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Abstract

The purpose of this study is to examine the relationships between test anxiety, fear of
negative evaluation, competence expectancy, and perceived helicopter parental
attitude, as well as to identify the influence of these variables on test anxiety among
students preparing for the university entrance exam. To achieve this aim, the study was
conducted with 11th and 12th grade students attending secondary schools and also
graduates in Kocaeli province during the 2023-2024 academic year. The sample
consisted of 402 students, including 256 girls and 146 boys. Data were collected using
the Personal Information Form, Test Anxiety Inventory (TAl), Perceived Helicopter
Parental Attitude Scale (HPAS), Fear of Negative Evaluation Scale (FNE), and
Questionnaire for Measuring Self-efficacy Expectation in Youths. These scales were
administered to participants in face-to-face sessions. Data analysis was carried out
using SPSS 29 program. Pearson correlation analysis was conducted to examine the
relationships between the variables, while multiple linear regression analysis was used
to assess the predictive roles of fear of negative evaluation, competence expectancy,
and perceived helicopter parental attitude on test anxiety. The findings revealed a
significant positive correlation between test anxiety and both helicopter parental
attitude and fear of negative evaluation, whereas a significant negative correlation was
found between test anxiety and competence expectancy. The regression analysis
showed that perceived helicopter mother attitude, fear of negative evaluation, and
competence expectancy were significant predictors of test anxiety. However, the effect
of perceived helicopter father attitude on test anxiety was not significant. Together, the
predictor variables accounted for 27% of the variance in test anxiety. In the final section
of the study, the results were discussed in the light of the findings and
recommendations were presented.

Introduction

For students, examinations are experienced as continuous evaluation processes starting from primary school.
From an early age, students are prepared for the university entrance exam, which is often regarded as the
most critical assessment of their academic journey (Erdayi, 2009). Throughout their education, individuals are
subjected to numerous standardized tests and evaluations (Akram Rana & Mahmood, 2010). The Turkish
education system is focused on academic achievement, and gaining admission to a prestigious university in
Turkiye has become one of the system’s primary objectives (Yildirim, 2006).

For many adolescents, preparing for the university entrance exam is a demanding and exhausting process
that can lead to various psychological challenges in adolescents (Guler & Cakir, 2013). As students enter
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adolescence during middle school, many face difficulties that affect their academic performance, emotional
well-being, social interactions, and career development throughout high school and the exam preparation
period (Karaman et al, 2019). During this time, adolescents are already experiencing significant
developmental tasks, such as coping with emotional changes, building a sense of identity, and managing
increased responsibilities. When exam stress and uncertainty about the future are added to these pressures,
their psychological resilience can be negatively affected (Erdayi, 2009). The university preparation period is
not only mentally and emotionally draining but also highly competitive, often requiring significant personal
sacrifices and resulting in various emotional and behavioral problems (Ergene & Yildirim, 2003). The timing of
the university exam that coincides with adolescence, combined with family expectations and the weight of
what is perceived as the most important academic milestone, further intensifies exam anxiety in students
(Dursun, 2022).

Test anxiety is most commonly observed in children and adolescents and is a condition that typically emerges
before exams, triggering a range of physical and psychological symptoms that can significantly reduce a
student's performance during the exam (Yavuz & Akaglindiiz, 2004). This type of anxiety can be experienced
by individuals with a generally high level of anxiety, but it can also affect those who have never encountered
anxiety before (Bilir, 2019). A variety of factors may contribute to the development of test anxiety, including
external expectations, personal expectations, inadequate preparation, negative thoughts about exams,
structural aspects of the education system, exam-related stressors, teacher behavior, parental attitudes,
personality traits, and even gender. Environmental conditions such as strict discipline at home, parenting
styles, authoritarian school administration, negative feedback from teachers, pressure to pass, and fear of
punishment can further heighten test anxiety levels (Oner, 1989). During childhood, factors like gender,
socioeconomic status, number of siblings, academic performance, and parental occupation can play a role in
shaping anxiety levels (Erézkan, 2011), while in adolescence, the impact of parental attitudes, academic
success, peer relationships, and exams becomes more pronounced (Basol & Zabun, 2014).

Students often experience fear of negative evaluation as a result of the anxiety and stress associated with
exams (Ezer, 2020). Watson and Friend (1969) define fear of negative evaluation as the apprehension about
being judged by others, discomfort in situations where such evaluation might occur, and the tendency to
avoid these situations and distancing from these environments. Individuals with social anxiety frequently
experience concerns about being negatively judged or rejected, driven by the belief that they are constantly
being evaluated by others (Beck & Emery, 2000). Social anxiety is fundamentally rooted in the fear of
negative evaluation. The age at which it emerges, as well as its frequency and intensity, are critical factors in
determining its impact. These fears and anxieties, particularly during adolescence, play a significant role in
shaping individuals' psychosocial development (Laldinpuii et al., 2024).

Although fear of negative evaluation was initially regarded as a factor disrupting individuals’ daily lives, it has
since been recognized as a cognitive state that adversely affects students’ learning behaviors and hampers
academic achievement (Cetin et al, 2010). Adolescence, characterized by heightened sensitivity to social
feedback, is considered the period during which individuals experience the most intense social anxiety and
are particularly prone to avoiding negative evaluations (Dilekmen & Ada, 2005). Individuals struggling with
social anxiety tend to experience persistent worry over being judged by others (Beck & Emery, 2000). Within
the school environment, where students' academic abilities and knowledge are subject to constant
assessment, classroom-based verbal performance emerges as one of the primary sources of fear of negative
evaluation among students (Ozgiingér, 2006).

Individuals possess varying levels of competence across different domains, whether or not they are fully
aware of these abilities. However, what often draws attention is the level of confidence individuals have in
their own self-efficacy (Celikkaleli et al., 2006). The concept of competence expectancy influences individuals’
emotions, thoughts, behaviors, and decisions, thereby supporting goal-oriented action (Sert Ozkan, 2019).
When faced with a specific task, individuals evaluate their perceived competence in that area. If they believe
themselves to be capable, they are more likely to feel confident and adapt easily; conversely, perceiving
themselves as inadequate may hinder adaptation and lead to failure. This belief about one's ability to
succeed in a given context is referred to as competence expectancy (Ziilkadiroglu et al., 2007). The level of
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competence expectancy is shaped by past experiences, feedback from significant others in their environment,
and the individual's cumulative experiences (Sert Ozkan, 2019).

Students’ beliefs in their own competence during exam preparation, their fear of negative evaluation, and
their level of test anxiety are known to significantly influence both their preparation process and exam
performance. In addition to these psychological factors, parental attitudes play a critical role in various
developmental domains, including personality formation, moral development, value formation, social
adaptation, and interpersonal relationships (Ozatl, 2022). While raising children, parents may sometimes aim
to support autonomy, yet at other times adopt restrictive or coercive approaches due to the desire to impose
their own views. This inconsistency may lead to contradictory behaviors in the parenting process (Peksen
Akca, 2012). Parental attitudes not only shape children's current behavior but also influence their future social
adaptation, autonomy development, socialization, and ability to become extroverted and responsible
individuals (Peksen Akga, 2012). Parents may exhibit a range of parenting styles, including overprotective,
democratic, overly permissive, authoritarian, and more recently discussed in the literature is that helicopter
parenting attitudes.

Helicopter parenting is characterized as an overprotective, overly interventionist, and excessively concerned
parenting style in which parents are deeply involved in their children’s lives and often hinder their autonomy
(Lemoyne & Buchanan, 2011; Schiffrin et al., 2014). This parenting style typically involves excessive
involvement in both academic and social domains, attempting to solve problems on behalf of the child and
making decisions in areas where children should gradually gain independence (Kwon et al., 2016; Lee & Kang,
2018; Lemoyne & Buchanan, 2011; Padilla-Walker & Nelson, 2012; Yilmaz, 2020). Such behaviors can
adversely affect children’s development by undermining their autonomy and hindering the formation of
independent behavioral patterns. As a result, children raised under helicopter parenting may become
externally directed, struggle with self-confidence and decision-making, and face difficulties in developing a
strong sense of self-efficacy. Research suggests that the transition from adolescence to adulthood is
particularly challenging for individuals with helicopter parents, often leading to increased adjustment
problems during this developmental stage (Odenweller et al., 2014; Schiffrin et al., 2014).

