
1 

Journal of Teacher Education and Lifelong Learning Volume: 7 Issue: 1 2025 
 

 

 

 
 

 

The Pandemic Through Children’s Drawings: Visual Expression of 

Emotions Related to Covid-19 and the Quarantine Process 

Şermin Metin 1   Mihriban Özcan 2   Büşra Bilir Çevik 3  
 

 

1 Assoc. Prof. / Hasan Kalyoncu University, Faculty of Education, Department of Preschool Education, 

Gaziantep, Türkiye 

sermin.metin@hku.edu.tr  

 
2 Asst. Prof. / Hasan Kalyoncu University, Faculty of Education, Department of Preschool Education, 

Gaziantep, Türkiye  

mihriban.ozcan@hku.edu.tr  

 
2 Res. Asst.  / Hasan Kalyoncu University, Faculty of Education, Department of Preschool Education, 

Gaziantep, Türkiye 

busra.bilir@hku.edu.tr  

 

Article Info ABSTRACT 

Article History 

Received: 06/12/2024 

Accepted: 20/06/2025 

Published: 30/06/2025 

 

COVID-19, which emerged in 2019 and spread rapidly worldwide, affected all individuals socially and emotionally. 
It is thought that children in the age of rapid development who are more open to environmental effects are more 

affected by this situation. It is essential to determine the views and perceptions of children regarding this process. 

Therefore, this study examines how children make sense of COVID-19 and the quarantine process. The study group 
consists of children aged 5-6 living in the Gaziantep province of Türkiye. It was carried out in the phenomenological 

method, one of the qualitative research methods. In the research, data were collected through interviews and 

document analysis. Children’s drawings and interviews with them were analyzed through content analysis. The 
findings obtained from the study revealed that children’s drawings and views were similar; children perceived 

COVID-19 as unfavorable and had negative emotions. It was seen that they reflected their views and feelings about 

their family relations, emotional states, and how they spent the quarantine process during the quarantine process. 
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INTRODUCTION  

Death and material and moral losses resulting from natural disasters that disrupt or prevent the 

expected life of individuals or societies and cause loss of life and property are situations that cause crisis 

and have short and long-term psychological effects on the individual (Gassman-Pines et al., 2020; Gentry, 

1994; Idoiaga Mondragon et al., 2021; Liu et al., 2020; Walsh, 2012; Yule et al., 2000). It is emphasized 

that individuals with daily life changes, such as having to live an inactive, restricted life in a constant 

home environment, are affected negatively, especially mentally and physically, by fear, anxiety, and 

curfews related to the disease caused by the COVID-19 epidemic (James Riegler et al., 2020; Li et al., 

2020; Liu & Doan, 2020; Prime et al., 2020). 

In particular, this situation will affect children who are in a rapid development period more than 

adults (Lieberman et al., 2011; Sprang & Silman, 2013) and have adverse effects on children’s mental 

health and well-being, including high levels of anxiety, depression and stress symptoms (Badulak et al., 

2021; Duan et al., 2020; Liu & Doan 2020; Oosterhoff et al., 2020; Prime et al., 2020; Ravens-Sieberer 

et al., 2021; Saurabh & Ranjan, 2020;). 

It has been revealed that traumatic or stressful situations experienced in the past years negatively 

affect adults and children (Osofsky et al., 2020). It is reported that Hurricane Katrina negatively affected 

adults and children with high rates of depression, anxiety, post-traumatic stress disorder, and family 

relationships. It has been revealed that epidemics such as severe acute respiratory syndrome (SARS) and 

the H1N1 epidemic affect individuals’ life and mental health (Heymann et al., 2015; Lee et al., 2007; 

Liao et al., 2014; Jalloh et al., 2018; James Riegler et al., 2020; Mak et al., 2009; Patrick et al., 2020; 

Peng et al., 2010; Riegler et al., 2020; Roterman, 2020; Taha et al., 2009; Wang et al., 2011, Xie et al., 

2020; Yeung et al., 2017). Studies on Covid 19 show that this process affects children’s mental health 

and that children experience stress, fear, and anxiety (Alisinanoğlu et al., 2020; Andrés et al., 2022; 

Courtney et al., 2020; Lades et al., 2020; Patrick et al., 2020; Uzun et al., 2021; Xie et al.,  2020). 

Considering that the stress and distress experienced in the early years have an impact on the mental 

and physical health of individuals (Shonkof & Garner, 2012), determining the perceptions of children 

regarding the Covid process, carrying out supportive studies in the early years, and taking preventive 

measures in similar situations are seen as a critical situation in terms of public health. Most of the studies 

on the Covid process (Choobdari et al., 2020; Lavigne-Cerván et al., 2021; Loades et al., 2020; Morgül 

et al., 2020) are related to older children, and these studies also examine the emotional states experienced 

by children. Also, the critical point is that studies on children’s views directly on their experiences with 

Covid and the quarantine process are minimal (Abdulah et al., 2020; Martinerie et al., 2021; Mira 

Vasileva et al., 2021) and importantly, the data was found to be based on the opinions of adults. For this 

reason, it is thought that it is essential to reveal children’s experiences regarding the Covid process and 

these experiences with their views. Based on this view, the following questions will be answered in this 

study: 

1. How do children describe their experiences with Covid? 

2. How do children describe their experiences of the quarantine process? 

3. How do children describe their feelings during the covid and quarantine process? 

Effects of Covid-19 

Covid-19, which negatively affects the lives of all individuals worldwide, has brought stress and 

trauma. The COVID-19 pandemic has caused governments to implement disease containment measures 

such as school closures, social distancing, and quarantine. Children and adolescents have experienced 

prolonged physical isolation from their peers, teachers, extended families, and community networks 

(Loades et al. 2020). Covid has been shown to have a tremendous impact on society and children and 

adolescents in particular (Fainardi et al., 2022; Shen et al., 2020). 
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Although children and adolescents are less affected by illness and death, restrictions imposed by 

governments around the world have profoundly affected their daily lives, including their mental and 

social health (Fong & Iarocci, 2020; Shen et al., 2020). The covid process that started on March 11, 2020, 

in Turkey, has created long-term social, economic, cultural, and especially education restrictions. Long-

term closures replaced the short-term closures that started between 10-12 April 2020 with the rapid spread 

of COVID-19. The closure period was implemented between April 29 and May 19, 2020, and the long-

term quarantine process began. This situation caused limitations in many areas. (Shen et al., 2020). 

