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Abstract

This study aims to trace “the great-teacher myth" in Turkish and world cinema and analyze the
symbolic messages about the teaching profession in films featuring great or bad teacher
characters. Employing the qualitative content analysis method, the study utilizes “Symbolic
Convergence Theory” (SCT) terminology to establish a theoretical foundation and ensure
objectivity. The research population comprises Turkish and world cinema examples produced
between 1930 and 2015 that feature teachers as leading or supporting characters. The sample
consists of 60 films from 21 countries (including Tiirkiye) that either support or counter the
great-teacher myth. The sample is divided into two main groups: "Teachers on the light side"
and "teachers on the dark side." Following this division, the films are compared through
thematic sub-categories. The symbolic messages conveyed through the characters and scenes
in these films are analyzed. The findings indicate that the Turkish cinema examples in the study
relatively more strongly support the great-teacher myth. It is concluded that Turkish cinema,
especially, imposes a teacher stereotype-exemplified by great teacher characters rarely found
in real life-on the audience. The symbolic messages about teachers and the teaching profession
in the films vary, being "positive," "both positive and negative," or "negative."”
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Several communication scholars argue that media provides symbolic materials
specific to social reality, reinforcing myths over time (Bormann, 1982a, 1982b;
Couldry & Hepp, 2018; Gerbner et al., 1980; Hawkins & Pingree, 1982; Hawkins et
al., 1987; Thompson, 1995). In this context, Heilman (1991) suggests that the great-
teacher myth, exemplified in Dead Poets Society (1989), is a media-created myth.
Thomsen (1993b) elaborates on the great-teacher myth, linking it to Ernest Bormann's
symbolic convergence theory (SCT), where media narratives use fantasy themes -
impressive techniques to dramatize messages - to convey myths. Fantasy themes, as
Jackson (2000) notes, are key communicative devices that help interpret collective
experiences, reconstruct past events, or project future scenarios. According to Sykes
(1970) and Bormann (1972, 1982a) fantasy themes are mythical stories that contain
or present general truths, and they are much like biblical parables. Characters in these
stories “are frequently portrayed as heroes and villains and placed in some form of
confrontation to symbolize the message or theme of the text” (Thomsen, 1993b, p.
75).

The study includes the conceptual framework of SCT, utilizing its core concepts
to conduct a structural analysis of Turkish and world cinema examples. It explores
whether teacher representations in cinema often reflect the great-teacher myth, as
noted by Heilman (1991), who criticizes Hollywood’s stereotypical portrayals. The
great teachers that Hollywood presents to its audience are those who can touch the
lives of their students with their contrary styles (Heilman, 1991), who engage in a
tough fight with unsympathetic school administrators and/or status quo/shallow
teacher characters, who must constantly challenge the evil educational system
(Thomsen, 1993b) and who are almost perfect characters either achieve absolute
victories or suffer honorable defeats in the end.

When considered in terms of cinematic representation, the teaching profession
is often shaped by existing perceptions. Teachers are among the most frequently
portrayed professions in Hollywood cinema, often portrayed as catalysts for change
and moral guides (Dalton, 2017). Unlike other professions like astronauts, whose
images are largely constructed by cinema, teacher images stem from real-life
experiences. Since almost everyone has encountered multiple teachers, cinema starts
with the assumption that viewers already have such figures in mind. Thus, it doesn't
create but reproduces the teacher, adding new roles, traits, or even fantastical
elements.

Since the early days of cinema, teachers have frequently appeared on screen,
with their representations evolving over time based on period and thematic
preferences. A common theme in these films is “good versus evil,” which, according
to Thomsen (1993b), underwent a significant shift with Blackboard Jungle (1955).
Before this film, educators typically represented the good; afterward, apart from the
heroic lead teacher, other educators, administrators, and even the education system
began to symbolize the “evil” side. This marks the emergence of the great(ified)
teacher myth, which also forms the basis of the study.



The Great-Teacher Myth: Turkish Cinema vs. World Cinema 1035

In Turkish cinema, teacher characters often carry ideological roles. “The subject
of education in Turkish cinema is mostly presented through educators in the context
of adopting the founding ideology of the Republic of Tiirkiye to the society”
(Yurdigiil, 2014, p. 492). These strong-willed teachers “are the people who carry
Kemalist (Atatiirk’s) principles to Anatolia and play a pioneering role in the adoption
of the principles by the public. ... The idealist teacher intervenes in life in the
provinces, tries to change the existing life and negativities, sometimes at the cost of
his/her life” (Yasartiirk, 2011, p. 176).

In Hollywood from the mid-1950s onwards, apart from the great teachers, we
begin to see ordinary teachers, school administrators, and students as villains. From
this moment on, two diametrically opposed understandings (myths) emerge in the
representations of teachers in the cinema: The great teacher must stand against the
incompetencies or evils of other teachers and the system itself and also delinquent,
unruly and apathetic students (Thomsen, 1993a). The myth is that of the good teacher
as the outcast, the maverick, the troublemaker, the saint in black (Thomsen, 1993b).
However, another fantasy myth is also created - that of the typical teacher as
incompetent or incapable and that of the administrator as callous, uncaring and self-
serving (Thomsen, 1993b). In the majority of teacher-themed films that emerged as a
result of this, most of the teachers are inept; the great teacher is a true rarity (Thomsen,
1993b).

In the 1980s, schools in cinema often became chaotic spaces dominated by
students (Thomsen, 1993a). While comedies like Teachers (1984) portrayed efforts to
restore order humorously, films such as Summer School (1987), Stand and Deliver
(1988), and Lean on Me (1989) focused on idealistic teachers striving to transform
underachieving, unruly students. During the same period in Tiirkiye, the neoliberal
economic shift following the 24 January (1980) decisions and the subsequent 12th
September (1980) military coup significantly influenced teacher-themed films. In the
pre-1980 films, the female teacher character (Vurun Kahpeye, 1949-1964-1973;
Calikusu, 1966; Bir Dag Masali, 1967; Tath Dillim, 1972), who is a light for the
village in terms of education, culture, health and social life, evolved into Ogretmen
Zeynep (1989), who is in the grip of economic difficulties, tries to survive by giving
private lessons and eventually gets into trouble with the criminal world. Another film
that supports this determination is the film Ogretmen, which was shot in the second
half of the 1980s (1988). In the film, we witness that primary school teacher Hiisni,
who was assigned to Istanbul from a small village as a reward for his outstanding
achievement, tries to cope with economic difficulties in order to support his family
and gradually loses his mental balance.

Among the films that place the teacher figure at the center of their narrative,
Dead Poets Society (1989) occupies a prominent position within the canon of great
teacher films. While the film has achieved a near-cult status and is often celebrated
for its inspirational tone, it has also faced critical scrutiny for perpetuating a
romanticized and arguably dangerous image of the teacher. At the core of these
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criticisms lies the argument that John Keating, the film’s central character, is less a
realistic educator and more a cinematic fabrication. As Heilman (1991) provocatively
states, “the film is immoral: it presents a fraud as a hero” (p. 418). Rather than
engaging in sustained academic instruction, Keating is portrayed as a performer who
prioritizes emotional spectacle over pedagogical substance - an image that may
resonate emotionally with viewers but risks distorting the realities of education.

One woman auditor of a certain Keating (and obviously more an admirer than a
detractor) told me, “his life is the podium. He never wants the final bell to ring.
When the lecture is over, he is dead". ... "Yes, we never do see Keating teaching
anything." The matter could not have been better put. What we see is moonlight
larks and forest frolics - midsummer nights' dream fantasies taken for actualities,
instead of that steady book work, aided by sensible explication, that might lead
to some education. Keating is not a teacher at all but a performer (the boys call
him “Captain”). ... I held forth on how it was immoral when the teacher became
greater than the thing taught, living in the adulation of innocent youngsters
(Heilman, 1991, pp. 418-423).

This critique raises a key question that is central to the present study: To what
extent do cinematic representations of great teachers privilege charisma and rebellion
over pedagogical legitimacy? Keating’s portrayal, with its emphasis on performative
inspiration rather than educational content, reflects a broader cinematic tendency to
mythologize the teacher figure. Such portrayals often marginalize the systemic and
ideological dimensions of education, replacing them with individualized narratives of
heroism and sacrifice.

A similar pattern emerges in The Prime of Miss Jean Brodie (1969), where the
titular character is also constructed as an inspiring yet ultimately destructive educator.
Like Keating, Miss Brodie's methods result in personal tragedy and institutional
expulsion, yet the cinematic framing elicits audience sympathy and reinforces the
archetype of the misunderstood rebel teacher. Brodie “is mentor to the 'Brodie set' - a
group of four ambitious girls, ‘the créme de la créme', who, fascinated by their teacher,
strive to adopt her tastes, first in art and literature, and then, as they move through
their teens, in politics, men, and sex (McCluskey & McKinney, 2013, p. 250). Brodie's
extreme methods cause one of his 12-year-old students to die in the Spanish Civil
War, and the other to become the mistress of a married art teacher with six children
who works at the same school. At the end of these series of events, Ms. Brodie, who
expresses that being a teacher means everything to her at every opportunity
throughout the film, is dismissed from the school by the school administration. These
transgressions, though problematic, are rendered compelling through cinematic
stylization, underscoring how the great-teacher myth can obscure ethical boundaries
and institutional responsibilities.

Brodie and Keating are, in fact, soul-mates. As true rebels, they are seemingly
unafraid of the consequences of their rebellion. Ironically, the scriptwriters
portray them as the most effective of teachers. They reach their students; they
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actually motivate their students. Their unwillingness to work within the system,
however, ultimately brings their downfall. But the crafty writers have actually
allowed us to feel sorry for the plight of these good teachers. They are the
teachers we always wished we had had, and our sympathy for their characters
heightens our anger against the other teachers and the system that forces them
from the ranks (Thomsen, 1993b, p. 81).

By examining such characters, this study interrogates how the great-teacher
myth is not only constructed but also sustained through narrative devices that blur the
line between pedagogy and performance. Rather than simply celebrating these figures,
it is necessary to ask what ideological functions they serve and whose interests they
ultimately reflect.

Since the 1990s, Hollywood has repeatedly marketed similar high-budget
stories, reinforcing stereotypical patterns - including teacher representations. Great
teachers, often portrayed as rebels, follow a narrative similar to cowboy films: The
lone teacher (cowboy) strides into school, defeats bureaucrats, stands up to troubles,
and becomes the voice of students (Dalton, 1999; Keroes, 1999). These teachers
inspire hopeless students, become their closest allies, and transform lives as if with a
magic wand. In Tiirkiye, since 1990s, cinema has evolved into a director-centered
industry, where auteur filmmakers have played a dominant role in shaping cinematic
narratives. Moving away from the conventional structures of classical Turkish
cinema, some new generation directors have developed distinct personal styles,
reflecting unique visual and narrative approaches. This shift has led to a fragmentation
in thematic consistency, making it difficult to define a singular trend in film
representations (Erdogan & Goktiirk, 2014; Suner, 2010). Within the artistic
perspectives of these directors, it can be said that, there are variations in the structure
of teacher-themed films and their representations of teachers. The diversity in themes
and teacher representations would continue in the 2000s, but this time for a different
reason: commercial concern (Erdogan & Goktiirk, 2014). As can be seen in the sample
of the study, teachers have been represented in cinema with their political identities,
world views, religious beliefs, understanding of education, ideals, important missions
they take, financial difficulties they suffer, sacrifices they make, attitudes towards
mischievous students, real-life documentaries, funny and entertaining characters,
even with sadistic sides and many other characteristics so far.

Heilman (1991) argues that there is a great-teacher myth produced by
Hollywood. In films in which this fantasy myth/theme is present, a fantastical teacher
character is presented to the audience. This process of idealization has two
dimensions: First, the glorification of the great teacher figure; second, the portrayal of
other teachers and administrators in entirely negative terms. If we embrace the great-
teacher myth, we must also acknowledge the belief that the majority of teachers and
administrators are “incompetent dolts”, as the existence of the great teacher relies on
this assumption (Thomsen, 1993b). Thomsen (1993b) comes to the following
conclusion after analyzing the great-teacher myth in cinema:
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The implication of this fantasy theme analysis is that the dramas, or fantasy
myths, of the teacher films have become a part of the rhetorical vision of viewers.
They have become a social reality and as such have shaped the way in which we
perceive our nation's schools and teachers. ... It may very well be that the
evolution of the great-teacher myth has only mirrored actual changes in society.
But perhaps the great strength of Hollywood's ability to mold and shape our
popular beliefs and culture is its propensity to reify in the minds of its audiences
the symbols, images, and beliefs that are only beginning to emerge in a society.
It is this process of reification that creates the new reality (p.83).

This inference forms the basis of the study, which investigates whether the great-
teacher myth appears not only in Hollywood but also in Turkish and world cinema.
By classifying teacher-themed films from these contexts, the study traces the presence
of this myth. Using the concept set of SCT, films are analyzed either in pairs or
holistically, based on rhetorical visions of the teaching profession shaped through
fantasy theme, fantasy type, and key scenes. The concept of rhetorical community is
excluded, as the focus lies not on audience reception but on the symbolic messages
within the film universe and their alignment with the great-teacher myth. The final
evaluation considers how global cinema, including Turkish films, represents teachers
and what norms it symbolically promotes.

The key point in analyzing teacher-themed films through SCT is their impact on
the fantasy world. Such films cannot create this world from scratch via a "cinema
effect” but only reproduce it, as most individuals in modern industrial societies have
personal experiences with education. These real experiences form a “school vision”
in their fantasy world, including familiar roles like teachers, administrators, and
parents. To establish a rhetorical vision of teacher characters, cinema must work
within these existing visions. However, reshaping them is harder than creating new
ones, as existing visions may resist change. Therefore, cinema relies on “continuity,”
repeatedly conveying its messages across various films and fantasy themes over time.
Because increased exposure to mass media leads people to believe that the real world
mirrors the content they see in the media (Potter & Chang, 1990). In terms of teacher-
containing films, the repeated portrayal of both positive and negative messages about
teachers and teaching in the mass media can influence or strengthen public beliefs
about teachers and the profession (Thomsen, 1993a).

It may be arguable for today but ever since the beginning film of the sample of
the study (All Quiet on the Western Front, 1930) the effectiveness of films in shaping
the perceptions of especially young viewers has been debated. Blumer (1933) makes
the following determination about the effect of cinema on the symbolic worlds of
children:

It is no misstatement to say that motion pictures fashion the minds of grade-
school children in an appreciable way by providing both specific ideas and a
general framework of thought. A large part of the average child's imagery used
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for interpretation of experiences in everyday life has its source in motion pictures
(p-142).

Blumer (1933) noted that cinema presents the extraordinary as ordinary, blends
imagination with reality, portrays appealing lifestyles for youth, and influences their
fantasy world. This claim has evolved in time but still seems valid at least in terms of
super hero films (Dinella et al., 2017). Since young people are both the main audience
of cinema and education, a gap between cinematic teacher portrayals and real-life
experiences may lead to confusion, disappointment, or misperceptions.

Adorno and Horkheimer (1944/2002) argue that films in industrialized culture
are driven by commercial concerns. To achieve box office success, cinema must align
with audience tastes - resulting in uniform scripts - and make the audience perceive
the film as real. This is relevant to the study, as teacher representations shaped by
these conditions contribute to the great-teacher myth. Creating idealized teacher
characters to match audience expectations leads to repetitive narratives, while
presenting them as real influences symbolic perceptions, reinforcing certain teacher
images over time.

If we look at the subject from a more positive and optimistic lens, mass media
like television, internet and cinema, can turn into powerful pedagogical tools when
they are out of good intentions (Pinto et al., 2021). In general, mass media (in
particular, cinema) and education are in a mutual interaction (Eslamiakaram, 2024).
Especially, the film is more preferred in the education process due to the reasons such
as being related to different environments and conditions, appealing to a wide
audience, presenting the truth as it is, showing the events again, being a highly
motivating tool and making it easier to remember (Demircioglu, 2007; Hobbs, 2020;
Jenkins, 1979; Kurtdas, 2021; Mayer, 2014).

Many studies aligned with SCT suggest that cinema deeply influences the
audience’s symbolic world. It can create new perceptions through imagery or reshape
existing ones, often leading viewers to internalize and reflect them in real life. In this
context, the great-teacher myth noted by Thomsen (1993b) in Hollywood may
contribute to the formation of a desired false consciousness in modern capitalist
societies, as repeated portrayals of idealized teachers become embedded in audiences’
symbolic perceptions of the profession.

Teachers are among the most frequently depicted professions in global cinema,
yet their representations follow culturally distinct trajectories. While Hollywood has
evolved the great-teacher myth through phases of idealization (1930s-50s), systemic
critique (1950s-80s), and neoliberal individualism (1990s-present) (Dalton, 2017;
Thomsen, 1993b), Turkish cinema has constructed teachers primarily as nation-
builders (1940s-80s), as victims of economic difficulties (1980s), and as subjects of
diverse themes (1990s-present) (Erdogan & Goktiirk, 2014; Yasartiirk, 2011).

While teacher stereotypes in Hollywood have been extensively documented
(Dalton, 2017) and the great-teacher myth has been critically analyzed in Western
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cinema through works like Heilman (1991) and Thomsen (1993b), its manifestations
in Turkish cinema remain underexplored. This study addresses this gap by asking:
How does Turkish cinema reproduce or subvert this myth compared to global
narratives? By employing SCT, not only universal stereotypes but also locally specific
fantasy themes and fantasy types are uncovered. The findings challenge the
assumption that the myth is purely a Western construct, revealing its adaptability to
local scale of Tiirkiye.

Previous studies have examined teacher representations in cinema, particularly
focusing on Hollywood’s idealized portrayals and the emergence of the great-teacher
myth (Dalton, 1999; Heilman, 1991; Thomsen, 1993b). These studies often center on
Western cultural contexts and highlight the symbolic function of teacher characters as
moral heroes or reformers. However, there is limited comparative analysis between
Hollywood and non-Western film industries in terms of how this myth is constructed
and localized. This study differs by offering a cross-cultural perspective, comparing
Turkish and world cinema through the lens of SCT, and revealing how cultural,
political, and ideological contexts influence the portrayal of teacher figures.

Although teacher representations in Hollywood have been widely discussed in
previous studies, a re-examination is necessary due to the persistence and global
dissemination of the great-teacher myth. As teacher-themed films continue to
influence perceptions of the profession, especially among younger audiences, it
becomes increasingly important to analyze how these portrayals evolve and are
localized in different cultural contexts. This study aims to contribute to the existing
literature by comparing Turkish and global cinema, examining how the myth is
constructed, adapted, or challenged across cinematic traditions. By doing so, it also
seeks to reveal the symbolic norms cinema imposes on audiences regarding the
teaching profession. Furthermore, contemporary shifts in cinematic trends and
societal attitudes toward education necessitate an updated analysis, as earlier research
(e.g., Heilman, 1991; Thomsen, 1993b) predates significant global and technological
changes. This re-examination thus contributes to a more nuanced, cross-cultural
understanding of how cinema perpetuates or critiques pedagogical ideals.

This study contributes to the existing literature by offering a comparative
perspective on teacher representations in both Turkish and global cinema through the
lens of SCT. By examining how the great-teacher myth operates across different
cultural contexts, the study not only questions the persistence of stereotypical
portrayals but also sheds light on the symbolic functions of cinema in shaping public
perceptions of education and educators. In doing so, it addresses a gap in the literature,
where non-Western cinematic narratives - particularly Turkish cinema - have often
been overlooked in favor of dominant Hollywood-centric analyses.

The research is limited to 60 films from 21 different countries (including
Tirkiye) in the universe of Turkish and world cinema between 1930 and 2015, in
which teachers are the main or supporting characters and the great-teacher myth can
be traced thematically. This study seeks to explore how the image of the teacher is
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symbolically constructed and communicated to audiences in selected films from
Turkish and world cinema, particularly those that either reinforce or challenge the
great-teacher myth. The research problem centers on understanding how these
symbolic representations function within cinematic narratives and what they reveal
about cultural perceptions of the teaching profession.

The general aim of the research is to trace the great-teacher myth in Turkish and
world cinema examples and to analyze the symbolic messages of these films in terms
of the teaching profession by analyzing the great teacher and bad teacher characters
with the SCT terminology. In line with the general purpose of the research, answers
to the following questions are sought:

3. How are the great teacher characters represented in Turkish and world
cinema?

4. How are bad teacher characters represented in Turkish and world cinema?

5. What are the similarities and differences between the great and bad teacher
characters represented in the films in the comparison of Turkish and world
cinema?

