistent decrease in the proportion of
students receiving vocational education from 2015 to 2021. The analysis of the 2021 data indicate
that Iceland, Sweden, and Tiirkiye are below the European Union average, while the Netherlands
and Switzerland are above it.

Cost per Student in Vocational Education

Statistics concerning the annual per-student cost of vocational education in the countries examined
in the study are provided in Table 13.
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Table 13
Annual cost per student
Countries Cost per Student™
Iceland 18 829
Netherlands 17 865
Sweden 16 797
Switzerland -
Tiirkiye 6485
Average of OECD 13 216

Notes: *Data for Switzerland are not available for 2023. However, Switzerland’s annual cost for students in general
secondary education for 2020 is $19,973 per student (OECD, 2023). **(USD) Source: (OECD, 2023)

As illustrated in Table 13, Iceland allocates the highest budgetary resources to vocational education
per student. The Netherlands and Sweden allocate the second- and third-highest budgets,
respectively. Data concerning Switzerland's 2023 expenditures are not yet available; however, the
annual cost per student in secondary education (which includes both vocational and general
secondary education) in Switzerland exceeds those of the other four countries. In Switzerland,
Sweden, Iceland, and the Netherlands, the cost per student in vocational education is significantly
higher than the OECD average. In contrast, Tiirkiye exhibits a significantly lower expenditure per
student, amounting to approximately half of the OECD average.

Employment Rates of New Vocational Education Graduates

Table 14 presents statistics on the employment rates of students who have recently graduated from
vocational education in the countries examined in the study.

Table 14

Employment rates of students recently graduated from vocational education
Countries 2015 2016 2017 2018 2019 2020 2021 2022
Iceland 92 94,7 94,8 94,4 91,5 88 * 92,1
Netherlands 88,2 90,1 90,4 92 91,9 89,3 93,4 92,9
Sweden 85,9 86,7 88,3 88,1 88,7 86,4 87,2 88,1
Switzerland 84,6 86,8 86,2 88,3 87,9 88,9 87,4 83,7

Tiirkiye 61,9 61,1 61,2 61,5 57,8 53 * *

Average of EU27 75,5 77,4 79 80,9 80,9 78,5 79,6 82,4

Note. * Data for Iceland for 2021 and Tiirkiye for 2021 and 2022 were not available. Source: (CEDEFOP, 2024b)

As illustrated in Table 14, the employment rates of recent vocational education graduates in Iceland,
the Netherlands, Sweden, and Switzerland exceed the European Union average. Conversely, in
Tiirkiye, this rate is considerably lower than the European Union average.

Discussion, Conclusion and Recommendations

The present study examines the vocational education practices in Iceland, the Netherlands, Sweden,
Switzerland, and Tiirkiye. The aforementioned countries are ranked in the top four in 2022 in the
labour force participation rates statistics published by the OECD (2024). These rankings are based
on population data between the ages of 15 and 64. Tiirkiye ranks 41. An analysis of the OECD's
(2024) statistics reveals that the labour force participation rates in Iceland, the Netherlands, Sweden,
and Switzerland in 2022 exceeded 80%. The European Union's average labour force participation
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rate was 74.5%, while the OECD's average was 73.1%. Tiirkiye's labour force participation rate of
59.2% lagged behind both the European Union and the OECD averages. This finding places Tiirkiye
at the bottom among the OECD countries under review.

An analysis of the demographic structures of the countries encompassed in the study reveals that
Tiirkiye boasts the largest population, with the Netherlands ranking second. However, it should be
noted that Tiirkiye's population is almost five times that of the Netherlands. According to statistics
on population by education level, gender and age published by the European Union (EuroStat,
2024), the proportion of the population aged 15-64 with an education level below primary,
elementary or secondary school to the total population was 54.9% in Tiirkiye in 2022. Switzerland,
Sweden, the Netherlands, and Iceland, in that order, exhibit ratios of 18.6%, 19.5%, 23%, and 25.3%,
respectively. Tiirkiye, which has the largest population among the countries analyzed in this study,
has the highest rate of the low-educated population (EuroStat, 2024). This finding suggests the need
for improvements in the field of education in Tiirkiye.

An analysis of the economic structures of the countries examined in the study reveals that Tiirkiye
has the highest GDP. However, Switzerland is significantly ahead in the GDP per capita ranking,
with Tiirkiye ranking last. Afsar (2009) and Akgali (2013) found a unidirectional causality
relationship from education expenditures to economic growth. In this context, it is important to note
that investments in education have been identified as a catalyst for economic growth. Therefore, the
observed discrepancy in GDP per capita and labour force participation rates between Tiirkiye and
the European Union and OECD averages may be attributed, at least in part, to the relatively low
level of public resources allocated to education in Tiirkiye.

Within the scope of the study, an analysis was conducted of the compulsory education approaches
of the countries examined. The duration of compulsory education in the countries analyzed varies
between 10 and 12 years, with the longest compulsory education period being 12 years in Tiirkiye.
While compulsory education is 11 years in the Netherlands and Switzerland, it is 10 years in Iceland
and Sweden. In Iceland, the Netherlands, Sweden and Switzerland, students complete their
compulsory education at the age of 16. In contrast, students in Tiirkiye complete their compulsory
education at the age of 18.

An analysis of the educational administration structures of Iceland, the Netherlands, Sweden, and
Switzerland reveals a decentralized system, while Tiirkiye's system is characterized by complete
centralization. The extant literature offers a range of perspectives on the impact of decentralization
on education and its implications for educational outcomes (Demirbilek, 2022). According to Giirel
and Giil (2024), who conducted research on the possible benefits and harms of decentralization in
education, decentralization of education administration is expected to contribute to
democratization, reduce bureaucracy, and provide advantages such as rapid resolution of potential
problems. However, Giirel and Giil (2024) also identified potential drawbacks, including the
politicization of education, the potential disruption of the country's unified structure, and the
exacerbation of educational inequality. McGinn and Welsh (1999) posit that the decentralization of
education will enhance the quality of educational services and benefit the education system and its
financing. Tagsar (2009) contends that public schools in Tiirkiye lack the capacity to compete with
private schools due to their centralized structure. In contrast, Omiir (2017) contends that a
decentralization policy implemented under the influence of neoliberalism will result in the
marketization of education, exacerbate the existing gap between the access to education of the
economically disadvantaged and the economically advantaged, impose a financial burden on
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families through the transfer of education financing to the individual level, and adversely impact
the teaching profession. From a political standpoint, the decentralization of education has been
observed to potentially compromise the unitary structure of the state in certain contexts (Giirel &
Giil, 2024; Ozgen, 2011). Ozgen (2011) posited that the centralized provision of education services,
particularly in developing countries, can yield benefits such as ensuring the integrity of society,
maintaining national identity, and reducing regional disparities in education.

An analysis of the historical context of vocational education policies reveals that all of the countries
examined in the present study have initiated measures to promote vocational education,
commencing from the 19th century onwards (Bonoli & Gonon, 2022; ReferNet Sweden, 2016;
Smulders et al., 2014; Somuncu, 2020; Stefansdottir, 2008). The advent of the industrial revolution in
the 19th century precipitated a paradigm shift in the landscape of vocational education, as countries
began to prioritize this educational modality in their respective education policies in response to the
evolving demands of the labour market (Cemaloglu et al., 2019; Gomleksiz & Erten, 2010; Ozer,
2020). According to OECD (2012, 2018), individuals must possess the necessary qualifications and
skills to meet the demands of the labour market and enhance their employability. In this regard, the
significance of vocational education in national education systems has witnessed a steady rise
(CEDEFOP, 2020). Erden Ozsoy (2015) asserts that individuals with a background in vocational
education possess a competitive edge in the labour market compared to those who completed
general high school. Consequently, it can be posited that the implementation of vocational education
policies in nations has the potential to influence the labour force participation rate.

It is observed that different vocational training practices are carried out in each country examined
within the scope of the study. Education policies and, accordingly, education systems are shaped by
the geographical, demographic, cultural and social structures, management systems and economic
powers of countries (Ozten Sahin et al., 2023). Consequently, the adoption of disparate education
policies and the shaping of education systems within the context of these policies become inevitable.
For instance, while the dual system (comprising school-based and workplace-based education) is
adopted in all five countries examined in the study, Iceland stands out due to its prioritization of
enterprise-based vocational education. In these countries, the fields of vocational education are
shaped in accordance with the labour market. For instance, in Iceland, vocational education is
predominant in the fields of metal, construction, health, transportation, and police training
(Stefansdottir, 2008), while in the Netherlands, technology, trade/management, health/care services,
and agriculture are prominent (Smulders et al., 2014).

The study also examined statistical data on vocational education in countries with high labour force
participation rates and Tiirkiye. An analysis of the annual cost per student in vocational education
in the aforementioned countries reveals that the OECD average is $13,216. The annual cost per
student in vocational education in Sweden, Switzerland, Iceland, and the Netherlands exceeds the
OECD average, while in Tiirkiye, it is less than half of the OECD average. A similar pattern is
observed in the share of government expenditures from primary to secondary education in total
public expenditures, with Tiirkiye falling below the OECD average. Arabaci (2011) asserts that
Tiirkiye allocates the least resources to education among OECD countries, a finding that is further
substantiated by the statistics for 2011-2025 and the statistics among the countries analysed in the
current study.

An analysis of the proportion of vocational education students among secondary education students
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reveals a consistent downward trend in the share of vocational education students in Tiirkiye from
2015 to 2021, while the rate of change in other countries has remained relatively stable over the years.
A closer examination of the 2021 data reveal that Iceland, Sweden, and Tiirkiye are below the
European Union average, while the Netherlands and Switzerland are above it. According to
statistics published by the Ministry of National Education Strategy Development Presidency (2024),
the proportion of secondary education students receiving vocational education in Tiirkiye in the
2023-2024 academic year constitutes 30% of the total number of secondary education students. This
finding indicates a persistent downward trend in the share of vocational education in secondary
education in Tiirkiye. Somuncu (2020) has identified several factors contributing to this decline,
including the limited job prospects post-graduation, the challenges faced by graduates in
transitioning to higher education, and the pursuit of social status.

The employment rates of recent vocational education graduates were also examined. Within the
scope of the research, it was observed that the employment rates of new vocational education
graduates in Iceland, the Netherlands, Sweden, and Switzerland are above the European Union
average, but this rate is below the European Union average in Tiirkiye. A study by Kus Giirbey et
al. (2022) examined the views of human resources managers on the employment of vocational
education graduates. The study revealed that six of the ten managers participating in the research
stated that they would hire vocational high school graduates without work experience, while four
managers stated that they would not hire vocational high school graduates without experience. The
latter group's perspective is characterized by a perception of vocational education curricula as
incomplete and a criticism of the efficacy of vocational education. In contrast, Gel (2022) reported
that the employment rate of vocational high school graduates in their respective fields was 37.6%.
These findings are consistent with the statistics on the employment rates of students who have
recently graduated from vocational education, as reported by CEDEFOP (2024a).

The following recommendations were made within the scope of the study:

Despite its considerable population, surface area, and GDP, Tiirkiye has the lowest labour force
participation rate among the countries examined in this study. Additionally, Tiirkiye lags behind
other countries in terms of the cost per student in vocational education, which is a crucial aspect of
educational policy. Given the established correlation between education expenditures and economic
growth, it is imperative to allocate more public resources to education in Tiirkiye.

Secondly, Tiirkiye has the longest duration of compulsory education among the countries examined
in this study. Vocational education practices within compulsory education in Tiirkiye should be
reviewed and updated in line with the labour market.

