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Abstract: Social work education is grounded in knowledge, skills, and values, emphasizing evidence-based
learning, the development of practical competencies, and a commitment to ethical principles and human rights.
This study used a qualitative research design to examine the role of artificial intelligence (Al) in social work
education, focusing on its impact on knowledge, skills, and values. Interviews were conducted with 78 academics
from social work departments at universities across Turkey. The findings highlight AI's potential to enhance
teaching methods by offering personalized learning experiences, providing content tailored to students' individual
learning paces, and delivering automated feedback mechanisms. Additionally, Al-powered educational platforms,
through simulations and virtual reality applications, can support skill development by allowing students to practice
and solve problems in environments that closely mimic real-world scenarios. However, concerns were raised
regarding Al's impact on research ethics and cultural competence, given the human-centered nature of social work.
While Al offers innovative opportunities, its integration must be carefully managed to preserve ethical standards
and professional values. This highlights the need for careful consideration of how Al can be integrated into social
work education while preserving and enhancing knowledge, skills, and values in a holistic manner. Future research
should explore the broader implementation of Al in social work education, with a focus on developing strategies
to safeguard ethical standards, cultural competence, and professional values.
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Akademik Egitimde Yapay Zeka: Sosyal Hizmet Icin Bir Firsat mi?

Oz: Sosyal hizmet egitimi, kanita dayali 6grenmeyi, pratik yeterliliklerin gelistirilmesini ve etik ilkelere ve insan
haklarma baglilig1 vurgulayarak bilgi, beceri ve degerlere dayanir. Bu ¢alisma, yapay zekanim (YZ) sosyal hizmet
egitimindeki roliinii incelemek igin nitel bir arastirma tasarimi kullanarak bilgi, beceri ve degerler iizerindeki
etkisine odaklanmistir. Tiirkiye genelindeki iiniversitelerin sosyal hizmet boliimlerinden 78 akademisyenle
goriismeler yapilmistir. Bulgular, yapay zekanin kigisellestirilmis 6grenme deneyimleri sunma, &grencilerin
o0grenme hizlarina gore uyarlanmis icerik saglama ve otomatik geri bildirim mekanizmalar1 araciligiyla 6gretim
yontemlerini gelistirme potansiyelini vurgulamaktadir. Ayrica, yapay zekd destekli egitim platformlari,
simiilasyonlar ve sanal gerceklik uygulamalari sayesinde beceri gelisimini destekleyerek 6grencilerin pratik yapma
ve problem ¢6zme becerilerini gergek diinyaya daha yakin kosullarda gelistirmelerine olanak tanimaktadir. Ancak,
sosyal hizmetin insan merkezli dogasi géz Oniine alindiginda, YZ'nin arastirma etigi ve kiiltiirel yeterlilik
iizerindeki etkisiyle ilgili endiseler dile getirilmistir. YZ yenilik¢i firsatlar sunarken, etik standartlari ve
profesyonel degerleri korumak igin entegrasyonunun dikkatli bir sekilde yonetilmesi gerekir. Bu, YZ'nin bilgi,
beceri ve degerleri biitiinsel bir sekilde koruyup gelistirirken sosyal hizmet egitimine nasil entegre edilebileceginin
dikkatli bir sekilde degerlendirilmesi ihtiyacini vurgulamaktadir. Gelecekteki arastirmalar, etik standartlari,
kiiltiirel yeterliligi ve profesyonel degerleri korumak i¢in stratejiler gelistirmeye odaklanarak YZ'nin sosyal hizmet
egitiminde daha genis bir sekilde uygulanmasini arastirmalidir.
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Introduction

Artificial Intelligence (Al), as a core component of Industry 4.0, has significantly influenced
various disciplines by introducing automation, data-driven insights, and efficiency into traditional
systems (Hayat et al., 2023). This technological revolution has extended beyond manufacturing and
engineering, penetrating domains like education, healthcare, and social sciences (Mikhaylov et al., 2018;
Lee and Yoon, 2021). Social work, as an interdisciplinary field deeply rooted in human values and
problem-solving, is increasingly being reshaped by Al applications (Islam, 2024). From analyzing large
datasets to personalizing interventions for diverse populations, Al is presenting opportunities to enhance
both the theoretical and practical dimensions of social work (Hodgson et al., 2022). However, its
implications for education within this field remain an underexplored frontier. Social work education,
which is grounded in a holistic integration of knowledge, skills, and values, requires careful
consideration of how Al can contribute to these foundational pillars without compromising its human-
centered essence (Thompson, 2024).

The knowledge base forms the backbone of social work education, providing students with
theoretical frameworks, research methods, and contextual understanding necessary for practice
(Connolly & Harms, 2015). Traditionally, this has involved case studies, fieldwork, and lectures
designed to impart critical and reflective thinking (Thompson, 2024). Al promises to revolutionize this
process by enabling dynamic access to data, real-time updates to theoretical content, and personalized
learning experiences (Rane et al., 2023). For instance, Al-driven systems can curate relevant case studies
or simulate scenarios to deepen students' understanding of complex issues, thus redefining how
knowledge is imparted and assimilated in social work education. This, in turn, fosters more adaptive,
interactive, and individualized learning environments, equipping students with the skills necessary to
navigate the evolving challenges of social work practice.

Beyond knowledge, skill acquisition is crucial for preparing social work students to address real-
world challenges (Trevithick, 2011). Communication, empathy, problem-solving, and technological
proficiency are fundamental to the profession (Healy, 2011; Blakemore & Agllias, 2020). AI’s ability
to model and predict outcomes introduces innovative avenues for skill-building (Sey & Mudongo,
2021). Virtual simulations and role-playing scenarios facilitated by Al provide safe environments for
students to practice conflict resolution and decision-making (Damasevi¢ius & Sidekerskiené, 2024).
Additionally, tools like natural language processing can enhance students' communication strategies,
particularly in sensitive or culturally nuanced contexts (Xia et al., 2024). Thus, Al serves as a bridge,
merging theoretical knowledge with practical applications.

Atits core, social work is a values-driven profession emphasizing empathy, ethical responsibility,
and cultural competence (Aadam & Petrakis, 2020; Kiiciikali & Ozmen, 2020). Education in this field
often focuses on instilling these principles through mentorship, reflective practice, and ethical discourse
(Duran, 2021; Rogerson et al., 2022). The introduction of Al raises critical questions about maintaining
these values amidst technological advancement. While Al can analyze patterns of inequity and support
value-based interventions, its lack of human intuition and ethical reasoning poses challenges (Mann,
2024). Thus, educators approach the integration of Al with caution, ensuring that its applications remain
aligned with the core ethics of social work practice (Abulibdeh et al., 2024).

