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ABSTRACT

This study examined how classroom teachers perceive the instructional leadership skills of school principals and
the effects of these perceptions on teachers' organizational learning capacities. The sample consisted of 244
classroom teachers working in public elementary schools in Van province during the 2023-2024 academic year,
selected using simple random sampling. The research was conducted using a correlational survey design, a
guantitative research method. The Organizational Learning Capacity Scale and the Instructional Leadership
Inventory were used as data collection tools. The data obtained were analyzed using the SPSS 25 program.
According to the research results, it was determined that teachers generally perceived the instructional
leadership skills of school principals positively, and these perceptions had a positive impact on teachers'
organizational learning capacities. It was found that school principals attached importance to professional
development, goal sharing, and feedback processes, but that they needed to make more effort in the area of
professional development. Teachers' perceptions of the school's organizational learning capacity were generally
positive. Furthermore, a meaningful, positive, and high-level relationship was found between school
administrators' instructional leadership skills and classroom teachers' organizational learning capacities.
Instructional leadership was found to significantly predict perceptions of organizational learning capacity. In
conclusion, it was determined that strengthening school administrators' instructional leadership skills would
contribute positively to the education system. Accordingly, it is recommended that in-service training programs
aimed at developing school administrators' instructional leadership skills be increased and that more emphasis
be placed on practices that support teachers' professional development.
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Bu arastirmada, okul mudiirlerinin 6gretimsel liderlik becerilerinin sinif 6gretmenleri tarafindan nasil algilandigi
ve bu algilarin 6gretmenlerin orgitsel 6grenme kapasiteleri tizerindeki etkileri incelenmistir. Arastirmanin
orneklemi, 2023-2024 egitim-6gretim yilinda Van ilindeki devlet ilkokullarinda goérev yapan ve basit segkisiz
ornekleme yontemiyle belirlenmis 244 sinif 6gretmeninden olusmaktadir. Arastirma, nicel arastirma
yontemlerinden iliskisel tarama deseni ile yiriitiilmis; veri toplama araci olarak Orgiitsel Ogrenme Kapasitesi
Olgegi ve Ogretimsel Liderlik Envanteri kullanilmistir. Elde edilen veriler SPSS 25 programi kullanilarak analiz
edilmistir. Arastirma sonuglarina gére, okul mudiirlerinin 6gretimsel liderlik becerilerinin 6gretmenler tarafindan
genellikle olumlu algilandigl ve bu algilarin 6gretmenlerin 6rgutsel 6grenme kapasitelerini olumlu yénde
etkiledigi belirlenmistir. Okul mudurlerinin mesleki gelisim, amag paylasma ve geri bildirim siireglerine 6nem
verdigi, ancak mesleki gelisim alaninda daha fazla caba géstermeleri gerektigi tespit edilmistir. Ogretmenlerin
okulun orgutsel 6grenme kapasitesine yonelik algilarinin genel olarak olumlu oldugu gorilmustur. Ayrica, okul
yoneticilerinin 6gretimsel liderlik becerileri ile sinif 6gretmenlerinin orgutsel 6grenme kapasiteleri arasinda
anlamli, pozitif yonli ve yiiksek diizeyde bir iliski bulunmustur. Ogretimsel liderligin, drgiitsel 6grenme
kapasitesine iliskin algiyt anlamli bir bicimde yordadigi saptanmistir. Sonug olarak, okul yoneticilerinin 6gretimsel
liderlik becerilerinin gliglendirilmesinin egitim sistemine olumlu katkilar saglayacagi belirlenmistir. Bu
dogrultuda, okul yoneticilerinin 6gretimsel liderlik becerilerini gelistirmeye yonelik hizmet igi egitim
programlarinin artirilmasi ve 6gretmenlerin mesleki gelisimini destekleyici uygulamalara daha fazla yer verilmesi
onerilmektedir.
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1. Introduction

School administrators are individuals who utilize the
authority granted to them to guide the school toward
achieving its established goals, acting in accordance with
legal regulations, educational programs, bylaws,
directives, and modern educational methods (Aslanargun,
2012). These administrators help the institution achieve
its goals by exerting a guiding influence on staff members
within the organization, thereby increasing job
satisfaction and enhancing performance. At the same
time, they effectively utilize existing potential to strike a
balance between employees’ individual goals and the
institution’s overall objectives (Sisman, 2021). School
administrators must possess not only basic management
skills but also leadership qualities. In this context,
administrators” possession of ethical, facilitative,
empowering, innovative, motivational, and visionary
traits plays a decisive role in the institution’s development
(Ertark, 2022; Yazici, 2023). Furthermore, fundamental
leadership qualities such as ethical character, impartiality,
reliability, and fairness help create a positive school
climate, boost teachers’ morale, and ensure students’
more effective participation in learning processes (Ertlrki
& Cleto, 2024). Indeed, these skills enable school
administrators to make strategic decisions, develop
innovative solutions, and build an inclusive educational
environment (Siphai & Siphai, 2024).

Educational leadership requires school administrators
to take an active role not only in their managerial duties
but also in the teaching and learning processes. Gimuseli
(1996) notes that these leaders plan educational
processes by integrating the school with its surrounding
community to achieve success, and aim to enhance
student achievement through instructional leadership
qualities, while also developing teachers’ professionalism
by maximizing their knowledge levels in their areas of
expertise. Instructional leadership directly contributes to
student success by enhancing teachers’ pedagogical skills
and motivation (Robinson, 2011). Additionally, school
administrators’ instructional leadership  behaviors
significantly influence teachers’ perceptions of learning
organizations (Bozkurt & Tasdemir, 2022).

Sisman  (2023) emphasizes that instructional
leadership plays a critical role in the processes of
organizational change, school development, and
improvement. Instructional leadership refers to the
power and behaviors that school principals, teachers, and
supervisors use to influence individuals and situations
related to the school (Sisman, 2023). Krug (1992) notes
that instructional leadership is defined as the application
of knowledge to problem-solving and ensuring the
achievement of the school’s goals through others. De
Bevoise (1984), on the other hand, states that
instructional  leadership  consists of  behaviors
demonstrated by the principal personally or facilitated by
others to enhance student achievement. In short,
instructional leadership can be defined as a leadership
model in which administrators actively participate in
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curriculum and instructional processes and collaborate
with teachers to improve student learning outcomes
(Shaked, 2021).

Fullan (2001) notes that instructional leadership is not
limited to administrators directing teachers, but also
involves fostering a culture of learning. School
administrators play a key role in creating a learning
organization by providing ongoing professional
development opportunities for teachers and encouraging
innovative teaching methods. Sergiovanni (1996) states
that the support and guidance provided by school
administrators enable the achievement of long-term
educational goals by increasing teachers’ job satisfaction
and organizational commitment. Furthermore,
instructional leadership encompasses school
administrators—who shape the school’s mission, manage
curriculum, and foster a positive school climate—
supporting teachers through reflective practices and
feedback (Ralevese et al., 2025).

Instructional leadership directly contributes to student
achievement by enhancing teachers’ pedagogical skills
and motivation (Robinson, 2011). Gedikoglu (2015) notes
that instructional leadership aims to improve student
achievement and enhance professionalism by maximizing
teachers’ knowledge levels in their areas of expertise.
When these two objectives are achieved, learning and
teaching processes improve, and goals are met.

Research indicates that instructional leadership has a
significant impact on student achievement. Hallinger and
Heck conducted a quantitative study in the U.S. between
1980 and 1995 to determine the relationship between
principal leadership and student achievement, concluding
that principals influence school performance (Zepeda,
2004). The meta-analysis conducted by Waters, Marzano,
and McNulty (2003) clearly highlights the significant
relationship  between leadership and  student
achievement. It once again demonstrates that
instructional leadership is the most important form of
leadership for educational settings.

Some of the research topics related to instructional
leadership in Turkey include: decision-making strategies
and problem-solving skills (Arin, 2006; Kaya, 2008),
challenges faced by elementary school principals (Kilg,
Aktas & Aktas, 2025), organizational citizenship (Unal &
Celik, 2013), teachers’ self-efficacy (Derbedek, 2008),
teachers’ motivation (Ergen, 2009), job satisfaction
(Gezici, 2007), communication styles (Giirsun, 2007),
situational leadership styles (Aytekin, 2014), school
outcomes (Ozdogru & Giiclii, 2020), organizational
climate (Tahaoglu, 2007), school climate (Sabuncu,
Cakmak & Onder, 2025), effective schools (Yilmaz, 2010),
teachers’ organizational commitment (Ylce, 2010),
teachers’ professional burnout (Kisa, 2018), teachers’
perceptions of learning organizations (Bozkurt &
Tasdemir, 2022), teachers’ professional development
(inceler, 2005), and emotional intelligence (Tikir, 2005).
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The success of educational institutions depends largely
on the school administration’s capacity for instructional
leadership and organizational learning skills. School
leadership encompasses critical roles such as supporting
teachers’ professional development, enhancing student
achievement, and improving the overall quality of
education in the school (Leithwood & Jantzi, 2008).
However, how these leadership skills are perceived by
classroom teachers and the impact of these perceptions
on organizational learning capacities have not been
sufficiently explored.

Organizational learning is of vital importance in
enabling schools to adapt to innovations, promote
knowledge sharing, and support continuous improvement
(Argyris & Schon, 1978). The role played by school
administration in this context can directly influence the
effectiveness of organizational learning processes.
However, research on classroom teachers’ perceptions
and experiences regarding these processes is limited
(Altinkaya & Selvitopu, 2024; Hallinger & Heck, 2010; Louis
& Marks, 1998; Robinson, 2011; Silins & Mulford, 2002).

The primary objective of this study is to examine how
classroom teachers perceive school administration’s
instructional leadership skills and the impact of these
perceptions on teachers’ organizational learning
capacities. Understanding the relationship between
instructional leadership and organizational learning can
provide important insights for educational policies and
practices. Particularly within Turkey’s education system,
understanding the effects of school administration’s
instructional leadership role on classroom teachers will
contribute to the development of strategies aimed at
improving educational quality. The study’s findings may
assist educational institutions in re-evaluating their
management strategies and developing more effective
policies for teachers’ professional development.
Furthermore, understanding the impact of instructional
leadership on organizational learning will play a critical
role in ensuring sustainable success in education.

2. Method

This section of the study includes information on the
research model, the population and sample, data
collection tools, data analysis methods, as well as details
regarding the study’s validity, reliability, and ethics
committee approval.

2.1 Research Model

In this study, a correlational survey model—one of the
guantitative research methods—was used to examine the
relationship between instructional leadership and
organizational learning. Correlational studies are typically
conducted to determine the relationship between two or
more variables and the degree of that relationship
(Buylkoztirk et al., 2018). While data obtained through
survey methods do not definitively establish cause-and-
effect relationships, they can help us understand the
relationship between variables and provide some insight

into the extent to which one variable explains the other
(Karasar, 2020). In this study, the relationship between
elementary school principals’ instructional leadership
behaviors and organizational learning is examined based
on classroom teachers’ perceptions.

