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ABSTRACT

The purpose of this study is to examine the relationship between perceived parental
academic achievement pressure, academic resilience, and test anxiety. The sample
of the study consisted of 315 10th grade students, 171 of whom were female and 144
of whom were male. The data were collected through personal information form,
perceived parental academic achievement pressure scale, academic resilience scale,
and multidimensional test anxiety scale. Independent sample t-test, one-way
ANOVA, Kruskal-Wallis H test, and multiple linear regression analysis were used
to analyze the data. The results of the analysis showed that perceived parental
academic achievement pressure positively and significantly predicted test anxiety
(p=-396, p<.05). However, the academic resilience variable was found to be a negative
and significant predictor of test anxiety (f=-.148, p<.05). The results obtained were
evaluated together with similar studies in the literature.
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Introduction

Education and training are becoming an increasingly effective element in the ever-changing
dynamics of daily life. Considering the developments in the world of work and technology and the
needs of society, it can be said that education and training have an impact on individuals and
societies that can improve their adaptability and better prepare them for the future. It also plays a
critical role in shaping the future of individuals as a way of sustaining innovation, change, and
development. However, this dynamic structure and changing expectations may also bring along test
anxiety, which may cause individuals to feel more psychological pressure during the education
process (Dokmeci, 2024). In Turkey, as in many parts of the world, exams have a decisive role in
realizing the career and educational goals of young people. Many students at the secondary
education level go through a challenging exam process as they desire to study at a higher education
level (Kapikiran, 2020). This decisive role of exams in the education system can cause students to
experience test anxiety that spreads throughout the education process.

Exams are one of the widely used methods for assessing student performance and achievement.
Although this assessment tool plays an important role in the educational process, it can cause some
problems for students. One of these is test anxiety (Softa et al., 2015). Test anxiety is characterized as
an intense emotional state that affects the learning process and is characterized by situations such as
increasing negative thoughts about the exam, physiological arousal, and difficulty in concentrating
attention (Sever, 2022). Similarly, Capulcuoglu and Giindiiz (2013) define test anxiety as an
emotional state that negatively affects the academic performance and success of the individual at the
time of the exam. It was found that this anxiety negatively affects students' performance (Tugan,
2015). Test anxiety occurs as a result of the individual's belief that he/she will not be successful and
causes physical symptoms in the individual (Altun et al., 2018). The time period when anxiety is felt
most intensely, especially in adolescents, is generally accepted as the exam period (Kose et al., 2018).
In 2023, it is known that approximately 30% (1 million 63 thousand 807) of the 3 million 527 thousand
443 students who applied to the Higher Education transition exams were placed in undergraduate,
associate degree, and open education levels (Yiiksek Ogretim Kurulu [YOK], 2023). Therefore, it can
be said that the demand for participation in university exams in Turkey is high, but the placement
rates are low. This situation causes intense competition among students (Kapikiran, 2020). This state
of competition among students can be a factor that increases anxiety.

Centralized exams, which significantly affect the future of students and play a key role in the
transition to higher education, create pressure not only on students but also on families (Yi1lmaz,
2017). The attitudes of many parents who expect their children to succeed in the exams may become
oppressive rather than supportive in the process. From time to time, parents may transfer the stress
they experience to their children, and this may cause children to feel parental pressure (Kaynak et
al., 2021). The fact that parents have excessive expectations from their children regarding academic
achievement often creates psychological pressure on children (Camurcu, 2022). Parental academic
achievement pressure is a pressure arising from parents' desire for their children to perform better
and manifests itself in the form of parents pushing their children to achieve success (Haspolat &
Yalgin, 2022; Kapikiran, 2016). The pressures applied by parents for their children's success can
manifest themselves with negative effects such as high grade expectations, excessive study pressure,
and comparisons with other children (Kapikiran, 2016). According to studies, parents' attitudes have
an influential role on test anxiety. Karakartal (2023) emphasized the significant role of child-rearing

965



Investigating the Relationship between Perceived Parental Academic Achievement Pressure, Academic
Resilience, and Test Anxiety

style in test anxiety. It was stated that authoritarian parental attitude may be a factor that increases
test anxiety in students (Putwain et al., 2010). On the contrary, it was determined that test anxiety
decreased when the student received social support from his/her parents (Thergaonkar & Wadkar,
2007). Similarly, Zengin (2019) reported in his study that democratic attitude expressed the opposite
relationship with test anxiety, while authoritarian attitude expressed a positive relationship with
test anxiety.

Individuals may have to struggle with various difficulties in their academic lives as well as in their
daily lives (Oztas, 2022). Some of the challenging living conditions encountered may cause some
students to disrupt or interrupt their educational process. On the other hand, some individuals are
able to adapt to their lives and continue their development despite the adverse conditions (Sam,
2022). The resilience and self-improvement dimension of this different approach, which can be
explained by individual characteristics and environmental factors that vary from person to person,
was expressed by Wolin and Wolin (1993) with the concept of resilience (Henderson & Milstein,
1996). The term resilience has been interpreted in various ways across the literature (Hoge et al., 2007).
When the literature is examined, it is seen that the concept of "resilience" is used in different meanings
(Gergek & Yilmaz Borekgi, 2019) and is commonly referred to as psychological endurance (Gergek &
Yilmaz Borekgi, 2019; Taggin & Cetin, 2006), robustness (Gizir, 2016; Oz & Bahadir Yilmaz, 2009) and
the capacity to withstand adversity (Cakar et al., 2014; Cetrez Iscan & Malkog, 2017; Gergek & Yilmaz
Borekgi, 2019; Ogiilmiis, 2001). Resilience is the ability to struggle with problems, recover, and adapt
to new conditions (Dogan, 2015). It has been observed by many counselors working with adolescents
that some adolescents show less or no psychological reaction despite the difficulties they experience,
while others react psychologically to problematic experiences (Aygiin, 2023). Students who are able
to cope with the problems they experience and show superior performance despite their
disadvantaged situations are defined as academically resilient students (Ergezen, 2023). Academic
resilience is the ability to overcome school stress, fear of failure, and intense study pressure for
success and can be strengthened through social support channels (Beri & Kumar, 2018). As a result
of the study conducted by Arastaman (2011) to examine the variables that play a role in the academic
resilience of high school students, it was found that there was a significant relationship between
academic resilience and the variables of grade level, gender, family monthly income, academic
achievement, and father's educational status. The study conducted by Cheung et al. (2013) shows
that many demographic factors are associated with academic resilience. Similarly, Sandoval-
Hernandez and Biatowolski (2016) observed that demographic variables such as socioeconomic level
and gender are related to academic resilience. Accordingly, it can be said that many demographic
variables are effective in the level of academic resilience of high school students. In addition to these,
when the studies conducted in the literature (Putwain et al., 2010; Rajawat & Chaturvedi, 2024) were
examined, it was seen that academic resilience was related to the pressure and support of parents for
success and the test anxiety experienced by students in the process (Yildirim, 2023). On the other
hand, since there is a limited number of studies in the literature in which academic resilience,
perceived parental pressure, and test anxiety are evaluated together, it was necessary to conduct this
study. The effects of parental attitudes and perceived pressure on adolescents' academic stress and
test anxiety are critical for the overall development of individuals. The support or pressure provided
by parents can affect the academic performance of adolescents and, as a result, lead to the
development of negative emotional states such as test anxiety (Pinquart & Kauser, 2018). Moreover,
the relationship between academic resilience and test anxiety is an important factor affecting
individuals' ability to cope with adversity. Resilience can reduce test anxiety by improving students'
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ability to cope with academic stress (Tugade et al., 2004). However, it has been observed that most of
the existing studies in this field generally address these three concepts separately, in pairs or with
different variables, and the relationships between them have not been examined together (Aygiin,
2023; Circir & Tagay, 2023; Seban & Perdeci, 2016; Tugan, 2015). Therefore, the purpose of this study
is to examine the relationship between perceived parental academic achievement pressure, academic
resilience, and test anxiety. In line with this purpose, answers to the following research questions
were sought.

1. What is the level of students' test anxiety, perceived parental pressure for academic success,
and academic resilience?

2. Do test anxiety, perceived parental academic achievement pressure, and academic resilience
differ significantly according to various demographic variables (gender, school type,
mother's education level, father's education level, and monthly income level)?

3. Is there a significant relationship between test anxiety, perceived parental academic
achievement pressure, and academic resilience?

4. To what extent do perceived parental academic pressure and academic resilience predict test
anxiety?

Method

Research Model

In this study, which aims to examine the relationship between 10th grade students' test anxiety,
perceived parental academic achievement pressure and academic resilience, the relational survey
model was used. The relational survey model is a research model that aims to determine the
relationships between at least two variables. This model is preferred to evaluate the existence and/or
degree of relationships between variables (Karasar, 2012). According to the relational research
approach, predictions can be made about the dependent variable with the help of independent
variables (Turan, 2015). The dependent variable of the current study is test anxiety, while the
independent variables are perceived parental academic achievement pressure and academic
resilience.

Population and Sample

The population of the study consists of a total of 495 10th grade students, including 220 Anatolian
High School (AHS) students, 79 Science High School (SHS) students and 196 Vocational and Technical
Anatolian High School (VTAHS) students, who are studying in Zile district of Tokat province in the
2023-2024 academic year. The sample of the study consists of a total of 315 students, including 141
AHS students, 45 SHS students, and 129 VTAHS students, who are studying at the 10th grade level
in the Zile district of Tokat province in the 2023-2024 academic year. Easy sampling and stratified
sampling methods were preferred in the study. Convenience sampling is a non-probability sampling
method in which participants are selected due to ease of access (Demir, 2017). Stratified sampling is
a type of sampling in which the study population is divided into subgroups according to the
variables considered important for the research. These subgroups are similar to the general
population (Karasar, 2012). Biiylikoztiirk et al. (2021) define the stratified sampling method as a
sampling method that aims to identify different subclasses within the population and to represent
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these classes in the sampling selection based on their proportions in the population. Information on
the demographic characteristics of the research sample is presented in Table 1.

Table 1
Demographic Characteristics of the Sample
Variable Category f %

Gender Female 171 54.29

Male 144 45.71

School Type AHS 141 44.76

SHS 45 14.29

VTAHS 129 40.95

Mother’s Education Level Mliterate 14 4.45
Primary School 114 36.19
Middle School 90 28.57

High School 69 21.90

Associate Degree-License 21 6.67

Master-Doctorate 7 222

Father's Education Level Primary School 60 19.10
Middle School 86 27.39
High School 117 37.27

Associate Degree-License 37 11.79

Master-Doctorate 14 4.45

Monthly Income Level 0-17002 96 30.48
17003-34005 133 42.22

34006-51008 54 17.14

51009 and above 32 10.16

Data Collection Tools

In the study, the Multidimensional Test Anxiety Scale (MTAAS), the Perceived Parental Academic
Achievement Pressure Scale (PPAAPS) and the Academic Resilience Scale (ARS) were used along
with the Personal Information Form developed by the researcher.

Personal Information Form

It was developed by the researcher in order to obtain information about the participants. The form
included variables such as gender, school type, mother's education level, father's education level,
and socioeconomic status of the family.

Multidimensional Test Anxiety Scale

The scale developed by Putwain et al. (2020) was adapted into Turkish by Ergin and Eksi (2022). As
in the original version of the scale, the Turkish adaptation was conducted with adolescents between
the ages of 11-19. The scale, which consists of four sub-dimensions consisting of anxiety, cognitive
interference, tension, and physiological indicators, has 16 items, all of which are negative. The items
in the 5-point Likert-type scale are graded from strongly disagree (1) to strongly agree (5). The
highest score that can be obtained from the scale is 80, and the lowest score is 16. The increase in the
scores obtained from the scale indicates an increase in the individual's test anxiety. Cronbach's alpha
values calculated for anxiety, cognitive interference, tension, and physiological indicators, which are
the sub-dimensions of the scale, were found to be .82, .85, .86, and .80, respectively. Confirmatory
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factor analysis (CFA) results regarding the validity of the data obtained from the research sample

were examined. As a result of the CFA, (xz/df) value less than 5 (Anderson & Gerbing, 1984; Kline,
2005; Stimer, 2000), GFI value .90 and above (Bentler & Bonett, 1980; Hooper et al., 2008), CFI and
TLI values .90 and above, SRMR value less than .08 (Hu & Bentler, 1999), IFI value .90 and above
(Marsh & Hau, 1996), RMSEA value less than .08 (Browne & Cudeck, 1993; Joreskog & Sorbom, 1993)
indicate acceptable model-data fit. The fit indices obtained as a result of CFA (x?[98, N= 315]=
243.818; p< .01; x?/df= 2.48, CFI=.95, GFI=.90, TLI=.93, IFI=.95) showed that the proposed four-factor
model had an acceptable fit with the data.

Perceived Parental Academic Achievement Pressure Scale

The scale developed by Kaynak et al. (2021) was designed to measured perceived parental academic
pressure in adolescents. The study for the original scale was conducted with the data of 365 students,
165 female and 200 male students from five different high schools in Aydin province. The scale
consists of 20 items, all of which are negative in meaning, with sub-dimensions of psychological
pressure, restriction and excessively high expectations. The scale, which is a 5-point Likert-type
assessment tool, is evaluated as 1 for answers that do not reflect the individual at all, and 5 for
answers that reflect the individual completely. The maximum score that can be obtained from the
scale is 100, while the minimum score is 20. There is no need for reverse scoring in the scale;
therefore, as the score increases, the parental academic achievement pressure perceived by
adolescents increases (Circir & Tagay, 2023). Based on the research data, Cronbach’s alpha values
for the sub-dimensions of psychological pressure, restriction, and excessively high expectations
were found to be .86, .85, and .82, respectively. However, it can be said that the fit indices obtained
as a result of CFA (x?[154, N=315]=402.708; p< .01; x*/df= 2.61, CFI=.92, GFI=.88, TLI=.90, IFI=.92,
SRMR=.061 and RMSEA=.072) indicate an acceptable fit of the proposed three-factor model with the
data.

Academic Resilience Scale

The assessment inventory was developed by Martin and Marsh in 2006. The scale was adapted into
Turkish by Kapikiran (2012). The scale aims to evaluate the level of resilience that students exhibit in
their educational life at the point of struggling with the problems they need to overcome in their
educational life through 6 items, all of which are positive. The items of the scale, which has a 7-point
Likert scale, are graded between the extreme statements "It does not suit me at all" and "It suits me
completely". The CFA conducted during the adaptation of the scale into Turkish confirmed the
unidimensional structure of the model (Kapikiran, 2012; Yiice, 2019). The Cronbach's alpha reliability
coefficient of the scale was calculated as .81 based on the research data. The fit indices obtained as a
result of CFA (x2[9, N=315]=26.331; p<.01; x?/df=2.92, CFI=.96, GFI=.97, TLI=.94, IFI=.96, SRMR=.034,
and RMSEA=.078) showed that the proposed one-factor model had a good fit with the data.