In the literature, there are differing views regarding the outcomes of helicopter parenting, with evidence
suggesting both positive and negative consequences. Some studies argue that helicopter parenting should
not be viewed solely in a negative light, as it may also involve supportive behaviors such as maintaining a
close friendship with the child, providing guidance, and offering emotional support (Odenweller et al.,, 2014;
Padilla-Walker & Nelson, 2012). However, other research emphasizes its detrimental aspects, noting that
excessive parental involvement can strain the parent—child relationship and lead to emotional distancing
from the family (LeMoyne & Buchanan, 2011; Schiffrin et al.,, 2014).

Since high levels of test anxiety negatively impact students' exam performance and study processes,
understanding the factors influencing test anxiety among university entrance exam candidates is crucial.
Additionally, identifying psychological mechanisms that can alleviate test anxiety is essential. While numerous
studies have explored demographic, sociological, and psychological factors related to test anxiety, research
focusing on students’ competence expectations and fear of negative evaluation within the context of
helicopter parenting remains limited. In line with the related literature, this study aims to investigate the
relationships among perceived helicopter parental attitude, fear of negative evaluation, competence
expectancy, and test anxiety in students preparing for the university entrance exam, as well as to determine
the effects of these variables on test anxiety.

Method

Research Model

This study aims to examine the relationships between perceived helicopter parental attitude, fear of negative
evaluation, competence expectancy, and test anxiety in students preparing for the university entrance exam,
as well as to determine the effects of these variables on test anxiety. To achieve this, the relational survey
model was employed, a commonly used approach for identifying positive or negative relationships between
two or more variables (Blyukoztirk et al., 2008; Karasar, 2013).
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Study Group

The study group consists of 11th grade, 12th grade, and graduated students preparing for university
entrance exams in Kocaeli province during the 2023-2024 academic year. Participants were selected through
random sampling from the study population. The group included 63.7% (256) female students and 36.3%
(146) male students. Regarding grade levels, 16.2% (65) were 11th graders, 71.6% (288) were 12th graders,
and 12.2% (49) were graduates. In terms of school type, 2.5% (10) attended Science High School, 68.7% (276)
Anatolian High School, 25.1% (101) Imam Hatip High School, 2.5% (10) Vocational and Technical Anatolian
High School, and 1.2% (5) other types of high schools.

Data Collection Tools
Socio-Demographic Information Form

A personal information form was used to collect socio-demographic data from the students participating in
the study. This form included questions regarding the participants’ age, gender, school type, grade level, and
place of residence.

Perceived Helicopter Parental Attitude Scale

The Perceived Helicopter Parental Attitude Scale, developed by Yilmaz (2019), was used to measure the
extent to which individuals between the ages of 13 and 45 perceive their parents as helicopter parents. The
scale is a four-point Likert-type instrument consisting of 21 items and includes separate sections for the
mother and father, which are scored independently. The lowest possible score for each parent is 21, and the
highest is 84. The scale evaluates perceptions across four dimensions. These sub-dimensions are
helicoptering in ethical and moral issues, helicoptering in academic/school life issues, helicoptering in basic
trust and life skills, and helicoptering in emotional/personal life. The internal consistency coefficients were .85
for helicopter mother and .83 for helicopter father (Yilmaz, 2019).

Fear of Negative Evaluation Scale - Student Form (FNE-SF)

The Fear of Negative Evaluation Scale-Student Form was developed by ilhan and Giiler (2018) to assess the
levels of fear of negative evaluation experienced by secondary school students within the context of their
school life. According to the results of the Rasch analysis conducted for (FNE-SF), the scale demonstrated
high reliability and discriminatory power, the five-point rating system functioned effectively, and the fit
statistics were within acceptable limits. The scale is unidimensional and consists of 16 items. Findings from
the multifaceted Rasch analysis showed that students' fear of being negatively evaluated by teachers or peers
in classroom and school settings varied according to their scores on the Stress Related to Academic
Expectations scale. This was considered evidence for the criterion validity of the FNE-SF. In the context of the
present study, the Cronbach's alpha internal consistency coefficient of the scale was calculated as .90 (ilhan &
Guler, 2018).

Questionnaire for Measuring Self-efficacy Expectation in Youths (SEQ)

The Questionnaire for Measuring Self-Efficacy Expectation in Youths was originally developed by Muris (2001)
to assess adolescents’ beliefs about their competence. The Turkish adaptation of the scale was carried out by
Celikkaleli et al. (2006). The scale consists of 23 items and is structured as a five-point Likert-type
questionnaire. Total scores range from a minimum of 23 to a maximum of 115, with higher scores indicating
higher levels of competence expectancy. The scale comprises three subdimensions: academic competence
expectancy, social competence expectancy, and emotional competence expectancy. Each subscale yields
scores ranging from 8 to 40. A high score on the scale or any of its subscales indicates a strong sense of
competence expectancy, while a low score reflects a lower sense of self-efficacy. The internal consistency
coefficient for the overall scale was reported as .78, and the internal consistency coefficients for the subscales
were .64, .69, and .71, respectively. The test-retest correlation coefficient of the Questionnaire for Measuring
Self-efficacy Expectation in Youths, administered with a three-week interval, was calculated as .85, while
coefficients for the subscales were .77, .73 and .65, respectively (Celikkaleli et al., 2006).
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Exam Anxiety Inventory

The Exam Anxiety Inventory (EAl) was employed to assess the exam anxiety levels of the students
participating in the study. The Turkish validity and reliability study of the scale was conducted by Oner (1989).
The scale was introduced following the establishment of equivalence between the original version and the
Turkish translation, and subsequent reliability and validity analyses. The test-retest reliability of the Turkish
version of the EAl was reported to range between .70 and .90. The inventory is structured as a 4-point Likert-
type scale and consists of 20 items. The response options are: (1) almost never, (2) sometimes, (3) often, and
(4) almost always. Of the 20 items, 8 belong to the worry subdimension and 12 to the emotionality
subdimension. The inventory provides three types of scores: worry score, emotionality score, and total test
anxiety score. A higher score on the scale indicates a higher level of test anxiety (Oner, 1990).

Data Collection

For the purposes of this research, ethical committee approval (Decision No: 2023/310) was obtained from
Necmettin Erbakan University on 14/07/2023, and research permission was granted by the Kocaeli Provincial
Directorate of National Education. Following this, the relevant measurement tools were printed in the form of
questionnaires, and data were collected from the study group through face-to-face surveys. Incomplete
responses were excluded from the analysis.

Data Analysis

In this study, data were first checked for missing values. Percentage and frequency analyses were conducted
to determine the descriptive data of the study group. Cronbach's alpha analysis was employed to assess the
internal consistency of the scales. Skewness and kurtosis values were examined to evaluate the normality of
the data distribution. Pearson correlation analysis was used to examine the relationships between variables,
while linear regression analysis was conducted to determine the effect of the independent variables on the
dependent variable. All data analyses were performed using the SPSS 29 statistical software package
program.

Ethical Disclosure

Ethics Committee Approval: This research was conducted with the permission obtained by the Necmettin
Erbakan University Scientific Research and Publication Ethics Social and Human Sciences Board's decision
dated 14/07/2023 and numbered 2023/10.