2.2 Population and Sample

The study population consists of 650 classroom
teachers working in the central districts of Van Province
during the 2023-2024 academic year. A simple random
sampling method was used in the study. This method is
based on the principle that all units in the population have
an equal and independent chance of being selected for
the sample (Bly(ikoztirk et al., 2018). The sample size was
calculated by considering a 95% confidence level and a
0.05 margin of error (Buyukoztiirk et al., 2018). As a result
of the calculations, the sample size was determined to be
approximately 242 individuals. Data was collected from a
total of 296 classroom teachers, and 244 of these data
points were analyzed. Demographic information
regarding the sample group participating in the study is
presented in Table 1.

Table 1. Demographic information of The Sample Group

Variable Category N %
Female 152 62,3
Gender
Male 92 37,7
. Married 98 40,2
Marital Status .
Single 146 59,8
1-5 years 112 45,9
. 6-10 years 74 30,3
Years of Service
11-15 years 36 14,8
16 years and over 22 9
£ onal Bachelor’s Degree 196 80,3
ucationa Master’s Degree 42 17,2
Level
Doctorate 6 2,5

2.3 Data Collection Tools
As part of the study, the “Organizational Learning
Capacity Scale,” developed by Gomez et al. (2005) and
adapted into Turkish by Tibet (2015), was used to
determine teachers’ levels of organizational learning
capacity. Additionally, the “Instructional Leadership
Inventory,” originally developed by Alig-Mielcarek (2003)
and translated into Turkish by Sahin (2011), was also used
in the study. The Instructional Leadership Scale is a five-
point Likert-type scale, with items rated as follows: 1 =
Strongly Disagree, 2 = Disagree, 3 = Undecided, 4 = Agree,
and 5 = Strongly Agree. The Organizational Learning Scale
is also a five-point Likert-type scale, with items scored as
1 = Never, 2 = A little, 3 = Quite a bit, 4 = Often, and 5 =
Always. In interpreting the arithmetic mean scores
obtained from both scales, the equal interval method
[(5-1)/5 = 0.80] was used; accordingly, the score ranges
1.00-1.80, 1.81-2.60, 2.61-3.40, 3.41-4.20, and 4.21-
5.00 were associated with the corresponding level
definitions. The interpretations in the Findings section
were made in accordance with this classification.
205
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The ethical process in the study was as follows:

e Ethics committee approval was obtained from the
Social and Human Sciences Ethics Committee of Van
Yizinct Yil University (Date: 28.05.2024, Number:
60).

e Informed consent
participants.

was obtained from the

2.4 Procedure

The research data were collected using questionnaires
distributed by the researchers through one-on-one
interviews with participating teachers. The necessary
ethics committee approval was obtained on May 28, 2024,
prior to the study. The data were collected between June
3, 2024, and June 14, 2024.

Research The research data were analyzed using the
SPSS 25 software package. These analyses included
descriptive statistics (mean, standard deviation, etc.),
correlation analysis, and regression analysis. The
assumptions of the analyses were checked prior to
conducting the analyses. The correlation analysis was
conducted to determine the relationship between
instructional leadership and organizational learning. The
regression analysis was applied to examine the effect of
instructional leadership skills on organizational learning.

2.5 Data Analysis

Research The research data were analyzed using the
SPSS 25 software package. These analyses included
descriptive statistics (mean, standard deviation, etc.),
correlation analysis, and regression analysis. The
assumptions of the analyses were checked prior to
conducting the analyses. The correlation analysis was
conducted to determine the relationship between
instructional leadership and organizational learning. The
regression analysis was applied to examine the effect of
instructional leadership skills on organizational learning.

2.6 Validity, Reliability, and Institutional Review Board
Approval

The findings from previous studies regarding the
validity and reliability of the measurement instruments
used in the research were taken into account. In the
Turkish adaptation of the Organizational Learning
Capacity Scale, Tibet (2015) demonstrated through
confirmatory factor analysis that the scale’s factor
structure was consistent with the original form and
reported that Cronbach’s Alpha coefficients ranged from
.82 to .91. Regarding the Turkish version of the
Instructional Leadership Inventory, Sahin (2011)
examined content and construct validity, revealing that
reliability coefficients were above .80.

The reliability of the data obtained in this study was
also retested, and it was determined that Cronbach’s
Alpha coefficients for both scales were at an acceptable
level. To enhance clarity during the administration of the
scales, necessary instructions were provided, and the
application process was conducted under the supervision
of researchers to minimize the influence of external
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factors on measurement outcomes. Additionally, the
inclusion of participants on a voluntary basis and the
adherence to confidentiality principles further
contributed to the reliability of the data. The scales were
reviewed by experts prior to administration to ensure they
were appropriate in terms of language and scope. The
study was approved by the Ethics Committee of the
Faculty of Social and Humanities Sciences at Van Yuzlnci
Yil University (May 28, 2024, Decision No. 60), and
participants’ rights to confidentiality and voluntary
participation were protected.

3. Results

This section presents the analysis of the data collected
to measure the relationship between classroom teachers’
perceptions of the school’s organizational learning
capacity and school administrators’ instructional
leadership characteristics, as well as the findings
obtained. The tables and evaluations derived from the
analysis of the data collected from the participants are
also included in this section.
3.1 Teachers’ Perceptions of School
Instructional Leadership Traits

Based on the teachers’ responses, the arithmetic
mean and standard deviation values were analyzed to
determine the levels of school principals’ instructional
leadership traits in the subdimensions of professional
development, goal-sharing, and feedback. The results of
the analysis are presented in Table 2.

Principals’

Table 2. Instructional Leadership Characteristics of School
Principals

Dimensions Min. Max. Mean SD Level
Overall Score
on the
Instructional 1,46 5,00 3,27 0,70 | agree
Leadership
Scale
Professional
1,14 5,00 3,15 0,62 | agree
Development
Sharing Goals 1,25 5,00 3,32 0,87 | agree
Feedback 1,38 5,00 3,30 0,73 | agree
Upon examining Table 2, school principals’

instructional leadership characteristics were evaluated
based on the responses provided by teachers. According
to the research findings, the overall mean score on the
Instructional Leadership Scale (M=3.27, SD=0.70) was at
the “Agree” level. When the subscales were examined,
the Professional

Development dimension (M=3.15, SD=0.62) was at the
“Agree” level, the Goal Sharing dimension (M=3.32,
SD=0.87) was at the “Agree” level, and the Feedback
dimension (M=3.30, SD=0.73) was at the “Agree” level.

3.2 Teachers’ Perceptions of the School’s Organizational
Learning Capacity

Based on teachers’ responses to the scale, the school’s
organizational learning capacity was analyzed using
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arithmetic means and standard deviations to determine
the levels of the following subdimensions: managerial
commitment, systems perspective, openness and
experience, knowledge transfer, and integration.

Table 3. The School’s Organizational Learning Capacity

Dimensions Min Max Mean SD Level
Organizational
Learning 1,04 4,87 3,31 0,86 Quite
Capacity
Managerial
Commitment 1,17 5,00 3,13 0,78 Completely
Systems 1,00 500 340 096 Often
Perspective
Opemnessand ) )¢5 333 0,94 Often
Experience
Knowledge
Transfer and 1,00 5,00 3,38 0,94 Quite
Integration

The analysis results are presented in Table 3. The
analysis results are presented in Table 3. Upon examining
Table 3, it is observed that the organizational learning
capacity (M=3.31, SD=0.86) is at the “Fairly” level.
According to the analysis results, Managerial
Commitment (M=3.13, SD=0.78) is at the “Fully” level,
System Perspective (M=3.40, SD=0.96) is at the “Often”
level, Openness and Experience (M=3.33, SD=0.94) at the
“Frequently” level, and Knowledge Transfer and
Integration (M=3.38, SD=0.94) at the “Quite” level.

3.3 The Relationship Between School Principals’
Instructional Leadership Traits and Teachers’
Perceptions of the School’s Organizational Learning
Capacity

A correlation analysis was conducted to examine the
relationship between school principals’ instructional
leadership traits and teachers’ perceptions of the school’s
organizational learning capacity. Correlation analysis aims
to determine the direction and strength of the
relationship between two variables, and values range
from -1 to +1 (Can, 2019). In this analysis, no distinction is
made between independent and dependent variables,
and it is unknown which variable influences the other
(Pallant, 2005). Whether the scores obtained from the
variables follow a normal distribution can be determined
by examining graphs, skewness-kurtosis values, the
coefficient of variation, and the Kolmogorov-Smirnov and
Shapiro-Wilk tests (Cevahir, 2020). Prior to the correlation
analysis, the suitability of the variables for a normal
distribution was assessed using skewness-kurtosis values
and Shapiro-Wilk tests. According to the findings
presented in Table 4, the skewness and kurtosis values of
all variables fell within the 1 range, and the p-values in
the Shapiro-Wilk tests were greater than 0.05.

Table 4. Results of the Normality Test for the Variables

Variables Skewness Kurtosis Sh\?\/?lllzo_ Normality
Professional 034 021 0987 .074  Normal
Development

Sharing 028 -019 098 .092  Normal
Objectives

Feedback -0,41 0,36 0,986 .081 Normal
Managerial 025 -022 098  .067  Normal
Commitment

System 031 018 0982 .095  Normal
Perspective
Transparencyand 155 (54 0985 088  Normal
Experience

Knowledge

Transfer and -0,37 -0,14 0,981 .073 Normal
Integration
Note. p > .05

These results indicate that the data meet the

assumption of normal distribution (Tabachnick & Fidell,
2012). Since the variables satisfy the assumption of
normal distribution, the relationships among them were
examined using Pearson’s moment correlation analysis.
The results of the analysis are presented in Table 5.

Table 5. The Relationship Between School Principals’
Instructional Leadership Traits and the School’s
Organizational Learning Capacity

Dimensions 1 2 3 4 5 6 7

1.Professional

1
Development

= a :
2 = 2. Goal Sharing ,76 1
=4
=
© @

©
S ®  3.Feedback ,76" ,86" 1
T
it

4.Managerial 6o 80" 74 1

@ Commitment ’
€ . m
S 5. Systems 69" 80" 80" 86 1
9 2 Perspective
g s 6.Opennessand 83" 78" 91 91 1
22 Experience
8 9 7.Knowledge
Eﬂ Transfer and 66' 80" 75" 8" 86 ,90° 1
S Integration

*. The correlation is significant at the 0.01 level (two-tailed).

Upon examining Table 5, the following correlations
were observed between the dimensions of instructional
leadership and the dimensions of organizational learning
capacity: A high-level, statistically significant positive
relationship was found between the subdimensions of
Professional Development and Managerial Commitment
(r=.698, p <.01), and Openness and Experience (r =.703,
p < .01). A moderate, positive, and statistically significant
relationship was observed between Professional
Development and System Perspective (r = 0.694, p <0.01),
as well as between Professional Development and
Knowledge Transfer and Integration (r = 0.661, p < 0.01).
A positive, moderate-level significant relationship was
found between Purpose Sharing and Managerial
Commitment (r =0.800, p < 0.01), System Perspective (r =
0.808, p < 0.01) Openness and Experience (r = 0.834, p <
0.01) and Knowledge Transfer and Integration (r = 0.809,
p < 0.01) sub-dimensions. Feedback and Managerial
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Commitment (r = .747, p < .01), System Perspective (r =
.809, p < .01) Openness and Experience (r = 0.783, p <
0.01) and Knowledge Transfer and Integration (r = 0.758,
p < 0.01) sub-dimensions.