Data Collection and Analysis

This study, whose sample consisted of 10th grade students studying in AL, FL. and MTAL in the
2023-2024 academic year, was carried out after the approval of Tokat Gaziosmanpasa University
Social and Human Sciences Research Ethics Committee dated 07.05.2024 and numbered 08.16 and
the approval of the Ministry of National Education Research Application and Ethics Committee
Commission dated 24.05.2024 and numbered 102986672. Research data were collected face-to-face
by the researchers. The students were first given informative explanations about the research, it was
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stated that the data would be collected anonymously and the collected data would be kept
confidential. Then, participating students were determined on the basis of volunteerism. G*Power
3.1.9.7 software was used to calculate the sample size of the study. As a result of the analysis, it was
calculated that the sample size should be at least 68 when the values for multiple regression analysis
were Effect size f>=.15, Alpha err prob=.05 and Power=.80. According to Cohen (1988), the effect size
is a statistical criterion that shows the extent to which the results obtained from the sample differ

from the expected values under the null hypothesis. The value of f 2= 15, which was taken as a basis
in the study, refers to the medium effect size by Cohen (Cohen, 1988). Data were collected from 315
students in the study. According to the analysis made with G*Power 3.1.9.7 after the study for the
sample size reached, the effect size value was calculated by taking Alpha err prob=.05, Power=.80
and Total sample size= 315. According to Cohen (1988), for f 2, 02 indicates a small effect size, .15
indicates a medium effect size and .35 indicates a large effect size.

The degree of effect of the t-test results within the scope of the research was analyzed with the eta

square (1) value. The eta square gives the amount of variance shared by the dependent variable,
which is a continuous variable, and the categorical variable (Tabachnick & Fidell, 2013). Formula (1)
was used to calculate the eta square (Biiyiikoztiirk, 2021; Pallant, 2007).

tz
2 Formula (1)

T2+ (N1+N2-2)

n

In Formula (1), t is the statistical value of the independent sample t-test and N1 and N2 are the group
sizes. Therefore, N1+N2-2 is the degrees of freedom of the independent sample t-test. The calculated
values of .01 indicate a small effect size, .06 indicates a medium effect size, and .14 indicates a large
effect size (Biiytikoztiirk, 2021; Cohen, 1988).

IBM SPSS Statistics 27 and AMOS 22 programs were used to analyze the research data. Descriptive
statistics were used to analyze the demographic characteristics of the students. Before the analysis,
missing data, extreme values, normality assumption, homogeneity of variances, linear relationship,
and multiple linear connection assumptions were checked to determine whether the data were
suitable for parametric tests. When the research data were analyzed, no missing data were found.
The calculated z scores and Mahalanobis distances showed that there were no outliers in the dataset.
Skewness and kurtosis values were examined to examine whether the scores obtained from the scales
for the variables of the study met the normality assumption. It was found that the skewness value for
test anxiety was -.326 and the kurtosis value was .107, the skewness value for perceived parental
academic pressure was .061, and the kurtosis value was -.069, and the skewness value for academic
resilience was -.203 and kurtosis value was .017. When the skewness and kurtosis values were
examined, it was determined that the calculated values were between -1.5 and 1.5, thus the normality
assumption was met (Tabachnick & Fidel, 2013). Whether the research data meet the
multicollinearity assumption was examined with the help of variable inflation factor (VIF) and
tolerance values. It was observed that the calculated VIF values were 1.002, and this value was less
than 3 (O'Brien, 2007), while the tolerance values were .998 and greater than .20 (Kalayci, 2010).
These values show that there is no multicollinearity problem in the research data.

In accordance with the sub-problems of the study, an independent sample t-test was used to examine
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whether students' test anxiety, perceived parental academic achievement pressure, and academic
resilience showed a significant difference according to gender. One-way analysis of variance
(ANOVA) was used to examine whether there was a significant difference according to school type
and monthly income. The Kruskal-Wallis H test, a non-parametric test, was used to examine
whether there was a significant difference according to mother's education level and father's
education level since the data did not meet the normality assumption. In addition, Pearson product-
moment correlation coefficients were calculated to examine the relationship between students' test
anxiety, perceived parental academic achievement pressure, and academic resilience. Multiple
linear regression analysis was used to determine the extent to which perceived parental academic
pressure and academic resilience predicted test anxiety.

Results

In this section, the findings related to the research questions are presented. In the presentation of the
findings, a sequence was followed in line with the sub-problems of the research.

Findings Related to the First Sub-Problem of the Research

Table 2 presents the descriptive statistics analyzed for the level of students' test anxiety, perceived
parental academic achievement pressure, and academic resilience.

Table 2

Descriptive Statistics on Test Anxiety, Perceived Parental Academic Achievement Pressure, and Academic
Resilience Scores

Scale Sub-dimension N X SD

Test Anxiety 315 49.07 12.94
Concern 315 13.24 3.67
Cognitive Interference 315 12.33 3.76
Tension 315 13.10 3.89
Physiological Indicators 315 10.40 3.66

Perceived Parental Academic 315 54.19 15.25

Achievement Pressure
Psychological Pressure 315 20.25 6.43
Restriction 315 15.63 5.64
Excessively High 315 18.30 5.09
Expectation

Academic Resilience 315 26.23 7.55

SD: Standard deviation

Table 2 shows that 315 students participated in the study. The mean scores of students' test anxiety
(X¥=49.07, SD=12.94), perceived parental academic achievement pressure (X =54.19, SD=15.25), and
academic resilience (X =26.23, SD=7.55) were calculated. Accordingly, it can be said that students'
test anxiety, perceived parental academic achievement pressure and academic resilience are at a
moderate level.

Findings Related to the Second Sub-Problem of the Research

Independent sample t-test was applied to determine whether students' test anxiety, perceived
parental academic achievement pressure, and academic resilience showed a significant difference
according to gender. The results of the analysis are presented in Table 3.
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Table 3

Independent Sample t-Test Results Regarding Test Anxiety, Perceived Parental Academic Achievement
Pressure, and Academic Resilience Scores by Gender

Variable Sub-dimension Gender N X SD t df p 12
Test Anxiety Female 171 52.61 12.09 553 313 000 .09
Male 144 44.88 12.70
Concern Female 171 14.09 3.30 453 313 .000 .06
Male 144 12.24 3.84
Cognitive Female 171 12.94 3.60 320 313 002 .03
Interference Male 144 11.60 3.84
Tension Female 171 14.16 3.68 5.52 313 .000 .09
Male 144 11.83 3.78
Physiological Female 171 11.42 3.74 572 313 .000 .09
Indicator Male 144 9.20 3.16
Perceived Female 171 54.83 15.67 807 313 420 -
Parental Male 144 53.44 14.74
Academic
Achievement
Pressure
Psychological Female 171 20.71 6.62 1.37 313 173 -
Pressure Male 144 19.72 6.17
Restriction Female 171 15.53 591 -37 313 710 -
Male 144 15.76 5.32
Excessively Female 171 18.60 5.15 110 313 268 -
High Male 144 17.96 5.01
Expectation
Academic Female 171 26.61 7.02 995 313 321 -
Resilience Male 144 25.77 8.12

SD: Standard deviation, df: Degrees of freedom

When Table 3 is examined, it is seen that the mean test anxiety scores of female students (X=52.61,
SD=12.09) are higher than the mean test anxiety scores of male students (X=44.88, SD=12.70).
Accordingly, there was a statistically significant difference between students' test anxiety and their
gender in favor of male students (#(313)=5.53; p<.05). When the sub-dimensions of the
multidimensional test anxiety scale were examined, it was found that in the anxiety sub- dimension
(t(313))=4.53; p<.05), the mean score of female students (¥=14.09, SD=3.30) was higher than the mean
score of male students (X=12.24, SD=3.84), in the cognitive interference sub-dimension (#(313)=3.20;
p<.05) the mean score of female students (X=12.94, SD=3.60) and the mean score of male students (X
=11.60, SD=3.84), in the tension sub-dimension (#(313)=5.52; p<.05), the mean score of female students
(X =14.16, SD=3.68) was (X=11.83, SD=3.78), the mean score of male students (¥=11.83, SD=3.78), in
the physiological indicator sub-dimension (#(313)=5.72; p<.05), the mean score of female students
(X¥=11.42, SD=3.74) and the mean score of male students was (X=9.20, SD=3.16) and the results in the
sub-dimensions indicated a statistically significant difference in favor of male students. Accordingly,
the eta squared values of .09 for test anxiety, .06 for the sub-dimensions of tension and physiological
indicators and .06 for the anxiety sub-dimension of test anxiety indicate a medium level of effect,
while the eta squared values calculated for the cognitive interference sub-dimension of test anxiety
and other scales for which data were collected within the scope of the study a small effect. The
perceived parental academic achievement pressure scale (£(313) =.807; p>.05) and the sub-dimensions
of the perceived parental academic achievement pressure scale, namely psychological pressure
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(t(313)=1.37; p>.05), restriction (#(313)= -.37; p>.05) and excessively high expectation (#(313)= 1.10;
p>.05) and academic resilience scale (£(313 =.995; p>.05) scores did not show a significant difference
according to gender.

The results of the one-way ANOVA applied to determine whether students' test anxiety, perceived
parental academic achievement pressure and academic resilience show a significant difference
according to school type are presented in Table 4.

Table 4

One-Way Analysis of Variance Results Regarding Test Anxiety, Perceived Parental Academic Achievement
Pressure, and Academic Resilience Scores by School Type

Variable Sub- School N X SD Source of SS df MS F p
dimension Type Variance
Test AHS 141 4953 1461  Between 54.11 2 2705 0.161 .852
Anxiety Groups
SHS 45 4878  11.38 Within 52549.21 312  168.42
Groups
VTAHS 129 48,67 1151 Total 52603.32 314
Concern AHS 141 13.37 3.89 Between 7.27 2 364 0269 .764
Groups
SHS 45 1338 3.21 Within 422090 312 13.53
Groups
VTAHS 129 13.06  3.59 Total 422818 314
Cognitive AHS 141 1209 4.06  Between 62.79 2 31.40 2240 .108
Interference Group
SHS 45 1164 340 Within 4372.87 312 14.01
Groups
VTAHS 129 1284  3.49 Total 443566 314
Tension AHS 141 1324 420  Between 25.75 2 12.88  0.849 429
Groups
SHS 45 1356  3.70 Within 473140 312 15.17
Groups
VTAHS 129 1278  3.60 Total 475714 314
Physiological AHS 141 1084  4.03  Between 49.35 2 2467  1.855 .158
Indicator Groups
SHS 45 1020 283 Within 415045 312 13.30
Groups
VTAHS 129 10.00 3.44 Total 4199.80 314
Perceived AHS 141 5586 16.18  Between 994.98 2 49749 2156 .118
Parental Groups
Academic SHS 45  55.02 14.06 Within 71996.20 312 230.76
Achieve Groups
ment VTAHS 129 52.09 1443 Total 7299119 314
Pressure
Psychological AHS 141 2096  6.78  Between 257.78 2 128.89  3.162 .054
Pressure Groups
SHS 45 2116  6.11 Within 12717.90 312 40.76
Groups
VTAHS 129 1917  6.02 Total 12975.68 314
Restriction AHS 141 1630 598  Between 118.40 2 59.20 1.873 .155
Groups
SHS 45 1478 514 Within 9862.62 312 31.61
Groups

VTAHS 129 15.21 5.37 Total 9981.02 314
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Excessively AHS 141
High
Expectation SHS 45
VTAHS 129
Academic AHS 141
Resilience
SHS 45
VTAHS 129

18.60

19.09

17.71
26.55

25.40

26.18

5.19

5.12

4.94
7.76

6.69

7.62

Between 86.53
Groups

Within 8048.21
Groups

Total 8134.74
Between 4543
Groups

Within 17840.65
Groups

Total 17886.08

2

312

314
2

312

314

4327

25.80

22.72

57.18

1.677

0.397

189

672

SD: Standard deviation, df: Degrees of freedom, MS: Mean of Squares, SS: Sum of Squares

When Table 4 is examined, it is seen that there is no significant difference in the mean scores of

students' test anxiety scale (Fr312=.161; p>.05), perceived parental academic achievement pressure
scale (F2312=2.156; p>.05), academic resilience scale (F312=.397; p>.05) according to the type of school

the students attend.

One-way ANOVA was applied to determine whether students' test anxiety, perceived parental

academic achievement pressure, and academic resilience showed a significant difference according

to monthly income level. The results of the analysis are presented in Table 5.