6. To what extent do the great and bad teacher characters represented in Turkish
and world cinema constitute a pro-argument or counter-argument to the
great-teacher myth?

7. Specific to the great and bad teacher characters represented, what are the
symbolic messages of Turkish and world cinema in the context of the
teaching profession?

Method

The type of study is qualitative research. Heath (1997) explains that qualitative
researchers aim to describe and understand human phenomena. “A study based upon
a qualitative process of inquiry has the goal of understanding a social or human
problem from multiple perspectives” (Dobbin & Gatowski, 1999, p. 42). In line with
this, qualitative research produces detailed reports that demonstrate the researcher's
skill in depicting or describing the relevant phenomenon (Myers, 2000).

Along with participant observation and interview methods, modern qualitative
research includes observation of experimental natural setting, photographic
techniques (including videotaping), historical analysis (historiography), document
and textual analysis, sociometry, sociodrama and similar ethnomethodological
experimentation, ethnographic research, and a number of unobstrusive techniques
(Berg, 1998). Many films with teacher content from Turkish and world cinema are
analysed in the the study and the study is mainly constructed using the “photographic
technique”. The term “photographic technique” is extended here to encompass the
analysis of moving images (film scenes). The methodology is not limited to static
visuals but includes a comprehensive evaluation of scenes.
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Many films featuring teacher characters from Turkish and world cinema are
analyzed in this study, primarily through cinematic scene analysis. Instead of focusing
solely on still images, the study examines selected scenes in terms of their narrative
structure, cinematographic techniques, character portrayals, and thematic elements
(Bordwell et al., 2023). This approach allows for a comprehensive understanding of
how the teacher figure is constructed in cinema through both visual and narrative
means. While the primary emphasis is on scene analysis, the study also considers the
role of auditory elements (dialogues) where relevant.

Research Model

The study is prepared through "content analysis”, which is a qualitative research
method. Ogiilmiis (1991) states that content analysis involves examining the symbolic
actions of individuals or communication materials (such as books, articles, TV shows,
films, etc.) rather than directly observing behaviors, and the study material is cinema
films. In the research, the terminology of SCT is used in order to base the study on a
theoretical basis and to ensure objectivity while tracing the great-teacher myth in
Turkish and world cinema by making content analysis specific to cinema films.

Universe and Sample

The universe of this study consists of Turkish and world cinema films produced
between 1930 and 2015, in which teachers play a significant role as main or side
characters. The universe is identified through film databases, academic sources, and
thematic film lists focusing on the representation of teachers in cinema. The sample
of the study includes 60 films (21 from Tiirkiye and 39 from 20 different countries),
selected based on specific criteria: (1) the presence of a teacher character as a key or
a side figure in the narrative, and (2) the film’s engagement with the great-teacher
myth, either in a positive or negative sense. A total of 60 films are chosen, comprising
21 from Tirkiye and 39 from 20 different countries, ensuring a diverse and
representative sample of global cinema. The selection of the 1930-2015 period is
based on historical and cinematic considerations. The starting point, 1930, marks the
widespread adoption of sound cinema, allowing for more complex portrayals of
teacher characters and their pedagogical ideologies. The transition to sound had begun
earlier, with “The Jazz Singer” (1927) being the first feature-length film with
synchronized dialogue, but by the 1930s, sound cinema had become the industry
standard. The endpoint, 2015, is chosen to ensure a comprehensive historical scope
while maintaining analytical feasibility. Films released after 2015 increasingly belong
to the digital streaming era, which represents a shift in production and distribution
methods beyond the scope of this study.

In the study, “purposive sampling” is used to effectively analyze films that create
a thesis and antithesis to the great-teacher myth. Purposeful sampling is a non-random
approach that enables in-depth research by selecting information-rich cases depending
on the study’s objective (Biiylikoztiirk et al., 2012, p. 92).
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To construct a sample representing the great-teacher myth, the “maximum
diversity sampling” technique is applied. The selection criteria included:

e Films from various educational systems (different countries) to capture
cultural differences in the portrayal of teachers,

e  Films from different time periods (classic and modern productions) to reflect
changes in the perception of the great teacher figure,

e Films from different genres (drama, comedy, biographical, etc.) to include a
broad range of narratives,

e Films set in diverse socio-economic contexts to explore how the teacher
figure is shaped by external factors.

To construct a sample that challenges the great-teacher myth, the “extreme case

sampling” technique is applied. The selection criteria included:

e  Films where the teacher figure is depicted in stark contrast to the idealized
great teacher,
e Cases where the teacher is authoritarian, incompetent, unethical, or
otherwise subverts the traditional teacher ideal,
e A focus on how the teacher’s pedagogical approach, impact on students, and
societal perception create an antithesis to the myth.
By employing these sampling strategies, the study ensures a comprehensive
analysis of both the perpetuation and deconstruction of the great-teacher myth in
Turkish and world cinema.

Data Collection Technique and Tool

In the study, "document analysis" is used as a data collection tool. Document
analysis includes the analysis of written and audio-visual materials containing
information about the facts and events targeted to be investigated (Madge, 1965). In
this study, films with examples from Turkish and world cinema, which include teacher
characters who can create thesis and antithesis to the great-teacher myth, are
examined.

Data Collection

The study employed SCT terminology through three core concepts: (1) fantasy
themes, (2) fantasy types, and (3) rhetorical visions. These concepts were used to
explain how teacher representations in films construct a shared social reality in the
minds of audiences (Bormann, 1982c). One of the core concepts of SCT, fantasy
theme analysis, plays a significant role in the study. By identifying recurring motifs,
characters, and dramatic structures in narratives, it was demonstrated how shared
meanings emerge among audiences. Fantasy types, which explain meaning-making
processes within groups, was used in the analysis to illustrate how specific discourse
patterns spread within communities. This highlights how the great-teacher myth is
constructed and culturally internalized. Rhetorical visions, messages constructed for
audiences, reflect the symbolic messages films convey about the teaching profession.
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By employing SCT terminology, the analysis reveals how individual narratives (films,
dialogues, etc.) transform into a broader social narrative. This is particularly evident
in the idealization process of the teacher figure, showcasing the functional role of SCT
in explaining this phenomenon.

The first step of the data collection phase was to list the films that would
construct the thesis and antithesis for the great-teacher myth. To achieve this, the study
applied SCT as a guiding framework in identifying and categorizing films. SCT,
which examines how shared narratives and symbols create a common understanding
within a group (Bormann, 1985), provided the basis for analyzing how cinematic
representations of teachers contribute to or challenge the great-teacher myth. The
fantasy themes (repeated narrative patterns in films), fantasy types (broader symbolic
structures within these narratives), and rhetorical visions (messages constructed for
audiences) were used to categorize the selected films.

The selection process was carried out in multiple stages. The first stage was
academic literature review. Articles and academic studies on teacher representation in
cinema were analyzed. Films explicitly mentioned in these sources were compiled
into an initial list. The second stage was systematic film search. To enhance
representational strength and avoid bias toward previously studied films, a systematic
search was conducted using databases such as IMDb, Beyaz Perde, Google Scholar,
Web of Science, and Ankara University E-Library. Keywords such as “teacher films”,
“education-themed films”, and “the great-teacher myth in cinema” were used. To
select and exclude films in a more structured manner, inclusion and exclusion criteria
were established. The following criteria were applied to enhance transparency.

Inclusion Criteria

Temporal Scope. Films produced between 1930-2015, capturing historical
shifts in teacher representations.

Representational Focus. Teachers as primary or secondary characters driving
the narrative.

Films that either support or challenge the great-teacher myth (Heilman, 1991).

Thematic Categorization. Films fitting predefined archetypes (Teachers on the
Light Side and Teachers on the Dark Side).

Genre and Format Diversity. Mostly narrative fiction films across genres like
drama, satire, comedy, thriller, historical, and fantastic.

Geographical Diversity. Turkish cinema (21 films) and world cinema (39 films
from 20 countries) to enable cross-cultural analysis.

Thematic Relevance. Films explicitly engaging with education dynamics, such
as working (teaching environment) conditions, student-teacher relationship, and
teachers’ living conditions.
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Exclusion Criteria
Temporal Representation. Films outside 1930-2015 scope.

Marginal Teacher Roles. Films where teachers appear only peripherally (e.g.,
brief classroom scenes without narrative significance).

Out of Thematic Categorization (Teachers on the Light Side and Teachers
on the Dark Side). Films where teacher roles are thematically ambiguous or neutral.

Genre Limitations. Exclusion of non-narrative cinema except documentaries
(e.g., experimental films).

Availability Constraints. Films inaccessible due to language barriers or lack of
archival preservation.

By the end of this process, a comprehensive film list was created, consisting of
nearly 200 films, with 80% representing world cinema. This expanded approach
ensured a diverse and methodologically sound selection of films for the study.

Ethical Committee Approval

This article is derived from a master’s thesis and employs document analysis as
the data collection method. Since the study does not involve human participants or
personal data, ethical committee approval was not required.

Data Analysis

The content analysis technique was used in the analysis of the data in the study.
The analysis steps are as follows:

Coding of Data

The collected data was subjected to an inductive analysis through a multi-step
coding process. First, all selected films were watched and analyzed in terms of teacher
portrayal, classroom interactions, pedagogical approaches, and symbolic elements.
Initial open coding was applied by identifying recurring themes and narrative patterns
in the films. Next, axial coding was conducted to group similar codes under broader
themes, leading to the formation of two major categories: Teachers on the Light Side
and Teachers on the Dark Side. The Light Side teachers were characterized by their
positive influence on students, ethical stance, and commitment to educational ideals,
whereas the Dark Side teachers exhibited traits of manipulation, authoritarian control,
or moral ambiguity. This conceptual structure thus provided the backbone for the
study's analysis.

Combining Categories and Themes

The codes were brought together and analyzed, and their common and distinctive
aspects were identified and classified. In this classification step, two subtitles defined
under the main title of Teachers on the Light Side: (1) Teachers according to their
personalities, and (2) Teachers according to variable external factors. Under the



1046 Hiisevin Barut and Mustafa Sever

second subtitle (teachers according to variable external factors), three subgroups were
identified: (2.1.) Teachers according to working conditions, (2.2.) Teachers according
to student-teacher relationship, and (2.3.) Teachers according to variable living
conditions. Under the main title of Teachers on the Dark Side just one subtitle defined:
Immoral/Sadistic/Evil Teachers. Films were classified according to these subtitles and
subgroups. By paying attention to the inclusion of films from different continents and
various countries, the film list is simplified with the examples that were thought to
best represent the subtitles and subgroups.

Identification of Data by Arranging According to Codes and Themes

The data were tried to be defined in a clear way. As a result of the simplification,
a study universe of 60 films, 21 of which are examples of Turkish cinema and 39 of
world cinema, emerged to be used in the study. The films were rearranged and
redefined according to their codes and themes.

Interpretation of Findings

The concepts like "fantasy theme™, "fantasy type" and "rhetorical vision™ in the
concept set of SCT were used for the structural analysis of the study. The findings
obtained as a result of the analyzes were interpreted and conclusions were drawn from
the existing findings. As a result of the reanalysis of the data obtained from the study
universe created from Turkish and world cinema, findings parallel to and opposing
the great-teacher myth were discussed.

To ensure the credibility of the study, multiple data sources were used, including
previous academic studies and an independent systematic film search. Additionally,
the coding process followed an inductive approach, with peer debriefing conducted to
validate the emerging themes. Transferability was enhanced by selecting films from
various cultural contexts and cinematic traditions, ensuring that the findings could be
applied beyond the immediate dataset. A thick description of the films and their
thematic elements were provided to support contextual understanding. For
consistency, a detailed coding framework was developed and systematically applied
to all films. Moreover, a subset of films was recoded after a period to ensure stability
in thematic interpretations.
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Results

The classification titles of the films constituting the sample of the study are given
below in the form of tables together with the names of the films, their production years
and the producer country information if they are not examples of Turkish cinema.
Table 1 shows the main titles used in the classification of the films in the study.

Table 1
Main Titles Used in the Classification of Films
1. Teachers on The Light Side

1.1. Teachers According to Their Personalities

1.2. Teachers According to Variable External Factors
1.2.1. Teachers According to Working Conditions

1.2.2. Teachers According to Student-Teacher Relationship
1.2.3. Teachers According to Variable Living Conditions
2. Teachers on the Dark Side

2.1. Immoral / Sadistic / Evil Teachers

There are basically two main titles in the classification of films. These are
Teachers on the Light Side and Teachers on the Dark Side. Under the main title of
teachers on the light side, teacher characters portrayed in Turkish and world cinema
are analysed in terms of internal and external factors. Under this title, teachers who
try to fulfil their profession properly, who make mistakes either because of their
weaknesses or because of the truth they believe in, and who are not reflected to the
audience as bad characters from a cinematographic point of view are classified. There
are no subtitles under the main title of teachers on the dark side. Because the teacher
characters who are reflected as bad characters from a cinematographic point of view
are handled in a holistic manner and classified as Immoral, Sadistic, and Evil
Teachers.

In line with the general purpose of the study, the first question sought to be
answered is how the great teacher characters are represented in Turkish and world
cinema. When the Turkish and world cinema examples that support the great-teacher
myth analysed, it is seen that all the characteristic features discussed by Heilman
(1991) and Thomsen (1993a, 1993b) are present in all of the films homogeneously.
These features are:

e  Great teachers are almost perfect characters.
e  Great teachers have an unorthodox style compared to other teachers.
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e Great teachers engage in a fierce battle with unsympathetic school

administrators and other status quo/shallow teacher characters.
e  Great teachers are at war with the bad education system.

e Great teachers either achieve absolute victories or suffer honorable defeats

in the end.

The first classification under the main title of teachers on the light side is the
subtitle Teachers According to Their Personalities. In this subtitle, the teacher
characters on the light side are analysed in terms of intrinsic factors. In Table 2, there
are nine different teacher characteristics under the subtitle of teachers according to

their personalities.

Table 2

List of Films under the Subtitle of Teachers According to Their Personalities

1.Teachers on The Light Side

1.1. Teachers According to Their Personalities

1.1.1. Devoted Teacher

Turkish Cinema Example
Ogretmen Kemal (1981)

1.1.2. Talent Scout Teacher

Turkish Cinema Example

1.1.3. Muse Teacher

Turkish Cinema Example

Paydos (1968)

1.1.4. Fellow Teacher

Turkish Cinema Example

Son Ders: Ask ve Universite (2008)
1.1.5. Democratic Teacher

Turkish Cinema Example

Topragin Cocuklari (2012)

World Cinema Example
Takhté Siah (Blackboards)
(Iran - Italy - Japan, 2000)

World Cinema Example
Taare Zameen Par
(Like Stars on Earth)
(India, 2007)

World Cinema Example

Dead Poets Society (USA, 1989)

World Cinema Example
Unexpected (USA, 2015)

World Cinema Example
Entre Les Murs (The Class)
(France, 2008)
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Table 2 (continued)

1.1.6. Teacher Conflicting with Students
Turkish Cinema Example World Cinema Example
Bitirimler Sinifi (1975) The Browning Version (UK, 1951)

1.1.7. Teacher Playing with His/Her Own Rules
Turkish Cinema Example World Cinema Example
Die Welle (The Wave)
Bir Dag Masal1 (1967)
(Germany, 2008)
1.1.8. Anti-System Teacher
Turkish Cinema Example World Cinema Example
_ Machuca
Karartma Geceleri (1990) ) )
(Chile - Spain - UK - France, 2004)
1.1.9. Teacher Went through Hell
Turkish Cinema Example World Cinema Example

Calikusu (1966) Monsieur Lazhar (Canada, 2011)

Under the subtitle teachers according to their personalities, teachers who are
depicted as good characters or not depicted as bad characters in Turkish and world
cinema are analysed. The teachers represented in this typology are self-sacrificing
enough to give their lives for the ideals of education, alchemists good enough to
discover the gems in students who are seen as hopeless cases and turn them into
priceless gold, inspirational enough to shape the lives and characters of their students,
and sincere enough to establish friendships with their students, they are democratic
enough to integrate polyphony into their classrooms, brave enough to clash with their
students or confront their professional past for the sake of the truth they believe in,
radical enough to play the game by their own rules, dissident enough not to submit to
the impositions of the dominant power and strong enough to be a light to their students
without succumbing to their bad fate.

When examples from Turkish and world cinema are examined, it is seen that
teacher characters do not only exhibit attitudes and behaviours originating from
themselves, but also show some attitudes and behaviours by being influenced by
external factors. These external factors, which are also classified under the main title
of teachers on the light side, are given in Table 3.
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Table 3
List of Films under the Subtitle of Teachers According to Variable External Factors

1. Teachers on The Light Side

1.2. Teachers According to Variable External Factors

1.2.1. Teachers According to Working Conditions

1.2.1.1. Expatriate Teacher

Turkish Cinema Example
Hakkari’de Bir Mevsim (1983)
1.2.1.2. Boarding School Teacher
Turkish Cinema Example

Kizlar Sinifi (1984)

1.2.1.3. Multigrade Class Teacher
Turkish Cinema Example

iki Dil Bir Bavul (2008)

1.2.1.4. Private Teacher

Turkish Cinema Example
Ogretmen Zeynep (1989)
1.2.1.5. Substitute Teacher

Turkish Cinema Example

Hababam Siifi Sinifta Kaldi (1975)

World Cinema Example
Pervyy Uchitel (The First Teacher)
(USSR, 1965)

World Cinema Example

Les Choristes (The Chorus)
(France - Germany - Switzerland,
2004)

World Cinema Example
Etre Et Avoir (To Be and To Have)
(France, 2002)

World Cinema Example
Madame Sousatzka

(USA - Canada, 1988)

World Cinema Example
Yige Dou Bu Néng Shao
(Not One Less)

(China, 1999)
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Table 3 (continued)
1.2.2. Teachers According to Student-Teacher Relationship
1.2.2.1. Teacher in Love

Turkish Cinema Example World Cinema Example

La Belle Personne (Beautiful Person)
Citkirildim (1966)

(France, 2008)

1.2.2.2. Teacher of Mischievous Students

Turkish Cinema Example World Cinema Example
Hababam Sinifi (1975) To Sir with Love (UK, 1967)
1.2.2.3. Teacher of Disabled Students

Turkish Cinema Example World Cinema Example
Mucize (2015) Black (India, 2005)

1.2.3. Teachers According to Variable Living Conditions
1.2.3.1. Teacher in the Grip of Financial Difficulties
Turkish Cinema Example World Cinema Example
Ofretmen (1988) Urok (The Lesson)

(Bulgaria - Greece, 2014)
1.2.3.2. Teacher in the Shadow of War
Turkish Cinema Example World Cinema Example

La Lengua De Las Mariposas
Vurun Kahpeye (1964) (Butterfly’s Tongue)

(Spain, 1999)

It has been observed that there are some external factors that have an effect on
the attitudes and behaviours exhibited by the teacher characters in the listed Turkish
and world cinema examples. These factors are categorised under three subtitles. These
external factors that have an impact on the actions of teacher characters can be
summarised as working conditions, teacher-student relations and living conditions.

Table 4 includes the main, title Teachers on the Dark Side. This main title is
handled holistically. Within this holism, there are examples from Turkish and world
cinema in which teacher characters are presented as evil characters.
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Table 4

List of Films under the Subtitle of Immoral / Sadistic / Evil Teachers

2. Teachers on The Dark Side
2.1. Immoral / Sadistic / Evil Teachers

Turkish Cinema Examples

Hababam Smifi Giile Giile (1981)

Sellale (2001)
Okul (2004)

World Cinema Examples

All Quiet on the Western Front
(USA, 1930)
The Song of Bernadette (USA, 1943)
Les Diaboliques (France, 1955)

Les Quatre Cents Coups

(The 400 Blows)

(France, 1959)

If.... (UK, 1968)

The Prime of Miss Jean Brodie
(UK - USA, 1969)

The Paper Chase (USA, 1973)

Pink Floyd: The Wall (UK, 1982)

Lust Och Fégring Stor

(All Things Fair)

(Sweden - Denmark, 1995)
The Devil’s Advocate
(USA - Germany, 1997)

The Faculty (USA, 1998)

Batoru Rowaiaru (Battle Royale)
(Japan, 2000)

La Mala Educacion (Bad Education)
(Spain, 2004)

North Country (USA, 2005)
21 (USA, 2008)

Cracks (UK - Ireland - Spain - France -
Switzerland, 2009)

Neds (UK - France - Italy, 2010)

Do - ga - ni (Silenced)
(South Korea, 2011)

Whiplash (USA, 2014)
Spotlight (USA - Canada, 2015)

Under the subtitle of Immoral / Sadistic / Evil Teachers, teacher characters in
Turkish and world cinema, most of whom are depicted as bad characters, are analysed.
The teachers represented in this typology are characters who have been embodied in
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many films in order to bring great teachers to the forefront or to show the audience
that there may be teachers with character weaknesses within the teacher community.
In the study universe, the number of films in which teachers are portrayed as bad
characters in the Turkish cinema sample is quite small. On the other hand, it is seen
that there are many films in the world cinema sample that can set a global example
for the teacher characters presented as bad characters.