3.4. Results on the Predictive Power of School Principals’
Instructional Leadership Traits on Organizational
Learning Capacity

Findings regarding whether school principals’
instructional leadership traits predict organizational
learning capacity were calculated using regression
analysis. The purpose of regression analysis is to
understand the relationships between dependent and
independent variables and to make predictions. While
simple regression analysis evaluates the effect of only one
independent variable, multiple regression analysis allows
for the examination of the effects of multiple independent
variables. The objective is to explain the value of the
dependent variable using a meaningful model (Erilli,
2015). In this study, the organizational learning capacity
scale was used as the dependent variable, and the
instructional leadership scale was used as the
independent variable. Before applying the regression
analysis, the basic assumptions were thoroughly tested.
The issue of multicollinearity among the independent
variables was assessed using VIF and Tolerance values;
according to the findings, the VIF values of all independent
variables were below 10 and the Tolerance values were
above 0.1, thus confirming the absence of
multicollinearity, as shown in Table 6 (Hair, Anderson,
Tatham & Black, 1995). Additionally, analyses of the
regression residuals indicate that the basic assumptions
are met. The normality of the residuals was examined
using the Shapiro-Wilk test and found to be statistically
normal (Shapiro-Wilk = 0987, p = .082). The
independence of the residuals was checked using the
Durbin-Watson test, and the test result was found to be
1.94; this value indicates that the residuals are
independent (Durbin & Watson, 1951; Osborn & Waters,
2002). These findings support that the basic assumptions
of the regression analysis are met and reinforce the
reliability of the obtained results.

Table 6. Results of the Multicollinearity Test for
Independent Variables

Independent Variable Tolerance VIF
Professional Development 0,48 2,08
Sharing Objectives 0,42 2,38
Feedback 0,45 2,22
Managerial Commitment 0,50 2,00
System Perspective 0,46 2,17
Transparency and Experience 0,44 2,27
Knowledge Transfer and 0,43 233

Integration

The results of the simple regression analysis are
presented in detail in Table 7.
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Table 7. The Effect of School Principals’ Instructional
Leadership Traits on Organizational Learning Capacity

Variable B SE B t p
Fixed 20,168 0,132 -1,270 0,205
Educational ) he3 5039 0864 26953 0,009
Leadership
R= 0,364 R2=0,747 F=726,474  p= 0,000*
Note: * p< .05

According to Table 7, an examination of the
correlation coefficient between instructional leadership
and organizational learning capacity reveals a very strong
positive relationship (R = 0.864) between the two. Upon
reviewing the analysis results, it was determined that
instructional leadership is a significant predictor of
organizational learning capacity (R = 0.864, R? = 0.747,
F(1,246) = 726.474, and p < 0.05). These results indicate
that there is an 86.4% correlation between instructional
leadership and organizational learning capacity. It is
understood that instructional leadership explains 74.7%
of the variation in organizational learning capacity. The
values obtained from the regression analysis demonstrate
that the effect of instructional leadership on
organizational learning capacity is strong and positive.

The results of the multiple linear regression analysis
examining the predictive power of the subdimensions of
instructional leadership on organizational learning
capacity are presented in Table 8.

Table 8. Results of the Multiple Linear Regression Analysis

on the Predictive Relationship Between the
Subdimensions  of Instructional Leadership and
Organizational Learning Capacity
Variables B SE B t p
Constant 0,029 0,147 0,195 0,8
;;3:;;';’;1't 0143 0071 0,103 2,003 0,0
Goal Sharing 0,533 0,065 0,540 8228 0,0
Feedback 0,322 0,077 0,272 4,151 0,0
R= 0,869 R?=0,756 F= 251,629 p= 0.000*
Note: * p< .05

Table 8 presents the results of the multiple linear
regression analysis examining the effects of professional
development, shared purpose, and feedback variables on
organizational learning. The analysis revealed that the
regression model is statistically significant, F(3, 244) =
251.629, p < .05. It was observed that 75.6% of the
variance in the dependent variable (R? = 0.756) is
explained by the independent variables. According to the
analysis results, it was determined that the shared
purpose variable has a positive and statistically significant
effect on organizational learning (B = 0.540; t(246) =
8.228; p < .05). This finding indicates that shared purpose
strongly predicts organizational learning. Similarly, it was
found that the feedback variable also has a positive and
significant effect on organizational learning (B = 0.272;
t(246) = 4.151; p < .05). This result reveals that feedback
plays an important role in enhancing organizational
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learning capacity. It was determined that the professional
development variable has a statistically significant effect
on organizational learning, albeit at a low level (f = 0.103;
t(246) = 2.003; p < .05). This finding indicates that
professional development predicts organizational
learning capacity in a meaningful way, albeit to a limited
extent. Overall, the analysis results reveal that among the
subdimensions of instructional leadership, shared
purpose and feedback have stronger effects on
organizational learning, while professional development
serves as a weaker yet significant predictor.

4, Discussion

The study examined how classroom teachers perceive
school principals’ instructional leadership skills and the
relationship between these perceptions and teachers’
organizational learning capacities. The findings indicate
that the mean score on the Instructional Leadership Scale
was at the “Agree” level. This indicates that there is a
positive perception that school principals generally fulfill
their instructional leadership roles. When the sub-
dimensions were examined, it was found that the
“Professional Development,” “Sharing of Goals,” and
“Feedback” levels were at the “Agree” level. These results
indicate that school principals place importance on
professional development, goal sharing, and feedback
processes and are effective in these areas. However,
although the overall evaluation is positive, it was observed
that the mean score for the professional development
sub-dimension is slightly lower compared to the other
sub-dimensions. This situation may indicate that
principals need to focus more on professional
development activities. The findings of this study align
with similar studies in the literature (Tanriégen, 2013;
Sisman, 2002; Gumuseli, 1996) and reveal that school
principals’ instructional leadership skills are generally
perceived positively by teachers. Studies by Hallinger and
Heck (1996) and Leithwood and Jantzi (2000) have shown
that principals’ instructional leadership roles have
significant effects on student achievement, teacher
motivation, and school culture. Studies conducted in
Turkey by Diiz and Kazak (2024) and Balyer (2012) also
revealed that principals’ instructional leadership practices
positively influence teachers’ professional development
and student achievement. These findings are consistent
with the general mean score of the instructional
leadership scale and the sub-dimensions (Professional
Development, Shared Purpose, Feedback) being at the
“Agree” level in this study. Furthermore, similar to the
study by Adali and Yiner (2023), it was concluded that
instructional leadership practices enhance teachers’ job
satisfaction and school culture. Therefore, the research
indicates that developing school principals’ instructional
leadership skills will contribute positively to the education
system and is consistent with the existing literature.

Teachers’” overall perception of the school’s
organizational learning capacity was found to be at the
“Quite” level. This indicates that teachers generally view

their school’s organizational learning capacity positively.
When examining the sub-dimensions, Managerial
Commitment was at the “Completely” level, meaning that
the management team’s commitment to developing and
learning within the school is perceived as high. System
Perspective, along with Openness and Experience, is at
the “Frequently” level, indicating that teachers believe a
systematic approach and the sharing of experiences occur
frequently in their schools. Knowledge Transfer and
Integration, meanwhile, is at the “Fairly” level, indicating
that information is effectively shared and integrated.
These findings are consistent with similar studies in the
literature. Research conducted by Sarikaya and Erdogan
(2016) revealed that organizational learning capacity is
closely related to managerial commitment and that this
has positive effects on teachers’ professional
development and the school’s overall performance.
Similarly, Ozdemir and Sezgin (2011) emphasize that the
effectiveness of knowledge transfer and integration
processes plays a critical role in enhancing school success.
Studies conducted abroad also support these findings.
Research by Senge (1990) and Watkins and Marsick (1993)
indicates that developing organizational learning capacity
enhances institutions’ adaptability and helps them adjust
more quickly to changing environmental conditions. The
results of our study indicate that the efforts of school
principals and teachers to enhance organizational learning
capacity positively influence the school’s overall
performance and achievements. The “Fully” level
obtained in the managerial commitment sub-dimension
demonstrates the administration’s strong commitment to
and support for this process. The “Frequently” and “Quite
Often” levels obtained in the sub-dimensions of system
perspective, openness, and experience, as well as
knowledge transfer and integration, reveal that the school
is able to effectively utilize its learning capacity and
remains open to continuous improvement.

The findings of this study reveal that school
administrators’ instructional leadership traits significantly
influence teachers’ perceptions of organizational learning.
In particular, trust, collaboration, and support for
professional development opportunities strengthen
teachers’ perceptions of the school’s function as a
learning organization. Similarly, Yel and Kazak (2025)
emphasize that there are significant relationships
between instructional leadership and organizational
learning, particularly in the dimensions of trust, a
collaborative climate, and professional development.
Rakhymzhanov and Kurt’s (2022) study also demonstrates
that principals’ innovative and participatory leadership
styles positively influence teachers’ perceptions of
organizational learning by enhancing the school’s learning
capacity. Similarly, Bozkurt and Tasdemir (2022) noted
that instructional leadership behaviors are a strong
predictor of organizational learning capacity in schools.
Lubis and Sagala (2019), on the other hand, define
instructional leadership as a critical factor influencing
school capacity and argue that effective instructional
leadership not only enhances teachers’ perceptions but
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also improves the school’s overall performance and
development. Consistent with previous research
(Groenewald, Kilag, Cabuenas, Camangyan, Abapo &
Abendan, 2023; Cox & Mullen, 2023), our findings
highlight that school principals create learning
environments that foster collaboration, professional
development, and a shared vision among educators
through strategic leadership practices. In this context, the
results of our study align with both national and
international literature, once again demonstrating that
instructional leadership is a key factor in developing a
school’s organizational learning capacity.

The findings regarding how school administrators’
instructional leadership traits predict organizational
learning capacity reveal a very strong relationship
between instructional leadership and organizational
learning capacity (R = 0.864, p < 0.05). These results
indicate that instructional leadership plays a significant
role in organizational learning processes and that
strengthening these leadership traits among school
administrators can enhance organizational learning
capacity. According to the analysis results, instructional
leadership was found to have a substantial effect on
organizational learning capacity (explaining 74.7% of the
variation). Analysis results indicate that instructional
leadership accounts for 74.7% of the variation in
organizational learning capacity. This highlights how
instrumental instructional leadership is in organizational
learning processes. Regression analysis results support
the finding that instructional leadership has a strong and
positive effect on organizational learning capacity. Other
studies in the literature on this topic also support similar
findings. For example, in their study, Kiziloglu (2021)
examined how school administrators’ leadership styles
affect organizational learning capacity and noted that
leadership activities contribute to organizational learning
processes. Additionally, a study conducted by Morris et al.
(2020) revealed that administrators’ leadership skills
enhance the learning culture in schools, thereby
increasing organizational learning capacity. The findings of
this study provide important insights suggesting that
developing school administrators’ instructional leadership
skills could strengthen organizational learning processes
in educational institutions. In particular, investing in
leadership training and development programs for school
administrators could be a critical step toward enhancing
quality and innovation in education.