Findings
Descriptive Findings

When examining the total and subscale mean scores of the students, the helicopter mother attitude mean
score was 47.97 = 10.81, while the helicopter father attitude mean score was 41.41 + 9.92. The competence
expectancy mean score was 78.45 = 12.60, fear of negative evaluation was 40.63 + 14.18, and test anxiety
was 41.97 £ 12.37. The internal consistency coefficients (Cronbach’s alpha) of the scales were found to be .85
for helicopter mother attitude, .84 for helicopter father attitude, .83 for competence expectancy, .93 for fear
of negative evaluation, and .93 for test anxiety. Skewness and kurtosis values ranged from .21 to -.24 for
helicopter mother attitude, .35 to -.20 for helicopter father attitude, .19 to -.06 for competence expectancy,
40 to -.51 for fear of negative evaluation, and .48 to -.32 for test anxiety (see Table 1). These findings indicate
that the measurement tools used in the study demonstrated sufficient reliability and that the data followed a
normal distribution (Pallant, 2016).
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Table 1. Descriptive Findings for Helicopter Parental Attitude, Competence Expectancy, Fear of Negative
Evaluation and Test Anxiety Scale (n=402)

Olcekler a Means Sd. Skewness Kurtosis
Helicopter Mother Attitude .85 47.97 10.81 21 -.24
Helicopter Father Attitude .84 41.41 9.92 .35 -.20
Competence Expectancy .83 78.45 12.60 -.19 -.06
Negative Evaluation .93 40.63 14.18 40 -.51
Test Anxiety 93 41.97 12.37 A48 -32

Examining the Relationship between Variables

Pearson correlation analysis was conducted to examine the relationships between helicopter parental
attitudes, competence expectancy, fear of negative evaluation, and test anxiety among students preparing for
the university entrance exam. The results revealed a significant positive correlation between test anxiety and
helicopter mother attitude (r= .22, p< .01), helicopter father attitude (r= .14, p< .01), and fear of negative
evaluation (r= .43, p< .01). In contrast, a significant negative correlation was found between test anxiety and
competence expectancy (r = -.33, p< .01). Additionally, competence expectancy was negatively correlated
with fear of negative evaluation (r= —29, p< .01), while a strong positive correlation was observed between
helicopter mother and father attitudes (r= .58, p< .01). However, no statistically significant relationship was
found between helicopter parental attitudes and competence expectancy or fear of negative evaluation.

Table 2. The Relationship between Helicopter Parental Attitude, Competence Expectancy, Fear of Negative
Evaluation and Test Anxiety

1 2 3 4 5
1. Helicopter Mother Attitude -
2. Helicopter Father Attitude 58" -
3. Competence Expectancy -.01 .03 -
4. Fear of Negative Evaluation .06 .02 -29” -
5. Test Anxiety 22" 14" -33" 43" -

** p< 01
The Effect of Predictor Variables on Test Anxiety

A multiple regression analysis was conducted to determine the predictive effects of helicopter parental
attitudes, competence expectancy, and fear of negative evaluation on students' test anxiety. In the study,
Cook's distance values (max= .042, <1) and standardized residual values were examined to control outliers
(within +3), and it was seen that the data set was free from outliers. The homoscedasticity assumption was
tested using a scatter plot which showed a random distribution, confirming the equality of variances of the
residuals. In addition, the VIF (Variance Inflation Factor) values for all variables were found to be below 10,
and the Tolerance values were above .20, indicating that there was no multicollinearity problem in the model.

Table 3. The Effect of Helicopter Parental Attitude, Competence Expectancy and Fear Of Negative Evaluation
Scores on Test Anxiety

Predictor Variable B Sh t B p
Constant 36.08 4.87 7.40 .00
Helicopter Mother Attitude .20 .06 3.26 A7 .00
Helicopter Father Attitude .05 .07 73 .04 46
Competence Expectancy -.23 .04 -5.17 -.23 .00
Negative Evaluation 30 .04 7.71 .35 .00
R=.52 R2= 27

F=36.22 p <.01

As presented in Table 3, helicopter mother attitude, helicopter father attitude, competence expectancy, and
fear of negative evaluation collectively explained 27% of the variance in test anxiety among students
preparing for the university entrance exam (R = .52, R®* = .27, p < .01). Among the predictor variables,
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helicopter mother attitude (B = .17, t = 3.26, p < .05), competence expectancy (f = .23, t = -5.17, p < .05),
and fear of negative evaluation ( = .35, t = 7.71, p < .05) significantly predicted test anxiety. In contrast, the
effect of helicopter father attitude was not statistically significant.

Discussion, Conclusion and Recommendations

As a result of the study, helicopter mother attitude, helicopter father attitude, and fear of negative evaluation
were found to be positively associated with test anxiety levels, whereas competence expectancy was
negatively associated. It is well established that parental attitudes significantly influence individuals’
development, including academics, social interactions, and emotional well-being. Although there is a limited
number of studies that directly examine the relationship between helicopter parenting and test anxiety, the
broader literature on parental attitudes and student anxiety supports the findings of this research. For
instance, Karakartal (2023) found that parenting styles and child-rearing practices had a significant impact on
test anxiety. Similarly, Sarikaya and Gemalmaz (2021), in their study with senior high school students,
explained that family structure, parental expectations, and socioeconomic status significantly affected
students’ test anxiety levels. In contrast to many findings in the literature, Yagci (2010) found no significant
relationship between students’ perceived familial social support and their levels of test anxiety. However, the
study did find a significant association between perceived social support from teachers and test anxiety,
highlighting the potential importance of teacher-student relationships during exam preparation.

When studies on fear of negative evaluation are examined, Hembree (1988) conducted a meta-analysis of
562 research reports on test anxiety and concluded that fear of negative evaluation and inadequate
preparation are influential factors contributing to test anxiety. Similarly, Karakog¢ (2023) identified a positive
relationship between test anxiety and fear of negative evaluation in his research. Saylag (2024) discovered a
significant positive relationship between students’ fear of negative evaluation and test anxiety in his thesis
study. According to a study conducted by Trifoni and Shanini (2011), key factors contributing to test anxiety
include exam preparation, fear of negative evaluation, past negative experiences, and time constraints. In
light of these findings, it can be stated that when students fear being negatively evaluated, it is expected that
they may develop anxiety. Therefore, students who are concerned about others’ negative judgments tend to
experience elevated levels of test anxiety and display various symptoms associated with it.

It is a natural outcome for individuals to develop negative attitudes and heightened anxiety when their self-
efficacy declines, and their sense of self-sufficiency diminish. Therefore, exam anxiety tends to be more
prevalent among students who possess low competence beliefs regarding their own potential. In his thesis,
Atilgan (2017) identified a significant negative relationship between anxiety and career decision-making
competence expectancy among high school students. Likewise, Koyuncu (2015) found a negative relationship
between career decision-making competence expectancy and state-trait anxiety. Supporting these findings,
Celikkaleli and Cicek-Ozsoy (2023) demonstrated that university students’ academic competence beliefs
negatively influenced their levels of test anxiety.

According to the findings of the study, helicopter mother attitude, competence expectancy, and fear of
negative evaluation significantly explain test anxiety. On the other hand, helicopter father attitude did not
have a statistically significant effect test anxiety. This result may be attributed to the more active role
traditionally played by mothers in child-rearing within the context of Turkish family culture, thereby
amplifying the impact of maternal attitudes on children. When the related studies in the literature were
examined, it was seen that only the strict supervision and control attitude perceived from the mother had a
significant effect on the level of test anxiety in the study conducted by Giler and Cakir (2013). In contrast,
Ayaz (2024) reported that students’ test anxiety levels did not significantly differ based on parental attitudes.
Hanimoglu and inanc (2010) observed that students’ test anxiety scores decreased as their levels of perceived
maternal acceptance and positive perfectionism increased, whereas scores increased with higher levels of
negative perfectionism. Similarly, Oztirk (2023) emphasized the significant role of perceived parental
attitudes in shaping individuals' test anxiety. Schiffrin et al. (2014) also noted that helicopter parenting is
associated with various psychological outcomes in children, including elevated anxiety levels.
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The findings of the study indicate that competence expectancy significantly predicts test anxiety. It is an
anticipated outcome that enhancing students’ beliefs in their own capabilities and fostering positive self-
expectations will contribute to lower their levels of anxiety. This pattern is consistently supported in the
literature examining the relationship between competence expectancy and test anxiety. For instance, Atilgan
(2017), in his thesis, revealed a significant negative relationship between anxiety and career decision-making
competence expectancy among high school students. Similarly, Koyuncu (2015) reported a negative
correlation between career decision competence expectancy and both state and trait anxiety. In line with
these findings, Celikkaleli and Cicek-Ozsoy (2023) demonstrated that university students’ academic
competence beliefs negatively influenced their levels of test anxiety.

Fear of negative evaluation was also found to significantly predict the level of test anxiety. It is anticipated
that students who are concerned about being judged—whether positively or negatively—by others are more
likely to experience heightened anxiety, whereas those who are less influenced by others’ opinions tend to
exhibit lower anxiety levels. This result aligns with a limited but growing body of literature indicating that fear
of negative evaluation is a significant contributor to test anxiety. For instance, Hembree (1988), in a meta-
analysis of 562 studies on test anxiety, identified fear of negative evaluation and insufficient preparation as
major influencing factors. Similarly, Karakog (2023) reported a positive association between test anxiety and
fear of negative evaluation. Supporting this, Saylag (2024) found a significant and positive relationship
between students’ fear of negative evaluation and their levels of test anxiety.