Numerous cross-sectional and longitudinal studies have now been published on the effects of the COVID-

19 pandemic on mental health in adults, such as increased anxiety, depression, suicidal ideation, and 

(post-traumatic) stress levels, decreased psychological well-being, and high rates of sleep problems. 

However, Loades et al. (2020), in their review study, 63 studies were conducted on children, and only 5 

of these studies were directed to early childhood children (5-9 years 1 study, 6 years 1 study, and 5 years 

2 studies), and these studies showed that children’s social and emotional effects were studied. Grandinetti 

& Esposito (2022) Osofsky, JD, Osofsky, HJ, & Mamon, LY ( 2020 ) High numbers of COVID-19 cases 

and deaths, economic difficulties, uncertainty about the future, and containment of the spread of the virus. 

All of the approaches necessary to take action play a critical role in the epidemic’s short- and long-term 

social and psychological impact Covid-19 pandemic. He states that inequalities based on race and 

socioeconomic status affect infection and death rates and the steps needed for recovery. Therefore, the 

impact of Covid on children needs to be examined based on children’s experiences and in different 

cultural contexts. 

Drawing as a Means Of Expression 

Language mediates the transmission of emotion and thought through words. However, 

communication is expressed through words and unconscious ways such as gestures, sitting, walking, 

dancing, writing, drawing music, and art. Like other representations, drawings are seen as ways of 

understanding how people see their world (Guillemin, 2004) and as a means by which the individual 

expresses his thoughts and feelings symbolically on paper (Klepsch & Logie, 1982). Symbolic systems, 

primarily language, are used to convey thoughts (Vygotsky, 1962), and children’s drawings are an 

important means of expression as a symbolic system (Gardner, 1982). Piaget (1973) states that children 

struggle to verbalize their thoughts about abstract concepts and actions. These views have led to the 

development of interest and views that children use drawings as a symbolic language (Anning, 1999; 

Brooks, 2009a; Hall, 2009; Hopperstad, 2008; Jolley, 2009; Klepsch & Logie, 1982; Matthews, 2003; 

Papandreou, 2014; Pinto et al., 2011; Wright, 2007). In addition to conveying what they see around them 

through drawing, children also convey feelings and thoughts (Brooks, 2009a; Coates and Coates, 2006; 

Matthews, 2003; Pinto et al., 2011; Papandreu, 2013; Wright, 2007). Drawing can be a tool for 

remembering and expressing previous experiences and information, elaborating and organizing new 

information (Papandreu, 2013). 

It is emphasized in the literature that revealing how children interpret and evaluate their experiences 

can provide a basis for interventions (Broadbent et al., 2019; Crick & Dodge, 1994; Pynoos & Eth, 1986; 

Wesson & Salmon, 2001;). However, information about children, mainly their negative experiences, is 

generally obtained through the observations of parents or teachers (Broadbent et al., 2019). Studies 

suggest that parents are not sufficient to determine their children’s emotions accurately. There are findings 

indicating that parents are among those involved in emotional problems or that parents cannot interpret 

their children’s emotions correctly due to reasons such as not understanding or underestimating their 

children’s emotions (Gordon & Wraith, 1993; McCloskey et al., 1993; Steward et al., 1996). It is also 

stated that the short and probable coding of children’s narratives of their experiences and emotional states 

cannot provide sufficient information to adults (Fivush & Hudson, 1990). For this reason, drawing allows 

children to concretize what they remember. It is seen as an evaluation tool used for many years and gives 

reliable results for children to express their feelings and thoughts. 
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Children can express their feelings directly as well as indirectly in their drawings. Research has 

identified three main types of meaningful drawing strategies that children use alone or in combination to 

convey affective information. Actual strategies are observable markers of emotion, such as smiling to 

express happiness or crying to portray sadness. Unreal strategies are those in which, like a drooping 

flower, the content is altered to convey mood (Papandreu, 2013; Picard & Gauthier, 2012). It has been 

revealed that there is a relationship between each color, how it is used in children’s paintings, and their 

emotional reactions (Ainsworth et al., 1993; Berith Wennström et al., 2011; Burkitt et al., 2003; 

Clathworthy, 1981; Clathworthy et al., 1999; Kwvallek et al., 1988; Linderman, 1997; Mahnke & 

Mahnke, 1993; Malchiodi, 2005; Picard et al., 2012). Lines in drawings, size, and thickness of lines 

(Klepsch & Logie, 1982; Koppitz, 1968; Jolley et al., 2004; Picard et al., 2007; Rasband, 1997) revealed 

in studies conducted with both adults and children that positive or negative emotion affects the drawing 

dimension (Broadbent et al., 2009; Burkitt & Barnett 2006; Chong et al., 2013; Hoogerwerf et al., 2012; 

Látos et al., 2012; Látos et al., 2015; Plousia & Bonoti, 2014; Reynolds et al., 2007; Reynolds, 2009; 

Tiemensma et al., 2012). 

The placement and distance in children’s drawings reflect the importance children attach to events, 

situations, etc., and the child’s emotional attitude towards these figures (Bahcivan-Saydam, 2004; Burkitt, 

2000; Bombi et al., 2007; Bombi & Pinto 1994; Chandler & Johnson, 1991; Di Leo, 2015; Koppitz, 1968; 

Machover, 1949; Malchiodi, 2005; Parsons, 1995). Decreases such as short arms, small figures, and 

figures without hands are considered emotional indicators (Carroll & Ryan-Wenger, 1999; Koppitz, 1968; 

Koppitz, 1984). Winston, Kenyon, Stewardson, and Lepine (1995) state that the objects in children’s 

drawings are also symbolic tools in conveying children’s emotions, such as the presence of leaves, trees, 

fruits, the sun, and the blue sky, and the interaction between objects and people. 