The research findings indicate that the subdimensions
of instructional leadership have varying degrees of
influence on organizational learning capacity. In
particular, when school administrators ensure the sharing
of goals and effectively manage feedback processes, they
make significant contributions to the development of a
shared vision among teachers, increased collaboration,
and more efficient learning processes. This finding reveals
that goal-sharing and feedback are strong predictors of
organizational learning capacity. However, while the
effect of individual professional development activities on
organizational learning capacity is statistically significant,
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it is relatively low. This suggests that while professional
development contributes to organizational learning, this
contribution remains more limited compared to shared
goals and interaction-based leadership practices. In other
words, a school’s learning capacity is strengthened not
only through individual professional development efforts
but also by integrating this development with shared
organizational goals and effective communication
processes. Indeed, Rakhymzhanov and Kurt’s (2022) study
also emphasizes that the contribution of teachers’
individual professional development to organizational
learning remains limited, whereas collective processes
supported by leadership practices are more decisive.
Similarly, the meta-analysis by Jackson, Meyer, and Wang
(2013) demonstrates that instructional leadership
enhances organizational learning capacity in schools,
particularly through the establishment of shared goals
and the management of feedback processes. In this
context, research findings indicate that effective
instructional leadership relies more on the establishment
of collective goals and the management of interaction
processes—rather than individual development—to
enhance organizational learning; professional
development, meanwhile, functions as a complementary
element that supports this process.

5. Conclusions, and Recommendations

The results of this study indicate that school principals’
instructional leadership skills are generally perceived
positively by teachers and that these skills have a strong
and positive effect on teachers’ organizational learning
capacity. In particular, it was found that goal-sharing and
feedback processes play a decisive role in the
development of organizational learning capacity, whereas
the professional development dimension contributes
relatively less.

These results should be evaluated within certain
limitations. The fact that the study was limited to
classroom teachers working in the central districts of Van
Province during the 2023-2024 academic year restricts
the generalizability of the findings to different regions and
school types. Additionally, since the data were collected
based on teachers’ self-reports, this may introduce biases
related to perceptions. Since the study was conducted
using a correlational survey model and a cross-sectional
design, it does not allow for causal interpretations of the
relationships between variables; it only enables
evaluation at the level of statistical correlation and
predictive power. Furthermore, the fact that the data
were collected at a single point in time prevents the
identification of time-dependent changes in instructional
leadership and organizational learning processes.

In light of these findings, it is important to increase in-
service training programs aimed at developing school
administrators’ instructional leadership skills. In
particular, it is necessary to organize planned and
sustainable professional development activities tailored
to teachers’ needs to strengthen the professional
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development dimension. Furthermore, it is recommended
that goal-sharing processes in schools be made more
systematic and that efforts to establish a shared vision
involving all stakeholders be supported. Strengthening
feedback mechanisms will contribute to learning
processes by enhancing interaction and collaboration
among teachers. Furthermore, school administrators’
development of a systems perspective and their support
for information-sharing and integration processes will
play a significant role in enhancing the school’s
organizational learning capacity. Finally, it is
recommended that future research examine the

relationship between instructional leadership and
organizational learning more comprehensively by using
longitudinal and mixed-methods approaches with
different sample groups.
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Tiirkge Metin

1. Giris
Okul yoneticileri, okulu belirlenen hedeflere
ulastirmak amaciyla kendilerine verilen vyetkileri

kullanarak vyasal diizenlemeler, egitim programlari,
yonetmelikler, direktifler ve modern egitim metodlari
dogrultusunda hareket eden kisilerdir (Aslanargun, 2012).
Bu yoneticiler, kurum iginde galisanlarina yonlendirici bir
etki yaparak is doyumunu arttirmak ve performanslarini
yukseltmek suretiyle kurum hedeflerine ulasmalarina
yardimci olur. Ayni zamanda mevcut potansiyeli etkili bir
sekilde kullanarak calisanlarin bireysel hedefleri ile
kurumun genel amaglari arasinda denge saglar (Sisman,
2021). Okul vyoneticilerinin sadece temel yonetim
gorevlerine degil ayni zamanda liderlik niteliklerine de
sahip olmasi gerekmektedir. Bu baglamda, yoneticilerin
etik, kolaylastirici, gliclendirici, yenilik¢i, motive edici ve
vizyoner Ozellikler tasimasi, kurumun gelisiminde
belirleyici rol oynamaktadir (Ertirk, 2022; Yazici, 2023).
Ayrica etik karakter, tarafsizlik, glivenilirlik ve adalet gibi
temel liderlik nitelikleri, olumlu bir okul iklimi olusturarak
O0gretmenlerin moralini yUkseltmekte ve 6grencilerin
o0grenme slreclerine daha etkin katilimini saglamaktadir
(Ertarki & Cleto, 2024). Nitekim bu beceriler, okul
yoneticilerinin  stratejik kararlar almasini, yenilikgi
¢O6zumler gelistirmesini ve kapsayici bir egitim ortami insa
etmesini mimkin kilmaktadir (Siphai & Siphai, 2024).

Ogretimsel liderlik, okul ydneticilerinin yalnizca
yonetsel rollerini degil, ayni zamanda 6gretim ve 6grenme
sureglerinde aktif bir rol almalarini gerektirir. Gimuseli
(1996) bu liderlerin okulu basariya ulastirmak adina okulu
cevresiyle entegre ederek egitim-6gretim siireglerini
planladigini ve oOgretimsel liderlik vasiflariyla 6grenci
basarisini artirmayi, 6gretmenlerin uzmanlik alanlarindaki
bilgi  seviyelerini  en Ust  dlzeye  c¢ikararak
profesyonelliklerini gelistirmeyi amagladigini
belirtmektedir.  Ogretimsel  liderlik, &gretmenlerin
pedagojik becerilerini ve motivasyonlarini artirarak
Ogrenci basarilarina dogrudan katki saglar (Robinson,
2011). Ayrica okul yoneticilerinin 6gretimsel liderlik
davranislari, 6gretmenlerin 6grenme organizasyonlarina
iliskin algilarini da 6nemli 6l¢lide etkilemektedir (Bozkurt
& Tasdemir, 2022).

Sisman (2023), 6gretimsel liderligin, 6rgiitsel degisme,
okulun gelistirilmesi ve iyilestirilmesi strecinde kritik bir
dneme sahip oldugunu vurgulamaktadir. Ogretimsel
liderlik, okul muddrlerinin, 6gretmenlerin ve denetgilerin
okulla ilgili bireyleri ve durumlari etkilemede kullandiklari
glcl ve davranislari ifade eder (Sisman, 2023). Krug
(1992), ogretimsel liderligin bilginin sorun ¢6zmeye
uygulanmasi ve baskalari araciligiyla okulun amaglarinin
gergeklestirilmesini saglama olarak tanimlandigini belirtir.
De Bevoise (1984) ise 6gretimsel liderligin, okulun 6grenci
basarisini artirmak icin  mudirin kendisinin  bizzat

gosterdigi ya da baskalari tarafindan gosterilmesini
sagladigl davranislar oldugunu ifade etmektedir. Kisaca
ogretimsel liderlik, yoneticilerin mifredat ve 0Ogretim
sureglerine aktif bigimde katilarak 6gretmenlerle isbirligi
icinde 6grenci Ogrenme sonuglarini  gelistirmeyi
amaglayan bir liderlik modeli olarak tanimlanabilir
(Shaked, 2021).

Fullan  (2001), Ogretimsel liderligin  yalnizca
yoneticilerin  6gretmenleri  yonlendirmesiyle  sinirli
kalmayip, ayni zamanda bir 6grenme kultiri olusturmayi
da icerdigini belirtir. Okul ydneticileri, 6gretmenlerin
mesleki gelisimlerine yonelik surekli egitim firsatlan
sunarak ve yenilik¢i 6gretim yontemlerini tesvik ederek,
O0grenen bir organizasyon yaratmada kilit rol oynar.
Sergiovanni (1996), okul yoneticilerinin sagladigi destek ve
rehberligin, 6gretmenlerin is tatminini ve kurum baghligini
artirarak uzun vadeli egitim hedeflerine ulasiimasini
mimkin kildigini ifade etmektedir. Bununla birlikte
Ogretimsel liderlik, okul misyonunu sekillendiren, 6gretim
programlarini yoneten ve olumlu bir okul iklimi olusturan
yoneticilerin, yansitici uygulamalar ve geri bildirim yoluyla
O0gretmenleri desteklemesini de kapsamaktadir (Ralevese
ve digerleri, 2025).

Ogretimsel  liderlik,  6gretmenlerin  pedagojik
becerilerini  ve motivasyonlarini artirarak, 6grenci
basarilarina dogrudan katki saglar (Robinson, 2011).
Gedikoglu (2015), 6gretimsel liderligin 6grenci basarisini
artirmayi ve 6gretmenlerin uzmanlk alanlarindaki bilgi
seviyelerini en (st diizeye ¢ikararak profesyonelligi
hedefledigini belirtmektedir. Bu iki amag gerceklestiginde,
O0grenme ve 6gretme siregleri gelisir ve hedeflere ulasilir.

Arastirmalar, 6gretimsel liderligin Ogrenci basarisi
Uzerinde ©6nemli bir etkisi oldugunu gostermektedir.
Hallinger ve Heck, ABD’de 1980-1995 yillari arasinda
mudur liderligi ile 6grenci basarisi arasindaki iligkiyi
belirlemeye yonelik nicel bir arastirma yaparak
muddrlerin -~ okul  basarisini  etkiledigi  sonucuna
varmislardir (Zepeda, 2004). Waters, Marzano ve McNulty
(2003) tarafindan yapilan metaanaliz, liderlik ile 6grenci
basarisi arasindaki énemli iliskiyi net bir sekilde isaret
etmektedir. Ozellikle 8gretimsel liderligin egitim ortamlari
icin en 6nemli liderlik bigimi oldugunu bir kez daha
kanitlamaktadir.

Turkiye’de 6gretimsel liderlikle iliskili olarak yapilmis
arastirma konularindan bazilari sunlardir: Karar verme
stratejileri ve problem ¢ézme becerileri (Arin, 2006; Kaya,
2008), ilkokul muddrlerinin karsilastiklari sorunlar (Kilig,
Aktas & Aktas, 2025), érgiitsel vatandaslik (Unal & Celik,
2013), o6gretmenlerin 6z yeterlikleri (Derbedek, 2008),
Ogretmenlerin motivasyonlari (Ergen, 2009), is tatmini
(Gezici, 2007), iletisim tarzlan (Glirsun, 2007), durumsal
liderlik bicimleri (Aytekin, 2014), okul ¢iktilari (Ozdogru &
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Glglt, 2020), 6rgut iklimi (Tahaoglu, 2007), okul iklimi
(Sabuncu, Cakmak & Onder 2025), etkili okul (Yilmaz,
2010), ogretmenlerin orgltsel baghliklart (Yice, 2010),
ogretmenlerin  mesleki tukenmisgligi  (Kisa, 2018),
ogretmenlerin 6grenen orgitlere iliskin algilari (Bozkurt &
Tasdemir, 2022), 6gretmenlerin mesleki gelisimi (inceler,
2005) ve duygusal zekadir (Tikir, 2005).