This study examined the impact of helicopter parental attitudes, fear of negative evaluation, and competence
expectancy on test anxiety among students preparing for the university entrance examination. The findings
revealed significant relationships between these psychological and familial factors and students' levels of test
anxiety. However, certain limitations should be acknowledged. The data collected are restricted to high
school students residing in the province of Kocaeli, and thus the findings may not be generalizable to
broader populations. Moreover, the results are confined to the constructs measured by the specific
instruments employed in the study. According to the findings and limitations, the following
recommendations are offered for future research and practice:

e Future research can be conducted with a larger and more diverse sample, including students from
various provinces.

e While this study focused on students preparing for the university entrance examination, similar
research could be extended to those preparing for other standardized exams such as LGS (High
School Entrance Exam) and KPSS (Public Personnel Selection Examination).

e This study explored the impact of fear of negative evaluation, competence expectancy, and perceived
helicopter parenting on test anxiety. Future studies may investigate additional variables that
influence test anxiety.

e Intervention programs aimed at reducing students’ test anxiety may benefit from incorporating
modules related to parental attitudes, fear of negative evaluation, and the development of
competence beliefs.

e School counselors and educators can support students in recognizing and managing test anxiety
through individual counseling and personalized guidance strategies.

e Educators may consider organizing seminars and other programs for parents. These trainings could
include content on the influence of parenting styles and strategies for fostering independence and
responsibility in children.
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beklentisi arasinda negatif yonde anlamli iliski bulunmustur. Regresyon analizi
sonucunda algilanan helikopter anne tutumunun, olumsuz degerlendiriime
korkusunun ve yetkinlik beklentisinin sinav kaygisinin anlamli yordayicilari oldugu
DOI: 10.17984/adyuebd.1605408 belirlenmistir. Algilanan helikopter baba tutumunun sinav kaygisi tzerinde etkisi anlamli
bulunmamistir. Ayrica yordayici degiskenlerin sinav kaygisina iligkin varyansin %27'sini
acikladigi belirlenmistir. Arastirmanin son bdliminde, elde edilen bulgular isiginda
sonuclar tartisilmis ve 6neriler sunulmustur.

Arastirma Makalesi

Giris
Ogrenciler icin sinavlar ilkokuldan baslayarak birbirini takip eden degerlendirme sirecleri olarak
gerceklesmektedir. ilkokuldan itibaren égrenciler hayatlari boyunca girecekleri en énemli sinav olarak gériilen
Universite sinavina yonelik olarak yetistiriimektedirler (Erdayi, 2009). Bireyler, dgrencilik hayatlarinin basindan
sonuna kadar yillar icinde bircok kez degerlendirme sinavlarina girmektedirler (Akram Rana ve Mahmood,
2010). Turk egitim sistemi akademik basariya odaklidir ve Tirkiye'de dgrencilerin iyi bir Gniversiteye girmesi
egitim sisteminin en dnemli hedeflerinden biri haline gelmistir (Yildirim, 2006).

Bircok ergen icin Universite sinavina hazirlanma siireci yorucu ve mesakkatli bir siire¢ olmakta ve ergenlerde
cesitli psikolojik sikintilara sebep olmaktadir (Giler ve Cakir, 2013). Ogrencilerin cogu ortaokulda ergenlik
doénemine girmekle birlikte ©nemli sorunlar yasamakta ve bu sorunlar &grencilerin lise yillarinda ve
Universiteye hazirhk sireclerinde de akademik, sosyal, duygusal ve kariyer gelisimlerini etkilemektedir

* Bu calisma, birinci yazarin ikinci yazar danismanliginda yuritulen yiksek lisans tezinden Uretilmistir.
Yazar': Merve Nur Zorlu, Necmettin Erbakan Universitesi, Turkiye, mervezorlu95@gmail.com
Sorumlu yazar?: Tolga Seki, Docent Dr., Necmettin Erbakan Universitesi, Tirkiye, tlg.seki@gmail.com

Zorlu M. N. & Seki T. (2025). Predictors of test anxiety in students preparing for university examination:
helicopter parental attitude, fear of negative evaluation and competence expectancy. Adiyaman Univesity
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(Karaman vd., 2019). Ergenlerin bu dénemlerinde yasadiklari degisimlerle basa cikma, gelisim gdrevlerini
tamamlama, kimlik arama ve olusturma cabalari ve bunlara ek olarak sinav stresi ve gelecek kaygisi ergenlerin
psikolojik saglamliklar Gizerinde negatif olarak etkide bulunmaktadir (Erdayi, 2009). Universiteye hazirlik
stireci ergenlik doneminde olan 6grenciler icin yorucu ve rekabet dolu olmakla birlikte bu siirecte 6grenciler
pek cok bedel ddeyerek cesitli sorunlar da yasamaktadirlar (Ergene ve Yildirnim, 2003). Universite sinavi, hem
ergenlik donemine denk gelmesi hem aile baskisinin etkisi hem de 6grencilik hayatinin en dnemli ve zorlayici
sinavina hazirlanilmasi sebebiyle 6grencileri bircok ydnden etkilemektedir ve bu siire¢ dgrencilerde sinav
kaygisini diizeyini de artirmaktadir (Dursun, 2022).

Sinav kaygisi, daha ¢ok cocuklarda ve ergenlerde goriilmekte olup sinavlardan énce ortaya ¢ikan, beraberinde
baz fiziksel ve psikolojik degisikliklere yol acan ve 6grencinin sinav anindaki performansini distren bir
durumdur (Yavuz ve Akagiindiiz, 2004). Sinav kaygisi genel kaygi diizeyi yiksek kisilerde de, daha 6nce hig
kaygl yasamamis kisilerde de gorilebilir (Bilir, 2019). Sinav kaygisinin bircok sebebi olabilir. Baskalarinin
beklentileri, kisisel beklentiler, sinava yetersiz hazirlanma, sinavla ilgili olumsuz duslinceler, egitim sistemi,
sinavla ilgili faktorler, 6gretmen tavirlar, ebeveyn tutumlari, kisilik yapisi, cinsiyet gibi etmenler sinav
kaygisinin sebepleri olarak gosterilebilir. Evdeki disiplin, ebeveyn tutumlari, otoriter okul yonetimi anlayisi,
olumsuz 6gretmen elestirileri, sinif ge¢cme, cezalar gibi ¢evresel kosullar da bireylerde sinav kaygisini artiran
durumlardir (Oner, 1989). Cocuklukta kayginin olusmasinda cinsiyet, aile, sosyoekonomik durum, kardes
sayisi, akademik basari diizeyi, anne baba meslegi gibi durumlar (Erézkan, 2011); ergenlikte ise ebeveyn
tutumlari, okul basarisi, arkadaslik iliskileri, sinavlar etkili olabilmektedir (Basol ve Zabun, 2014).

Ogrenciler, sinavlara karsi kaygi ve stres duygusu tasidigi icin karsihginda olumsuz degerlendiriime korkusu
yasayabilirler (Ezer, 2020). Watson ve Friend (1969) olumsuz degerlendiriime korkusunu, bireyin
degerlendirilebilecegine yonelik disiincesinin olmasi ile birlikte olumsuz degerlendirilme korkusunu
yasayacagl ortamlardan rahatsizlik duymasi ve bu korkuyu deneyimleyebilecegi ortamlardan uzaklasmasi
olarak ifade etmektedirler. Sosyal kaygisi olan bireyler, baska insanlar tarafindan degerlendirecegini
dislinerek, olumsuz degerlendiriime ve reddedilme kaygisi yasarlar (Beck ve Emery, 2000). Sosyal kaygi,
kaynagini olumsuz degerlendiriime korkusundan alir. Ortaya cikma yasi, goriilme sikhgi ve siddeti, bireyler
Uzerindeki etkisini belirlemede 6nemlidir. Ergenlik déneminde yasanan bu korku ve kaygilarin, bireylerin
psikososyal gelisiminde nemli bir rol oynadigi gorilmektedir (Laldinpuii vd., 2024) .