Table 5

One-Way Analysis of Variance Results Regarding Test Anxiety, Perceived Parental Academic Achievement

Pressure, and Academic Resilience Scores According to Monthly Income Level

X

Variable Sub- Monthly N SD  Source of SS df MS F p
dimension Income Variance
Level
Test Anxiety 0-17002 96 49.03 1240 Between  360.78 3 12026 0.716 .543
Groups
17003- 133 49.88 1251  Within 5224253 311 167.98
34005 Groups
34006- 54 48.89 13.03 Total 52603.32 314
51008
51009 and 32 46.15 16.05
above
Concern 0-17002 96 1319 3.87 Between 40.34 3 1345 0999 .3%4
Groups
17003- 133 1340 353  Within  4197.84 311 1347
34005 Groups
34006- 54 1356 3.10 Total 4228.18 314
51008
51009 and 32 1225 4.33
above
Cognitive 0-17002 9 12.74 3.78 Between 93.18 3 31.06 2224 .085
Interference Groups
17003- 133 1255 354  Within = 434248 311 13.96
34005 Groups
34006- 54 1187 3.81 Total 4435.66 314
51008
51009 and 32 1097 4.28
above
Tension 0-17002 96 13.00 3.60 Between 24.50 3 8.17  0.537 .657
Groups
17003- 133 1335 3.89  Within  4732.64 311 1522
34005 Groups
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34006- 54 13.06 3.92 Total 4757.14 314
51008
51009 and 32 1241 470
above
Physiological 0-17002 96 1010 3.79 Between 13.58 3 453 0336 .799
Indicator Groups
17003- 133 1059 357  Within  4186.22 311 13.46
34005 Groups
34006- 54 1041 3.69 Total 4199.80 314
51008
51009and 32 1053 3.65
above
Perceived 0-17002 96 5552 13.73 DBetween  608.31 3 20277 0.871 .456
Parental Groups
Academic 17003- 133 54.63 1449  Within = 72382.87 311 232.74
Achievement 34005 Groups
Pressure 34006- 54 5233 1647 Total 72991.18 314
51008
51009 and 32 5153 19.97
above
Psychological 0-17002 96 20.66 6.15 Between 32.65 3 1088 0.262 .853
Pressure Groups
17003- 133 2025 5.99  Within = 12943.03 311 41.62
34005 Groups
34006- 54 19.87 6.94 Total 12975.68 314
51008
51009 and 32 19.72 8.13
above
Restriction 0-17002 96 16.05 5.69 Between 74.58 3 2486 .780 .506
Groups
17003- 133 1583 540  Within 990643 311 31.85
34005 Groups
34006- 54 1478 5.63 Total 9981.06 314
51008
51009 and 32 15.00 6.50
above
Excessively 0-17002 96 18.81 4.32 Between 124.66 3 4155 1.613 .186
High Groups
Expectation 17003- 133 1855 4.93 Within 8010.08 311 25.76
34005 Groups
34006- 54 17.69 5.56 Total 8134.74 314
51008
51009 and 32 16.81 6.68
above
Academic 0-17002 96 2650 698 Between 26.40 3 8.80 53 928
Resilience Groups
17003- 133 26.03 757  Within 17859.68 311 57.42
34005 Groups
34006- 54 2656 7.01 Total 17886.08 314
51008
51009 and 32 2572 9.93
above

SD: Standard deviation, df: Degrees of freedom, MS: Mean of Squares, SS: Sum of Squares

When Table 5 is examined, it is seen that there is no significant difference in any of the mean scores
of students' test anxiety (F@311=.716; p>.05), perceived parental academic achievement pressure
(Fe311=.871; p>.05) and academic resilience (F311=.153; p>.05) according to the monthly income level
of the family.
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Kruskal-Wallis H test was applied to determine whether students' test anxiety, perceived parental
academic achievement pressure and academic resilience showed a significant difference according
to their mother's education level and father's education level. The results of the analysis are presented
in Table 6 and 7, respectively.

Table 6

Kruskal-Wallis H Test Results Regarding Test Anxiety, Perceived Parental Academic Achievement Pressure,
and Academic Resilience Scores According to Mother's Education Level

Variable Sub- Mother Education Level N RM v df p
dimension
Test Anxiety Illiterate 14 128.46 421 5 519
Primary School Graduate 114 154.57
Secondary School Graduate 90 158.90
High School Graduate 69 172.12
Associate Degree - Bachelor's 21 141.12
Degree
Master-Doctorate Graduate 7 172.86
Concern Illiterate 14 155.43 1.69 5 .890
Primary School Graduate 114 155.84
Secondary School Graduate 90 154.02
High School Graduate 69 169.64
Associate Degree - Bachelor's 21 147.88
Degree
Master-Doctorate Graduate 7 165.07
Cognitive Illiterate 14 153.32 357 5 612
Interference Primary School Graduate 114 160.07
Secondary School Graduate 90 164.34
High School Graduate 69 157.59
Associate Degree - Bachelor's 21 123.52
Degree
Master-Doctorate Graduate 7 159.50
Tension Illiterate 14 135.04 433 5 502
Primary School Graduate 114 148.88
Secondary School Graduate 90 161.30
High School Graduate 69 171.05
Associate Degree - Bachelor's 21 156.00
Degree
Master-Doctorate Graduate 7 187.36
Physiological Illiterate 14 117.43 682 5 234
Indicator Primary School Graduate 114 157.95
Secondary School Graduate 90 154.76
High School Graduate 69 175.97
Associate Degree - Bachelor's 21 137.05
Degree
Master-Doctorate Graduate 7 167.29
Perceived Illiterate 14 144.50 517 5 .39
Parental Primary School Graduate 114 171.00
Academic Secondary School Graduate 90 146.86
Achievement High School Graduate 69 148.95
Pressure Associate Degree - Bachelor's 21 168.38
Degree
Master-Doctorate Graduate 7 174.71
Psychological Illiterate 14 132.11 513 5  .400
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Pressure Primary School Graduate 114 162.37
Secondary School Graduate 90 149.12
High School Graduate 69 156.35
Associate Degree - Bachelor's 21 180.83
Degree
Master-Doctorate Graduate 7 200.57
Restriction Illiterate 14 146.32 731 5 198
Primary School Graduate 114 176.14
Secondary School Graduate 90 148.79
High School Graduate 69 149.28
Associate Degree - Bachelor's 21 140.33
Degree
Master-Doctorate Graduate 7 143.29
Excessively Illiterate 14 163.18 6.03 5 .303
High Primary School Graduate 114 170.59
Expectation Secondary School Graduate 90 147.24
High School Graduate 69 143.96
Associate Degree - Bachelor's 21 170.33
Degree
Master-Doctorate Graduate 7 182.29
Academic Illiterate 14 195.29 583 5 .323
Resilience Primary School Graduate 114 151.82
Secondary School Graduate 90 157.02
High School Graduate 69 154.72
Associate Degree - Bachelor's 21 189.02
Degree
Master-Doctorate Graduate 7 135.79

RM: Rank Mean, df: Degrees of freedom

When Table 6 is analyzed, it is seen that the mean scores of students' test anxiety, perceived parental
academic achievement pressure, and academic resilience do not show a significant difference (p>.05)
according to their mother's education level.

Table 7

Kruskal-Wallis H Test Results Regarding Test Anxiety, Perceived Parental Academic Achievement Pressure,
and Academic Resilience Scores According to Father's Education Level

Variable Sub-dimension Father's Education Level N RM X df p
Test Anxiety Primary School Graduate 60 156.57 6.60 4 158
Secondary School Graduate 86 149.13
High School Graduate 117 171.87
Associate Degree - Bachelor's 37 147.46
Degree
Master-Doctorate Graduate 14 119.32
Concern Primary School Graduate 60 16226 380 4 434
Secondary School Graduate 86 146.63
High School Graduate 117 167.18
Associate Degree - Bachelor's 37 153.47
Degree
Master-Doctorate Graduate 14 133.68
Cognitive Primary School Graduate 60 17133 726 4 123
Interference Secondary School Graduate 86 160.31
High School Graduate 117 161.35
Associate Degree - Bachelor's 37 128.00
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Degree
Master-Doctorate Graduate 14 126.75
Tension Primary School Graduate 60 15252 528 4 260
Secondary School Graduate 86 145.69
High School Graduate 117 171.83
Associate Degree - Bachelor's 37 155.22
Degree
Master-Doctorate Graduate 14 137.71
Physiological Primary School Graduate 60 150.19 755 4 109
Indicator Secondary School Graduate 86 151.53
High School Graduate 117 172.09
Associate Degree - Bachelor's 37 154.70
Degree
Master-Doctorate Graduate 14 111.00
Perceived Primary School Graduate 60 159.80 390 4 420
Parental Secondary School Graduate 86 142.10
Academic High School Graduate 117 167.03
Achievement Associate Degree - Bachelor's 37 161.08
Pressure Degree
Master-Doctorate Graduate 14 153.14
Psychological Primary School Graduate 60 14712 523 4 265
Pressure Secondary School Graduate 86 143.67
High School Graduate 117 168.50
Associate Degree - Bachelor's 37 169.70
Degree
Master-Doctorate Graduate 14 162.75
Restriction Primary School Graduate 60 17428 328 4 512
Secondary School Graduate 86 148.27
High School Graduate 117 158.47
Associate Degree - Bachelor's 37 152.95
Degree
Master-Doctorate Graduate 14 146.21
Excessively Primary School Graduate 60 160.31 4.15 4  .388
High Secondary School Graduate 86 142.64
Expectation High School Graduate 117 166.10
Associate Degree - Bachelor's 37 166.01
Degree
Master-Doctorate Graduate 14 142.39
Academic Primary School Graduate 60 15386 1.17 4  .882
Resilience Secondary School Graduate 86 161.03
High School Graduate 117 157.88
Associate Degree - Bachelor's 37 162.38
Degree
Master-Doctorate Graduate 14 135.32

RM: Rank Mean, df: Degrees of freedom

When Table 7 is examined, it is seen that the mean scores of students' test anxiety, perceived parental
academic achievement pressure and academic resilience do not show a significant difference (p>.05)
according to their father's education level.

Findings Related to the Third Sub-Problem of the Research

Pearson product-moment correlation analysis was used to examine whether there is a significant
relationship between students' test anxiety, perceived parental academic achievement pressure, and
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academic resilience scores. The results of the analysis are presented in Table 8.

Table 8

The Relationship Between Test Anxiety, Perceived Parental Academic Achievement Pressure, and
Academic Resilience

Variable Test  ConcernCognitive TensionPhysiological Perceived Psychological RestrictionExcessively Academic
Anxiety Interference Indicator ~ Parental Pressure High Resilience

Academic Expectation
Achievement
Pressure

Test Anxiety

Concern .891™

Cognitive 844" 724"

Interference

Tension 9127 788" 659"

Physiological 807"  .566™ .533" .696™

Indicator

Perceived 403" 397" 336" 326" 334"

Parental

Academic

Achievement

Pressure

Psychological 416" 425" .326™ 353" .334™ .934™

Pressure

Restriction 309" 274" 295" 196" 308" .844™ 669"

Excessively 338" 350" .267" 3157 2377 881" 793" .576™

High

Expectation

Academic  -.165" -129" -195" -1247 -122" -.043 -.060 -132" .095

Resilience

*p<.05; **p<.01

Table 8 shows the correlation values between the variables. The correlation coefficient takes values
between -1 and +1. When the value is less than .30, it means low correlation, the value between .30
and .70 means medium correlation, and the value between .70 and 1.00 means high correlation
(Cokluk et al., 2010; Koklii et al., 2023; Roscoe, 1975). According to the calculated correlation values,
amoderate, positive (r=.403) and significant (p<.01) relationship was found between test anxiety and
perceived parental academic achievement pressure. A positive relationship means that the direction
of change between variables is the same, while a negative relationship means that the direction of
the relationship between variables is opposite (Can, 2023). A low-level, negative (r= -.165) and
significant (p<.01) relationship was found between test anxiety and academic resilience. A low-level,
negative (r=-.043) and non- significant (p>.05) relationship was found between perceived parental
academic achievement pressure and academic resilience. This can be interpreted as the perception
of parental academic achievement pressure will increase as students' test anxiety increases, but
academic resilience will decrease.

Findings Related to the Fourth Sub-Problem of the Research

Multiple regression analysis was conducted to determine the extent to which parental academic

979



Investigating the Relationship between Perceived Parental Academic Achievement Pressure, Academic
Resilience, and Test Anxiety

achievement pressure and academic resilience scores perceived by students predicted test anxiety
scores. The results of the analysis are presented in Table 9.

Table 9
Test Anxiety Scores Multiple Regression Analysis Results
Variable B SE B t P F R R? f?
Fixed 37.500 3.428 10.94 .000 35.14 429 .184 .03
Perceived Parental .336 .043 .396 7.74 .000
Academic Achievement
Pressure
Academic Resilience -.254 .088 -148  -2.89 .004

SE: Standard Error

According to Table 9, high school student’s perceived parental academic achievement pressure and
academic resilience levels explain 18.4% of the total variance in test anxiety scores. Standardized p
regression coefficients show that both perceived parental academic achievement pressure (=396,
t=7.74, p<.05) and academic resilience (p=-.148, t=-2.89, p<.05) are significant predictors of test anxiety.
Among the variables, perceived parental academic achievement pressure was found to be a positive
predictor of test anxiety, while academic resilience was found to be a negative predictor. The
regression equation obtained is Test Anxiety=.336%(Perceived Parental Academic Achievement Pressure)
- .254*(Academic Resilience). Accordingly, when academic resilience is held constant and perceived
parental academic achievement pressure increases by one unit, test anxiety increases by .336 unit.
Moreover, when perceived parental academic achievement pressure is held constant and
academic resilience increases by one unit, test anxiety decreases by .254 unit. Therefore, it can be
said that perceived parental academic achievement pressure is a more important predictor of test
anxiety and explains test anxiety more. In other words, as students' perceived parental academic
achievement pressure increases, their test anxiety also increases. However, as students' level of
academic resilience increases, their test anxiety decreases.

For the multiple regression analysis of the study, the effect value calculated with G*Power 3.1.9.7
software was found to be f %~ 03. This value indicates a small effect.

Discussion, Conclusion, and Recommendations

In this study, the relationship between test anxiety, perceived parental academic achievement
pressure, and academic resilience of 10th grade students studying in AHS, SHS, and VTAHS in Zile
district of Tokat province in the 2023-2024 academic year was examined. In addition, these variables
were also examined in terms of various demographic characteristics. While the dependent variable
of the study was test anxiety, the independent variables were perceived parental academic
achievement pressure and academic resilience.

Within the scope of the research, it was seen that there was a differentiation in favor of males in the
mean scores of students' test anxiety scores according to gender. In the literature, there are many
studies (Alyaprak, 2006; Chapell et al., 2005; Giiler, 2012; Turan Kurtaran et al., 2021) that support the
result and found that female students experience higher test anxiety compared to male students.
Parental academic achievement pressure and academic resilience scores perceived by students do
not differ according to gender. In addition, it was understood that all three of the variables discussed
in the current study did not differ significantly in terms of the type of school the students attended,
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the monthly income of the family, and the level of education of the mother and father. Alisinanoglu
and Ulutas (2000) stated that low-income level makes it difficult for the family to meet the needs of
the family, which may lead to tension in family relations and have a negative impact on the child.
However, in the PISA 2018 preliminary report, it was stated that socioeconomic differences did not
have much effect on cognitive test results in Turkey (2018, Milli Egitim Bakanlig1 [MEB]). Cakmak
(2007) and Kisa (1996) reported that there was no significant difference between parental education
level and test anxiety. On the other hand, Kayapmar (2006) found that students whose parents had
less education had significantly higher test anxiety than students whose parents had higher
education.