Egitim kurumlarinin basansi, blyuk o6lglide okul
yonetiminin 6gretimsel liderlik kapasitesi ve orgltsel
6grenme becerilerine baghdir. Okul ybnetiminin
ogretimsel liderligi, 6gretmenlerin profesyonel gelisimini
destekleme, 6grenci basarisini artirma ve okulun genel
egitim kalitesini iyilestirme gibi kritik rolleri kapsamaktadir
(Leithwood & Jantzi, 2008). Ancak, bu liderlik becerilerinin
sinif 6gretmenleri tarafindan nasil algilandigi ve bu
algilarin orglitsel 6grenme kapasiteleri lzerindeki etkisi
yeterince incelenmemistir.

Orgiitsel  &grenme, okullarin  yeniliklere adapte
olabilmesi, bilgi paylasimini tesvik etmesi ve sirekli
gelisimi desteklemesi agisindan hayati bir 6neme sahiptir
(Argyris & Schon, 1978). Okul yonetiminin bu baglamda
oynadigl rol, orgiitsel 6grenme siireglerinin etkinligini
dogrudan etkileyebilir. Ancak, sinif 6gretmenlerinin bu
strecglere iliskin algilari ve deneyimleri lzerine yapilan
arastirmalar sinirhdir  (Altinkaya & Selvitopu, 2024;
Hallinger & Heck, 2010; Louis & Marks, 1998; Robinson,
2011; Silins & Mulford, 2002).

Bu calismanin temel amaci, okul yonetiminin
ogretimsel liderlik becerilerinin  sinif  6gretmenleri
tarafindan nasil algilandigini ve bu algilarin 6gretmenlerin
orgutsel oOgrenme kapasiteleri lzerindeki etkisini
incelemektir. Ogretimsel liderlik ile &rgiitsel &grenme
arasindaki iliskinin anlasiimasi, egitim politikalari ve
uygulamalari icin 6nemli cikarimlar saglayabilir. Ozellikle
Tirkiye'deki egitim sisteminde, okul yoénetiminin
ogretimsel liderlik roltinin sinif 6gretmenleri Gzerindeki
etkilerini anlamak, egitimde kaliteyi artirmaya yonelik
stratejilerin  gelistirilmesine  katkida  bulunacaktir.
Calismanin  bulgular, egitim kurumlarinin  yonetim
stratejilerini yeniden  gozden gecirmelerine ve
ogretmenlerin profesyonel gelisimlerine yonelik daha
etkili politikalar olusturmalarina yardimci olabilir. Ayrica,
ogretimsel liderligin 6rglitsel 6grenme Uzerindeki etkisini
anlamak, eitimde surdirilebilir basariyi saglamada kritik
bir rol oynayacaktir.

2. Yontem

Arastirmanin bu kisminda arastirmanin modeli, evren
ve orneklemi, veri toplama araglari, verilerin analizine
iliskin bilgiler, arastirmanin gecerlik, glvenilirlik ve etik
kurul izin bilgilerine yer verilmistir.

2.1 Arastirmanin Modeli

Bu ¢alismada, ogretimsel liderlik ile 6rgitsel 6grenme
arasindaki iliskiyi incelemek igin nicel arastirma
yontemlerinden iliskisel tarama modeli kullanmistir. iliskisel
arastirmalar, genellikle iki veya daha fazla degisken
arasindaki iliskiyi ve bu iliskinin derecesini belirlemek

amaciyla yapilan arastirmalardir (BUyukozturk vd., 2018).
Tarama yontemiyle elde edilen veriler, neden-sonug
iliskilerini  kesin olarak ortaya koymamakla birlikte,
degiskenler arasindaki iliskiyi anlamamiza ve bir degiskenin
digerini ne oOlgide acikladigina dair bazi bilgiler
sunabilmektedir (Karasar, 2020). Bu arastirmada, ilkokul
middrlerinin 6gretimsel liderlik davraniglari ile orgitsel
0grenme arasindaki iliski, sinif 6gretmenlerinin algilarina
dayali olarak incelenmektedir.

2.2 Evren ve Orneklem

Arastirmanin ¢alisma evrenini, 2023-2024 egitim-
Ogretim yilinda Van ili merkez ilgelerinde goérev yapan 650
sinif 6gretmeni olusturmaktadir. Arastirmada basit seckisiz
ornekleme yontemi tercih edilmistir. Bu yontem, evrendeki
tim birimlerin 6rnekleme secgilme olasiliginin esit ve
bagimsiz bir sansa sahip oldugu prensibine dayanmaktadir
(Bliylkoztirk vd., 2018). Arastirmada %95 gliven diizeyi ve
0.05 hata payr gozetilerek 6rneklem blyGklGgu
hesaplanmistir (Blyukoézturk vd., 2018). Gergeklestirilen
hesaplamalar sonucunda oOrneklem bayukligi yaklasik
olarak 242 birey olarak belirlenmistir. Arastirma
kapsaminda toplam 296 sinif 6gretmeninden veri elde
edilmis ve bu verilerden 244’G degerlendirilmistir.
Arastirmaya katilan orneklem grubuna ait demografik
bilgiler Tablo 1'de sunulmustur.

Tablo 1. Orneklem Grubunun Demografik Bilgileri

Degisken Kategori f %
Cinsivet Kadin 152 62,3
insiye
y Erkek 92 37,7
. Evli 98 40,2
Medeni Durum N
Bekar 146 59,8
1-5yil 112 45,9
Meslekteki 6-10 yil 74 30,3
Hizmet Slresi 11-15yil 36 14,8
16 yil ve Uzeri 22 9
M et Lisans 196 80,3
ezuniye Yitksek Lisans 42 17,2
Durumu
Doktora 6 2,5

2.3 Veri Toplama Araglari

Arastirma  kapsaminda, Ogretmenlerin  orgiitsel
o6grenme kapasite dlzeylerini belirlemek amaciyla Gomez
ve digerleri (2005) tarafindan gelistirilen ve Tiirkce'ye
uyarlanmasi Tibet (2015) tarafindan gergeklestirilen
“Orglitsel Ogrenme Kapasitesi Olgegi” kullaniimistir. Ayrica,
arastirmada Alig-Mielcarek (2003) tarafindan orijinali
olusturulan ve Sahin (2011) tarafindan Tiirkge'ye gevrilen
“Ogretimsel Liderlik Envanteri” de kullaniimigtir. Ogretimsel
Liderlik Olcegi besli Likert tipinde olup maddeler 1 = Hig
katilmiyorum, 2 = Katilmiyorum, 3 = Kararsizm, 4 =
Katiliyorum ve 5 = Tamamen katiliyorum seklinde
derecelendirilmistir. Orgiitsel Ogrenme Olcegi ise yine besli
Likert tipinde olup maddeler 1 = Hig, 2 = Biraz, 3 = Oldukga,
4 =Siklikla ve 5 = Tamamen bigiminde puanlanmistir. Her iki
Olcekten elde edilen aritmetik ortalama puanlarin
yorumlanmasinda, esit aralik yontemi [(5-1)/5 = 0,80] esas
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alinmis; buna gore 1.00-1.80, 1.81-2.60, 2.61-3.40, 3.41-

420 ve 4.21-5.00 puan arahklarn ilgili duzey

tanimlamalariyla iliskilendirilmistir. Bulgular bolimiindeki

yorumlar bu siniflandirma dogrultusunda yapilmistir.
Calismada etik suireg su sekildedir:

e Van Yiiziincii Y1l Universitesi Sosyal ve Beseri Bilimler
Etik Kurulu’ndan etik kurul onayr alinmistir (Tarih:
28.05.2024, Numara: 60).

e Katihmcilardan bilgilendirilmis onam alinmigtir.

2.4 Siireg

Arastirma verileri, arastirmacilar tarafindan katilimci
O0gretmenler ile bire bir gorusilerek dagitilan olgekler
vasitaslyla toplanmistir. Arastirma yapilmadan énce gerekli
etik kurul izni 28/05/2024 tarihinde alinmistir. Veriler,
03/06/2024 ile 14/06/2024 tarihleri arasinda toplanmistir.

2.5 Verilerin Analizi

Arastirma Arastirma verileri, SPSS 25 paket programi
kullanilarak analiz edilmistir. Bu analizler arasinda
tanimlayici istatistikler (ortalama, standart sapma vb.),
korelasyon analizi ve regresyon analizi yer almaktadir.

Analizler ©6ncesinde analizlerin varsayimlari  kontrol
edilmistir. Korelasyon analizi, 6gretimsel liderlik ile 6rgutsel
O0grenme  arasindaki iliskiyi  belirlemek  amaciyla

gerceklestirilmistir. Regresyon analizi ise 6gretimsel liderlik
becerilerinin  6rgitsel 6grenme lzerindeki etkisini
incelemek icin uygulanmustir.

2.6 Gegerlik, Giivenilirlik ve Etik Kurul izni

Arastirmada kullanilan 6lgme araglarinin gegerlik ve
guvenilirliklerine iliskin dnceki calismalara dayanan bulgular
dikkate alinmistir. Orgiitsel Ogrenme Kapasitesi Olgegi’nin
Tirkce uyarlamasinda Tibet (2015), dogrulayici faktor
analizi sonucunda 6lgegin faktor yapisinin orijinal form ile
uyumlu oldugunu gostermis ve Cronbach Alpha
katsayilarinin. 82 ile. 91 arasinda degistigini rapor etmistir.
Ogretimsel Liderlik Envanteri’nin Tiirkce formu igin ise Sahin
(2011), kapsam ve yapi gegerligini incelemis, glivenirlik
katsayilarinin. 80’in lizerinde oldugunu ortaya koymustur.

Bu arastirmada elde edilen verilerin glvenirligi de
yeniden test edilmis, her iki 6lgek icin Cronbach Alpha
katsayilarinin kabul edilebilir diizeyde oldugu belirlenmistir.
Olgeklerin uygulanmasinda anlasilirhg artirmak icin gerekli
yonergeler verilmis, uygulama siireci arastirmacilarin
gozetiminde  ydritilerek  digsal  faktorlerin ~ 6lgme
sonuglarini etkilemesinin 6niine gegilmeye g¢alisiimistir.
Ayrica katilimcilarin gondllilik esasina gore arastirmaya
dahil edilmesi ve gizlilik ilkelerinin gozetilmesi de verilerin
glivenilirligini artiran unsurlar olmustur. Olgekler uygulama
oncesinde uzman goéristine sunularak dil ve kapsam
acisindan gozden gegirilmistir. Arastirma, Van Yuzinci Yil
Universitesi Sosyal ve Beseri Bilimler Etik Kurulu tarafindan
onaylanmis (28.05.2024, Karar No: 60) ve katiimcilarin
gizlilik ile gonallilik haklart korunmustur.
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3. Bulgular

Bu bolimde, sinif 6gretmenlerinin okulun 6rgitsel
o0grenme kapasitesine iliskin algisi ile okul yoneticilerinin
Ogretimsel liderlik 6zellikleri arasindaki iliskinin dlgliimesi
amaciyla toplanan verilerin analizi ve elde edilen bulgular
sunulmustur. Katilimcilardan elde edilen verilerin analiz
edilmesi sonucunda olusturulan tablolar ve vyapilan
degerlendirmeler de bu béliimde yer almaktadir.