Drawing as an Assessment Tool 

The growing interest in children’s drawings and their being a means of expression has led to the 

analysis of drawings. Children’s drawings focused on what and how children drew in the late 19th and 

early 20th centuries and how these pictures could be used as a tool to measure intelligence and cognitive 

abilities (Barnes, 1893; Péter-Szarka & Pethő, 2010). With the beginning of the interest in children’s 

drawings, children’s drawings began to be discussed with their developmental, clinical, or artistic aspects 

(Cox, 1993; Freeman & Cox, 1985; Kellogg, 1970; Matthews, 2003; Pinto et al., 2011). Later, human 

drawings began to be seen as a reflection of expression and personality traits (Alschuler & Hattwick, 

1943, 1947; Burkitt et al., 2005; Goodenough & Harris, 1950, 1963; Machover ,1949). Lowenfeld and 

Brittain used the developmental aspect of children’s drawings. In contrast, Vane and Eisen (1962) and 

Dillard and Landsman (1968) used it to evaluate children’s behavior, and the process turned into 

projective uses. However, drawings that started with Freud focused on identifying the personal and 

emotional aspects of the personality (Burkitt, 2000; Koppitz, 1968, 1984; Machover, 1949; Péter-Szarka 

& Pethő, 2010). Influenced by the psychoanalytic approach, Machover (1949) included drawings of 

people; it focused on structural factors such as the quality of the line, size, size, placement, and content 

(symbolic meaning). 

In the 1940s, it was widely accepted that drawings were informative about the emotional state and 

revealed personality traits. The concept of ‘projective drawing,’ which was expressed as a projective 

diagnosis technique in which drawings were analyzed, emerged (Péter-Szarka & Pethő, 2010)—in 

addition to drawings of people, Buck (1949) contributed to the field by adding drawings of houses and 

trees. Koppitz (1966, 1968, 1984) developed the most widely used method to evaluate HFDs to identify 

emotional indicators that appear more frequently in the drawings of children with emotional problems 

than in ‘normal’ children. Koppitz’s (1966, 1968, 1984) studies guided drawing as an evaluation tool. 
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While studies on the analysis of children’s drawings increased, Leibowitz (1999) emphasized that 

some researchers did not support the validity and reliability of these measurement tools. However, 

Koppitz 1968, 1984 and Naglieri et al. 1988, 1991 stated that it can be used to reveal children’s emotional 

state by providing experimental validity. The results of the studies on children’s drawings show that 

children convey their emotional states in an abstract way (Jolley et al. 2004; Winston et al. 1995), children 

use sizes and colors abstractly (Burkitt et al. 2003a, 2003b, Burkitt et al. 2004 ). It has been revealed that 

children living in immigrant and war environments effectively reveal violence and traumas through 

drawing (Clacherty, 2005). 

Similarly, in recent years, drawing has been used as a tool to determine not only children’s but also 

adults’ perceptions, feelings, thoughts, subconscious anxiety and fears, and depression levels in stress 

and traumatic situations (Besser et al., 2012; Boydell et al., 2012; Broadbent et al., 2018; Broadbent et 

al., 2009; Camic PM., 2008; Chen et al., 2015; Cheung et al., 2016; Daleboudt et al., 2011; Fraser & al 

Sayah, 2011; Horne et al., 1999; Tiemensma et al., 2012 , 2015; Yama, 1990) 

There are three main points underlying the use of children’s drawings as an assessment tool: 

Children’s inability to express their feelings and thoughts in some situations (Broadbent et al. 2018; Di 

Leo, 2015; Malchiodi, 2005), reluctance to talk about their emotional states, insufficient vocabulary. 

Piaget (1971, 1973) stated that children have more difficulty in verbally expressing their thoughts, 

especially about abstract concepts and actions. It has been stated that it can be transferred with projective 

techniques, which are reliable and valid methods to measure emotional state (Cherney et al., 2006; Pianta 

et al., 1999). 

Saywitz an Nathanson (1993) used drawing as a way of obtaining information when interviewing 

children’s experiences of negative situations is essential, but considering the limitations of the interview. 

Most of the time, children convey their views on their drawings while drawing and after drawing (Butler 

et al., 1993; Garbarino et al., 1992; Gross & Hayne, 1998; Sattler, 1998; Saywitz & Nathanson, 1993; 

Wesson & Salmon, 2001). It was revealed that when children drew with their narratives about the events 

they experienced, they were more descriptive, their expressions were more descriptive than those who 

did not draw, and they included more objects. 

It will play a vital role for novice and experienced researchers, which can be used alone or in 

combination with other methods (Michel et al., 2011). Boydell, Gladstone, Volpe, Allemang, and 

Stasiulis (2012) analyzed the studies on the use of drawing in health research and stated that the data 

collected by different methods allows for comparative analysis and that more information can be obtained 

when face-to-face interviews support the data obtained from the drawings. Supporting the findings 

obtained with the drawing through interviews provides revealing the meaning embedded in the drawings 

(Backett-Milburn & McKie, 1999; Boydell et al., 2012; Guillemin, 2004; MacGregor et al., 1998; Mair 

& Kierans, 2007; Michel et al., 2011; Wesson & Salmon, 2001). Therefore, this study collected children’s 

experiences through drawing and interviews. 

METHOD  

Research Design  

The phenomenological approach, one of the qualitative research methods, was used to reveal how 

children describe their experiences of Covid and the quarantine process. Phenomenology is a qualitative 

research method that enables people to express their understanding, feelings, perspectives, and perceptions 

about a specific phenomenon or concept and is used to reveal how they experience this phenomenon and the 

meanings they attribute to these experiences (Creswell, 2007; Rose, Beeby & Parker, 1995; Yıldırım & Şimşek, 

2018 ). The purpose of descriptive phenomenology is to describe people’s perceptions and experiences 

(Husserl, 1970). Document analysis was also used since children’s drawings were also examined.  
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Study Group  

The study sample consisted of children aged 5-6 years who were educated in preschool education 

institutions in Gaziantep, located in southeast Turkey. In the research, an easily accessible sampling method 

was used because many schools were closed during the Covid period, and most of the children did not attend 

school or continued intermittently. An easily accessible sample saves labor, money, and time (Ekiz, 2015). 

