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ABSTRACT

Global literacy refers to the ability to recognize the political, ecological, and economic
aspects of developments worldwide, access global information, classify and use
information, and understand and interpret the power and effectiveness of information
technologies and mass media. The aim of this study was to examine the global literacy
levels of pre-service teachers and the factors affecting these levels. A cross-sectional
survey design, one of the quantitative research methods, was used in the study. The
sample consisted of 701 pre-service teachers studying in various teacher education
programs at the faculty of education of a public university, selected through
convenience sampling, and who voluntarily participated in the study. The data were
collected using the Global Literacy Scale (GLS), developed by the researchers, and
analyzed using the SPSS Statistics program. Descriptive statistics, independent samples
t-test, and one-way analysis of variance (ANOVA) were used in the data analysis. The
findings revealed that pre-service teachers had high levels of global literacy, global
awareness, and global attitudes, while their level of global participation was moderate.
In addition, significant differences were found in the overall scale and its sub-
dimensions based on gender, grade level, department, and foreign language
proficiency. Based on the results of the study, it is recommended that practical activities
be organized —especially to enhance the level of global participation —and that global
literacy be integrated into undergraduate programs.
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Introduction

The increasing interconnectedness and integration of the 21st century—driven by digital
technologies and the internet—has led to new forms of interaction among individuals and societies.
In this era, where the effects of globalization are felt most intensely, technological innovations, the
reconstruction of social phenomena, and the transformation of economic dynamics have made it
necessary for individuals to develop transnational awareness. In today’s world, the ability to take
advantage of emerging opportunities and to effectively cope with challenges depends on
understanding the conditions and demands of this era. However, the fact that the 21st century is
more uncertain and unpredictable compared to previous periods makes it difficult to define its
conditions, challenges, and opportunities clearly. Freire (1985) noted that dealing with such
uncertainties requires “reading the world.” Reading the world refers to the process by which
individuals learn how to participate in the transformation of the world and how to engage critically
and creatively with the realities of today. It also involves becoming aware of current or potential
challenges and opportunities arising from the interaction between technology and globalization, and
critically analyzing global power structures and one’s own position within them. Freire’s approach
not only equips individuals with the ability to understand the world but also empowers them to
rewrite it—to contribute meaningfully to society (Torres, 2014; Torres & Bosio, 2020). Globalization,
with its unique logic, rules, pressures, and incentives (Magsino, 2007), has created a new and
challenging process that requires individuals to become competent on a global scale (Hsu & Wang,
2010). While enabling the global sharing of cultural, political, and economic resources, this process
also encourages individuals to take shared responsibility in addressing global issues. In such a
highly interconnected global era, global literacy skills have become indispensable for individuals
(Yoon et al., 2018).

Global literacy has emerged as one of the key competencies necessary for individuals to understand
the modern world and to participate actively within it. Although different definitions of global
literacy exist in the literature, a common understanding can be identified. Global literacy refers to
the ability to recognize the political, ecological, and economic aspects of global developments; to
access, classify, and use information; and to understand and interpret the power and effectiveness
of information technologies and mass media (Bulut & Oksiizoglu, 2021). According to Kerkhoff and
Spires (2023), global literacy involves the critical evaluation and creation of content related to global
issues, intercultural communication and collaboration, and transformative action toward
transnational social and environmental justice. Global literacy is also defined as the awareness,
reading, and comprehension of political, social, economic, and environmental issues that enable
individuals to fulfill their roles as effective global citizens (Pratama et al., 2024). Similarly, terms such
as global competence—the ability to explore the world, recognize different perspectives, share ideas,
and take action —are used to describe this concept (Day, 2016). Grounded in intercultural awareness
and sensitivity, global literacy supports the development of these components (Crosby, 2015;
Magnan, 2008). Individuals with global literacy develop critical thinking skills related to the world
and their roles within global systems. These skills empower individuals with knowledge and
encourage them to take action that creates a positive impact both locally and globally (Lecorchick et
al., 2020). Moreover, global literacy includes the ability to interpret and understand social and
intercultural contexts. Therefore, the teaching and learning of global literacy are closely linked to
developing linguistic and intercultural competencies (Yeh & Kessler, 2015). This skill strengthens
communication channels and collaboration between cultures and societies, enabling individuals to
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participate effectively in diverse cultural contexts (Bulut & Oksiizoglu, 2023). In this regard, global
literacy enables individuals not only to acquire knowledge but also to transform that knowledge
into action.

Teachers of the Future: Globally Literate Educators

Technology not only shapes how younger generations perceive the world, but also influences their
lifestyles and work-related skills. Today, there are numerous media options available for young
people to explore the world (Zhang et al., 2010). Adapting to the new conditions brought about by
the global era requires individuals to possess “multidimensional literacies,” which involve a
complex set of knowledge and skills (Choo, 2018). The path to adapting to these new conditions and
anticipating the future begins with understanding the present—by learning to "read" today’s world.
This kind of literacy has become a key determinant of success in a globalized world where
information is abundant and easily accessible (Gustian et al., 2024). In efforts to enhance students’
global literacy and in light of increasing interconnectedness across global societies, technological
advancements play a crucial role by reducing geographical and time-related barriers (Hsu & Wang,
2010). The most effective way to adapt to this process is through education. Education is the key to
enriching students” global literacy and helping them understand how it may shape their future
(Ramler, 1991). Bauman (2011) defines the aim of education as preparing individuals for life and
emphasizes that students should be equipped with the competencies necessary to respond to global
challenges. In this context, education is not limited to daily practices but also forms the basis for
policies and research discourses shaped by concerns about the future (Dishon & Gilead, 2021). As a
global competence, education aims to foster a comprehensive understanding that encourages
awareness of and curiosity about how the world operates. Cummins (2024) stresses that education
must cultivate capable individuals who can respond to constantly evolving social and political
demands, and that global literacy plays a key role in achieving this goal.

Global literacy can be viewed as a form of global education that enables individuals to develop
awareness about themselves, others, and the world around them (Yang & Kuo, 2021; Yoon, 2020). It
is well established that teachers play a vital role in helping individuals acquire global literacy skills
and act effectively as responsible global citizens (Cakmak et al., 2017). Possessing global literacy
qualities allows individuals to become well-rounded, to perceive the world through their own
senses, to evaluate it using their own systems of thought, and to act with a sense of belonging to
both society and the world —ultimately contributing on both individual and universal levels
(Pratama et al., 2024). Through effective pedagogical practices, educators should provide students
with rich global awareness and experiences that will benefit them in both life and career (Bobeni¢
HintoSova & Bruothova, 2022). However, the rapid development of digital technologies and changes
in modes of communication have made it increasingly complex to prepare pre-service teachers to
deliver effective global literacy education (Kosnik et al., 2017). Kissock and Richardson (2010)
question the extent to which teacher education addresses global change and whether future teachers
are adequately trained to teach effectively about the world, societies, and global issues. In a
globalized world, teachers must be able to think, understand, and teach beyond borders (Goodwin,
2019). As it is difficult for a teacher who lacks global literacy to teach it effectively, teacher education
programs must ensure that pre-service teachers themselves become globally literate (Bulut &
Oksiizoglu, 2021; 2023). Teacher education plays a foundational role in developing teachers'
multicultural perspectives, their knowledge of global issues, and their global literacy (Hsu & Wang,
2010). Therefore, determining pre-service teachers’ global literacy levels during their undergraduate
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education, identifying existing gaps, and taking the necessary measures to address those gaps is of
critical importance. While studies have examined the global literacy levels of middle school students
(Ttirk, 2022), high school students (Hsu & Wang, 2010; Zhang et al., 2010), and primary school
teachers (Akbash et al., 2019), no research has yet been found that investigates the global literacy
levels of pre-service teachers. Identifying the demographic factors that influence global literacy
skills can serve as a potential reference point for designing effective processes to enhance pre-service
teachers' global literacy skills (Pratama et al., 2024). In the literature, some studies have found that
women have higher levels of global literacy than men (Hsu & Wang, 2010; Tiirk, 2022; Zhang et al.,
2010), while others have reported that men outperform women in this regard (Pratama et al., 2024),
and still others have found no significant difference based on gender (Akbasli et al., 2019). The fact
that existing studies do not include pre-service teachers in their samples and that the potential effects
of gender on global literacy have not been sufficiently explored highlights the need to examine this
variable.

It is also believed that the variable of grade level may help to understand how global literacy
develops during pre-service teachers' undergraduate education. As students advance in their
studies, their knowledge base is expected to expand, encounter global issues more frequently in their
coursework, and improve their global literacy accordingly. Given that there are only a limited
number of studies investigating the impact of grade level on global literacy (Tiirk, 2022; Zhang et
al., 2010), further research on this variable is needed. Global literacy should be one of the main
objectives of all educational programs (Cakmak et al., 2017). However, the content and approaches
of undergraduate programs in different subject areas may have varying effects on pre-service
teachers” global literacy levels. For instance, due to its interdisciplinary structure and socially
oriented, up-to-date content, the social studies program is often considered the most suitable for
global literacy education (Cakmak & Bulut, 2019; Recepoglu, 2022; Tiirk, 2022). Nonetheless, there
appears to be no research examining the effects of other subject areas on global literacy. Therefore,
examining the variable of academic discipline is expected to contribute to identifying how different
fields influence global literacy skills. Finally, the literature suggests that knowing a foreign language
deepens individuals” cultural, intercultural, and global awareness, enables communication and
collaboration with people from different cultures, and thereby enhances their global literacy skills
(Goulah, 2005; Hsu & Wang, 2010; Yang & Kuo, 2023). For this reason, exploring the impact of
foreign language proficiency on global literacy may contribute to developing more effective and
inclusive strategies to foster global literacy skills. Based on the justifications outlined above, the
demographic variables of gender, grade level, academic discipline, and foreign language proficiency
were selected for examination in this study.

This study aims to investigate the global literacy levels of pre-service teachers and the factors
influencing these levels. In line with this aim, the following research questions were addressed:

1. What is the level of global literacy among pre-service teachers?

2. Do pre-service teachers” global literacy levels differ significantly based on gender, grade
level, academic discipline, and foreign language proficiency?

Method

Research Design
In this study, a cross-sectional survey design, one of the quantitative research methods, was
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employed. Survey research is quantitative research design that describes the opinions, attitudes,
behaviors, or characteristics of a sample group or the entire population without attempting to
manipulate or influence them in any way (Biiyiikoztiirk et al., 2016). The cross-sectional survey
design is used to determine the current state of individuals” attitudes, opinions, beliefs, behaviors,
or practices at a specific point in time (Creswell, 2019). In this context, a cross-sectional survey design
was used in the study, as the aim was to examine the global literacy levels of pre-service teachers.

Population and Sample

The population of this study consisted of first-, second-, third-, and fourth-year pre-service teachers
studying in faculties of education at public universities in Tiirkiye during the 2023-2024 academic
year. The study sample included 701 pre-service teachers enrolled in various teacher education
programs at the faculty of education of a public university, selected through convenience sampling,
and who voluntarily participated in the study. In convenience sampling, individuals, objects, or
cases that are nearby or easily accessible are selected, and it is commonly used in studies where
participants are determined based on voluntary participation (Gliner et al., 2023). While this method
is widely preferred in educational research due to its cost-effectiveness and ease of access, it also has
some limitations in terms of population representation (Muijs, 2004). It is noted that a minimum
sample size of 384 participants is sufficient for a study with a 95% confidence level and a 5% margin
of error (Cohen et al, 2021). Accordingly, the number of participants in the current study
significantly exceeds the minimum sample size. Of the 2,626 pre-service teachers enrolled in nine
different undergraduate programs in the faculty of education where the study was conducted, 701
voluntarily participated in the study. The demographic characteristics of the participants are
presented in Table 1.