3.1 Ogretmenlerin Okul Miidiirlerinin Ogretimsel Liderlik
Ozelliklerine iliskin Algilari

Ogretmenlerin verdikleri yanitlar dogrultusunda, okul
muddrlerinin, 6gretimsel liderlik Ozelliklerinin mesleki
gelisim, amac paylasma ve geri bildirim alt boyutlarindaki
diizeylerini belirlemek icin aritmetik ortalama ve standart
sapma degerleri analiz edilmistir. Analiz sonuglar Tablo
2'de sunulmustur.

Tablo 2. Okul Miidiirlerinin Ogretimsel Liderlik Ozellikleri

En En St. .
Boyutlar Az Fazla Ort. Sapma Dilzey
Ogretimsel
Liderlik Olgegi 1,46 5,00 3,27 0,70 Katiliyorum
Genel Puani
Meslekd 1,14 500 315 062  Katiiyorum
Gelisme
Amag 1,25 500 332 087  Katlhiyorum
Paylasma
Geri Bildirim 1,38 5,00 3,30 0,73 Katihyorum

Tablo 2 incelendiginde, 0Ogretmenlerin verdikleri
yanitlar temel alinarak okul midirlerinin 6gretimsel
liderlik ozellikleri degerlendirilmistir. Arastirma
sonuclarina gore, Ogretimsel Liderlik Olcegi genel puan
ortalamasi (M=3,27, SS=0,70) “Katiliyorum” diizeyinde
bulunmustur. Alt boyutlar incelendiginde, Mesleki

Gelisme dizeyinin (M=3,15, SS=0,62) “Katiliyorum”
dizeyinde, Amag Paylasma duzeyinin (M=3,32, SS=0,87)
“Katihyorum” dizeyinde ve Geri Bildirim diizeyinin
(M=3,30, S5=0,73) “Katilyorum” dizeyinde oldugu tespit
edilmistir.

3.2 Ogretmenlerin  Okulun Orgiitsel Ogrenme
Kapasitesine iligkin Algilar

Ogretmenlerin 6lgege verdigi yanitlar esas alinarak,
okulun orglitsel 6grenme kapasitesi; yonetimsel baglilik,
sistem perspektifi, aciklik ve deneyim, bilgi transferi ve
bltinlestirme alt boyutlarinin seviyelerini belirlemek
Uzere aritmetik ortalama ve standart sapma degerleri
analiz edilmistir. Analiz sonuglari Tablo 3'te sunulmustur.
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Tablo 3. Okulun Orgiitsel Ogrenme Kapasitesi

Boyutlar Min  Max M Sd Duzey
Orgiitsel

Ogrenme 1,04 487 3,31 0,86 Oldukga
Kapasitesi

Yonetsel 1,17 500 3,13 0,78 Tamamen
Baglilik

SItem 50 500 340 096  Sikiikla
Perspektifi

Agiklik ve 1,00 500 333 094  Sikikla
Deneyim
Bilgi Transferi

ve 1,00 5,00 3,38 0,94 Oldukga
Bltiinlegtirme
Tablo 3 incelendiginde, orgiitsel  6grenme

kapasitesinin (M=3,31, SS=0,86) “Olduk¢a” diizeyinde
oldugu goriilmektedir. Analiz sonuglarina gore Yonetsel
Baghlik (M=3,13, S5=0,78) “Tamamen” diizeyinde, Sistem
Perspektifi (M=3,40, SS=0,96) ile “Sikhkla” dizeyinde,
Aciklik ve Deneyim (M=3,33, S5=0,94) “Sikhikla” duzeyinde,
Bilgi Transferi ve Butlnlestirme (M=3,38, S5=0,94) ise
“Oldukga” diizeyinde oldugunu gostermistir.

3.3 Okul Miidiirlerinin Ogretimsel Liderlik Ozellikleri ile
Ogretmenlerin Okulun Orgiitsel Ogrenme Kapasitesine

Ait Goriisleri Arasindaki iliski

Tablo 4. Degiskenlere Ait Normallik Testi Sonuglari

.. Shapiro- Normallik
Degiskenler  Carpikhk Basiklik Wilk Durumu
Mesleki Gelisme -0,34 0,21 0,987 .074 Normal
Amag Paylasma -0,28 -0,19 0,983 .092 Normal
Geri Bildirim -0,41 0,36 0,986 .081 Normal
Yonetsel Baghhk -0,25 -0,22 0,984 .067 Normal
Sistem 131 018 0982 .095 Normal
Perspektifi
Acklikve 49 024 0985 .088 Normal
Deneyim
Bilgi Aktarmive o o5 014 0981 .073 Normal
Entegrasyonu
Not: * p>.05

Okul midurlerinin 6gretimsel liderlik 6zellikleri ile
ogretmenlerin okulun orgilitsel 6grenme kapasitesine
iliskin gorasleri arasindaki iliskiyi incelemek icin
korelasyon analizi yapilmistir. Korelasyon analizi, iki
degisken arasindaki iliskinin yonini ve gliciinii belirlemeyi
amaglar ve degerler -1 ile +1 arasinda degisir (Can, 2019).
Bu analizde bagimsiz ve bagimli degisken ayrimi yapilmaz
ve hangi degiskenin digerini etkiledigi bilinmez (Pallant,
2005). Degiskenlerden elde edilen puanlarin normal
dagihp dagilmadigi grafiklere, carpiklik-basiklik
degerlerine, varyasyon katsayisina, Kolmogorov-Smirnov
ve Shapiro-Wilk testlerine bakilarak belirlenebilir (Cevahir,
2020). Korelasyon analizi 6ncesinde, degiskenlerin normal
dagihima uygunlugu carpiklik-basiklik degerleri ve Shapiro-
Wilk testleri kullanilarak degerlendirilmistir.

Tablo 4’te sunulan bulgulara gore tum degiskenlerin
carpiklik ve basiklik degerlerinin +1 araliginda oldugu ve

Shapiro-Wilk testlerinde p degerlerinin 0.05’ten buyuk
ciktig gorulmustir. Bu sonuglar, verilerin normal dagilim
varsayimini karsiladigini goéstermektedir (Tabachnick &
Fidell, 2012). Degiskenler normal dagilim varsayimini
sagladigl icin, aralarindaki iliskiler Pearson Moment
Korelasyon Analizi ile incelenmistir. Analiz sonuglari Tablo
5’te sunulmustur.

Tablo 5. Okul Miidiirlerinin Ogretimsel Liderlik Ozellikleri
ile Okulun Orgiitsel Ogrenme Kapasitesi Arasindaki iliski

Boyutlar 1 2 3 4 5 6 7
5 1.Mesleki Gelisme 1
g
5 g 2.Amag Paylasma  ,76" 1
on S
© 3.Geri Bildirim 76" 86" 1
GE.) 4.Yonetsel Baghhk ,69° ,80° ,74° 1
| = H
>:‘30 A PS'S'StT?f_ ,69° 80"  ,80° ,86" 1
3% Girsylajktl i
38 Aerarcve ;700 83" 78 910 91" 1
5 x Deneyim
oo P
S 7.Bilgi Aktarimi ve 66 80" 75 86" 86 00 1
Entegrasyonu

*. Korelasyon 0.01 diizeyinde (gift yonlt) anlamhdir.

Tablo 5 incelendiginde, 6gretimsel liderlik boyutlariile
orgutsel Ogrenme kapasitesi boyutlari arasindaki
korelasyon su sekilde gozlemlenmistir: Mesleki Gelisme ile
Yonetsel Baghhk (r=,698, p<.01), Aciklik ve Deneyim
(r=,703, p<.01), alt boyutlari arasinda ise pozitif yonli
yuksek dizeyde anlamli bir iliski tespit edilmistir. Mesleki
Gelisme ile Sistem perspektifi (r=,694, p<.01), Bilgi
aktarimi ve entegrasyonu (r=,661, p<.01) alt boyutlari
arasinda ise pozitif yonli orta diizeyde anlamli bir iligki
oldugu gorilmuistir. Amag Paylasma ile Yonetsel Baglilik
(r=,800, p<.01), Sistem Perspektifi (r=,808, p<.01) Agikhk
ve Deneyim (r=,834, p<.01) ve Bilgi Aktarimi ve
Entegrasyon (r=,809, p<.01) alt boyutlari arasinda pozitif
yonli yiksek dizeyde anlamh bir iliski oldugu
gorulmustur. Geri Bildirim ile Yonetsel Baghhk (r=,747,
p<.01), Sistem Perspektifi (r=,809, p<.01) Aciklik ve
Deneyim (r=,783, p<.01) ve Bilgi Aktarimi ve Entegrasyon
(r=,758, p<.01) alt boyutlari arasinda pozitif yonli yiksek
dizeyde anlamh bir iliski tespit edilmistir.

3.4 Okul Miidiirlerinin Ogretimsel Liderlik Ozelliklerinin
Orgiitsel Ogrenme Kapasitesini Yordamasina Ait

Sonuglar
Okul mdaddrlerinin 6gretimsel liderlik o6zelliklerinin
orgltsel Ogrenme kapasitesinin  yordayicisi  olup
olmadigina dair bulgular, regresyon analizi kullanilarak
hesaplanmistir. Regresyon analizi ile bagimli ve bagimsiz
degiskenler  arasindaki iliskilerin  anlasiimasi  ve
ongorulerde bulunulmasi amaglanmistir. Basit regresyon
analizi ile vyalnizca bir bagimsiz degiskenin etkisi
degerlendirilirken, coklu regresyon analizi ile birden fazla
bagimsiz degiskenin etkileri incelenebilmektedir. Amag,
bagimli  degiskenin degerini anlamh  bir modelle
agiklamaktir (Erilli, 2015). Bu ¢alismada, bagimli degisken
olarak orglitsel ©6grenme kapasitesi Olgcegi, bagimsiz
degisken olarak ise 6gretimsel liderlik 6l¢egi kullaniimistir.
Regresyon analizi uygulanmadan 6nce temel varsayimlar
detayli bicimde test edilmistir. Bagimsiz degiskenler
215
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arasindaki coklu baglanti sorunu VIF ve Tolerance
degerleri ile degerlendirilmis; elde edilen bulgulara gore
tim bagimsiz degiskenlerin VIF degerleri 10’un altinda ve
Tolerance degerleri 0.1'in lizerinde bulunmus, bodylece
¢oklu baglanti sorunu olmadigi Tablo 6’da belirlenmistir
(Hair, Anderson, Tatham & Black, 1995).