Olumsuz degerlendirilme korkusu baslangicta kisilerin giinlik yasantilarini olumsuz etkileyen bir durum
olarak goriilse de zaman icerisinde 6grencilerin 6grenme davraniglarini da olumsuz etkileyen, akademik
basarilarina engel olan bir bilissel durum oldugu goértlmustir (Cetin vd., 2010). Olumsuz degerlendiriime
korkusunun yogunlugu ve etkilerine bakildiginda ergenlik dénemi, bireylerin en fazla sosyal kaygi yasadigi ve
olumsuz degerlendirilmelerden kacindigi donem olarak gortlmektedir (Dilekmen ve Ada, 2005). Sosyal kaygi
problemine sahip insanlar kendilerinin strekli olarak baskalari tarafindan degerlendirilecegini dislinerek
kaygi yasarlar (Beck ve Emery, 2000). Okul ortaminda 6grencilerin akademik beceri ve bilgilerini strekli olarak
testten ge¢mesi, degerlendirilmesi, sinif ortamindaki szl performanslar gibi nedenler 6grencilerde olumsuz
degerlendiriime korkusunun yiiksek olmasinin temel sebebidir (Ozgiingér, 2006).

Her insanin bircok farkli alanda ve farkl diizeyde farkinda oldugu veya olmadig yeterlilikleri vardir. Buna
karsin bireylerin kendi 6z yeterliliklerine karsi olan guvenleri merak edilmektedir (Celikkaleli vd., 2006).
Yetkinlik beklentisi kisilerin duygu, dustince, davranis ve secimlerini etkileyerek bireylerin hedefleri
dogrultusunda harekete gecmesine destek olur (Sert Ozkan, 2019). Her insan belli bir gérev gerceklestirecegi
zaman o alanda yeterli olup olmayacagini dusliniir ve eger kendini yeterli goriiyorsa o konuda daha rahat
olur; ancak tam tersi kendini yetersiz hissediyorsa kolay uyum saglayamaz ve basarisiz olur. Yetkinlik
beklentisi dedigimiz durum tam olarak bu sekilde ifade edilebilir (Zilkadiroglu vd., 2007). Kisilerin yetkinlik
beklentisi seviyesi gecmis yasantilarina, cevrelerinde 6nemli bulduklari kisilerin degerlendirmelerine,
deneyimlerine gére sekillenmektedir (Sert Ozkan, 2019).

Ogrencilerin sinav hazirlik siirecinde kendileriyle ilgili yetkinlik inanclarinin diizeyi, kendileriyle ilgili olumsuz
degerlendirilme korkulari ve sinav kaygilarinin onlarin sinava hazirlanma sirecleri ve sinav performanslarini
etkiledigi bilinmektedir. Tim bunlarin yani sira aile tutumu da bireylerin kisilik gelisimi, ahlak gelisimi, hayata
dair deger yargilarinin olusmasi, sosyal hayata adapte olma, baskalariyla iliskilerin iyilesmesi gibi bircok
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konuda etkilidir (Ozath, 2022). Ebeveynler cocuk yetistirme siirecinde bazen cocuklarina 6zerklik kazandirmayi
amaglar, bazen ise kendi dusiuncelerini dayatma geredi duyarak kisitlayici, zorlayici tutumlar sergiler ve
dolayisiyla bazen celiski icinde kalarak farkli davranislarin sergilenmesine yol acabilirler (Peksen Akga, 2012).
Ebeveyn tutumlar, cocuklarin davranislarini sekillendirdigi gibi gelecekteki davranislarina da yol vererek
cocuklarin topluma uyumu, 6zerkliginin gelismesi, sosyallesebilmesi, disa dénik ve sorumluluk sahibi bireyler
olabilmesi konusunda etkilidir (Peksen Akga, 2012). Cocuk yetistirme sirecinde ebeveynler cesitli tutumlar
sergileyebilirler. Asiri koruyucu tutum sergileyen, demokratik tutum sergileyen, asiri hosgorili tutum
sergileyen, asiri baskici tutum sergileyen ebeveynler oldugu gibi alan yazina son yillarda girmis helikopter
ebeveyn tutumu sergileyen ebeveynler de vardir.

Helikopter ebeveynlik, cocugunun hayatina asiri dizeyde dahil olmaya calisan, ¢ocugunun ozerkligini
desteklemekten kaginan, asir koruyucu, asirn midahaleci, asiri ilgili ebeveynlik tarzidir (Lemoyne ve Buchanan,
2011; Schiffrin vd., 2014). Helikopter ebeveynlik tutumlari ile ilgili genel anlamda ebeveynlerin asiri koruyucu
tavirlar, cocuklarinin hayatlarina gereginden fazla midahil olmalari, ¢ocuklarinin karsilastiklari problemleri
onlar adina ¢ozmeye calismalari, cocuklarinin akademik ve sosyal hayatlari konusunda ¢ok fazla s6z hakkina
sahip olma gibi durumlardan bahsedilmektedir (Kwon vd., 2016; Lee ve Kang, 2018; Lemoyne ve Buchanan,
2011; Padilla-Walker ve Nelson, 2012; Yilmaz, 2020). Ebeveynlerin sergilemis olduklari bu tutum buylytp
gelismekte olan cocuklarinin  6zerkligini  olumsuz etkileyecek, badimsiz davranis kazanmalarini
engelleyecektir. Boylelikle disa baglh, disaridan gelen talepler dogrultusunda hareket eden, 6z glven, karar
verme ve 0z yeterlik sorunlariyla karsi karsiya kalmis bir hale donisecektir. Alan yazinindaki bazi
arastirmalarda ergenlik doneminin bitisi ve yetiskinlik déneminin baslangici olan bu sirecin helikopter
ebeveynlere sahip kisilerde digerlerine nazaran daha zor gectigi ve bu tutumun kisilerde bircok uyum
problemlerine sebep oldugunu belirtiimistir (Odenweller vd., 2014; Schiffrin vd., 2014).

Alan yazininda helikopter ebeveyn tutumunun sonuglarinin olumlu da olumsuz da olduguyla ilgili gértsler
mevcuttur. Bazi arastirmalarda helikopter ebeveyn tutumunun sadece olumsuz taraflarinin goérilmemesi
gerektigi, cocukla arkadas olma, yol gdsterme, destek olma gibi olumlu etkileri de oldugu belirtilmistir
(Odenweller vd., 2014; Padilla-Walker ve Nelson, 2012). Fakat bunun yani sira helikopter ebeveyn tutumunun
daha ¢ok aile ile ¢ocuk arasindaki iligskiyi olumsuz etkiledigi, cocugun kendini ailesinden uzaklastirmasina yol
actigi bilinmektedir (LeMoyne ve Buchanan, 2011; Schiffrin vd., 2014).

Sinav kaygisinin ylksek olmasi 6grencilerin sinav performanslarini ve ders calisma slreglerini olumsuz yénde
etkileyecegi icin Universite sinavina hazirlanan 6grencilerde sinav kaygisini etkileyen unsurlarin iyi bilinmesi,
bunun yaninda sinav kaygisini azaltmada etkili olan psikolojik mekanizmalarin belirlenmesi 6nem arz
etmektedir. Bu kapsamda literatlirde yer alan calismalarda sinav kaygisi iliskili demografik, sosyolojik ve
psikolojik unsurlarin ele alindigi bir¢cok calisma yapildigi gortlmektedir. Buna karsilik helikopter ebeveyne
sahip olan 6grencilerin, yetkinlik beklentilerini ve olumsuz degerlendirilme korkularini ele alan calismalarin
sinirli oldugu gérilmektedir. ilgili literatir dogrultusunda bu arastirmada Universite sinavina hazirlanan
ogrencilerde algilanan helikopter ebeveyn tutumu, olumsuz degerlendirilme korkusu, yetkinlik beklentisi ve
sinav kaygisi arasindaki iliskinin incelenmesi ve bu degiskenlerin sinav kaygisina olan etkisinin belirlenmesi
amaglanmaktadir.

Yontem

Arastirmanin Modeli

Bu calismanin amaci, Universite sinavina hazirlanan 6grencilerde algilanan helikopter ebeveyn tutumu,
olumsuz degerlendirilme korkusu, yetkinlik beklentisi ve sinav kaygisi arasindaki iliskinin incelenmesi ve bu
degiskenlerin sinav kaygisina olan etkisinin belirlenmesidir. Bu amacla iki ya da daha fazla degisken arasindaki
pozitif veya negatif yonli iliskilerin tespitinde siklikla kullanilan iligkisel tarama modeli kullaniimistir
(BUyukozturk vd., 2008; Karasar, 2013).