Thirdly, the proportion of students pursuing vocational education within the broader secondary
education framework in Tiirkiye is exhibiting a downward trend. To reverse this decline, it is
imperative to promote vocational education and augment employment prospects for its graduates.
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process.
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OZET

MAKALE BILGISI

Bu calismanin amaci, Ekonomik Kalkinma ve Is Birligi Orgﬁtﬁ (OECD) tarafindan
2022 yilinda yayinlanan ve 15-64 yas arasi niifus verilerine gore diizenlenmis is
giiciine katihm oranlar istatistiginde, ilk dort sirada yer alan izlanda, Hollanda,
Isveg, Isvigre ile 41. sirada yer alan Tiirkiye’deki mesleki egitim uygulamalarmin
karsilastirllmali olarak incelenmesidir. Bu c¢alisma, iilkelerin mesleki egitim
politikalarinin is giicline katim ve istihdam siirecleriyle iligkili olabilecegi
diistincesinden ve bu konuyu karsilastirmali bir sekilde ele alan bir ¢alismanin
alanyazinda bulunmamasindan yola ¢ikarak, alanyazina onemli bir katki
saglayacag1 oOngoriisiiyle tasarlanmistir. Calisma nitel arastirma deseninde
tasarlanmustir.
toplanmustir. Verilerin toplanmasi sirasinda daha gilivenilir sonuglar ortaya
koyabilmek i¢in, calisma kapsaminda ele alinan tilkeler ile ilgili istatistiki bilgilere
resmi raporlardan, kurumsal web sitelerinden, uluslararasi raporlardan ve
alanyazindaki c¢alismalardan ulasilmistir. Ayrica ulasilan verilerin ayni donemi
kapsayacak sekilde raporlastirilmasina dikkat edilmistir. Calisma kapsaminda
elde edilen bulgulardan yola ¢ikilarak iilkelerin demografik ve ekonomik yapilari
ile zorunlu

Calismaya iliskin veriler dokiiman inceleme yontemi ile

egitim ve mesleki
uygulamalarmin tarihsel siireci ve mevcut mesleki egitim uygulamalar
karsilastirllmistir. Bu bilgiler 1s1ginda {ilkelerin is giiciine katilim oranlar1 ve
mesleki egitim mezunlarinin is giicline katihm durumu incelenmistir. Ulasilan
sonuglara gore, Tiirkiye’de mesleki egitimden yeni mezun olmus dgrencilerin
isttihdam oranlarinin, karsilastirilan iilkeler arasinda son sirada oldugu
goriilmiistiir. Bu kapsamda calisma kapsaminda incelenen {ilkelere benzer
bicimde Tiirkiye’deki mesleki egitim uygulamalarma iliskin planlamanin is
analizine dayanilarak yapilmasi, mesleki egitimin 6zendirilmesi ve egitime ayrilan
kamu kaynaklarimnin artirilmas: gibi 6neriler getirilmistir.
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Giris

Egitim, olusturdugu etki ve dogurdugu sonuglari itibariyle hem bireylere hem de topluma
katk: saglayan bir stirectir. Bir bireyin egitim hayatindaki siiregleri tamamlamasi, o bireyin
hem kisisel kazang elde etmesini hem de iiretim siireglerine dahil olarak kendi toplumunun
kalkinmasmda rol {istlenecek bir diizeye erismesini saglayacaktir. Bu durum egitimin
ekonomik islevi ile dogrudan ilgilidir. Ekonomik kalkinma igin gereken nitelikli is giiciiniin
egitim ile olusturulabilecegi herkes tarafindan kabul edilen bir olgudur.

Egitimin ekonomik islevi s6z konusu oldugunda bireylerin ve toplumlarin egitimden
beklentileri arasinda 6n planda yer alan unsur meslek edindirme gorevidir (Bolat, 2017).
Sanayi devrimi ile birlikte is giicli piyasasi nitelikli ve beceri diizeyi yiiksek insan giliciine
ihtiya¢ duymus ve bu kapsamda mesleki egitim, yeni bir egitim tiirii olarak ortaya ¢ikmigtir
(Ozer, 2020). Ozcan (2021) meslek egitimini, bireyin yasamini idame ettirebilmesi adina bir
meslek alaninin gerektirdigi bilgi, beceri ve tutum kazandirmay: ve bireylerin yeteneklerini
gelistirmeyi amaglayan bir egitim siireci olarak tanimlamistir. Kozludere (2022) ise mesleki
egitimi, meslegin gereklerine gore hazirlanmis 6grenme ortamlarinda bireylerin bir meslek ile
ilgili bilgi ve becerileri kazandig1 egitim tiirli olarak tamimlamistir. Tanimlardan da
anlasilacagi tizere mesleki egitimin temel amaci bireylere ekonomik kazang saglayacaklar: bir
meslek kazandirmaktir. Bireylerin meslek sahibi olmalar1 kendilerine fayda saglayacag: gibi,
tilkelerin {iretim siireglerinde de olumlu etkiler gosterecektir (Cevik, 2015; Erden Ozsoy, 2015).

Uretim yontem ve yaklasimlarindaki gelismelerin sonucu olarak is giicii piyasasinin ihtiyag
duydugu ve bireylerde aradig: nitelikler de degismektedir (Cemaloglu ve digerleri, 2019;
National Research Council, 2012; Siyaset, Ekonomi ve Toplum Arastirmalar1 Vakfi [SETA],
2019; Ustiin ve Yigit, 2022). Bu degisim bireylerin istihdam edilebilme ihtimallerinin
azalmasini ve yeni yetkinlikler elde etmesi gerekliligini beraberinde getirmektedir. Gomleksiz
ve Erten (2010) iilkelerin tiretim siireglerinde ihtiya¢ duyulan nitelikte ve kalitede personel
ihtiyacinin karsilanmasi ve endiistriyel teknolojiye uyum saglayabilecek is giicii olusturulmasi
icin iyi kurgulanmis bir mesleki egitim sistemine ihtiya¢ duyuldugunu belirtmektedir.
Ekonomik Kalkinma ve Is Birligi Orgiiti [OECD] (2012, 2018) tarafindan yaymlanan
raporlarda da bireylerin istihdam edilebilirlik ihtimallerini artirabilmeleri i¢in gelisen iiretim
teknolojileriyle uyumlu beceriler edinmesi gerektigi belirtilmistir. Bireylere beceriler
kazandirmanin en pratik yollarindan birisi mesleki egitimdir (European Centre for the
Development of Vocational Training [CEDEFOP], 2020). Bu nedenlerle mesleki egitim,
istihdama, tiretime ve kalkinmaya yonelik bir itici gii¢ olarak goriilmektedir (Kozludere, 2022).
Erden Ozsoy (2015) meslek lisesi mezunlarimin istihdam durumlariyla ilgili yapmis oldugu
arastirmasinda egitim diizeyinin artmasi ile is giiciine katilma oranmnin ve bireylerin istihdam
edilme olasiliginin artt18y, igsizlik riskinin azaldi8y, elde edilen parasal getirinin yiikseldigi ve
meslek lisesi mezunlarinin is glicii piyasasinda akademik egitim veren liselerin
mezunlarindan daha avantajli durumda oldugu sonuglarina ulagmistir. Altundz (2020) ise
tilkelerin egitim seviyesindeki artisin beseri sermayeyi olumlu yonde etkileyecegini ve
egitimli bireylerin is bulmalarinin kolaylasacag: beklentisinin teorik olarak kabul gordiigiinii
belirtmistir.
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OECD tarafindan diizenli olarak yayimlanan ve iiye iilkelerin isgiiciine katilim ile istihdam
verilerini “Yillik Ts Giicii Istatistikleri” (OECD, 2024) baslig1 altinda sunan raporda, 15-64 yas
arasi niifus verilerine dayali isgiiciine katihm oranlar istatistikleri yer almaktadir. 2022 yili
verilerine gore, bu istatistikte ilk dort siray1 [zlanda (%86,7), Hollanda (%84,7), isveg (%83,5)
ve Isvigre (%83,2) alirken, Tiirkiye ise %59,2 oraniyla 41. sirada yer almaktadir. S6z konusu
istatistikte Avrupa Birligi ortalamasi (%74,5) ve OECD ortalamas1 (%73,1) Tiirkiye
ortalamasiin {istiindedir. Is giiciine katilim ile egitim arasinda iliski bulundugunu belirten
¢alismalar (Afsar, 2009; Altundz, 2020; Barro, 2001; Caliskan, 2007; Hetmanczyk, 2024; Hoidn
ve ét’astny, 2023; Kaplan ve digerleri, 2023; Krueger ve Lindahl, 2001; Ukaj ve digerleri, 2024;
Wang ve Wang, 2023; Wu ve digerleri, 2025; Yavas, 2022; Yildirim, 2025) incelendiginde,
Tiirkiye'nin 41. sirada yer aldigi is giicline katilim istatistiginde 6n siralarda yer alan tilkelerin
mesleki egitim sistemleri ve mesleki egitimde hangi uygulamalar1 takip ettikleri konusu
merak uyandirmistir. Bu kapsamda mevcut ¢alismanin amaci, 2022 yilinda is giiciine katihm
istatistiklerinde ilk dort sirada yer alan Izlanda, Hollanda, Isveg ve Isvigre'deki mesleki egitim
uygulamalarmi, sz konusu istatistikte bu tilkelere gore oldukga geride yer alan Tiirkiye ile
karsilastirmali olarak incelemektir.

Karsilastirmali egitime iliskin alan yazin incelendiginde tilkelerin egitim sistemlerini genel
olarak inceleyen ve karsilagtiran bircok ¢alisma (Aimaiti, 2023; Akyol ve Yesilbas Ozeng, 2021;
An ve digerleri, 2024; Damar ve Erenay, 2024; Ekinci, 2010; Erman ve Boobekova, 2016;
Ozerbag ve Safi, 2022; Ozliik, 2017; Sever ve digerleri, 2018; Uygun ve digerleri, 2011; Yaras ve
Boydak Ozan, 2017) oldugu gibi 6gretmen yetistirme (Bolat, 2016; Erbilgin ve Boz Yaman,
2013; Kaya ve Alc, 2019; Khodadoust ve Faramarzi Kohnehshahri, 2024; Kiigiikoglu ve
Kiziltas, 2012), 6gretim programlar1 (Aslan ve digerleri, 2023; Er ve Atici, 2016; Giizel ve Cerit
Berber, 2017; Kivang ve Aydin, 2020; Sadak ve digerleri, 2021; Ramadhani ve digerleri, 2024)
ve egitim yonetimi (Goklii, 2021; Giizel ve Ates, 2025; Zhang ve digerleri, 2025) gibi spesifik
konularda da c¢alismalara rastlanmaktadir. Ayni sekilde, iilkeler arasinda mesleki egitim
uygulamalarimi karsilagtirmay1 amaglayan (Barzotto, 2024; Bolat, 2016, 2017; Cevik, 2015; Kavi
ve Kogak, 2018; Klassen, 2024; Li, 2024; Pleshakova, 2019; Salas-Velasco, 2023; Somuncu, 2022)
calismalar da alan yazinda yer bulmaktadir. Ancak karsilastirmali egitim calismalarinda
incelenecek {iilkelerin belirlenmesi siirecinde is giicline katilim oranini 6lgiit olarak alan ve ig
glicii ile dogrudan ilgili olabilecek mesleki egitimi konu edinen bir ¢calismaya rastlanmamaistir.
Mesleki egitimin is glictine katilimla olan yakin iligkisi goz oniine alindiginda bu ¢alismanin
alan yazina onemli katkilar sunacag: diistintilmektedir.

Calisma kapsaminda asagidaki sorulara yanit aranmistir;

1- Is giictine katilim orani yiiksek iilkeler ile Tiirkiye'nin demografik ve ekonomik yapilari,
zorunlu egitim ve egitim yonetimi yaklagimlar: nasildir?

2- Is giicline katilm orani yiiksek {ilkeler ile Tiirkiye’de mesleki egitimin tarihsel gelisimi
nasildir?

3- Is giiciine katilim oran1 yiiksek iilkeler ile Tiirkiye’de mevcut mesleki egitim uygulamalari
nelerdir?

4- Is giiciine katilim oraru yiiksek iilkeler ile Tiirkiye’de mesleki egitime iliskin istatistikler
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(6grenci basma diisen maliyet, toplam kamu harcamalar: igerisinde egitim harcamalarmin
payi, ortadgretim diizeyinde mesleki egitim goren 6grencilerin pay1 ve mesleki egitimden yeni
mezun olmus 6grencilerin istihdam oranlar1) nasildir?

Yontem
Arastirma Modeli

Bu ¢alisma nitel arastirma deseninde bir karsilastirmali egitim ¢alismasi olarak tasarlanmistir.
Merriam'e (2013) gore nitel arastirmalar, bir¢ok bilimsel soruyu kapsayan semsiye bir kavram
olup, arastirmaya konu olan sorunun kendi dogal ortaminda aciklanmasini saglayan
calismalardir. Karsilastirmali egitim ise Bolat (2017) tarafindan farkl tilkelere veya farkl
kiiltiirlere iliskin egitim sistemlerini hem teorik hem de pratik olarak benzerlik ve
farkliliklariyla inceleyen bir arastirma alami olarak tanimlanmistir. Tiirkoglu (2015)
karsilagtirmali egitim arastirmalarinda hedefin, okul sistemleri, egitim yonetiminin yapisi,
okullarin finansmani, egitim programlari, kullanilan &gretim metotlar1 gibi unsurlarin
benzerlik ve farkliliklarinin ortaya ¢ikarilmasi oldugunu vurgulamaigtir.