Recent literature highlights the growing potential of Al in education and professional training,
particularly emphasizing its transformative impact on learning and skill development (Trevithick, 2011).
Studies such as Davis (2024) and Sajja et al. (2024) underscore Al's ability to personalize educational
experiences by tailoring content to individual needs, thereby enhancing engagement and comprehension.
Moreover, Asakura et al. (2020) points to Al’s role in fostering practical skills through simulations and
adaptive feedback systems, which are especially valuable in disciplines like social work. However,
concerns about Al's limitations persist (Selwyn, 2022). Fernando and Ranasinghe (2023) and Chen et
al. (2023) critique its potential to perpetuate biases and cultural insensitivity, raising ethical concerns in
contexts requiring human judgment and relational sensitivity. The risk of embedding pre-existing biases
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into Al algorithms, leading to discriminatory outcomes, is particularly concerning in social work, where
the need for cultural competence and sensitivity is paramount. Furthermore, the lack of transparency in
Al decision-making processes, often referred to as the 'black box' problem, can undermine trust and
accountability in professional settings. In the domain of social work education, where knowledge, skills,
and values are deeply intertwined, Al is viewed as both a tool for innovation and a source of risk. While
studies like Sey & Mudongo (2021) and Chen et al. (2023) highlights AI’s capacity to streamline
research and facilitate experiential learning, others caution against its over-reliance, warning that it could
dilute the human-centric ethos foundational to social work. Additionally, the potential for Al to deskill
professionals by automating certain tasks may erode critical thinking and interpersonal skills, which are
essential in social work practice. Despite these advancements, the literature remains fragmented, with a
notable gap in understanding how Al can holistically influence the core dimensions of social work
education—knowledge, skills, and values—while preserving its ethical and cultural principles. This
underscores the need for comprehensive research to develop guidelines for ethically integrating Al into
social work education, maximizing its benefits while safeguarding professional integrity.

This study addresses a critical gap in understanding AI’s role within the holistic framework of
social work education, particularly its impact on the interconnected domains of knowledge, skills, and
values. The increasing reliance on Al technologies across disciplines presents a unique opportunity to
enhance traditional pedagogical methods, offering innovative solutions to long-standing challenges in
education and professional training. However, as social work is deeply rooted in human interaction,
empathy, and ethical responsibility, it is essential to investigate how Al can be integrated in ways that
complement rather than compromise these foundational principles (Thompson, 2024). This research
aims to uncover the nuanced perspectives of academics actively engaged in social work education,
shedding light on how Al can be leveraged to enrich theoretical learning, practical skill acquisition, and
value-based training. Moreover, the study explores not only the potential benefits but also the inherent
risks and challenges, including issues of ethical oversight, cultural competence, and the preservation of
professional values. As Al increasingly influences educational frameworks, its application in social
work requires a balanced approach that maximizes its advantages while safeguarding the integrity of the
profession. By addressing these considerations, this research aims to provide actionable insights and
recommendations for policymakers, educators, and practitioners. The study is guided by the following
research question: How do academics perceive Al’s contributions to the knowledge, skills, and values
bases of social work education?

Material and Methods
Design

This study employed a qualitative research design to explore the perspectives of academics on the
role of Al within the foundational knowledge, skill, and value bases of social work education. A
descriptive approach based on a phenomenological foundation has been adopted to deeply examine
participants' experiences and their views on the impact of Al on these fundamental dimensions. With
this method, the study aimed to reveal academic perspectives on both the potential benefits and
challenges associated with AI’s role in social work education.

Participants

This study employed a purposive sampling method, specifically homogeneous sampling, to
ensure the inclusion of participants with shared characteristics relevant to the research aim. This
approach facilitated an in-depth exploration of academics' perspectives on the role of Al in social work
education, particularly regarding its impact on foundational knowledge, skills, and values. The
participants comprised 78 academicians working in universities across Turkey, all of whom actively
engaged in social work education or related disciplines.
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As an inclusion criterion, participants were required to have actively contributed to a previous
academic study on Al and to possess knowledge of Al (as determined by scoring 6 or above on a 10-
point in a question measuring Al knowledge in the data collection tool). Potential participants who did
not meet these criteria or who were unwilling to participate were excluded from the study. Additionally,
individuals who lacked professional experience in academic settings related to social work education
were not included, as their perspectives might not have aligned with the study's focus.

Participants were recruited for the research through an invitation method by contacting
universities with social work programs. To identify suitable participants, collaboration was established
with department heads and program coordinators. The selected pool of academics was contacted via
email and provided with detailed information about the study's purpose, objectives, and data collection
procedures. Participation was entirely voluntary, and informed consent was obtained from all
participants. Out of the 108 initially identified potential participants, 30 were excluded for not meeting
the inclusion criteria or for not voluntarily agreeing to participate. Reasons for exclusion included not
being actively involved in social work education, lacking sufficient experience, or being involved in
another study during the research period. This process was carefully managed to ensure impartiality,
and participant diversity was considered. In this way, diversity in academic rank, age, gender, and
institutional affiliation was ensured, providing a comprehensive perspective on the research topic. The
socio-demographic characteristics of the participants are summarized in Table 1. The key information
includes:

Table 1. Socio-Demographic Characteristics of the Participants

Academician (N=78) N %
Sex/Gender
Male 37 47,44
Female 41 52,56
Age
26-35 20 25,64
36-45 24 30,77
46-55 22 2821
56-+ 12 15,38
Monthly Individual Income*
60.001 TL-80.000 TL 26 33,33
80.001 TL-100.000 TL 30 38,46
100.000 TL-+ 22 2821
Monthly Household Income*
60.001 TL-80.000 TL 14 1795
80.001 TL-100.000 TL 28 35,90
100.000 TL-+ 36 46,15
Institution of employment
University 78 100,00
Title
Prof. Dr. 8 10,26
Assoc. Prof 18 23,08
Asst. Prof. 21 2692
Lecturer Dr. 10 12,82
Lecturer 7 8,97
Research Asst. Dr. 8 10,26
Research Asst. 6 7,69

* At the time of data collection, 1 dollar was approximately 34 TL (Turkish Lira) or 1 euro was approximately 36 TL.