Table 1
Demographic Characteristics of the Participants

Demographics Groups (n) (%)
Female 541 772
Gender Male 160 22.8
Social Studies Education 108 15.4
Turkish Language Education 80 114
English Language Education 89 12.7

Primary School Education 65 9.3
Program Preschool Education 114 16.3

Science Education 71 10.1

Elementary Mathematics Education 85 12.1
Guidance and Psychological Counseling 74 10.6

Art Education 15 2.1

1. Grade 224 32

2. Grade 221 31.5

Grade 3. Grade 172 245

4. Grade 84 12
Foreign Language Yes 261 37.2
Proficiency No 440 62.8

Data Collection Tool

The data were collected using the Global Literacy Scale (GLS) developed by Bulut and Oksiizoglu
(2023). The GLS is a valid and reliable measurement tool designed to determine the global literacy
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levels of pre-service teachers. This 5-point Likert-type scale (1 = Strongly Disagree, 2 = Disagree, 3 =
Partially Agree, 4 = Agree, 5 = Strongly Agree) consists of 21 items and three factors: Global
Awareness, Global Attitude, and Global Participation. The exploratory factor analysis of the scale
was conducted with 528 participants, the confirmatory factor analysis with 512 participants, and the
test-retest reliability was tested with 101 participants from non-overlapping samples. In the overall
scale and its sub-dimensions, higher average scores indicate higher global literacy levels. A sample
item on the scale is as follows: “I am aware that my actions can have national/international impacts.”
In the present study, Cronbach’s alpha coefficient was calculated as .91 for the overall scale, .82 for
the Global Awareness dimension, .94 for Global Attitude, and .92 for Global Participation.

Data Collection and Analysis

Prior to data collection, the necessary permissions were obtained from the ethics committee and the
relevant university. The data were collected through face-to-face administration, and participants
were informed about the purpose and scope of the study. In addition, it was stated that the data
would be used solely for scientific purposes, and informed consent was obtained from all
participants. The data were analyzed using the SPSS Statistics program. The normality assumption
was evaluated based on skewness and kurtosis coefficients (Table 2).

Table 2
Skewness and Kurtosis Values for the Scale and Its Sub-Dimensions
Scales and Sub-scales Skewness Kurtosis
Global Literacy -.586 728
Global Awareness -.467 743
Global Attitude -1.291 1.034
Global Participation .052 -.626

As shown in Table 2, the skewness coefficients for the overall scale and its sub-dimensions ranged
from -1.291 to 0.052, and the kurtosis coefficients ranged from -0.626 to 1.034. Skewness and kurtosis
values between +1 indicate excellent normality, while values between +2 are considered acceptable
for a normal distribution (George & Mallery, 2019). Therefore, in this study, parametric tests were
used to examine whether the participants’ global literacy levels differed significantly according to
various variables. Specifically, independent samples t-test and one-way analysis of variance
(ANOVA) were employed. Post-hoc tests were used to identify which groups differed significantly
following ANOVA. The choice of post-hoc tests was based on whether variances among groups
were equal, as assessed by Levene’s test. If group variances were equal, Bonferroni and Scheffé tests
were used; if variances were unequal, the Games-Howell test was employed. Scheffé and Bonferroni
tests are commonly used when variances are equal, even with unequal group sizes, due to their
ability to control for Type I errors (Kayri, 2009). The Games-Howell test is one of the most robust
methods for situations where variances are unequal and sample sizes differ (Armstrong et al., 2000).
The participants” scores on the Global Literacy Scale (GLS) and its sub-dimensions were interpreted
as follows: Strongly Disagree (1.00-1.80), Disagree (1.81-2.60), Neutral (2.61-3.40), Agree (3.41-4.20),
Strongly Agree (4.21-5.00). Effect sizes for significant differences found in the independent samples
t-test were calculated using Cohen’s d, and for ANOVA results, n)? (eta squared) was used.

Ethical Approval

This study was conducted in accordance with research ethics principles, and the necessary ethical
approvals were obtained. As part of the ethical approval process, permission was granted by the
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Ethics Committee for Social and Human Sciences Research at Firat University with the document
dated 15.05.2024 and numbered 24214.

Findings

Descriptive analysis results regarding the global literacy levels of the participants are presented in
Table 3.

Table 3
Descriptive Analysis Results of the Participants’ Global Literacy Levels
Scales and Sub-scales N X Sd Min Max Score Level
Global Literacy 701 3.56 .63 1.38 5.00 High
Global Awareness 701 3.72 .67 1.40 5.00 High
Global Attitude 701 3.98 91 1.00 5.00 High
Global Participation 701 2.99 1.030 1.00 5.00 Moderate

As shown in Table 3, the mean total score for global literacy among the participants was M = 3.56;
for global awareness, M = 3.72; for global attitude, M = 3.98; and for global participation, M = 2.99.
These results indicate that the participants had high levels of global literacy, global awareness, and
global attitude, whereas their level of global participation was moderate.

An independent samples t-test was conducted to examine whether the participants' global literacy
levels differ significantly based on gender. The results are presented in Table 4.

Table 4
t-Test Results for Differences in Global Literacy Levels by Gender
Scales and Sub-scales Gender N X Sd df t p Cohen d
. Male 160 3.49 72
Global Literacy Female 541 3,59 59 699 -1.607 110 -
Male 160 3.75 76
Global Awareness Female 541 371 o 699 532 596 -
. Male 160 3.80 1.02
Global Attitude Female 541 403 87 699 -2.577 011 24
C Male 160 291 1.14
Global Participation Female 541 .00 99 699 -1.073 .285 -

As shown in Table 4, there were no statistically significant differences based on gender in the total
global literacy scores [te99)=-1.607, p>.05], global awareness [tes9=.532, p>.05], or global participation
[teso= -1.073, p>.05]. However, a significant difference was found in the global attitude sub-
dimension in favor of female participants [teswy= -2.577, p<.05]. This suggests that female the
participants had higher levels of global attitude than their male counterparts. The calculated effect
size for this difference in global attitude was Cohen’s d= .24, indicating a small to moderate effect.

A one-way ANOVA was conducted to examine whether global literacy levels of the participants
differ significantly based on grade level. The results are presented in Table 5.
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Table 5
ANOVA Results for Differences in Global Literacy Levels by Grade Level

Scales and

Grade N X Sd SV SS df MS F p  Difference 1n?
Sub-scales
1.Grade 224 3.51 .61 B.Groups 7.256 3 2419
G
global 2.Grade 221 347 .66 W.Groups 271.337 697 .389 6213 000 3>1 03
literacy  3.Grade 172 3.72 .54 Total 278593 700 3>26
4.Grade 84 3.63 .69 ’
1.Grade 224 3.63 .65 B.Groups 8.764 3 2921 3>15 B
lobal 2. 221 364 7 . . 7 444 4>15B
Globa Grade 3.6 0 W.Groups 309.688 69 6575 000 > 03
Awareness 3.Grade 172 3.86 .61 Total 318452 700 3>25 B
4.Grade 84 3.87 .70 ’ 45258
1.Grade 224 392 90 B.Groups 9.838 3 3279
lobal 2. 221 3. . . 74. 7 .824 16
G .oba Grade 3.88 .98 W.Groups 574.303 69 8 3980 008 3> 2
Attitude 3. Grade 172 4.18 .78 Total 584141 700 3>26
4.Grade 84 399 93  ° ‘
1.Grade 224 299 .99 B.Groups 5445 3 1815
Global 2. Grade 221 2.89 1.06 W.Groups 738.027 697 1.059 1714 163
Participation 3.Grade 172 3.12 .93 T ) )
4.Grade 84 303 120 ‘0@l 743472 700

The ANOVA results showed significant differences based on grade level for the total global literacy
score [Fp97=6.213, p<.01], global awareness [Fi-s7= 6.575, p<.01], and global attitude [F-s97= 3.980,
p< .01]. However, no significant difference was found for the global participation sub-dimension
[Fe-607=1.714, p>.05]. Levene’s test indicated that variances were not homogeneous for the global
literacy total score (LF=3.810, p<.05) and global attitude (LF= 4.730, p<.05), but were homogeneous
for global awareness (LF=.755, p> .05). Accordingly, the Games-Howell test was used for post-hoc
comparisons of global literacy and global attitude, and the Scheffé and Bonferroni tests were used
for global awareness. The Games-Howell test revealed that third-year students had significantly
higher global literacy and global attitude scores than first- and second-year students, with small
effect sizes (n?=.02, .03). Similarly, Scheffé and Bonferroni test results showed significant differences
in global awareness in favor of third-year (M = 3.86) and fourth-year (M = 3.87) students compared
to first-year (M = 3.63) and second-year (M = 3.64) students, also with a small effect size ()2=.03). On
the other hand, no significant difference was found in the global participation sub-dimension based
on grade level. Therefore, it can be concluded that the participants” global participation levels did
not significantly vary across grade levels.

The extent to which the participants' global literacy levels differed based on their academic
department was examined using ANOVA, and the results are presented in Table 6.

"To identify which groups differed significantly as a result of the ANOVA test, Bonferroni (B), Scheffé (S), and Games-
Howell (G) post-hoc tests were used. The significant differences identified through these tests are indicated using
superscript letters corresponding to the initials of the tests. The same notation format was also adopted in the other
ANOVA table.
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Table 6
ANOVA Results for Differences in Global Literacy Levels by Program
Scales and
_ . )
Sub-Scales Program N X Sd SV SS df MS F p Difference 1
A. Social
Studies 00 372 63 lzefween 6497 8 812
B. Turkish 80 3.63 .61 oups
C. English 89 3.60 .66
D. Primary .y
Global School 65 353 .78 Within = 2) 196 602 393 2065 037 A>GS .02
Literacy Groups

E. Preschool 114 349 .57
F. Science 71 3.61 .66
G. Mathematics 85 3.39 .61
H. GPC 74 351 51 Total 278.593 700

I. Art 15 3.62 .32

A. Social
108 397 . B
Studies 08 3.97 .63 etween oo 8 1.910

B.Turkish 80 379 .68  CrOUPS
;. ;:gghsh 89 384 .71 AoEC
. Primary I
lobal 69 . h A>GE
AG‘;’b:: School > ¢ (V;ft T 303.175 692 438 4.359 .000 A>§G 05
WATENESS B Preschool 114 361 .57 oupe g
F. Science 71 3.66 .74
G. Mathematics 85 3.50 .59
H. GPC 74 361 57 Total  318.452 700
I Art 15 370 52
A. Social
Studies 108 402 .88 Béfween 7413 8 927
B. Turkish 80 4.05 .93 oups
C.English 89 401 .94
D. Primary -
Act;i,otbi’ile School 65 379 105 glthm 576.727 692 833 1.112 .353 ; ;
e E. Preschool 114 398 .85 oups
F. Science 71 3.89 95
G. Mathematics 85 3.86 .96
H. GPC 74 411 80 Total  584.141 700
I Art 15 429 .50
A. Social
Studies 108 315 105 Bé:)‘:e? 16718 8 2.090
B. Turkish 80 3.04 1.02 P
C.English 89 295 1.13 726.754 692 1.050
D. Primary L
P E. Preschool 114 2.88 1.00 P
F. Science 71 328 94
G. Mathematics 85 2.82 .99 743.472 700
H. GPC 74 280 .95 Total

I. Art 15 286 .73

As seen in Table 6, significant differences were found based on program in the total global literacy
score [Fs692=2.065, p< .05], the global awareness sub-dimension [F-s92= 4.359, p<.01], and the global
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participation sub-dimension [F-692=1.990, p<.05]. According to Levene’s test, the variances were not
homogeneous for the total global literacy score (LF=1.987, p<.05) and the global awareness sub-
dimension (LF=2.235, p<.05), whereas the variances in the global participation sub-dimension were
homogeneous (LF= 1.192, p>.05). Therefore, Games-Howell tests were used to reveal the source of
differences in the total global literacy score and global awareness, while Scheffé and Bonferroni tests
were used for global participation. The Games-Howell test results indicated a significant difference
between Social Studies (M = 3.72) and Elementary Mathematics (M = 3.39) in favor of Social Studies,
with a small effect size (n?=.02) in global literacy. In terms of global awareness, Social Studies scored
significantly higher than those in Preschool Education, Elementary Mathematics, and Guidance and
counseling programs. Additionally, English Language Education students scored significantly
higher than Elementary Mathematics students, with a small effect size (n?=.05). Although the
ANOVA results for global participation showed a statistically significant difference, the post-hoc
(Scheffé and Bonferroni) tests did not reveal any significant pairwise differences between
departments. Similarly, no significant difference was found in the global attitude sub-dimension
according to program [Fe2=1.112, p>.05]. Based on these findings, it can be concluded that program
was not a significant factor in the participants’ levels of global attitude and participation.