Calisma Grubu

Arastirmanin calisma grubu 2023-2024 egitim ve 6gretim yilinda Kocaeli ilinde 11. sinif, 12. sinif veya mezun
durumda olup Universite sinavlarina hazirlanan 6grencilerden olusmaktadir. Calisma grubu calisma evreni
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icinden rastgele 6rnekleme yontemi ile belirlenmistir. Calisma grubunun %63.7'si (256) kiz, %36,3'U (146)
erkek dgrencilerden olusmaktadir. Ogrencilerin %16.2'si (65) 11. sinif, %71.6'si (288) 12.sinif ve %12.2'si (49)
mezun durumdadir. Ogrencilerin %2.5'i (10) Fen Lisesi, %68.7'si (276) Anadolu Lisesi, %25.1'i (101) imam
Hatip Lisesi, %2.5'i (10) Mesleki ve Teknik Anadolu Lisesi ve %1.2'si (5) diger liselerde 6grenim gormektedir.

Veri Toplama Araclari
Sosyo-Demografik Bilgi Formu

Arastirmaya katilan 6grencilerin  sosyo-demografik bilgilerini saptamak amaciyla kisisel bilgi formu
uygulanmistir. Kisisel bilgi formunda yas, cinsiyet, okul tirl, sinif dizeyi, yasadigi yer gibi bilgiler yer
almaktadir.

Algilanan Helikopter Ebeveyn Tutum Ol¢egi

Algilanan Helikopter Ebeveyn Tutum Olcegdi, Yilmaz (2019) tarafindan gelistiriimistir. Olcek 13-45 yas
arasindaki bireylerin kendi ebeveynlerini ne derece helikopter ebeveyn olarak algiladiklarini 6lgmektedir.
Olcek, dortli likert tipinde olup toplam 21 maddeden olusmaktadir. Olcekte hem annenin hem de babanin
ayn ayri puanlanacadi iki bélim mevcuttur ve bu iki bélimun puanlari da ayri ayri degerlendirilmektedir.
Anne veya babanin her bir bélimden alabilecedi en disiik puan 21, en ylksek puan ise 84'tiir. Olcek 4 alt
boyuttan olusmaktadir. Bu alt boyutlar etik ve ahlaki konularda helikopterlik, akademik / okul yasami
konularinda helikopterlik, temel gliven ve yasam becerileri konusunda helikopterlik ve duygusal / kisisel
yasam alaninda helikopterlik olarak siralanmaktadir ¢ tutarlik katsayilari helikopter anne igin .85 ve helikopter
baba icin .83 seklinde elde edilmistir (Yilmaz, 2019).

Olumsuz Degerlendirilme Korkusu Olgegi-Ogrenci Formu

Olumsuz Degerlendiriime Korkusu Olcegi Ogrenci Formu, ilhan ve Giler (2018) tarafindan ortadgretime
devam etmekte olan 6grencilerin okul yasamlarindaki olumsuz degerlendirilme korku duizeylerini dlgmek
amaciyla gelistirilmistir. ODKO-OF'ye iliskin yapilan Rasch analizi sonuclarina gére form maddelerinin yiiksek
guvenirlikte ayirt edildigi, olcekteki besli degerlendirmenin aktif sekilde galistigl, uyum istatistiklerinin kabul
edilebilir sinirlar icinde oldugu gérilmustiir. Olcek 16 maddeden olusmaktadir ve tek boyutludur. Cok yiizeyli
Rasch analizine gore, 6grencilerin sinif ve okul ortaminda 6gretmenleri ya da arkadaslar tarafindan olumsuz
degerlendirileceklerine iliskin yasadiklari korkunun akademik beklentilere iliskin stres puanlarina gore
farkhilastigi bulunmus ve bu bulgu ODKO-OF'nin élciit gecerligine yonelik bir kanit olarak degerlendirilmistir.
Bu arastirma kapsaminda 6lcege ait Cronbach Alpha i¢ tutarlik katsayisi .90 olarak bulunmustur (ilhan ve
Gller, 2018).

Ergenlerde Yetkinlik Beklentisi Olcegi

Ergenlerde Yetkinlik Beklentisi Olgedi Muris (2001) tarafindan gelistirilmistir. Bu 6lcekle ergen bireylerin
yetkinlik inanci diizeyleri o6lciilmektedir. Olcegin Tirkce uyarlamasi Celikkaleli vd. (2006), tarafindan
yapilmistir. Olcek 23 maddeden olusmaktadir ve dlcek 5'1i likert tipindedir. Olcekten alinabilecek toplam
puanlar en disiik 23, en yiksek 115 araligindadir. Olcek akademik yetkinlik beklentisi, sosyal yetkinlik
beklentisi ve duygusal yetkinlik beklentisi olmak Ulzere i¢ boyuttan olusmaktadir. Olcegin her bir alt
dlceginden alinabilecek en disik puan 8, en yiiksek puan 40tir. Olcekten alinan yiiksek puan, bireyin
yetkinlik beklentisi diizeyinin yiksek olduguna, diisiik puan ise yetkinlik beklentisi diizeyinin disik olduguna
isaret etmektedir. Ergenlerde Yetkinlik Beklentisi Olcegi'nin givenirlilik calismalari dogrultusunda ic tutarllik
katsayisi .78; alt dlceklerin ic tutarlilik katsayilar sirasiyla .64, .69, .71 olarak bulunmustur. Uc hafta arayla
uygulanan EYBO'niin test tekrar test korelasyon katsayisi .85 olarak hesaplanirken; alt dlcekler icin test tekrar
test korelasyon katsayilari sirasiyla .77, .73 ve .65'tir (Celikkaleli vd., 2006).

Swnav Kaygtst Envanteri

Arastirmaya katilan 6grencilerin sinav kaygilarina yonelik bulgularin belirlenmesinde Sinav Kaygisi Envanteri
(SKE) kullanilmistir. Bu dékimiin Tirkce gecerlik ve giivenirlik calismasi Oner (1989) tarafindan yapilmistir.
Olgek ilk olarak Turkce cevirinin es degerligi, sonra guvenirlik ve gecerlik calismalarini kapsayan arastirmalarin
ardindan kullanima sunulmustur. Sinav Kaygisi Envanteri'nin Tirkge formunun test tekrar test glvenirliginin



339

.70 ile .90 arasinda degistigi rapor edilmistir. Envanter, 4'li Likert tlriinde bir yapiya sahip olup toplam 20
maddeden olusmaktadir. Sorulara verilen yanitlar (1) hemen hi¢bir zaman, (2) bazen, (3) sik sik, (4) hemen her
zaman olarak belirlenmistir. Envanterde bulunan yirmi maddenin 8'i kuruntu alt boyutuna, 12’si ise duyussallik
alt boyutuna aittir. Envanter ile kuruntu puani, duyussallik puani ve toplam sinav kaygisi olmak Uzere l¢ puan
tiiri elde edilmektedir. Olcekten elde edilebilecek yiiksek puan bireyde yiiksek sinav kaygisini géstermektedir
(Oner, 1990).

Verilerin Toplanmasi

Arastirma icin dncelikle Necmettin Erbakan Universitesinden 14/07/2023 tarihinde etik kurul onayi (Karar No:
2023/310) ve Kocaeli il Milli Egitim MudirlGginden arastirma izni alinmistir. Ardindan ilgili 6lcme araclari
formlar halinde basilmis ve veriler calisma grubundan yiiz ylize survey yontemi ile toplanmistir. Eksik veriler
degerlendirmeye alinmamistir.

Verilerin Analizi

Arastirmada ilk olarak eksik veriler kontrol edilmistir. Calisma grubuna ait tanimlayici verilerin belirlenmesinde
yizde ve frekans analizi, dlgekleri i¢ tutarliliklarinin hesaplanmasinda Cronbach Alpha analizi, verilerin
normallik degerlerinin hesaplanmasinda carpiklik ve basiklik analizi yapilmistir. Degiskenler arasindaki iliskin
belirlenmesinde Pearson korelasyon analizi ve bagimsiz degiskenin bagimli degisken lizerindeki etkisinin
belirlenmesinde dogrusal regresyon analizi yapilmistir. Verilerin analizinde SPSS 29 paket programi
kullanilmistir.