55% of the children participating in the study were girls, and 45% were boys. The average age of children is 5 

years and 4 months. 80% live in the city center, 14% live in the district, and 6% live in the village. 20% of 

children have low socioeconomic status, 65% have medium, and 15% have high socioeconomic status. 

Research Instruments and Processes  

There are gathered under four types of information: observations (unattended/participated observation), 

interviews (closed-open-ended), documents (private- official documents), and audio-visual materials 

(photographs, emails, video recordings) (Creswell, 2008). In phenomenological studies, data generation is 

generally done using in-depth and multiple interviews. It is essential to obtain deep knowledge, especially 

when investigating the personal solid experiences of the participant (Giorgi, 1997; Lester, 1999). In working 

with children, they can verbally explain their experiences, as the literature emphasizes. They can explain the 

situations they have difficulty expressing verbally with drawings more clearly and in detail. For this reason, to 

enable children to express their experiences in detail, the technique of drawing and what they told during the 

drawing process was used together. 

Drawing  

Some researchers emphasize that the validity and reliability of the data obtained through drawing and 

the projective measurement tools for drawing are limited (Harris, 1963; Kahill, 1984; Swensen 1957, 1968). 

However, some studies have shown that children (Ives 1984; Jolley et al. 2004; Winston et al., 1995) and adults 

(Boydell et al., 2012; Broadbent et al., 2018; Camic PM. 2008; Cheung et al., 2016; Kot et al., 1994, Yama 

1990) revealed that they conveyed their experiences. Thought to be effective. 

In order to evaluate the drawings of the children, indicators related to the content and style of the 

drawings were determined and coded by the researchers accordingly. Content indicator for illustrations of what 

Covid is; 1) What is Covid, 2) How Covid affects itself, 3) Effects of Covid, 4) Feelings about Covid, 5) 

Indications for protection from Covid. The content indicators in the drawings related to the quarantine process 

are; 1) Relationships during the quarantine process, 2) What is done during the quarantine process, 3) Emotions 

during the quarantine process, 4) Indicators related to protection during the quarantine process. 7 indicators 

related to the style used in the drawing were determined: 1) size, 2) color, 3) location, 4) use of space, 5) 

objects, 6) lines, and 7) human figure. 

Meeting  

1. What is Covid, and what does it mean to you? 

2. What is the quarantine process, and can you tell us what you went through during this process? 

Period  

Despite the closure of schools in other education levels, apart from the officially implemented closures 

during the Covid process, preschool education institutions were not closed, and very few children continued 

to school. This study collected data following a prolonged shutdown from March 2020 to March 2021. The 

classroom teachers made the interviews and drawings, considering that it is risky to hire someone from outside, 

and the children experience intense anxiety and fear in this process. The teachers and researchers who 

volunteered to participate in the study had an online interview and were informed about how to collect the 

data. The purpose of the study was explained to the teachers, and the children were trained on how to 

communicate before, during, and after drawing, give instructions, conduct interviews, and what kind of 

questions to ask. The children’s names were coded in the drawings collected by the teachers. The drawings of 
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the children regarding their experiences with Covid and the quarantine process and the interview notes made 

after the drawing and in the middle were combined. Consent forms were obtained from the children’s families 

stating that they voluntarily participated in the study. 

To reveal the children’s perceptions of Covid, the teachers gave the children a drawing paper and 8 

colored crayons. Children made their drawings individually."What comes to mind when we say Covid? What 

do you think is Covid"? Can you draw a picture for me? He gave instructions. The next day, a drawing was 

made about the quarantine process, and the teacher asked the children, " What is quarantine? what did you do 

during the quarantine? How did you feel? What were your feelings at that time? Can you draw me a picture of 

what you were doing in those days?" gave the instruction. In both drawing processes, the teacher noted the 

children’s narratives about what they drew while drawing and after drawing. Each drawing was coded 

separately by giving a number to the children. The drawings were made in the classroom according to the 

instructions given by the class teachers, and the teachers went to each child and asked the child the questions 

given by the researchers about their drawing. 

After the drawing process, the teacher interviewed the drawing children in a suitable place within 3 days. 

Since audio recordings were not allowed, the teacher noted what the children conveyed in the interviews. The 

teachers’ notes were transferred to the computer by the researchers, and their validity was ensured by being 

reread to the teachers. 

Data Analysis  

The general stages of phenomenological data analysis are as follows; preparation of data 

(bracketing/bracketing), phenomenological reduction of data (stepwise and phenomenological 

reduction/reduction), creative variation (imaginary variation) and revealing the essence of the experience 

(synthesis of meaning and essences) (Groenewald, 2004, pp. 49-50; Kleiman, 2004, pp. 11-15; Yuksel & 

Yildirim, 2015, p. 10). In addition, in the analysis of data in phenomenological studies, textural explanations 

of what participants experienced and structural explanations of how they experienced were created 

(Moustakas, 1994).  

Many researchers state that when interpreting children’s drawings, the drawing development process 

should be well known and their developmental characteristics should be examined (Chandler & Johnson, 1991; 

Di Leo, 2013; Koppitz, 1968; Metin, 2014; Picard, D. & Gauthier, C., 2012). Koppitz (1968) scores the 

indicators in children’s drawings as "developmental criteria" that determine age and maturity level and 

"emotional indicators" that define children’s attitudes and concerns. Koppitz (1968) emphasized that 

"Interpreting children’s emotions should not be related to age, development and maturation". Therefore, a 

developmental assessment should be made first in order to interpret the perception and emotional indicators in 

children’s drawings independently of development and maturation.  