Whether the global literacy levels of the participants differed according to their foreign language
proficiency was examined using an independent samples t-test. The results are presented in Table
7.

Table 7

Independent Samples t-Test Results for Differences in Global Literacy Levels by Foreign Language Proficiency

Foreign

Scale ans Sub-scales Language N X Sd df t p Cohen’s d
Global Literacy i OS ;12(1) igi Zé 699  -1.984 .048 14
Global Awareness \ljeos ‘21‘;(1) g:gg :Zg 699 5102 000 39
Global Attitude \11 (; ‘212(1) ‘318; Zg 699 1145 253 -
Global Participation SLOS ;‘é? ggz 1‘?& 699 1320 188 -

The independent samples t-test was conducted to determine whether there was a significant
difference in global literacy levels based on foreign language proficiency. The results showed a
significant difference in the total global literacy score [te99)=-1.984, p<.05] and in the global awareness
sub-dimension [tes)= -5.102, p<.01]. These results indicated that the participants with a foreign
language proficiency had higher levels of global literacy and global awareness compared to those
who do not. According to the calculated effect sizes, the difference in the total global literacy score
was small (d=.14), while the difference in the global awareness sub-dimension was moderate (d=.39).
However, no significant differences were found in the global attitude [tes9=1.145, p>.05] and global
participation [tee= -1.320, p>.05] sub-dimensions. Therefore, it can be concluded that the global
attitude and global participation levels of the participants did not differ significantly by foreign
language proficiency.
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Discussion, Conclusion, and Recommendations

This study examined the global literacy levels of pre-service teachers and the factors affecting these
levels. The findings revealed that the participants had high levels of global literacy, global
awareness, and global attitude, while their level of global participation was moderate. In the
literature, no studies have been found that directly examine the global literacy levels of pre-service
teachers. However, some studies reported that secondary school (Tiirk, 2022) and high school
students (Hsu & Wang, 2010; Zhang et al., 2010) had high levels of global literacy, while primary
school teachers (Akbagh et al., 2019) displayed moderate levels. In addition, the findings of this study
are consistent with those in previous studies indicating that pre-service teachers exhibit moderate
(Bulut, 2019; Bulut & Oksﬁzoglu, 2023; Cakmak et al., 2015; Cermik, 2015; Engin & Sarsar, 2015;
Geggel, 2024; Kayisoglu, 2016; Ozdemir Ozden & Karadag, 2021; Sahin et al., 2016) to high (Coban
& Karaca, 2019; Durmus, 2017; Gol, 2013; Kanar & Bulut, 2022; Oksﬁzoglu, 2022) levels of global
citizenship, which is closely related to global literacy. The sub-dimensions of global literacy —global
awareness, global attitude, and global participation —are interrelated and mutually reinforcing. A
lack in any one of these dimensions may hinder the holistic development of global literacy. For
example, it is not possible to develop global attitude or participation without global awareness;
similarly, without global attitude, awareness may fail to translate into action. Therefore, although
the high levels of global awareness and global attitude among pre-service teachers are encouraging,
the moderate level of global participation can be considered a significant shortcoming.

The results also showed no significant difference in the total global literacy, global awareness, or
global participation scores of the participants based on gender. However, female participants
demonstrated significantly higher levels of global attitude compared to their male counterparts.
According to Christov-Moore et al. (2014), women tend to exhibit more altruistic behavior and
stronger emotional and empathetic responses to others’ suffering compared to men, particularly in
terms of emotional empathy and social responsibility. These traits may contribute to greater
sensitivity toward global issues and a more pronounced global attitude. The literature includes
several studies examining the effects of gender on the global literacy levels of secondary school
(Tirk, 2022), high school (Pratama et al., 2024; Hsu & Wang, 2010; Zhang et al., 2010), and primary
school teachers (Akbash et al., 2019). For instance, Tiirk (2022) found that female secondary school
students had significantly higher levels of individual competence, global awareness, and global
literacy compared to male students. Similarly, studies conducted with Chinese and American high
school students reported that female students exhibited higher global awareness, especially in
understanding and appreciating intercultural perspectives (Hsu & Wang, 2010; Zhang et al., 2010).
On the other hand, Pratama et al. (2024) found that male high school students tended to score higher
on global literacy than their female peers. In a study conducted with primary school teachers, no
significant difference was found between male and female teachers regarding global literacy levels
(Akbash et al., 2019). However, no prior study has been found that specifically examines the impact
of gender on the global literacy levels of pre-service teachers. Therefore, further studies are needed
to better understand how gender may influence global literacy levels in this specific group.

In this study, significant differences were found in favor of third-year pre-service teachers in terms
of global literacy and global attitude when compared to first- and second-year students. Regarding
global awareness, significant differences were identified in favor of third- and fourth-year pre-
service teachers when compared to their peers in all year groups. However, no significant difference
was found in global participation levels based on year level. This may be due to the limited number
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of practical courses in teacher education programs and the fact that courses are often delivered with
a theoretical focus by instructors. Although the increase in global literacy, awareness, and attitude
as students progress through their studies is a positive finding, it can be concluded that more
practice-based training is needed to enhance global participation levels. There are only a limited
number of studies examining the effect of grade level on global literacy in the literature. For instance,
a study on middle school students found that eighth graders had higher global literacy levels than
tifth and sixth graders (Tiirk, 2022). On the other hand, Zhang et al. (2010) reported that younger
high school students in China had higher global literacy levels than their senior counterparts, while
no significant differences were found among U.S. students based on grade level. This study also
found a significant difference in global literacy levels between Social Studies and Elementary
Mathematics pre-service teachers, in favor of Social Studies students. Similarly, in terms of global
awareness, significant differences were observed in favor of Social Studies students when compared
to those in Preschool Education, Elementary Mathematics, and Guidance and Counseling programs.
However, no significant difference was found in global attitude or global participation based on
academic department. Global literacy should be a core goal of all educational programs (Cakmak et
al., 2017). Nevertheless, due to its interdisciplinary structure and up-to-date, society-focused
content, Social Studies is often considered the most suitable program for global literacy education
(Cakmak & Bulut, 2019; Recepoglu, 2022; Tiirk, 2022). Courses in the Social Studies Teacher
Education Program such as Globalization and Society, Contemporary World Issues, Environmental
Education, Political Geography and Turkish Geopolitics, Disaster and Disaster Management, and
Citizenship Education—which includes topics related to global citizenship —may contribute to the
higher global literacy levels observed among Social Studies pre-service teachers (YOK, 2018).

The study also found that the participants with foreign language proficiency had significantly higher
global literacy and global awareness levels compared to those who did not. Additionally, a
significant difference was found in favor of English Language Education students when compared
to Elementary Mathematics students. These results align with previous studies. For instance, Hsu
and Wang (2010) found that students who spoke a foreign language fluently had higher levels of
global literacy. Similarly, in a study by Oksiizoglu (2022), Social Studies pre-service teachers with a
foreign language proficiency demonstrated higher levels of global citizenship, global competence,
and global civic engagement compared to those who did not. Goulah (2005) also emphasized that
transformative foreign language education can deepen students’ cultural, intercultural, and global
awareness, thereby enhancing their global literacy. Yang and Kuo (2023) highlighted the importance
of intercultural communication with people from different cultures in helping students better
understand current global issues, take responsibility, contribute to a better world, and improve their
global literacy. Learning a foreign language not only enables students to gain knowledge about the
cultures and nations that speak that language, but also allows them to collaborate and compete with
people who speak other languages (Hsu & Wang, 2010). Therefore, foreign language proficiency can
be considered a key competency for increasing global literacy. Although this study provides
important insights into pre-service teachers' global literacy levels and the factors that influence them,
it also has some limitations. First, the sample consisted of 701 pre-service teachers, mostly female,
studying in various teacher education programs at the faculty of education of a public university,
selected using convenience sampling. This limits the generalizability of the findings. Furthermore,
the research design was cross-sectional. Future studies could employ experimental and longitudinal
designs to investigate the factors influencing global literacy more comprehensively. Qualitative and
mixed-methods research could also be used to explore pre-service teachers” experiences with global
literacy in more depth. Based on the findings, it is recommended that in order to improve global
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participation levels, practical training activities that promote active involvement should be
implemented alongside theoretical content. Additionally, global literacy teaching modules should
be developed for teacher education and mandatory or elective courses on global literacy should be
integrated into undergraduate programs. Finally, pre-service teachers should be encouraged to
participate in international exchange programs, and opportunities to learn foreign languages should
be expanded.

Ethics Committee Approval: In this study, the principles of research ethics were observed, and the necessary
ethics committee permissions were obtained. Within the scope of ethics committee permission, a document
dated 09.05.2024 and numbered 24214 was obtained from Firat University Social and Human Sciences
Research Ethics Committee.

Author Contributions: Author 1: Conceptualization; data curation; formal analysis; investigation;
methodology; supervision; validation; writing - original draft. Author 2: Conceptualization; formal analysis;
investigation; methodology; writing - review & editing.

Conflict of Interest: Authors declare that they have no conflict of interest.