Calisma Kapsaminda Incelenen Ulkelerin Belirlenmesi

Calisma kapsaminda incelenen {ilkeler belirlenirken, 2022 yili is giiciine katilim oranlar:
istatistigi (OECD, 2024) temel alinmistir. Bu baglamda, istatistikte ilk dort sirada yer alan
[zlanda, Hollanda, Isveg ve Isvigre ile 41. sirada yer alan Tiirkiye'nin mesleki egitim
uygulamalari incelenmistir. Lor’a (2019) gore karsilastirmali egitim arastirmalarinda segilecek
tilkelerin ¢alismanin odak noktas: agisindan karsilastirilabilir olmasi gerekir. Calisma
kapsaminda incelenen tilkelerin tamaminim OECD iiyesi olmasmin yaninda is giicline katilim
oranlar: istatistiginde farkli siralamalara sahip olmasi, s6z konusu iilkelere iligkin egitim
sistemlerinin karsilastirilabilir nitelikte oldugunu gostermektedir.

Verilerin Toplanmas:

Calisma sorularma iligkin derinlemesine bilgi edinmek amaciyla dokiiman inceleme yontemi
tercih edilmistir. Arastirma problemleri hakkinda dogrudan gézlem ve goriisme yapmanin
olanakli olmadigr durumlarda kullanilabilecek olan dokiiman inceleme yOntemi
karsilagtirmali egitim arastirmalari i¢in ¢ok degerli bir bilgi kaynagidir (Yildirim ve Simsek,
2006). Bu kapsamda arastirma verileri OECD, CEDEFOP, European Statistical Office
[EuroStat], European Education and Culture Executive Agency [Eurydice] gibi kurumlarin
resmi web sitelerinden elde edilmistir. Ayrica tilkelerin kendi egitim bakanliklarina ait resmi
internet siteleri, Tiirkiye Cumhuriyeti resmi kurumlarina ait internet siteleri, alanyazinda yer
alan kitap, makale vb. kaynaklardan da arastirma kapsaminda yararlanilmistir.

Calismada Izlanda, Hollanda, Isveg, Isvigre ve Tiirkiye’de uygulanan mesleki egitim
uygulamalarmin karsilastirilmasi igin yatay yaklasim benimsenmistir. Yatay yaklasimda
karsilagtirmas1 yapilacak egitim sistemlerine ait unsurlarin aymi donemler ve aymni
degiskenlerle ele alinmasi esastir (Ultanir, 2000). Bu kapsamda arastirma kapsaminda ele
alman tilkeler ile ilgili istatistiki bilgilere, ayn1 kaynaktan ve ayn1 donemi kapsayacak sekilde
ulasilmasina 6zen gosterilmistir. Bu kapsamda her bir iilkenin egitim sistemi ve mesleki egitim
uygulamalar1 ayr1 ayr ele alinmig, biitiin iilkelere iliskin inceleme tamamlandiktan sonra
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verilerin organize edilmesi ve yorumlanmasi asamasina gegilmistir.
Calismanin Aktarilabilirligi ve Tekrar Edilebilirligi

Nitel aragtirmalarda genellenebilirlikten ziyade aktarilabilirlik ve tekrar edilebilirlik
kavramlar1 6ne ¢iktigindan (Yildirim ve Simsek, 2006) calismanin bu kisminda arastirma
siireci hakkinda detayl bilgilere yer verilmistir. Arastirmada veri toplamak amaciyla hangi
kaynaklara basvurulduguna iliskin atiflara yer verilerek kaynakga boliimiinde belirtilmistir.
Ayrica kullanilan istatistiki verilerin ortak referans kaynaklardan alinmis olmasina 6zen
gosterilmistir. Ayn1 donemde veri bulunamadiysa g¢alisma igerisinde belirterek en yakin
doneme iliskin veriler kullanilmistir. Arastirmaya iliskin bulgularin agik, anlasilir ve sade
sekilde sunulmasina 6zen gosterilmistir. Bu sayede elde edilen sonuclarin aktarilabilirligi ve
tekrar edilebilirliginin saglanmas1 amaglanmuistir.

Bulgular

Calisma Kapsamindaki Ulkelerin Demografik ve Ekonomik Yapilari, Zorunlu Egitim ve
Egitim Yonetimi Yaklasimlar

Calisma kapsaminda ele alinan {ilkelerin demografik ve ekonomik yapilar ile ilgili genel
bilgiler Tablo 1’de verilmistir.

Tablo 1

Is giiciine katilim oram yiiksek iilkeler ile Tiirkiye'ye iliskin demografik ve ekonomik bilgiler

Yiiz 6lglimii Gayrisafi Yurtici Kisi Bagina Diisen

Ulkeler (km2) Niifus Hasila (GSYIH)y**** GSYIH***
Tiirkiye 738.5620 *85.279.553" +1.02 Trilyons ++11.9388
izlanda 103.000° #4389 000¢ #28.06 Milyar" #73.466,8h
Hollanda 41.5430 *417.591.000¢ +101 Trilyon' 57 025
fsvec 450.295¢ #410.522.000¢ +591.72 Milyar *56.424,3)
fsvicre 412772 +48.800.000¢ *818.43 Milyar* *93.259,9k

Notlar: #2022 ** 2023 ***2024 ***(ABD Dolart) Kaynaklar: a. CIA (2024) b. Tiirkiye Istatistik Kurumu (TUIK) (2024) c. T.C. Ticaret
Bakanlig1 (2024b) d. T.C. Ticaret Bakanlig: (2023a) e. T.C. Ticaret Bakanlig1 (2023b) f. T.C. Ticaret Bakanlig: (2024a) g. World Bank (2024e)
h. World Bank (2024a) i. World Bank (2024b) j. World Bank (2024c) k. World Bank (2024d)

Tablo 1 incelendiginde, ¢alisma kapsaminda karsilastirmasi yapilan {iilkeler arasinda en
yliksek niifusun ve ytlizol¢timiiniin Tiirkiye’de oldugu goriilmektedir. Bunun yaninda tilkeler
Gayri Safi Yurti¢i Hasilalar: (GSYIH) yoniinden incelendiginde Tiirkiye ve Hollanda'min 1
Trilyon dolarmn iizerinde oldugu goriilmektedir. Tiirkiye toplam GSYIH’si en yiiksek iilke
olmasina ragmen kisi basina diisen GSYIH’de ise son sirada yer almaktadir. Kisi bagina diisen
GSYIH'si en yiiksek iilke Isvigre’dir. Is giiciine katiim oram yiiksek iilkeler (izlanda,
Hollanda, Isvec ve Isvicre) ile Tiirkiye'nin egitim sistemine iliskin genel bilgiler ise Tablo 2'de
verilmistir.
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Tablo 2
Is giiciine katilim orani yiiksek iilkeler ile Tiirkiye 'de zorunlu egitime iligkin bilgiler
Ulke Zorunlu Egitim Yas Aralig: Zorunlu Egitim Stiresi Zorunlu Egitim Kapsami
4 yil ilkokul
Tiirkiye® 6-18 Yas 12 yil 4 y1l ortaokul
4 y1l lise
[zlanda® 6-16 Yas 10 yl 7 yil ilkogretim
3 yil ortaokul
Hollanda¢ 5-16 Yas 11 Yil 8yl 11kog?et1m
1-3 yil lise
1 Y1l Okul 6ncesi
fsvegd 6-16 Yas 10 Y1l 3 il TIkogretim
3 yil Ortadgretim
3 yil Birincil Lise
2 y1l Anaokulu
Isvicree 4-15/16 Yas 11 Yl 6 yil Tlkokul
3 Y1l Alt Ortaokul

Kaynaklar: a. Eurydice (2025b). b. Eurydice (2025a); Government of Iceland (2025); Stefansdéttir (2008); Guttesen ve digerleri, 2022. c. Eurydice
(2025¢); Smulders ve digerleri (2014). d. Eurydice (2025d); ReferNet Sweden (2016). e. (Eurydice (2025e); Luomi-Messerer (2024).

Tablo 2‘ye gore zorunlu egitim Izlanda ve Isveg'te 10 y1l, Hollanda ve Isvigre’de 11 yil ve
Tiirkiye’de ise 12 yildir. Okul 6ncesi egitim Isveg ile Isvicre’de zorunlu egitim kapsaminda iken
Tiirkiye, Izlanda ve Hollanda’da zorunlu egitim kapsaminda degildir. Ikdgretim, arastirma
kapsaminda incelenen tilkelerin tamaminda zorunlu egitim kapsaminda verilmektedir.

Ulkeler egitim yOnetimi yapilar1 yoniinden incelendiginde ise, yerelden yonetim anlayisinin giiglii
oldugu Hollanda’da her sehir ve kasabanin kendi basvuru prosediirlerini igletti§i bir sistem
bulundugu goriilmektedir (Ada ve Ustiin, 2008; Eurydice, 2023). Yerelden yonetim anlayisinin
uygulandig1 bagka bir iilke olan Isve¢'te aslinda merkezi olmayan ancak &grenme sonuglar ile
hedeflerin merkezi hiikiimet tarafindan tanimlandig1 bir egitim sistemi bulunmaktadir. Bu tilkede
hiikiimet genel sorumluluga sahiptir ve her diizeyde egitimin gercevesini belirler (ReferNet Sweden,
2016). isveg’teki belediyeler okul oncesi okullarini, okul 6ncesi smifini, zorunlu okullari, liseleri,
belediye yetiskin egitimini, go¢gmenler igin Isvecce egitimini, bos zaman merkezlerini ve hibe
destekli bagimsiz okullar1 organize etmekten sorumludur (Dogan, 2020). Benzer sekilde Izlanda’da
da genel gerceve ve temel amagclarin merkezi olarak belirlendigi, okullarin yonetimine iligskin ise
yerel yonetimlerin sorumluluklarinin bulundugu bir egitim yonetimi yapisi benimsenmektedir
(Atalay Mazlum, 2017). Isvicre’de de benzer sekilde egitimin birinci siradaki sorumlusu kantonlar
olup, her kantonun kendine 6zgii egitim mevzuat: ve uygulamalar: vardir. Bununla birlikte egitim
ile ilgili genel cergeve Isvicre Federal Anayasasinda ¢izilmigtir (Donertas, 2023). Calisma
kapsaminda incelenen dort tilkeden farkli olmak tizere Tiirkiye'de egitim sistemi tiim yOnleriyle
merkezi bir yapiya sahiptir ve egitim ile ilgili tiim yetki ve kararlar Milli Egitim Bakanligi'na bagh
olarak alinmaktadir (Erdem, 2018).

Calisma Kapsaminda incelenen Ulkelerdeki Mesleki Egitimin Tarihsel Gelisimi
Tiirkiye

Tiirkiye’de mesleki egitimin tarihsel gelisimi incelendiginde Tablo 3’te verilen asamalar yer
almaktadir (Akpiar, 2004; Karacivi, 2000; MEB, 2024a, 2024b; Orug, 2022; Ozer, 2021; Somuncu,
2020; Unlii, 2016; Vatansever, 2024; Yoriik ve digerleri, 2002):
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Tablo 3

Tiirkiye’de Mesleki Egitimin Tarihsel Stireci

Tarih

Yaganan Geligsmeler

Cumbhuriyet
Oncesi

1926

1933

1934

1940

1941
1963

1966

1970
1977

1983

1986

1999

2012

2016

2019

2022

13. ylizyilda Selguklular Donemi'nde Ahi Evran tarafindan Anadolu’da baslatilan ve usta-¢irak
iliskisine dayanan ahi tegkilati mesleki egitimin temelini olusturmaktadir. Ahilikte is basinda
kaliteli, diiriist ¢alisma, is disinda okuma, yazma, dini bilgiler verilmekteydi.

Osmanli doneminde ahiligin yerini gedik ve lonca tegkilatlanmasi almistir. Tanzimat’'la birlikte
okul diizeni igerisinde mesleki egitim verilmeye baslanmistur.

19. ylizyilin ikinci yarisinda Osmanli’da degisen ihtiyacglar1 karsilamak {izere Mithat Pasa
tarafindan 1861’de erkekler i¢in Nig'te, 1864’te kizlar i¢in Ruscuk’ta ilk sanat okullar1 agilmigtir.
Cumhuriyetin kurulmasini takiben mesleki egitimde okullara dayal1 bir yapiya gecilmis ve bu
okullara iliskin sorumluluk Milli Egitim Bakanligi'na verilmistir.

Bakanlik merkez tegkilatinda 2287 sayili yasayla Mesleki ve Teknik Ogretim Genel Miidiirliigii
kurulmustur.

1934-1936 yillar1 arasinda “Milli Tedrisatin Inkisaf Plan1” ile mesleki egitimin tlke diizeyinde
gelismesi saglanmistir. Planda; cirak, kalfa ve ustalarin mesleki bilgisini artirmak amaciyla
kurslar ongoriilmiistiir. Kdylerde yasayan halk i¢in de sanat kurslar1 agilmistir.

Milli Savunma Bakanlig: tarafindan sanayiye doniik 6grenim goéren 6grencilere verilen burslar
Ogrenci sayisinu artirmistir. Burs alan 6grencilerin mezuniyet sonrasi is garantisi olusmustur.
1950'li yillarda yeni kurulan Karayollar1 ve Devlet Su Isleri Genel Miidiirliikleri'nin ihtiyag
duyduklar: ara eleman istihdami biiyiik oranda meslek liselerinden karsilandig: i¢in meslek
okullarina olan istegin artmasinda 6nemli bir rol oynamuistir.