Therefore, the Drawing Development Assessment Form created by Metin (2014) was used for the 

developmental assessment of children’s drawings. CGDF was created to analyze children’s drawings 

developmentally. The form was developed by taking into account the developmental stages of Lowenfeld and 

Brittain (1987), so that each developmental stage was evaluated separately. The pre-schematic form (4-6) was 

used in this study. The form consists of 19 items, including indicators related to the developmental 

characteristics of the drawing, Drawing Features (4), Space Features (8), Human Drawing Features (6) and 

Color Features (11). It was revised by Aral and Metin (2020). Each item in the form is scored as yes (2), no 

(0) or partially (1). Children’s drawings are individually; It is determined whether each feature is present in 

the drawing and marked on the form. It scores between -38. A high score is interpreted as the drawing 

development feature of the children belonging to the pre-schematic period (Metin, 2014; Metin and Aral, 2012; 

2020).  

Children’s drawings were analyzed and grouped developmentally. Drawings from 126 children were 

examined and 26 drawings were excluded because they were not suitable for the study and did not meet the 
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specified indicators. Children’s drawings and narrative notes regarding the Covid and quarantine process were 

analyzed by two researchers and a psychologist working in the field of children’s drawings, taking into account 

indicators related to content and style, and codes were created. Then, the researchers came together and 

conducted interviews on the codes, and themes and subthemes were reached from the codes. The three 

researchers and the children’s interviews were read one by one, and codes were created. Then, the three 

researchers agreed on the codes and themes and subthemes were created from the codes. 

FINDINGS  

The research findings were evaluated regarding how the COVID and quarantine process was 

experienced. The themes and sub-themes obtained from the two data sets were combined because the themes 

and sub-themes related to the drawing and interviews were very similar. The analysis of emotional expressions 

showed that more information was obtained from the drawings than from the interviews. 

Themes of Drawings 

Related to the Covid and quarantine process was reached from the drawings and the narratives of the 

children’s drawings, and the concepts related to these sub-themes were obtained (Table 1). 

COVID 

From the drawings and the narratives of the children’s drawings, the experiences related to Covid, the 

experiences related to the sub-themes, and the concepts related to these sub-themes were obtained (Table 1). 

Table 1. Themes and sub-themes from experience with COVID 

A. Experiences with COVID 

A.1 Detection of COVID 

A.1.1 Strong (14) 

A.1.2 Dangerous (28) 

A.1.3 Impact on Human (58) 

A.1.4 Impact on Life (21) 

A.2 Effects of COVID 

A.2.1 Spreads (35) 

A.2.2 Contagious (6) 

A.2.3 It Makes Sick (24) 

A.3 Protection from COVID 

A.3.1 Shutdown (63) 

A.3.2 Mask (54) 

A.3.3 Distance (2) 

A.3.4 Cleaning (23) 

B. Self-related experiences 

B.1 Self-Perception Style 

B.1.1 Strong 

B.1.2 Weak 

B.1.3 Insufficient 

B.1.4 Loneliness 

B.1.5 Anxiety 

B.1.6 Happy\Unhappy 

B.2 Emotions 

B.2.1 Anxiety (42) 

B.2.2 Anger (3) 

B.2.3 Fear (17) 
 

A. Experiences with Covid: 

A.1. Perception of COVID in children’s drawings; It has been determined that they see them as 

strong, bad, dangerous and harmful. As seen in the drawings, the children tried to show Covid as significant 

by including the whole page (Figure 1,2,3,4). 
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Figure A.1.1 Strong Figure A.1.2 Dangerous 

  

 

Figure A.1.3 Impact on Human             

 

Figure A.1.4 Impact on Life 

  

The children expressed this situation in their drawings as follows: 

A52: "Viruses overgrow and are dangerous." 

A60: "This coronavirus is a virus. Purple virus, blue virus. These are also tiny viruses. All are 

dangerous." 

A 66: "They are descending from the air to attack people. They hurt people; they kill them. There 

are other coronas behind them. People are dying. They wear masks so they don’t die. The coronaviruses 

don’t see them." 

A.2. Children stated in their drawings about the Effect of COVID that COVID makes them sick, is 

contagious, and spreads. As can be seen in the drawings of the children (Figure A.2.2), among the small, 

unhappy people, many viruses and the children expressed themselves by drawing on the margin of the 

page and the viruses on the whole paper. 

Figure A.2.1 Spreads             Figure A.2.2 Contagious 

  

Figure A.2.3. Makes Sick   
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The children expressed this situation in their drawings as follows: 

C72: “COVID 19 means coughing to be sick.” 

A23: “We always get sick because of the coronavirus. We have to wear masks.” 

A5: “He was sick, he died with the virus.” 

A66: “They are descending from the air to attack people. They hurt people, they kill them. 

There are other coronas behind them..." 

A.3. Children’s drawings about protection from COVID indicated closure, mask, distance and 

cleaning, and the children expressed this situation as follows: 

Figure A.3.1 Closure Figure A.3.2 Mask  

  

Figure A.3.3 Distance Figure A.3.4. Cleaning 

  

 

The children expressed this situation in their drawings as follows: 

A17: “ I know how the corona spread. People need to be together in crowded environments.” 

A23: “ We always get sick because of the coronavirus. We have to wear masks.” 

B. Himself 

Themes were reached from the drawings related to the way she perceived herself. These are Self-

Perception and Emotions sub-themes. 

B.1. In the theme of self-perception , children drew themselves as weak, weak and inadequate in 

their drawings and expressed this situation as follows: 

Figure B.1.1 Strong Figure B.1.2 Weak  
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Figure B.1.3 Insufficient           Figure B.1.4 Loneliness 

  

 

Figure B.1.5 Anxiety 

 

Figure B.1.6 Happy/Unhappy 

  

The children expressed this situation in their drawings as follows: 

C99: “The virus has come home. I’m afraid of corona." 

A77: “Covid 19 expresses our sadness with my mother. It makes us sad.” 

B.2. When the theme of emotions was examined, the children drew their feelings of anxiety, fear, 

anger and loneliness, uneasiness, happiness and unhappiness in their drawings, and they expressed this 

situation as follows: 

Figure B.2.1 Anxiety                  Figure B.2.2 Anger             Figure B.2.3 Fear 

   

                 

C9: “The mask is being worn because of the Corona. Take the mask and get out of here. Get 

out of this country, coronavirus.” 

A71: “I’m afraid of the coronavirus, but since nothing happened to my father, I thought it 

wasn’t so scary. “ 

C99: “The virus has come home. I’m afraid of corona." 