The selection of participants with expertise in social work education was intentional to ensure the
findings would directly inform the field. By including academicians from various regions and
institutions across Turkey, the study aimed to capture a broad spectrum of views on the integration of
Al into social work education. By focusing on a homogeneous yet diverse group of participants, this
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study ensured a robust exploration of the research topic, laying the foundation for meaningful analysis
and practical recommendations.

Measures

A semi-structured interview guide was utilized as the primary data collection tool to explore
participants’ perspectives on the integration of Al into social work education. Designed in line with the
study’s qualitative approach, the guide facilitated an in-depth exploration of participants’ subjective
experiences and insights. It was developed following a comprehensive review of the relevant literature
and included open-ended questions addressing the potential contributions of Al to the knowledge, skills,
and values bases of social work education. Additionally, participants were asked a single question to
self-rate their knowledge of Al on a 10-point scale, which served as a screening measure to ensure
participants possessed sufficient familiarity with the topic to meaningfully engage in the study.

The initial version of the interview guide was reviewed by three academic experts specializing in
Al and social work education. Their feedback led to minor refinements to improve the clarity and
relevance of the questions. Subsequently, a pilot test was conducted with three participants who met the
study’s inclusion criteria. The pilot test confirmed that the questions were clearly understood and aligned
with the study’s objectives, with no significant issues identified. Based on these results, the guide was
finalized without further modification.

The semi-structured format ensured a balance between consistency and flexibility, enabling the
collection of detailed, nuanced data while allowing participants to elaborate on their unique perspectives.
This approach was well-suited to the study’s phenomenological framework, facilitating a
comprehensive understanding of how Al may impact social work education. The rigor in the
development, testing, and finalization of the guide ensured that it was an effective tool for capturing rich
qualitative data aligned with the research aims. The key question posed to participants was:

e To what extent do you think Al can contribute to the knowledge, skill, and value bases of social
work education? Please provide examples or explanations to elaborate on your perspective.

Data Collection Procedures

Prior to data collection, approval was obtained from the Ethics Committee of Mus Alparslan
University (Approval No. 167629, dated 13/11/2024). A semi-structured interview guide, developed to
explore academics’ perspectives on the role of Al in social work education, served as the primary data
collection tool. The guide was reviewed by experts in Al and social work to ensure clarity and alignment
with the study’s objectives. Participants, recruited from various universities across Turkey, were
provided with detailed information about the study’s purpose, and their voluntary participation was
emphasized. Informed consent was obtained before data collection.

A total of 78 interviews were conducted, using both face-to-face and online methods, between
November 15-30. For the online interviews, participants were contacted individually, and video
conferencing appointments were scheduled. The face-to-face interviews followed a similar process, with
both methods ensuring consistency. Each interview lasted between 15 to 25 minutes on average. All
interviews were audio-recorded with the participants' consent, and interviewers took supplementary
notes to capture relevant non-verbal cues. One trained research assistant assisted with data collection,
and preparatory meetings were held to ensure they were thoroughly briefed on the research process and
ethical considerations. These meetings lasted approximately 200 minutes in total.

Following data collection, the audio recordings were transcribed verbatim, and the transcriptions
were cross-checked with the original recordings for accuracy. Data saturation was achieved as no new
themes or insights emerged from subsequent interviews. To protect participant confidentiality, all data
were securely stored in encrypted digital formats. The collected data were then analyzed in line with the
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phenomenological approach, ensuring a comprehensive understanding of the participants' subjective
experiences and perspectives on the integration of Al into social work education.

Data Analysis

Following the completion of the data collection process, the interviews conducted with 78
participants were meticulously transcribed using Microsoft Word. This process resulted in a
comprehensive document spanning 322 pages and containing a total of 340.123 words. The prepared
transcripts were then formatted for analysis and imported into the Maxqda 2024 qualitative analysis
software, enabling a systematic and detailed examination of the dataset. To explore the participants'
perspectives effectively, content analysis was employed as the primary analytical method. This
approach, rooted in a structured framework of codes, categories, and overarching themes, provided a
robust means of extracting meaningful insights aligned with the study’s objectives (Ozmen, 2024;
Creswell & Creswell, 2017).

In this study, the thematic analysis method was used to systematically examine the data and
identify meaningful themes. Through this method, the data were first carefully reviewed, and significant
statements were identified to generate initial codes. Then, similar codes were grouped to form themes,
which were organized under three main categories: the contribution of Al to the knowledge base, its role
in skill development, and its impact on values specific to social work education. These themes were
further divided into subcategories that covered ethical, cultural, and technological dimensions, and they
were reviewed by experts to ensure consistency. In the final stage, the findings were meticulously
translated into English while maintaining linguistic and content accuracy.

Validity and Reliability

This study employed a variety of strategies to establish validity and reliability, ensuring the
robustness and credibility of its findings. To enhance validity, a meticulous coding framework was
designed, clearly outlining the development of themes and categories during the analysis phase. This
process followed the guidelines suggested by Hruschka et al. (2004), which emphasize the importance
of transparency in the creation of analytical categories. Moreover, the inclusion of participants’ views
in the results section, through direct quotations and detailed examples, reinforced the authenticity of the
findings, as recommended by Roberts and Priest (2006).

To ensure reliability, an inter-coder agreement process was implemented, aligning with the
principles outlined by Miles and Huberman (1994). A segment of the data was coded independently by
two experienced researchers, and their results were compared with the original analysis. The reliability
of the coding process was quantified using the formula Reliability = [Agreement / (Agreement +
Disagreement)] x 100, resulting in an agreement rate of 93%. These combined efforts, including peer
reviews and continuous feedback loops, provided a solid foundation for the reliability and validity of
the study, ensuring that its results are both dependable and methodologically sound.