The second question sought to be answered in line with the general purpose of
the study is how bad teacher characters are represented in Turkish and world cinema.
Bad teacher characters have some functions in the films. Their missions can be divided
into three groups. In the first group we see the bad teacher characters who take on the
task of highlighting great teacher characters. These bad teacher characters are the
contrary characters of great teachers to emphasize their good sides. In the second
group we can name the bad teacher characters as system critics. Because in some of
the films bad teachers are used as tools by the help of whom the education system can
be criticized. In the third and last group, out of any context, we watch bad teacher
characters who are solely on the “villain” mission as can be seen in any film.

The third question, which is sought to be answered in line with the general
purpose of the study, is about the similarities and differences of the great and bad
teacher characters represented in the films in the comparison of Turkish and world
cinema. When the examples of Turkish and world cinema are compared, it is seen that
the examined films show similarities and differences in terms of many criteria such
as the way both great and bad teacher characters are handled, the perspectives of the
films reflecting the teaching profession, the topics covered in the films and the way
these topics are conveyed to the audience. The similarities of great teacher character
are:

In both Turkish and world cinema examples,

e  Greatteacher characters tend to glorify the teaching profession either directly
(with the help of verbal expressions) or indirectly (via situations or symbols).

e  Great teacher characters sacrifice their lives for their ideals and professions.

e Some great teacher characters make “permissible” mistakes in the narrative.

e  Great teacher characters make physical contact with their students and show
compassion and support to them.

e  Great teacher characters sometimes become the objects of propaganda films
prepared to reinforce the ideology of the current government style.

e Some teacher characters have to cope with financial difficulties.

e A series of negative behaviors of teacher characters can prevent them from
being great teachers while they are trying to fulfill their profession with all
their good intentions.

The comparison of Turkish and world cinema examples reveals only one

difference regarding the portrayal of great teacher characters. It is observed that a love
relationship can be experienced between the teacher and the student in both Turkish
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and world cinema examples. However, in the Turkish cinema example, Citkirildim
(1966), the great teacher character begins a love affair with his student when the
professional relationship with her ends and the student becomes an adult, whereas in
the world cinema example La Belle Personne (Beautiful Person, 2008), the teacher
character has a sexual relationship or a love affair with a few of his students before
the teacher-student relationship ends and the students become adults. This is one of
the traits of this teacher character that prevents him from being considered as a great
teacher.

As great teacher characters presented in the cinema have some common or
different features it is valid for the bad teacher characters in both Turkish and world
cinema. The similarities of bad teacher characters can be categorized as:

In both Turkish and world cinema,

e Bad teacher characters are mostly overly strict, intolerant and punishment-
prone characters.

e These bad teacher characters are prone to verbal and/or physical violence.

e Bad teacher characters are in conflict with their colleagues.

e The bad teachers have dirty/corrupted relations with certain power houses.

e Bad teachers are represented as performing some immoral acts.

e Bad teacher characters mislead or try to mislead their colleagues and

students.

e Bad teacher characters knowingly and willingly ruin the careers and/or

futures of their colleagues or students.

e The last two features encountered in the examples of bad teacher characters

are related to the fate of these bad teacher characters at the end of the films.
The bad teacher characters in the films Hababam Sinifi Giile Giile (1981)
and The Song of Bernadette (1943) realize their wrong attitudes and
behaviors towards the end of the films and feel great regret, and then a
completely opposite transformation is observed in these teacher characters.
However, in many films where bad teacher characters from both Turkish and
world cinema are examined, we see that bad teacher characters are punished
in various ways due to their negative attitudes and behaviors.

Apart from the common bad teacher characteristics mentioned, there are also
many common bad teacher characteristics that we encounter in world cinema
examples, but whose equivalents we cannot find in Turkish cinema examples. These
bad teacher characteristics portrayed in the world cinema examples can be listed as:

Pedophilic tendencies, child sexual abuse and/or child sexual harassment.
Abeting students to engage in negative actions.

High ego and sadistic perfectionism.

Fantastic/surreal bad teacher characters.

Morbid job commitment.

Succumbing to greed for money.
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e Lack of foresight, being a loyal practitioner of the rules dictated to him/her
under pressure/influence and being a status quoist.

e  Creating an elite student group close to him/her by discriminating among the

students.

Being a pro-war and war-mongering.

Attempt against people’s lives.

Misleading/manipulating the justice/legal system.

Exhibiting negative attitudes and behaviors due to external situations (these

situations vary from problems in his/her current or past private life to some

fantastic or extra terrestrial experiences).

In some examples in Turkish and world cinema, we see that some teacher
characters contrast with each other due to the reflection of similar concepts from
different perspectives. For example, in the film Vurun Kahpeye (1964), one of the
examples of Turkish cinema, since the emphasis on saving the homeland and fighting
against the enemy is conveyed to the audience within the framework of patriotic and
national-spiritual values, the teacher character educates her students in the light of
these values, and the teacher character struggles and loses her life for this cause, she
finds a place in the category of great teachers. On the other hand in the film All Quiet
on the Western Front (1930), which is an example of world cinema, the teacher
character who emphasizes fighting against the enemy, influences his young students
to participate in the war for the sake of their homeland and causes their deaths, is
included in the category of bad teacher character because he is presented as a
chauvinist and war supporter/monger in the cinematographic narrative.

The fourth question, which is sought to be answered in line with the general
purpose of the study, is to what extent the great and bad teacher characters represented
in Turkish and world cinema constitute a pro-argument or counter-argument to the
great-teacher myth. “Teachers on the Light Side" appear as teacher characters who are
completely or mostly highlighted with their positive aspects or appear in an objective
manner. Due to their negative attitudes or behaviors and the negative experiences they
are exposed to, some teacher characters in the category of teachers on the light side
are either not compatible or partially compatible with great-teacher myth.

“Teachers on the Dark Side”, consists entirely or mostly of teacher characters
who are presented to the audience as villains/bad characters. The teacher characters
in the category of teachers on the dark side are generally represented with their bad
sides. However, some of the bad teacher characters in this category contrast with the
great teacher characters in the films and fulfill the task of bringing these characters to
the forefront. For this reason, films featuring such teacher characters also provide a
basis for the great-teacher myth.
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In this context, we see that the examples of Turkish cinema included in the
category of teachers on the light side highly support the great-teacher myth or partially
support it. Based on the rate of support and partial support of the great-teacher myth,
we see that the examples of Turkish cinema in this category constitute a very large
basis for the great-teacher myth.

World cinema examples in the “light side” teacher category also support or
partially support the great-teacher myth to a large extent, though not as strongly as
Turkish cinema. World cinema examples not supporting the myth in this category are
just at a low rate, but not as low as in Turkish cinema. Based on these findings and
the support/partial support rate, we see that the world cinema examples in the teachers
on the light side category also provide a basis for the great-teacher myth.

We see that the examples of Turkish cinema included in the category of teachers
on the dark side highly support or partially support the great-teacher myth. It has also
been found that the Turkish cinema examples in this category do not provide a basis
for the great-teacher myth at not a very low rate. Although Turkish cinema examples
seem not to support the great-teacher myth even at a relatively low rate,

e  Only three films that can be included in the teachers on the dark side category
are available (Hababam Sinifi Giile Giile, 1981; Sellale, 2001; Okul, 2004),

e All three analyzed teacher characters appear in supporting roles in these
films,

e  Only one of these films (Okul, 2004) does not fully support the great-teacher
myth.

Therefore, we can conclude that Turkish cinema examples strongly align with the

great-teacher myth in this category as well.

In the category of teachers on the dark side, world cinema examples support the
great-teacher myth at a very low rate or not at a very high rate.

The ratio of films that support the myth is quite low.
Any film samples that partially support the myth hasn’t been found.
The ratio of films that do not support the myth is quite high.
Nearly half of the teacher characters that do not support the myth are leading
characters.

For such reasons, we see that the world cinema examples in the category of
teachers on the dark side constitute a counter argument to the great-teacher myth.

Finally, without focusing on any classification, all cinema examples in the study
universe will be discussed. It is seen that almost all of the Turkish cinema examples
in the study universe support the great-teacher myth. While almost half of the world
cinema examples in the universe support or partially support the great-teacher myth,
more than half of the world cinema examples in the universe do not support the great-
teacher myth. Based on these final findings, it can be concluded that Turkish cinema
constitutes a very large pro-argument to the great-teacher myth, but while world
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cinema forms a partial basis for the great-teacher myth, it largely constitutes a counter-
argument to it.

The fifth and final question, which is sought to be answered in line with the
general purpose of the study, is related to the symbolic messages that Turkish and
world cinema contains in the context of the teaching profession, specific to the great
and bad teacher characters represented. Heilman (1991) criticizes the great teachers
represented in cinema with sarcastic expressions such as “the hero accomplishes
nothing”, “less that of a teacher than a performer” and “only a guy with a mike in a
midnight show” (pp.417-419). With these statements, Heilman (1991) emphasizes

that the great teacher characters in films are not “real” but “ideal” characters.

When the symbolic messages of the study sample about the teaching profession
are analyzed, we see that the great-teacher myth is dominantly embodied in Turkish
cinema examples. However, these findings do not lead us to the conclusion that only
positive symbolic messages are given about teachers and the teaching profession in
Turkish cinema. While the films featuring great teacher characters glorify these
characters, they present other teachers as “inept”, “incompetent” and “incapable”
characters and school administrators as “callous, uncaring and self-serving”
characters (Thomsen, 1993b). Thus, it is found that negative symbolic messages

specific to the teaching profession are also included in the same cinema films.

It is seen that a substantial part of the Turkish cinema examples in the study give
positive symbolic messages about the teachers and the teaching profession, with a
“melodramatic” approach as an honorable, a glorious and/or a supreme profession. It
is seen that most of the Turkish cinema samples included in the study contain both
positive and negative symbolic messages about the teachers and the teaching
profession. While great teacher characters are featured in almost all of the Turkish
cinema examples, other teacher, administrator and/or supervisor characters are mostly
represented with their negative features. Among the examples of Turkish cinema, only
positive symbolic messages about the teaching profession are given in the film
Ogretmen (1988). In the films, Okul (2004) and Iki Dil Bir Bavul (2008), it is seen
that these films give negative messages about the teachers and the teaching profession
in a symbolic sense, due to the negative attitudes and behaviors of either the single
teacher character or all of the teacher characters.

In world cinema examples, the positive or negative symbolic messages given
about teachers and the teaching profession are too diverse to be explained solely based
on the findings of Heilman (1991) and Thomsen (1993a, 1993b). In the examples of
world cinema, the number of films that give positive symbolic messages about the
teachers and the teaching profession is not to be underestimated. In these examples,
positive symbolic messages are given over a single teacher character or all teacher
characters. In addition, despite the negative attitudes and behaviors of the teacher
character or characters, there are examples of world cinema that contain positive
symbolic messages about the teachers and the teaching profession in general terms.
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The film Die Welle (The Wave, 2008), one of the examples of world cinema,
also contains positive messages about the teachers and the teaching profession.
However, this film shows some differences in approach. Contrary to the great-teacher
myth, the teacher character in the leading role reveals a problematic teacher character
with his negative attitudes and behaviors. However, since the leading teacher
character is reflected to the audience as the “rotten apple in the barrel” at the end of
the film, it is seen that while negative symbolic messages are given through the
leading teacher character in terms of teachers and the teaching profession, positive
symbolic messages are tried to be given through the teacher characters in the
supporting roles.

It is seen that many films from world cinema contain both positive and negative
symbolic messages specific to the teaching profession. When we look at the general
characteristics of these films, we see that the negative messages about the teachers
and the teaching profession are divided into two different groups. In the first group,
the great teacher characters are brought to the fore, while the other teacher characters
are generally reflected on the screen with their negative aspects. In the second group,
it is seen that negative symbolic messages about the teachers and the teaching
profession are given through the single teacher characters or all teacher characters.

The films subject to the study are classified in tables. In all Turkish and world
cinema examples under the main titles of teachers on the light side and teachers on
the dark side, within the general purpose of the study, the great-teacher myth has been
traced, these films with great teacher and bad teacher characters have been analysed
with the terminology of SCT and the symbolic messages given by these films in terms
of the teaching profession have also been analysed. The findings about the sub-
objectives of the study, which are how great and bad teacher characters are represented
in Turkish and world cinema, what are the similarities and differences between these
teacher characters, to what extent these teacher characters constitute a pro-argument
or counter-argument to the great-teacher myth, and finally, what are the symbolic
messages of Turkish and world cinema in the context of the teaching profession are
discussed.

Discussion, Conclusion and, Suggestions

This study explored the construction of the great-teacher myth through a
comparative analysis of Turkish and world cinema employing symbolic convergence
theory (SCT) to analyze how teacher representations shape perceptions of the teaching
profession. The findings reveal that while both cinematic traditions construct idealized
teacher figures, they do so through distinct narrative and ideological frameworks that
reflect broader cultural, social, and political contexts.

In Turkish cinema, the great teacher is typically portrayed as a self-sacrificing,
morally upright, and almost saint-like figure. These characters often operate within
challenging environments-rural schools, under-resourced institutions, or marginalized
communities-yet maintain unwavering commitment to their students. This portrayal
aligns with the traditional Turkish perception of the teacher as a sacred social actor,
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one who not only educates but also saves students and communities. Such depictions
are strongly infused with  nationalist,  spiritual, and  sometimes
paternalistic/matricentric tones, reinforcing the mythic status of the teacher in public
consciousness.

In contrast, world cinema - particularly Hollywood - tends to frame the great
teacher within a more individualistic and transformative narrative. While the teacher
is still idealized, the focus shifts to personal growth, emotional connection, and the
capacity to inspire students to think critically or challenge authority. These characters
are often flawed but relatable, which allows them to function as both mentors and co-
learners. In many world cinema examples, systemic issues are acknowledged but often
resolved through the heroic efforts of a single teacher, subtly reinforcing neoliberal
ideals of individual agency and resilience.

Based on the findings of this study, several practical recommendations can be
made. Educational policymakers and teacher training institutions in Tiirkiye should
be aware of how popular media shapes the expectations placed on teachers. The myth
of the self-sacrificing, heroic teacher can lead to unrealistic standards and emotional
exhaustion. Teacher training curricula could include media literacy components that
help prospective teachers critically analyze such portrayals and reflect on their
professional identity. Filmmakers and screenwriters are encouraged to portray
teachers with greater nuance and realism. While inspirational stories have their place,
diversifying teacher representations to include everyday struggles, systemic
limitations, and collaborative success stories can foster a healthier public perception
of the profession. Educational NGOs and communication experts may utilize cinema
as a medium to spark dialogue about educational reform. By engaging with the
narratives already familiar to the public, they can challenge dominant myths and
introduce more equitable and community-driven visions of education. Cross-cultural
dialogue among educators can be enriched by using film as a comparative tool.
Screenings and discussions of teacher-themed films from different countries may help
uncover implicit assumptions about pedagogy, authority, and the purpose of
schooling.

This study has several limitations that should be acknowledged. The number of
films analyzed are limited and does not cover the full spectrum of Turkish or world
cinema. The selected films are chosen for their prominence and thematic relevance,
but different choices might have yielded alternative insights. The study primarily
focuses on films from the late 20th and early 21st centuries. Earlier or more recent
productions, or those from less globally prominent cinema cultures, may present
divergent narratives. The study focuses on 60 films (1930-2015), potentially omitting
recent trends or underrepresented regions. The cutoff year (2015) excludes the impact
of streaming platforms and contemporary global crises on teacher portrayals. As with
most qualitative and interpretive film analyses, findings are shaped by the researcher’s
perspective. Although care was taken to maintain objectivity and use consistent
analytical criteria, alternative readings of the films are possible. Reliance on
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qualitative content analysis limits statistical generalizability; mixed-methods
approaches could strengthen future work. The study analyzes representations in films
but does not explore how audiences interpret or internalize these portrayals. Including
audience reception data would provide a more comprehensive understanding. By
addressing these limitations and building on its findings, this study lays groundwork
for further interdisciplinary research at the intersection of education, media studies,
and cultural critique.

Further studies could explore how different audiences interpret the great-teacher
myth across cultures and age groups. Genre-specific analyses (e.g., comedy vs.
drama) or exploring how genres (e.g., drama, satire) mediate teacher stereotypes and
myths may yield new insights into the flexibility of this myth. Future research could
narrow the scope to specific regional comparisons (e.g., Turkish vs. European or
Asian cinema) to uncover deeper cultural nuances. Additionally, investigating how
cinematic portrayals of teachers influence real-world attitudes toward the profession,
especially among pre-service teachers, would be a valuable contribution. The study
focuses on the symbolic messages that films “send” to their audiences through teacher
representations. Similar studies may focus on the symbolic messages “received” by
the audience in the context of teacher representations investigating how different
demographics (students, educators, policymakers) interpret these portrayals through
surveys or focus groups. In an age of digital streaming and algorithmic content
delivery, it would be important to examine how new platforms are reshaping the
representation of teachers in both global and local contexts. Finally, future studies
may examine how teacher representations evolve in response to local or global socio-
political/economic changes, such as wars, post-pandemic, educational shifts or
scientific/technological transformation.
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Bazi iletisim aragtirmacilarina gore medya, toplumsal gerceklige 6zgii sembolik
materyaller sunarak zamanla mitleri pekistirir (Bormann, 1982a, 1982b; Couldry &
Hepp, 2018; Gerbner vd., 1980; Hawkins & Pingree, 1982; Hawkins vd., 1987;
Thompson, 1995). Benzer baglamda Heilman (1991), bir Hollywood iiretimi olan Olii
Ozanlar Dernegi (1989) filminden yola ¢ikarak 6rneklendirdigi harika d6gretmen miti
inanisinin  da  kitlesel medya tarafindan iretilmis bir mit olabilecegini ileri
stirmektedir. Thomsen (1993Db) ise harika 6gretmen mitini daha ayrintili bicimde ele
alarak bu miti, Ernest Bormann’im sembolik yakinsallik teorisi (SYT) ile iliskilendirir.
Bu teoriye gore medya anlatilari, mesajlar1 dramatize etmek amaciyla fantezi temalart
olarak adlandirilan etkileyici teknikleri kullanarak mitleri iletir. Jackson’a (2000) gore
fantezi temalari, ortak deneyimlerin yorumlanmasina, ge¢mis olaylarin yeniden
ingasina ya da gelecege dair senaryolarin kurgulanmasina yardimci olan temel iletisim
araglaridir. Sykes (1970) ve Bormann’a (1972, 1982a) gore ise fantezi temalari, genel
dogrular iceren ya da sunan mitsel Sykiilerdir ve Incil’deki kissalara benzerlik
gosterirler. Bu oykiilerdeki karakterler “cogunlukla kahramanlar ya da koti
karakterler olarak resmedilirler ve anlatinin temasimi ya da vermek istedigi mesaji
simgelemek tizere belirli sekillerde karsi karsiya gelirler” (Thomsen, 1993b, s. 75).

Calismada, Tiirk ve diinya sinemasi drneklerinin yapisal analizinin yapilabilmesi
amactyla SYT nin kavramsal ger¢evesine yer verilmis ve kuramsal kavram setinden
yararlanilmistir. Sinemadaki 6gretmen temsillerinin, Heilman’in (1991) elestirdigi
Hollywood’un kliselesmis temsillerine paralel bigcimde siklikla harika &gretmen
mitini yansitip yansitmadigi arastirilmistir. Hollywood un izleyicisine sundugu harika
ogretmenler; sahip olduklari aykiri tarzlartyla 6grencilerinin hayatlarina dokunabilen
(Heilman, 1991), anlayissiz okul yoneticileriyle ve/veya statiikocu ya da s1g 6gretmen
karakterleriyle ¢etin bir miicadeleye giren, her daim kétii egitim sistemiyle bir savas
igerisinde olan (Thomsen, 1993b) ve sonunda ya mutlak galibiyetlere ulasan ya da
onurlu malubiyetlere maruz kalan, neredeyse kusursuz karakterlerdir.