Quarantine Process 

Findings of the quarantine process, relationships, and feelings sub-themes were reached from the 

children’s drawings. The findings regarding the theme and sub-themes are presented in Table 2. 
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Table 2 Quarantine Experiences related to the process 

Quarantine 

Process 

A. Perception of the 

House  

positive perception 

negative perception 

B. Perception of 

Relationships 

B.1 Passing Time 

B.1.1 Self-spent time 

B.1.1.1 Technology (24) 

B.1.1.2 Academic Activity 

(16) 

B.1.1.3 Play Toy (11) 

B.1.2 Time spent with 

others 

B.1.2.1 Activity in the home 

(60) 

B.2 Relationships 
B.2.1 Father-Mother (67) 

B.2.2 Sibling (67) 

 B.2.3 Need for Socialization (77) 

D. Perception of 

Emotions 

C.1 Positive Emotions C.1.1 Happiness (84) 

C.2 Negative 

Emotions 

C.2.1 Anxiety (42) 

C.2.2 Fear (17) 

C.2.3 Anxiety (20) 

C.2.4 Loneliness (24) 

C.2.5 Unhappiness (47) 

C. Protection 

 B.3.1 Shutdown (79) 

 B.3.2 Mask (68) 

 B.3.3 Distance (33) 

 B.3.4 Cleaning (56) 

A. In the sub-theme of the house’s perception, the children expressed their negativity because of 

staying at home by deforming the houses they live in their drawings. They expressed this situation in their 

drawings as follows. 

Figure A.1 Deformed House 

    

B. Relations sub-theme; spending time, relationships, and protection sub-themes were reached. 

B.1. Opinions about spending time with oneself and others were obtained from the sub-theme 

Spending Time. It has been concluded that the child who spends time with himself usually does 

technology, games/toys, and academic studies. The children generally stated that they frequently use tools 

such as TV, tablet computer. However, they stated that they were very bored with this process. 

Technological devices, typically among children’s interests, were boring for them during the quarantine 

process. This situation is expressed in his drawings and interviews about his drawings. 
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B.1.1 With Himself 

Figure B1.1.1 Technology              Figure B.1.1.2 Academic Study              Figure B.1.1.3 Toy/game       

   

Figure B.1.2.1 Other activities in the 

home 

  

 

  

                 

B.1.2 With others 
           

T26: "I always watched TV when I didn’t go out. It was horrible not to go out." 

T51: "I did a book study. I played chess with my sister. When we stayed home, I felt happy 

because I spent much time with my family." 

T52: "I played coronavirus by myself at home. I was pleased to be home. I had a lot of fun 

with my family." 

B.2. In the drawings related to the sub-theme of relations. The concepts of parental relationship, 

sibling relationship, relationships with others, and the need for socialization were reached. 

B.2.1. In the sub-theme of the Mother-Father Relationship, in the parent-child relationship, some 

children drew the mother huge and in detail and drew themselves on the far side. In this case, in some 

drawings where the relationship between them is not very positive, it is seen that the mother-child 

relationship is positive. 

Figure B.2.1. Parent Relationship  

     

C9: "I’m so sad, I’m bored. I am watching TV. I’m helping my mother." 

A48: "I was shocked because I couldn’t go out. I played games with my father and mother." 

B.2.2. It was determined that the children’s sibling relations were positive, and they did activities 

such as playing together. This situation is expressed in his drawings and interviews about his drawings. 
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Figure B.2.2. Sibling Relationship 

 

A67: “We had lessons with my brothers. We looked at the TV. We played hide and seek outside, 

our house has a garden.” 

B.2.3. In the concept of socialization need, children expressed their need and longing for 

socialization by expressing that they could not meet with other family members and acquaintances and 

that they were unhappy with this situation. This situation is expressed as follows in his drawings and 

interviews about his drawings. 

 Figure B.2.3. The Need for Socialization 

 

T70: "The weather was beautiful when it was forbidden to go out. But we couldn’t go out 

because of the virus flying in the air. We couldn’t go out; it’s forbidden. And the incoming police 

vehicle will take away the viruses." 

T18: "When I stayed home, I played games on the tablet. I was always bored because I didn’t 

go out." 

B. 3. The concepts of closure, mask, distance, and cleaning were reached from the sub-theme of 

protection. 

B.3.1. Closing: he drew himself outside his home in children’s drawing. In the interviews about the 

drawing, he expressed his unhappiness because he wanted to be outside and could not go out. The child 

expressed feeling trapped in the house he lived in during the quarantine period by drawing the house trim 

and showing himself at the door, with a corona in a large paper area. 

    Figure B.3.1. Closing 

 

T22: "I couldn’t attend school; I was distraught. I always stayed at home. I couldn’t go to buy 

cotton candy." 

T43: "I didn’t like coronavirus because I stayed home. I wanted the right to go out. I wanted 

to hop and jump." 

B.3.2. In the mask concept, children emphasized that they should wear masks to protect themselves 
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from the virus in their drawings and interviews. They expressed this situation as follows. 

Figure B.3.2. Mask 

 

A 45: “When we come from outside, we have a virus that goes away when we wash it. We 

should keep a distance of 5 meters between us against the virus. We should wear masks in shopping 

malls.” 

B.3.3. In the concept of distance, the children showed that they were aware of the need to keep a 

distance in their drawings and the interviews about their drawings. They expressed this situation as follows. 

Figure B.3.3. Distance 

 

T36: “Do not go out, the coronavirus has spread everywhere.” 

B.3.4. Regarding the concept of cleaning, the children showed that they were aware of the need to 

keep a distance in their drawings and the interviews about their drawings. They expressed this situation as 

follows. 

Figure B.3.4. Cleaning 

      

T29: “Microbes have produced offspring. We use masks so that the puppies do not come to 

us.” 

C. Positive and negative emotions were reached from the emotion sub-theme. 

C.1. In the concept of positive emotions, the children stated that they were happy to be at home 

during the quarantine period and spend time with their families, which created joy for them. 
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Figure C.1. Happy 

      

T1: “I stayed at home because of the ban. I did watercolor. I was happy; I looked at the TV. I 

played Lego. I helped prepare breakfast with my mother. It was a beautiful process.” 