Results

In this section, the data collected during the study were thoroughly analyzed and presented in
detail. The findings were organized into three main categories: knowledge, skills, and values, as
elaborated in the following subsections. This categorization provided a clear framework for interpreting
the participants' insights and aligning them with the objectives of the study. Each category was explored
comprehensively to uncover the nuanced ways in which Al influences these fundamental aspects of
social work education.
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Tablo 2. Themes and Categories Related to the Contribution of Al to Social Work Education

Theme: Contribution of AI (N=78) N %
Category 1: Knowledge Base
1. Enriches teaching processes 41 61,54
2. Facilitates the acquisition of field knowledge. 32 5641
3. Contributes to the dissemination of knowledge. 17 28,21
4. Increases the efficiency of research. 12 17,95
Category 2: Skill Base
1. Supports research skills. 51 79,49
2. Supports technological skills. 19 25,64
3. Supports communication and interaction skills. 17 23,08
Category 3: Value Base
1. May negatively affect research ethics. (negative) 41 58,97
2. May prevent researchers from considering cultural differences. (negative) 30 43,59
3. May harm professional training. (negative) 18 30,77

Contribution of Al
Category 1: Knowledge Base

An analysis of the participants' views on the contributions of Al to the knowledge base of social
work education reveals that a majority believe Al has the potential to enrich teaching processes and
facilitate the acquisition of specialized knowledge. This indicates that, according to the participants, the
effective integration of Al in educational and instructional practices is achievable. When considering
participants' opinions on the contributions Al can make to teaching processes:

P2: “I think Al can significantly expand the knowledge base of social work education. With its
advanced data analysis capabilities and continuous learning capacity, it can introduce new
techniques into the educational process. Therefore, I believe it would be beneficial.”

P23: “With Al you can access things very quickly. I think it can bring new methods to classrooms.
Schools could become much more enjoyable and educational with Al-supported classrooms.”

These statements reflect a positive perspective on the contributions Al could make to the
knowledge base of social work education. Participants agree that Al will accelerate knowledge
acquisition and diversify teaching methods. According to participants, this is relevant to the acquisition
of domain knowledge. Regarding this:

P7: “In my opinion, it's possible to access information much more quickly through AL With Al, case
examples can be processed and brought into the classroom. This might be done through videos or
photos. In this way, by processing case examples during the educational process, domain knowledge
can be learned more easily.”

P39: “If we can't go into practice due to Al, we can bring it into the classroom. For instance, those
who don't have internship opportunities could be introduced to technology that makes it feel like
they are on an internship through Al This would also broaden their horizons. With Al they can see
cases related to every situation.”

The narratives shared above highlight the potential impact of Al on the acquisition of domain
knowledge in social work education. Participants believe that Al can bring practical cases into the
classroom, offering students richer and more realistic learning experiences. Additionally, Al is thought
to be capable of creating virtual internship environments for students who lack internship opportunities,
helping them gain professional experience.

Beyond its contributions to the educational process, Al also stands out in its potential to enhance
the dissemination of knowledge and the efficiency of research processes. This is also evident in the
participants' views. Regarding Al's contributions to the dissemination of knowledge, participants shared
the following opinions:
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P67: “With AL you can quickly access laws and regulations. It can lead the way in the acquisition
and dissemination of domain knowledge. It could be very useful in this regard.”

The statement above reflect the belief that Al can contribute to academic work by increasing the
efficiency of research processes. Participants believe that Al can facilitate the practical dissemination of
knowledge and that it could be highly beneficial in this regard. Participants' views on the efficiency of
academic work further reinforce this:

Pl11: “With Al, we can produce much richer content. By using Al as an assistant, we can strengthen
our article and project work, producing more advanced publications. This enriches research.”

P13: “We are now in the age of technology. Al has started to spread into every field. If we can
properly utilize A, we can produce much better publications.”

The views shared above regarding Al clearly highlight its potential contributions to social work
education and research. Participants emphasize that Al facilitates the rapid and practical dissemination
of knowledge, increases the efficiency of research processes, and enables the production of higher-
quality academic work. This suggests that integrating Al into social work education could bring
significant benefits to both education and research. These advantages underscore the need for innovative
approaches to be adopted in the knowledge base of social work education.

Category 2: Skill Base

When examining participants' views on the contributions of Al to the skills base of social work
education, it is clear that they believe Al can support research skills, technological skills, and
communication and interaction skills. This is prominently reflected in the participants' opinions.
Regarding research skills:

P13: “Al broadens our horizons when writing articles. I can now view research processes from a
completely different perspective. I believe it has helped me improve in this area.”

P77: “Al supports our skills in writing articles and projects. I think it can be very beneficial to
people.”

These statements clearly highlight the potential of Al in developing research skills. Participants
note that Al encourages creativity in research processes and supports academic writing skills. A similar
situation can be observed for the development of technological skills. Looking at participants' narratives
on this:

P36: “Thanks to AL, we can enhance our computer skills and be much more beneficial to students.
There are people who don't know how to use a computer in this technological age. I think we can
benefit from Al in this regard.”

The statement above reveals that there is a belief that Al can also make significant contributions
to the development of technological skills. Participants mention that Al greatly facilitates the process of
preparing lessons by enhancing their ability to use computer programs. Additionally, Al is emphasized
as an important guide in learning and applying these technological skills.

Al can also support effective communication. Participants in the study highlighted that Al could
have an impact on individuals' communication and interaction skills. According to the participants:

P14: “We can get tips on how to communicate more effectively by using Al. You can easily learn
things from Al that you might feel embarrassed to ask another person.”

The narrative shared above suggests that Al can also make significant contributions in enhancing
communication and interaction skills. Participants emphasize the benefits of using Al to get tips on
effective communication and to receive support in preparing for public speaking. Moreover, Al makes
it easier to strengthen communication skills and ensure proper interaction.

The points shared above regarding the skills base clearly demonstrate that Al can provide
significant contributions to the skills base of social work education. The individuals involved in the
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study emphasize the potential of Al in developing research, technological, and communication skills.
This indicates that integrating Al into social work education processes can greatly benefit students in
acquiring various skills and advancing their professional development.

Category 3: Value Base

When examining views on the impact of Al on the values base of social work education, it is
evident that there is a prevailing negative perception of Al. Participants' statements reveal concerns that
Al might negatively affect research ethics, hinder researchers' ability to consider cultural differences,
and harm professional education due to its lack of human values. Regarding the potential negative
impact of Al on research ethics:

P19: “In my opinion, Al has made everything very simple. People can quickly get what they want
without much effort. This shows that content, like articles to be published, could also be obtained
through such systems. How much ethical consideration will be given in research? I'm not sure.”

P21: “Al has made research much easier, but I don't think the content used in research and
education is prepared with ethical considerations in mind. This could seriously harm the ethics of
social work research.”