266



Uluslararas: Tiirk Egitim Bilimleri Dergisi,
2025, 13 (1), 254-284.
https://doi.org/10.46778/goputeb.1610379

F
A

ISSN: 2148-2314

Ogretmen Adaylarinin Kiiresel Okuryazarlik Diizeylerinin Incelenmesi®

Birol Bulut@ ® Muhammet Kiirsat Oksﬁzoglub ®

a Dog. Dr., Frrat Universitesi, Elaz13, Tiirkiye, bbulut@firat.edu.tr

b Ars. Gir., Firat Universitesi, Elazig, Tiirkiye, mkoksuzoglu@firat.edu.tr

OZET

MAKALE BILGISi

Kiiresel okuryazarlik; diinyadaki gelismelerin politik, ekolojik ve ekonomik yonlerini
fark etme, kiiresel bilgiye ulagma, bilgiyi siniflama ve kullanma, bilgi teknolojilerinin ve
kitle iletisim araglarinin giiciinii ve etkililigini anlama ve anlamlandirma becerisidir. Bu
arastirmanin amaci, 0gretmen adaylarmin kiiresel okuryazarlik diizeylerini ve kiiresel
okuryazarlik diizeylerini etkileyen faktorleri belirlemektir. Arastirmada nicel aragtirma
yontemlerinden kesitsel tarama deseni kullanilmistir. Arastirmanin 6rneklemi, uygun
ornekleme yontemiyle belirlenen bir devlet iiniversitesinin egitim fakiiltesinde, farkl
Ogretmenlik programlarinda 6grenim goren ve arastirmaya goniillii olarak katilan 701
Ogretmen adayindan olusmaktadir. Veriler, arastirmacilar tarafindan gelistirilen
Kiiresel Okuryazarhk Olgegi (KOO) ile toplanmis ve SPSS Statistics programi
kullanilarak analiz edilmistir. Arastirmada elde edilen verilerin analizinde; betimsel
istatistikler, bagimsiz Orneklemler t testi ve Tek Yonlii Varyans Analizi (ANOVA)
kullanilmistir. Arastirma sonucunda, O0gretmen adaylarinin kiiresel okuryazarlik,
kiiresel farkindalik ve kiiresel tutumlarmin yiiksek; kiiresel katilimlarinin ise orta
diizeyde oldugu tespit edilmistir. Ayrica cinsiyet, sinif, brans ve yabanc dil bilme
durumlarmna gore 6lgek geneli veya alt boyutlarinda anlamli farkliliklar saptanmustur.
Arastirma sonugclar dogrultusunda, dgretmen adaylarmin ozellikle kiiresel katilim
diizeylerini artirmak amaciyla uygulamali etkinlikler diizenlenmesi ve kiiresel
okuryazarligin lisans programlarina entegre edilmesi gibi onerilerde bulunulmustur.
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Giris

21. ytizyilin dijital teknolojiler ve internetin etkisiyle giderek daha baglantili ve entegre bir hale
gelmesi, bireyler ve toplumlar arasinda yeni etkilesim bigimlerinin ortaya c¢ikmasina neden
olmustur. Kiiresellesme siirecinin en yogun sekilde hissedildigi bu dénemde, teknolojik yenilikler,
sosyal olgularin yeniden ingasi, ekonomik dinamiklerin doniistimii gibi pek cok sey bireylerin
ulusoétesi farkindaliklarini gelistirmesini zorunlu kilmaktadir. 21. ytlizyil diinyasinda, ortaya ¢ikan
firsatlar1 degerlendirebilmek ve karsilasilan zorluklarla etkili bir sekilde basa ¢ikabilmek, ancak bu
donemin kosullarin1 ve gerekliliklerini anlamaktan gegmektedir. Ancak 21. yiizyillin Onceki
donemlere kiyasla daha belirsiz ve ongoriilemez bir yapiya sahip olmasi, donemin kosullarini,
zorluklarin1 ve olanaklarim1 net bir sekilde tanimlamay: giiglestirmektedir. Freire'nin (1985)
ifadesiyle, bu belirsizliklerle basa ¢ikabilmenin yolu "diinyay1 okumak"tan gecmektedir. Diinyay1
okumak, bireyin diinyanin doniisiimiine nasil katilacaklarini kesfetmenin ve giintimiiziin gercekligi
ile elegtirel ve yaratic1 bir gsekilde basa ¢ikmanin yolunu 6grenmektir. Ayrica, bireyin teknoloji ve
kiiresellesme arasindaki etkilesimden dogan mevcut veya potansiyel zorluklar ile firsatlarin farkina
varmasini ve bu baglamda kiiresel gii¢ sistemlerini, bu sistemler i¢indeki kendi konumunu elestirel
bir sekilde analiz edebilmesini ifade etmektedir. Freire'nin yaklasimi, bireylere sadece diinyay1
anlamay1 degil, ayn1 zamanda diinyay1 yeniden yazabilme, yani topluma etkin bir sekilde katkida
bulunma becerisi kazandirmay1 saglar (Torres, 2014; Torres ve Bosio, 2020). Kiiresellesme, kendine
Ozgii bir mantig1, kurallari, baskilar1 ve tegvikleri olan (Magsino, 2007) ve bu nedenle de bireyleri
kiiresel diizeyde yetkin hale getirmeyi gerektiren yeni ve zorlu bir siire¢ olusturmustur (Hsu ve
Wang, 2010). Kiiltiirel, politik ve ekonomik kaynaklarin diinya ¢apinda paylasilmasini saglayan bu
siireg, ayni zamanda bireyleri kiiresel sorunlarin ¢oziimiinde ortak sorumluluk tasimaya
yonlendirmektedir. Boylesine birbirine bagh kiiresel bir ¢agda, kiiresel okuryazarlik becerileri
bireyler i¢in vazgecilmez hale gelmistir (Yoon ve digerleri, 2018).

Kiiresel okuryazarlik, bireylerin glintimiiz diinyasini anlamalar1 ve bu diinyada aktif bir sekilde yer
almalar igin gerekli anahtar becerilerden biri olarak 6ne c¢ikmaktadir. Alan yaziminda kiiresel
okuryazarlik becerisine iliskin farkli tanimlamalar yapilmakla birlikte, ortak bir anlayisin
varligindan s6z etmek miimkiindiir. Kiiresel okuryazarlik; diinyadaki gelismelerin politik, ekolojik
ve ekonomik yonlerini fark etme, kiiresel bilgiye ulasma, bilgiyi siniflama ve kullanma, bilgi
teknolojilerinin ve kitle iletisim araglarinin giiclinii ve etkililigini anlama ve anlamlandirma
becerisidir (Bulut ve Oksiizoglu, 2021). Kerkhoff ve Spires’e (2023) gore kiiresel okuryazarlik;
kiiresel sorunlarla ilgili igeriklerin elestirel olarak degerlendirilmesi ve yaratilmasi, kiiltiirlerarasi
iletisim ve igbirligi, smnirlar1 asan toplumsal ve cevresel adalet i¢in dontistiiriicii eylemde bulunma
yetkinligidir. Kiiresel okuryazarlik, bireylerin etkili birer kiiresel vatandas olarak rollerini yerine
getirebilmeleri i¢in politik, sosyal, ekonomik ve ¢evresel sorunlarin farkinda olma, okuma ve anlama
yetenegi olarak tanimlanmaktadir (Pratama ve digerleri, 2024). Benzer sekilde bu kavramu
tanimlamak igin kiiresel yeterlilik, diinyay1 arastirma, farkli bakis agilarini tanima, fikirleri paylagma
ve harekete ge¢me yetenegi gibi ifadeler kullanilmaktadir (Day, 2016). Kiiresel okuryazarlk,
kiiltiirleraras1 farkindalik ve duyarliblk temeline dayanmakta ve bu unsurlarin gelisimini
desteklemektedir (Crosby, 2015; Magnan, 2008). Kiiresel okuryazarliga sahip bireyler, diinya ve bu
sistemler igindeki rollerine iligskin elestirel diisiinme becerileri gelistirebilirler. Bu beceri, bireyleri
bilgiyle gli¢clendirerek, hem yerel topluluklarinda hem de kiiresel diizeyde olumlu etkiler yaratmaya
yonelik eyleme geg¢melerini hedeflemektedir (Lecorchick ve digerleri, 2020). Ayrica kiiresel
okuryazarlik, bireylerin sosyal ve kiiltiirleraras1 baglamlardan anlam ¢ikarma ve bu baglamlar:
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anlama yetenegini de icermektedir. Bu nedenle, kiiresel okuryazarligin 6gretilmesi ve 6grenilmesi
stireci, dilsel ve kiiltiirleraras: yeterliliklerin gelistirilmesiyle yakindan iligkilidir (Yeh ve Kessler,
2015). Bu beceri, kiiltiirler ve toplumlar arasindaki iletisim ve igbirligi kanallarini giiclendirmekte ve
bireylerin farkli kiiltiirel baglamlara etkin bir sekilde katilimimi saglamaktadir (Bulut ve Oksiizoglu,
2023). Bu baglamda kiiresel okuryazarlik, bireyin yalnizca bilgiyi edinmesini degil, ayn1 zamanda
bu bilgiyi eyleme doniistiirmesini miimkiin kilmaktadir.

Gelecegin Ogretmenleri: Kiiresel Okuryazar Ogretmenler

Teknoloji sadece geng nesillerin diinya algilarin1 degil, ayn1 zamanda yasam tarzlarimni ve ¢alisma
becerilerini de etkilemektedir. Giintimiizde geng nesillerin diinyay1 kesfetmesi igin ¢ok sayida
medya secenegi bulunmaktadir (Zhang ve digerleri, 2010). Kiiresel cagin getirdigi bu yeni kosullara
uyum saglamak, bireylerin karmasik bilgi ve becerilerden olusan “¢ok boyutlu okuryazarlik”
tiirlerine sahip olmasini gerektirmektedir (Choo, 2018). Yeni kosullara uyum saglamak ve gelecegi
ongorebilmenin yolu da bugiinii tanima, bugiiniin diinyasini okumakla miimkiindiir. Bu tiir bir
okuryazarlik, bilgi yogunlugunun ve bilgiye erisimin hizla arttif1 kiiresellesmis bir diinyada
basarmin temel belirleyicisi haline gelmistir (Gustian ve digerleri, 2024). Kiiresel toplumlarin artan
baglantihiliinda ve O&grencilerin kiiresel okuryazarligini gelistirme c¢abalarinda, teknolojik
gelismeler cografi uzakliklar1 ve zamana bagli engelleri azaltarak énemli bir rol oynamaktadir (Hsu
ve Wang, 2010). Bu siirece etkili bir sekilde uyum saglamanin yolu ise egitimden ge¢mektedir.
Egitim, Ogrencilerin kiiresel okuryazarliklarini zenginlestirmenin ve bunun geleceklerini nasil
etkileyebilecegini anlamalarma yardimci olmanin anahtaridir (Ramler, 1991). Bauman (2011),
egitimin amacin bireyleri hayata hazirlamak olarak tanimlamis ve 6grencilerin kiiresel zorluklara
yanit verebilecek yetkinlikte yetistirilmesi gerektigini vurgulamistir. Bu baglamda, egitim yalnizca
glnliik pratiklerle smirli kalmayip ayni zamanda gelecege yonelik kaygilarla sekillenen
politikalarin ve arastirma sdylemlerinin temelini olusturmaktadir (Dishon ve Gilead, 2021). Egitim,
bir kiiresel yeterlilik olarak, diinyanin isleyisine dair farkindalik ve merak uyandirmay1 hedefleyen
kapsamli bir anlayisi tesvik etmeyi amaglamaktadir. Cummins (2024), egitimin, siirekli degisen
sosyal ve politik taleplere yanit verebilecek yetenekli bireyler yetistirmesi gerektigini ve bu hedefin
gerceklestirilmesinde kiiresel okuryazarligin kilit rol oynadigini belirtmektedir.