Sinemasal temsil ac¢isindan degerlendirildiginde, Ogretmenlik meslegi
cogunlukla mevcut algilar dogrultusunda sekillendirilmektedir. Hollywood
sinemasinda en sik temsil edilen meslek gruplarindan biri 6gretmenliktir; dgretmenler
genellikle degisimin Onciisii ve ahlaki rehber olarak resmedilirler (Dalton, 2017).
Astronot gibi diger bazi meslek gruplarinin imgeleri biiyiik 6l¢iide sinema tarafindan
inga edilirken, Ogretmen imgesi ise bireylerin gergek yasam deneyimlerinden
kaynaklanir. Hemen herkesin yasaminda birden fazla 6gretmenle karsilasmis olmast
nedeniyle, sinema izleyicinin zihninde 6gretmen figiirlerinin zaten var oldugunu
kabul ederek yola ¢ikar. Bu yiizden 6gretmen karakteri sifirdan yaratilmaz; yeniden
tiretilir. Sinema yalnizca bu karaktere yeni roller, nitelikler ve hatta zaman zaman
fantastik unsurlar yiikler.

Sinemanin ilk donemlerinden itibaren &gretmen karakterleri siklikla beyaz
perdede yer almis, bu temsiller donemsel kosullara ve tematik tercihlere bagli olarak
zaman i¢inde doniisiime ugramistir. Bu filmlerde sikg¢a islenen ortak temalardan biri
“kotiiye karst iyi” temasidir. Thomsen’e (1993b) gore bu temanin anlaminda belirgin
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bir kirilma, Blackboard Jungle (1955) filmiyle baslamistir. Bu filmden oOnce
egitimciler genellikle iyi tarafi temsil ederken, s6z konusu filmden itibaren, bas
kahraman olan dgretmen karakteri digindaki diger 6gretmenler, okul yoneticileri ve
hatta egitim sisteminin kendisi “kotii” tarafi temsil etmeye baslamistir. Bu durum
calismaya da esas olusturan harika(lastirilmig) Ogretmen mitinin baglangici
niteligindedir.

Tiirk sinemasinda 6gretmen temsillerinin genel karakteristigine baktigimizda ise
cogunlukla ideolojik misyonlar yiiklenmis 6gretmenleri goriiriiz. “Egitim konusunda
Tiirk sinemasinda daha ¢ok Tiirkiye Cumhuriyeti’nin kurucu ideolojisini topluma
benimsetmek baglaminda egitimciler lizerinden bir sunum s6z konusudur” (Yurdigil,
2014, 5.492). Bu filmlerde oldukg¢a saglam bir karakter yapisina sahip olan 6gretmen
“Kemalist ilkeleri Anadolu’ya tastyan, ilkelerin halk tarafindan benimsenmesinde
éncii rolii oynayan insandir. ... Idealist dgretmen tasrada hayata miidahale eder, var
olan yasami, olumsuzluklari, zaman zaman hayati pahasina degistirmeye c¢aligir”
(Yasartiirk, 2011, s.176).

Hollywood’da 1950’lerin ortalarindan itibaren basrolde gordigiimiiz harika
ogretmenler disindaki 6gretmenleri, okul yoneticilerini ve 6grencileri kotii karakterler
olarak gdrmeye baslariz. Bu andan itibaren sinemada &gretmen temsillerinde
birbiriyle taban tabana zit iki anlayis (mit) ortaya ¢ikar: Harika dgretmen diger kotii
Ogretmenlerin, okul yoneticilerinin ve 6grencilerin basiretsizliklerine, kotii niyetlerine
ve egitim sisteminin kendisine karsi miicadele eder (Thomsen, 1993a). Ortaya ¢ikan
mit, iyi 6gretmenin digslanmis, basina buyruk, bas belast ve siyahlara biirlinmiis bir
aziz oldugudur (Thomsen, 1993b). Ancak bunun yaninda baska bir fantezi miti daha
yaratilmigtir: Tipik 6gretmen yetersiz ve beceriksizdir; okul yoneticileri ise duyarsiz,
ilgisiz ve ¢ikarcidir (Thomsen, 1993b). Bu anlayigin {irlinii olan 6gretmen temali
filmlerin biiyiik bir ¢ogunlugunda, 6gretmenlerin ¢ogu yetersizdir; harika 6gretmen
ise nadir rastlanan bir karakterdir (Thomsen, 1993b).

1980'ler sinemasinda okullar, siklikla hakimiyetin 6grencilerde oldugu kaotik
mekanlar haline gelmigtir (Thomsen, 1993a). Teachers (1984) gibi komediler, diizeni
saglama cabalarin1 mizahi bir dille aktarirken; Summer School (1987), Stand and
Deliver (Kalk ve Diren, 1988) ve Lean on Me (1989) gibi filmler, basarisiz ve haylaz
6grencileri doniistiirmeye ¢alisan idealist 6gretmenlere odaklanmistir. Ayn1 donemde
Tiirkiye'de, 24 Ocak (1980) kararlari ve ardindan gelen 12 Eyliil (1980) askeri
darbesiyle neoliberal ekonomik doniisiim, Ogretmen temali filmleri derinden
etkilemistir. 1980 oncesi filmlerde kdye hem egitim hem kiiltiir hem saglik hem de
toplumsal yagam konusunda 1s1k olan kadin 6gretmen (Vurun Kahpeye, 1949-1964-
1973; Calikusu, 1966; Bir Dag Masali, 1967; Tatl Dillim, 1972) artik ekonomik
zorluklarin pengesinde, 6zel ders vererek ayakta durmaya c¢alisan ve nihayetinde sug
diinyastyla basi derde giren Ogretmen Zeynep’e (1989) evrilmistir. Bu tespiti
destekler nitelikteki bagka bir film ise yine 1980’lerin ikinci yarisinda (1988) ¢ekilmis
olan Ogretmen filmidir. Filmde, iistiin basarisindan dolay1 6diil olarak kiigiik bir
kdyden Istanbul’a tayin edilen ilkokul gretmeni Hiisnii’niin ailesini gegindirebilmek
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icin ekonomik zorluklarla bas etmeye calismasina ve yavas yavas akli dengesini
kaybetmesine taniklik ederiz.

Ogretmen figiiriinii anlatisinin merkezine yerlestiren filmler arasinda Olii
Ozanlar Dernegi (1989), harika 6gretmen temali filmler kanonunda 6ne ¢ikan bir
konuma sahiptir. Film, ilham verici tonuyla neredeyse “kiilt” mertebesine ulasmis ve
siklikla Ovgiiyle anilmis olsa da, 6gretmeni romantize eden ve hatta tehlikeli
sayilabilecek bir imgeyi yeniden iiretmesi nedeniyle gesitli elestirilere de maruz
kalmigtir. Bu elestirilerin temelinde, filmin merkezindeki karakter olan John
Keating’in gercekei bir egitimciden ziyade sinemasal bir kurgu iiriinii oldugu sav1 yer
alir. Heilman’in (1991) kiskirtict ifadesiyle: “Film ahlaki degildir; bir sahtekari
kahraman gibi sunmaktadir” (s. 418). Keating, siirdiiriilebilir akademik bir 6gretim
slirecinin pargast olmak yerine, pedagojik derinlikten ¢ok duygusal gosteriye 6ncelik
veren bir performans sanatgisi olarak resmedilir - bu imge izleyiciler ilizerinde
duygusal bir etki yaratabilir ancak egitimin ger¢ekligini ¢arpitma riski tasir.

Keating’i elestirmekten cok ona hayran olan bir kadin izleyici bana sdyle
demisti: Keating’in hayat1 bir podyum. O asla son zilin ¢almasii istemez.
Ciinkii ders biterse Keating oliir. ... Biz hi¢ Keating’i bir seyler dgretirken
gormiiyoruz. Bizim filmde gordiigiimiiz, egitim adina yapilan ve mantiklt
aciklamalar barindiran planl bir kitap ¢aligmasindan ziyade bize ger¢cekmis gibi
sunulan bir acik hava gosterisi, bir kir eglencesi ya da bir yaz gecesi diigiinden
bagka bir sey degildir. ... Keating aslinda bir 6gretmen degil, bir performans
sanatgisidir ki zaten &grencileri de ona “kaptan” diye hitap ederler. ... Ben
Ogretmenin, masum gengler tarafindan kahramanlastirilip, 6grettigi seyden daha
stiinmiis gibi kabul gérmesinin etik olmadigint savunuyorum (ss.418-423).

Bu elestiri, mevcut ¢aligmanin merkezinde yer alan temel bir soruyu giindeme
getirmektedir: Sinemasal temsil, harika Ogretmen figiirlerinde karizmayr ve
bagkaldirtyr pedagojik mesruiyetin 6niine ne 6l¢iide koymaktadir? Keating’in, egitsel
icerikten ¢ok performatif ilhama dayanan sunumu, 6gretmen figiiriinii mitolojik bir
karaktere doniistiirme yoniindeki sinemasal egilimin daha genis bir yansimasidir. Bu
tiir temsiller, egitimin sistemsel ve ideolojik boyutlarini ¢cogu zaman arka plana iter
ve bunlarin yerine bireysellestirilmis kahramanlik ve fedakarlik anlatilarini koyar.

Benzer bir 6riintii The Prime of Miss Jean Brodie (1969) filminde de kargimiza
cikar; burada bas karakter, ilham verici ama nihayetinde yikici bir egitimci olarak
kurgulanmistir. Tipki Keating gibi Bayan Brodie nin yontemleri de kisisel trajediyle
ve kurumsal diglanmayla sonuglanir; ancak sinemasal anlatim, izleyicide empati
uyandirir ve yanlis anlagilan asi 6gretmen arketipini pekistirir. “Brodie, ‘the créme de
la créme’ diye anilan bir grup tutkulu kiz Ogrencinin akil hocasidir; kizlar
Ogretmenlerinin cazibesine kapilirlar ve onun sanat ve edebiyat zevkinden hareketle
kendilerine genglik, politika, erkekler ve cinsellik konusunda bir yol ¢izerler”
(Mccluskey ve Mckinney, 2013, 5.250). Brodie’nin uglarda gezinen yontemleri, heniiz
12 yasinda olan &grencilerinden bir tanesinin Ispanya I¢ Savasi’nda hayatim
kaybetmesine bir digerinin ise ayni okulda calisan evli ve alt1 ¢ocuklu bir gorsel
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sanatlar 6gretmenin metresi olmasina neden olur. Film boyunca 6gretmenligin kendisi
icin her sey oldugunu her firsatta dile getiren Bayan Brodie, yasanan bu olaylar
neticesinde okul yonetimi tarafindan gérevden alinir. Bu tiir sinir agimi davraniglar
sorunlu olsa da, sinemasal bigemle cekici hale getirilerek izleyiciye sunulur ve bu
durum, harika 6gretmen mitinin etik siirlart ve kurumsal sorumluluklari nasil
golgeleyebilecegini ortaya koyar.

Brodie ve Keating, aslinda, ruh esidirler. Gergek isyancilar olarak, isyanlarinin
sonuglarindan korkmuyor gibi gériiniirler. ironik bir bigimde, senaristler de
onlar1 en etkili Ogretmenler olarak resmederler. Ogrencileriyle kolaylikla
iletisime gegebilirler; 6grencilerini en iyi sekilde motive edebilirler. Onlarin
sistem/miifredat igerisinde ¢aligmaya istekli olmamalari en nihayetinde sonlarini
hazirlar. Ne var Ki yetenekli senaristler, izleyicilerin, bu iyi 6gretmenlerin
diistiigii duruma {iziilmelerini saglarlar. Onlar hep sahip olunmak istenen
Ogretmenlerdir ve onlarin karakterlerine olan sempati diger 6gretmenlere ve
harika 6gretmenlerin sonunu hazirlayan sisteme olan 6fkeyi artirir (Thomsen,
1993b, 5.81).

Bu calisma, bu tiir karakterleri inceleyerek harika dgretmen mitinin yalnizca
nasil insa edildigini degil, ayn1 zamanda pedagoji ile performans arasindaki sinirlari
bulaniklastiran anlati teknikleri araciligiyla nasil siirdiiriildiiglinii de sorgulamaktadir.
Bu figiirleri yalnizca yiiceltmek yerine, onlarin hangi ideolojik islevleri yerine
getirdigini ve nihayetinde kimin ¢ikarlarini yansittigini sormak gerekmektedir.

1990’lardan bu yana Hollywood, benzer yiiksek biitceli hikdyeleri defalarca
pazarlayarak Ogretmen temsilleri dahil olmak ftizere c¢esitli kaliplasmis anlatt
Ortintiilerini pekistirmistir. Harika 6gretmenler, cogu zaman asi figiirler olarak sunulur
ve anlatilar1 kovboy filmlerine benzer bir yapi izler: Yalniz 6gretmen (kovboy), okula
gelir, biirokratlar1 alt eder, sorunlara meydan okur ve dgrencilerin sesi haline gelir
(Dalton, 1999; Keroes, 1999). Bu 6gretmenler umutsuz 6grencileri motive eder,
onlarin en yakin miittefikine doniisiir ve adeta sihirli bir degnekle hayatlarini
degistirir. Tiirkiye’de ise 1990’lardan itibaren sinema, yonetmen odakli bir yapiya
evrilmis ve auteur sinemacilar sinemasal anlatinin sekillenmesinde belirleyici rol
oynamaya baglamistir. Klasik Tiirk sinemasinin geleneksel yapilarindan uzaklasan
bazi yeni kusak yonetmenler, kendilerine 6zgii gorsel ve anlati bigimlerini yansitan
kisisel isluplar gelistirmistir. Bu doniisiim, tematik tutarlilik agisindan pargalanmis
bir yapinin ortaya ¢ikmasina neden olmus ve sinemadaki temsil bigimlerinde tekil bir
egilimi tanimlamay1 zorlagtirmistir (Erdogan & Goktirk, 2014; Suner, 2010). Bu
yonetmenlerin sanatsal perspektifleri dogrultusunda, 6gretmen temali filmlerin
yapisinda ve Ogretmen temsillerinde de cesitlilik goriildiigii soylenebilir. 2000’1i
yillarda bu ¢esitlilik devam etmistir; ancak bu kez farkli bir nedenden &tiirii: ticari
kaygi (Erdogan & Goktiirk, 2014). Bu ¢alismanin 6rnekleminde de goriilebilecegi
iizere, sinemada dgretmenler, giinlimiize dek, siyasi kimlikleriyle, diinya goriisleriyle,
dini inanglartyla, egitim anlayislariyla, idealleriyle, yiiklendikleri 6nemli misyonlarla,
cektikleri maddi zorluklarla, gosterdikleri fedakarliklarla, haylaz 6grencilerine karsi
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olan tutumlariyla, gercek hayattan belgesellerle, komik ve eglenceli karakterleriyle ve
hatta sadist taraflariyla ve diger pek ¢ok 6zellikleriyle temsil edilmislerdir.

Heilman (1991), Hollywood tarafindan {iretilmis bir harika 6gretmen miti
oldugunu ileri siirer. Bu fantezi mitinin/temasinin mevcut oldugu filmlerde izleyiciye
harikalagtirtlmis bir 6gretmen karakteri sunulur. Bu harikalastirma islemi iki
boyutludur: Birincisi, sunulan harika 6gretmenin her yoniiyle olumlanmasi; ikincisi
ise sunulan diger Ogretmenlerin ve/veya okul idarecilerinin tamamen olumsuz
ozellikleriyle temsil edilmesidir. Eger harika 6gretmen mitini benimsiyorsak, cogu
Ogretmen ve yoneticinin “beceriksiz budalalar” oldugu yoniindeki inanci da kabul
etmemiz gerekir; ¢iinkii harika 6gretmenin varlig1 bu varsayima dayanir (Thomsen,
1993b). Thomsen (1993b), sinemadaki harika 6gretmen mitini inceledikten sonra su
sonuca ulasir:

Bu fantezi tema analizinin ima ettigi sey 6gretmen filmlerinde yer alan dramatik
yapilar, ya da fantezi mitleri, izleyicilerin retorikal vizyonlarimin bir parcasi
haline geldigidir. Bu anlatilar artik toplumsal bir gergeklik kazanmis ve ulusal
diizeyde okullarimizi ve 6gretmenlerimizi algilayis bigimimizi sekillendirmistir.

. Harika 6gretmen mitinin evrimi, biiyliik olasilikla toplumdaki gergek
degisimleri yansitiyor olabilir. Ancak Hollywood’un popiiler inanglarimizi ve
kiiltiiriimiizii bicimlendirme giicii, toplumda yeni yeni filizlenmeye baslayan
sembolleri, imgeleri ve inanglart izleyicinin zihninde somutlagtirma
(nesnelestirme) egiliminden kaynaklaniyor olabilir. Iste bu nesnelestirme siireci,
yeni bir gergeklik yaratir (s. 83).

Bu c¢ikarim, calismanin temelini olusturmaktadir; zira arastirma, harika
Ogretmen mitinin yalnizca Hollywood’da degil, Tiirk ve diinya sinemasinda da yer
alip almadigini incelemektedir. Bu baglamda, s6z konusu baglamlardan segilen
O6gretmen temalt filmler smiflandirilarak bu mitin izleri siiriilmektedir. Filmler,
SYT’nin kavram seti kullanilarak, ya karsilastirmali ¢iftler halinde ya da biitiinciil bir
yaklagimla analiz edilmistir. Analizlerde, fantezi temasi, fantezi tipi ve anahtar
sahneler araciligiyla 6gretmenlik meslegine dair sekillenen retorikal vizyonlar temel
alinmstir. Izleyici tepkilerini degil, film evrenindeki sembolik mesajlar1 ve bunlarin
harika 6gretmen mitiyle olan uyumunu merkeze aldig1 i¢in retorikal topluluk kavrami
¢alismaya dahil edilmemistir. Son degerlendirmede, kiiresel sinemanin, Tiirk filmleri
dahil olmak iizere, 6gretmeni nasil temsil ettigi ve hangi normlari sembolik olarak
tesvik ettigi ele alinmaktadir.

Ogretmen temali filmleri SYT cercevesinde analiz etmenin kilit noktasi, bu
filmlerin bireylerin fantezi diinyasi iizerindeki etkisidir. Bu tiir filmler, “sinema etkisi”
yoluyla bu diinyayi sifirdan yaratamaz; yalnizca yeniden iretebilirler. Ciinkii modern
endiistriyel toplumlarda yasayan bireylerin bilylik ¢ogunlugu egitimle ilgili kisisel
deneyimlere sahiptir. Bu gercek deneyimler, bireylerin fantezi diinyasinda
Ogretmenler, yoneticiler ve ebeveynler gibi tanidik rolleri igeren bir “okul vizyonu”
olusturur. Sinemanin 6gretmen karakterlerine iliskin bir retorikal vizyon kurabilmesi
icin bu mevcut vizyonlar i¢inde caligmasi gerekir. Ancak bu vizyonlar1 yeniden
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sekillendirmek, yenilerini yaratmaktan daha zordur; ¢iinkii var olan vizyonlar
degisime direng gosterebilir. Bu nedenle sinema, mesajlarini zaman iginde farkli
filmler ve fantezi temalar1 araciligiyla tekrar tekrar ileterek bir “siireklilik” stratejisine
bagvurur. Ciinkii kitle iletisim araclarina artan diizeyde maruz kalmak, insanlarin
gercek diinyanin medya igerikleriyle ortiistiigiine inanmasina neden olur (Potter &
Chang, 1990). Ogretmen temali filmler agisindan bakildiginda, medyada 6gretmenler
ve dgretmenlik meslegi hakkinda tekrar tekrar sunulan hem olumlu hem de olumsuz
mesajlar, kamuoyunun dgretmenlere ve meslege iliskin inanglarini etkileyebilir ya da
pekistirebilir (Thomsen, 1993a).

Gilinlimiiz a¢isindan tartismali olsa da, ¢alismanin 6rneklemindeki ilk film olan
“Bat1 Cephesinde Yeni Bir Sey Yok”tan (1930) bu yana, filmlerin dzellikle geng
izleyicilerin algilarin1 bigimlendirmedeki etkisi tartisma konusu olmustur. Blumer
(1933), sinemanin c¢ocuklarin sembolik diinyalarmna etkisi hakkinda su
degerlendirmede bulunur:

Sinema filmlerinin hem belirli fikirler hem de genel bir diisiince g¢ergevesi
saglayarak ilkokul cagindaki ¢ocuklarin zihinlerini kayda deger bir sekilde
sekillendirdigini sdylemek yanlis olmaz. Ortalama bir ¢ocugun giinliik hayattaki
deneyimlerini yorumlamak i¢in kullandig1 imgelerin biiyiik bir kisminin kaynagi
sinema filmleridir (s.142).