Bakanlik merkez teskilatinda Mesleki ve Teknik Ogretim Miistesarlig1 kurulmustur.

Tlkokul mezunu olan ve meslek sahibi olmayan geng bireylerin meslek edinebilmesi maksadiyla
acilan “Yetigkinler Teknik Egitim Merkezleri” 6gretime baslamistir.

Teknisyen ihtiyacim1 karsilamak igin sanat enstitiilerinin egitim siiresi 2 yildan 3 yila
cikarilmigtir.

Teknik liselere ayni zamanda iiniversitelere girme hakkinin taninmasi, meslek liselerine giren
ogrencilerin teknik lise aracilig: ile ilk defa iiniversitelere girme olanagini dogurmustur.

2089 Sayili Kanun ile ¢iraklik egitimi mesleki egitim sistemine dahil edilmistir.

Milli Egitim Temel Kanunu 31. maddesindeki degisiklik ile “lise ve dengi okul bitirenlere
yliksekogretim kurumlarina girmek icin aday olma hakki” verilmesi meslek lisesi 6grenci
sayilarinin artmasina neden olmustur.

Mesleki egitim 3308 Sayilt Meslek Egitimi Kanunu ile “6rgiin”, “giraklik” ve “yaygm” egitim
stireclerini bir biitiinliik iginde yeniden ele almigtir. Bu kanun hiikiimlerine gore mesleki egitim
stireclerinin tamaminda dis paydaslara da onemli gorevler ve roller verilmistir. Bu kapsamda
ulusal dlgekte “Mesleki Egitim Kurulu” ve iller lgeginde de “Il Mesleki Egitim Kurullar1”
olusturulmustur.

Universiteye giriste orta 6gretim bagari puam katsay1 hesaplamasinin getirilmesi meslek lisesi
Ogrenci sayilarmi olumsuz etkilemistir.

30 Mart 2012 tarihli 6287 Sayili "[Ikégretim ve Egitim Kanunu ile Bazi Kanunlarda Degisiklik
Yapilmasina Dair Kanun” a istinaden 2547 Sayili Yiiksek Ogretim Kanunu'nda degisiklik
yapilmis, mesleki teknik liselere uygulanan, katsay1 puani hesaplamasi uygulamasi, sinavsiz
gecis ve ek puan uygulamasi ytiriirlitkten kaldirilmigtir.

6764 Sayih Kanun ile yapilan degisiklik ciraklik diizeyinde egitim veren mesleki egitim
merkezlerini zorunlu egitim kapsamina dahil etmis ve bu okullara iliskin is ve islemleri Mesleki
ve Teknik Egitim Genel Miidiirliigii'ne baglamstir.

Tim diinyada etkisini gosteren COVID-19 pandemisi sirasinda meslek liseleri salginla miicadele
kapsaminda maske, dezenfektan, solunum cihazi vb. iiriinler {iretilmis ve mesleki egitimde ilk
kez ihracat yapilmistir.

3308 Sayili Mesleki Egitim Kanunu'nda yapilan diizenlemeler ile Mesleki Egitim Merkezi
programlarinda kayitli ¢irak sayisinin bir milyonun iizerine ¢ikarilmasi hedeflenmistir. 2022 y1l1
sonunda bu hedefe ulagilmistir.
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Toplum igerisinde meslek sahibi olmayan birey kalmamasi hedefi ile mesleki egitim sistemi
2024 icerisinde mevcut sorunlar ile bu sorunlara iliskin ¢6ziim yollarini iceren “Mesleki ve Teknik
Egitim Politika Belgesi” yaymnlanmustir.

Tablo 3 incelendiginde Tiirkiye’de mesleki egitime iliskin temellerin 13. yiizyilda Ahi Evran
tarafindan Anadolu’da baglatilan ahilik hareketi ile atildigi goriilmektedir. Ahilikte usta-cirak
iligkisi egitimin temelini olustururken ¢iraklar ustalar1 tarafindan hem is basinda hem de is disinda
egitilmekteydi. Tanzimat déneminde Mithat Pasa tarafindan 1861'de erkekler i¢in Nis'te, 1864 te
kizlar i¢in Ruscuk’ta ilk sanat okullar1 agilmistir ve bu okullar okul diizeni igerisinde mesleki egitim
veren ilkokullar olmustur. Cumhuriyetin kurulmasinin ardindan 1926 yilinda mesleki egitimde
okula dayali bir yap1 benimsenmis ve Milli Egitim Bakanliginin sorumluluguna birakilmisgtir.
Tiirkiye’de yillar igerisinde mesleki egitim ile ilgili birok diizenleme yapilmistir. En 6nemli
diizenlemelerden birisi olan ve 1983 yilinda Milli Egitim Temel Kanunu 31. Maddesi'nde yapilan
degisiklik kapsaminda “Lise ve dengi okul bitirenlere yiiksek6gretim kurumlarina girmek icin aday
olma hakki” verilmesi meslek lisesi 6grenci sayilarmin artmasina neden olmustur. Ancak 1999
yilinda tiniversiteye giriste benimsenen ortadgretim basar1 puani katsayis1 uygulamasi mesleki
egitim mezunlarmi olumsuz etkilemis ve bu nedenle mesleki egitimde 6grenci sayisinin azalmasima
neden olmustur. 30 Mart 2012 tarihli 6287 Sayil1 "[Ikdgretim ve Egitim Kanunu ile Bazt Kanunlarda
Degisiklik Yapilmasina Dair Kanun” a istinaden 2547 Sayili Yiiksek Ogretim Kanunu'nda degisiklik
yapilmis, mesleki teknik liselere uygulanan, katsay1 puani hesaplamasi uygulamasi, smavsiz gegis
ve ek puan uygulamasi ytirtrliikten kaldirilmistir. S6z konusu degisiklik, mesleki egitim mezunlar:
ile genel lise mezunlarinin yiiksekogretime gegiste esit sartlarda sinava tabi tutulmasini saglamistir.
Mesleki egitim kapsaminda 6nemli bir degisiklik de 2016 yilinda gerceklestirilmigtir. Bu kapsamda
ciraklik egitimi veren Mesleki Egitim Merkezleri zorunlu egitim sistemine dahil edilmis ve daha
Once yaygin egitim kapsaminda degerlendirilen bu okullar 6rgiin egitim kapsamina alimmuistir.
[zleyen siiregte, 2022 yilinda, iilke capinda mesleki egitime katilim igin bir milyon cirak hedefi
koyulmus ve bu hedefe kisa siirede ulasilmistir. 2019 yilinda baslayan COVID-19 pandemisi de
mesleki egitim veren okullar1 etkilemistir. Bu donemde meslek liselerinde maske, dezenfektan,
solunum cihaz1 gibi {irlinler retilmistir. Ayrica iiretilen iiriinlerden bazilar1 yurt disina ihrag
edilmis ve meslek liseleri tarafindan gergeklestirilen ilk ihracat islemleri olarak tarihe gegmistir.

Izlanda

[zlanda’da mesleki egitimin tarihsel gelisimi incelendiginde Tablo 4'teki asamalar dikkat
cekmektedir (CEDEFOP, 2025¢; Ozdemir, 2018; Stefansdoéttir, 2002, 2015).

Tablo 4
Izlanda’da mesleki egitimin tarihsel siireci
Tarih Yasanan Gelismeler
19. ylizyilin son  Mesleki egitimin tek olanag: ilk basta yurtdisinda egitim (6zellikle Danimarka'da) ve
ceyreginden daha sonra ciragin yiyecek ve barmma konusunda ustasina bagimli oldugu izlanda
once ciraklik sistemi yoluyla egitim almaktir.
Ik mesleki (aksam) okulu kurulmus ve Reykjavik'teki Usta Zanaatkarlar Dernegi
1869 tarafindan yonetilen Reykjavik Teknik Okulu 1904'te resmen acilmistir. Okuldaki tiim

calismalar ¢iraklik sistemine dayanmaktaydi.

Mesleki egitime iligkin ilk yasa kabul edilmis ve kalfalik sinavina girebilmek i¢in meslek
1893 Qkulunda orgilin egitim almanin 6n kosul olmasi 6ngoriilmiistiir. Okullar yavas yavas
Izlanda'nin her yerinde kurulmus ve II. Diinya Savasi'na kadar her yil yaklasik 50-100

¢irak mezun olmustur.
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1949 tarihli Mesleki Egitim Yasast ile usta zanaatkarlarin ve kalfalarin temsilcilerinden
1949 olusan Endiistriyel Egitim Kurulu kurulmustur. Gorevi, kursiyerlerin tatmin edici isyeri
egitimi almasini saglamaktir.
1955 tarihli Sanayi Meslek Yasasi ile esnaf birliklerinin miifredati etkilemeye devam
etmesine ragmen devlet ve belediyeler mesleki egitimin sorumlulugunu tistlenmistir.

1955
Glindiiz egitim verilmis ve isyeri egitiminin yarm sira yilda 8 hafta egitim zorunlu hale

getirilmistir.
Okulda hem teorik hem de pratik kismi iceren 1-2 yillik temel egitim secenegi
1966 tamitilmistir. Ancak Ogrencilerin egitimlerini tamamlamak ic¢in gerekli c¢iraklik
sozlesmelerini almalar1 zor olmus ve bazi durumlarda okullar bu nedenle ek kurslar
sunmaya baslamistir.
Kapsamli okullar ortaya ¢ikti. Bunlar, tiim 6grencilere temel genel konularin sunuldugu
1970 modiiler bir sisteme (her iinite bir kredi verir) dayanmaktaydi. Cesitli mesleklerdeki
calismalarin teorik kismi icin ulusal standart miifredat gelistirilmistir. Bu durum,
hareketliligi ve ileri egitime erisimi kolaylastirmistir.
Egitimde yerellesme hareketi basladi. Bu kapsamda merkezi hiikiimet okul 6ncesi ve
ilkogretim okullarma iliskin genel egitim politikalarin belirlenmesi ve egitimin
1990 denetlenmesinde yetkili iken, belediyeler okullarin yonetimi ve finansmani konusunda
yetkilendirilmistir. Ancak lise ve iiniversite diizeylerinde yerellesme politikasi
uygulanmamuistir.
2008 Ust Ortadgrenim Yasasi ile hem akademik liselerde hem de mesleki liselerde calisma
programlari gelistirme siirecinde okullara daha fazla 6zerklik verilmistir.
“Izlanda’da Mesleki ve Teknik Egitimin Giiglendirilmesi” projesi uygulanmistir.
2015 Projenin amaci mesleki egitimi giiclendirmek ve daha cazip hale getirmek olarak
belirlenmistir.
Izlanda’da yer alan gdgmenlerin yerlilerle ayni imkanlara sahip olabilmesi igin
2016 “Gogmenlerin Kabuliine Iliskin Eylem Plan1” agiklanmistir. Bu planda go¢menlerin
mesleki egitime entegre edilmesi konusu da yer almistir.
“New Times in VET” projesi kapsaminda zorunlu egitimi bitiren genglerin mesleki
2020 egitime yonelik ilgilerinin ve mesleki egitimi bitirmis 6grenci sayisinin artirilmasi igin
ciraklik egitiminde diizenlemeler yapilmistir.

Tablo 4 incelendiginde izlanda’da mesleki egitim uygulamalarmin 19. yiizyil éncesinde bagladig
goriilmektedir. 19. ylizyilin son ¢eyreginden once ¢iraklar ya yurt disinda meslek 6grenme yolunu
ya da ustalarina tam bagimh olduklari Izlanda ciraklik sistemi yolunu tercih etmek zorundaydi.
[zlanda’da ilk mesleki okul 1869 yilinda kurulmustur. Mesleki egitimi sistemsel olarak diizenleyen
ve iilke genelinde yayginlasmasini saglayan ilk yasa ise 1893 yilinda kabul edilmistir. Mesleki Egitim
Yasas1 1949 ve 1955 yillarinda yeniden diizenlenerek mesleki egitime iliskin ilerlemenin saglanmasi
amaglanmistir. Kapsamli mesleki egitim okullar1 ise 1970’lerde ortaya ¢ikmustir. Izlanda egitim
sistemi 1990’1 yillarda yerellesme hareketi igerisine girmis ancak mesleki egitim kapsaminda
yerellesmenin baslangici 2008 yilinda gerceklesmistir. Bu kapsamda program gelistirme
stireclerinde mesleki liselere Ozerklik saglayan uygulamalar gergeklestirildi. Son yillarda ise
[zlanda’da mesleki egitimin giiclendirilmesi ve mesleki egitim almig bireylerin sayisinin artirilmasi
i¢in projeler gelistirilmekte ve uygulanmaktadir.