These statements clearly express concerns that Al may lead to ethical violations in social work
research due to a lack of emphasis on ethics. The participants emphasize that Al could potentially cause
ethical issues in research processes and lower the quality of research.

Similarly, concerns about Al's inadequacy in considering cultural differences are also highlighted
among the shared views. On this subject:

P58: “What does Al know about cultural norms? Every region has its differences. These points are
emphasized in social work education, and they should be highlighted in research as well. It seems
impossible to consider these differences with AL

P27: “I think Al could reduce cultural differences to something meaningless by forcing research
into a single mold.”

The statements above suggest that Al might not be able to consider cultural differences, which
could harm the ethical and values-based approaches in social work education. The lack of human values
in Al and its tendency to overlook cultural differences also raise concerns about potential harm to
professional education. This concern is reflected in the participants' statements as well:

P19: “Al could harm the practices in the field of professional education and turn everything upside
down. There would be no ethics left.”

The participants' views on the values base of social work education suggest that Al presents
significant risks in this area. Their concerns that Al should be viewed as a risk in terms of professional
ethics highlight that the tendency of Al to overlook ethical values in social work education is a major
source of concern.

In summary, participants’ perspectives reveal that Al has both promising potential and inherent
risks for social work education. While Al is viewed as a valuable tool for expanding the knowledge
base, enhancing teaching processes, and developing practical skills, concerns remain about its impact
on core social work values. Participants anticipate that Al can facilitate rapid knowledge acquisition,
provide experiential learning opportunities, and improve technological, research, and communication
skills, which are essential for professional growth. However, they also caution that Al might undermine
research ethics, fail to accommodate cultural differences, and diminish the emphasis on human values
that are foundational to social work practice. These insights underscore the need for a balanced approach
in integrating Al into social work education-one that embraces its advantages while remaining vigilant
to uphold the ethical and value-based pillars of the profession.
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Discussion

The findings of this study highlight both the opportunities and challenges posed by integrating Al
into social work education. Participants emphasized the transformative potential of Al in enriching the
knowledge base, skill development, and research practices while also raising concerns regarding ethical
considerations and cultural sensitivity.

Firstly, the study underscores Al's ability to enhance the knowledge base of social work education.
Participants noted that Al tools facilitate rapid access to specialized information, enrich teaching
processes, and provide innovative ways of delivering content, such as virtual simulations for experiential
learning. Consistent with prior research, Al-supported systems have been shown to enable personalized
learning and efficient dissemination of complex information, fostering a dynamic educational
environment (Haider, 2024; Toli & Manasa, 2024). By offering tailored content and real-time updates,
Al can bridge the gap between theoretical knowledge and practical application, ensuring that students
are well-equipped to meet professional demands.

Secondly, the results suggest that Al plays a significant role in skill development, particularly in
enhancing research, technological, and communication competencies. Participants highlighted AI’s
potential to streamline research processes, improve data management, and provide innovative tools for
academic writing and project development. These findings align with studies demonstrating Al's
effectiveness in fostering technological adaptability and creative problem-solving among students
(Asakura et al., 2020; Singer, Baez & Rios, 2023). However, for Al to truly advance skill development,
social work programs must integrate these tools within a structured curriculum that prioritizes
professional growth and technological fluency.

Despite its advantages, participants raised critical concerns regarding AI’s potential to undermine
the values central to social work education. Ethical issues, such as reduced emphasis on research
integrity and the risk of cultural insensitivity, emerged as key themes. These concerns reflect broader
apprehensions in the field, as highlighted by Haider (2024) and Joseph (2024), who caution against the
uncritical adoption of Al without addressing its limitations. To mitigate these risks, regulatory
frameworks must be established to ensure ethical Al use, prioritizing inclusivity and cultural
competence. Such measures would safeguard the integrity of social work education while optimizing
the benefits of Al technologies.

Additionally, the study highlights a significant tension between Al’s potential to democratize
access to knowledge and its unintended consequences on professional education. Participants
acknowledged the usefulness of Al in expanding access to case studies and practical resources but
warned that excessive reliance on Al could weaken the human-centered approach that forms the
foundation of social work practice. Specifically, overuse of Al may lead to a decline in critical thinking,
problem-solving, and decision-making skills, ultimately limiting social workers' ability to conduct
independent assessments. The responsible integration of Al requires balancing technological
advancements with the preservation of core human values such as empathy, ethics, and cultural
understanding. Therefore, social work educators should adopt a critical approach and emphasize AI’s
role as a complement to, rather than a replacement for, professional training.

Conclusions

This study highlights two important issues regarding the impact of Al on social work education:
as a powerful facilitator of knowledge and skills, and as a potential challenge to values and ethics. While
Al offers significant opportunities to enrich the educational experience and professional preparation of
social work students, it also presents challenges that need to be addressed through ethical oversight and
strategic integration. In order to systematically integrate Al into the social work curriculum, it is
therefore necessary to develop structured guidelines that ensure its responsible use while mitigating
potential risks. This can only be achieved by embedding Al ethics, critical digital literacy and a human-
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centred approach into the curriculum to equip students to interact with Al in a thoughtful and ethical
way. Future research should focus on the long-term implications of Al for social work education and
practice, and explore strategies for reconciling technological advances with the core principles of the
field. By adopting an approach that embraces innovation while maintaining empathy, cultural
competence and ethical responsibility, Al can become a valuable asset in shaping the future of social
work education.

Limitations

This study has several limitations that should be acknowledged. Firstly, the research sample was
restricted to academics in Turkey, which may limit the generalizability of the findings to other cultural
and educational contexts. Secondly, the reliance on self-reported perspectives introduces the possibility
of bias, as participants' responses may not fully capture their actual experiences or practices. Lastly,
while the study provides qualitative insights into Al's role in social work education, future research
incorporating quantitative methods could offer a more comprehensive understanding of its impact.
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TURKCE SURUM

Giris

Endiistri 4.0'in temel bir bileseni olan Yapay Zeka (YZ), geleneksel sistemlere otomasyon, veri
odakli iggoriiler ve verimlilik getirerek gesitli disiplinleri 6nemli 6l¢iide etkilemistir (Hayat vd., 2023).
Bu teknolojik devrim, {iretim ve miihendisligin 6tesine gegerek egitim, saglik ve sosyal bilimler gibi
alanlara niifuz etmistir (Mikhaylov vd., 2018; Lee & Yoon, 2021). Insan degerlerine ve problem ¢ozme
odakl1 disiplinler arasi bir alan olan sosyal hizmet, YZ uygulamalar tarafindan giderek daha fazla
yeniden sekillendirilmektedir (Islam, 2024). Biiyiikk veri kiimelerini analiz etmekten c¢esitli
popiilasyonlar i¢cin miidahaleleri kisisellestirmeye kadar YZ, sosyal hizmetin hem teorik hem de pratik
boyutlarin gelistirmek igin firsatlar sunmaktadir (Hodgson vd., 2022). Ancak, bu alandaki egitim igin
¢ikarimlar hala yeterince kesfedilmemistir. Bilgi, beceri ve degerlerin biitiinsel bir entegrasyonuna
dayanan sosyal hizmet egitimi, yapay zekanin insan merkezli bakis agisindan 6diin vermeden bu temel

noktalara nasil katkida bulunabileceginin dikkatli bir sekilde degerlendirilmesini gerektirmektedir
(Thompson, 2024).