Etik Bildirim
Etik Kurul izin Bilgisi: Bu arastirma, Necmettin Erbakan Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal
ve Beseri Bilimler kurulunun 14/07/2023 tarihli 2023/310 sayili karari ile alinan izinle yirutilmastar.

Bulgular

Tanimlayici Bulgular

Ogrencilerin 6lcek toplam ve alt boyut puan ortalamalari incelendiginde helikopter anne tutumu icin
4797+10.81, helikopter baba tutumu igin 41.41+9.92, yetkinlik beklentisi icin 78.45+12.60, olumsuz
degerlendirilme icin 40.63+14.18, sinav kaygisi i¢in 41.97+ 12.37 bulunmustur. Olcek puanlarina ait ic tutarhlik
bulgulari incelendiginde helikopter anne tutumu igin .85, helikopter baba tutumu icin .84, yetkinlik beklentisi
icin .83, olumsuz degerlendirilme korkusu igin .93, sinav kaygisi icin .93 bulunmustur. Carpiklik ve basiklik
degerleri helikopter anne tutumu icin .21 ile -.24; helikopter baba tutumu icin .35 ile -.20; yetkinlik beklentisi
icin -.19 ile -.06; olumsuz degerlendirilme icin .40 ile -.51; sinav kaygisi icin .48 ile -.32 bulunmustur (Tablo 1).
Arastirma verilerine gore 6lgme araglarinin guvenilirlik dlizeyinin yeterli oldugu ve normal dagilim gosterdigi
bulunmustur (Pallant, 2016).

Tablo 1. Helikopter Ebeveyn Tutumu, Yetkinlik Beklentisi, Olumsuz Degerlendirilme Korkusu ve Sinav Kaygisi
Olgegine Ait Tanimlayici Bulgular (n=402)

Olgekler a Ort. Ss. Carpiklik Basiklik
Helikopter Anne Tutumu .85 47.97 10.81 21 -.24
Helikopter Baba Tutumu .84 41.41 9.92 .35 -.20
Yetkinlik Beklentisi .83 78.45 12.60 -.19 -.06
Olumsuz Degerlendirilme 93 40.63 14.18 40 -.51
Sinav Kaygisi .93 41.97 12.37 A48 -32

Degiskenler Arasi iliskinin incelenmesi

Universite sinavina hazirlanan &grencilerin helikopter ebeveyn tutumu, yetkinlik beklentisi, olumsuz
degerlendirilme korkusu ve sinav kaygisi arasindaki iliskinin belirlenmesi icin Pearson korelasyon analizi
yapilmistir. Arastirmada dgrencilerin sinav kaygisi ile helikopter anne tutumu (r=.22, p<.01), helikopter baba
tutumu (r= .14, p<.01) ve olumsuz degerlendirilme korkusu (r= .43, p<.01) arasinda pozitif; sinav kaygisi ile
yetkinlik beklentisi (r= -.33, p<.01) arasinda negatif yonli istatistiki olarak anlamli iliski bulunmustur.
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Arastirmada ayrica yetkinlik beklentisi ile olumsuz degerlendiriime korkusu (r= -.29, p<.01) arasinda negatif;
helikopter anne tutumu ile helikopter baba tutumu (r= .58, p<.01) arasinda pozitif yonli istatistiki olarak
anlamli iliski bulunmustur. Arastirmada helikopter ebeveyn tutumlar ile yetkinlik beklentisi ve olumsuz
degerlendirilme korkusu arasinda anlaml bir iliski bulunamamistir.

Tablo 2. Helikopter Ebeveyn Tutumu, Yetkinlik Beklentisi, Olumsuz Degerlendirilme Korkusu ve Sinav Kaygisi
Arasindaki iliski

1 2 3 4 5
1. Helikopter Anne Tutumu -
2. Helikopter Baba Tutumu 58" -
3. Yetkinlik Beklentisi -.01 .03 -
4. Olumsuz Degerlendirilme Korkusu .06 .02 -29” -
5. Sinav Kaygisi 22" 14" -33" 43" -

** p<.01
Yordayici Degiskenlerin Sinav Kaygisi Uzerindeki Etkisi

Helikopter ebeveyn tutumu, yetkinlik beklentisi, olumsuz degerlendirilme korkusu puanlarinin sinav kaygisi
Uzerindeki etkisinin belirlenmesi igin coklu regresyon analizi yapilmistir. Arastirmada ug degerleri kontrol
etmek amaci ile Cook’s uzakhk degerleri (max= .042, <1) ve standardize edilmis artik degerler incelenmis (+3
araliginda) ve veri setinin uc degerlerden arinik oldugu goérilmustur. Artik degerlerin (residuals) varyanslarinin
esitligi sacihm grafigi ile incelenmis ve random dagilim gdésterdigi gorilmustir. Ayrica degiskenlere ait VIF
degerlerinin 10 dan kicuk Tolerance degerlerinin .02 den biyik oldugu gorilmis olup ¢oklu baglanti sorunu
bulunmamistir.

Tablo 3. Helikopter Ebeveyn Tutumu, Yetkinlik Beklentisi ve Olumsuz Degerlendirilme Korkusu Puanlarinin
Sinav Kaygisi Uzerindeki Etkisi

Yordayici Degisken B Sh t B p
Sabit 36.08 4.87 7.40 .00
Helikopter Anne Tutumu .20 .06 3.26 A7 .00
Helikopter Baba Tutumu .05 .07 73 .04 46
Yetkinlik Beklentisi -.23 .04 -5.17 -23 .00
Olumsuz Degerlendirilme Korkusu .30 .04 7.71 .35 .00
R=.52 R2= 27

F=36.22 p <.01

Tablo 3" de goruldigi Gzere helikopter anne tutumu, helikopter baba tutumu, yetkinlik beklentisi ve olumsuz
degerlendirilme korkusu sinav kaygisina iliskin varyansin %27'sini aciklamaktadir (R= .52, p< .01). Helikopter
anne tutumu (B= .17, t=3.26), yetkinlik beklentisi (= -.23, t=5.17), olumsuz degerlendirilme korkusu (= .35,
t=7.71) sinav kaygisini anlamli sekilde agiklamaktadir (p< .05). Helikopter baba tutumuna ait etki degerleri
anlamli bulunmamustir.

Tartisma, Sonug ve Oneriler

Arastirma sonucunda sinav kaygi dizeyi ile helikopter anne tutumu, helikopter baba tutumu ve olumsuz
degerlendirilme korkusu pozitif, yetkinlik beklentisi negatif iliskili bulunmustur. Ebeveyn tutumlarinin bireylere
akademik, sosyal, duygusal olarak her alanda etkisi oldugu bilinmektedir. Literatlirde dogrudan helikopter
ebeveyn tutumu ve sinav kaygisi arasindaki iliskiyi inceleyen ¢ok sinirli arastirma olsa da ebeveyn tutumlarinin
dgrencilerin sinav kaygisina olan etkisini inceleyen arastirmalardan da faydalanilmistir. ilgili literatiir bu
arastirmadan elde edilen bulgulari destekler niteliktedir. Karakartal (2023), calismasinda sinav kaygisi tzerinde
ebeveyn tutumlarinin ve cocuk yetistirme bicimlerinin anlamli bir etkisi oldugunu belirtmistir. Sarikaya ve
Gemalmaz (2021), lise son sinif dgrencileriyle yaptigi calismada aile yapisinin, ailenin cocuktan beklentilerinin,
aile gelir durumunun da 6grencilerinin sinav kaygi dizeylerine anlamli etkisi oldugunu aciklamistir. Bircok
arastirma bulgusundan farkh olarak Yagc (2010), sinava hazirlanan &grencilerin sinav kaygi dizeyleri ile
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ailelerinden algiladiklari sosyal destekleri arasinda bir iliski olmadigini, buna karsin 6gretmenlerinden
algiladiklari sosyal destek ile sinav kaygi diizeyleri arasinda anlamli iliski oldugunu bulgulamistir.