Kiiresel okuryazarlik, bireyin kendisi, digerleri ve ¢evresindeki diinya hakkinda farkindalik
gelistirmesini saglayan kiiresel bir egitim olarak goriilebilir (Yang ve Kuo, 2021; Yoon, 2020). Bireyin
kiiresel okuryazarlik becerilerini kazanmasinda ve sorumluluklarmin bilincinde bir kiiresel
vatandas olarak etkin bir sekilde hareket edebilmesinde 6gretmenlerin dnemli bir rol oynadig:
bilinmektedir (Cakmak ve digerleri, 2017). Kiiresel okuryazarlik niteliklerine sahip olmak, bireylerin
basarili bir insan profiline sahip olmalarina, diinyay1 kendi duyulariyla gérmelerine, kendi diisiince
sistemleriyle degerlendirmelerine, toplumun ve diinyanin bir pargasi olma duygusuyla hareket
etmelerine nihayetinde hem bireysel hem de evrensel diizeyde katkida bulunmalarina yardima
olacaktir (Pratama ve digerleri, 2024). Etkili pedagojik uygulamalar yoluyla egitimciler,
ogrencilerine yasamlar1 ve meslekleri i¢in faydali olabilecek zengin bir kiiresel farkindalik ve
deneyim saglamalidir (Bobeni¢ HintoSova ve Bruothova, 2022). Ancak, dijjital teknolojilerin hizla
gelismesi ve iletisim bigimlerindeki degisim, 6gretmen adaylarm etkili kiiresel okuryazarlik egitimi
verecek sekilde hazirlamay1 giderek daha karmasik bir siire¢ haline getirmistir (Kosnik ve digerleri,
2017). Kissock ve Richardson (2010), 6gretmen egitiminin kiiresel degisimi ne Olgiide dikkate
aldigini ve gelecegin 6gretmenlerinin diinya, toplumlar ve kiiresel sorunlar hakkinda nasil etkili bir
sekilde ders verebilecekleri konusunda yeterli egitim alip almadiklarini sorgulamaktadir.
Ogretmenlerin kiiresel bir diinyada smurlarin &Stesine gecerek diisiinmeleri, anlamalar1 ve
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O0gretmeleri gerekmektedir (Goodwin, 2019). Kiiresel okuryazar olmayan bir ogretmenin kiiresel
okuryazarlik egitimi vermesi zor oldugundan, 6gretmen yetistirme siirecleri 6gretmen adaylarmin
kiiresel okuryazar olarak yetistirilmesini saglamalidir (Bulut ve Oksiizoglu, 2021; 2023). Ogretmen
egitimi, 6gretmenlerin cok kiltiirlii bakis acilarini, kiiresel sorunlara dair bilgilerini ve kiiresel
okuryazarliklarmi gelistirmede temel bir role sahiptir (Hsu ve Wang, 2010). Bu baglamda, 6gretmen
adaylarinin lisans egitimi siirecinde kiiresel okuryazarlik diizeylerinin belirlenmesi, mevcut
eksikliklerin tespit edilmesi ve bu eksiklikleri gidermeye yonelik gerekli onlemlerin alinmasi kritik
bir 6neme sahiptir. Alan yazininda ortaokul 6grencilerinin (Tiirk, 2022), lise 6grencilerinin (Hsu ve
Wang, 2010; Zhang ve digerleri, 2010) ve ilkokul 6gretmenlerinin (Akbash ve digerleri, 2019) kiiresel
okuryazarlik diizeylerini inceleyen calismalar olmasina ragmen Ogretmen adaylarmin kiiresel
okuryazarlik diizeylerini inceleyen bir arastirmaya rastlanmamuistir.

Kiiresel okuryazarlik becerisini etkileyen demografik faktorlerin tespit edilmesi, &gretmen
adaylarmin kiiresel okuryazarlik becerilerinin gelistirilmesine yonelik etkili stireglerin
tasarlanmasinda potansiyel bir referans kaynag1 saglayabilir (Pratama ve digerleri, 2024). Alan
yazininda kadinlarin erkeklerden daha yiiksek kiiresel okuryazarlik diizeyine sahip oldugunu (Hsu
ve Wang, 2010; Tiirk, 2022; Zhang ve digerleri, 2010), erkeklerin kadinlardan daha yiiksek kiiresel
okuryazarlik diizeyine sahip oldugunu (Pratama ve digerleri, 2024) ve cinsiyet degiskenine gore
kiiresel okuryazarlik diizeylerinde farklilik olmadigini (Akbash ve digerleri, 2019) tespit eden
aragtirmalar bulunmaktadir. Mevcut calismalarin 6rneklem gruplarinin 6gretmen adaylarmi
icermemesi ve cinsiyetin kiiresel okuryazarlik becerileri tizerindeki potansiyel etkilerinin yeterince
arastirilmamis olmasi, bu degiskenin incelenmesinin gerekliligini ortaya koymaktadir. Smif diizeyi
degiskeninin, 6gretmen adaylarinin lisans egitimleri sirasinda kiiresel okuryazarlik diizeylerindeki
degisimi anlamaya yardimci olabilecegi diisiiniilmektedir. Simf diizeyi yiikseldikge, 0gretmen
adaylarinin bilgi birikimlerinin artmasi, egitim siireclerinde kiiresel meselelerle daha fazla
karsilasmasi ve buna bagl olarak kiiresel okuryazarlik diizeylerinin gelismesi beklenmektedir. Alan
yazininda sinif diizeyinin kiiresel okuryazarlik iizerindeki etkisi inceleyen sinirli sayida calisma
bulundugundan (Tiirk, 2022; Zhang ve digerleri, 2010) smif diizeyi degiskenini inceleyen daha fazla
calismaya ihtiya¢ oldugu sdylenebilir. Kiiresel okuryazarlik, tiim egitim programlarinin ana
hedeflerinden biri olmalidir (Cakmak ve digerleri, 2017). Ancak farkli branslardaki lisans 6gretim
programlarinin igerik ve yaklasimlari, Ogretmen adaylarimin kiiresel okuryazarlik diizeyleri
{izerinde farkli etkilere neden olabilir. Ornegin disiplinler arasi yapisi, giincel ve toplum odakh
igerigiyle sosyal bilgiler bransinin, kiiresel okuryazarlik egitimine en uygun olan 6gretim programi
oldugu belirtilmektedir (Cakmak ve Bulut, 2019; Recepoglu, 2022; Tiirk, 2022). Ancak diger
branglarin kiiresel okuryazarlik {izerindeki etkilerini inceleyen herhangi bir c¢alismaya
rastlanmamistir. Bu nedenle brans degiskeninin, farkli branslarin kiiresel okuryazarlik becerileri
tizerindeki etkisinin belirlenmesine katki saglayacag diisiiniilmektedir. Son olarak, alan yazininda,
yabanci dil bilmenin bireylerin kiiltiirel, kiiltiirlerarasi ve kiiresel farkindaliklarini derinlestirdigi,
farkl kiiltiirlerle iletisim ve igbirligi kurmalarina olanak sagladig1 ve boylece kiiresel okuryazarlik
becerilerini gelistirdigi ifade edilmektedir (Goulah, 2005; Hsu ve Wang, 2010; Yang ve Kuo, 2023).
Bu nedenle, yabanci dil bilme durumunun kiiresel okuryazarlik {izerindeki etkisinin incelenmesi,
kiiresel okuryazarlik becerilerinin gelistirilmesine yonelik daha etkili ve kapsayic stratejilerin
belirlenmesine katkida bulunabilir. Yukarida belirtilen gerekgeler nedeniyle bu c¢alismada,
demografik faktorler olarak cinsiyet, smif diizeyi, brang ve yabanc dil bilme durumu belirlenmistir.

Bu aragstirmada, 6gretmen adaylarmin kiiresel okuryazarlik diizeyleri ve kiiresel okuryazarlik
diizeylerini etkileyen faktorleri belirlemek amaglanmistir. Bu amag dogrultusunda su sorulara yanit
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aranmigtir:
1. Ogretmen adaylarnin kiiresel okuryazarliklari ne diizeydedir?

2. Ogretmen adaylarinin kiiresel okuryazarlik diizeyleri cinsiyet, sinif, brans ve yabana dil
bilme durumlarina gore anlaml diizeyde farklilasmakta midir?

Yontem

Arastirmanin Modeli

Bu arastirmada, nicel arastirma yontemlerinden kesitsel tarama tasarimi kullanilmistir. Tarama
aragtirmalari; bir 6rneklem grubu veya evrenin tamaminin goriislerini, tutumlarini, davraniglarini
veya Ozelliklerini herhangi bir degistirme veya etkileme cabasina girmeden oldugu gibi
betimleyen/tanimlayan nicel arastirma tasarimlaridir (Biiyiikoztiirk ve digerleri, 2016). Kesitsel
tarama tasarimi, belirli bir zaman diliminde bireylerin tutum, goriis, inang, davranis veya
uygulamalarima iliskin mevcut durumu belirlemek amaciyla kullanilan bir tarama arastirmasidir
(Creswell, 2019). Bu kapsamda calismada, 6gretmen adaylarinin kiiresel okuryazarlik diizeylerinin
belirlenmesi amaglandigindan kesitsel tarama tasarimi kullanilmustir.

Evren ve Orneklem

Bu arastirmanin evrenini, 2023-2024 egitim 6gretim yilinda Tiirkiye'deki devlet tiniversitelerinin
egitim fakiiltelerinde 6grenim goren birinci, ikinci, tiglincli ve dordiincii simif 6gretmen adaylar:
olusturmaktadir. Arastirmanin 6rneklemi ise uygun Ornekleme yontemiyle belirlenen bir devlet
tiniversitesinin egitim fakiiltesinde, farkli Ogretmenlik programlarnda Ogrenim goren ve
aragtirmaya goniillii olarak katilan 701 6gretmen adaymdan olugmaktadir. Uygun Ornekleme
yonteminde, yakin ya da kolay ulasilabilir olan bireyler, nesneler ve vakalar drneklem olarak
secilirken, katiimcilarin goniilliik esasma gore belirlendigi arastirmalarda da bu o6rnekleme
yonteminin kullanildig: belirtilmektedir (Gliner ve digerleri, 2023). Egitim arastirmalarinda yaygin
olarak tercih edilen bu yontem, maliyet ve kolay ulagilabilirlik agisindan 6nemli avantajlar
saglamakla birlikte, evreni temsil etme konusunda bazi simirliliklara sahiptir (Muijs, 2004). %95
gliven diizeyi ve %5 giiven araliginda yapilan bir arastirma igin en az 384 kisilik bir 6rneklemin
yeterli oldugu belirtilmektedir (Cohen ve digerleri, 2021). Bu dogrultuda, mevcut arastirmada
ongoriilen minimum Orneklem biiyiikliigliniin oldukga tizerinde bir katilimci sayisina ulagilmistir.
Arastirmanin ytritildigi egitim fakiiltesinde dokuz farkli lisans programinda ogrenim goren
toplam 2626 Ogretmen adayindan 701’i arastirmaya goniillii olarak katilmistir. Arastirmanin
katihmcailarina iligkin demografik bilgiler Tablo 1’de sunulmustur.
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Tablo 1
Katihmailara Tliskin Demografik Bilgiler

Demografik Degisken Gruplar (n) (%)
Cinsiyet Kadin 541 77.2
Erkek 160 22.8
Sosyal Bilgiler Ogretmenligi 108 154
Tiirkge Ogretmenligi 80 114
Ingilizce Ogretmenligi 89 12.7

Sinuf Ogretmenligi 65 9.3

Brans Okul Oncesi Ogretmenligi 114 16.3

Fen Bilgisi Ogretmenligi 71 10.1

[Ikdgretim Matematik Ogretmenligi 85 12.1
Rehberlik ve Psikolojik Danismanlik 74 10.6

Resim-Is Ogretmenligi 15 2.1

1. Sinuf 224 32

. . 2. Sinaf 221 31.5

Smuf Diizeyi 3. Siruf 172 245

4. Sif 84 12
o Evet 261 37.2
Yabanci Dil Bilme Hayir 440 2.8

Veri Toplama Araci

Arastirmanin verileri, arastirmacilar tarafindan gelistirilen “Kiiresel Okuryazarlik Olgegi (KOO)”
ile toplanmigtir. Bulut ve Oksiizoglu (2023) tarafindan gelistirilen KOO, dgretmen adaylarinin
kiiresel okuryazarlik diizeylerini belirlemeye yonelik gegerli ve giivenilir bir 6l¢me aracidir. Bu besli
Likert tipi 0lgek (1 = Hi¢ Katilmiyorum, 2 = Katilmiyorum, 3 = Kismen Katiliyorum, 4 = Katiliyorum,
5 = Tamamen Katiliyorum), 21 madde ve 3 faktorden (Kiiresel Farkindalik, Kiiresel Tutum ve
Kiiresel Katilim) olusmaktadir. Olgegin agcimlayici faktdr analizi 528, dogrulayici faktor analizi 512
ve test-tekrar test uygulamasi 101 6gretmen adayindan olusan ve birbiriyle kesismeyen farkl
ornekleler iizerinde gerceklestirilmistir. Olgegin genelinde ve alt boyutlarinda ortalama puanlarin
artmasl, kiiresel okuryazarlik diizeylerindeki artis1 gostermektedir. Olgekte yer alan maddelerden
biri “Eylemlerimin ulusal/uluslararas: etkileri olabileceginin farkindayim.” seklindedir. Bu
calismada Cronbach’s alpha katsayisi 6lgegin tamamui igin .91, kiiresel farkindalik boyutu igin .82,
kiiresel tutum boyutu i¢in .94 ve kiiresel katilim boyutu icin .92 olarak hesaplanmuistir.