Bilgi temeli, O6grencilere uygulama i¢in gerekli teorik cergeveler, arastirma yontemleri ve
baglamsal anlayis saglayarak sosyal ¢alisma egitiminin omurgasini olusturur (Connolly & Harms,
2015). Geleneksel olarak, bu durum vaka caligmalari, saha caligmalar1 ve elestirel ve yansitict
diisiinmeyi asilamak igin tasarlanmis dersleri igermektedir (Thompson, 2024). Yapay zeka, verilere
dinamik erigsim, teorik iceriklere gercek zamanli giincellemeler ve kisisellestirilmis 6grenme
deneyimleri saglayarak bu siireci degistirmeyi vaat etmektedir (Rane vd., 2023). Ornegin, yapay zeka
destekli sistemler, 0grencilerin karmasik sorunlar1 daha iyi anlamalarini saglamak i¢in ilgili vaka
calismalarini diizenleyebilir veya senaryolar1 simiile edebilir, boylece bilginin sosyal ¢caligma egitiminde
nasil aktarildigin1 ve 6ziimsetildigi yeniden tanimlanabilir. Bu da daha uyarlanabilir, etkilesimli ve
bireysellestirilmis 6grenme ortamlarini tesvik ederek 6grencileri sosyal ¢alisma uygulamasinin gelisen
zorluklarinda gezinmek icin gerekli becerilerle donatir.

Bilginin 6tesinde, beceri edinimi sosyal galigma 6grencilerini gergek diinyadaki zorluklarla basa
cikmaya hazirlamak igin ¢ok onemlidir (Trevithick, 2011). Iletisim, empati, problem ¢dzme ve
teknolojik yeterlilik meslegin temelini olusturur (Healy, 2011; Blakemore & Agllias, 2020). Yapay
zekanin sonuglart modelleme ve tahmin etme yetenegi, beceri gelistirme i¢in yenilik¢i yollar sunabilir
(Sey & Mudongo, 2021). Yapay zeka tarafindan kolaylastirilan sanal simiilasyonlar ve rol yapma
senaryolari, 6grencilere ¢atigsma ¢oziimii ve karar alma konusunda pratik yapmalari i¢in giivenli ortamlar
da saglamaktadir (Damasevicius ve Sidekerskien¢, 2024). Ayrica, dogal dil isleme gibi araglar, 6zellikle
hassas veya kiiltiirel olarak niiansh baglamlarda 6grencilerin iletisim stratejilerini gelistirebilmektedir
(Xia ve digerleri, 2024). Bundan otiiriidiir ki, yapay zeka teorik bilgiyi pratik uygulamalarla birlestirerek
bir koprii gérevi goriir.

Oziinde, sosyal hizmet, empati, etik sorumluluk ve kiiltiirel yeterliligi vurgulayan deger odakli bir
meslek alanidir (Aadam & Petrakis, 2020; Kiigiikali & Ozmen, 2020). Bu alandaki egitim, genellikle bu
ilkeleri rehberlik, reflektif uygulama ve etik tartismalar yoluyla kazandirmaya odaklanir (Duran, 2021;
Rogerson vd., 2022). YZ’nin tanitilmasi, teknolojik ilerlemelerin ortasinda bu degerlerin nasil
stirdiiriilebilecegi konusunda kritik sorular ortaya c¢ikarmaktadir. YZ, esitsizlik Oriintiilerini analiz
edebilir ve deger temelli miidahaleleri destekleyebilirken, insan sezgisi ve etik muhakeme eksikligi
cesitli zorluklara yol agmaktadir (Mann, 2024). Bu nedenle, egitimciler YZ nin entegrasyonuna temkinli
yaklagmakta ve uygulamalarmin sosyal hizmet pratiginin temel etik degerleriyle uyumlu kalmasini
saglamak iizere ¢aba sarfemektedir (Abulibdeh vd., 2024).