Hollanda

Hollanda’da mesleki egitimin tarihsel gelisimine iliskin dnemli asamalar Tablo 5'te sunulmustur
(CEDEFQP, 2025b; Smulders ve digerleri, 2014):
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Tablo 5

Hollanda’da mesleki egitimin tarihsel siireci

Tarih Yasanan Gelismeler

1919-1921 Teknik ve mesleki okullarin kurulmas1 dénemi
Mesleki egitime iliskin ilk yasa olan 1919 tarihli Endiistriyel, Teknik ve Ev Ici Egitim Yasas1
1921 ylriirliige girmistir. Yasa, giindiizlii okul baglaminda mesleki egitime alternatif olarak goriilen
bir ¢iraklik sistemi de saglamistir.
Mesleki egitim, ilgili donemde nemli bir gelisim gostermistir. Bu siirecte, 12 yasina kadar olan
¢ocuklar i¢in ilkdgretim sonrasi alt mesleki egitim ve ¢iraklik sistemleri uygulanmistir. Kamu
kaynaklariyla finanse edilen ortadgretime devam oranindaki artis, ortadgretimin farkl tiirleri
1921-1968 arasinda daha fazla uyum saglanmasi gerekliligini giindeme getirmistir. S6z konusu
gereksinim, 1968 yilinda yiiriirliige giren Ortadgretim Yasasiyla karsilanmistir. Bu yasa
kapsaminda, genel ortadgretim ile alt, orta ve yiiksek seviyelerdeki mesleki egitim
diizenlemeleri yer almstur.
1969 1969 tarihli Ciraklik Kanunu ¢irakliga kendi bagimsiz yasal dayanagini getirmistir.
Egitimsel genisleme, 6zellikle iist orta mesleki egitim ve yiiksek mesleki egitime odaklanan
1986 tiglincii déonemde de stirmiistiir. 1986 yilinda, yiiksek mesleki egitim, Yiiksek Mesleki Egitim
Kanunu ile diizenlenerek 1968 tarihli Ortadgretim Yasas1 kapsamindan ¢ikarilmistir.
1970'lerden itibaren, yiiksek mesleki ve akademik egitim arasinda daha fazla uyum yaratma
fikri, 1993 yilinda Yiiksekdgrenim ve Arastirma Kanunu'nun uygulamaya konulmasiyla
1993-1996 meyvesini vermistir. Ortadgretim diizeyindeki mesleki egitim de bu {iciincii donemde
ozgiirlesme siirecine girmis ve bu durum 1996 yilinda Yetiskin ve Mesleki Egitim Kanunu ile
doruga ¢ikmustir.
Dordiincti doneme 6zgii genel ve yasal diizenlemeler, yiiksek mesleki egitim ile {ist-orta
mesleki egitime yonelik yeni mevzuatin gelistirilmesini saglamistir. Bu diizenlemeler, yiiksek

1996 diizeyde oOzerklige sahip biiyiik olgekli egitim saglayicilarinin ortaya ¢ikmasma olanak
tanmimigtir.

2015 “Mesleki Egitimde Makro Verimlilik Yasas1” ile mesleki egitim ile isgiicii piyasalar1 arasinda
uyumun artirilmasi saglanmistur.

2016 Is giicii piyasasindan gelen talepler {izerine mesleki egitim programlari 21. yiizyil becerileri
dikkate alinarak giincellestirilmistir.
Kigiik ve orta biiytikliikteki isletmelerde ¢alisanlarin 6grenme ve gelisimlerinin artirilmasi

2020 amactyla ”Ogrenme ve Gelisim Tegvik Plan1” yaymlanmistir. Bu planin amaci ¢alisanlar i¢in
sirket iginde 6grenmelerini saglayacak ortamlar olusturulmasi ve is saatleri icerisinde mesleki
egitim kurslar1 diizenlenebilmesini saglamaktir.

2020 Mesleki egitimin bolgesel ihtiyaclar1 ve is glicii yeterliklerini karsilayacak sekilde

yliriitiilmesine iligkin pilot ¢alisma baslatilmistir.

Tablo 5 incelendiginde Hollanda’da mesleki egitim uygulamalarinin 20. yiizyilin ilk ¢eyreginde
basladig1 goriilmektedir. Bu donemde Hollanda’da teknik ve mesleki okullar kurulmaya
baslanmisgtir. 1921 yilinda giindiizlii okul baglaminda mesleki egitime alternatif olarak goriilen bir
ciraklik sistemi de saglayan ilk Mesleki Egitim Yasasi ¢ikarilmis ve bu yasa takip eden yillarda
mesleki egitimde onemli bir biiylimeyi beraberinde getirmistir. 1968 yilinda ¢ikarilan Ortadgretim
Yasasi genel ortadgretim ve alt, orta ve yiiksek seviyedeki mesleki egitim ile ilgili konular1 yeniden
diizenlemistir. 1969 yilinda ise Ciraklik Kanunu ¢ikarilarak ¢iraklik uygulamalarina yasal dayanak
saglanmistir. 1996 yilinda ¢ikarilan Yetigkin ve Mesleki Egitim Kanunu ile mesleki egitim
uygulamalaria iliskin 6zerklige sahip egitim saglayicilar1 ortaya ¢ikmistir. Mesleki egitim veren
kurulusglar ile is giicii piyasasi arasinda uyumun artirilmasi amaciyla 2015 yilinda yasal diizenleme
yapilmistir. Yine is giicii piyasasindan gelen talepler {izerine mesleki egitim programlar: 21. yiizyil
becerileri de dikkate almacak sekilde giincellenmigtir. 2020 yilinda ise mesleki egitimin bdlgesel
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ihtiyacglara ve is giicii ihtiyaclarina gore planlanmasini saglayacak uygulamalar i¢in pilot ¢alismalar

baslamistir.
Isvec

Isvec'teki mesleki egitimin tarihsel gelisimi {izerine yapilan alanyazin incelemesi sonucunda
ulasilan bulgular, Tablo 6'da sunulmustur (CEDEFOP, 2025a; ReferNet Sweden, 2016).

Tablo 6

[sveg'te mesleki egitimin tarihsel siireci

Tarih Yasanan Gelismeler

1970 ki y1llik mesleki programlarin uygulandigi ve genel egitim derslerinin de yer aldig1 biitiinlesmis
bir lise modeli olusturulmustur. Bu modelde, mesleki egitimin giris diizeyinde bir nitelik tasimasi
ve yalnizca 0grenciler is hayatina atildiklarinda tamamlanmasi hedeflenmistir.

1994  Mesleki ve akademik yOnelimli programlarin benzer 6zellikler tasidigi, ancak yiiksekogretime
hazirlik ve mesleki hazirlik programlari olarak ikiye ayrildigi, ders temelli bir ortadgretim modeli
hayata gecirilmistir. Bu programlarin yaklasik {i¢te biri zorunlu temel derslerden olusmus ve bu
dersler, her iki program yolunu takip eden 6grenciler icin yiiksekogretime uygunluk saglayacak
sekilde tasarlanmisgtir.

2009  Yiiksekdgretim diizeyinde mesleki egitim uygulamalarindan sorumlu olan Isveg Yiiksek Mesleki
Egitim Ulusal Ajansi kurulmustur.

2011  Ortadgretimde yapilan bir reformla 6grencilerin yiiksekogretime ya da mesleki egitime hazir olma
durumlarinin giiclendirilmesi ve bagarili bir sekilde tamamlandiktan sonra dogrudan isgiicii
piyasasina girebilmeleri amaglanmistir. Mesleki egitimde temel dersler i¢in ayrilan siire yaklasik
dortte bire diismiis ve yiiksekogretime uygunluk se¢meli hale gelmistir.

2015-  Lise egitimi almamus 20-24 yas araligindaki geng issizlerin egitime geri donmelerini tesvik etmek

2020 ve meslek kazandirmak amaciyla “Geng Issizlerin Yeniden Egitilmesi” uygulamas
ylirtitiilmiistiir.

2017  Mesleki egitim mezunlarinin is giicii piyasasinda istihdam siireglerinin takibi i¢in bir takip sistemi
kurulmustur.

2022  Ortadgretim  diizeyinde mesleki egitim mezunlarmin  yiiksekogretime  gecisinin
kolaylastirilmasina iligkin diizenlemeler yapilmistir.

Tablo 6 incelendiginde 20. yiizy1l sonlarinda Isveg’te mesleki ve genel egitim derslerinin bir arada
oldugu ve 6grencileri yliksekogretime de hazirlayan mesleki egitim programlarinin benimsendigi
goriilmektedir. Ancak 21. ytlizyil ile birlikte 6grencilerin yiiksekogretime ya da mesleki egitime hazir
olma durumlarmin gii¢lendirilmesi ve basaril1 bir sekilde tamamlandiktan sonra dogrudan isgiicii
piyasasina girebilmeleri amaglanmistir. Son yillarda mesleki egitimden ortadgretim diizeyinde
mezun  olanlarn  yiiksekogretim  sistemine  gecisini  kolaylastiracak  diizenlemeler
gerceklestirilmistir.

Isvicre

Isvigre’de mesleki egitimin tarihsel gelisimi incelendiginde dokiiman analizinden elde edilen
bulgular Tablo 7'de verilmistir (Bonoli ve Gonon, 2022).

680



Murat Yigittekin ¢ Siimeyye Mermer

Tablo 7

Isvicre’de mesleki egitimin tarihsel siireci
Tarih Yasanan Geligsmeler

1880  Mesleki egitim ve 6gretimin kurumsallasma stirecinin baslangici

1900 1svi(;re Mesleki Egitim ve C)gretim sistemi, genel olarak ¢iraklik ve mesleki egitim ve 0gretimi
koordine etmek, diizenlemek ve izlemek i¢in kanton ve federal diizeyde ilk yasal 6nlemlerle
birlikte mevcut kurumsal haliyle kurulmustur.

1930  Ulusal bir mesleki egitim ve 6gretim sisteminin kurulmasiyla ilgili ilk federal yasa kabul
edilmistir.

1963  Ekonomik biiyiime doneminde ikinci federal yasa ¢ikarilmistir.

1978  Endiistriyel faaliyetlerden hizmet faaliyetlerine gecisle birlikte is diinyasinda daha diisiik biiyiime
ve hizli degisim donemine iliskin tigiincii yasa ¢ikarilmaistir.

2002  Ogzellikle gengler arasinda yiiksek igsizlik oranlarinin ortaya ciktigi ekonomik durgunluk
déneminden kaynaklanan mevcut yasa kabul edilmistir.

2021  Diinyanin gelecegine dair giincel yansimalar1 igermesi planlanan Isvicre mesleki egitim sistemine
iliskin "Vizyon 2030" projesi uygulamalar: baglatilmistir.

Tablo 7 incelendiginde Isvigre’de mesleki egitim ve 6gretime iliskin kurumsallagma siirecinin
baglangic1 1880 yilidir. 20. yiizy1l baglarinda Isvigre Mesleki Egitim ve Ogretim Sistemi, genel olarak
ciraklik ve mesleki egitim ve ogretimi koordine etmek, diizenlemek ve izlemek icin kanton ve
federal diizeyde ilk yasal onlemlerle birlikte mevcut kurumsal haliyle kurulmustur. Takip eden
stiregte 1930, 1963, 1978 ve 2002 yillarinda mesleki egitim ve ogretim sistemine iligskin diizenlemeler
iceren dort yasa ¢ikarilmistir. Glintimiizde Isvicre’de mesleki egitimin giincel kiiresel gelismelere
uyarlanmasini1 amaglayan “Vizyon 2030” projesi ytirttiilmektedir.

Calisma kapsaminda incelenen {ilkelerin tamaminda mesleki egitim uygulamalar1 yiritildiagi
goriilmektedir. Incelenen iilkelerde yapilan reformlar ve gerceklestirilen o6nemli asamalar
incelendiginde benzer dénemlerde benzer adimlarm atildig1 goriilmektedir. Ornegin; son yillarda
degisen is glicii piyasast ihtiyaglar1 dogrultusunda ¢iraklik uygulamalari bes {ilkede de
yuritiilmektedir. Ayni sekilde ortadgretim diizeyinde mesleki egitim mezunlarinin yiiksekogretime
gecisini kolaylastiracak uygulamalar da incelenen iilkelerin tamaminda son yillarda ©nem
kazanmuistir.