Blumer (1933), sinema filmlerinin sira dis1 olan1 siradanmis gibi sunmasi, hayal
giicli ve gergekligi barindiran giiglii igerikleri olmasi, genclerin deneyimlemeyi
isteyecegi bir yasam tarzini resmetmesi ve genglerin fantezi/hayal diinyasina etki
etmesi gibi Ozellikleri oldugu belirtilmistir. Bu iddia zamanla evrilmis olsa da,
Ozellikle siiper kahraman filmleri baglaminda hala gecerliligini koruyor gibi
gorinmektedir (Dinella vd., 2017). Gengler hem sinemanin hem de egitimin ana hedef
kitlesi oldugundan, sinemadaki 6gretmen temsilleriyle ger¢ek yasamdaki deneyimler
arasinda olusabilecek bir bosluk; kafa karigikligina, hayal kirikligina ya da yanlis
algilara yol agabilir.

Adorno ve Horkheimer (1944/2002), sanayilesmis kiiltiirde filmlerin ticari
kaygilarla yonlendirildigini 6ne siirer. Gise basarisi elde edebilmek i¢in sinemanin
izleyici begenileriyle ortiismesi gerekir - bu da senaryolarin birbirine benzemesine yol
acar - ve izleyicinin filmi gercekmis gibi algilamasint saglamasi beklenir. Bu durum,
Ogretmen temsillerinin nasil sekillendigi baglaminda bu ¢alismayla dogrudan
iliskilidir. Izleyici beklentilerine uygun idealize edilmis Ogretmen karakterleri
yaratmak, tekrarlayan anlatilar iiretmeye neden olurken; bu karakterlerin gergekmis
gibi sunulmasi, belirli 6gretmen imajlarmin zamanla sembolik olarak pekigmesini
saglar ve harika 6gretmen mitinin siirdiiriilmesine katkida bulunur.

Konuya daha pozitif ve iyimser bir objektiften bakilacak olursa kitlesel
medyanin dzellikle de televizyon ve sinema yapitlarinin iyi niyetli ellerden ¢giktiginda
giiclii birer pedagojik araca doniisebildigi goriilmektedir (Pinto, Cardoso ve Soares,
2021). Genelde kitle iletigim araglart (¢caligma 6zelinde ise sinema) ve egitim olgusu,
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karsilikli bir etkilesim icerisindedir (Eslamiakaram, 2024). Ozellikle film, degisik
cevre ve kosullarla ilintili olmasi, oldukg¢a genis bir kitleye hitap edebilmesi, gercegi
oldugu gibi sunmasi, olaylart yeniden gosterebilmesi, oldukg¢a giidiileyici bir arag
olmas1 ve animsamay1 kolaylastirmasi gibi nedenlerden dolayi egitim siirecinde daha
cok tercih edilir durumdadir (Demircioglu, 2007; Hobbs, 2020; Jenkins, 1979;
Kurtdas, 2021; Mayer, 2014).

SYT ile uyumlu pek ¢ok calisma, sinemanin izleyicinin sembolik diinyasini
derinden etkiledigini 6ne siirmektedir. Sinema, imgesel araglarla yeni algilar
olusturabilir veya mevcut olanlari yeniden sekillendirebilir; bu durum da izleyicilerin
bu temsilleri igsellestirerek gergek yasamlarinda yansitmalarina neden olabilir. Bu
baglamda, Thomsen’in (1993b) Hollywood sinemasinda tespit ettigi harika 6gretmen
miti, modern kapitalist toplumlarda istendik bir yanlhs biling (false consciousness)
bi¢iminin olusumuna katkida bulunabilir; ¢iinkii idealize edilmis 6gretmenlerin tekrar
tekrar sunulmasi, izleyicilerin meslege dair sembolik algilarina yerlesir.

Ogretmenlik, kiiresel sinemada en sik temsil edilen mesleklerden biridir; ancak
bu temsiller kiiltiirel olarak farkli ydriingelerde sekillenir. Hollywood, harika
O0gretmen mitini 1930°1lar-50’ler arasinda ideallestirme, 1950’ler—80’ler arasinda
sistem elestirisi ve 1990’lardan giiniimiize neoliberal bireycilik asamalarinda
evrimlestirirken (Dalton, 2017; Thomsen, 1993b); Tiirk sinemasi1 6gretmeni 1940°lar-
80’ler arasinda ulus kurucu, 1980’lerde ekonomik sikintilarin magduru, 1990’lardan
itibaren ise degisken temalarin 6znesi olarak insa etmistir (Erdogan & Goktiirk, 2014;
Yasartiirk, 2011).

Hollywood’daki 6gretmen stereotipleri genis capta belgelenmis (Dalton, 2017)
ve harika 6gretmen miti Bati sinemasi 6zelinde Heilman (1991) ve Thomsen (1993b)
gibi ¢aligmalarla elestirel bigimde incelenmis olsa da, bu mitin Tiirk sinemasindaki
goriiniimleri yeterince arastirilmamugtir. Bu ¢alisma, s6z konusu boslugu su soruyla
ele alir: Kiiresel anlatilarla karsilastirildiginda Tiirk sinemasi, bu miti yeniden mi
iiretir, yoksa yikar mi1? SYT cer¢evesinde yiiriitilen bu analiz, yalnizca evrensel
stereotipleri degil, ayn1 zamanda yerel baglama 6zgii fantezi temalar1 ve fantezi
tiplerini de ortaya koyar. Bulgular, bu mitin yalnizca Bati’ya 6zgii bir kurgu oldugu
varsayimini - sorgulamakta ve onun Tirkiye Olgegine nasil uyarlanabildigini
gostermektedir.

Onceki calismalar, &gretmen temsillerini 6zellikle Hollywood un idealize
edilmis anlatilar1 ve harika 6gretmen mitinin dogusu baglaminda ele almigtir (Dalton,
1999; Heilman, 1991; Thomsen, 1993b). Bu ¢aligmalar genellikle Bati kiiltiirel
baglamlarina odaklanarak Ogretmen karakterlerinin ahlaki kahramanlar ya da
reformcular olarak tistlendigi sembolik islevleri vurgular. Ancak Hollywood ile Bati
dis1 sinema endiistrileri arasinda bu mitin nasil insa edildigine ve yerellestirildigine
dair sinirli sayida karsilastirmali analiz bulunmaktadir. Bu ¢alisma, bu agidan farklilik
gostererek kiiltiirlerarasi bir bakis sunar; Tiirk ve diinya sinemasini1 SYT merceginden
karsilastirir ve kiiltiirel, politik ve ideolojik baglamlarin 6gretmen temsillerini nasil
etkiledigini ortaya koyar.
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Hollywood’da 6gretmen temsilleri daha 6nce bir¢ok ¢aligmada tartigilmig olsa
da, bu mitin siirekliligi ve kiiresel diizeyde yayilmasi nedeniyle yeniden ele alinmasi
gerekmektedir. Ozellikle geng izleyiciler iizerinde 6gretmen temal: filmlerin meslek
algisini1 hala sekillendirmeye devam etmesi, bu temsillerin nasil evrildigini ve farkli
kiiltiirel baglamlarda nasil yerellestirildigini analiz etmeyi her gegen giin daha énemli
hale getirmektedir. Bu ¢aligma, Tiirk sinemasi ve kiiresel sinemay1 karsilastirarak, s6z
konusu mitin nasil kuruldugunu, uyarlandigin1 ya da sorgulandigini ortaya koyarak
mevcut literatiire katki saglamayr amaclamaktadir. Aym1 zamanda sinemanin
ogretmenlik meslegine dair izleyicilere dayattigi sembolik normlar1 da gozler oniine
sermeyi hedeflemektedir. Ayrica, sinema anlatilarindaki giincel yonelimler ile
toplumsal egitim algilarindaki degisimlerin bu analizi giincellemeyi gerekli kildigi,
¢linkii 6nceki ¢aligmalarin (6rnegin Heilman, 1991; Thomsen, 1993b) 6nemli kiiresel
ve teknolojik doniisiimlerden once yapilmis oldugu unutulmamalidir. Bu yeniden
degerlendirme, sinemanin pedagojik idealleri nasil siirdiirdiigii ya da elestirdigine dair
daha incelikli ve kiiltiirlerarasi bir anlayisa katki sunmaktadir.

Bu caligsma, 6gretmen temsillerine Tiirk ve diinya sinemasi perspektifinden, SYT
cergevesinde karsilastirmalt  bir yaklagim getirerek mevcut literatiire katki
saglamaktadir. Harika 6gretmen mitinin farkli kiiltiirel baglamlarda nasil isledigini
inceleyerek yalnizca kaliplagsmis temsillerin siirekliligini sorgulamakla kalmaz; ayni
zamanda sinemanin egitim ve egitimcilerle ilgili kamusal algilar1 nasil
sekillendirdigine dair sembolik iglevlerini de agiga ¢ikarir. Boylece, 6zellikle Tiirk
sinemasinin siklikla ihmal edildigi ve Hollywood merkezli analizlerin 6ne ¢iktigi
mevcut yazina 6nemli bir katki sunar.

Aragtirma, 1930-2015 yillar1 arasinda {iretilen, 6gretmen karakterlerinin basrol
ya da yardimci rolde yer aldigi ve harika Ogretmen mitinin tematik olarak
izlenebildigi, Tiirkiye dahil 21 farkli ilkeden segilmis 60 filmle sinirlidir. Bu ¢aligma,
Tiirk ve diinya sinemasindan secilmis filmlerde 6gretmen imgesinin sembolik olarak
nasil insa edildigini ve izleyiciye nasil aktarildigini incelemeyi amaglamaktadir;
ozellikle de harika 6gretmen mitinin yeniden tiretildigi ya da sorgulandig1 6rnekler
iizerinden bir ¢dziimleme sunmaktadir. Arastirma problemi, bu sembolik temsillerin
sinemasal anlat1 i¢inde nasil islev gordiigiinii ve 6gretmenlik meslegine dair kiiltiirel
algilar hakkinda ne tiir ipuglar1 verdigini anlamaya odaklanmaktadir.

Aragtirmanin genel amaci, Tirk ve diinya sinemasi Orneklerinde harika
Ogretmen mitinin izini siirmek ve harika 6gretmen ile kotii 6gretmen karakterlerinin
yer aldigi filmleri SYT terminolojisiyle analiz ederek bu filmlerin 6gretmenlik
meslegi acisindan verdigi sembolik mesajlar1 ¢oziimlemektir. Arasgtirmanin genel
amac1 dogrultusunda su sorulara cevap aranmaktadir:
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1. Tirk ve diinya sinemasinda harika Ogretmen karakterleri nasil temsil
edilmektedir?

2. Tirk ve diinya sinemasinda kotli &gretmen karakterleri nasil temsil
edilmektedir?

3. Filmlerde temsil edilen harika ve kotii 6gretmen karakterlerinin Tiirk ve
diinya sinemasi karsilastirmasinda benzegen ve ayrisan yonleri nelerdir?

4. Tirk ve diinya sinemasinda temsil edilen harika ve koti oOgretmen
karakterleri harika 6gretmen mitine ne diizeyde dayanak ya da kars1 argiiman
olusturmaktadir?

5. Temsil edilen harika ve kotii 6gretmen karakterleri 6zelinde, Tiirk ve diinya
sinemasinin dgretmenlik meslegi baglaminda igerdigi sembolik mesajlar
nelerdir?

Yontem

Bu arastirma, nitel aragtirma tiiriinde bir ¢aligmadir. Heath’e (1997) gore, nitel
aragtirmacilar insanla ilgili olgulari tanimlamay1 ve anlamayi amagclar. “Nitel bir
sorgulama siirecine dayanan bir ¢aligmanin hedefi, toplumsal ya da insana dair bir
sorunu ¢oklu bakis agilariyla anlamaktir” (Dobbin & Gatowski, 1999, s. 42). Bu
dogrultuda, nitel arastirma, arastirmacinin ilgili olguyu betimleme veya tasvir etme
konusundaki yetkinligini ortaya koyan ayrintili raporlar iiretir (Myers, 2000).

Modern nitel arastirma, katilimecr gézlem ve goriisme yontemlerinin yaninda
deneyimsel dogal ortam goézlemi, fotografik yontem (video kaydi da dahil olmak
iizere), tarihsel analiz (histiography), belge ve yazili materyal analizi, sosyometri,
sosyodrama ve benzeri etnometodolojik deney, etnografik arastirma ve pek ¢ok ortiilii
gozlem teknigini de icermektedir (Berg, 1998). Calismada Tiirk ve diinya
sinemasindan dgretmen igerikli pek ¢ok film analiz edilmektedir ve ¢alisma esas
olarak “fotografik yontem” kullanilarak olusturulmustur. Bu baglamda “fotografik
yontem” terimi, hareketli goriintiilerin (film sahnelerinin) analizini kapsayacak
sekilde genisletilmistir. Yontem yalnizca duragan gorsellerle smirli kalmayip
sahnelerin kapsamli bigimde degerlendirilmesini igermektedir.

Bu ¢alismada, Tiirk ve diinya sinemasindan gretmen karakterlerin yer aldigi
birgok film, Oncelikli olarak sinemasal sahne analizi yontemiyle incelenmistir.
Yalnizca duragan goriintiilere odaklanmak yerine, se¢ilen sahneler anlati yapisi,
sinematografik teknikler, karakter sunumlar1 ve tematik unsurlar agisindan
degerlendirilmistir (Bordwell vd., 2023). Bu yaklagim, 6gretmen figiiriiniin sinemada
hem gorsel hem de anlatisal yollarla nasil inga edildigini kapsamli bi¢imde anlamay1
miimkiin kilar. Calismanin odak noktasi sahne analizi olmakla birlikte, uygun oldugu
yerlerde isitsel unsurlarin (6zellikle diyaloglarin) rolii de dikkate alinmistir.

Arastirma Modeli

Caligma, nitel bir arastirma yontemi olan “igerik analizi” yoluyla hazirlanmistir.
Ogiilmiis’e  (1991) gore icerik analizi, bireylerin davranislarini  dogrudan
gozlemlemek yerine, onlarin sembolik eylemlerini ya da kitap, makale, televizyon
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programi, film gibi iletisim materyallerini incelemeyi esas alir. Bu calismanin
inceleme materyalini ise sinema filmleri olusturmaktadir. Aragtirmada, Tiirk ve diinya
sinemasinda harika 6gretmen mitinin izini siirerken, ¢alismayr kuramsal bir temele
oturtmak ve nesnelligi saglamak amaciyla SYT terminolojisinden yararlanilmis;
icerik analizi sinema filmlerine 6zgii bigimde uygulanmustir.

Evren ve Orneklem

Bu galismanin evrenini, 1930 ile 2015 yillar1 arasinda iretilmis, 6gretmen
karakterlerinin ana ya da yan rollerde yer aldigi Tiirk ve diinya sinemasi filmleri
olusturmaktadir. Evren; sinema veri tabanlari, akademik kaynaklar ve sinemada
O0gretmen temsiline odaklanan tematik film listeleri aracilifiyla belirlenmistir.
Calismanin orneklemi, belirli Olgiitlere gore secilen 60 filmden olusmaktadir
(Tiirkiye’den 21, diger 20 iilkeden toplam 39 film). Secim Olgiitleri sunlardir: (1)
Anlat1 icerisinde 6gretmen karakterinin ana ya da yan figiir olarak yer almasi ve (2)
filmin harika 6gretmen mitiyle olumlu ya da olumsuz anlamda iligkili olmasi.
Tiirkiye’den 21, diger 20 farkl: iilkeden 39 olmak iizere toplamda 60 film secilerek
kiiresel sinemayr temsili diizeyde yansitan ¢esitlendirilmis bir &rneklem
olusturulmustur. 1930-2015 donemi tarihsel ve sinemasal nedenlere dayali olarak
tercih edilmistir. Baslangi¢ noktasi olan 1930 yili, sesli sinemanin yaygin bigimde
benimsenmeye baslandigi donemi ifade eder; bu sayede 6gretmen karakterlerinin ve
onlarin pedagojik ideolojilerinin daha karmasik bigcimlerde temsil edilmesi miimkiin
hale gelmistir. Her ne kadar sesli sinemaya gecis The Jazz Singer (1927) ile baglamis
olsa da, 1930’lara gelindiginde sesli film sektdrdeki standart haline gelmistir. Bitis
noktas1 olarak secilen 2015 yili ise, tarihsel kapsamin biitiinliiglinii saglarken ayni
zamanda caligmanin analitik acidan yonetilebilirligini korumayr amaglamaktadir.
2015 sonrast iiretilen filmler giderek dijital platform ¢aginin bir pargasi haline gelmis;
bu da iiretim ve dagitim bigimlerinde bu ¢aligmanin kapsamini asan bir doniisiim
yaratmigtir.

Calismada, harika Ogretmen mitine tez ve antitez olusturan filmlerin
derinlemesine analiz edilebilmesi amaciyla “amagli Ornekleme” yontemi
kullanilmistir. Amagli 6rnekleme, seckisiz olmayan, ¢alismanin amacina bagli olarak
bilgi agisindan zengin durumlarin segilerek derinlemesine arastirma yapilmasina
olanak taniyan bir 6rnekleme yaklagimidir (Biiyiikoztiirk vd., 2012, s. 92).

Harika Ogretmen mitini temsil eden bir 6rneklem olusturmak amacriyla
“maksimum cesitlilik 6rnekleme” teknigi kullanilmistir. Bu kapsamda dikkate alinan
Ol¢iitler sunlardir:

e  Farkli iilkelerden, farkli egitim sistemlerine sahip filmler se¢ilerek 6gretmen
temsillerindeki kiiltiirel farklarin yakalanmasi,

e Farkli donemlerden (klasik ve modern yapimlar) filmler segilerek harika
O0gretmen algisindaki degisimin yansitilmasi,

e  Farkl tiirlerden (dram, komedi, biyografi vb.) filmler dahil edilerek anlati
cesitliliginin saglanmast,
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e Farkli sosyo-ekonomik baglamlarda gecen filmlerle 6gretmen figiiriiniin
digsal faktorlerle nasil sekillendiginin incelenmesi.

Harika 6gretmen mitine karsit bir drneklem olusturmak amaciyla ise “asiri
durum 6rneklemesi” teknigi kullanilmistir. Bu baglamda belirlenen 6l¢iitler sunlardir:

e Ogretmen figiiriiniin idealize edilmis harika 6gretmene zit bigimde tasvir
edilmesi,

e Ogretmenin otoriter, yetersiz, etik dis1 ya da geleneksel 6gretmen idealini
bozan bigimde sunulmasi,

e Opretmenin pedagojik yaklasiminin, dgrenciler iizerindeki etkisinin ve
toplumsal algisinin miti sorgulayan bir yap1 olusturmasi.

Bu ornekleme stratejileri araciligiyla, Tiirk ve diinya sinemasinda harika
Ogretmen mitinin hem yeniden {iretimine hem de yapibozumuna iliskin kapsamli bir
analiz saglanmas1 amag¢lanmustir.

Veri Toplama Teknigi ve Araci

Calismada veri toplama aract olarak “dokiiman inceleme” kullanilmistir.
Dokiiman incelemesi, arastirilmast hedeflenen olgu ve olaylar hakkinda bilgi igeren
yazili ve gorsel/isitsel materyallerin analizini kapsar (Madge, 1965). Bu ¢alismada
dokiiman olarak harika 6gretmen mitine tez ve anti-tez olusturabilecek Ggretmen
karakterlerinin yer aldigi Tirk ve diinya sinemasindan Ornekleriyle filmler
incelenmektedir.

Veri Toplama

Calismada, SYT terminolojisi ii¢ temel kavram {izerinden kullanilmustir: (1)
fantezi temalari, (2) fantezi tipleri ve (3) retorikal vizyonlar. Bu kavramlar,
filmlerdeki dgretmen temsillerinin izleyicilerin zihninde nasil ortak bir toplumsal
gerceklik insa ettigini agiklamak amaciyla kullanilmigtir (Bormann, 1982c¢). SYT nin
temel kavramlarindan biri olan fantezi tema analizi, ¢alismada 6nemli bir rol
oynamaktadir. Anlatilarda tekrar eden motifler, karakterler ve dramatik yapilar tespit
edilerek izleyiciler arasinda ortak anlamlarin nasil olustugu ortaya konmustur.
Gruplar i¢indeki anlam iiretim siireglerini agiklayan fantezi tipleri, belirli sdylem
kaliplarinin topluluklar iginde nasil yayildigini gostermek i¢in kullanilmis ve bu
sayede harika 6gretmen mitinin nasil ingsa edilip kiiltiirel olarak icsellestirildigi
aciklanmstir. Izleyicilere yonelik olusturulan iletileri temsil eden retorikal vizyonlar,
filmlerin 6gretmenlik meslegine dair ilettikleri sembolik mesajlar1 yansitmaktadir.
SYT terminolojisinin kullanimz, bireysel anlatilarin (filmler, diyaloglar vb.) nasil daha
genis bir toplumsal anlatiya donistiigiinii agiga ¢ikarmistir. Bu durum, &zellikle
Ogretmen figiiriiniin ideallestirilmesi siirecinde belirginlesmekte ve SYT’nin bu
olguyu aciklamadaki islevsel roliinii ortaya koymaktadir.