Verilerin Toplanmasi ve Analizi

Aragtirma verileri toplanmadan once etik kuruldan ve uygulama iiniversitesinden gerekli izinler
alimmaistir. Arastirmanin verileri yiiz ylize toplanmis, katilimcilar arastirmanin amaci ve kapsami
hakkinda bilgilendirilmistir. Ayrica arastirmadan elde edilen verilerin sadece bilimsel amagla
kullanilacag: belirtilmis ve katilimci onay1 alinmistir. Verilerin analizinde SPSS Statistics programi
kullanilmigtir. Verilerin normallik varsayimini karsilayip karsilamadigi carpiklik ve basiklik
katsayilarina gore degerlendirilmistir (Tablo 2).
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Tablo 2
Olgek ve Alt Boyutlarina Iliskin Carpiklik ve Basiklik Katsayilar:
Olgekler ve Alt Boyutlar Carpiklik Basiklik
Kiiresel Okuryazarlik -.586 728
Kiiresel Farkindalik -.467 743
Kiiresel Tutum -1.291 1.034
Kiiresel Katiim .052 -.626

Tablo 2’e gore 6lgegin geneli ve alt boyutlarinin ¢arpiklik katsayilar: -1.291 ile .052 arasinda; basiklik
katsayilar1 -.626 ile 1.034 arasindadir. Verilerin normal dagilimi i¢in carpiklik ve basiklik
degerlerinin +1 arasinda olmasinin miikemmel, +2 olmasinin ise yeterli oldugu belirtilmektedir
(George ve Mallery, 2019). Dolayisiyla bu arastirmada, 6gretmen adaylarmin kiiresel okuryazarlik
diizeylerinin gesitli degiskenlere gore farklilik gosterip gostermedigi belirlemek igin parametrik
testlerden bagimsiz orneklemler t testi ve Tek Yonlii Varyans Analizi (ANOVA) kullanilmistir.
ANOVA testi sonucunda belirlenen anlamli farkliliklarin hangi gruplar arasinda oldugunu
belirlemek i¢in ¢oklu karsilastirma testleri (post-hoc) kullanilmistir. Coklu karsilastirma testleri
secilirken gruplar arasindaki varyanslarin esit olup olmadig1 Levene testi ile incelenmis, grup
varyanslar: esit oldugunda Bonferroni ve Scheffe testleri; grup varyanslari esit olmadiginda ise
Games-Howell testi secilmistir. Varyanslarin esit oldugu durumlarda 6rneklem biiytikliiklerinin esit
olmasini gerektirmeyen Scheffe ve Bonferonni testleri, hata tiplerini kontrol edebilmeleri nedeniyle
yaygn olarak kullanilmaktir (Kayri, 2009). Games-Howell testi ise varyanslarin heterojen oldugu ve
orneklem biiyiikliiklerinin egit olmadig1 durumlarda kullanilan en saglam yontemlerden biridir
(Armstrong ve digerleri, 2000). Ogretmen adaylarinin KOO ve alt boyutlarindan aldiklar1 puanlar:
kesinlikle katilmiyorum (1.00-1.80), katilmiyorum (1.81-2.60), kararsizzim (2.61-3.40), katiliyorum
(3.41-4.20) ve kesinlikle katiliyorum (4.20-5.00) seklinde degerlendirilmistir. Bagimsiz 6rneklemler t
testinde elde edilen farkliliklarin etki biiytikliigii Cohen d, ANOVA testi sonucunda elde edilen
farkliliklarin etki biiytikliigii ise n? ile hesaplanmustur.

Arastirmanin Etik izinleri

Yapilan bu calismada arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri alinmuigtir.
Etik kurul izni kapsaminda; Firat Universitesi Sosyal ve Begeri Bilimler Arastirmalari Etik
Kurulu'ndan 15.05.2024 tarih ve 24214 sayili belge alinmustir.

Bulgular
Ogretmen adaylarinin kiiresel okuryazarlik diizeylerine iligkin betimsel analiz sonuglar1 Tablo 3'te
sunulmustur.
Tablo 3
Ogretmen Adaylarimn Kiiresel Okuryazarlik Diizeylerine Iliskin Betimsel Analiz Sonugclar:
Olgek ve Alt Boyutlart N X Ss En Diisiik Puan En Yiiksek Puan  Puan Diizeyi
Kiiresel Okuryazarlik 701 3.56 .63 1.38 5.00 Yiiksek
Kiiresel Farkindalik 701 3.72 .67 1.40 5.00 Yiiksek
Kiiresel Tutum 701 3.98 91 1.00 5.00 Yiiksek
Kiiresel Katilim 701 2.99 1.030 1.00 5.00 Orta

Tablo 3’e gore 0gretmen adaylarmin kiiresel okuryazarlik toplam puan ortalamalarinin X=3.56,
kiiresel farkindalik puan ortalamalarinin X=3.72, kiiresel tutum puan ortalamalarmin X=3.98 ve
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kiiresel katiim puan ortalamalarimin X=2.99 oldugu goriilmektedir. Bu dogrultuda ogretmen
adaylarinin kiiresel okuryazarlik, kiiresel farkindalik ve kiiresel tutumlarinin yiiksek diizeyde;
kiiresel katilimlarmin ise orta diizeyde oldugu soylenebilir.

Ogretmen adaylarinin cinsiyetlerine gore kiiresel okuryazarlik diizeylerinin anlamli farklilik
gosterip gostermedigi bagimsiz 6rneklem t testi ile incelenmis ve sonuglar Tablo 4’te sunulmustur.

Tablo 4

Ogretmen Adaylarimn Kiiresel Okuryazarlik Diizeylerinin Cinsiyetlerine Gore Anlamli Farklibik Gosterip
Gostermedigine Iligkin t-Testi Sonuclar:

Olgek ve Alt Boyutlart Cinsiyet N X Ss Sd t p Cohen d
Kiiresel Okuryazarhk Eﬁi ;Z(l) g:z ;3 699  -1.607 110 -
Kiiresel Farkindalik 121:1811; ;Z(l) g;f :ZZ 699 532 596 -
Kiiresel Tutum 121:1811; ;Z(l) Z:ﬁg 1_'8072 699 2577 011 24
Kiiresel Katilim 121;?:1 ;Z(l) izi 1"9194 699  -1.073 285 -

Tablo 4 incelendiginde, 6gretmen adaylarmin kiiresel okuryazarlik toplam puanlariyla [te)=-1.607;
p>.05], kiiresel farkindalik [tes9=.532; p>.05] ve kiiresel katilim [te99)=-1.607; p>.05] alt boyutlarinda
cinsiyet degiskenine gore bir farklilik olmadig1 goriilmektedir. Ancak kiiresel tutum [tes9= -2.577;
p<.05] alt boyutunda kadin katihmcilar lehine anlamh farkhlik tespit edilmistir. Bu dogrultuda
erkek 0gretmen adaylarina kiyasla kadin 6gretmen adaylarmin kiiresel tutum diizeylerinin daha
yliksek oldugu sOylenebilir. Hesaplanan etki biiyiikliigii degerine gore kiiresel tutum (d=.24) alt
boyutundaki bu farklilik “orta” diizeydedir.

Ogretmen adaylarinin kiiresel okuryazarlik diizeylerinin sinif degiskenine gére anlaml farklilik
gosterip gostermedigi ANOVA testi ile incelenmis ve sonuglara Tablo 5'te yer verilmistir.

ANOVA sonuglari, 6gretmen adaylarinin kiiresel okuryazarlik toplam puaniyla [Fi697=6.213;
p<.01], kiiresel farkindalik [Fi97=6.575; p<.01] ve kiiresel tutum [Fp97=3.980; p<.01] alt
boyutlarinda smif degiskenine gore anlamli bir farklilik oldugunu gostermektedir. Coklu
karsilastirma testlerini belirlemek igin grup dagilimlarinin varyanslari Levene testi ile analiz
edilmistir. Levene testi sonuglari, kiiresel okuryazarlik toplam puani (LF=3.810, p<.05) ve kiiresel
tutum (LF=4.730, p<.05) alt boyutundaki varyanslarin homojen dagilmadigini, kiiresel farkindalik
(LF=.755, p>.05) alt boyutundaki varyanslarin ise homojen dagildigini gostermistir. Bu nedenle siruf
degiskenine gore kiiresel okuryazarlik toplam puani ve kiiresel tutum alt boyutunda tespit edilen
farkliligin kaynagini belirlemek amaciyla Games-Howell testi; kiiresel farkindalik alt boyutundaki
farkliligin kaynagini belirlemek igin ise Scheffe ve Bonferroni testleri kullanilmigtir. Games-Howell
testi sonuglarma gore 1. smnif, 2. smif ve 3. sinif 6gretmen adaylari arasinda kiiresel okuryazarlik ve
kiiresel tutum diizeyleri agisindan 3. sinif ogretmen adaylar: lehine kiigiik diizeyde (n?=.02, .03)
etkiye sahip anlaml bir fark bulunmustur. Scheffe ve Bonferroni testlerinin sonuglarina gore ise
kiiresel farkindalik agisindan 1. siif (X=3.63), 2. sif (X=3.64) ve 3. smif (X=3.86) 6gretmen adaylari
arasinda, 3. sinf O0gretmen adaylar1 lehine; 1. simif (X=3.63), 2. sinif (X=3.64) ve 4. siuf (X=3.87)
O0gretmen adaylar1 arasinda, 4. sinif 6gretmen adaylari lehine kiigiik diizeyde (n>=.03) etkiye sahip
anlamli bir farklilik tespit edilmistir. Diger taraftan 6gretmen adaylarmin smif diizeylerine gore
kiiresel katilim alt boyutunda anlamli bir fark bulunamamaistir [Fe-e7= -1.714; p>.05]. Dolayisiyla
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Ogretmen adaylarmin simf diizeylerine gore kiiresel katilimlarinin farklilik gostermedigi
sOylenebilir.

Tablo 5

Ogretmen Adaylarinin Kiiresel Okuryazarlik Diizeylerinin Simf Degiskenine Gore Anlamli Farklilik Gosterip
Gostermedigine Tliskin ANOVA Sonuglari

Oleekve Alt g N % s VK KT Sd KO F  p Fak 1
Boyutlar
1LSmf 224 351 61 COMPAT gose 3 o419
Kiiresel arast 3>16
2.Smif 221 347 66 Gruplarici 271337 697 389 6213  .000 03
Okuryazarlik 3>26
3.Smif 172 372 54 oo
4.5mif 84 363 69 P '
1. Smf 224 363 65 CMPRT goa 3 oo 3>158
Kiiresel arast 4>1sB
2.Smif 221 3.64 70 Gruplarici 309.688 697 444 6575 000 03
Farkindalik 3>25 B
3.Smif 172 386 61 o oo oo s
4.5mif 84 387 70 P '
1.Smf 224 392 90 CMPATgg3 3 3579
arasi 3>16
Kiiresel Tutum 2. Smuf 221 3.88 .98 Gruplarigi 574.303 697 .824 3.980  .008 . 02
3.Smuf 172 418 .78 322
4Smf 84 399 o3 |oplam 584141 700
1.Smf 224 299 99 CMPAT 55 3 g5
arasi

Kiiresel Katilim 2. Stmif 221 2.89 1.06 Gruplarig¢i 738.027 697 1.059 .1.714 .163 - -
3.Smif 172 3.12 .93
4

Cuf 84 303 100 Toplam 743472 700

Ogretmen adaylarmin branglarina gore kiiresel okuryazarhk diizeylerinin farklilasip
farklilasmadigr ANOVA testi ile incelenmis ve analiz sonuglar1 Tablo 6’da gosterilmistir.