In the current study, the relationships between test anxiety, perceived parental academic
achievement pressure, and academic resilience were also examined. According to the results
obtained, it was determined that there was a positive and moderate relationship between test anxiety
and perceived parental academic achievement pressure. In addition, a negative and weak
relationship was found between students' test anxiety and academic resilience. Therefore, while one
of the independent variables moves in the same direction with the dependent variable, the other one
moves in the opposite direction. According to the study conducted by Peleg-Popko et al. (2003) and
Eker (2016), while parents' oppressive attitude is seen as a factor that increases test anxiety,
supportive attitude decreases test anxiety. According to the study conducted by Kapikiran (2020),
increasing parental pressure on academic achievement increases test anxiety scores in students,
while increasing parental pressure on academic achievement decreases academic resilience scores.
Accordingly, there is an opposite relationship between test anxiety and academic resilience.
According to the results of the study conducted by Kiigiiker and Tekin (2018), as the oppressive and
demanding attitudes of the family increase, the level of test anxiety observed in students also
increases. In Yilmazer's (2017) study, it was stated that there was a negative relationship between
resilience and test anxiety. In addition, Totan et al. (2019) reported that students with high levels of
psychological resilience have low levels of test anxiety. In addition to these, Reis et al. (2005)
examined the factors affecting the resilience of successful students in their study with secondary
school students with various risk factors. The findings of the study showed that individual factors
and the presence of an adult who supports them are the most important factors that protect students.
In a study conducted by Tath and Atmaca (2023) on high school students, it was determined that
there was a positive, low level and significant correlation between parental academic achievement
pressure and the tension experienced by the student during the learning process. In other words,
increased parental pressure for academic success leads to an increase in students' academic stress
levels. Similarly, in the study conducted by Ciciolla et al. (2016), parental pressure for academic
achievement is shown as one of the main causes of academic stress. In a study conducted by
Ozdemir-Kurt (2017), it was observed that test anxiety decreased as the social support students
received from their parents or teachers increased. Similarly, Steinberg et al. (1989) observed that
adolescents who felt supported by their parents developed more positive attitudes and beliefs about
success than their peers.

According to the results of the multiple regression analysis, a statistically significant difference was
found between the outcome variable, test anxiety, and the explanatory variables. According to the
findings, the explanatory variable that predicted the dependent variable more was perceived
parental academic achievement pressure, while the explanatory variable that predicted the
dependent variable less was academic resilience. Perceived parental academic achievement pressure
and academic resilience variables together explain 18.4% of the total variance in test anxiety.
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According to the standardized regression coefficients, the predictor variable that explains test
anxiety more is parental academic achievement pressure, while the variable that explains it less is
academic resilience. Accordingly, perceived parental academic achievement pressure and academic
resilience significantly predict test anxiety experienced during the education process. Karabiyik
(2020) examined the relationship between academic achievement and academic resilience of
prospective teachers and found that general achievement significantly predicted the level of
resilience. Cakir and Ava (2021) found a significant relationship between students' academic
resilience levels and academic achievement and family support in their study. Fathalla (2018) stated
that there is an opposite relationship between academic resilience and test anxiety. Yagci (2010)
reported that there was no significant relationship between test anxiety and parental support.

In line with the results obtained, it can be suggested to organize various awareness programs about
the pressure applied by parents on academic success and its possible consequences, and to include
programs that improve anxiety management skills in school annual guidance programs so that
students can better manage the test anxiety they experience. Thus, it is thought that the pressure and
test anxiety on students will decrease, and their level of resilience will increase. At the same time,
supporting activities that will enable students to discover their own strengths and increase their self-
esteem may strengthen students’ resilience level. In addition, similar studies can be conducted on
different cultures, and the results can be analyzed comparatively. Thus, it is thought that it will be
more possible to evaluate the source of the relationship between the variables and possible
mediating variables.
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Algilanan Ebeveyn Akademik Bagari Baskisi, Akademik Yilmazlik ve Smav Kaygisi Arasindaki Iliskinin
Incelenmesi

Giris

Giinliik yasamin stirekli degisen dinamikleri arasinda egitim-6gretim, giderek daha etkili bir unsur
haline gelmektedir. Is diinyasindaki ve teknolojideki gelismeler ile toplumun ihtiyaglari gz éniine
alindiginda egitim ve 6gretimin, bireyler ve toplumlar iizerinde uyum yeteneklerini gelistirebilen
ve gelecege daha iyi hazirlanmalarmi saglayan bir etkisinin oldugu sdylenebilir. Ayni zamanda
yasanan yenilik, degisim ve gelisimi stirdiirmenin bir yolu, bireylerin gelecegini sekillendirmede de
kritik bir rol tistlenmektedir. Ancak bu dinamik yap1 ve degisen beklentiler egitim siirecinde
bireylerin daha fazla psikolojik baski hissedebilecekleri smav kaygisini da beraberinde
getirebilmektedir (Dokmeci, 2024). Diinyanin bir¢ok yerinde oldugu gibi Tiirkiye’de de genclerin
kariyer ve egitim hedeflerini gergeklestirmede sinavlar belirleyici bir role sahiptir. Ortadgretim
seviyesinde bulunan bir¢ok 6grenci bir iist 6grenim basamaginda 6grenim gérmeyi arzuladigi igin
zorlu bir sinav siirecinden gecmektedir (Kapikiran, 2020). Sinavlarin egitim sistemindeki bu
belirleyici rolii ise 6grencilerin egitim-6gretim siirecine yayilan bir sinav kaygis1 yasamasina neden
olabilmektedir.

Sinavlar, Ogrenci performansi ve basarisinin degerlendirilmesinde yaygin olarak kullanilan
yontemlerdendir. Bu degerlendirme araci, egitim siirecinde énemli bir rol oynamakla birlikte,
ogrenciler igin bazi sorunlara neden olabilmektedir. Bunlardan biri de smav kaygisidir (Softa ve
digerleri, 2015). Sinav kaygisi, bireyin sinavla ilgili olumsuz diisiincelerinin artmasi, fizyolojik
olarak uyarilmasi ve dikkatini toplamada zorluk ¢ekmesi gibi durumlarla karakterize edilen,
ogrenme siirecini etkileyen yogun duygu durumu olarak nitelendirilmektedir (Sever, 2022). Benzer
sekilde Capulcuoglu ve Giindiiz (2013) tarafindan smav kaygisi, bireyin sinav aninda akademik
performansini ve basarisini olumsuz yonde etkileyen bir duygu durumu olarak ifade edilmektedir.
Yasanan bu kayginin dgrencilerin performansini olumsuz yonde etkiledigi saptanmistir (Tugan,
2015). Sinav kaygzsi, bireyin basarili olamayacagina inanmasi sonucu ortaya ¢ikip bireyde fiziksel
belirtilere de neden olmaktadir (Altun ve digerleri, 2018). Ozellikle ergenlik donemindeki bireylerde
kayginin en yogun hissedildigi zaman dilimi genellikle sinav donemi olarak kabul edilir (Kose ve
digerleri, 2018). 2023 yilinda Yiiksekogretime gecis smavlarina bagvuran 3 milyon 527 bin 443
ogrencinin yaklasik %30 unun (1 milyon 63 bin 807) lisans, 6n lisans ve agik ogretim kademelerine
yerlestigi bilinmektedir (Yiiksek Ogretim Kurulu [YOK], 2023). Dolayisiyla tilkemizde iiniversite
sinavlarma katilim talebinin yiiksek oldugu ancak yerlesme oranlarinin diisiik oldugu sdylenebilir.
Bu durum o6grenciler arasinda yogun bir rekabetin yasanmasma neden olmaktadir (Kapikiran,
2020). Ogrencilerin icerisinde bulunduklar1 bu rekabet hali ise yasanan kaygiy1 artirict bir etken
olabilmektedir.

Ogrencilerin geleceklerini énemli dlgiide etkileyen ve yiiksekdgretime gegiste kilit rol oynayan
merkezi smavlar, sadece Ogrenciler iizerinde degil ayni zamanda aileler iizerinde de baski
olusturmaktadir (Yilmaz, 2017). Cocuklarinin smavlarda basarili olmasi beklentisini tasiyan
ebeveynlerin bircogunun tutumu siireg igerisinde destekleyici olmaktan ziyade baskilayici hale
dontisebilmektedir. Ebeveynler zaman zaman yasadiklar: stresi ¢ocuklarina aktarabilmektedir ve
bu durum, ¢ocuklarin ebeveyn baskisi hissetmelerine yol acabilmektedir (Kaynak ve digerleri, 2021).
Ebeveynlerin ¢ocuklarindan akademik basar1 konusunda fazlaca beklentiye sahip olmasi genellikle
cocuklar tizerinde psikolojik baski olusturmaktadir (Camurcu, 2022). Ebeveyn akademik basar1
baskisi, ebeveynlerin ¢ocuklarinin daha iyi performans gostermelerini istemelerinden kaynaklanan
bir baskidir ve anne babalarin ¢ocuklarini basariya ulagmalari i¢in zorlamalar: seklinde kendini
gostermektedir (Haspolat ve Yalgin, 2022; Kapikiran, 2016). Ebeveynlerin ¢ocuklarinin basarist igin
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uyguladiklar: baskilar, yiiksek not beklentisi, asir1 ¢alisma baskis1 ve diger ¢ocuklarla kiyaslamalar
gibi olumsuz etkilerle kendini gosterebilir (Kapikiran, 2016). Yapilan calismalara gore ebeveynlerin
tutumu kisinin sinav kaygisini etkileyici bir role sahiptir. Karakartalin (2023) yaptig1 calismada
¢ocuk yetistirme bi¢iminin smav kaygisinda kayda deger rolii vurgulanmistir. Otoriter ebeveyn
tutumunun Ogrencilerde smav kaygisin1 artiricr faktor olabilecegi belirtilmistir (Putwain ve
digerleri, 2010). Bunun aksine 6grenci anne babasindan sosyal destek aldiginda ise smav kaygisinin
azaldigr belirlenmistir (Thergaonkar ve Wadkar, 2007). Benzer sekilde Zengin (2019) ise
calismasinda demokratik tutumun smav kaygisiyla zit yonlii iliskiyi belirttigini, otoriter tutumun
ise smav kaygisiyla pozitif yonlii iliskiyi ifade ettigini raporlamistir.

Bireyler giinliik yasamda oldugu gibi akademik hayatlarinda da cesitli zorluklarla miicadele etmek
zorunda kalabilmektedir (Oztas, 2022). Kargilagilan bazi zorlu yasam kosullari, grencilerin bir
kisminda egitim siirecini aksatma veya yarida kesme gibi sonuclara neden olabilmektedir. Buna
karsilik bazi bireyler ise yasanan olumsuz kosullara ragmen hayatlarina uyum saglayabilmekte ve
gelisimlerini siirdiirmektedirler (Sam, 2022). Bireysel 6zellikler ve kisiden kisiye degisen cevresel
etmenlerle agiklanabilen bu farkli yaklasimin problemlere karsi dayanma ve kendini iyilestirme
boyutu Wolin ve Wolin (1993) tarafindan yilmazlik kavramiyla ifade edilmistir (Henderson ve
Milstein, 1996). Yilmazlik olarak aktarilan “resilience” terimi, dayamiklilik anlaminda da
kullanilmistir (Hoge ve digerleri, 2007). Alanyazin incelendiginde ise “resilience” kavraminin farklh
anlamlarda kullanildig1 (Gergek ve Yilmaz Borekgi, 2019), yaygmn olarak dayaniklilik (Gergek &
Yilmaz Borekgi, 2019; Taggm ve Cetin 2006), saglamlik (Gizir, 2016; Oz ve Bahadir Yilmaz, 2009) ve
yilmazlik (Cakar ve digerleri, 2014; Cetrez Iscan ve Malkog, 2017; Gergek ve Yilmaz Borekgi, 2019;
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Ogiilmiis, 2001) olarak kargihik buldugu goriilmektedir. Bu calismada “resilience” kavrami
yilmazlik anlaminda kullanilmistir. Yilmazlik, problemlerle miicadele etme, kendini toparlayabilme
ve yeni kosullara uyum saglayabilme yetenegidir (Dogan, 2015). Ergenlerle ¢calisan bir¢ok psikolojik
danisman tarafindan, bazi ergenlerin yasadiklar1 zorluklara ragmen daha az psikolojik tepki
gosterdigi veya hi¢ tepkide bulunmadigl, bazilariin ise problemli yasantilara psikolojik olarak
tepki gosterdigi gozlemlenmistir (Aygilin, 2023). Dezavantajli durumlarina karsin yasadiklar:
problemlerle bas edebilen ve iistiin performans gosteren 6grenciler akademik yilmaz 6grenciler
olarak tanimlanmaktadir (Ergezen, 2023). Akademik yilmazlik, okul stresi, basarisizlik korkusu ve
basariya yonelik yogun calisma baskisinin {istesinden gelme yetenegidir ve sosyal destek
kanallartyla giiglendirilebilmektedir (Beri ve Kumar, 2018). Arastaman (2011) tarafindan lise
ogrencilerinin akademik yilmazliginda rolii olan degiskenlerin incelenmesine yonelik olarak
yapilan calismanin sonucunda, siif diizeyi, cinsiyet, ailenin aylik geliri, akademik bagar1 ve babanin
egitim durumu degiskenleri ile akademik yilmazlik arasinda anlamli bir iliskinin oldugu bulgusuna
ulasilmistir. Cheung ve digerleri (2013) tarafindan yapilan ¢alisma akademik yilmazlik ile bir¢ok
demografik etkenin iligkili oldugunu gostermektedir. Benzer sekilde Sandoval-Herndndez ve
Bialowolski (2016) tarafindan yapilan c¢alismada da sosyoekonomik diizey ve cinsiyet gibi
demografik degiskenlerin akademik yilmazlikla iligkili oldugu goézlemlenmistir. Buna gore lise
ogrencilerinin akademik yilmazlik diizeyinde bir¢ok demografik degiskenin etkili oldugu
sOylenebilir. Bunlarin yani1 sira alanyazinda yapilan arastirmalar (Putwain ve digerleri, 2010;
Rajawat ve Chaturvedi, 2024) incelendiginde akademik dayanikliligin, ebeveynlerin bagar1 baskis:
ve destegiyle, Ogrencilerin siirecte yasamis olduklar1 smav kaygisiyla iligkili bulundugu
gortlmistiir (Yildirim, 2023). Buna karsilik alanyazinda akademik yilmazlik, algilanan ebeveyn
baskisi ile sinav kaygist konularinin birlikte degerlendirildigi ¢alisma sayisinin kisitli olmasindan
dolay1 bu calismanin yapilmasina gerek duyulmustur. Ebeveyn tutumlarmin ve algilanan baskinin
ergenlerin akademik stres ve sinav kaygisi tizerindeki etkileri, bireylerin genel gelisimleri agisindan
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kritik bir Oneme sahiptir. Ebeveynlerin sagladigi destek veya baski, ergenlerin akademik

performanslarini etkileyebilir ve bunun sonucunda smav kaygisi gibi olumsuz duygusal
durumlarin gelismesine yol agabilir (Pinquart ve Kauser, 2018). Ayrica, akademik yilmazhk
kavraminin sinav kaygzsi ile olan iligkisi, bireylerin zorluklarla basa ¢ikma yeteneklerini etkileyen
onemli bir faktordiir. Yilmazlik, 6grencilerin akademik stresle basa ¢ikma becerilerini gelistirerek,
smav kaygisini azaltabilir (Tugade ve digerleri, 2004). Ancak, bu alandaki mevcut arastirmalarin
bircogunun genellikle bu ti¢ kavrami ayr ayri, ikili olarak veya farkli degiskenlerle ele aldigy,
aralarindaki iligkilerin birlikte incelenmedigi goriilmiistiir (Aygiin, 2023; Circir ve Tagay, 2023;
Seban ve Perdeci, 2016; Tugan, 2015). Dolayisiyla bu arastirmanin amaci, algilanan ebeveyn
akademik basar1 baskisi, akademik yilmazlik ve sinav kaygisi arasindaki iligkiyi incelemektir. Bu
amagc dogrultusunda, asagida sunulan arastirma sorularina yanit aranmaistir.