Veri toplama siirecinin ilk adimi, harika 6gretmen mitine tez ve antitez olusturan
filmlerin belirlenmesidir. Bu amagla ¢alisma, filmlerin se¢imi ve siniflandirilmasinda
bir yol gosterici gergeve olarak SYT’yi kullanmustir. Ortak anlatilar ve semboller



Harika Ogretmen Miti: Tiirk Sinemast Diinva Sinemasina Kars 1073

araciligiyla bir grup iginde nasil ortak anlamlarin olustugunu inceleyen SYT
(Bormann, 1985), 6gretmen temsillerinin sinemada harika 6gretmen mitine nasil katki
sagladigim1 ya da onu nasil sorguladigini analiz etmek i¢in kuramsal temel
olusturmustur. Fantezi temalar1 (filmlerde tekrar eden anlati driintiileri), fantezi tipleri
(bu anlatilar i¢inde yer alan daha genis sembolik yapilar) ve retorikal vizyonlar
(izleyiciye yonelik olusturulan mesajlar) ¢alismada segilen filmleri siiflandirmada
kullanilmistir.

Secim siireci birden fazla asamada yiiriitiilmiistiir. [lk asama, akademik literatiir
taramasidir. Sinemada Ogretmen temsili {izerine yapilmis makale ve akademik
calismalar analiz edilmistir. Bu kaynaklarda agik¢a adi gegen filmler on listeye
ahnmustir. kinci asama ise sistematik film taramasidir. Daha temsili bir 6rnekleme
ulagmak ve yalnizca daha 6nce calisilmis filmlere odaklanarak 6nyargi olusmasini
engellemek amaciyla IMDb, Beyaz Perde, Google Scholar, Web of Science ve Ankara
Universitesi E-Kiitiiphane gibi veri tabanlarinda sistematik bir arama
gerceklestirilmistir. “Ogretmen filmleri”, “egitim temali filmler” ve “sinemada harika
O0gretmen miti” gibi anahtar kelimeler kullanilmistir. Filmleri daha yapilandirilmig
bigimde se¢mek ve hari¢ tutmak igin dahil etme ve harig tutma 6lgiitleri belirlenmistir.

Asagidaki olgiitler seffaflig1 saglamak amaciyla uygulanmistir:
Dahil Etme Olgiitleri

Zamansal Kapsam. Ogretmen temsillerindeki tarihsel —degisimleri
yakalayabilmek amaciyla 1930-2015 yillar1 arasinda iiretilmis filmler.

Temsil Odakhilik. Anlatida 6gretmen karakterinin basrol veya yardimci rolde
yer almast.

Harika ogretmen mitini destekleyen ya da mite karsitlik olusturan filmler
(Heilman, 1991).

Tematik Kategorizasyon. Onceden tanimlanmus arketiplere uyan filmler
(Aydinlik Taraftaki Ogretmenler ve Karanlik Taraftaki Ogretmenler).

Tiir ve Bi¢cim Cesitliligi. Agirlikli olarak kurgusal anlat1 yapisina sahip drama,
komedi, biyografi, tarihi ve fantastik tiirlerdeki filmler.

Cografi Cesitlilik. Tiirk sinemasindan 21 film ve diinya sinemasindan 20
iilkeden 39 film ile kiiltiirlerarasi analiz imkani.

Tematik Uygunluk. Calisma (6gretme ortami) sartlari, Ogrenci-6gretmen
iligkisi, 6gretmenlerin yagam kosullar1 gibi egitim dinamiklerini agik bi¢imde ele alan
filmler.

Hari¢ Tutma Olgiitleri
Zamansal Dislama. 1930-2015 disindaki tarihlerde gekilen filmler.

Marjinal Ogretmen Rolleri. Ogretmenin yalnizca kisa sahnelerde yer aldig1 ve
anlat1 acisindan 6nemsiz oldugu filmler.
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Tematik Belirsizlik. Aydinlik veya karanlik taraf 6gretmen kategorizasyonuna
uymayan, tematik olarak noétr filmler.

Tiir Kisitlamasi. Deneysel filmler gibi kurgusal olmayan sinema tiirlerinin
(belgeseller hari¢) dislanmasi.

Erisilebilirlik Sorunlari. Dil engeli veya arsiv yetersizligi nedeniyle
ulasilamayan filmler.

Bu siire¢ sonunda yaklasik 200 filmlik kapsamli bir film listesi olusturulmustur
ve bu listenin %80’i diinya sinemas: 6rneklerinden olusmaktadir. Bu genisletilmis
yaklagim, calismanin yontembilimsel biitiinliigiinii ve kiiltiirel ¢esitliligini artirarak
anlamli bir film 6rneklemi ortaya koymustur.

Etik Kurul Karan

Bu makale, bir yiiksek lisans tezinden tiiretilmistir ve veri toplama yontemi
olarak dokiiman analizi kullanilmistir. Calismada insan katilimcilar veya kisisel
veriler yer almadigindan etik kurul onay1 gerekmemektedir.

Verilerin Analizi

Calismada yer alan verilerin analizinde igerik analizi teknigi kullanilmistir.
Analiz basamaklar su sekildedir:

Verilerin Kodlanmasi

Toplanan veriler, ¢ok agamali bir kodlama siireciyle tiimevarimsal (indiiktif)
analize tabi tutulmustur. ilk olarak, secilen tiim filmler izlenmis ve &gretmen
temsilleri, sinif i¢i etkilesimler, pedagojik yaklasimlar ve sembolik unsurlar agisindan
analiz edilmistir. {lk asamada acik kodlama (open coding) uygulanarak filmlerde
tekrar eden temalar ve anlati 6riintiileri belirlenmistir. Sonrasinda eksenel kodlama
(axial coding) yapilarak benzer kodlar daha genis temalar altinda gruplanmis ve bu
siire¢ sonucunda iki ana kategori ortaya ¢ikmustir: Aydimlik Taraftaki Ogretmenler ve
Karanlik Taraftaki Ogretmenler. Aydinlik taraftaki 6gretmenler, ogrenciler
iizerindeki olumlu etkileri, etik duruslari ve egitime bagliliklariyla karakterize
edilirken; karanlik taraftaki 6gretmenler ise manipiilasyon, otoriter kontrol ya da
ahlaki belirsizlik gibi 6zelliklerle tanimlanmigtir. Bu kavramsal yapi, ¢aligmanin
analizine kuramsal bir omurga saglamustir.

Kategorilerin ve Temalarin Bulunmasi

Kodlar bir araya getirilip incelenmis, ortak ve ayrisan yonleri tespit edilerek
simiflandirma islemi yapilmistir. Bu simiflandirma asamasinda, Aydinlik Taraftaki
Ogretmenler bashigi altinda iki alt baslik tanimlanmistir: (1) Kisiliklerine gore
dgretmenler ve (2) Degisen digsal faktdrlere gore ogretmenler. Ikinci alt bashk
(degisen dissal faktorlere gore 6gretmenler) altinda ise ¢ alt grup belirlenmistir: (2.1.)
Calisma sartlarina goére ogretmenler, (2.2.) Ogrenci-dgretmen iliskisine gore
Ogretmenler, (2.3.) Degisen yasam kosullarina gore 6gretmenler. Karanlik Taraftaki
Ogretmenler bashig altinda ise tek bir alt baslik tanimlanmustir: Ahlaksiz / Sadistik /
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Koti Ruhlu  Ogretmenler. Filmler, bu alt baghklar ve alt gruplara gore
siiflandirilmistir. Farkli kitalardan ve gesitli iilkelerden filmlerin dahil edilmesine
Ozen gosterilmis; film listesi, her alt baglik ve alt grubu en iyi temsil ettigi diisiiniilen
orneklerle sadelestirilmistir.

Verilerin Kodlara ve Temalara Gore Diizenlenerek Tanimlanmasi

Veriler anlasilir bir sekilde tanimlanmaya ¢alisilmistir. Sadelestirme sonucunda,
calismada kullanilmak {izere 21’1 Tiirk sinemasi, 39’u diinya sinemas1 drnegi olmak
iizere toplam 60 filmlik bir caligma evreni ortaya ¢ikmistir. Filmlerin kodlarina ve
temalarina gore yeniden diizenlenmesi ve tanimlamasi yapilmustir.

Bulgularin Yorumlanmasi

SYT’nin kavram setinde yer alan “fantezi temas1”, “fantezi tipi” ve “retorikal
vizyon” kavramlari c¢alismanin yapisal c¢oziimlemesinin yapilmast amaciyla
kullanilmustir. Analizler sonucunda elde edilen bulgular yorumlanmis ve mevcut
bulgulardan sonuglar ¢ikarilmistir. Tiirk ve diinya sinemasindan olusturulan ¢aligma
evreninden elde edilen verilerin yeniden analizi sonucunda, harika 6gretmen miti ile
paralel ve bu mite karsit olan bulgular tartisilmustir.

Calismanin gegerligini desteklemek amaciyla, 6nceki akademik caligmalar ve
bagimsiz sistematik bir film taramasi dahil olmak iizere ¢oklu veri kaynaklari
kullanilmustir. Ayrica, kodlama siirecinde tiimevarimet bir yaklasim benimsenmis ve
ortaya ¢ikan temalarin dogrulanmasi i¢in akran goriisiine bagvurulmustur. Farkli
kiiltiirel baglamlardan ve sinema geleneklerinden filmlerin segilmesiyle bulgularin
mevcut veri setinin Otesine genellenebilirligi artirlmigtir. Baglamsal anlayisi
desteklemek i¢in filmler ve tematik unsurlarina dair ayrintili betimlemeler
sunulmustur. Tutarlilik saglamak adina detayli bir kodlama ¢ergevesi gelistirilmis ve
tim filmler sistematik bir sekilde bu gercevede incelenmistir. Ek olarak, tematik
yorumlamalardaki kararlilig1 saglamak i¢in bir alt film grubu belirli bir siire sonra
yeniden kodlanmigtir.

Etik Kurul Karan

Bu makale, bir yiiksek lisans tezinden tiiretilmistir ve veri toplama yontemi
olarak dokiiman analizi kullanilmistir. Calismada insan katilimcilar veya kisisel
veriler yer almadigindan etik kurul onay1 gerekmemektedir.

Verilerin Analizi
Calismada yer alan verilerin analizinde igerik analizi teknigi kullanilmigtir.
Analiz basamaklari su sekildedir:

Verilerin Kodlanmasi

Toplanan veriler, ¢ok agamali bir kodlama siireciyle tiimevarimsal (indiiktif)
analize tabi tutulmustur. Ilk olarak, secilen tiim filmler izlenmis ve &gretmen
temsilleri, sinif i¢i etkilesimler, pedagojik yaklasimlar ve sembolik unsurlar agisindan
analiz edilmistir. {lk asamada acik kodlama (open coding) uygulanarak filmlerde
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tekrar eden temalar ve anlati Oriintiileri belirlenmistir. Sonrasinda eksenel kodlama
(axial coding) yapilarak benzer kodlar daha genis temalar altinda gruplanmis ve bu
siire¢ sonucunda iki ana kategori ortaya ¢ikmistir: Aydinlik Taraftaki Ogretmenler ve
Karanlik Taraftaki Ogretmenler. Aydinhik taraftaki Ogretmenler, ogrenciler
iizerindeki olumlu etkileri, etik duruslar1 ve egitime bagliliklariyla karakterize
edilirken; karanlik taraftaki 6gretmenler ise manipiilasyon, otoriter kontrol ya da
ahlaki belirsizlik gibi ozelliklerle tanimlanmigtir. Bu kavramsal yapi, ¢aligmanin
analizine kuramsal bir omurga saglamustir.

Kategorilerin ve Temalarin Bulunmasi

Kodlar bir araya getirilip incelenmis, ortak ve ayrisan yonleri tespit edilerek
simiflandirma islemi yapilmistir. Bu simiflandirma asamasinda, Aydinlik Taraftaki
Ogretmenler bashigi altinda iki alt baslik tanimlanmistir: (1) Kisiliklerine gore
dgretmenler ve (2) Degisen digsal faktdrlere gére dgretmenler. Ikinci alt baslik
(degisen dissal faktorlere gore 6gretmenler) altinda ise g alt grup belirlenmistir: (2.1.)
Calisma sartlarina gore ogretmenler, (2.2.) Ogrenci-gretmen iliskisine gore
Ogretmenler, (2.3.) Degisen yasam kosullarina gére 6gretmenler. Karanlik Taraftaki
Ogretmenler bashig1 altinda ise tek bir alt baslik tanimlanmsgtir: Ahlaksiz / Sadistik /
Kotii Ruhlu  Ogretmenler. Filmler, bu alt bashklar ve alt gruplara gore
siiflandirilmigtir. Farkli kitalardan ve gesitli lilkelerden filmlerin dahil edilmesine
0zen gosterilmis; film listesi, her alt baslik ve alt grubu en iyi temsil ettigi diisliniilen
orneklerle sadelestirilmistir.

Verilerin Kodlara ve Temalara Gore Diizenlenerek Tanimlanmasi

Veriler anlasilir bir sekilde tanimlanmaya ¢alisilmistir. Sadelestirme sonucunda,
calismada kullanilmak {izere 21’1 Tiirk sinemasi, 39’u diinya sinemasit 6rnegi olmak
lizere toplam 60 filmlik bir ¢aligma evreni ortaya ¢ikmistir. Filmlerin kodlarina ve
temalarina gére yeniden diizenlenmesi ve tanimlamasi yapilmustir.

Bulgularin Yorumlanmasi

SYT’nin kavram setinde yer alan “fantezi temas1”, “fantezi tipi” ve “retorikal
vizyon” kavramlari c¢alismanin yapisal c¢oziimlemesinin yapilmast amaciyla
kullanilmistir. Analizler sonucunda elde edilen bulgular yorumlanmis ve mevcut
bulgulardan sonuglar ¢ikartlmistir. Tiirk ve diinya sinemasindan olusturulan ¢aligma
evreninden elde edilen verilerin yeniden analizi sonucunda, harika 6gretmen miti ile
paralel ve bu mite karsit olan bulgular tartigilmistir.

Calismanin gegerligini desteklemek amaciyla, onceki akademik caligmalar ve
bagimsiz sistematik bir film taramasi dahil olmak iizere ¢oklu veri kaynaklari
kullanilmigtir. Ayrica, kodlama siirecinde tiimevarime1 bir yaklagim benimsenmis ve
ortaya c¢ikan temalarin dogrulanmasi i¢in akran goriisiine basvurulmustur. Farkli
kiiltiirel baglamlardan ve sinema geleneklerinden filmlerin segilmesiyle bulgularin
mevcut veri setinin Otesine genellenebilirligi artirtlmistir. Baglamsal anlayist
desteklemek i¢in filmler ve tematik unsurlarma dair ayrintili betimlemeler
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sunulmusgtur. Tutarlilik saglamak adina detayli bir kodlama ¢ergevesi gelistirilmis ve
tim filmler sistematik bir sekilde bu g¢er¢evede incelenmistir. Ek olarak, tematik
yorumlamalardaki kararlilig1 saglamak i¢in bir alt film grubu belirli bir siire sonra
yeniden kodlanmustir.

Bulgular

Aragtirmanin 6rneklemini olusturan filmlerin siiflandirilma bagliklar: ile
filmlerin isimleri, yapim yillar1 ve sayet Tiirk sinemast 6rnegi degilse yapimcei iilke
bilgileri birlikte tablolar halinde asagida verilmektedir. Tablo 1’de ¢alismada yer alan
filmlerin siniflandirilmasinda kullanilan ana basliklara yer verilmektedir.

Tablo 1

Filmlerin Stiflandiriimasinda Kullanilan Ana Bagliklar
1. Aydimlik Taraftaki Ogretmenler

1.1. Kisiliklerine Gore Ogretmenler

1.2. Degisen Digsal Faktorlere Gore Ogretmenler
1.2.1. Caligma Sartlarina Gore Ogretmenler

1.2.2. Ogrenci - Ogretmen Iliskisine Gére Ogretmenler
1.2.3. Degisen Yasam Kosullarina Gére Ogretmenler
2. Karanlik Taraftaki Ogretmenler

2.1. Ahlaksiz / Sadist / K6tii Ruhlu Ogretmenler

Filmlerin siniflandirilmasinda temel olarak iki ana baslik bulunmaktadir. Bunlar
Aydinlik Taraftaki Ogretmenler ve Karanlik Taraftaki Ogretmenler bashklardir.
Aydinlik taraftaki ogretmenler ana bashgi altinda Tiirk ve diinya sinemasinda
resmedilen 6gretmen karakterleri igsel ve dissal faktorler agisindan incelenmektedir.
Bu baslik altinda, meslegini layikiyla yerine getirmeye g¢alisan, hatalar yapmis olsa
bile bu hatalar1 ya zaaflar1 ya da inandig1 dogrular yiiziinden yapan ve sinematografik
acidan izleyiciye koti karakterler olarak yansitilmayan Ogretmen tipleri
siiflandirilmigtir. Karanlik taraftaki 6gretmenler ana basliginda ise alt bagliklara yer
verilmemistir. Ciinkii sinematografik agidan kotii olarak yansitilan &gretmen
karakterleri biitiinciil bir sekilde ele alinarak Ahlaksiz, Sadist ve Kotii Ruhlu
Ogretmenler olarak simflandirilnstir.

Caligmanin genel amaci dogrultusunda yanitlanmasi amaglanan ilk soru, harika
Ogretmen karakterlerinin Tiirk ve diinya sinemasinda nasil temsil edildigidir. Harika
O0gretmen mitini destekleyen Tiirk ve diinya sinemasi Ornekleri incelendiginde,
Heilman (1991) ile Thomsen’in (1993a, 1993b) ele aldig1 tiim karakteristik
ozelliklerin filmlerde homojen bigimde yer aldigi goriilmektedir. Bu o6zellikler
sunlardir:
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e Harika 6gretmenler, neredeyse kusursuz karakterlerdir.

e Harika 6gretmenlerin diger 6gretmenlere kiyasla aykir bir tarzlari vardir.

e Harika 6gretmenler, anlayigsiz okul yoneticileriyle ve statiikocu/sig diger
ogretmen karakterleriyle cetin bir miicadeleye girisirler.

e Harika 6gretmenler, kotii egitim sistemiyle savag halindedir.

e Harika Ogretmenler, nihayetinde ya mutlak galibiyetlere ulasirlar ya da
onurlu maglubiyetlere maruz kalirlar.

Aydinlik taraftaki 6gretmenler ana bagligi altinda yer alan ilk siniflandirma
Kisiliklerine Gore Ogretmenler alt bagh@idir. Bu alt baslikta, aydinlik tarafta yer alan
O0gretmen karakterleri igsel faktorler acisindan ele alinmaktadir. Tablo 2’de
kisiliklerine gore d6gretmenler alt baslhiginda dokuz farkli 6gretmen karakteristigi yer
almaktadir.