Calisma Kapsaminda Incelenen Ulkelerdeki Mesleki Egitim Uygulamalart
Tiirkiye

Tirk egitim sistemi igerisinde mesleki egitim hem Orgiin hem de yaygmn egitim olarak
verilebilmektedir. Milli Egitim Bakanligi Mesleki ve Teknik Egitim Genel Miudiirliigii (2024)
tarafindan sunulan mesleki egitime iliskin uygulamalar ve okul tiirleri Tablo 8 de belirtilmistir.
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Tablo 8

Tiirkiye’de mesleki egitim uygulamalar: ve okul tiirleri

Egitim

Giris

Téirii Okul Tiirleri Kosulu Siire Isleyis
Mesleki ve Y . -
. 8. sinif1 bitiren 6grencilerin 9, 10, 11 ve 12. siniflarda 6rgiin
Teknik . et A .
egitime katildiklar1 okul tiirtidiir. Ogrenciler 9. smifa
Anadolu .
) . baslarken alan segerler. 10. sinifta ise dallara ayrilirlar. 12.
Liseleri/Cok . C e ., o
Ortaokul sinifta haftada ti¢ giin ‘isletmede beceri egitimi’, haftada iki
Programl . ke .
mezunu 4yl giin de okulda teorik egitime tabi tutulurlar. Bu okullarda
Anadolu L . .
. . olmak sadece mesleki egitim verilmez, akademik derslerde
Liseleri Lo .
(Anadolu program igerisinde yer almaktadir. Mezunlar1 teknisyen
tinvani alirlar. Ayrica mezunlari yiiksekogretime gegis icin
Meslek .
sinavlara katilma hakkina sahip olurlar.
Programi)
Ogrenciler haftada bir ya da iki giin okulda, ii¢ ya da dort
giin isletmede bir usta 0gretici nezaretinde egitim alirlar. 9,
10 ve 11. smaflarda cirak olarak kabul edilirler. 11. smifin
Fn az sonunda kalfalik smavini basariyla gegen ogrenciler 12.
Mesleki smifta kalfa olurlar. 12. sinifin sonunda yapilacak ustalik
..l ortaokul . . , G
Egitim 4yil smavini basari ile gegen 6grencilere ‘Ustalik Belgesi” verilir.
. mezunu A . .
Merkezleri olmak Mesleki Egitim Merkezleri'ne ¢irak olarak kayit i¢in yas
smir1 yoktur. Kaydolacak Ogrenci lise veya dengi bir
Oreiin okuldan mezun degil ise diploma fark derslerinden basarili
< & olarak lise diplomas: almaya ve yiiksekogretime gegis icin
Egitim .
smavlara katilma hakkina sahip olur.
En az lise
mezunu
olmak ve Bireyler 6n lisans diizeyinde egitim goriirler. Universiteler
Meslek . . . o . ..
Yiiksek TYT 2 vil biinyesinde faaliyet gosterirler. Tekniker iinvani
sinavina y kazandirir. Ayrica lisans programlarina gegis i¢in sinavlara
Okullar: 3
katilarak katilma hakki saglar.
kayit hakki
kazanmak
Mesleki Ogrenciler mesleki becerileri edinecekleri dersleri aksam
o .. Ortaokul saatlerinde ve/veya hafta sonu 6rgiin egitim kurumlarinda
Yaygin  Agikogretim - o . -
oo Lo mezunu 4yl yliz ylize almaktadir. Genel bilgi dersleri ise agik ogretim
egitim Lisesi olmak sistemi igerisinde yer almaktadir. Mezunlar1 Mesleki ve
(MAOL) ¢ Y ‘

Teknik Anadolu Lisesi mezunlari ile ayni haklara sahiptir.

Tablo 8 incelendiginde Tiirkiye’de mesleki egitim uygulamalarinin hem orgiin egitim olarak hem
de yaygin egitim olarak yiiriitiildiigii goriilmektedir. Orgiin egitimde yer alan okul tiirleri arasinda
mesleki ve teknik anadolu liseleri, cok programli liseler ve mesleki egitim merkezleri lise diizeyinde
ve meslek yiiksek okullar1 da yiiksekogretim diizeyinde egitim veren kurumlardir. Lise diizeyinde
mesleki egitim veren okullarda 6grenim gormek icin oOgrencilerin 8. siufi bitirmis olmalar:
gerekmektedir. Mesleki egitim merkezleri harig lise diizeyinde egitim dort yil siirer ve mezunlarina
hem teknisyen {invani verir hem de yiiksekogretime gecis icin sinavlara katilma hakki saglar.
Mesleki egitim merkezlerinde ise 6grencilerin onceki 6grenmeleri goz oniinde tutularak egitimin
siiresi 1-4 y1l arasinda degisir. Yaygin egitim kapsaminda mesleki ¢tk 6gretim lisesi (MAOL) faaliyet
gostermektedir. Bu programda 6grenciler mesleki becerileri edinecekleri dersleri aksam saatlerinde
ve/veya hafta sonu orgiin egitim kurumlarinda ytiz ylize almaktadir. Genel bilgi dersleri ise agik
dgretim sistemi igerisinde yer almaktadir. MAOL mezunlari drgiin egitimde yer alan mesleki ve
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teknik egitim kurumlarinda ayni alandan mezun olan kisiler ile ayni hak ve yetkilere sahiptir (Milli
Egitim Bakanlig1 Mesleki ve Teknik Egitim Genel Mudiirliigii, 2024). Yiiksekogretim diizeyinde yer
alan meslek yiiksekokullar1 ise 2 yil (4 yariyil) siirmekte ve mezunlarmna tekniker {invani
saglamaktadir. Ayrica on lisans diizeyindeki bu kurumlardan mezun olan 6grenciler dikey gegis
smav1 isimli sinavda basarili olmalar1 durumunda Lisans programlarina kayit yapabilmektedir
(Erdem, 2018).

Izlanda

[zlanda’da mesleki egitim sistemi iki genis kategori igerisinde ele alinabilir. Bu kategoriler yasal
olarak taninan ve sertifikal1 bir yeterlige yol agan egitimler ve vasif kazandirmayan ancak sahibine
baz1 ek faydalar saglayan egitimlerdir. Bu egitimlerin bazilar1 okullarda bazilar1 da isyerlerinde
yuriitiilmektedir ve siireleri de mesleklere gore degismektedir. Yasal olarak taninan ve sertifikali
yeterlige yol agan egitimler Tablo 9’da verilmistir (Cedefop, 2025¢; Stefansdottir, 2008).

Tablo 9
Izlanda’da yer alan mesleki egitim okul tiirleri
Okul/Egitim Tiir{i Aciklama
Okul zamani genellikle benzer sektdrdeki (metal, insaat vb.) gesitli ¢alismalar
Okula Dayali igin ortak olan temel bir boliime ve bazi mesleklerdeki uzmanlasmaya
Egitim Ogretim boliinmiistiir. Programlarin siiresi bir yariyill (4 ay) ile 4 yil arasinda
degismektedir.

Pratik egitim veya ciraklik sertifikali egitimin diizenlenmis bir parcasidir.
Genellikle stajyer ile isletme arasinda bir egitim sozlesmesi imzalarnur. Egitim
siiresinin uzunlugu s6z konusu mesleki 6gretim programinin yapisina gore 4

Ise Dayali Egitim — 36 ay arasinda degismektedir. Bu siire zarfinda stajyerin kendisini ticaretin
en yaygin konulariyla tanistiran genis bir yelpazedeki gorevleri yerine
getirmesi beklenmektedir.

Saglik sistemi icindeki sertifikali calismalar, 1-3 yillik bir egitimin ardindan
Saglik Egitimi yeterlilik saglar. Bu nedenle saglik sektdriinde is temelli egitimin siiresi 16 ila

40 hafta arasinda degismektedir.

Polis memuru sertifikasi, bir yillik teorik ve isbasi egitiminin birlesiminden
Polis Egitimi sonra almabilir. Bir yillik kursun tamamlanmasmin ardindan kisa kurslar
acilmakta ve gesitli alanlarda uzmanlik saglayan egitimler sunulmaktadir.
Ulastirma sektoriinde en yaygin calismalar gemi navigasyonu ve mithendisligi
alanindadir. Egitimin yapis1 Izlanda'da gelistirilmistir ve uluslararasi yeterlilik
sistemiyle uyumlu degildir. Yardimcilar/kaptanlar i¢in egitimin 6n kosulu 6 ay
denizde siire gecirilmesidir.
Havacilik alaninda egitim yalnizca 6zel okullar tarafindan verilmektedir. Giris
sart1 yoktur ancak Ogrencilerin egitime baslarken en az 17 yasinda olmalar:

Ulastirma Sektorii

gerekir. Ticari pilot olmak igin iki yillik teorik egitim art1 havada kalma siiresi,
yani toplam 4 ila 5 yi1l gerekmektedir.

[zlanda’da mesleki egitim sistemi igerisinde alinan en yaygin belge kalfalik belgesidir. Belgeyi
alabilmek icin egitim genellikle dort yil siirer ve okuldaki egitim ile is basinda egitimin
birlesiminden olusur. igyeri egitimi sirasinda giraklar, tam vasifh bir kalfanin maasinin giderek artan
bir kismini alirlar. Her sertifikali meslegin, isverenler ve calisanlar ile Egitim Bakanlig
temsilcilerinden olusan kendi kalfalik smavi komitesi vardir. Kalfalik belgesi, belgeli meslekte
calisma hakki verir. Otomatik olarak ileri egitim haklar1 vermez ancak kalfalar ek ¢alismalar ve/veya
sinavlar iizerine yiiksekogretim sistemine girebilirler. Kalfalik vasfi ve bir yillik is tecriibesiyle,
sertifikali bir ticarette usta zanaatkar sertifikas1 almak igin ek bir yil daha okumaya devam etmek
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miimkiindiir. Bu belge cirak yetistirme, bir isletmeyi yonetme veya bir endiistriyel is birligini

yonetme hakkini verir. Kalfalarin yalnizca kiigiik bir kismi1 usta zanaatkar vasiflarini elde etmektedir
(CEDEFOP ve Ministry of Education and Children, 2022; Stefansdoéttir, 2002).

izlanda’da mesleki egitim sistemi igerisinde vasif kazandirmayan ancak sahibine bazi ek faydalar
saglayan egitimler de mevcuttur. Bu egitimler masaj, teknik ressamlik, tarim ve bahgecilik,
bilgisayar calismalari, ticari galigmalar, seyahat hizmetleri, discilik yardimcilig1 gibi alanlarda
verilen mesleki egitimlerdir. Bu egitimler bir meslekte ¢alisma hakki vermez ancak is ararken
avantaj saglar (Atalay Mazlum, 2017).

Hollanda

Hollanda’da mesleki egitim sisteminde yer alan okul tiirleri ve okul tiirlerine iligskin bilgiler Tablo
10"da verilmistir (Smulders ve digerleri, 2014).

Tablo 10

Hollanda’da yer alan mesleki egitim okul tiirleri
Okul/Egitim Tiirii Aciklama
Bu okullar, dort yil siiren ve 6grencileri meslek hayatina hazirlayan kurumlardir.

Mezuniyet, dogrudan bir meslek edinimi saglamaz; ancak dgrenciler mesleki belge
Meslek Hazirhk  alabilmek icin uygulamali meslek egitimi gormeli veya orta meslek okulunu
Egitimi tamamlamalidir. Mezunlar; orta dereceli meslek egitimine devam edebilir,
uygulamali meslek egitimini segebilir, yar1 zamanl ¢alisma ve egitim iceren bir
programa katilabilir ya da is hayatina gecerek kisa siireli mesleki kurslara katilabilir.
Ogrencilerin sectikleri mesleklere yonelik egitim aldiklari okul tiiriidiir. 16 yas ve
Orta Dereceli tizerindeki bireylere yoneliktir. Bu okullar siireleri yoniinden kisa ve normal siireli
Meslek Egitimi olmak iizere ikiye ayrilirlar. Bu okullardan mezun olan 6grenciler Meslek Yiiksek
Okullari'na gegerek yiiksek meslek egitimi alabilirler.
Bu okullarda belge gerektiren mesleklere iliskin hem teorik hem pratik egitim
verilmektedir. Meslek egitimine ek olarak o6grencilerin genel egitimi, bireysel
Mesleki gelisimi ve topluma aktif katilimi da bu okullarin amaglar1 arasindadir. Bu okullarda
Ortadgretim teknoloji, ticaret/yonetim, saghk/bakim hizmetleri ve tarim alanlarinda egitim
verilmektedir. Egitimler 6 ay ile 4 yil arasi degisen siirelerde verilmekte olup
mezunlar aldiklar1 ders durumuna gore kalfa veya usta iinvani alabilirler.
Bu okullar mesleki alanlarda yiiksekogretim diizeyinde hem teorik hem de pratik
egitim veren kurumlardir. Bu nedenle iiniversiteler ile benzer niteliktedir. Egitimin
Meslek Yiiksek ilk yil1 meslege hazirlik dénemidir. Kalan {i¢ yillik donem ise “ana donem” olarak
Okullar adlandirilir ve bu dénemde pratik bilgiler agirliktadir. Ogrenciler iigiincii yillarinda
staj gormeye baslarlar. Bu egitim sonucunda &grenciler “Bachelor” adi verilen bir
diploma alirlar.