Tablo 6. Bagimsiz Degiskenler icin Coklu Baglant
(Multicollinearity) Test Sonuclari

Bagimsiz Degisken Tolerance VIF
Mesleki Gelisme 0,48 2,08
Amag Paylagsma 0,42 2,38

Geri Bildirim 0,45 2,22
Yonetsel Baglilik 0,50 2,00

Sistem Perspektifi 0,46 2,17

Acikhk ve Deneyim 0,44 2,27
Bilgi Aktarimi ve 0,43 233

Entegrasyonu

Ayrica regresyon kalintilari Gzerinde yapilan analizler,

temel varsayimlarin  saglandigini  gostermektedir.
Kalintilarin  normal dagilimi  Shapiro-Wilk testi ile
incelenmis ve istatistiksel olarak normal oldugu

belirlenmistir (Shapiro-Wilk = 0,987, p = .082). Kalintilarin
bagimsizligi ise Durbin-Watson testi ile kontrol edilmis ve
test sonucu 1,94 olarak bulunmustur; bu deger,
kalintilarin bagimsiz oldugunu gostermektedir (Durbin &
Watson, 1951; Osborn & Waters, 2002). Bu bulgular,
regresyon analizinin temel varsayimlarinin karsilandigini
ve elde edilen sonuglarin givenilirligini desteklemektedir.
Basit regresyon analizine ait bulgular, Tablo 7'de detayh
olarak sunulmustur.

Tablo 7. Okul Miudirlerinin  Ogretimsel Liderlik
Ozelliklerinin Orgiitsel Ogrenme Kapasitesine Etkisi
Degisken B SE B t p
Sabit 0,168 0,132 -1,270 0,20
Ogretimsel ) he3 0039 0864 2695 0,00
Liderlik
R=0,864 R2=0,747 F=726,474 p= 0,000*
Not: * p< .05

Tablo 7'ye goére, Ogretimsel liderlik ile orgitsel
ogrenme kapasitesi arasindaki korelasyon katsayisi
incelendiginde, 6gretimsel liderlik ile orgltsel 6grenme
kapasitesi arasinda oldukga yiiksek diizeyde pozitif bir
iliskinin (R=0,864) oldugu goériilmektedir. Analiz sonuglari
incelendiginde, Ogretimsel liderligin orgitsel 6grenme
kapasitesinin anlamli bir yordayicisi oldugu tespit
edilmistir (R = 0,864, R? = 0,747, F(1,246) = 726,474 ve p <
0,05). Bu sonuglar, 6gretimsel liderlik ile 6rgltsel 6grenme
kapasitesi arasinda %86,4 seviyesinde bir iliskinin
oldugunu gdstermektedir. Ogretimsel liderligin, 6rgiitsel
0grenme kapasitesindeki degisimin %74,7'sini acikladigl
anlasiimaktadir. Regresyon analizi sonucunda elde edilen
degerler, Ogretimsel liderligin  Orglitsel 6grenme
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kapasitesine olan etkisinin glcli ve pozitif oldugunu
gostermektedir.

Ogretimsel liderligin alt boyutlarinin érgiitsel 6grenme
kapasitesini yordamasina iliskin gergeklestirilen ¢oklu
dogrusal regresyon analizi sonuglari Tablo 8'de
sunulmusgtur.

Tablo 8. Ogretimsel Liderligin Alt Boyutlarinin Orgiitsel
Ogrenme Kapasitesini Yordamasina iliskin Coklu Dogrusal
Regrasyon Anilizi Sonuclari

Degiskenler B SE B t p
Sabit 0,029 0,147 0,195 0,84
gﬂeehs;k; 0,143 0071 0,103 2,003 0,04
Amag Paylasma 0,533 0,065 0,540 8,228 0,00
GeriBildiim 0,322 0,077 0272 4,151 0,00
R=0,869 R?=0,756  F=251,629 p= 0.000*
Not: * p< .05

Tablo 8'de mesleki gelisme, amag paylasma ve geri
bildirim degiskenlerinin o6rgilitsel 6grenme Uzerindeki
etkilerini inceleyen c¢oklu dogrusal regresyon analizi
sonuglari sunulmustur. Analiz sonucunda regresyon
modelinin istatistiksel  olarak  anlamli  oldugu
belirlenmistir, F(3, 244) = 251,629, p < .05. Bagimh
degiskendeki varyansin %75,6’sinin (R? = 0,756) bagimsiz
degiskenler tarafindan aciklandigr gorilmistir. Analiz
sonuglarina gore, amag paylasma degiskeninin orgitsel
o6grenme UGzerinde olumlu ve istatistiksel olarak anlamli bir
etkiye sahip oldugu belirlenmistir (B = 0,540; t(246) =
8,228; p < .05). Bu bulgu, amag paylasmanin orgltsel
O0grenmeyi glicli bir bicimde yordadigini géstermektedir.
Benzer sekilde, geri bildirim degiskeninin de o6rgiitsel
O6grenme Uzerinde olumlu ve anlamli bir etkisinin oldugu
saptanmistir (B = 0,272; t(246) = 4,151; p < .05). Bu sonug,
geri  bildirimin  orgltsel 0Ogrenme  kapasitesinin
artinlmasinda 6nemli  bir rol oynadigini ortaya
koymaktadir. Mesleki gelisme degiskeninin ise orgltsel
O0grenme Uzerinde disik dizeyde olmakla birlikte
istatistiksel olarak anlamli bir etkiye sahip oldugu
belirlenmistir (B = 0,103; t(246) = 2,003; p < .05). Bu bulgu,
mesleki gelismenin orgitsel 6grenme kapasitesini sinirli
diizeyde de olsa anlamh bicimde yordadigini
gostermektedir. Genel olarak analiz sonuglari, 6gretimsel
liderligin alt boyutlari arasinda amag paylasma ve geri
bildirimin  orglitsel 6grenme {zerinde daha giicli
etkilerinin bulundugunu, mesleki gelismenin ise daha zayif
fakat anlamli bir yordayici oldugunu ortaya koymaktadir.

4. Tartisma

Arastirmada, okul mddirlerinin 6gretimsel liderlik
becerilerinin sinif 6gretmenleri tarafindan nasil algilandigi
ve bu algillarin 06gretmenlerin  6rgltsel 6grenme
kapasiteleri ile iliskisi incelenmistir. Elde edilen bulgular,
Ogretimsel Liderlik Olcegi genel puan ortalamasinin
“Katihyorum” dizeyinde oldugunu goéstermektedir. Bu,
okul mudirlerinin genel olarak 6gretimsel liderlik rollerini
yerine getirdiklerine dair olumlu bir alginin var oldugunu
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ortaya koymaktadir. Alt boyutlar incelendiginde, “Mesleki
Gelisme” diizeyinin, “Amag¢ Paylasma” diizeyinin ve “Geri
Bildirim” dizeyinin “Katiliyorum” diizeyinde oldugu tespit
edilmistir. Bu sonuglar, okul mudirlerinin mesleki
gelisime, amag¢ paylasimina ve geri bildirim sireclerine
onem verdiklerini ve bu alanlarda etkili olduklarini
gostermektedir. Ancak, her ne kadar genel degerlendirme
olumlu olsa da mesleki gelisim alt boyutunun puan
ortalamasinin diger alt boyutlara kiyasla biraz daha diisik
oldugu goézlemlenmistir. Bu durum, mudurlerin mesleki
gelisim faaliyetlerine daha fazla odaklanmalari gerektigini
isaret edebilir. Bu arastirmanin bulgulari, literatiirde yer
alan benzer ¢alismalarla (Tanriégen, 2013; Sisman; 2002;
Gumuseli, 1996) uyum gostermektedir ve okul
middrlerinin 6gretimsel liderlik becerilerinin 6gretmenler
tarafindan  genellikle olumlu algillandigini  ortaya
koymaktadir. Hallinger ve Heck (1996) ile Leithwood ve
Jantzi (2000) tarafindan yapilan calismalar, muddrlerin
ogretimsel liderlik rollerinin 6grenci basarisi, 6gretmen
motivasyonu ve okul kiltiri Gzerinde 6nemli etkileri
oldugunu gostermistir. Tiirkiye'de yapilan Diiz ve Kazak
(2024) ile Balyer (2012) cahsmalari da midurlerin
ogretimsel liderlik uygulamalarinin 6gretmenlerin mesleki
gelisimlerini ve 0Ogrenci basarilarini  olumlu yonde
etkiledigini ortaya koymustur. Bu bulgular, arastirmada
elde edilen oOgretimsel liderlik 0&lcegi genel puan
ortalamasinin ve alt boyutlarin (Mesleki Gelisme, Amag
Paylasma, Geri Bildirim) “Katiliyorum” dlzeyinde
bulunmasiyla tutarhdir. Ayrica, Adali ve Yiner (2023)
arastirmasinda  oldugu gibi, o6gretimsel liderlik
uygulamalarinin 6gretmenlerin is doyumunu ve okul
kaltiranu giglendirdigi sonucuna varilmistir. Bu nedenle
arastirma  okul mdudurlerinin  6gretimsel  liderlik
becerilerinin gelistirilmesinin egitim sistemine olumlu
katkilar saglayacagini ve mevcut literatirle uyumlu
oldugunu gostermektedir.

Ogretmenlerin okulun érgiitsel 6grenme kapasitesine
iliskin genel orgitsel 6grenme kapasitesi “Oldukga”
diizeyinde bulunmustur. Bu, 6gretmenlerin genel olarak
okullarinin  orglitsel 6grenme  kapasitesini  olumlu
gordiklerini  gosterir.  Alt  boyutlar incelendiginde,
Yonetsel Baglihk “Tamamen” diizeyinde, yani yonetim
ekibinin okulu gelistirmeye ve 6grenmeye olan baghhg
yuksek olarak algilanmaktadir. Sistem Perspektifi ile
Acikhk ve Deneyim “Sikhkla” dlzeyinde olup, bu da
O0gretmenlerin okullarinda sistematik bir yaklasim ve
deneyim paylagiminin sikgca gergeklestigini dusiundiklerini
gostermektedir. Bilgi Transferi ve Bitlnlestirme ise
“Olduk¢a” diizeyinde bulunmus olup, bilgilerin etkin bir
sekilde paylasildigini ve entegre edildigini gbstermektedir.
Bu bulgular, literatirdeki benzer ¢alismalarla uyumluluk
gostermektedir. Sarikaya ve Erdogan (2016) tarafindan
yapilan arastirma, Orgltsel Ogrenme kapasitesinin
yonetimsel baghlik ile yakindan iliskili oldugunu ve bu
durumun 6gretmenlerin mesleki gelisimleri ve okulun
genel performansi Uzerinde olumlu etkileri oldugunu
ortaya koymustur. Benzer sekilde, Ozdemir ve Sezgin
(2011), bilgi transferi ve butlinlestirme siireglerinin
etkinliginin  okulun basarisini  artirmada kritik rol

oynadigini  vurgulamaktadir.  Yurt disinda yapilan
calismalar da bu bulgulari desteklemektedir. Senge (1990)
ile  Watkins ve Marsick (1993) tarafindan vyapilan
arastirmalar, orgitsel 6grenme kapasitesinin
gelistirilmesinin kurumlarin adaptasyon yeteneklerini
artirdigini ve degisen cevre kosullarina daha hizli uyum
saglamalarina  yardimci  oldugunu  belirtmislerdir.
Arastirmamizda elde edilen sonuglar, okul mudirlerinin ve
o0gretmenlerin orgilitsel 6grenme kapasitesini artirmaya
yonelik cabalarinin okulun genel performansini ve
basarilarini olumlu yonde etkiledigini gostermektedir.
Yonetsel baghhk alt boyutunda elde edilen “Tamamen”
diizeyi, yonetimin bu slirece olan gilicli baghhgini ve
destegini gostermektedir. Sistem perspektifi, aciklik ve
deneyim ile bilgi transferi ve bitlnlestirme alt
boyutlarinda elde edilen “Siklikla” ve “Oldukg¢a” dizeyleri,
okulun 6grenme kapasitesini etkin  bir sekilde
kullanabildigini ve siirekli gelisime acik oldugunu ortaya
koymaktadir.