Tablo 2
Kisiliklerine Gore Ogretmenler Alt Bashgindaki Filmlerin Listesi

1. Aydinhik Taraftaki Ogretmenler
1.1. Kisiliklerine Gore Ogretmenler
1.1.1. Fedakéar Ogretmen

Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ornegi

. Takhté Siah (Kara Tahta)
Ogretmen Kemal (1981) . .
(Iran - Italya - Japonya, 2000)

1.1.2. Yetenek Avcist Ogretmen
Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ornegi
Taare Zameen Par
- (Yerdeki Yildizlar)
(Hindistan, 2007)
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Tablo 2 (devam)
1.1.3. Tlham Perisi Ogretmen

Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ornegi

Dead Poets Society

Paydos (1968) (Olii Ozanlar Dernegi)
(ABD, 1989)

1.1.4. Dost Ogretmen

Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ormnegi

Son Ders: Ask ve Universite (2008) Unexpected (ABD, 2015)

1.1.5. Demokrat Ogretmen

Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ornegi
Entre Les Murs (Sinif)

Topragin Cocuklari (2012)
(Fransa, 2008)

1.1.6. Ogrencileriyle Catisan Ogretmen

Tiirk Sinemast Ornegi Diinya Sinemast Ornegi
The Browning Version
(Birlesik Krallik, 1951)

Bitirimler Sinifi (1975)

1.1.7. Kendi Kurallartyla Oynayan Ogretmen
Tiirk Sinemast Ornegi Diinya Sinemas1 Ornegi
Die Welle (Tehlikeli Oyun)
Bir Dag Masali (1967)
(Almanya, 2008)

1.1.8. Sistem Karsit: Ogretmen

Tiirk Sinemas1 Ornegi Diinya Sinemast Ornegi
Machuca
Karartma Geceleri (1990) (Sili - Ispanya - Birlesik Krallik -

Fransa, 2004)

1.1.9. Felegin Cemberinden Gegmis Ogretmen

Tiirk Sinemast Ornegi Diinya Sinemas1 Ornegi
Monsieur Lazhar

Calikusu (1966) (Canim Ogretmenim)
(Kanada, 2011)
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Kisiliklerine gore gretmenler alt bagligi altinda Tiirk ve diinya sinemasinda iyi
karakterler olarak resmedilen ya da koti karakterler olarak betimlenmeyen
Ogretmenler analiz edilmektedir. Bu tipolojide temsil edilen dgretmenler egitim
idealleri ugrunda canini verebilecek kadar fedakar, umutsuz vaka olarak goriilen
ogrencilerin iclerindeki cevheri kesfederek onlar1 paha bicilmez altinlara
doniistiirebilecek kadar simyaci, Ogrencilerinin hayatlarm1 ve karakterlerini
sekillendirebilecek kadar ilham kaynagi, 6grencileriyle dostluk kurabilecek kadar
samimi, ¢cok sesliligi siniflarina entegre edebilecek kadar demokrat, inandig1 dogrular
ugruna Ogrencileriyle catisabilecek veya mesleki gegmisiyle yiizlesebilecek kadar
cesur, oyunu kendi kurallariyla oynayabilecek kadar radikal, hakim giiciin
dayatmalarina boyun egmeyecek kadar muhalif ve kotii kaderlerine yenilmeden
6grencilerine 151k olabilecek kadar giiglii karakterlerdir.

Tirk ve diinya sinemasi ornekleri incelendiginde &gretmen karakterlerinin
yalnizca kendilerinden kaynakli tavir ve davranislar sergilemedikleri ayn1 zamanda
dis faktorlerden de etkilenerek bir takim tavir ve davraniglar ortaya koyduklari
goriilmektedir. Yine aydinlik taraftaki 6gretmenler ana bashigi altinda siniflandirilan
bu digsal faktorlere Tablo 3°te yer verilmektedir.

Tablo 3
Degisen Dissal Faktorlere Gore Ogretmenler Alt Bashigindaki Filmlerin Listesi

1. Aydinhk Taraftaki Ogretmenler

1.2. Degisen Digsal Faktorlere Gore Ogretmenler
1.2.1. Caligma Sartlarina Goére Ogretmenler
1.2.1.1. Gurbet Kusu Ogretmen
Tiirk Sinemas1 Ornegi Diinya Sinemasi Ornegi
Hakkari’de Bir Mevsim (1983) Prevyy Uchitel (ilk Ogretmen)
(SSCB, 1965)
1.2.1.2. Yatih Okul Ogretmeni
Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ornegi
Kizlar Sinifi (1984) Les Choristes (Koro)
(Fransa - Almanya - Isvicre, 2004)
1.2.1.3. Birlestirilmis Sinif Ogretmeni
Tiirk Sinemas1 Ornegi Diinya Sinemas1 Ornegi
iki Dil Bir Bavul (2008) Etre Et Avoir (Fransa, 2002)
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Tablo 3 (devam)

1.2.1.4. Ozel Ogretmen
Tiirk Sinemas1 Ornegi

Ogretmen Zeynep (1989)

1.2.1.5. Ucretli Ogretmen
Tiirk Sinemast Ornegi

Hababam Siifi Sinifta Kaldi (1975)

1.2.2. Ogrenci Ogretmen liskisine Gére Ogretmenler
1.2.2.1. Sevgili Ogretmen
Tiirk Sinemas1 Ornegi

Citkirlldim (1966)

1.2.2.2. Haylaz Ogrencilerin Ogretmeni
Tiirk Sinemast Ornegi

Hababam Sifi (1975)

1.2.2.3. Engelli Ogrencilerin Ogretmeni
Tiirk Sinemas1 Ornegi

Mucize (2015)

1.2.3. Degisen Yasam Kosullarina Gore Ogretmenler
1.2.3.1. Maddi Zorluklarin Pengesindeki Ogretmen
Tiirk Sinemas1 Ornegi

Ogretmen (1988)

1.2.3.2. Savagin Golgesinde Ogretmen
Tiirk Sinemas1 Ornegi

Vurun Kahpeye (1964)

Diinya Sinemas1 Ornegi

Madame Sousatzka
(ABD - Kanada, 1988)

Diinya Sinemast Ornegi

Yige Dou Bu Néng Shao
(Cin Halk Cumhuriyeti, 1999)

Diinya Sinemas1 Ornegi
La Belle Personne (Giizel insan)

(Fransa, 2008)

Diinya Sinemas1 Ornegi

To Sir with Love
(Sevgili Ogretmenim)
(Birlesik Krallik, 1967)

Diinya Sinemast Ornegi

Black (Hindistan, 2005)

Diinya Sinemasi Ornegi

Urok
(Bulgaristan - Yunanistan, 2014)

Diinya Sinemas1 Ornegi

La Lengua De Las Mariposas
(Ispanya, 1999)

Listelenen Tiirk ve diinya sinemas: Orneklerinde Ogretmen karakterlerinin
sergiledigi tavir ve davramiglarda etkisi bulunan bazi digsal faktdrler oldugu
goriilmiistiir. Bu faktorler {i¢ alt baslhkta siniflandirilmistir. Ogretmen karakterlerinin
eylemleri {izerinde etkili olan bu digsal faktorler calisma sartlari, 6gretmen-6grenci

iliskileri ve yasam kosullar1 olarak 6zetlenebilir.
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Tablo 4’te Karanlik Tarafiaki Ogretmenler ana baghgma yer verilmektedir. Bu
ana baglik biitiinsel olarak ele alinmigtir. Bu biitiinsellik igerisinde kotii karakterler
olarak sunulan 6gretmen karakterlerinin yer aldig1 Tiirk ve diinya sinemasi 6rnekleri
goriilmektedir.

Tablo 4

Ahlaksiz / Sadist / Kotii Ruhlu Ogretmenler Alt Bashgindaki Filmlerin Listesi
2. Karanhk Taraftaki Ogretmenler

2.1. Ahlaksiz / Sadist / K&tii Ruhlu Ogretmenler
Tiirk Sinemas1 Ornekleri Diinya Sinemas1 Ornekleri

All Quiet on the Western Front

Hababam Smifi Giile Giile (1981) (Garp Cephesinde Yeni Bir Sey Yok)
(ABD, 1930)

Sellale (2001) The Song of Bernadette (ABD, 1943)
Les Diaboliques

Okul (2004) (Seytan Ruhlu Insanlar)

(Fransa, 1955)

Les Quatre Cents Coups (400 Darbe)
(Fransa, 1959)

If.... (Ne Ekersen....)

(Birlesik Krallik, 1968)

The Prime of Miss Jean Brodie
(Geng Kizlar)

(Birlesik Krallik - ABD, 1969)

The Paper Chase (ABD, 1973)

Pink Floyd: The Wall (Duvar)
(Birlesik Krallik, 1982)

Lust Och Fégring Stor

(isveg - Danimarka, 1995)

The Devil’s Advocate

(Seytanin Avukatr)

(ABD - Almanya, 1997)

The Faculty (Fakiilte)

(ABD, 1998)

Batoru Rowaiaru (Oliim Oyunu)
(Japonya, 2000)

La Mala Educacion (Kéti Egitim)
(ispanya, 2004)

North Country (Tek Basina)
(ABD, 2005)

21 (ABD, 2008)

Cracks

(Birlesik Krallik - frlanda - Ispanya - Fransa -
Isvigre, 2009)

Neds (Serseriler)

(Birlesik Krallik - Fransa - ftalya, 2010)
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Tablo 4 (devam).
2.1. Ahlaksiz / Sadist / K&tii Ruhlu Ogretmenler

Diinya Sinemas1 Ornekleri

Do - ga - ni
(Giliney Kore, 2011)
Whiplash (ABD, 2014)

Spotlight (ABD - Kanada, 2015)

Ahlaksiz / Sadist / Kotii Ruhlu Ogretmenler alt baghgi altinda Tiirk ve diinya
sinemasinda, biiyiik bir ¢cogunlugu kotii karakterler olarak betimlenen 6gretmen
karakterleri analiz edilmektedir. Bu tipolojide temsil edilen Ggretmenler, harika
Ogretmenleri daha da 6n plana ¢ikarmak amaciyla ya da 6gretmen toplulugu igerisinde
de ahlaki zaaflar gosteren Ogretmenler olabilecegi gergegini izleyiciye gdstermek
misyonuyla pek ¢ok filmde viicut bulmus karakterlerdir. Caligma evreni igerisinde
Tiirk sinemast 6rnekleminde dgretmenlerin kotii karakterler olarak resmedildigi film
sayist olduk¢a azdir. Buna karsin diinya sinemasi ornekleminde kotii karakterler
olarak sunulan 6gretmen karakterlerine kiiresel anlamda 6rnek olusturabilecek pek
¢ok film oldugu goriilmektedir.

Calismanin genel amaci dogrultusunda cevap aranan ikinci soru ise kotii
Ogretmen karakterlerinin Tiirk ve diinya sinemasinda nasil temsil edildigi ile ilgilidir.
Kotii 6gretmen karakterlerinin filmlerde bazi islevleri vardir. Bu gérevleri ii¢ gruba
ayirabiliriz. 11k grupta harika 6gretmen karakterlerini one ¢ikarma gérevini iistlenen
kot dgretmen karakterlerini gériiyoruz. Bu kotii 6gretmen karakterleri, harika
dgretmenlerin iyi yanlarini vurgulamak igin olusturulmus karsit karakterlerdir. Tkinci
gruptaki kot 6gretmen karakterlerini sistem elestirmenleri olarak adlandirabiliriz.
Ciinkii baz1 filmlerde kotii 6gretmenler, egitim sisteminin elestirilebilecegi birer arag
olarak kullanilmaktadir. Ugiincii ve son grupta ise herhangi bir baglamim disinda,
herhangi bir filmde gorebilecegimiz, sadece “kotii adam/kotii kadin” misyonunda olan
kotii 6gretmen karakterlerini izliyoruz.

Caligmanin genel amaci dogrultusunda cevap aranan ii¢lincii soru ise sinema
filmlerinde temsil edilen harika ve kotii 6gretmen karakterlerinin Tiirk ve diinya
sinemasi karsilastirmasinda benzesen ve ayrigan yonleri 6zelindedir. Tiirk ve diinya
sinemast Ornekleri karsilastirildiginda incelenen sinema filmlerinin hem harika
6gretmen hem de kotii 6gretmen karakterlerinin ele alinis sekli, filmlerin 6gretmenlik
meslegini yansitma perspektifleri, filmlerde islenen konular ve bu konulari izleyiciye
aktarilma tarzlari gibi pek ¢ok kriter agisindan benzerlikler ve farkliliklar gosterdikleri
goriilmektedir. Harika 6gretmen karakterlerinin benzestikleri noktalar su sekilde
Ozetlenebilir:
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Hem Tiirk hem de diinya sinemasi drneklerinde,

o Harika 6gretmen karakterleri dogrudan (sozel ifadeler yardimiyla) ya da
dolayli yoldan (durumlar veya semboller araciliiyla) agik¢a 6gretmenlik
meslegini yiiceltme egiliminde bulunmaktadirlar.

e  Harika 6gretmen karakterlerinin tilkiileri ve meslekleri ugruna canlarin feda
ederler.

e Bazen, kimi harika 6gretmen karakterleri hikaye icerisinde “hos goriilebilir”
hatalara imza atarlar.

e Harika 6gretmen karakterleri 6grencileriyle fiziksel temas kurarak onlara
sefkat ve destek gosterisinde bulunurlar.

e Harika Ogretmen karakterleri, kimi zaman, mevcut yonetim seklinin
ideolojisini pekistirmek amaciyla hazirlanmis olan propaganda filmlerinin
nesnesi olurlar.

e Bazi 6gretmen karakterleri maddi sikintilarla bas etmek zorunda kalirlar.

e  Ogretmen karakterlerinin tiim iyi niyetleriyle mesleklerini yerine getirme
cabalari igerisindeyken imza attiklar1 bir dizi olumsuz davranig onlar1 harika
Ogretmen karakterleri olmaktan alikoymaktadir.

Tirk ve diinya sinemast Orneklerinin karsilagtirilmasinda harika 6gretmen
karakterleri acisindan tek bir fark tespit edilmistir. Hem Tiirk hem de diinya sinemasi
orneklerinde 6gretmen-6grenci arasinda agk iligkisinin yasanabildigi goriilmektedir.
Ancak Tirk sinemast 6rnegi Citkirlldim’da (1966) harika 6gretmen karakteri,
ogrencisiyle mesleki iliskisi bittikten ve dgrencisi yetiskinlige gegtikten sonra onunla
ask yasamaya baglarken, diinya sinemasi 6rnegi olan La Belle Personne (Giizel Insan,
2008) filminde 6gretmen karakteri, 6gretmen-6grenci iliskisi bitmeden ve 6grencileri
yetiskin olmadan 6nce birka¢ 6grencisiyle cinsel iligski ya da ask iliskisi yasar. Bu
durum, 6gretmen karakterinin, harika 6gretmen olarak degerlendirilmesine engel olan
ozelliklerinden birisidir.

Sinemada sunulan harika Ogretmen karakterlerinin bazi ortak ya da farkli
ozellikleri oldugu gibi hem Tiirk hem de diinya sinemasindaki kotli O6gretmen
karakterlerinin de bir takim benzesen ya da ayrigan 6zellikleri bulunmaktadir. Bu
baglamda ilk olarak koti ogretmen karakterlerinin benzerlikleri su sekilde
smiflandirilabilir:

Hem Tiirk hem de diinya sinemasinda,

e Kot 6gretmen karakterleri yogunluklu olarak asir1 kati, hosgoriisiiz ve ceza
egilimli karakterlerdir.

e Bu kotii 6gretmen karakterleri s6zel ve/veya fiziksel siddete egilimlidirler.

o  Kotii 6gretmen karakterleri meslektaglariyla ¢atigma halindedirler.

o Kot Ogretmen karakterleri belli bagli gii¢ odaklariyla kirli iligkiler
icerisindedirler.

e Kot 6gretmen karakterleri bir takim ahlak dis1 eylemler sergilerken temsil
edilirler.
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o Kot Ogretmen karakterleri meslektaslarint ve Ogrencilerini  yanlis
yonlendirirler ya da yonlendirmeye galisirlar.

e Kot dgretmen karakterleri bilerek ve isteyerek meslektaglarinin ya da
ogrencilerinin kariyerleriyle ve/veya gelecekleriyle oynarlar.

e Koti ogretmen karakterleri 6zelinde karsilasilan son iki 6zellik bu koti
O0gretmen karakterlerinin filmlerin sonundaki akibetleriyle ilgilidir.
Hababam Sinifi Giile Giile (1981) ve The Song of Bernadette (1943)
filmlerinde incelenen kotii 6gretmen karakterleri filmlerin sonlarina dogru
sergilemis olduklari hatali tutum ve davranislarin farkina vararak biiyiik bir
pismanlik duyarlar ve bu 6gretmen karakterlerinde tamamen aksi yonde bir
doniigiim goézlemlenir. Ancak hem Tiirk hem de diinya sinemasindan koti
Ogretmen karakterlerinin incelendigi pek c¢ok filmde koti Ogretmen
karakterlerinin sergiledikleri olumsuz tutum ve davranislarindan 6tiirii ¢esitli
sekillerde cezalarini ¢ektiklerini de goriiriiz.

Bahsi gecen ortak kotii 6gretmen karakteri dzellikleri disinda diinya sinemasi
orneklerinde karsimiza c¢ikip da Tiirk sinemasi Orneklerinde emsallerine
rastlayamadigimiz birbiriyle ortaklagan pek cok koti ogretmen karakteristigi de
bulunmaktadir. Diinya sinemasi Orneklerinde karsimiza ¢ikan bu kotii dgretmen
ozellikleri su sekilde listelenebilir:

Pedofili egilimi, cocuga yonelik cinsel istismar ve/veya ¢cocuga cinsel taciz.
Ogrencilerini olumsuz eylemler sergilemeye azmettirme.

Yiiksek ego ve sadistlik boyutunda mitkemmeliyetgilik.
Fantastik/gercgekiistii kotii 6gretmen karakterleri.

Meslegine hastalik boyutunda bagli olma.

Para hirsina yenik diisme.

Basiretsizlik, baski ve tesir altinda kalarak kendisine dikte edilen kurallarin
sadik uygulayicist konumuna diisme ve statiikocu olma.

Ogrencileri arasinda ayrimcilik yaparak kendisine yakin bir elit dgrenci
grubu olusturma.

Savas yanlisi olma ve savag ¢igirtkanligi yapma.

Insanlarin canina kast etme.

Adaleti/hukuk sistemini yaniltma/manipiile etme.

Digsal durumlardan kaynakli olumsuz tutum ve davranislar sergileme (bu
durumlar 6gretmen karakterinin meveut veya gegmisteki 6zel yasamindaki
sorunlardan fantastik veya diinya disi deneyimlere kadar c¢esitlilik
gostermektedir).

Tirk ve diinya sinemasindaki kimi orneklerde benzer kavramlarin farkli
perspektiflerden aktarilmasindan kaynakli bazi 6gretmen karakterlerinin birbirleriyle
karsitlik olusturdugunu da gérmekteyiz. Ornegin Tiirk sinemasi drneklerinden Vurun
Kahpeye (1964) filminde vatami kurtarma ve diismana karsi savasma vurgusu
izleyiciye vatansever ve milli-manevi degerler gergevesinde aktarildigi, filmde temsil
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edilen 6gretmen karakteri bu degerler 1s1¢1nda 6grencilerini yetistirdigi ve 6gretmen
karakteri bu ugurda miicadele edip hayatin1 kaybettigi ic¢in harika Ggretmen
kategorisinde kendisine yer bulur. Ancak diinya sinemas1 6rneklerinden All Quiet on
the Western Front (Garp Cephesinde Yeni Bir Sey Yok, 1930) filminde yine diigmana
kargt savagma vurgusu yapan ve gen¢ Ogrencilerine vatanlari ugruna savasa
katilmalar1 yoniinde etki ederek onlarin 6liimlerine neden olan dgretmen karakterinin
sinematografik anlat1 icerisinde sovenist ve savag taraftari/gigirtkant olarak
sunulmasindan dolayr bu o6gretmen kotii ogretmen karakteri kategorisinde yer
almaktadir.

Caligmanin genel amaci dogrultusunda cevap aranan doérdiincii soru Tiirk ve
diinya sinemasinda temsil edilen harika ve kotii dgretmen karakterlerinin harika
Ogretmen mitini ne diizeyde dayanak ya da kars1 argiiman olusturdugu yoniindedir.
“Aydinlik Taraftaki Ogretmenler”, tamamen ya da gogunlukla olumlu yonleriyle 6n
plana ¢ikarilan ya da objektif bir sekilde kendilerine kamera tutulan 6gretmen
karakterleri olarak karsimiza ¢ikmaktadirlar. Aydinlik taraftaki Ogretmenler
kategorisindeki 6gretmen karakterlerinin bir kisminin sergiledikleri olumsuz tutum ve
davranslar ile maruz kaldiklar1 olumsuz deneyimlerden kaynakli olarak yer aldiklar:
sinema filmleri harika Ogretmen mitini kismen desteklemekte ya da hig
desteklememektedir.

“Karanlik Taraftaki Ogretmenler”, tamamen ya da cogunlukla izleyiciye kotii
karakterler olarak sunulan 6gretmen karakterlerinden olusmaktadir. Karanlik taraftaki
Ogretmenler kategorisinde yer verilen 0gretmen karakterleri de genel olarak kotii
yonleriyle temsil edilmelerine ragmen bu kategorideki kimi kotii Ogretmen
karakterlerinin filmlerde yer verilen harika Ogretmen karakterlerine karsitlik
olusturarak onlar1 6n plana ¢ikarma gorevini yerine getirmelerinden dolayr yer
aldiklari filmlerin harika 6gretmen mitine dayanak olusturdugunu gérmekteyiz.