Gilincel calismalar, yapay YZ’nin egitim ve profesyonel egitimde artan potansiyelini
vurgulamakta, 6zellikle 6grenme ve beceri gelisimi iizerindeki doniistiiriicii etkisine dikkat cekmektedir
(Trevithick, 2011). Davis (2024) ve Sajja ve digerleri (2024) gibi ¢alismalar, YZ'nin igerigi bireysel
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ihtiyaglara gore uyarlayarak egitim deneyimlerini kisisellestirme ve bu sayede katilimi ve kavrayisi
artirma yetenegini one ¢ikarmaktadir. Ayrica, Asakura ve digerleri (2020), 6zellikle sosyal hizmet gibi
disiplinlerde ¢ok degerli olan simiilasyonlar ve uyarlanabilir geri bildirim sistemleri araciligiyla pratik
becerilerin gelistirilmesindeki YZ’nin roliine dikkat ¢ekmektedir. Bununla birlikte, YZ'nin sinirlamalari
konusundaki endigeler devam etmektedir (Selwyn, 2022). Fernando ve Ranasinghe (2023) ve Chen ve
digerleri (2023), YZ'nin Onyargilan siirdiirebilme ve kiiltiirel duyarsizliga yol agma potansiyelini
elestirerek, insan yargisi ve iligki kurma becerilerinin gerekli oldugu baglamlarda etik kaygilar ortaya
koymaktadir. YZ algoritmalarina gémiilen mevcut 6nyargilarin, ayrimei sonuglara yol agma riski, sosyal
hizmette kiiltiirel yeterlilik ve duyarlilik gereksiniminin en iist diizeyde oldugu yerlerde 6zellikle endise
vericidir. Ayrica, YZ'min karar alma siireglerindeki seffaflik eksikligi, genellikle 'kara kutu' sorunu
olarak adlandirilan bu durum, profesyonel ortamlarda giiven ve hesap verebilirligi zedeleyebilir. Bilgi,
beceri ve degerlerin derinlemesine i¢ igce gectigi sosyal hizmet egitimi alaninda YZ, hem yenilik¢i bir
ara¢ hem de risk kaynagi olarak degerlendirilmektedir. Sey ve Mudongo (2021) ve Chen ve dig., (2023)
gibi caligmalar, YZ’ nin aragtirmalar1 hizlandirma ve deneyimsel 6grenmeyi kolaylastirma kapasitesini
vurgularken, digerleri asir1 bagimliliga karsi uyarida bulunarak YZ'nin sosyal hizmetin insan merkezli
temel ethosunu sulandirabilecegini belirtmektedir. Ayrica, belirli gérevlerin otomasyonuyla YZ’nin
profesyonellerin becerilerini koreltme potansiyeli, sosyal hizmet uygulamalarinda kritik diisiinme ve
kisileraras1 becerilerin azalmasma neden olabilir. Bu ilerlemelere ragmen, literatiir hala parcal
durumdadir ve YZ'nin sosyal hizmet egitiminin temel boyutlar1 olan bilgi, beceri ve degerler iizerinde
biitiinciil olarak nasil bir etki yaratabilecegi ve bu siirecte etik ve kiiltiirel ilkelerin nasil korunabilecegi
konusunda 6nemli bir bosluk bulunmaktadir. Bu durum, YZ'nin sosyal hizmet egitimine etik bir sekilde
entegre edilmesi i¢in kapsamli arastirmalar yapilmasi ve bu entegrasyonun profesyonel biitiinliigii
koruyarak faydalarini en iist diizeye ¢ikarmayi amaglayan yonergelerin gelistirilmesi gerektigini
vurgulamaktadir.

Bu g¢alisma, YZ’nin sosyal hizmet egitiminin biitiinciil ¢ercevesindeki roliine, dzellikle bilgi,
beceri ve deger gibi birbiriyle baglantili alanlar {izerindeki etkisine dair énemli bir boslugu ele
almaktadir. Disiplinler aras1 YZ teknolojilerine artan bagimlilik, geleneksel pedagojik yontemleri
gelistirme firsati sunarak egitim ve mesleki gelisimde uzun siiredir devam eden zorluklara yenilik¢i
¢oziimler getirmektedir. Ancak, sosyal hizmet insan etkilesimi, empati ve etik sorumluluk temellerine
derinden bagli oldugundan, YZ'nin bu temel ilkeleri tamamlayan, ancak bunlari zedelemeyen bir sekilde
nasil entegre edilebileceginin arastirilmasi biiylik 6nem tasimaktadir (Thompson, 2024). Bu arastirma,
sosyal hizmet egitimiyle aktif olarak ilgilenen akademisyenlerin incelikli bakis acilarini ortaya ¢ikararak
YZ’nin teorik 6grenmeyi, pratik beceri kazanimini ve deger temelli egitimi zenginlestirmek icin nasil
kullanilabilecegine 151k tutmay1 amaglamaktadir. Ayrica, bu ¢aligma yalnizca potansiyel faydalari degil,
ayn1 zamanda etik gozetim, kiiltiirel yeterlilik ve mesleki degerlerin korunmasi gibi konular1 igeren
dogasinda var olan riskleri ve zorluklar1 da incelemektedir. YZ’nin egitim ¢ergevelerini giderek daha
fazla etkiledigi bir baglamda, sosyal hizmet alanindaki uygulamalari, avantajlarini en ist diizeye
cikarirken meslegin biitiinliiglinii koruyan dengeli bir yaklagim gerektirmektedir. Bu hususlar1 ele
alarak, bu arastirma politika yapicilar, egitimciler ve uygulayicilar i¢in uygulanabilir bilgiler ve Oneriler
sunmay1 hedeflemektedir. Arastirma, su temel soruya odaklanmaktadir: Akademisyenler, YZ nin sosyal
hizmet egitiminin bilgi, beceri ve degerler temellerine katkilarini nasil algilamaktadr?

Yontem

Arastirma Tasarim

Bu ¢alisma, YZ’nin sosyal hizmet egitiminin bilgi, beceri ve deger temelleri {izerindeki roliine
iligkin akademisyenlerin bakis agilarini kesfetmek amaciyla nitel bir aragtirma tasarimi kullanmugtir.
Katilimcilarin deneyimlerini ve YZ’nin bu temel boyutlar iizerindeki etkilerine dair goriislerini
derinlemesine incelemek i¢in fenomenolojik temele dayali betimsel bir yaklasim benimsenmistir. Bu
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yontemle, sosyal hizmet egitimi baglaminda YZ nin potansiyel faydalar1 ve karsilasilabilecek zorluklara
iliskin akademik perspektiflerin ortaya konulmasi hedeflenmistir.

Katihmcilar

Bu calismada, aragtirma amacina uygun dzelliklere sahip katilimcilarin dahil edilmesini saglamak
icin amacli drnekleme yontemi, 6zel olarak da homojen 6rnekleme yontemi kullanilmistir. Bu yaklagim,
Y Z’nin sosyal hizmet egitimindeki roliine, 6zellikle bilgi, beceri ve deger temeli lizerindeki etkisine dair
akademisyenlerin bakis acilarini derinlemesine incelemeyi kolaylastirmistir. Katilimcilar, Tirkiye
genelindeki liniversitelerde sosyal hizmet egitimi veya ilgili disiplinlerde aktif olarak gérev yapan 78
akademisyenden olugmaktadir.

Katilim kriteri olarak, katilimcilarin daha dnce YZ iizerine yapilmis bir akademik ¢aligmaya aktif
olarak katkida bulunmug olmalar1 ve YZ bilgisine sahip olmalar1 (veri toplama aracinda YZ bilgisini
6lgen bir soruda 10 iizerinden en az 6 puan almis olmalar1) gerekmekteydi. Bu kriterleri karsilamayan
veya katilmaya goniillii olmayan potansiyel katilimcilar ¢alismaya dahil edilmemistir. Ayrica, sosyal
hizmet egitimiyle ilgili akademik alanlarda mesleki deneyimi olmayan bireyler, goriislerinin ¢alismanin
odak noktasiyla uyumlu olmayabilecegi gerekcesiyle ¢aligmaya dahil edilmemistir.