S76: “I watched cartoons on the computer. As long as I was home, I was happy.” 

C.2 In the concept of negative emotions, they stated that quarantine causes anxiety, fear, uneasiness, 

loneliness, and unhappiness in children. 

Figure C.2.1. Fear             Figure C.2.2. Anxiety            Figure C.2.3. Happy           Figure C.2.4. Unhappy 

    

Figure C.5. Anxious                  Figure C.6. Loneliness   

  

  

 
 

T73: “Everyone had a job. I was trying to do something myself. I felt sad.” 

S79: “I jump from my bed to my mother’s bed. I always felt sad at home.” 

T77: “I watched the coronavirus news with my grandmother. I was surprised.” 

DISCUSSION, CONCLUSION, RECOMMENDATIONS   

In the study conducted to reveal the experiences of young children regarding the Covid and quarantine 

process, separate drawings were made regarding the Covid and quarantine process, and each child was 

interviewed about the process. It was seen that the children’s drawings and views on Covid were similar, and 

common themes and sub-themes were created. From the drawings and interviews about Covid, two themes 

were reached, including experiences related to Covid and experiences related to self. It is seen that children 

define Covid as something that is strong, bad, spreading, damaging, and sickening. They have conveyed the 

situation they have personally experienced as a mask, distance, closure, and cleaning to protect themselves from 

Covid. While the children shared their experiences about what Covid is, they also revealed themselves with 

Covid and shared their own experiences. Few of the children expressed themselves firmly in the face of Covid, 

both in their drawings and interviews. However, although many children stated they were afraid in the 
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interviews when the drawings were examined, they included feelings they could not express (weakness, 

inadequacy, loneliness, uneasiness, anger, anxiety, unhappiness). As can be seen in the drawings, despite Covid, 

which is drawn large and covers the entire surface of the paper, they are small, deformation in body parts or 

faces, unhappy expressions, and emotions such as anxiety, anger, and uneasiness have emerged in his drawings. 

From the second research question about how children experience the quarantine process, the themes of 

home perception, family relations, emotions, and protection were reached. The children attributed remarkable 

features to the house while conveying the quarantine process. Home is a concept that has an essential place in 

the lives of all individuals and includes many psychological meanings beyond being a physical object. It is seen 

that some children deform the house, have negative feelings about the house in terms of color, line use, and 

size, and draw themselves outside of this house drawing. During the quarantine process, it is seen that they 

identify the negative feelings of being closed from the house. Most children, on the other hand, are seen to 

convey the house drawings more warmly in parallel with the positive emotions they experience. 

In their experiences of the quarantine process, the children emphasized domestic relations to a great 

extent. They reported that they spent time at home (using technological devices such as TV, tablet phone, 

academic activities, and playing games) and participating in domestic routines and activities with their other 

family members, parents, and siblings. They did activities such as cooking and doing housework as domestic 

activities. Many children, both in their drawings and verbally, have conveyed the positive effects of this process 

for them. In contemporary societies, the work of parents and increasing responsibilities have limited their 

domestic processes with their children. The pandemic shows that children have more opportunities to live 

indoor activities with family members. Uzun, Karaca, and Metin (2020) reported in their study that domestic 

work and responsibilities increased during the Covid process and that non-working parents positively affected 

family relations, as in the studies conducted before Covid. 

Similarly, they showed that support between spouses and their relations with their children are more 

favorable (McArthur, Racine, McDonald, Tough, & Madigan, 2021; Uzun, Karaca, & Metin, 2020). He states 

that the well-being of children and parents also affects children. A study conducted in China showed that parents 

spend more time with their children, which leads to positive family relationships (Liu et al., 2020). Studies on 

Covid show changes in children’s sleep routines, screen time levels, physical activity, and participation in 

recreational activities (López-Gil et al., 2021; Moore et al., 2020). López-Gil, Tremblay, and Brazo-Sayavera 

(2021), in their study with children aged 3-17, stated that children’s sleep patterns changed and their daily 

activities decreased. 

Considering the children’s experiences regarding domestic relations, although they stated they were 

bored and wanted to go out and play with their friends, they were happy to spend time with their family members 

at home. They conveyed their positive experiences at home, regardless of their parents. However, the fact that 

the mother is mainly found in the drawings shows that the mothers are interested in the children during 

quarantine. In their study, Uzun, Karaca, and Metin (2020) also revealed that mothers are more interested in 

their children during the Covid process. However, fathers who support their spouses are essential for positive 

family relationships. There are also studies showing that feelings of fear, anxiety, and uncertainty increase the 

burden on families’ shoulders, but efforts to overcome these negative emotions with their children strengthen 

their relationships and harmony (Fegert et al., 2020; Kılıç et al., 2011; Masten & Narayan, 2012). This situation 

may be related to parent-child closeness, perceptions of mental health, and reactions to the process (Russell et 

al., 2020). 

Loades et al. (2020) on the other hand, families are in the middle of living together during the quarantine 

period. They stated that it was challenging. However, it has been concluded in studies that negative processes 

affect family relationships negatively (Giannotti et al., 2022; Fontanesi et al., 2020; Lades et al., 2020; Lee & 

Ward, 2020). Feinberg et al. (2021) also found that public health interventions in the Covid 19 process adversely 

affected family relationships. There is also research on the increase in stress and deterioration in the parent-

child relationship (Brown et al., 2020; Cameron et al., 2020; Spinelli et al., 2020; Yeasmin et al., 2020). 