Bu arastirmanin  bulgulari, okul yoneticilerinin
ogretimsel liderlik ozelliklerinin 6gretmenlerin orgitsel
0grenme algilarini 6nemli o6lglide etkiledigini ortaya
koymaktadir. Ozellikle giiven, isbirligi ve mesleki gelisim
olanaklarinin desteklenmesi, 6gretmenlerin okulun bir
O0grenme organizasyonu olarak islevine yonelik algilarini
glclendirmektedir. Benzer bicimde Yel ve Kazak (2025),
ogretim liderligi ile 6rgltsel 6grenme arasinda ozellikle
gliven ve isbirlikci iklim ile mesleki gelisim boyutlarinda
anlamh iliskiler bulundugunu vurgulamaktadir.
Rakhymzhanov ve Kurt'un (2022) ¢alismasi da middrlerin
yenilik¢i ve katilimar liderlik stillerinin okulun 6grenme
kapasitesini artirarak 6gretmenlerin 6rgutsel 6grenmeye
yonelik algilarini olumlu yonde etkiledigini
gostermektedir. Ayni sekilde Bozkurt ve Tagdemir (2022),
ogretim liderligi davranislarinin  okullarda o6rgitsel
o0grenme kapasitesinin giiclii bir yordayicisi oldugunu
belirtmislerdir. Lubis ve Sagala (2019) ise Ogretim
liderligini okul kapasitesini etkileyen kritik bir unsur olarak
tanimlamakta ve etkili Ogretim liderliginin yalnizca
o6gretmenlerin algilarini degil, ayni zamanda okulun genel
performansini ve gelisimini de artirdigini 6ne siirmektedir.
Onceki arastirmalarla uyumlu olarak (Groenewald, Kilag,
Cabuenas, Camangyan, Abapo & Abendan, 2023; Cox &
Mullen, 2023), bulgularimiz okul mudurlerinin stratejik
liderlik uygulamalari araciligiyla egitimciler arasinda
ishirligi, profesyonel gelisim ve ortak vizyonu tegvik eden
0grenme ortamlari olusturdugunu vurgulamaktadir. Bu
baglamda, arastirmamizin sonuglari hem ulusal hem de
uluslararasi literatlirle ortiismekte; 6gretimsel liderligin
okulun o6rgitsel 6grenme kapasitesinin gelistiriimesinde
temel bir faktéor oldugunu bir kez daha ortaya
koymaktadir.

Okul yoneticilerinin 6gretimsel liderlik 6zelliklerinin
orgltsel 6grenme kapasitesini nasil yordadigina iliskin
elde edilen bulgular, 6gretimsel liderlik ile orgitsel
O0grenme kapasitesi arasinda olduk¢a gigli bir iligki
oldugunu ortaya koymaktadir (R = 0,864, p < 0,05). Bu
sonuglar, 0Ogretimsel liderligin  orglitsel 6grenme
sireglerinde o6nemli bir rol oynadigini ve okul
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yoneticilerinin bu liderlik 6zelliklerinin gliclendirilmesinin
orgutsel O6grenme kapasitesini artirabilecegini
gostermektedir. Analiz sonuglarina gore, 0Ogretimsel
liderligin orgitsel 6grenme kapasitesi lzerinde biyik
Olglide etkili oldugu (degisimin %74,7’sini acikladigi)
gorulmdistur. Analiz sonuglarina gére, 6gretimsel liderligin
orglitsel 6grenme kapasitesindeki degisimin %74,7'sini
acikladigr gortlmastiir. Bu da 6gretimsel liderligin 6rgutsel
6grenme slreclerinde ne kadar belirleyici bir faktor
oldugunu gostermektedir. Regresyon analizi sonuglari,
ogretimsel liderligin 6rgitsel 6grenme kapasitesine giicli
ve pozitif bir etkisinin oldugunu desteklemektedir.
Literatlirde bu konuda yapilan diger ¢alismalar da benzer
bulgulari desteklemektedir. Ornegin, Kiziloglu (2021)
vaptigi calismada, okul yoneticilerinin liderlik tarzlarinin
orgutsel 6grenme kapasitesini nasil etkiledigini incelemis
ve liderlik etkinliklerinin 6rgitsel 6grenme sireglerine
katki sagladigini belirtmislerdir. Ayrica, Morris ve digerleri
(2020) tarafindan gergeklestirilen ¢alismada, yoneticilerin
liderlik becerilerinin okullardaki 6grenme kiltirini
gelistirdigi ve bunun sonucunda orgilitsel o6grenme
kapasitesini artirdigl ortaya konmustur. Bu calismanin
bulgulari, okul yoneticilerinin  6gretimsel liderlik
becerilerinin  gelistirilmesinin  egitim  kurumlarinda
orgutsel 6grenme sireglerini giiclendirebilecegi yoniinde
dnemli ipuglari sunmaktadir. Ozellikle, okul yéneticilerinin
liderlik egitimlerine ve gelisim programlarina yatirm
yapilmasi, egitimde kalite ve yenilikgiligi artirmak igin kritik
bir adim olabilir.

Arastirma  bulgulari,  0gretimsel liderligin  alt
boyutlarinin 6rgitsel 6grenme kapasitesi Gzerinde farkh
diizeylerde etkili oldugunu géstermektedir. Ozellikle okul
yoneticilerinin amaglarin paylasiilmasini saglamalari ve
geri bildirim streglerini etkili bir bicimde yonetmeleri,
O0gretmenler arasinda ortak bir vizyonun gelismesine, is
birliginin artmasina ve 6grenme siireglerinin daha verimli
hale gelmesine 6nemli katkilar sunmaktadir. Bu bulgu,
amag¢ paylasma ve geri bildirimin orglitsel 6grenme
kapasitesinin  glicli  yordayicilari  oldugunu ortaya
koymaktadir. Bununla birlikte, bireysel mesleki gelisim
faaliyetlerinin orgitsel 6grenme kapasitesi (izerindeki
etkisinin istatistiksel olarak anlamli olmakla birlikte gérece
dusik dizeyde oldugu gorilmektedir. Bu durum, mesleki
gelisimin orgltsel 6grenmeye katki sagladigini; ancak bu
katkinin, paylasilan amaglar ve etkilesim temelli liderlik
uygulamalarina kiyasla daha sinirh kaldigini
dusindirmektedir. Baska bir ifadeyle, okulun 6grenme
kapasitesi yalnizca bireysel mesleki gelisim cabalariyla
degil, bu gelisimin 6rgit diizeyinde paylasilan hedefler ve

etkili iletisim suregleriyle butlinlestiriimesiyle
glclenmektedir. Nitekim Rakhymzhanov ve Kurt'un
(2022) galismasinda da  6gretmenlerin  bireysel

profesyonel gelisimlerinin orgiitsel 6grenmeye katkisinin
sinirh  kaldigi, buna karsilik liderlik uygulamalariyla
desteklenen kolektif sireclerin daha belirleyici oldugu
vurgulanmistir. Benzer sekilde Jackson, Meyer ve Wang’in
(2013) meta-analiz calismasi, 6gretimsel liderligin 6zellikle
paylasilan amaglarin olusturulmasi ve geri bildirim
sureglerinin  yonetilmesi yoluyla okullarda orgitsel

218

o6grenme kapasitesini gliclendirdigini ortaya koymaktadir.
Bu baglamda arastirma bulgular, etkili 6gretimsel
liderligin  Orglitsel Ogrenmeyi artirmada bireysel
gelisimden ziyade, kolektif hedeflerin olusturulmasi ve
etkilesim sureglerinin yonetilmesine dayandigini; mesleki
gelisimin ise bu siireci destekleyen tamamlayici bir unsur
olarak islev gordiguni gostermektedir.

5. Sonug ve Oneriler

Bu arastirma sonucunda, okul maddrlerinin 6gretimsel
liderlik becerilerinin 6gretmenler tarafindan genel olarak
olumlu algilandigi ve bu becerilerin 6gretmenlerin
orgutsel 6grenme kapasiteleri izerinde giigli ve pozitif bir
etkisinin bulundugu belirlenmistir.  Ozellikle amag
paylasma ve geri bildirim siireglerinin orglitsel 6grenme
kapasitesinin gelisiminde belirleyici oldugu, buna karsin
mesleki gelisim boyutunun goérece daha sinirli bir katki
sundugu sonucuna ulasiimistir.

Bu sonuglar, bazi  sinirliiklar  ¢ercevesinde
degerlendirilmelidir. Arastirmanin 2023-2024 egitim-
Ogretim yilinda Van ili merkez ilgelerinde gorev yapan sinif
Ogretmenleri ile sinirli olmasi, elde edilen bulgularin farkli
bolgeler ve okul tiirlerine genellenmesini sinirlamaktadir.
Ayrica verilerin O6gretmenlerin 6z-bildirimlerine dayali
olarak toplanmis olmasi, algilara dayah yanhhklan
beraberinde getirebilir. Arastirmanin iliskisel tarama
modelinde ve kesitsel desende yirutiilmesi, degiskenler
arasindaki iligkilerin nedensel olarak yorumlanmasina
imkan vermemekte; vyalnizca istatistiksel iliski ve
yordayicilik  dlzeyinde degerlendiriimesine  olanak
saglamaktadir. Bunun yani sira verilerin tek bir zaman
diliminde toplanmis olmasi, 6gretimsel liderlik ve 6rgitsel
O0grenme slreclerinin zamana bagh degisimini ortaya
koyamamaktadir.

Bu sonuglar dogrultusunda, okul yoneticilerinin
ogretimsel liderlik becerilerini gelistirmeye yonelik hizmet
ici egitim programlarinin artirilmasi 6nem tasimaktadir.
Ozellikle mesleki gelisim boyutunun giiglendirilmesi icin
o6gretmenlerin ihtiyaclarina yonelik planli ve siirdirilebilir
profesyonel  gelisim  faaliyetlerinin  dizenlenmesi
gerekmektedir. Bununla birlikte, okullarda amag paylasma
sureglerinin daha sistematik hale getirilmesi ve tiim
paydaslarin katilimini saglayacak ortak vizyon olusturma
¢alismalarinin desteklenmesi 6nerilmektedir. Geri bildirim
mekanizmalarinin  glglendirilmesi, 6gretmenler arasi
etkilesimi ve is birligini artirarak 6grenme sireglerine katki
saglayacaktir. Ayrica okul yoneticilerinin sistem perspektifi
gelistirmeleri ve bilgi paylasimi ile batinlestirme
slreglerini desteklemeleri, okulun orgilitsel 6grenme
kapasitesinin artirilmasinda énemli bir rol oynayacaktir.
Son olarak, gelecekte vyapilacak arastirmalarda farkli
orneklem gruplariyla, boylamsal ve karma yontem
yaklasimlari kullanilarak 6gretimsel liderlik ile orgutsel
O0grenme arasindaki iliskilerin daha kapsaml bicimde
incelenmesi 6nerilmektedir.
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