1. Ogrencilerin smav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik
yilmazli1 ne diizeydedir?

2. Smav kaygisy, algilanan ebeveyn akademik basar1 baskisi ve akademik yilmazlik gesitli
demografik degiskenlere (cinsiyet, okul tiirii, anne egitim diizeyi, baba egitim diizeyi ve
aylik gelir diizeyi) gore anlamh farklilik gostermekte midir?

3. Smav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik yilmazlik
arasinda anlamli bir iligki var midir?

4. Algilanan ebeveyn akademik baskis1 ve akademik yilmazlik, sinav kaygisini ne diizeyde
yordamaktadir?

Yontem

Arastirma Modeli

10.smuf Ogrencilerinin smav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik
yilmazliklar1 arasindaki iliskinin incelenmesini amaglayan bu arastirmada iliskisel tarama modeli
kullanilmustir. iligkisel tarama modeli, en az iki degisken arasindaki iligkileri belirlemeyi amaglayan
bir arastirma modelidir. Bu model, degiskenler arasindaki iligkilerin varligini ve/veya derecesini
degerlendirmek amaciyla tercih edilir (Karasar, 2012). {liskisel aragtirma yaklagimina gore bagimsiz
degiskenler yardimiyla bagimli degisken hakkinda tahminde bulunulabilmektedir (Turan, 2015).
Mevcut arastirmanin bagimli degiskeni smav kaygisi, bagimsiz degiskenleri ise algilanan ebeveyn
akademik bagar1 baskis1 ve akademik yilmazliktir.

Evren ve Orneklem

Aragtirmanin evrenini, Tokat ili Zile ilgesinde 2023-2024 Egitim Ogretim yilinda dgrenim gérmekte
olan 220 Anadolu Lisesi (AL) 6grencisi, 79 Fen Lisesi (FL) ogrencisi ve 196 Mesleki ve Teknik
Anadolu Lisesi (MTAL) 6grencisi olmak tiizere toplam 495 10.Smuf 6grencisi olusturmaktadir.
Arastirmanin 6rneklemini ise 2023-2024 Egitim Ogretim yilinda Tokat ili Zile ilgesinde 10.smif
diizeyinde 6grenim gormekte olan 141 AL 6grencisi, 45 FL 6grencisi ve 129 MTAL 6grencisi olmak
iizere toplam 315 6grenci olusturmaktadir. Arastirmada kolay 6rnekleme ve tabakali 6rnekleme
yontemi tercih edilmistir. Kolay ornekleme, katilimcilarin erisim kolayligi nedeniyle segildigi
olasiliksiz 6rnekleme yontemidir (Demir, 2017). Tabakali 6rnekleme, arastirmanin énemli oldugu
diistiniilen degiskenlere gore calisma evreninin alt gruplara ayrildig1 bir 6rnekleme tiirtidiir. Bu alt
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gruplar, evrenin geneliyle benzerlik gosterir (Karasar, 2012). Biiyiikoztiirk ve digerleri (2021)
tabakali ornekleme yontemini, evren igerisinde bulunan farkli alt simiflarin tanimlanmas: ve bu
smiflarin evren igindeki oranlarina dayali olarak 6rnekleme se¢iminde temsil edilmesini amaglayan
bir 6rnekleme yontemi olarak tanimlamaktadir. Aragtirma ornekleminin demografik 6zelliklerine
iliskin bilgiler Tablo 1’de sunulmustur.

Tablo 1
Orneklemin Demografik Ozellikleri
Degisken Kategori f %o
Cinsiyet Kiz 171 54.29
Erkek 144 45.71
Okul Tiri Anadolu Lisesi 141 44.76
Fen Lisesi 45 14.29
Mesleki ve Teknik Anadolu Lisesi 129 40.95
Anne Egitim Diizeyi Okuma Yazma Bilmeyen 14 4.45
Tlkokul 114 36.19
Ortaokul 90 28.57
Lise 69 21.90
On lisans-Lisans 21 6.67
Yiiksek Lisans-Doktora 7 222
Baba Egitim Diizeyi Tlkokul 60 19.10
Ortaokul 86 27.39
Lise 117 37.27
On lisans-Lisans 37 11.79
Yiiksek Lisans-Doktora 14 445
Aylik Gelir Diizeyi 0-17002 96 30.48
17003-34005 133 42.22
34006-51008 54 17.14
51009 ve tizeri 32 10.16
Veri Toplama Araglar

Calismada, arastirmacinin olusturmus oldugu Kisisel Bilgi Formu ile birlikte Cok Boyutlu Smav
Kaygis1 Olgegi (CBSKO), Algilanan Ebeveyn Akademik Basar1 Baskisi Olgegi (AEABBO) ve
Akademik Yilmazlik Glgegi (AYO) kullanilmstr.

Kisisel Bilgi Formu

Arastirmaci tarafindan, katilimcilara yonelik bilgileri edinebilmek amaciyla olusturulmustur.
Formda 6grencinin cinsiyeti, okul tiirii, anne 6grenim diizeyi, baba 6grenim diizeyi ve ailenin
sosyoekonomik durumu gibi degiskenlere yer verilmistir.

Cok Boyutlu Sinav Kaygist Olgegi

Putwain ve digerleri (2020) tarafindan gelistirilmis olan Ol¢ek, Ergin ve Eksi (2022) tarafindan
Tiirkge’ye uyarlanmigtir. Olgegin orijinal halinde oldugu gibi Tiirkce uyarlamasinda da 11-19 yas
arasindaki ergenlerle ¢alisma gerceklestirilmistir. Endise, bilissel miidahale, gerginlik ve fizyolojik
gostergelerden olusan dort alt boyuttan olusan 6lgekte, tamami olumsuz 16 madde bulunmaktadir.
51i likert tipindeki Olgekte maddeler, kesinlikle katilmiyorum (1) ile kesinlikle katiliyorum (5)
arasinda derecelendirilmistir. Olgekten alinabilecek en yiiksek puan 80, en diisiik puan ise 16’dur.
Olgekten alman puanlardaki artis bireyin smav kaygisindaki artis1 ifade etmektedir. Aragtirma

987



Algilanan Ebeveyn Akademik Bagari Baskisi, Akademik Yilmazlik ve Smav Kaygisi Arasindaki Iliskinin
Incelenmesi
Ornekleminden elde edilen veriler tizerinden 0Olgegin alt boyutlar1 olan endise, bilissel miidahale,

gerginlik ve fizyolojik gostergeler icin hesaplanan Cronbach alfa degerleri sirasiyla .82, .85, .86 ve
.80 olarak bulunmustur. Arastirma ornekleminden elde edilen verilerin gegerligine iliskin
dogrulayic1 faktor analizi (DFA) sonuglar1 incelenmistir. DFA sonucunda elde edilen, (x%df)
degerinin 5'ten kiiglik olmas1 (Anderson ve Gerbing, 1984; Kline, 2005; Stimer, 2000), GFI degerinin
.90 ve tizeri olmas (Bentler ve Bonett, 1980; Hooper ve digerleri, 2008), CFI ve TLI degerlerinin .90
ve lizeri olmasi, SRMR degerinin ise .08'den az olmas: (Hu ve Bentler, 1999), IFI degerinin .90 ve
tizeri olmasi (Marsh ve Hau, 1996), RMSEA degerinin .08'den az olmas1 (Browne ve Cudeck, 1993;
Joreskog ve Sorbom, 1993) kabul edilebilir model-veri uyumuna isaret etmektedir. DFA sonucu elde
edilen uyum indeksleri (x?[98, N=315]=243.818; p< .01; x*/df=2.48, CFI=.95, GFI=.90, TLI=.93, IF1=.95)
onerilen dort faktorlii modelin verileriyle kabul edilebilir uyuma sahip oldugu gostermistir.

Algilanan Ebeveyn Akademik Basar: Baskist Olgegi

Kaynak ve digerleri (2021) tarafindan gelistirilen olgek, ergenlerde algilanan ebeveyn akademik
baskisini 6l¢gmek icin tasarlanmaistir. Olgegin orijinali i¢in yapilan ¢alisma, Aydin ilinde bulunan beg
farkli liseden 165 kiz 200 erkek 6grenci olmak iizere toplam 365 6grencinin verileri ile yapilmistir.
Psikolojik baski, kisitlama ve asir1 yliksek beklenti alt boyutlarindan olusan 6lgek tamami anlamca
olumsuz 20 maddeden olugsmaktadir. 51i likert tipi bir degerlendirme araci olan dlgekte bireyi hig
yansitmayan cevaplar igin 1 ile bireyi tamamen yansitan yanitlar icin 5 olacak sekilde
degerlendirilmistir. Olgekten alnabilecek maksimum puan 100 iken, minimum puan 20 olarak
belirlenmistir. Olgekte ters puanlamaya ihtiya¢ duyulmamaktadir, dolayisiyla alinan puan arttikca
ergenlerin algiladig1 ebeveyn akademik basar1 baskisi da artmaktadir (Circir ve Tagay, 2023).
Aragtirma verileri lizerinden 6lgegin alt boyutlar1 olan psikolojik baski, kisitlama ve agir1 ytiksek
beklenti alt boyutlar: i¢in Cronbach alfa degerleri sirasiyla .86, .85 ve .82 olarak bulunmustur.
Bununla birlikte DFA sonucuna elde edilen uyum indekslerinin (x2[154, N= 315]= 402.708; p< .01;
x¥/df= 2.61, CFI=.92, GFI=.88, TLI=.90, IFI=.92, SRMR=.061 ve RMSEA=.072) Onerilen tii¢ faktorli
modelin verileriyle kabul edilebilir uyumuna isaret ettigi soylenebilir.

Akademik Yilmazlik Olcegi

Degerlendirme envanteri 2006 yilinda Martin ve Marsh tarafindan olusturulmustur. Clgegin
Tiirkge’ye uyarlamas: Kapikiran (2012) tarafindan gergeklestirilmistir. Olcek, ogrencilerin 6grenim
hayatlarinda asmalar1 gereken problemler ile miicadele etmeleri noktasinda egitim o6gretim
yasamlarinda sergiledikleri yilmazlik diizeylerini tek boyutlu olarak tamami olumlu 6 madde
tizerinden degerlendirmeyi hedefler. 7’1i likert yapida olan 6lgegin maddeleri “Bana hi¢ uymuyor”
ile “Bana tamamen uyuyor” ug ifadeleri arasinda derecelenmektedir. Olgegin Tiirkce’ye uyarlamasi
siirecinde gergeklestirilen DFA modelin tek boyutlu yapisini dogrulamistir (Kapikiran, 2012; Yiice,
2019). Arastirma verileri iizerinden Olgegin Cronbach alfa giivenirlik katsayisi .81 olarak
hesaplanmistir. DFA sonucunda elde edilen uyum indeksleri (x2[9, N= 315]= 26.331; p< .01; x?/df=
2.92, CFI=.96, GFI=.97, TLI=.94, IF1=.96, SRMR=.034 ve RMSEA=.078) onerilen tek faktorlii modelin
verileriyle iyi uyuma sahip oldugunu gostermistir.

Verilerin Toplanmasi ve Analizi

Orneklemi, 2023-2024 6gretim yilinda AL, FL. ve MTAL’de 6grenim gormekte olan 10.smif
ogrencilerinden olusan bu c¢alisma, Tokat Gaziosmanpasa Universitesi Sosyal ve Begeri Bilimler
Arastirmalar: Etik Kurulunun 07.05.2024 tarih ve 08.16 sayili onay1 ve 24.05.2024 tarihli 102986672
sayili MEB Arastirma Uygulama ve Etik Kurul Komisyonu incelemesi sonucu alinan izinler sonrasi
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gerceklestirilmistir. Arastirma verileri, arastirmacilar tarafindan yiiz yiize toplanmistir. Ogrencilere
oncelikle arastirmaya yonelik bilgilendirici agiklamalar yapilmis, verilerin anonim olarak
toplanacag ve toplanan verilerin gizli tutulacag belirtilmistir. Ardindan goniilliiliik esasina dayal
olarak katilime1 6grenciler belirlenmistir. Calismanin 6rneklem biiytikligliniin hesaplanmasinda
G*Power 3.1.9.7 yazilimi kullanilmistir. Yapilan analiz sonucunda ¢oklu regresyon analizi igin
degerler Effect size f ?=15, Alfa err prob=.05 ve Power=.80 alindiginda 6rneklem biiyiikliigiiniin en
az 68 olmasi gerektigi hesaplanmistir. Cohen’e (1988) gore etki degeri, 6rneklemden elde edilen
sonuglarm, yokluk hipotezi altinda beklenen degerlerden ne Olclide farkhilastigini gosteren
istatistiksel bir Ol¢littiir. Calismada esas alinan f2=.15 degeri, Cohen tarafindan orta diizey etki
derecesini ifade etmektedir (Cohen, 1988). Arastirmada 315 6grenciden veri toplanmustir. Ulasilan
orneklem biiyiikliigii igin calisma sonrast G*Power 3.1.9.7 ile yapilan analize gore Alfa err prob=.05,
Power=.80 ve Total sample size=315 alinarak etki biiyiikliigii degeri hesaplanmistir. Cohen’e (1988)
gore f2igin .02 etki derecesi kiigiik, .15 orta, .35 ise biiyiik etki derecesini belirtmektedir.