They conveyed many positive and negative emotions in their experiences of children’s emotions 

regarding the quarantine process. Many children (84) stated that they were happy in this process. However, 
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they expressed fear as a negative emotion, and it was revealed that they also experienced emotions such as 

anxiety, uneasiness, loneliness, and unhappiness in their drawings. Many studies have been conducted on 

children’s emotions during the Covid process. However, it is seen that studies on preschool children are limited 

in these studies. Loades et al. (2020) children and adolescents, from their peers, teachers, stated that they 

experienced a prolonged state of physical isolation from their extended families and community networks. In 

the studies, Choobdari et al. (2020) reviewed 15 studies and mostly showed increased behavior problems, 

problems related to self-regulation, anxiety and fear in older children, adjustment, and fear. Problems related 

to coping strategies, experience of abuse and emotional abuse, increased severity of mental disorders and 

depression, and post-traumatic stress disorder. Loades et al. (2020) examined 63 studies on isolation and stated 

that only 5 studies were related to preschool children. It was revealed that children from these studies conveyed 

their feelings of loneliness and that social isolation had a negative effect (Chawla et al., 2021). Biceps research 

has also shown that social media, television, and smartphone use is increasing among children, which is often 

associated with the severity of anxiety. The association of increased stress or emotional distress symptoms 

with decreased physical activity revealed a common finding. However, it is seen that these studies are mainly 

aimed at older children. (Lavigne-Cerván et al., 2021). A study conducted with children aged 6-18 shows they 

experience anxiety, sleep, and executive function problems. The study observed that although the children 

conveyed their positive experiences, they experienced negative emotions. Morgül, Kallitsoglou and Essau 

(2020) studied children aged 5-11 in England. The findings of their study are similar to the findings of this 

study. Morgül et al. (2020) the most frequently reported child symptom was boredom (73.8%), followed by 

loneliness (64.5%) and frustration (61.4%). Irritability, restlessness, anger, worry, sadness, and the possibility 

of arguing with the rest of the family were reported by more than 30% of caregivers. 

A study on children’s emotions during the Covid 19 period revealed that social isolation and anxiety 

lead to negative behaviors (O’Sullivan et al., 2021). Studies show that children staying at home and studying 

remotely from the beginning of the pandemic lead to feelings of sadness, depression, and loneliness (Lee et 

al., 2020). Loades et al. (2020) worked with children under 10 in their systematic review study. They concluded 

that depressive symptoms were more common in children during this period. The fact that the data in the 

studies were mainly based on the parents’ opinions and that the children included the adolescence period can 

be expressed as the reason for the negative emotions experienced during the quarantine process. Preschool 

children in Turkey spend their time at home with their family members until they start school due to the risks 

of going out in recent years. In addition, it can be seen that preschool children in the concrete operational 

period have fewer negative emotions due to their inability to fully interpret concepts such as Covid, illness, 

and death. For this reason, it can be said that despite the harmful effects of the closure on them, it can be said 

that their perceptions of the time they spend with the family during the quarantine process are also effective. 

They especially expressed their emotional state in children’s experiences regarding Covid and the 

quarantine process. As discussed above, while the children expressed fear, which is the fundamental emotion, 

in the interviews, emotions such as anxiety, loneliness, and uneasiness, which are deeper in their drawings and 

which are more difficult to express for children in terms of development, emerged in the analysis of their 

drawings. This fact supports the views of many researchers working on children’s drawings for years. 

Children’s drawings can be seen as an essential tool in revealing the emotions they live and experience for 

reasons such as limited verbal expression in children (Malchiodi, 2005). 

In the study, which was carried out to reveal children’s experiences regarding the Covid and quarantine 

process during the Covid process, children’s drawings and opinions were consulted. As stated in the literature, 

the interventions need to reveal the situations children experience regarding their adverse situations. Broadbent 

et al. (2018) noted that these negative experiences are often based on adult views or Fivush and Hudson (1990); 

It can be abbreviated or coded as Salmon et al. 1993 noted. For this reason (Brooks, 2009; Coates & Coates, 

2006; Klepsch & Logie, 1982; Koppitz, 1966; Leibowitz, 1999; Matthews, 2003; Papandreou, 2014; Pinto et 

al., 2011; Wesson & Salmon, 2001). Provides more descriptive information than interviews Michel et al. 

(2011), Boydell, Gladstone, Volpe, Allemang, and Stasiulis (2012) analyzed the studies on the use of drawing 

in health research and stated that the data collected by different methods allows for comparative analysis and 

that more information can be obtained when face-to-face interviews support the data obtained from the 
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drawings. Saywitz and Nathanson (1993) stated that it is essential to interview children about their experiences 

of adverse situations, but considering the limitations of the interview, drawing information. Supporting the 

findings obtained with the drawing through interviews provides revealing the meaning embedded in the 

drawings (Backett-Milburn & McKie, 1999; Boydell et al., 2011; Guillemin, 2004; MacGregor et al., 1998; 

Mair & Kierans, 2007; Michel et al., 2011; Wesson & Salmon, 2001). 

As stated in the literature, the drawings also support the view that children express their experiences 

about their experiences symbolically. Similar results are available in studies conducted by Fegert, Vitiello, 

Plener, and Clemens (2020). Drawings are the best way for children to express the events they experience. 

Children’s drawings are also defined as their sociocultural semiotics (Papandreou 2014). In addition, 

children’s drawings are known as evidence of how they perceive their environment in the events they 

experience. In their research, Picard, Brechet, and Baldy (2007) concluded that children’s drawings reflect 

their moods. Studies show that children who are heavily affected by the events they experience have increased 

anxiety compared to other children (Wennström et al., 2011; Wisner et al., 2018). Therefore, in this study, it 

was observed that children conveyed their emotional experiences in more detail through drawing. 

LIMITATIONS and IMPLICATIONS  

Although this study is essential in directly revealing children’s experiences regarding the Covid 

process through their views and drawings, it also includes some limitations. The most important limitation 

was seen in the creation of the sample. After a lengthy quarantine period, schools were opened, and very 

few children attended school. Therefore, there was not much variation in the sample. In the data collection 

process, foreigners, including researchers, were not admitted to the schools other than the teachers, and 

the teachers collected the data. Because the teachers were very busy with the stress and anxiety they 

experienced, they were informed online about the data collection process, and there was not much contact 

with the teachers about the data collection process. Even though the teachers conducted the interviews 

with the children separately, these interviews were held in the classroom environment, and due to the lack 

of recording, notes were taken quickly about the interviews and drawings of the children, and it was seen 

that not much detail was entered in these notes. 
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