Bu baglamda aydinlik taraftaki 6gretmenler kategorisinde yer verilen Tiirk
sinemas1 Orneklerinin harika Ogretmen mitini olduk¢a yiiksek bir oranda
destekledigini ve kismen destekledigini ancak diisiik bir oranda desteklemedigini
gormekteyiz. Harika 6gretmen mitini destekleme ve kismen destekleme oranini esas
aldigimizda bu kategorideki Tiirk sinemasi drneklerinin harika 6gretmen mitine ¢ok
biiyiik bir oranda dayanak olusturdugunu gérmekteyiz.

Aydinlik taraftaki 6gretmenler kategorisindeki diinya sinemasi 6rneklerinin ise
harika 6gretmen mitini, Tiirk sinemasi kadar yiiksek olmamakla birlikte, yine yiiksek
oranda destekledigini ve kismen destekledigini; benzer bigimde Tiirk sinemasindaki
kadar diisiik olmamakla birlikte, diisiik bir oranda ise desteklemedigini gérmekteyiz.
Bu bulgulardan yola ¢iktigimizda ve yine destekleme ve kismen destekleme oranini
temel aldigimizda ise aydinlik taraftaki 6gretmenler kategorisinde diinya sinemasi
orneklerinin harika 6gretmen mitine dayanak olusturdugunu gérmekteyiz.

Karanlik taraftaki 6gretmenler kategorisi igerisinde yer alan Tiirk sinemasi
orneklerinin harika 6gretmen mitini yiiksek oranda destekledigini ve kismen
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destekledigini ¢ok da diisiik olmayan bir oranda ise desteklemedigini gérmekteyiz.
Tiirk sinemasi 6rnekleri her ne kadar harika 6gretmen mitini gorece diisiik olmayan
bir oranda desteklemiyor gibi gériinse de

e Karanlik taraftaki 6gretmenler kategorisinde yer verilebilecek yalnizca iic
filme ulasilabilmesi (Hababam Sinifi Giile Giile, 1981; Sellale, 2001; Okul,
2004),

e Analiz edilen ii¢ 6gretmen karakterinin de bu filmlerde yan rollerde yer
almasi,

e Bu filmlerin yalnizca bir tanesinin (Okul, 2004) harika 6gretmen mitini tam
anlamiyla desteklemiyor olmasi

gibi nedenlerden &tiirii Tiirk sinemasi 6rneklerinin bu kategoride de harika 6gretmen
mitine biiylik oranda dayanak olusturdugu sonucuna varabiliriz.

Karanlik taraftaki 6gretmenler kategorisindeki diinya sinemas1 drneklerinin ise
harika 6gretmen mitini ¢ok diisiik bir oranda destekledigini ve ¢ok biiylik bir oranda
desteklemedigini gormekteyiz.

e  Miti destekleyen filmlerin oraninin olduk¢a az olmasi,

e Miti kismen destekleyen higbir film drnegine rastlanmamis olmast,

e  Miti desteklemeyen film oraninin oldukga yiiksek olmasi,

e  Miti desteklemeyen filmlerdeki analize tabi 6gretmen karakterlerinin yartya
yakininin bagrol karakterleri olmasi

gibi nedenlerden 6tiiri karanlik taraftaki 6gretmenler kategorisinde yer alan diinya
sinemasi Orneklerinin harika Ogretmen mitine karst argiiman olusturdugunu
gormekteyiz.

Son olarak herhangi bir siniflamaya odaklanmaksizin galisma evreni igerisinde
yer alan tiim sinema filmi 6rnekleri ele alinacaktir. Calisma evreni igerisinde yer alan
Tiirk sinemas1 6rneklerinin tamamina yakiminin harika 6gretmen mitini destekledigi
goriilmektedir. Evren igerisinde yer alan diinya sinemasi drneklerinin ise harika
O0gretmen mitini neredeyse yariya yakin oranda destekledigini ve kismen
destekledigini gormekteyiz. Evren igerisindeki diinya sinemasi 6rneklerinin yaridan
fazla bir oranda ise harika 6gretmen mitini desteklemedigini gérmekteyiz. Bu nihai
bulgulardan yola ¢ikarak Tiirk sinemasimin harika 6gretmen mitine ¢ok biiyiik bir
oranda dayanak olusturdugu ve fakat diinya sinemasinin ise harika 6gretmen mitine
kismi oranda dayanak olustururken biiyilk oranda karsi argiiman olusturdugu
sonucuna varilabilmektedir.

Caligmanin genel amaci dogrultusunda cevap aranan besinci ve son soru ise
temsil edilen harika ve kotii Ogretmen karakterleri 6zelinde, Tiirk ve diinya
sinemasmin Ogretmenlik meslegi baglaminda igerdigi sembolik mesajlar
dogrultusundadir. Heilman (1991) sinema filmlerinde temsil edilen harika 6gretmeni
“higbir basar1 gosteremeyen kahraman”, “Ggretmenden ziyade bir performans
sanatgist” ve “bir gece yarisi sovundaki mikrofonlu adam” gibi alayci ifadelerle
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elestirmektedir (ss.417-419). Bu ifadeleriyle Heilman (1991), sinema filmlerindeki
harika Ogretmen karakterlerinin  “reel” degil “ideal” karakterler oldugunu
vurgulamaktadir.

Calisma ornekleminin dgretmenlik meslegi ile ilgili sembolik mesajlar1 analiz
edildiginde Tiirk sinemasi 6rneklerinde harika 6gretmen mitinin baskin bir bi¢cimde
viicut buldugunu gérmekteyiz. Ancak bu bulgular bizi Tiirk sinemasinda 6gretmenler
ve Ogretmenlik meslegi ile ilgili yalnizca olumlu sembolik mesajlar verildigi
sonucuna gotirmemektedir. Harika Ogretmen karakterlerini barindiran sinema
filmlerinin bu karakterleri parlatirken diger O6gretmen karakterlerini “niteliksiz”,
“yetersiz” ve “beceriksiz”, okul yoneticilerini ise “duygusuz, umursamaz ve ¢ikarci”
karakterler olarak sundugu (Thomsen, 1993b) ve boylece ayni sinema filmleri
icerisinde 6gretmenlik meslegi 6zelinde olumsuz sembolik mesajlara da yer verildigi
bulgusuna ulagilmaktadir.

Caligsmada yer alan Tiirk sinemasi 6rneklerinden azimsanmayacak bir kisminin
Ogretmen ve 0gretmenlik meslegiyle ilgili, “melodramatik™ bir yaklagimla (onurlu,
serefli, yiice bir meslek) olumlu sembolik mesajlar verdikleri goriilmektedir.
Caligmada yer alan Tiirk sinemasi 6rneklerinin ¢ogunun ise dgretmen ve ogretmenlik
meslegiyle ilgili hem olumlu hem de olumsuz sembolik mesajlar igerdikleri
goriilmektedir. Tiirk sinemasi orneklerinin neredeyse hepsinde harika &gretmen
karakterleri 6n plana ¢ikarilirken diger 6gretmen, idareci ve/veya miifettig karakterleri
¢ogunlukla olumsuz ozellikleriyle temsil edilmektedirler. Tiirk sinemasi
orneklerinden yalmzca Ogretmen (1988) filminde genel anlamda &gretmenlik
meslegiyle ilgili olumlu sembolik mesajlar verilmektedir. Okul (2004) ve ki Dil Bir
Bavul (2008) filmlerinde ise tek Ogretmen karakterinin ya da tiim Ogretmen
karakterlerinin sergiledikleri olumsuz tutum ve davraniglardan dolayr bu filmlerin
sembolik anlamda 6gretmen ve Ogretmenlik meslegiyle ilgili olumsuz mesajlar
vermekte olduklar1 goriilmektedir.

Diinya sinemasi Orneklerinde ise dgretmen ve Ogretmenlik meslegiyle ilgili
verilen olumlu ya da olumsuz sembolik mesajlar yalnizca Heilman (1991) ve
Thomsen’in (1993a, 1993b) tespitlerine dayandirilarak agiklanamayacak kadar
cesitlilik arz etmektedir. Diinya sinemas1 drneklerinde de 6gretmen ve dgretmenlik
meslegiyle ilgili olumlu sembolik mesajlar veren sinema filmlerinin sayisi
azimsanamayacak boyuttadir. Bu Orneklerde, tek Ogretmen karakteri ya da tiim
Ogretmen karakterleri {izerinden olumlu sembolik mesajlar verilmektedir. Bunun yam
sira 0gretmen karakterinin ya da karakterlerinin sergiledigi olumsuz tutum ve
davraniglara ragmen, genel anlamda, 6gretmen ve Ogretmenlik meslegiyle ilgili
olumlu sembolik mesajlar barindiran diinya sinemasi drnekleri de mevcuttur.

Diinya sinemas! orneklerinden Die Welle (Tehlikeli Oyun, 2008) filmi de
ogretmen ve dgretmenlik meslegiyle ilgili olumlu mesajlar barindirmaktadir. Ancak
bu film yaklasim olarak birtakim farkliliklar gostermektedir. Basrolde yer alan
Ogretmen karakteri, harika 6gretmen mitinin aksine, sergiledigi olumsuz tutum ve
davranislartyla sorunlu bir 6gretmen karakteri ortaya koymaktadir. Ancak bagroldeki



Harika Ogretmen Miti: Tiirk Sinemast Diinva Sinemasina Kars 1089

Ogretmen karakteri, filmin sonunda, izleyiciye “sepetteki c¢iliriik elma” olarak
yansitildigr i¢in 6gretmen ve 6gretmenlik meslegi anlaminda basroldeki dgretmen
karakteri lizerinden olumsuz, yan rollerde yer alan 6gretmen karakterleri lizerindense
olumlu sembolik mesajlar verilmeye calisildigi goriilmektedir.

Diinya sinemasindan bir¢ok sinema filminin de 6gretmenlik meslegi 6zelinde
hem olumlu hem de olumsuz sembolik mesajlar barindirdigi goriilmektedir. Bu
filmlerin genel karakteristigine baktigimizda 6gretmen ve 6gretmenlik meslegiyle
ilgili verilen olumsuz mesajlarm iki farkli grupta toplandigini gérmekteyiz. ilk grupta
yer alan diinya sinemas1 drneklerinde harika 6gretmen karakteri 6n plana ¢ikarilirken
diger Ogretmen karakterleri genel anlamda olumsuz yonleriyle ekrana
yansitilmaktadir. ikinci gruptaki diinya sinemasi drneklerindeyse temsil edilen tek
O0gretmen karakteri ya da tim Ogretmen karakterleri iizerinden Ogretmen ve
ogretmenlik meslegiyle ilgili olumsuz sembolik mesajlar verildigi goriilmektedir.

Calismaya konu olan filmler tablolar halinde siniflandirilmigtir. Aydinlik
taraftaki 6gretmenler ve karanlik taraftaki 6gretmenler ana bagliklarinda yer alan tim
Tirk ve diinya sinemasi orneklerinde, calismanin genel amaci dahilinde, harika
Ogretmen mitinin izi siiriilmiis, harika 6gretmen ile kotii 6gretmen karakterlerinin yer
aldig1 bu filmler SYT terminolojisiyle analiz edilmis ve bu filmlerin 6gretmenlik
meslegi acisindan verdigi sembolik mesajlar ¢oziimlenmistir. Caligmanin alt
amagclarina iligkin bulgular ise, harika ve kotii 6gretmen karakterlerinin Tiirk ve diinya
sinemasinda nasil temsil edildigi, bu 6gretmen karakterleri arasindaki benzerlikler ve
farkliliklarin neler oldugu, bu karakterlerin harika 6gretmen mitine ne dlgiide destek
ya da karsit bir argiiman olusturdugu ve son olarak Tirk ve diinya sinemasinin
Ogretmenlik meslegi baglaminda verdigi sembolik mesajlarin neler oldugu
tartigilmagtir.

Tartisma, Sonu¢ ve Oneriler

Bu calisma, harika 6gretmen mitinin insasimt Tiirk ve diinya sinemasinda
karsilagtirmali bir analizle incelemis ve 6gretmen temsillerinin 6gretmenlik meslegine
dair algilar1 nasil sekillendirdigini anlamak ig¢in sembolik yakinsallik teorisini (SYT)
kullanmistir. Bulgular, her iki sinema geleneginde de idealize edilmis 6gretmen
figiirlerinin insa edildigini, ancak bunun farkli anlat1 yapilar1 ve ideolojik ¢ergeveler
araciligiyla, daha genis kiiltiirel, toplumsal ve siyasal baglamlar1 yansitacak bigcimde
gerceklestirildigini ortaya koymaktadir.

Tiirk sinemasinda harika d6gretmen genellikle kendini feda eden, ahlaki olarak
saglam, neredeyse kutsal bir figiir olarak temsil edilmektedir. Bu karakterler
cogunlukla zorlayict kosullar altinda - kirsal okullar, kaynaklar: yetersiz kurumlar ya
da toplumun marjinal kesimleri - gérev yapmalarina ragmen Ogrencilerine olan
bagliliklarindan 6diin vermezler. Bu temsiller, 6gretmeni yalnizca bilgi aktaran degil,
ayni zamanda dgrencileri ve toplumu kurtaran bir sosyal aktor olarak goren geleneksel
Tiirk algistyla ortiismektedir. Bu anlatilar, milliyetci, maneviyat yiiklii ve kimi zaman
ataerkil ya da anaerkil tonlarla i¢ ice gegmis olup, 6gretmenin kamusal bilingteki mitik
statiisiinii pekistirmektedir.



1090 Hiisevin Barut ve Mustafa Sever

Buna karsilik diinya sinemasi - 6zellikle Hollywood — harika 6gretmen figiiriinii
daha bireyci ve doniistiirlicii bir anlati ¢ercevesinde konumlandirmaktadir. Bu
filmlerde 6gretmen yine idealize edilir; ancak vurgu, bireysel gelisim, duygusal bag
kurma ve Ogrencileri elestirel diisiinmeye ya da otoriteyi sorgulamaya tesvik etme
becerisi lizerindedir. Bu karakterler cogunlukla kusurludur ama izleyiciyle kolaylikla
0zdeslesebilecek yapidadir; boylece hem rehber hem de birlikte 6grenen kisiler olarak
islev goriirler. Diinya sinemasindaki pek cok ornekte, sistemsel sorunlara yer
verilmekte ancak bunlar cogu zaman tek bir 6gretmenin kahramanca cabalariyla
¢oziime ulastirilmaktadir; bu da bireysel giic ve direncin vurgulandigt neoliberal
idealleri ortiik bigcimde desteklemektedir.

Bu c¢aligmanin bulgularina dayanarak g¢esitli pratik Oneriler sunulabilir.
Tiirkiye’deki egitim politikacilar1 ve 0Ogretmen yetistirme kurumlari, popiiler
medyanin Ogretmenler {izerindeki beklentileri nasil sekillendirdiginin farkinda
olmalidir. Kendini feda eden kahraman 6gretmen miti, ger¢ek¢i olmayan beklentilere
ve duygusal tikenmiglige yol acabilir. Bu nedenle oOgretmen yetistirme
programlarinda, O6gretmen adaylarinin bu tiir temsilleri elestirel bicimde analiz
etmelerini ve mesleki kimlikleri {izerine diigiinmelerini saglayacak medya
okuryazarlig1 bilesenlerine yer verilebilir. Yonetmen ve senaristler ise dgretmen
karakterlerini daha incelikli ve gercekgi bicimde yansitmaya tesvik edilmelidir. Ilham
verici hikayeler yerini korusa da, siradan miicadeleleri, sistemsel sinirliliklar1 ve
kolektif basar1 6rneklerini igeren temsiller, 6gretmenlik meslegine dair kamuoyunda
daha saglikli bir alginin olugsmasina katki saglayabilir. Egitim odakli sivil toplum
kuruluslar1 ve iletisim uzmanlari, sinemayi egitim reformuna dair toplumsal diyalog
basglatmak igin bir ara¢ olarak kullanabilir. Kamuoyunun agina oldugu anlatilarla
etkilesim kurularak, baskin mitler sorgulanabilir ve daha adil, topluluk temelli egitim
anlayiglar1 6nerilebilir. Egitimciler arasinda kiiltiirlerarasi diyalog, 6gretmen temali
filmler iizerinden Kkarsilagtirmali tartigmalar yoluyla zenginlestirilebilir. Farkli
iilkelerden 6gretmen anlatilarinin izlenmesi ve tartisilmasi, pedagojik yaklasimlar,
otorite algis1 ve egitimin amaci gibi konularda ortiik varsayimlarin agiga ¢ikmasina
katk1 sunabilir.

Bu calismanin kabul edilmesi gereken bazi sinirliliklari bulunmaktadir.
Incelenen film sayis1 smirhidir ve Tiirk ya da diinya sinemasiin tiim yelpazesini
kapsamamaktadir. Secilen filmler, tematik uygunluk ve temsil giicii gibi olgiitlere
gore belirlenmistir; ancak farkli film segimleri, farkli sonuglara yol agabilir. Calisma
biiyiik olglide 20. yiizyilin sonu ve 21. yiizyilin basinda iretilen filmlere
odaklanmaktadir. Daha eski veya daha yeni yapimlar ile kiiresel diizeyde daha az
bilinen sinema kiiltiirlerine ait filmler, farkl1 anlatilar sunabilir. Bu ¢alisma 1930-2015
aras1 doneme odaklanmaktadir ve dolayisiyla dijital yayin platformlarinin ve yakin
donem kiiresel krizlerin O6gretmen temsilleri tizerindeki etkileri kapsam dist
kalmaktadir. Nitel ve yorumlayici bir film analizi oldugundan, bulgular aragtirmacinin
bakis agisindan etkilenmis olabilir. Nesnelligi korumak adina dikkatli bir analiz siireci
izlenmis ve tutarli Olgiitler kullanilmis olsa da, filmlerin farkli bi¢imlerde
yorumlanabilecegi unutulmamalidir. Ayrica, c¢aligma filmlerdeki dgretmen
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temsillerine odaklanmakta, ancak izleyicilerin bu temsilleri nasil yorumladig: ya da
igsellestirdigi gibi alimlama siireclerine yer vermemektedir. Bu boyutun dahil
edilmesi, daha biitiinciil bir anlayis saglayabilir. igerik analizine dayali nitel bir
yaklasim benimsendiginden, bulgular istatistiksel olarak genellenebilir degildir;
gelecekte karma yontemli ¢calismalar bu alandaki aragtirmalar giiclendirebilir.

Gelecek arastirmalar, farkli kiiltiir ve yas gruplarindan izleyicilerin harika
6gretmen mitini nasil yorumladigini inceleyebilir. Tiir odakli ¢oziimlemeler - 6rnegin
komedi ile dram arasindaki farklar - ya da belirli tiirlerin 6gretmen mitine nasil
aracilik ettigini arastirmak, bu mitin esnekligine dair yeni bulgular sunabilir. Tiirk
sinemasi ile Avrupa ya da Asya sinemasi gibi belirli bélgeler arasindaki
karsilagtirmalar daraltilmis baglamsal analizler i¢in verimli olabilir. Ayrica,
sinemadaki 6gretmen temsillerinin 6zellikle 6gretmen adaylarinin meslege yonelik
tutumlarini nasil etkiledigini incelemek, literatiire 6nemli katkilar saglayabilir. Bu
calisma, Ogretmen temsilleri yoluyla filmlerin izleyiciye “gonderdigi” sembolik
mesajlara odaklanmustir; benzer ¢aligmalar izleyicilerin bu mesajlart nasil “aldig1”
iizerine yogunlagabilir. Ogrenciler, 6gretmenler ve politika yapicilar gibi farkl
demografik gruplarin bu temsilleri nasil algiladiklarim anlamak i¢in anketler veya
odak grup calismalar1 yapilabilir. Dijital yayimncilik ve algoritmik icerik dagitiminin
yayginlastigi giinlimiizde, bu yeni platformlarin kiiresel ve yerel baglamlarda
Ogretmen temsillerini nasil doniistiirdiiglinii incelemek 6nemli olacaktir. Son olarak,
Ogretmen temsillerinin savaglar, pandemi sonrasi doniisiimler, egitimdeki yapisal
degisiklikler ya da bilimsel/teknolojik gelismeler gibi yerel ve kiiresel sosyo-politik
ya da ekonomik degisimlere nasil tepki verdigi gelecekteki arastirmalar i¢in verimli
bir alan olusturabilir.
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