Aragtirma kapsaminda yapilan f-testi sonuclarmin etki dereceleri eta kare (n?) degeri ile
incelenmistir. Eta kare, siirekli degisken olan bagimli degisken ile kategorik degiskenin paylastig:
varyansin miktarini1 vermektedir (Tabachnick ve Fidell, 2013). Eta karenin hesaplanmasinda Formiil
(1) kullanilmistir (Biiytikoztiirk, 2021; Pallant, 2007).

t2
2:
t2+ (N1+N2-2)

U] Formiil (1)

Formiil (1)’de yer alan t, bagimsiz Orneklem t-testinin istatistik degerini, N1 ve N2 ise grup
biiytikliiklerini ifade etmektedir. Dolayisiyla, N1+N2-2 bagimsiz orneklem t-testinin serbestlik
derecesidir. Hesaplanan degerlerin .01 olmas: kiigiik, .06 olmasi orta, .14 olmasi ise biiytlik etki
derecesini ifade etmektedir (Biiyiikoztiirk, 2021; Cohen, 1988).

Aragtirma verilerinin analizinde IBM SPSS Statistics 27 ve AMOS 22 programlar1 kullanilmigtir.
Ogrencilerin demografik o6zelliklerinin incelenmesinde betimsel istatistikten yararlanilmistir.
Analizler yapilmadan once verilerin parametrik testler i¢in uygun olup olunmadig: kayip veriler,
ug degerler, normallik varsayimi, varyanslarin homojenligi, dogrusal iliski, ¢coklu dogrusal baglant:
varsayimlart kontrol edilmigtir. Aragtirma verileri incelendiginde herhangi bir kayip veriye
rastlanmamistir. Hesaplanan z puanlar1 ve Mahalanobis uzakliklar1 veri setinde ug deger
bulunmadigini gostermistir. Arastirmanin degiskenlerine yonelik 6l¢eklerden elde edilen puanlarin
normallik varsaymmini saglayip saglamadigini incelemek amaciyla carpiklik ve basiklik degerleri
incelenmistir. Sinav kaygisi i¢in ¢arpiklik degerinin -.326, basiklik degerinin .107 oldugu, algilanan
ebeveyn akademik baskisi i¢in garpiklik degerinin .061, basiklik degerinin -.069 oldugu, akademik
yilmazlik iginse carpiklik degerinin -.203, basiklik degerinin .017 oldugu goriilmiistiir. Carpiklik ve
basiklik degerleri incelendiginde, hesaplanan degerlerin -1,5 ile 1,5 araliginda oldugu, dolayisiyla
normallik varsayimmin saglandigi (Tabachnick ve Fidel, 2013) belirlenmistir. Arastirma verilerinin
¢oklu dogrusal baglant1 varsayimini karsilayip karsilamadigini variable inflation factor (VIF) ve
tolerance degerleri yardimiyla incelenmistir. Hesaplanan VIF degerlerinin 1.002 oldugu ve bu
degerin 3'ten kiiglik (O’Brien, 2007) oldugu, tolerance degerlerinin .998 oldugu ve .20’den biiyiik
oldugu (Kalayci, 2010) goriilmiistiir. Bu degerler, arastirma verilerinde ¢oklu baglant: problemi
olmadigini gostermektedir.
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Arastirmanin alt problemlerine uygun olarak Ogrencilerin sinav kaygisi, algilanan ebeveyn

akademik basar1 baskisi ve akademik yilmazliklarinin cinsiyete gore anlamli bir farklilasma gosterip
gostermedigi bagimsiz orneklem t-testi yardimiyla, okul tiiriine ve aylik gelire gore anlamh bir
farklilasmanin olup olmadig ise tek yonlii varyans analizi (ANOVA) yardimiyla incelenmistir.
Ayrica anne egitim diizeyine ve baba egitim diizeyine gore anlamli bir farklilasmanin olup olmadig;,
veriler normallik varsayimini karsilamadig i¢in non-parametrik testlerden Kruskal Wallis H testi
ile incelenmistir. Ogrencilerin siav kaygisi, algilanan ebeveyn akademik basar1 baskisi ve akademik
yilmazliklar1 arasindaki iligkinin incelenmesinde Pearson momentler ¢arpimi korelasyon katsayilar:
hesaplanmistir. Algilanan ebeveyn akademik baskis1 ve akademik yilmazligin sinav kaygisini ne
diizeyde yordadigini tespit etmek amaciyla ise ¢oklu dogrusal regresyon analizi kullanilmistir.

Bulgular

Bu béliimde arastirma sorularima iliskin elde edilen bulgular sunulmustur. Bulgularin aktariminda,
aragtirmanin alt problemleri dogrultusunda bir siralama izlenmistir.

Aragtirmanin Birinci Alt Problemine liskin Bulgular

Ogrencilerin smav kaygisi, algilanan ebeveyn akademik basar1 baskist ve akademik yilmazligmin
ne diizeyde olduguna yonelik olarak incelenen betimsel istatistikler Tablo 2’de sunulmustur.

Tablo 2

Sinav Kaygist, Algilanan Ebeveyn Akademik Basart Baskis: ve Akademik Yilmazlik Puanlarna Iliskin
Betimsel Istatistikler

Olgek Alt Boyut N X SS
Sinav Kaygist 315 49.07 12.94
Endise 315 13.24 3.67
Bilissel Miidahale 315 12.33 3.76
Gerginlik 315 13.10 3.89
Fizyolojik Gosterge 315 10.40 3.66
Algilanan Ebeveyn Akademik Basar1 Baskis1 315 54.19 15.25
Psikolojik Baski 315 20.25 6.43
Kisitlama 315 15.63 5.64
Asir1 Yiiksek Beklenti 315 18.30 5.09
Akademik Yilmazlik 315 26.23 7.55

SS: Standart sapma

Tablo 2 incelendiginde arastirmaya 315 6grencinin katildig1 goriilmektedir. Ogrencilerin smav
kaygisi puan ortalamast (X¥=49.07, SS=12.94), algilanan ebeveyn akademik basari baskisi puan
ortalamasi (X=54.19, SS=15.25) ve akademik yilmazlik puan ortalamasi (X=26.23, S5=7.55) olarak
hesaplanmistir. Buna gore Ogrencilerin smav kaygisinin, algilanan ebeveyn akademik basari
baskisinin ve akademik yi1lmazliklarinin orta diizeyde oldugu soylenebilir.

Arastirmanin Ikinci Alt Problemine iliskin Bulgular

Ogrencilerin sinav kaygisi, algilanan ebeveyn akademik bagari baskisi ve akademik yilmazliklarmin
cinsiyete gore anlaml bir farklilik gosterip gostermedigini belirlemek amaciyla uygulanan bagimsiz
orneklem t-testi sonuglar1 Tablo 3'te sunulmustur.
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Tablo 3
Cinsiyete Gore Sinav Kaygisi, Algilanan Ebeveyn Akademik Basar: Baskist ve Akademik Yilmazlik Puanlarina
Mliskin Bagimsiz Orneklem t-Testi Sonuglart

Degisken Alt Boyut Cinsiyet N X SS t sd p n?2
Sinav Kaygisi Kiz 171 52.61 12.09 5.53 313 .000 .09
Erkek 144 44.88 12.70
Endise Kiz 171 14.09 3.30 453 313 000 .06
Erkek 144 12.24 3.84
Biligsel Miidahale Kiz 171 12.94 3.60 320 313 .002 .03
Erkek 144 11.60 3.84
Gerginlik Kiz 171 14.16 3.68 552 313 .000 .09
Erkek 144 11.83 3.78
Fizyolojik Kiz 171 11.42 3.74 572 313 .000 .09
Gosterge Erkek 144 9.20 3.16
Algilanan Kiz 171 54.83 15.67 807 313 420 -
Ebeveyn
Akademik Basar1 Erkek 144  53.44 14.74
Baskist
Psikolojik Baski Kiz 171 20.71 6.62 137 313 173 -
Erkek 144 19.72 6.17
Kisitlama Kiz 171 15.53 591 -37 313 710 -
Erkek 144 15.76 5.32
Asgir1 Yiiksek Kiz 171 18.60 5.15 110 313 .268 -
Beklenti Erkek 144 17.96 5.01
Akademik Kiz 171 26.61 7.02 995 313 321 -
Yilmazlik Erkek 144 25.77 8.12

SS: Standart sapma; sd: serbestlik derecesi

Tablo 3 incelendiginde kiz 3grencilerin sinav kaygisi puan ortalamalarinin (X=52.61, S5=12.09) erkek
ogrencilerin sinav kaygisi puan ortalamalarindan (¥=44.88, SS=12.70) yiiksek oldugu goriilmektedir.
Buna gore, 6grencilerin sinav kaygisi ile cinsiyetleri arasinda, erkek 6grenciler lehine, istatistiksel
olarak anlamli bir farklilik tespit edilmistir (#(313)=5.53; p<.05). Cok boyutlu sinav kaygis1 6lgeginin
alt boyutlarina bakildiginda da endise alt boyutunda (#(313)=4.53; p<.05) kiz 6grencilerin puan
ortalamasimin (X=14.09, SS=3.30) erkek 6grencilerin puan ortalamasimin (¥=12.24, SS=3.84) oldugu,
biligsel miidahale alt boyutunda (#(313)=3.20; p<.05) kiz 6grencilerin puan ortalamasmin (X=12.94,
SS=3.60) erkek ogrencilerin ortalamasinin (X=11.60, SS=3.84) oldugu, gerginlik alt boyutunda
(#(313)=5.52; p<.05) kiz 6grencilerin puan ortalamasinin (X=14.16, SS=3.68) erkek 6grencilerin puan
ortalamasmin (X=11.83, SS=3.78) oldugu, fizyolojik gosterge alt boyutunda (#(313)=5.72; p<.05) kiz
ogrencilerin puan ortalamasinin (X=11.42, SS=3.74) erkek ogrencilerin puan ortalamasmin ise
(X=9.20, SS=3.16) oldugu ve alt boyutlarda da sonuglarin erkek 6grenciler lehine olacak sekilde
istatistiksel bakimdan anlamli bir fark belirttigi tespit edilmistir. Bu dogrultuda smav kaygisi, sinav
kaygisinin alt boyutlari olan gerginlik ve fizyolojik gosterge i¢in .09 ve endise alt boyutu igin .06 olan
eta kare degeri orta diizey etki derecesini, sinav kaygisiin biligsel miidahale alt boyutu ve calisma
kapsaminda veri toplanan diger Olgekler igin hesaplanan eta kare degerleri ise kiiciik etkiyi
belirtmektedir. Algilanan ebeveyn akademik basar1 baskis: dlgegi (#(313) =.807; p>.05) ve algilanan
ebeveyn akademik basar1 baskisi dlgeginin alt boyutlar1 olan psikolojik baski (#(313) =1.37; p>.05),
kisitlama (#(313) =-.37; p>.05) ve asir1 yiiksek beklenti (#(313) =1.10; p>.05) ile akademik yilmazlik
Olgegi (t(313) =.995; p>.05) puanlarmin ise cinsiyete gore anlamli bir farklilik gostermedigi
saptanmugtir.
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Incelenmesi
Ogrencilerin sinav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik y1lmazliklarinin

okul tiiriine gore anlaml bir farklilik gosterip gostermedigini belirlemek amaciyla uygulanan tek
yonliit ANOVA sonuglar: Tablo 4'te sunulmustur.

Tablo 4
Okul Tiiriine Gore Sinav Kaygisi, Algilanan Ebeveyn Akademik Bagsar: Baskisi ve Akademik Yimazlik
Puanlarina Iliskin Tek Yonlii Varyans Analizi Sonuglar:

Degisken  AltBoyut Okul N X SS  Varyansin KT sd KO F p

Tarl Kaynag
Sinav AL 141 4953 14.61 Gruplar 54.11 2 27.05 0.161 .852
Kaygisi arasl

FL 45 4878 11.38 Grupici 5254921 312 168.42
MTAL 129 48.67 11.51 Toplam 52603.32 314
Endise AL 141 13.37 3.89 Gruplar 7.27 2 3.64 0269 .764
arast
FL 45 1338 321 Grupici 422090 312 13.53
MTAL 129 13.06 3.59 Toplam 422818 314
Biligsel AL 141 12.09 4.06 Gruplar 62.79 2 31.40 2.240 .108
Miidahale arast
FL 45 11.64 340 Grupici 4372.87 312 14.01
MTAL 129 12.84 3.49 Toplam 4435.66 314
Gerginlik AL 141 1324 4.20 Gruplar 25.75 2 12.88 0.849 .429
arast
FL 45 1356 3.70 Grup ici 473140 312 15.17
MTAL 129 12.78 3.60 Toplam 4757.14 314
Fizyolojik AL 141 10.84 4.03  Gruplar 49.35 2 2467 1855 .158
Gosterge arasl
FL 45 1020 283 Grupici 415045 312 13.30
MTAL 129 10.00 3.44 Toplam 4199.80 314

Algilanan AL 141 5586 16.18 Gruplar 994.98 2 49749 2156 .118
Ebeveyn arasl

Akademik FL 45 55.02 14.06 Grupici 7199620 312 230.76

Basari MTAL 129 52.09 1443 Toplam 72991.19 314

Baskisi

Psikolojik AL 141 2096 6.78 Gruplar 257.78 2 12889 3.162 .054
Baski arasi
FL 45 21.16 6.11 Grupici 12717.90 312 40.76
MTAL 129 19.17 6.02 Toplam  12975.68 314
Kisitlama AL 141 1630 5.98 Gruplar 118.40 2 59.20 1.873 .155
arasi
FL 45 14.78 5.14 Grup ici 9862.62 312 31.61
MTAL 129 15.21 5.37 Toplam 9981.02 314
Asir1 AL 141 18.60 5.19 Gruplar 86.53 2 43.27 1.677 .189
Yiiksek arasit
Beklenti FL 45 19.09 5.12 Grup ici 8048.21 312 25.80
MTAL 129 17.71 494 Toplam 8134.74 314
Akademik AL 141 2655 7.76 Gruplar 45.43 2 22,72 0.397 .672
Yilmazlik arasi
FL 45 2540 6.69 Grupici 17840.65 312 57.18
MTAL 129 26.18 7.62 Toplam 17886.08 314
SS: Standart sapma, sd: serbestlik derecesi, KO: Kareler Ortalamasi, KT: Kareler Toplam

Tablo 4 incelendiginde, Ogrencilerin smnav kaygisi puan ortalamalarinda (Fesi2=.161; p>.05),
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algilanan ebeveyn akademik basari baskisi Olgegi puan ortalamalarinda (Fes12=2.156; p>.05),
akademik y1lmazlik 6lgegi puan ortalamalarinda (Fs312=.397; p>.05) 6grencilerin 6grenim gordiikleri
okul tiiriine gore anlaml bir farkliligin olmadig goriilmiistiir.