Hollanda’da genel ve mesleki egitim dahil egitim sisteminin tamamindan Egitim, Kiiltiir ve Bilim
Bakanligi sorumludur. Bunun yaninda farkli bakanliklarin da kendi gorev alanlarinda egitim ile
ilgili sorumluluklar1 bulunmaktadir. Tarim sektoriinde siirdiiriilen egitim faaliyetlerinde Tarim,
Doga ve Balikgiik Bakanliginmin ve egitim istihdam iligskisi konusunda da Ekonomi Isleri
Bakanligi'nin sorumluluklari vardir. Ayrica is arayanlarin egitiminden ise Sosyal Isler ve Istihdam
Bakanligi sorumludur (Isler, 2021).

Isvec

Isve¢’te zorunlu egitimin ardindan 16 yasina gelen 6grenciler, mevcut 12 mesleki programdan birine
ya da lise egitiminde mevcut 6 genel yiiksekogretime hazirlik programindan birine devam etme
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hakkina sahiptir. Lise diizeyinde mesleki egitim, Ogrencileri isgiicii piyasasina hazirlamay1
amaclayan ulusal mesleki programlardan olugsmaktadir. Mesleki programlardaki 6grenciler ya okul
temelli egitime ya da ciraklik egitimine katilabilirler (ReferNet Sweden, 2016).

Isveg'te, ayrica yetiskinlere lise diizeyinde bilgi saglamayir amaglayan belediye yetiskin egitimi
uygulanmaktadir. Belediye yetiskin egitiminde ulusal olarak belirlenmis programlar mevcut
degildir; bunun yerine kurslar yetiskin 6grencinin ihtiyaglarina ve kosullarma gore sunulmaktadir
(The Swedish National Agency for Education, 2024).

Isvigre

Isvicre’de mesleki egitim agirlikl olarak ikili (dual) sistemde gergeklestirilir. Bir egitim sirketinde
haftanin tig ila dort giinii verilen pratik egitim haftada bir veya iki giin teorik 6gretim ile desteklenir.
Ayrica Ogrenciler sirket ici egitim ve mesleki egitim okullarindaki egitimi destekleyen temel
becerileri 6grendikleri sirketler arasi kurslara da katilirlar. Mesleki egitim aymi zamanda tam
zamanli bir meslek okulu programinda da tamamlanabilir (Bonoli ve Gonon, 2022).

Isvigre’de Devlet Egitim, Aragtirma ve Yenilik Sekreterligi tarafindan temsil edilen Konfederasyon,
mesleki egitim ve Ogretimin stratejik yonetiminden ve gelistirilmesinden sorumludur. Ayrica
kantonlar ve meslek kuruluslarinin da sorumluluklari bulunmaktadir. Kantonlar federal mevzuatin
uygulanmasindan ve mesleki egitim ve Ogretimin denetlenmesinden ve kantondaki kariyer
danisma merkezlerinin isletilmesinden ve ¢iraklik egitimlerinin pazarlanmasindan sorumludurlar.
Meslek kuruluslar: ise mesleki egitim ve 6gretim programlarmin igerigini ve hedeflerini tanimlar,
ulusal yeterlilik prosediirlerini tanimlar ve mesleki egitim ve 6gretimin bir pargas: olarak sirketler
arasi kurslar diizenler (Luomi-Messerer, 2024).

Aragtirma Kapsaminda Incelenen Ulkelerde Mesleki Egitime Iliskin Baz1 Istatistikler
Egitim Harcamalar

Aragtirma kapsaminda incelenen iilkelerde ilkogretim diizeyinden ortadgretim diizeyinin sonuna
kadar devlet tarafindan yapilan egitim harcamalarinin toplam kamu harcamalari i¢indeki paylar:
Tablo 11’de verilmistir.

Tablo 11

[lkégretimden ortadgretimin sonuna kadar devlet tarafindan yapilan egitim harcamalarimin toplam kamu
harcamalart i¢indeki pay:

Ulkeler Egitim Harcamasi (%)*
Izlanda 9,2
Hollanda 7,4
Isveg 8,4
Isvigre 9,0
Tiirkiye 6,6
OECD Ortalamasi 7,3

Not: *2021 Kaynak: (OECD, 2024a)

Tablo 11’e gdre toplam kamu harcamalari igerisinde egitime en ok kaynak ayiran iilke izlanda’dur.
izlanda’y1 (%9,2) sirasiyla Isvigre (%9), Isvec (%8,4) ve Hollanda (%7,4) takip etmektedir. Toplam
kamu harcamalar1 igerisinde egitim harcamalarina iliskin OECD ortalamasi % 7,3’tiir. Tiirkiye’de ise
egitim harcamalarmin toplam kamu harcamalar1 arasindaki payr % 6,6 ile OECD ortalamasinin
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altinda kalmistur.
Ortaogretim Ogrencileri Icerisinde Mesleki Egitim Ogrencilerinin Oran

Calisma kapsaminda incelenen iilkelerde ortadgretim diizeyindeki 6grenciler arasinda mesleki
egitim 6grencilerinin ytizdelik oranlar1 Tablo 12'de verilmistir.

Tablo 12
Ortaogretim 0grencileri icerisinde mesleki egitim ogrencilerinin yiizdelik oranlar:
Ulkeler 2015 2016 2017 2018 2019 2020 2021
[zlanda 32,78 32,35 29,93 28,23 28,38 29,45 31,45
Hollanda 68,54 67,52 68,25 67,52 67,55 68,1 68,67
Isveg 38,24 36,62 34,05 35,39 35,15 35,6 35,36
Isvigre 65,3 64,8 64,2 63,7 63,3 62,9 62
Tiirkiye 48,99 47,53 46,39 45,96 42,47 39,39 37,96
AB Ortalamasi 48,9 48,3 48,1 48,4 48,4 48,7 48,7

Kaynak: (CEDEFOP, 2024a)

Tablo 12 incelendiginde Tiirkiye disindaki tilkelerde yillar bazinda degisim oraninin az oldugu
ancak Tiirkiye’de 2015 yilindan 2021 yilina gelene kadar mesleki egitim goren 6grencilerin oranimnin
diizenli olarak diistiigii goriilmektedir. 2021 yili verileri incelendiginde Izlanda, Isveg ve
Tiirkiye'nin Avrupa Birligi ortalamasinin altinda oldugu, Hollanda ve Isvigre'nin ise iistiinde
oldugu goriilmektedir.

Mesleki Egitimde Ogrenci Basina Diigen Maliyet

Aragtirma kapsaminda incelenen tilkelerde mesleki egitime iliskin 6grenci bagina harcanan yillik
maliyete iligkin istatistikler Tablo 13’te verilmistir.

Tablo 13
Ogrenci basina harcanan yillik maliyet
Ulkeler Ogrenci Bagina Diisen Maliyet **
Izlanda 18829
Hollanda 17 865
Isvec 16 797
Isvicre -*
Tirkiye 6485
OECD Ortalamast 13 216

Notlar: *fsvigre’ye iligkin veriye 2023 yilv icin ulagilamanugtir. Ancak Isvicre’nin 2020 yilvicin genel ortadgretimde
yer alan 6grenciler icin yillik maliyeti 6grenci bagina 19.973 dolardir (OECD, 2023). **(ABD dolar1) Kaynak:
(OECD, 2023)

Tablo 13 incelendiginde mesleki egitimde dgrenci bagma en ¢ok para harcayan iilkenin Izlanda
oldugu goriilmektedir. Izlanda’y1 takip eden iilkeler sirasiyla Hollanda ve Isveg'tir. Isvicre'ye iliskin
2023 yili verisine ulagilamamistir ancak Isvicre’de ortadgretim genelinde (mesleki egitim ve genel
ortadgretim) 6grenci bagina diisen yillik maliyet ise diger dort iilkeden daha yiiksektir. Isvicre, Isveg,
Izlanda ve Hollanda’da mesleki egitimde 6grenci basina diisen maliyet OECD ortalamasmin ¢ok
ustiindedir. Tiirkiye’de ise OECD ortalamasinin neredeyse yaris1 kadardir.
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Mesleki Egitimden Yeni Mezun Olmus Bireylerin Istihdam Oranlar:

Calisma kapsaminda incelenen iilkelerde mesleki egitimden yeni mezun olmus Ogrencilerin
istihdam oranlarina iligkin istatistikler Tablo 14’te verilmistir.

Tablo 14
Mesleki egitimden yeni mezun olmug dgrencilerin istihdam oranlar
Ulkeler 2015 2016 2017 2018 2019 2020 2021 2022
Izlanda 92 94,7 94,8 94,4 91,5 88 * 92,1
Hollanda 88,2 90,1 90,4 92 91,9 89,3 93,4 92,9
Isveg 85,9 86,7 88,3 88,1 88,7 86,4 87,2 88,1
Isvigre 84,6 86,8 86,2 88,3 87,9 88,9 87,4 83,7
Tiirkiye 61,9 61,1 61,2 61,5 57,8 53 * *
EU27 75,5 77,4 79 80,9 80,9 78,5 79,6 82,4

Not. * Izlanda’ya iliskin 2021 yili verisine ve Tiirkiye'ye iliskin 2021 ve 2022 yili verilerine ulasilamamistir.
Kaynak: (CEDEFOP, 2024b)

Tablo 14 incelendiginde Izlanda, Hollanda, isveg ve isvigre’de yeni mesleki egitim mezunlarmnin
istihdam edilme oranlarmimn Avrupa Birligi ortalamasinin tizerinde oldugu ancak Tiirkiye’de bu
oranin Avrupa Birligi ortalamasimin oldukga altinda oldugu goriilmektedir.

Tartisma, Sonug ve Oneriler

Mevcut ¢alismada OECD (2024) tarafindan yayinlanan ve 15-64 yas arasi niifus verilerine gore
diizenlenmis is giiciine katilim oranlar istatistiginde 2022 yilinda ilk dort sirada yer alan Izlanda,
Hollanda, Isveg ve Isvigre ile kirk birinci sirada yer alan Tiirkiye’deki mesleki egitim uygulamalari
karsilastirmali olarak incelenmistir. OECD (2024) tarafindan yayinlanan istatistik incelendiginde
Izlanda, Hollanda, Isvec ve Isvicre’de 2022 yili is giiciine katihm oranlarmin % 80’in {izerinde
oldugu goriilmektedir. Is giicine katihim oranlari istatistiinde Avrupa Birligi ortalamasi %74.5,
OECD ortalamasi ise %73.1 diizeyindedir. Tiirkiye nin isgilictine katilim orani ise hem Avrupa Birligi
hem de OECD ortalamasinin altinda ve % 59.2 diizeyindedir. Tiirkiye bu oranla incelenen OECD
iilkeleri arasinda son sirada yer almaktadir.

Calisma kapsaminda ele alinan tilkelerin demografik yapilar1 incelendiginde en kalabalik niifusun
Tiirkiye’de oldugu goriilmektedir. Niifus agisindan Hollanda ise ikinci siradadir. Ancak Tiirkiye'nin
niifusu Hollanda niifusunun neredeyse bes katidir. Avrupa Birligi tarafindan yayinlanan egitim
diizeyi, cinsiyet ve yasa gore niifus (EuroStat, 2024) istatistiginde egitim diizeyi ilkokul, ilkogretim
veya ortaokuldan daha diisiik olan 15-64 yas arasi niifusun toplam niifusa orani 2022 yilinda
Tiirkiye igin %54.9’dur. Bu oran Isvicre’de %18.6, Isvec’te %19.5, Hollanda’da %23 ve Izlanda’da
%25.3'tiir. Arastirma kapsaminda incelenen iilkeler arasinda en kalabalik niifusa sahip olan
Tiirkiye'nin diisiik egitimli sayilabilecek niifus oraninda en yiiksek orana sahip olmasi (EuroStat,
2024), Tirkiye’de egitim alaninda iyilestirmelere ihtiyac duyuldugunu ortaya koymaktadir.

Galisma kapsaminda incelenen iilkelerin ekonomik yapilari incelendiginde GSYIH’si en yiiksek olan
iilkenin Tiirkiye oldugu goriilmektedir. Ancak kisi basna diisen GSYIH siralamasinda ise Isvicre
acik ara dndedir. Tiirkiye kisi basina diisen GSYIH siralamasinda son sirada yer almaktadir. Afsar
(2009) ve Akgac (2013) calismalarinda egitim harcamalarindan ekonomik biiytimeye dogru tek
yonlii bir nedensellik iligkisi tespit etmislerdir. Bu kapsamda egitime yapilan yatirimlarin ekonomik
biiylimeyi tetikleyecegi diisiiniildiigiinde Tiirkiye'nin hem kisi bagina diisen GSYIH diizeyinde hem
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de is giicline katihm oranlarinda hem Avrupa Birligi hem de OECD ortalamalarmin alinda

olmasinin nedeni olarak egitime ayrilan kamu kaynaklarinin diisiik diizeyde olmasi gosterilebilir.