Olumsuz degerlendirilme korkusu konulu ¢alismalar incelendiginde Hembree (1988), sinav kaygisi ile ilgili
olarak 562 arastirma raporunun meta analiz ¢alismasini yapmistir ve arastirma sonucunda sinav kaygisinda
olumsuz degerlendirme korkusunun ve yetersiz calismanin etkili oldugunu belirtmistir. Karakog (2023),
arastirmasinda benzer olarak sinav kaygisi ile olumsuz degerlendiriime korkusu arasinda pozitif yonde bir
iliski saptamistir. Saylag (2024) tez calismasinda Ogrencilerin olumsuz degerlendiriime korkusu ile sinav
kaygisi arasinda pozitif yonde anlamh bir iliski kesfetmistir. Trifoni ve Shanini (2011) tarafindan yapilan
arastirmaya gore sinav kaygisina neden olan faktorler; sinava hazirlik, olumsuz degerlendirme korkusu,
olumsuz deneyimler, zaman sikintisi gibi faktorlerdir. Tim bu sonuglar cercevesinde 6grencilerin olumsuz
degerlendirilmekten korktuklari durumlarda kaygi gelistirmeleri beklenen bir durum oldugundan, baskalarinin
olumsuz degerlendiriimelerinden cekinen &grencilerin sinav kaygi dizeylerinin de yikseldigi ve cesitli
belirtiler gosterdigi sdylenebilir.

Bireylerin kendilerine karsi olumlu inanglarn distiikge, 6z yeterliliklerini kaybettikce olumsuz tutum ve kaygi
gelistirmeleri dogal bir sonuctur. Dolayisiyla kendi potansiyeline dair yetkinlik inanci diistik olan 6grencilerde
sinav kaygisi gorilmektedir. Atilgan (2017) tez ¢alismasinda lise 6grencilerinde kaygi ile kariyer karari yetkinlik
beklentisi arasinda anlamli ve negatif yonde bir iliski ortaya koymustur. Benzer sekilde Koyuncu (2015) da
arastirmasinda yaptigi analizler sonucunda kariyer karar yetkinlik beklentisi ile durumluk ve surekli kaygi
arasinda negatif yénde bir iligki tespit etmistir. Celikkaleli ve Cicek-Ozsoy (2023) calismalarinda Universite
ogrencilerinin akademik yetkinlik inancinin sinav kaygisina negatif bir etkisinin bulundugunu saptamistir.

Arastirma bulgularina gore helikopter anne tutumu, yetkinlik beklentisi ve olumsuz degerlendiriime korkusu
sinav kaygisini anlamli sekilde aciklamaktadir. Buna karsin helikopter baba tutumunun sinav kaygisina ait
anlamli bir etkisi bulunmamistir. Bu sonucun Tirk aile kilturi ve ¢ocuk yetistirme siirecinde annenin daha
etkin rol oynamasi dolayisiyla annenin sergiledigi tutumun ¢ocuk Uzerindeki etkisinin daha buylk oldugu
seklinde aciklanabilir. Literattirde ilgili arastirmalar incelendiginde Guler ve Cakir (2013) tarafindan yapilan
arastirmada sadece anneden algilanan siki denetim ve kontrol tutumunun sinav kaygi dizeyine anlamli
dlzeyde bir etkisi oldugu gorulmustir. Ayaz (2024) tarafindan yapilan arastirmada dgrencilerin sinav kaygisi
diizeylerinin anne baba tutumuna gére anlamli diizeyde farklilasmadigi gérilmustir. Hanimoglu ve inang
(2010), calismasinda, 6grencilerin olumlu mikemmeliyetcilik ve anneden algiladiklar kabul dizeyleri arttikca
sinav kaygisi puanlarinin distigl, olumsuz mikemmeliyetcilik puanlari arttikca sinav kaygisi puanlarinin
yukseldigi gorilmugtir. Oztiirk (2023) bireylerin algiladiklar ebeveyn tutumlarinin sinav kaygisina anlamli
dlzeyde etki ettigini belirtmistir. Schiffrin ve ark.’nin (2014) calismasinda da benzer olarak helikopter ebeveyn
tutumlarinin cocuklarin kaygi dizeyleri de dahil olmak lzere pek ¢ok psikolojik durumuyla iliskili oldugu
belirtilmistir.

Arastirma sonucuna gére yetkinlik beklentisi sinav kaygisini anlaml sekilde aciklamaktadir. Ogrencilerin
kendilerine karsi olan yeterlik inanclarinin artmasinin, kendileriyle ilgili beklentilerinin olumlu yénde yiksek
olmasinin, onlarin yasadiklar kaygi dizeylerini azaltacagi 6ngdrilen bir olgudur. Literatirdeki yetkinlik
beklentisi ile sinav kaygisi arasindaki iliskiyi inceleyen arastirmalarda da benzer sonuclar gérmekteyiz. Atilgan
(2017) tez calismasinda lise 6grencilerinde kaygi ile kariyer karari yetkinlik beklentisi arasinda anlamli ve
negatif yonde bir iliski ortaya koymustur. Benzer sekilde Koyuncu (2015) arastirmasinda yaptigi analizler
sonucunda kariyer karar yetkinlik beklentisi ile durumluk ve surekli kaygi arasinda negatif yonde bir iliski
tespit etmistir. Celikkaleli ve Cicek-Ozsoy (2023) calismasinda Universite 6grencilerinin akademik yetkinlik
inancinin sinav kaygisina negatif bir etkisinin bulundugunu saptamistir.

Arastirma sonucunda olumsuz degerlendirilme korkusunun sinav kaygi dizeyini yordadigi saptanmistir.
Ogrencilerin baska insanlar tarafindan olumlu veya olumsuz olarak degerlendirilme diisiincesi tasimasinin
kaygly! artiracagr ancak baskalarinin ne disiindigini 6nemsemeyen bireylerde kayginin da ayni sekilde az
olacagl tahmin edilen bir durumdur. Alan yazininda da benzer sekilde olumsuz degerlendirilme korkusunun
sinav kaygisini pozitif yonde etkiledigine dair benzer sonuclar kisith da olsa mevcuttur. Hembree (1988), sinav
kaygisi ile ilgili olarak 562 arastirma raporunun meta analiz calismasini yapmistir ve arastirma sonucunda
sinav kaygisinda olumsuz dedgerlendirme korkusunun ve yetersiz calismanin etkili oldugunu belirtmistir.
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Karakog (2023) arastirmasinda benzer olarak sinav kaygisi ile olumsuz degerlendirilme korkusu arasinda
pozitif yonde bir iliski saptamistir. Saylag (2024), calismasinda 6grencilerin olumsuz degerlendirilme korkusu
ile sinav kaygisi arasinda pozitif ydnde anlamli bir iliski kesfetmistir.

Bu arastirmada (Universite sinavina hazirlanan 6grencilerde helikopter ebeveyn tutumlar, olumsuz
degerlendiriime korkusu ve yetkinlik beklentisinin sinav kaygisina olan etkisini ortaya koymustur. ilk olarak
arastirma verileri Kocaeli ilinde 6grenim gdrmekte olan 6grenciler ile sinirhdir. Ayrica arastirmanin verileri
6lcme aracglarinin 6lctiga niteliklerle sinirlidir. Arastirma bulgulari ve sinirliliklarindan hareketle arastirmacilara
ve uygulayicilara yonelik neriler sunlardir:

Arastirma konusu farkl ildeki 6grencileri kapsayan daha genis bir 6rneklemde yapilabilir.

Bu arastirmada Universite sinavina hazirlanan 6grencilerle calisilmistir. Benzer arastirmalar LGS'ye,
KPSS'ye hazirlanan 6grencilerle de gerceklestirilebilir.

Bu calismada Universite sinavina hazirlanan 6grencilerde sinav kaygisini  etkileyen olumsuz
degerlendirilme korkusu yetkinlik beklentisi ve algilanan helikopter ebeveynlik kavramlari
incelenmistir. Gelecekteki calismalarda daha farkli degiskenler ile benzer konular arastirilabilir.
Ogrencilerin sinav kaygisini dénleme programlarina ebeveyn tutumu, olumsuz degerlendirilme
korkusu ve yetkinlik beklentisine iliskin moduller eklenebilir.

Egitimciler, bireysel danismanlik ve rehberlik sunarak 6grencilerin kisisel kaygilarini tanimalarina ve
yonetmelerine yardimci olabilir.

Egitimciler, 6grencilerin ailelerine yonelik egitim semineri ve danismanlik hizmetine agirlik verebilir.
Bu egitimlerde ebeveyn tutumlarinin etkileri, cocuklarda bagimsiziik ve sorumluluk duygusu gelisimi
konularina iliskin moduiller eklenebilir.
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