Ogrencilerin sinav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik yilmazliklarmin
aylik gelir diizeyine gore anlamli bir farklilik gosterip gostermedigini belirlemek amaciyla tek yonlii
ANOVA uygulanmistir. Analiz sonuglar1 Tablo 5'te sunulmustur.

Tablo 5
Aylik Gelir Diizeyine Gore Sinav Kaygisi, Algilanan Ebeveyn Akademik Bagar: Baskist ve Akademik

Yilmazlik Puanlarina Iliskin Tek Yonlii Varyans Analizi Sonuglar:
Degisken  AltBoyut Ayhk N X SS  Varyansin KT sd KO F p

Gelir Kaynag:

Diizeyi
Smav 0-17002 96 49.03 1240  Gruplar 360.78 3 12026 0.716 .543
Kaygisi araslt

17003- 133 49.88 1251 Grupigi 5224253 311 167.98

34005

34006- 54 48.89 13.03 Toplam  52603.32 314

51008

51009 ve 32 46.15 16.05
uzeri
Endige 0-17002 96 13.19 3.87 Gruplar 40.34 3 13.45 0.999 .394
arasi
17003- 133 1340 3.53 Grup ici 4197.84 311 1347
34005
34006- 54 1356 3.10 Toplam 4228.18 314
51008
51009 ve 32 1225 4.33
uzeri
Biligsel 0-17002 96 12.74 3.78 Gruplar 93.18 3 31.06 2.224 .085

Miidahale arasi
17003- 133 1255 3.54 Grupigi 434248 311 13.96
34005
34006- 54 11.87 3.81 Toplam 4435.66 314
51008

51009 ve 32 1097 4.28

tizeri
Gerginlik  0-17002 96 13.00 3.60 Gruplar 24.50 3 8.17 0.537 .657

arast

17003- 133 13.35 3.89 Grup ici 4732.64 311 1522

34005

34006- 54 13.06 3.92 Toplam 4757.14 314

51008

51009 ve 32 1241 4.70

lizeri
Fizyolojik ~ 0-17002 96 10.10 3.79 Gruplar 13.58 3 453 0336 .799
Gosterge arasl

17003- 133 10.59 3.57  Grup igi 4186.22 311 13.46

34005

34006- 54 1041 3.69 Toplam 4199.80 314
51008
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Incelenmesi
51009 ve 32 10.53 3.65
lizeri
Algilanan 0-17002 96 5552 1373  Gruplar 608.31 3 20277 0.871 .456
Ebeveyn arasi
Akademik 17003- 133 54.63 1449 Grupici 72382.87 311 232.74
Basar1 34005
Baskis1 34006- 54 5233 1647 Toplam  72991.18 314
51008

51009 ve 32 51.53 19.97
lizeri
Psikolojik  0-17002 96 20.66 6.15 Gruplar 32.65 3 10.88 0.262 .853

Baski arast
17003- 133 20.25 5.99 Grupigi  12943.03 311 41.62
34005
34006- 54 19.87 6.94 Toplam  12975.68 314
51008

51009 ve 32 19.72 8.3
uzeri
Kisitlama  0-17002 96 16.05 5.69 Gruplar 74.58 3 2486 .780 .506
arasi
17003- 133 15.83 5.40 Grup ici 9906.43 311 31.85
34005
34006- 54 14.78 5.63 Toplam 9981.06 314
51008
51009 ve 32 15.00 6.50
tizeri
Asirt 0-17002 96 18.81 4.32 Gruplar 124.66 3 4155 1.613 .186

Yiiksek arasi

Beklenti 17003- 133 1855 493  Grupici 8010.08 311 25.76
34005
34006- 54 17.69 5.56 Toplam 8134.74 314
51008

51009 ve 32 16.81 6.68
lizeri

Akademik 0-17002 96 2650 6.98 Gruplar 26.40 3 8.80 153 928
Yilmazlik arasi

17003- 133 26.03 757 Grupici 17859.68 311 57.42

34005

34006~ 54 2656 7.01 Toplam  17886.08 314

51008

51009 ve 32 25.72 9.93
uzeri

SS: Standart sapma, sd: Serbestlik derecesi, KO: Kareler Ortalamasi, KT: Kareler Toplami

Tablo 5 incelendiginde, 6grencilerin smav kaygist (Fe 311)=.716; p>.05), algilanan ebeveyn akademik
basar1 baskist (F, 311=.871; p>.05) ve akademik yilmazlik (Fg 311=.153; p>.05) puan ortalamalarmin
higcbirinde ailenin aylik gelir diizeyine gore anlamli bir farkliligin olmadig: goriilmiistir.

Ogrencilerin smnav kaygisy, algilanan ebeveyn akademik basar1 baskis1 ve akademik yilmazliklarinin
anne egitim diizeyine ve baba egitim diizeyine gore anlamli bir farklilik gosterip gostermedigini
belirlemek amaciyla Kruskal Wallis H testi uygulanmistir. Analiz sonuglar1 sirasiyla Tablo 6 ve
Tablo 7’de sunulmustur.
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Table 6

Anne Egitim Diizeyine Gore Sinav Kaygisi, Algilanan Ebeveyn Akademik Basar: Baskisi ve Akademik
Yilmazlik Puanlarina Iliskin Kruskal Wallis H Testi Sonuclar:

Degisken Alt Boyut Anne Egitim N SO v sd p
Diizeyi
Sinav Kaygisi Okuma Yazma 14 12846 421 5 .519
Bilmiyor

[lkokul Mezunu 114 154.57
Ortaokul Mezunu 90 158.90

Lise Mezunu 69 17212
On lisans-Lisans 21  141.12
Mezunu
Yiiksek Lisans- 7 172.86
Doktora Mezunu
Endige Okuma Yazma 14 15543 1.69 5 .890
Bilmiyor

Ilkokul Mezunu 114 155.84
Ortaokul Mezunu 90 154.02

Lise Mezunu 69  169.64
On lisans-Lisans 21  147.88
Mezunu
Yiiksek Lisans- 7 165.07
Doktora Mezunu
Biligsel Okuma Yazma 14 15332 357 5 .612
Miidahale Bilmiyor

lkokul Mezunu 114  160.07
Ortaokul Mezunu 90 164.34

Lise Mezunu 69 157.59
Onlisans-Lisans 21  123.52
Mezunu
Yiiksek Lisans- 7 159.50
Doktora Mezunu
Gerginlik Okuma Yazma 14 13504 433 5 .502
Bilmiyor

flkokul Mezunu 114 148.88
Ortaokul Mezunu 90 161.30

Lise Mezunu 69 171.05
On lisans-Lisans 21  156.00
Mezunu
Yiiksek Lisans- 7 187.36
Doktora Mezunu
Fizyolojik Okuma Yazma 14 11743 6.82 5 234
Gosterge Bilmiyor

[lkokul Mezunu 114 157.95
Ortaokul Mezunu 90 154.76

Lise Mezunu 69 17597
Onlisans-Lisans 21  137.05
Mezunu
Yiiksek Lisans- 7 167.29
Doktora Mezunu
Algilanan Okuma Yazma 14 14450 517 5 .395
Ebeveyn Bilmiyor
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Incelenmesi
Akademik flkokul Mezunu 114 171.00
Basar1 Baskisi Ortaokul Mezunu 90 146.86
Lise Mezunu 69  148.95
On lisans-Lisans 21  168.38
Mezunu
Yiiksek Lisans- 7 174.71
Doktora Mezunu
Psikolojik Okuma Yazma 14 13211 513 5 400
Baski Bilmiyor
Ilkokul Mezunu 114 162.37
Ortaokul Mezunu 90 149.12
Lise Mezunu 69  156.35
On lisans-Lisans 21  180.83
Mezunu
Yiiksek Lisans- 7 200.57
Doktora Mezunu
Kisitlama Okuma Yazma 14 14632 731 5 .198
Bilmiyor
llkokul Mezunu 114 176.14
Ortaokul Mezunu 90 148.79
Lise Mezunu 69 149.28
On lisans-Lisans 21  140.33
Mezunu
Yiiksek Lisans- 7 143.29
Doktora Mezunu
Asgir Yiiksek Okuma Yazma 14 16318 6.03 5 303
Beklenti Bilmiyor
llkokul Mezunu 114  170.59
Ortaokul Mezunu 90 147.24
Lise Mezunu 69  143.96
On lisans-Lisans 21  170.33
Mezunu
Yiiksek Lisans- 7 182.29
Doktora Mezunu
Akademik Okuma Yazma 14 19529 583 5 323
Yilmazlik Bilmiyor

Ilkokul Mezunu 114 151.82
Ortaokul Mezunu 90 157.02

Lise Mezunu 69 154.72

On lisans-Lisans 21  189.02
Mezunu

Yiiksek Lisans- 7 135.79

Doktora Mezunu

SO: Sira Ortalamasi, sd: serbestlik derecesi

Tablo 6 incelendiginde, 6grencilerin smnav kaygisi, algilanan ebeveyn akademik basar1 baskis1 ve
akademik yilmazlik puan ortalamalarinin anne egitim diizeyine gore anlamli bir farkhilik
gostermedigi (p>.05) goriilmiistiir.
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Tablo 7

Baba Egitim Diizeyine Gore Sinav Kaygisi, Algilanan Ebeveyn Akademik Bagari Baskisi ve Akademik
Yilmazlik Puanlarina Iliskin Kruskal Wallis H Testi Sonuclart

Degisken Alt Boyut Baba Egitim Diizeyi N SO Y sd p
Smav Kaygisi [lkokul Mezunu 60 15657 6.60 4 158
Ortaokul Mezunu 86  149.13
Lise Mezunu 117 171.87

On lisans-Lisans Mezunu 37 147.46
Yiiksek Lisans-Doktora 14 119.32

Mezunu
Endige Ilkokul Mezunu 60 16226 3.80 4 434
Ortaokul Mezunu 86 146.63
Lise Mezunu 117 167.18

On lisans-Lisans Mezunu 37 153.47
Yiiksek Lisans-Doktora 14 133.68

Mezunu
Biligsel [kokul Mezunu 60 17133 726 4 123
Miidahale Ortaokul Mezunu 86  160.31
Lise Mezunu 117 161.35

On lisans-Lisans Mezunu 37 128.00
Yiiksek Lisans-Doktora 14 126.75

Mezunu
Gerginlik Ilkokul Mezunu 60 15252 528 4 260
Ortaokul Mezunu 86 145.69
Lise Mezunu 117 171.83

On lisans-Lisans Mezunu 37 155.22
Yiiksek Lisans-Doktora 14 137.71

Mezunu
Fizyolojik Ilkokul Mezunu 60 150.19 755 4 .109
Gosterge Ortaokul Mezunu 86  151.53
Lise Mezunu 117 172.09

On lisans-Lisans Mezunu 37 154.70
Yiiksek Lisans-Doktora 14 111.00

Mezunu
Algilanan [lkokul Mezunu 60 159.80 3.90 4 420
Ebeveyn Ortaokul Mezunu 86  142.10
Akademik Lise Mezunu 117 167.03
Bagar1 Baskist On lisans-Lisans Mezunu 37 161.08
Yuksek Lisans-Doktora 14 153.14
Mezunu
Psikolojik Ilkokul Mezunu 60 14712 523 4 265
Baski1 Ortaokul Mezunu 86 143.67
Lise Mezunu 117 168.50

On lisans-Lisans Mezunu 37 169.70
Yiiksek Lisans-Doktora 14 162.75

Mezunu
Kisitlama [Ikokul Mezunu 60 17428 328 4 512
Ortaokul Mezunu 86 148.27
Lise Mezunu 117  158.47

On lisans-Lisans Mezunu 37 152.95
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Yiiksek Lisans-Doktora 14 146.21
Mezunu
Asir1 Yiiksek [kokul Mezunu 60 16031 415 4 .388
Beklenti Ortaokul Mezunu 86 142.64
Lise Mezunu 117 166.10
On lisans-Lisans Mezunu 37 166.01
Yiiksek Lisans-Doktora 14 142.39
Mezunu
Akademik Ilkokul Mezunu 60 153.86 1.17 4 .882
Yilmazlik Ortaokul Mezunu 86 161.03
Lise Mezunu 117 157.88

On lisans-Lisans Mezunu 37 162.38
Yiiksek Lisans-Doktora 14 135.32
Mezunu

SO: Sira Ortalamasi, sd: serbestlik derecesi

Tablo 7 incelendiginde, 6grencilerin simav kaygisi, algilanan ebeveyn akademik basar1 baskis1 ve

akademik yilmazlik puan ortalamalarinin baba egitim diizeyine gore anlaml bir farklilik

gostermedigi (p>.05) goriilmiistiir.

Aragtirmanin Ugiincii Alt Problemine iliskin Bulgular

Ogrencilerin smav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik yilmazlk

puanlar1 arasinda anlamli bir iliski olup olmadig1 Pearson momentler ¢arpimi korelasyon analiziyle

incelenmistir. Elde edilen analiz sonuglar1 Tablo 8’ da sunulmustur.

Tablo 8

Sinav Kaygist, Algilanan Ebeveyn Akademik Basar: Baskist ve Akademik Yilmazlik Arasindaki Mliski

Degisken Siav  Endige Bilissel — GerginlikFizyolojikAlgilanan  Psikolojik KisitlamaAsir:  Akademik

Kaygisi Miidahale Gosterge Ebeveyn Baski Yiiksek Yilmazlik

Akademik Beklenti
Basar1 Baskisi

Sinav Kaygisi

Endige .891"

Bilissel Miidahale .844™  .724™

Gerginlik 9127 788" .659™

Fizyolojik 807" .566™ .533" 696"

Gosterge

Algilanan 403" 3977 336" 326" 334"

Ebeveyn

Akademik Basar1

Baskis1

Psikolojik Bask1 ~ .416™ 425" 326" 353" 334" 934"

Kisitlama 309" 274" 295™ 196 308" 844" 669

Asirt Yiiksek 338" 350 267" 315" 2377 881" 793" 576"

Beklenti

Akademik -165" -129° -195" -124" -122°  -.043 -.060 -132°  .095

Yilmazlik

*p<.05 ; *p<.01

Tablo 8'de degiskenler arasindaki korelasyon degerleri goriilmektedir. Korelasyon katsayisi -1, +1

arasinda deger almaktadir. Alman deger .30’dan kiiciik oldugunda diisiik korelasyon, .30 ile .70
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arasindaki deger orta diizey korelasyon, .70 ve 1.00 arasinda alinan deger ise yiiksek korelasyonu
ifade etmektedir (Cokluk ve digerleri, 2010; Koklii ve digerleri, 2023; Roscoe, 1975). Hesaplanan
korelasyon degerlerine gore sinav kaygis1 ve algilanan ebeveyn akademik basar:1 baskis1 arasinda
orta diizeyde, pozitif yonlii (r= .403) ve anlamlh (p<.01) bir iliski bulunmustur. Pozitif iliski,
degiskenler arasindaki degisimin yoniiniin ayni oldugunu; negatif iliski ise degiskenler arasi
iligkinin yoniiniin zit oldugu anlamina gelmektedir (Can, 2023). Smav kaygis1 ve akademik
yilmazlik arasinda diisiik diizeyde, negatif yonlii (r= -.165) ve anlamli (p<.01) bir iligski bulundugu
tespit edilmistir. Algilanan ebeveyn akademik basar1 baskisi ile akademik yilmazlik arasinda ise
diisiik diizeyde, negatif yonlii (r= -.043) ve anlamli olmayan (p>.05) bir iliski belirlenmistir. Bu
durum, 6grencilerin sinav kaygisi arttik¢a ebeveyn akademik basar1 baskisi algisinin artacagi ancak
akademik yilmazligin azalacag seklinde yorumlanabilir.