Tablo 6 incelendiginde, 6gretmen adaylarinin kiiresel okuryazarlik toplam puaniyla [F-692=2.065;
p<.05], kiiresel farkindalik [F-62=4.359; p<.01] ve kiiresel katilim [Fp692=1.990; p<.05] alt
boyutlarinda brans degiskenine gore anlamli bir farklilik oldugu goriilmektedir. Levene testi
sonuclarina gore kiiresel okuryazarlik toplam puam (LF=1.987, p<.05) ve kiiresel farkindalik
(LF=2.235, p<.05) alt boyutundaki varyanslar homojen dagilim gostermezken; kiiresel katilim
(LF=1.192, p>.05) alt boyutundaki varyanslar ise homojen dagilim gostermektedir. Dolasiyla brang
degiskenine gore kiiresel okuryazarlik toplam puani ve kiiresel farkindalik alt boyutunda tespit
edilen farkliligin kaynagini belirlemek amaciyla Games-Howell testi; kiiresel katihm alt
boyutundaki farkliligin kaynagini belirlemek igin ise Scheffe ve Bonferroni testleri kullanilmistir.
Games-Howell testinin sonuglarina gore sosyal bilgiler 6gretmen adaylar1 (X=3.72) ile ilkogretim
matematik Ogretmen adaylar1 (X=3.39) arasinda kiiresel okuryazarlik agisindan sosyal bilgiler
O0gretmen adaylar1 lehine kiiglik diizeyde (n>=.02) etkiye sahip anlamli bir fark bulunmustur.

“ANOVA testi sonucunda tespit edilen anlamli farkliliklarin hangi gruplar arasinda oldugunu belirlemek amaciyla Bonferroni (B), Scheffe
(S) ve Games-Howell (G) testleri kullamilmistir. Bu testler sonucunda elde edilen farkhiliklar, testlerin bas harflerinin {ist simge olarak
kullanilmasiyla ifade edilmistir. Ay gosterim formati diger ANOVA tablosunda da benimsenmistir.
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Tablo 6

Ogretmen Adaylarimin Kiiresel Okuryazarlik Diizeylerinin Brans Degiskenine Gore Anlamli Farklilik
Gosterip Gostermedigine Iliskin ANOVA Sonuclart

Olgek ve Alt

Ve 2
Boyutlars Brans N X Ss VK KT Sd KO F p Fark n
A. Sosyal
Bilgiler ~ 100 372 63 G;?fslfr 6497 8 812
B. Tiirkge 80 3.63 .61
C. ingilizce 89 3.60 .66
. D. Sinuf 65 353 .78 ..
Okfrrzsihk E.Okul Oncesi 114 349 57  Cruplarich 272.09 692 .393 1, ;oo 37 asGe 2
yaz F.FenBilgisi 71 3.61 .66
G. Ill;/([’;gtrehm 85 339 .61
H RPD 74 351 51 Toplam  278.593 700
I. Resim-Ts 15 3.62 .32
A. Sosyal Gruplar
Bilgiler 108 397 .63 arast 15277 8 1910
B. Tiirkce 80 3.79 .68
C.];nglhzfce 22 323 Z; Gruplar ici ASES
. olni . .
U .. G
Karesel g ol Oncesi 114 361 57 303.175 692 438 4350 000 767 05
Farkindalik L A>HG
F.FenBilgisi 71 3.66 .74
G. [Ik6gretim Toplam G
‘ Magt 85 350 .59 p
H. RPD 74 361 57 318.452 700
I. Resim-Is 15 370 .52
A. Sosyal Gruplar
Bilgiler 108 4.02- .88 arasi 7413 8 927
B. Tiirkge 80 4.05 .93
C. Ingilizce 89 4.01 94  Gruplarici
D. Siuf 65 3.79 1.05
iresel 5 76.727 .
I;‘iiii E.Okul Oncesi 114 3.98 .85 576727 692 833 445 sz - -
F.FenBilgisi 71 3.89 .95
G. Ill;/([)agtrenm 85 386 96 Toplam
H. RPD 74 411 .80 584.141 700
I.Resim-Is 15 4.29 .50
A. Sosyal Gruplar
Bilgiler 108 3.15  1.05 arasl 16.718 8 2.090
B. Tiirkge 80 3.04 1.02
C. Ingilizce 89 295 113 Gruplarici 726.754 692 1.050
Kiiresel D. Siuf 65 3.10 1.10
Kot F Okul Oncesi 114 2.88 1.00 1.990 .045* - -
F.FenBilgisi 71 328 .94
G. llkogretim 85 28 99 Toplam  743.472 700
Mat.
H. RPD 74 2.80 .95
I. Resim-1s 15 286 .73

Kiiresel farkindalik alt boyutu agisindan incelendiginde, Sosyal Bilgiler Ogretmenligi ile Okul

Oncesi Ogretmenligi, lkogretim Matematik Ogretmenligi ve RPD programlarinda okuyan
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ogretmen adaylar1 arasinda sosyal bilgiler bransi lehine; Ingilizce Ogretmenligi ile lkogretim
Matematik Ogretmenligi programlarinda okuyan dgretmen adaylari arasinda Ingilizce 6gretmen
adaylar1 lehine kiiciik diizeyde (1?=.05) etkiye sahip anlaml farkliliklar tespit edilmistir. Kiiresel
katilim alt boyutunda ise ANOVA testi sonuglarina gore anlamli bir farklilik tespit edilse de Scheffe
ve Bonferroni testleri sonucunda herhangi bir grup arasinda anlamli bir farklihik olmadig:
goriilmiistiir. Benzer sekilde 6gretmen adaylarmin branglarina gore kiiresel tutum alt boyutunda
anlamli bir farkhilik bulunamamustir [Fe-e2=1.112; p>.05]. Bu dogrultuda 6gretmen adaylarinin
kiiresel tutum ve kiiresel katilim diizeylerinde brans degiskeninin belirleyici bir etkiye sahip
olmadig ifade edilebilir.

Ogretmen adaylarmin yabanci dil bilme durumlarina goére kiiresel okuryazarlik diizeylerinin
farklilasip farklilasmadig1 bagimsiz 6rneklemler t testi ile incelenmis ve analiz sonuglar1 Tablo 7’de
gosterilmistir.

Tablo 7

Ogretmen Adaylarimin Kiiresel Okuryazarlik Diizeylerinin Yabanct Dil Bilme Durumlarima Gére Anlamli
Farklilik Gosterip Gostermedigine Iliskin t-Testi Sonuglar:

Olgek ve Alt Boyutlar1 ~ YabanaiDil N X Ss  Sd t p Cohen d
Kiiresel Okuryazarhk Bigri‘l?r'len ;g? gz; :Zé 699 -1984 048 14
Kiiresel Farkindalik BﬂBHi‘lZen ;12(1) g:gé 223 699  -5102  .000 39
Kiiresel Tutum Blgri‘lzen ‘212(1) ::8; :gg 699 1145 253 -
Kiiresel Katihm Blgri‘lzen ‘21‘;(1) g:gz 1‘?& 699 1320  .188 -

Ogretmen adaylarinin yabanci dil bilme durumlar ile kiiresel okuryazarlik diizeyleri arasinda
anlamli bir iligki olup olmadigin1 ortaya koymak amaciyla yapilan bagimsiz 6rneklemler t testi
sonucunda: kiiresel okuryazarlik toplam puani [tess= -1.984; p<.05] ve kiiresel farkindalik [tso)= -
5.102; p<.01] alt boyutunda anlam bir farklilik tespit edilmistir. Bu sonug, yabanci dil bilen 6gretmen
adaylarinin kiiresel okuryazarlik ve kiiresel farkindalik diizeylerinin yabanci dil bilmeyenlere gore
daha yiiksek oldugunu ortaya koymaktadir. Hesaplanan etki biiyiikliigii degerine gore kiiresel
okuryazarlik toplam puanindaki bu farklilik “kiictik” diizeyde (d=.14); kiiresel farkindalik alt
boyutundaki farklilik ise “orta” diizeydedir. Ancak 6gretmen adaylarinin kiiresel tutum [tes9=1.145;
p>.05] ve kiiresel katilim [te99=-1.320; p>.05] alt boyutlarinda yabanc: dil bilme degiskenine gore bir
farklilik olmadig1 bulunmustur. Dolasiyla yabanci dil bilen ve bilmeyen 6gretmen adaylarinin
kiiresel tutum ve kiiresel katilim diizeylerinin benzer oldugu ifade edilebilir.

Tartisma, Sonug ve Oneriler

Bu arastirmada, Ogretmen adaylarmin kiiresel okuryazarlik diizeyleri ve kiiresel okuryazarlik
diizeylerini etkileyen faktorler incelenmistir. Arastirma sonucunda 6gretmen adaylarinin kiiresel
okuryazarlik, kiiresel farkindalik ve kiiresel tutumlarinin yiiksek diizeyde oldugu, kiiresel
katilimlarmin ise orta diizeyde oldugu tespit edilmistir. Alan yazinda dogrudan Ogretmen
adaylarmin kiiresel okuryazarlik diizeylerini inceleyen bir arastirmaya rastlanmamistir. Bununla
birlikte ortaokul (Tiirk, 2022) ve lise (Hsu ve Wang, 2010; Zhang ve digerleri, 2010) 6grencilerinin
kiiresel okuryazarliklarinin yiiksek diizeyde, ilkokul 6gretmenlerinin (Akbasl ve digerleri, 2019)
kiiresel okuryazarliklarinin ise orta diizeyde oldugunu tespit eden galismalar bulunmaktadir.

277



Ogretmen Adaylarinin Kiiresel Okuryazarlik Diizeylerinin Incelenmesi

Ayrica bu arastirmanin sonuglari, 6gretmen adaylarinin kiiresel okuryazarlikla iligkili olan kiiresel
vatandaslik diizeylerinin orta (Bulut, 2019; Bulut e Oksﬁzoglu, 2023; Cakmak ve digerleri, 2015;
Cermik, 2015; Engin e Sarsar, 2015; Geggel, 2024; Kayisoglu, 2016; Ozdemir Ozden ve Karadag, 2021;
Sahin ve digerleri, 2016) ve yiiksek (Coban e Karaca, 2019; Durmus, 2017; Gol, 2013; Kanar ve Bulut,
2022; Oksiizoglu, 2022) diizeyde oldugunu gdsteren dnceki calismalarin bulgulariyla drtiismektedir.
Kiiresel okuryazarligin alt boyutlar: olan kiiresel farkindalik, kiiresel tutum ve kiiresel katihm
birbirini tamamlayan bir yapiya sahiptir. Bu boyutlardan herhangi birinin yetersiz kalmasz, kiiresel
okuryazarligin biitiinciil gelisimini olumsuz etkilemektedir. Ornegin kiiresel farkindalik olmadan
kiiresel tutum veya kiiresel katilim gelistirmek miimkiin olmadig: gibi, kiiresel tutum olmadan da
kiiresel farkindaligin eyleme dontismesi eksik kalabilir. Dolasiyla 6gretmen adaylarmin kiiresel
farkindalik ve kiiresel tutum diizeylerinin yiiksek olmasi olumlu bir gelisme olarak
degerlendirilebilse de kiiresel katilim diizeylerinin orta seviyede olmasi énemli bir eksiklik olarak
nitelendirilebilir.