Calisma kapsaminda incelenen iilkelerin zorunlu egitim yaklagimlari da incelenmistir. Incelenen
tilkelerin zorunlu egitim stireleri 10-12 yil arasinda degismektedir. En uzun zorunlu egitim siiresi
12 y1l ile Tiirkiye’dedir. Hollanda ve Isvicre’de zorunlu egitim 11 yil iken, izlanda ve Isveg'te ise 10
yildir. izlanda, Hollanda, Isveg ve Isvicre’de dgrenciler zorunlu egitimi 16 yaslarinda tamamlarken
Tiirkiye’deki 6grenciler zorunlu egitimi 18 yasinda tamamlamaktadir.

Calisma kapsaminda incelenen iilkelerin egitim yonetimine iliskin yapilari incelendiginde ise
Izlanda, Hollanda, Isveg ve Isvicre’de yerellesmis egitim sistemleri bulundugu goriilmektedir.
Tiirkiye'nin egitim yonetimi yapisi ise tamamen merkezi bir yapida kurgulanmistir. Alanyazinda
egitimin yerellesmesinin ve yerellesmenin egitim ¢iktilarina etkisinin neler oldugu hususunda farkh
goriisler mevcuttur (Demirbilek, 2022). Egitimde yerellesmenin olas1 fayda ve zararlari iizerine bir
aragtirma ylriiten Giirel ve Giil'e (2024) gore egitim yonetiminin yerellesmesinin
demokratiklesmeye katki saglamasi, biirokrasinin azaltilmasi ve olasi sorunlarin hizh
¢ozlimlenmesi gibi avantajlar saglamasi1 beklenmektedir. Ancak egitim yonetiminin yerellesmesinin
egitimin siyasallasmasi, iilkenin {initer yapismin zarar gormesi ve egitimde firsat ve imkan
esitsizligini artirmasi gibi olasi olumsuz yanlar1 da bulunmaktadir (Giirel ve Giil, 2024). McGinn ve
Welsh (1999) egitimde yerellesmenin egitim hizmetinin sunumunda kaliteyi artiracagi, egitim
sistemi ve egitim finansmaninda faydalar1 olacagmi savunmustur. Tasar (2009) Tiirkiye'de
uygulanan merkeziyetci yap1 nedeniyle kamu okullarinin 6zel okullar ile rekabet edebilmesinin
miimkiin olmadig1 goriisiindedir. Omiir (2017) ise neoliberalizm etkisiyle uygulanacak bir
yerellestirme politikasinin egitimi piyasalastiracagini, yoksul ve zengin bireylerin egitime erisim
imkanlar1 arasindaki farki derinlestirecegini, egitim finansmanini ailelere yiikleyerek maddi yiik
olusturacagini ve 6gretmenlik meslegine zarar verecegini savunmustur. Egitimin yerellesmesine
siyasi agidan bakildiginda ise baz iilkelerde yerellesme uygulamalarmin devletin tiniter yapisina
zarar verecegine dair goriisler bulunmaktadir (Giirel ve Giil, 2024; Ozgen, 2011). Ozgen (2011)
ozellikle gelismekte olan iilkelerde egitim hizmetlerinin merkezi yapida sunulmasinin toplumun
biitiinliigiinii sagladigl, ulusal kimligin stirdiiriilebilmesi ve egitimde bolgesel farkliliklarin
azaltilmasi gibi faydalar1 olabilecegini belirtmistir.

Mevcut calismada incelenen iilkelerin mesleki egitime yonelik politikalar: tarihsel baglamda
incelendiginde, tiim iilkelerin 19. yiizyildan baglayarak mesleki egitime yonelik adimlar attig:
goriilmektedir (Bonoli ve Gonon, 2022; ReferNet Sweden, 2016; Smulders ve digerleri, 2014;
Somuncu, 2020; Stefansdottir, 2008). Sanayi devrimini takip eden 19. ylizyilda is giicii piyasasindaki
ihtiyaglarin da degismesi ile mesleki egitim olgusu {ilkelerin egitim politikalar: igerisinde 6nem
kazanmistir (Cemaloglu ve digerleri, 2019; Gomleksiz ve Erten, 2010; Ozer, 2020). OECD (2012, 2018)
raporlarinda bireylerin istihdam edilebilme ihtimallerinin artmasi icin is giicli piyasasinin ihtiyag
duydugu nitelik ve becerilere sahip olmalar1 gerektigini belirtmistir. Bu kapsamda {ilkelerin egitim
sistemleri igerisinde mesleki egitimin 6nemi giderek artmistir (CEDEFOP, 2020). Erden Ozsoy (2015)
mesleki egitim mezunlarinin is giicli piyasasinda genel lise mezunlarina gore avantajli durumda
oldugunu belirtmigtir. Bu kapsamda is giiciine katiim oraninin iilkelerin mesleki egitim
politikalarindan etkilenebilecegi sdylenebilir.

Calisma kapsaminda incelenen her {iilkede farkli mesleki egitim uygulamalar1 gerceklestirildigi
goriilmektedir. Egitim politikalar1 ve buna bagli olarak egitim sistemleri {iilkelerin cografi,
demografik, kiiltiirel ve sosyal yapilarindan, yonetim sistemlerinden ve ekonomik gii¢lerinden
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etkilenerek sekillenmektedir (Ozten Sahin ve digerleri, 2023). Bu nedenle her {ilkede farkl1 egitim
politikalar1 benimsenmesi ve egitim sistemlerinin bu politikalar baglaminda sekillenmesi normal ve
gereklidir. Ornegin; calisma kapsaminda incelenen bes iilkede de mesleki egitimde ikili (dual)
sistem (hem okul temelli hem de is yeri temelli) benimsenirken, izlanda’da isletme temelli mesleki
egitimin agirhgr daha fazladir. Bu iilkelerde mesleki egitim verilen alanlar {ilkelerin is giicii
piyasasma gore sekillenmistir. Ornegin; Izlanda’da metal, ingaat, saglik, ulagtirma ve polis egitimi
alanlarinda mesleki egitim agirhiktayken (Stefansdottir, 2008), Hollanda’da teknoloji,
ticaret/yonetim, saglik/bakim hizmetleri ve tarim alanlar1 6n plana ¢ikmaktadir (Smulders ve
digerleri, 2014).

Calisma kapsaminda is giiciine katilim orani yiiksek iilkeler ile Tiirkiye’de mesleki egitime iliskin
baz1 istatistiki veriler de incelenmistir. Incelenen iilkelerde mesleki egitim gdren 6grenci basina
harcanan yillik maliyete iligkin bulgular incelendiginde OECD ortalamasinin 13216 dolar diizeyinde
oldugu; Isveg, Isvigre, Izlanda ve Hollanda’da mesleki egitim goren 6grenci bagina yillik maliyetin
OECD ortalamasmin iistiinde oldugu sonuglarma ulagilmistir. Tiirkiye’de ise mesleki egitim goren
ogrenci bagma yillik maliyet OECD ortalamasinin yarisindan daha diisiiktiir. Ilkogretimden
ortadgretimin sonuna kadar devlet tarafindan gerceklestirilen harcamalarin toplam kamu
harcamalar1 igerisindeki paylarinda da Tiirkiye OECD ortalamasinin altinda yer almaktadir. Arabaci
(2011) OECD tiilkeleri arasinda egitime en az kaynak ayiran tilkenin Tiirkiye oldugunu belirtmistir.
2011-2025 aras: istatistikler ve mevcut calisma kapsaminda incelenen iilkeler arasindaki istatistikler
de bu durumu desteklemektedir.

Ortadgretim Ogrencileri igerisinde mesleki egitim goren Ogrencilerin oranlarmna iliskin bulgular
incelendiginde Tiirkiye’de 2015 yilindan 2021 yilina kadar olan siirecte mesleki egitim goren
ogrencilerin oraninin diizenli olarak azaldig, Tiirkiye disindaki iilkelerde yillar bazinda degisim
oraninin az oldugu sonuglarina ulasilmistir. 2021 yili verileri incelendiginde Izlanda, Isvec ve
Tiirkiye'nin Avrupa Birligi ortalamasinin altinda oldugu, Hollanda ve Isvigre'nin ise iistiinde
oldugu goriilmektedir. Milli Egitim Bakanlig1 Strateji Gelistirme Baskanlig1 (2024) tarafindan
yayinlanan istatistiklerde de 2023-2024 egitim O6gretim yilinda Tiirkiye’de ortadgretim diizeyinde
mesleki egitim goren 0grenci sayisi, ortadgretimdeki genel 6grenci sayisinin % 30"u seviyesindedir.
Bu baglamda Tiirkiye’deki mesleki egitimin ortadgretim igerisindeki payindaki azalma egiliminin
devam ettigi goriilmektedir. Somuncu (2020) mezuniyet sonras: is olanaklarinin kisithh olmasi,
yliksekdgretime gegis siirecinde mezunlarina dezavantaj olusturmasi ve toplumsal statii kazanma
icglidiisii gibi nedenlerle Tiirkiye’de mesleki egitim goren Ogrenci sayisinin azalma egiliminde
oldugunu belirtmistir.

Calisma kapsaminda ele alinan diger istatistiki veri ise mesleki egitimden yeni mezun olmus
dgrencilerin istihdam oranlaridir. Aragtirma kapsaminda Izlanda, Hollanda, Isveg ve Isvigre’de yeni
mesleki egitim mezunlarinin istihdam edilme oranlarinin Avrupa Birligi ortalamasimnin {izerinde
oldugu ancak Tiirkiye’de bu oranin Avrupa Birligi ortalamasinin altinda oldugu goriilmiistiir. Kug
Glirbey ve digerleri (2022) tarafindan yapilan ve insan kaynaklar1 yoneticilerinin mesleki egitim
mezunlarinin istihdamina iliskin goriislerini inceleyen ¢alismada arastirmaya katilan on yoneticiden
altismin is tecriibesi olmayan meslek lisesi mezununu ise alacagini beyan ettigini, dort yoneticinin
ise tecriibesi olmayan meslek lisesi mezununu ise almayacagini sdyledigini belirtmistir. Tecriibesi
olmayan bireyleri ise almayacagini beyan eden yoneticiler mesleki egitim miifredatlarmi eksik
bulmakta ve mesleki egitimin islevsiz oldugunu diistinmektedir. Gel (2022) ise ¢calismasinda meslek
lisesi mezunlarinin egitim gordiikleri alanlarda istihdam oranlarmin %37.6 oldugunu belirtmistir.
S6z konusu calismalarda elde edilen sonuglar mevcut calisma kapsaminda ulasilan mesleki
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egitimden yeni mezun olmus Ogrencilerin istihdam oranlar: istatistigi (CEDEFOP, 2024a) ile
ortismektedir.

Calisma kapsaminda asagidaki oneriler getirilmistir;

1. Calisma kapsaminda ele alinan tilkeler arasinda en kalabalik niifusa, en biiyiik yiiz 6lgtimiine ve
en ¢ok GSYIH'ye sahip iilke Tiirkiye olmasina ragmen is giiciine katilim orani en diisiik olan iilke
de Tiirkiye’dir. Bununla birlikte Tiirkiye, mesleki egitimde 6grenci basmna diisen maliyette de
incelenen diger tlkelere gore oldukga geridedir. Egitim harcamalarmin ekonomik biiyiimenin
tetikleyicisi oldugu diistintildiigiinde, Tiirkiye’de egitime ayrilan kamu kaynaklar1 artirilmalidir.

2. Calisma kapsaminda incelenen {ilkeler arasinda zorunlu egitimin en uzun siireli oldugu {ilke
Tiirkiye’dir. Tiirkiye’de zorunlu egitim igerisinde yer alan mesleki egitim uygulamalar1 gozden
gegcirilmeli ve is giicli piyasasi ile uyumlu olacak sekilde giincellenmelidir.

3. Tiirkiye’de mesleki egitim 6grencilerinin toplam ortadgretim ogrencileri icerisindeki pay1 azalma
egilimindedir. Bu azalmanin oniine gegilmesi i¢in mesleki egitim 6zendirilmeli ve mezunlarin
istihdam olanaklarimin artirilmasi saglanmalidir.

Etik Kurul Onay1: Arastirma dokiiman toplama yontemiyle gerceklestirildigi icin etik kurul onayi
almmamaistir. Arastirmanin tiim asamalarinda ve yazim siirecinde etik ilkelere uyulmustur.

Arastirmacilarin Katki Oran1: Arastirmada her iki yazarin katki oranlar: esittir.

Catisma Beyani: Yazarlar arasinda herhangi bir ¢ikar ¢atismasi yoktur.
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