Aragtirmanin Dérdiincii Alt Problemine fliskin Bulgular

Ogrenciler tarafindan algilanan ebeveyn akademik basar1 baskisi ve akademik yilmazlik
puanlarinin smav kaygisi puanlarini ne diizeyde yordadigini belirlemek amaciyla ¢oklu regresyon
analizi yapilmustir. Elde edilen analiz sonuglar1 Tablo 9’da sunulmustur.

Tablo 9
Sinav Kaygist Puanlart Coklu Regresyon Analizi Sonuclar
Degisken B SH B t p F R R? f?
Sabit 37.500 3.428 1094 .000 35.14 429 184 .03
Algilanan Ebveyn Akademik .336 .043 .396 774 .000

Basar1 Baskisi

Akademik Yilmazlik -.254 .088 -.148 -2.89 .004
SH: Standart Hata

Tablo 9’a gore lise Ogrencilerinin algiladiklar1 ebeveyn akademik basari baskisi ve akademik
yilmazlik diizeyleri, smav kaygisi puanlarindaki toplam varyansin %18.4'tinii acgiklamaktadir.
Standardize edilmis  regresyon katsayilari sinav kaygisi tizerinde hem algilanan ebeveyn akademik
basar1 baskisinin ($=.396, t=7.74, p<.05) hem de akademik yilmazligin (f=-.148, t=-2.89, p<.05) anlamh
yordayici oldugunu gostermektedir. Degiskenlerden algilanan ebeveyn akademik basar1 baskisinin,
smav kaygisi tizerinde pozitif yonlii yordayic oldugu, akademik yilmazligin ise negatif yordayici
oldugu saptanmustir. Elde edilen regresyon denklemi Sinav Kaygisi= .336*(Algilanan Ebeveyn
Akademik Basar1 Baskisi) - .254*(Akademik Yilmazlik) seklindedir. Buna gore akademik yilmazlik
sabit tutulup algilanan ebeveyn akademik basari1 baskisi bir birim arttiginda simav kaygisi .336 birim
artmaktadir. Ayrica algilanan ebeveyn akademik basar1 baskisi sabit tutulup akademik yilmazlik bir
birim arttiginda sinav kaygisi .254 birim azalmaktadir. Dolayisiyla sinav kaygist icin algilanan
ebeveyn akademik basar1 baskisinin daha 6énemli bir yordayici oldugu smav kaygisin1 daha fazla
acikladig: soylenebilir. Bagka bir ifadeyle 6grencilerin algiladiklar: ebeveyn akademik basar1 baskisi
arttik¢a sinav kaygilar1 da artmaktadir. Ancak 6grencilerin akademik yilmazlik diizeyi arttikga,
sinav kaygilar1 azalmaktadir.

Calismanin ¢oklu regresyon analizi i¢in G*Power 3.1.9.7 yazilimi ile hesaplanan etki degeri
£%=.03 olarak bulunmustur. Bu deger kiigiik etkiyi isaret etmektedir.
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Tartisma, Sonug ve Oneriler

Bu ¢alismada 2023-2024 egitim-6gretim yilinda Tokat ili Zile ilgesinde AL, FL. ve MTAL’de 6grenim
gormekte olan 10. Sinif 6grencilerinin smav kaygisi, algilanan ebeveyn akademik basar1 baskisi ve
akademik yilmazliklar1 arasindaki iliski incelenmistir. Ayrica bu degiskenler cesitli demografik
ozellikler bakimindan da incelenmistir. Arastirmanin bagimli degiskeni sinav kaygisi iken bagimsiz
degiskenleri algilanan ebeveyn akademik basari baskis1 ve akademik yilmazliktir.

Arastirma kapsaminda 6grencilerin sinav kaygisi puan ortalamalarinda cinsiyete gore erkekler
lehine farklilasma oldugunu goriilmiistiir. Alanyazinda sonucu destekler nitelikte, kiz 6grencilerin
erkek Ogrencilere kiyasla daha yiiksek smav kaygisi yasadigi bulgusuna ulagilmis bir¢ok calisma
(Alyaprak, 2006; Chapell ve digerleri, 2005; Giiler, 2012; Turan Kurtaran ve digerleri, 2021)
bulunmaktadir. Ogrenciler tarafindan algilanan ebeveyn akademik basari baskisi ve akademik
yilmazlik puanlari ise cinsiyete gore farklilasmamaktadir. Bununla birlikte mevcut aragtirmada ele
alinan degiskenlerin ti¢iiniin de 6grencilerin 6grenim gordiikleri okul tiirti, ailenin aylik geliri, anne
ve baba egitim diizeyi bakimindan belirgin farklilik gostermedigi anlagilmistir. Alisinanoglu ve
Ulutas (2000) diistik gelir diizeyinin ailenin ihtiyaglarin karsilanmasin zorlastirdigini, bunun da aile
ici iliskilerde gerginlige yol agarak ¢ocuk tizerinde olumsuz etki olusturabilecegini ifade etmislerdir.
PISA 2018 6n raporunda, iilkemizde sosyoekonomik farkliliklarin biligsel test sonuglar: iizerinde
pek etkili olmadig belirtilmistir (2018, Milli Egitim Bakanligi [MEB]). Cakmak (2007) ve Kisa (1996)
tarafindan yapilan ¢alismalarda, ebeveyn 6grenim durumu ile sinav kaygisi arasinda manidar fark
goriilmedigi belirtilmistir. Buna karsilik, Kayapinar (2006) ise ebeveynleri daha az 6grenim gormdis
ogrencilerin, ebeveynleri iist seviyede 0grenim gormiis 0grencilere kiyasla anlamli derecede daha
yliksek sinav kaygis1 yagsadigi bulgusuna ulagmstir.

Mevcut aragtirmada, smav kaygisi, algilanan ebeveyn akademik basari baskisi ve akademik
yilmazlik arasindaki iligkiler de incelenmistir. Elde edilen sonuglara gore sinav kaygzsi ile algilanan
ebeveyn akademik basar1 baskisi arasinda pozitif ve orta diizeyde iliskinin oldugu belirlenmistir.
Ayrica 6grencilerin sinav kaygisi ile akademik yilmazliklar: arasinda negatif ve zayif diizeyde iligki
tespit edilmistir. Dolayisiyla bagimsiz degiskenlerden biri bagimli degiskenle ayni yonlii hareket
ederken digeri zit yonlii hareket etmektedir. Peleg-Popko ve digerleri (2003) ile Eker (2016)
tarafindan yapilan ¢alismaya gore de ebeveynlerin baskici tutum sergilemesi sinav kaygisini artirict
etken olarak goriiliirken, destekleyici tutum smav kaygisini azaltmaktadir.

Alanyazin incelendiginde Kapikiran (2020) tarafindan yapilan calismaya gore ebeveynlerin
akademik basar tizerindeki baskisinin artmasi, 6grencilerdeki sinav kaygisi puanlarim artirirken,
ebeveynlerin akademik bagar1 {tizerindeki baskisi artmasi akademik yilmazlik puanlarin
diistirmektedir. Bu dogrultuda smav kaygisi ile akademik yilmazhik arasinda da zit yonlii iliski
bulunmaktadir. Kiigiiker ve Tekin (2018) tarafindan yapilan arastirmanin sonuglarina gore, ailenin
baskict ve talepkar tutumlar1 arttikca Ogrencilerde gozlemlenen sinav kaygisi seviyesi de
ylikselmektedir. Yilmazer'in (2017) ¢alismasinda, yilmazlik ile sinav kaygisi arasinda negatif yonlii
bir iligki bulundugu ifade edilmistir. Ayrica Totan ve digerleri (2019) tarafindan yapilan ¢calismada,
psikolojik anlamda yilmazlik seviyesi yiiksek olan 6grencilerin sinav kaygi diizeylerinin diisiik
oldugu belirtilmistir. Bunlara ek olarak Reis ve digerleri (2005) gesitli risk faktorleri bulunan
ortadgretim Ogrencileri ile yaptiklar1 arastirmada, basarili 6grencilerin yilmazhigini etkileyen
faktorleri incelemislerdir. Arastirma bulgular1 6grenciyi koruyucu ozellik gosteren etmenlerin
basinda bireysel faktorlerin ve kendilerini destekleyen bir yetiskinin bulunmasimmin o6nemli
oldugunu gostermistir. Tath ve Atmaca (2023) tarafindan lise 6grencileri {izerinde gergeklestirilen
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calismada, ebeveyn akademik basari baskisi ile 6grencinin 6grenim siirecinde yasadig1 gerilim
arasinda pozitif yonlii, diisiik diizeyde ve anlamli bir korelasyon oldugu belirlenmistir. Baska bir
ifade ile akademik basari i¢in ebeveyn baskisinin artmasi 6grencilerin akademik stres seviyelerinde
ylikselmeye neden olmaktadir. Benzer sekilde Ciciolla ve digerleri (2016) tarafindan gergeklestirilen
calismada akademik stresin temel nedenlerinden biri olarak ebeveyn akademik basari baskisi
gosterilmektedir. Ozdemir-Kurt (2017) tarafindan yapilan bir calismada ise Ogrencilerin
ebeveynlerinden ya da 6gretmenlerinden gordiikleri sosyal destek arttik¢a sinav kaygisinin azaldig:
gortilmistiir. Benzer sekilde Steinberg ve digerlerinin (1989) ¢alismasinda ebeveynleri tarafindan
desteklendigini diisiinen ergenlerin akranlarina gore daha fazla olumlu tutum ve basar1 inanci
gelistirdiklerini gozlemlenmistir.

Aragtirmanin ¢oklu regresyon analizi sonucuna gore sonug degiskeni olan smav kaygis: ile
acgiklayic1 degiskenler arasinda istatistiksel bakimdan anlaml farklilik bulunmustur. Elde edilen
bulgulara gore bagimh degiskeni daha fazla yordayan agiklayici degisken algilanan ebeveyn
akademik basar1 baskisi olurken daha az yordayan agiklayic1 degisken akademik yilmazlik olarak
belirlenmistir. Algilanan ebeveyn akademik basar1 baskisi ile akademik yilmazlik degiskenleri
birlikte sinav kaygisindaki toplam varyansin %18.4’tinli aciklamaktadir. Standardize edilmis
regresyon katsayilarina gore sinav kaygisini daha ¢ok agiklayan yordayict degisken, ebeveyn
akademik basar1 baskisi iken daha az agiklayan degisken akademik yilmazliktir. Buna gore,
algilanan ebeveyn akademik basar1 baskis: ve akademik y1lmazlik, 6grenim siirecinde yasanan sinav
kaygisini anlaml bir sekilde yordamaktadir. Karabiyik (2020) tarafindan 6gretmen adaylarinin
akademik basarisi ve akademik yi1lmazliklar: arasindaki iliskinin incelendigi calismada genel basar:
durumunun yilmazlik diizeyini anlamli bir sekilde yordadig1 goriilmiistiir. Cakir ve Avc (2021)
yaptiklari aragtirmada 6grencilerin akademik yi1lmazlik diizeyleri ile akademik bagar1 ve aile destegi
arasinda anlamli iligki bulmustur. Fathalla (2018) yaptig1 calismada akademik yilmazlik ve sinav
kaygis1 arasinda zit yonlii iliski oldugunu belirtmistir. Yagc1 (2010) ise ¢calismasinda sinav kaygist
ve ebeveyn destegi arasinda anlamli iligki olmadig1 raporlamistir.

Elde edilen sonuglar dogrultusunda uygulamaya doniik olarak, ebeveynlerin akademik basar:
konusunda uyguladiklar1 baski ve olas1 sonuglar1 konusunda gesitli farkindalik programlarinin
diizenlenmesi, 6grencilerin yasadiklari sinav kaygisini daha iyi yonetebilmeleri i¢in kayg1 yonetim
becerilerini gelistirici programlara okul yillik rehberlik programlarinda yer verilmesi Onerilebilir.
Boylece Ogrenciler tizerindeki baskinin ve sinav kaygisinin azalacagl ve yilmazhik diizeylerinin
artacagl disiiniilmektedir. Ayni1 zamanda ogrencilerin kendi giiclii yonlerini kegfetmelerini
saglayacak, 0zsaygilarini artiracak faaliyetlerin de desteklenmesi 6grencilerin yilmazhk seviyesini
gliclendirebilecektir. Bununla birlikte arastirmacilara yonelik olarak, calismada ele alman
degiskenler arasindaki iliskisinin daha derinlemesine incelenmesi i¢in farkli 6rneklemler tizerinde
benzer calismalarin yapilmas: Onerilebilir. Ayrica benzer g¢alismalar farkli kiiltiirler {izerinde
yapilarak sonuglar karsilastirmali olarak incelenebilir. Boylece ele alinan degiskenler arasimndaki
iligkilerin kaynagi ve olast araci degiskenlerin degerlendirilmesinin daha miimkiin olacag:
distiniilmektedir.

Etik Kurul Onayr: Tokat Gaziosmanpasa Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu,
07.05.2024, 08, 01-48

Arastirmacilarin Katki Orani: Calismanin tiim asamalarinda yazarlar is birligi icerisinde bulunup, esit
derecede katki saglamislardir. Bu kapsamda birinci yazar %50, ikinci yazar %50 katki saglamustir.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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