Bu arastirma sonucunda, 6gretmen adaylarinin kiiresel okuryazarlik, kiiresel farkindalik ve kiiresel
katilim diizeylerinin cinsiyet degiskenine gore farklilik gostermedigi, ancak kadin Ogretmen
adaylarmin kiiresel tutum diizeylerinin erkek 6gretmen adaylarina kiyasla daha yiiksek oldugu
saptanmistir. Duygusal empati ve sosyal sorumluluk agisindan, kadinlarin erkeklere kiyasla,
baskalarinin acilarina kars1 daha yiiksek 6zgeci davranislar, duygusal ve yansitici tepkiler gosterme
egiliminde oldugu belirtilmektedir (Christov-Moore ve digerleri, 2014). Bu ozellikler, kiiresel
sorunlara duyarlilik gelistirmede ve daha yiiksek bir kiiresel tutum sergilemede etkili olmus olabilir.
Alan yazininda cinsiyet degiskeninin ortaokul (Tiirk, 2022) ve lise (Pratama ve digerleri, 2024; Hsu
ve Wang, 2010; Zhang ve digerleri, 2010) 6grencileri ile ilkokul Ogretmenlerinin (Akbagh ve
digerleri, 2019) kiiresel okuryazarlik diizeyleri {izerindeki etkisini inceleyen c¢alismalar
bulunmaktadir. Ornegin Tiirk (2022) tarafindan ortaokul 6grencileri {izerinde yapilan ¢alismada,
kadin 6grencilerin bireysel yetkinlik, kiiresel farkindalik ve kiiresel okuryazarlik diizeylerinin erkek
ogrencilere gore anlamli derecede yiiksek oldugu bulunmustur. Cinli ve ABD’li lise 6grencileri
iizerinde yapilan ¢alismalarda ise kadin 6grencilerin kiiltiirler arasi bakis agilarmi anlama ve takdir
etme konusunda erkek 6grencilere kiyasla daha fazla kiiresel farkindalik sergiledikleri goriilmiistiir
(Hsu ve Wang, 2010; Zhang ve digerleri, 2010). Ote yandan Pratama ve digerleri (2024), erkek lise
ogrencilerinin kadin 6grencilere gore daha yiiksek kiiresel okuryazarlik puanlarina sahip olma
egiliminde oldugunu bulmustur. flkokul 6gretmenleri ile yapilan bir calismada, kadin ve erkek
ilkokul 6gretmenlerinin kiiresel okuryazarlik diizeyleri arasinda anlaml bir fark olmadig: tespit
edilmistir (Akbash ve digerleri, 2019). Ancak 6gretmen adaylarinin kiiresel okuryazarlik diizeyleri
iizerinde cinsiyet degiskeninin etkisini inceleyen bir ¢alismaya rastlanmamustir. Bu baglamda,
Ogretmen adaylarimin kiiresel okuryazarhik diizeyleri {izerinde cinsiyet degiskeninin etkisini
belirlemek icin daha fazla calismaya ihtiyag oldugu soylenebilir.

Bu arastirmada, kiiresel okuryazarlik ve kiiresel tutum diizeyleri agisindan 1., 2. ve 3. siuf 6gretmen
adaylar1 arasinda 3. sinif 6gretmen adaylari lehine; kiiresel farkindalik agisindan ise 1., 2., 3. ve 4.
smif 6gretmen adaylar1 arasinda 3. ve 4. sinif 6gretmen adaylar1 lehine anlamli farkliliklar oldugu
tespit edilmistir. Ancak 6gretmen adaylarmin sinif diizeylerine gore kiiresel katilimlarmin farklilik
gostermedigi bulunmustur. Bu durum, 6gretmenlik lisans programlarinda uygulamali derslerin
smirli olmasi ve 6gretim elemanlari tarafindan derslerin teori agirlikli islenmesinden kaynaklanmis
olabilir. Ogretmen adaylarinin sinif diizeyi yiikseldikge kiiresel okuryazarlik, kiiresel farkindalik ve
kiiresel tutum diizeylerinde artis gozlemlenmesi olumlu bir gelisme olmakla birlikte, kiiresel katilim
diizeylerinin artirilmasi i¢in daha fazla uygulamali egitimlere ihtiya¢ oldugu soylenebilir. Alan
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yazininda sinif diizeyinin kiiresel okuryazarlik tizerindeki etkisini inceleyen smirli sayida ¢alisma
bulunmaktadir. Ortaokul 6grencileri tizerinde yapilan bir ¢alismada, 8. sinif 6grencilerinin kiiresel
okuryazarlik diizeylerinin 5. ve 6. smif 6grencilerine kiyasla daha yiiksek oldugu bulunmustur
(Tirk, 2022). Zhang ve digerleri (2010) ise Cin'deki geng lise dgrencilerinin kiiresel okuryazarlik
diizeylerinin kidemli 6grencilere gore daha yiiksek oldugunu, ancak ABD’li lise 6grencilerinin
kiiresel okuryazarlklarinin sinif diizeylerine gore farklilik gostermedigini tespit etmistir.

Bu aragtirma sonucunda, kiiresel okuryazarlik diizeyleri agisindan sosyal bilgiler 6gretmen adaylari
ile ilkogretim matematik Ogretmen adaylari arasinda sosyal bilgiler 6gretmen adaylar1 lehine;
kiiresel farkindalik diizeyleri agisindan ise sosyal bilgiler ile okul 6ncesi, ilkogretim matematik ve
RPD programlarinda okuyan O6gretmen adaylari arasinda sosyal bilgiler bransi lehine anlaml
farklilik tespit edilmistir. Ancak Ogretmen adaylarimin kiiresel tutum ve kiiresel katihim
diizeylerinde brans degiskeninin belirleyici bir etkiye sahip olmadigi bulunmustur. Kiiresel
okuryazarlik, tiim egitim programlarinin ana hedeflerinden biri olmalidir (Cakmak ve digerleri,
2017). Ancak disiplinler aras1 yapisi, giincel ve toplum odakl igerigiyle sosyal bilgiler, kiiresel
okuryazarlik egitimine en uygun olan 6gretim programi olarak degerlendirilmektedir (Cakmak ve
Bulut, 2019; Recepoglu, 2022; Tiirk, 2022). Sosyal Bilgiler Ogretmenligi Lisans Programi'nda
Kiiresellesme ve Toplum, Giintimiiz Diinya Sorunlari, Cevre Egitimi, Siyasi Cografya ve Tiirkiye
Jeopolitigi, Afetler ve Afet Yonetimi ve kiiresel vatandashk ile ilgili konular1 igeren Vatandaslik
Bilgisi gibi derslerin yer almasi (YOK, 2018) sosyal bilgiler 6gretmen adaylarinin kiiresel
okuryazarlik diizeylerinin artmasina katki saglamis olabilir.

Bu arastirmada, yabanci dil bilen 6gretmen adaylarinin kiiresel okuryazarlik ve kiiresel farkindalik
diizeylerinin yabanc dil bilmeyenlere gore daha yiiksek oldugu tespit edilmistir. Buna ek olarak
Ingilizce ile ilkdgretim matematik programlarinda &grenim goren ogretmen adaylari arasinda
Ingilizce 6gretmen adaylari lehine anlamli bir fark bulunmustur. Bu sonuglar, alan yazinindaki
onceki ¢alismalarin sonuglariyla ortiismektedir. Hsu ve Wang (2010), yabana dili akic bir sekilde
konusan 6grencilerin kiiresel okuryazarlik diizeylerinin daha ytiiksek oldugunu bulmustur. Benzer
sekilde Oksiizoglu (2022) tarafindan yapilan calismada, yabanci dil bilen sosyal bilgiler gretmen
adaylarinin kiiresel vatandaslik, kiiresel yetkinlik ve kiiresel sivil katilim diizeylerinin yabanc dil
bilmeyenlere gore daha yiiksek oldugunu tespit etmistir. Goulah (2005) ise doniistiiriicti yabanci dil
egitiminin, 6grencilerin kiiltiirel, kiiltiirleraras1 ve kiiresel farkindaliklarini derinlestirerek kiiresel
okuryazarlik diizeylerini gelistirmeye yardimc oldugunu belirtmistir. Yang ve Kuo (2023),
ogrencilerin giincel kiiresel sorunlar1 daha iyi anlamalari, sorumluluk almalar1 ve diinyanin daha
iyi hale gelmesine katkida bulunmalar: ve kiiresel okuryazarliklarini gelistirmeleri igin farkh
kiiltiirlerden insanlarla kiiltiirleraras: iletisimin 6nemini vurgulamaktadir. Yabanc dil 6grenmek,
ogrencilerin sadece o dili konusan kiiltiirler ve milletler hakkinda bilgi edinmelerini degil, ayni
zamanda farkli dilleri konusan insanlarla igbirligi yapmalarin1 ve rekabet etmelerini de
saglamaktadir (Hsu ve Wang, 2010). Bu dogrultuda, yabanci dil bilmenin kiiresel okuryazarhik
diizeyinin artirilmasi agisindan 6nemli bir yetkinlik oldugu soylenebilir.

Bu arastirma, Ogretmen adaylarmin kiiresel okuryazarlik diizeyleri ve bu diizeyleri etkileyen
faktorlere iliskin 6nemli bulgular ortaya koysa da bazi siirhliklar1 bulunmaktadir. ik olarak,
calismanin Orneklemi, uygun ornekleme yontemiyle belirlenen bir devlet {iniversitesinin egitim
fakiiltesinde farkli 6gretmenlik programlarinda 6grenim goren ve ¢ogunlugu kadin olan 701
Ogretmen adaymndan olusmaktadir. Bu durum, arastirma sonuglarinin genellenebilirligini
sinirlandirmaktadir.  Ayrica bu arastirmanin tasarimi  kesitseldir. Gelecekte yapilacak
aragtirmalarda, ogretmen adaylarmin kiiresel okuryazarlik becerilerini etkileyen faktorleri daha
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kapsamli bir sekilde incelemek icin deneysel ve boylamsal ¢alismalar ytiriitiilebilir. Nitel ve karma
arastirma yontemleri kullanilarak Ogretmen adaylarmin kiiresel okuryazarlik deneyimleri
derinlemesine analiz edilebilir. Arastirma bulgularina dayanarak, dgretmen adaylarinin 6zellikle
kiiresel katim diizeylerini artirmak amaciyla teorik bilgilerin yan1 sira aktif katilimi tesvik eden
uygulamal1 egitimler diizenlenmesi onerilmektedir. Ayrica, 6gretmen egitimine yonelik kiiresel
okuryazarlik 6gretim programlar1 gelistirilmeli ve lisans programlarina kiiresel okuryazarlik ile
ilgili zorunlu ve segmeli dersler eklenmelidir. Son olarak, 6gretmen adaylarinin uluslararasi 6grenci
degisim programlarina katilmalar1 tegvik edilmeli ve yabanci dil 6grenmelerine yonelik firsatlar
artirilmalidar.

Etik Kurul Onay1: Yapilan bu ¢alismada arastirma etigi ilkeleri gozetilmis olup gerekli etik kurul izinleri
alinmugtir. Etik kurul izni kapsaminda; Firat Universitesi Sosyal ve Begeri Bilimler Aragtirma Etik Kurulu'ndan
09.05.2024 tarih ve 24214 say1li belge alinmistir.

Aragtirmacilarin Katki Orani: Yazar 1: Kavramsallagtirma; veri diizenleme; bicimsel analiz; arastirma;
metodoloji; siipervizyon; dogrulama; yazim-orijinal taslak. Yazar 2: Kavramsallastirma; bicimsel analiz;
arastirma; metodoloji; yazim-inceleme ve diizenleme.

Catisma Beyani: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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