Katilimcilar, sosyal hizmet programlarinin oldugu tiiniversitelerle iletisim kurularak davet
yontemiyle aragtirma siirecine dahil edilmistir. Uygun katilimcilarin belirlenmesi amaciyla bolim
bagkanlar1 ve program koordinatorleri ile is birligi yapilmistir. Belirlenen aday havuzundaki
akademisyenlere e-posta yoluyla ulasilarak, calismanin amaci, hedefleri ve veri toplama prosediirleri
hakkinda detayli bilgi verilmistir. Katilim tamamen goniilliilik esasmna dayali olmus ve tiim
katilimcilardan bilgilendirilmis onam alinmistir. Baglangigta belirlenen 108 potansiyel katilimci
arasindan 30 kisi, caligmanin dahil edilme kriterlerini karsilamadig1 veya goniillii katilim gdstermedigi
icin diglanmistir. Diglanma nedenleri arasinda sosyal hizmet egitiminde aktif gérevde olmama, yeterli
deneyime sahip olmama ya da ¢aligma sirasinda baska bir arastirmaya dahil olma gibi faktorler yer
almstir. Bu siireg, tarafsizligi saglamak amaciyla titizlikle yiiriitiilmiis ve katilimeilarin gesitliligi goz
oniinde bulundurulmustur. Bu sekilde, akademik unvan, yas, cinsiyet ve kurumsal baglilik agisindan
¢esitlilik de saglanarak aragtirma konusuna kapsamli bir bakis agisi kazandirmistir. Katilimeilarin sosyo-
demografik 6zellikleri Tablo 1°de dzetlenmistir. Temel bilgiler sunlar1 igermektedir:

Table 1. Katilimcilari Sosyo-Demografik Ozellikleri

Akademisyen (N=78) N %
Cinsiyet
Male 37 47,44
Female 41 52,56
Yas
26-35 20 25,64
36-45 24 30,77
46-55 22 2821
56-+ 12 15,38
Aylik Bireysel Gelir*
60.001 TL-80.000 TL 26 33,33
80.001 TL-100.000 TL 30 38,46
100.000 TL-+ 22 2821
Aylik Hane Geliri*
60.001 TL-80.000 TL 14 17,95
80.001 TL-100.000 TL 28 35,90
100.000 TL-+ 36 46,15
Kurum
University 78 100,00

Unvan
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Prof. Dr. 8 10,26
Dog. Dr. 18 23,08
Dr. Ogr. Uyesi 21 2692
Ogr. Gor. Dr. 10 12,82
Ogr. Gor. 7 8,97
Ars. Gor. Dr. 8 10,26
Ars. Gor. 6 7,69

* Veri toplama siirecinde 1 dolar yaklagik olarak 34 TL (Tiirk Liras1) veya 1 Euro yaklagik olarak 36 TL’dir.

Sosyal hizmet egitimi konusunda uzmanliga sahip katilimeilarin se¢imi, bulgularin dogrudan bu
alan1 bilgilendirmesini saglamak amaciyla bilingli bir tercih olarak yapilmistir. Tiirkiye genelindeki
cesitli bolgelerden ve kurumlardan akademisyenlerin dahil edilmesiyle, sosyal hizmet egitimine YZ’nin
entegrasyonu konusundaki genis bir bakis a¢is1 yakalanmaya calisilmistir. Calismada homojen ancak
cesitli bir katilime1 grubuna odaklanarak, aragtirma konusunun saglam bir sekilde incelenmesi saglanmig
ve uygulanabilir 6neriler gelistirilmesine olanak tanimigtir.

Veri Toplama Araclari

Veri toplama araci olarak, sosyal hizmet egitimine YZ entegrasyonuna iligkin katilimcilarin
gortislerini kesfetmek amaciyla yar1 yapilandirilmig bir gériisme formu kullanilmistir. Caligmanin nitel
yaklagimma uygun olarak tasarlanan form, katilimcilarin 6znel deneyimlerini ve i¢gdriilerini
derinlemesine incelemeyi saglamistir. Kapsamli bir literatiir taramasimin ardindan gelistirilen form,
sosyal hizmet egitiminin bilgi, beceri ve deger temeline YZ’nin potansiyel katkilarini ele alan agik uglu
sorular1 igermektedir. Ayrica, katilimcilardan YZ bilgilerini 10 {izerinden degerlendirmeleri istenmis ve
bu soru, katilimeilarin konuya yeterince asina olduklarimi dogrulamak amaciyla bir tarama 6l¢titii olarak
kullanilmigtir,

Gorilisme formunun ilk versiyonu, YZ ve sosyal hizmet egitimi alaninda uzman ii¢ akademik
personelin degerlendirmesine sunulmustur. Uzmanlarin geri bildirimleri, sorularin netligini ve konuyla
ilgili diizeyini artirmaya yonelik kiiclik diizeltmeler yapilmasina imkan tanimistir. Bu siirecin ardindan,
calismanin dahil edilme kriterlerini karsilayan ii¢ katilimci ile bir pilot test gerceklestirilmistir. Pilot test,
sorularin agikca anlasildigini ve ¢aligmanin hedefleriyle uyumlu oldugunu dogrulamis ve bu asamada
onemli bir sorun tespit edilmemistir. Bu sonuglara dayanarak, formda ek bir degisiklik yapilmaksizin
forma son hali verilmistir.

Yar yapilandirilmis format, tutarlilik ile esneklik arasinda bir denge saglayarak katilimcilarin
bakis agilarini ayrintili bir sekilde agiklamalarina katki saglarken, detayli ve incelikli verilerin
toplanmasina da olanak tanimistir. Bu yaklagim, ¢alismanin fenomenolojik ¢ergevesiyle uyumlu olup,
YZ’nin sosyal hizmet egitimi iizerindeki etkisini kapsamli bir sekilde anlamay1 kolaylastirmistir.
Formun gelistirilmesi, test edilmesi ve nihai hale getirilmesi siireglerindeki ¢aba, arastirma hedefleriyle
uyumlu zengin nitel verilerin elde edilmesini saglayacak sekilde etkili bir ara¢ olmasini saglamustir.
Katilimcilara yoneltilen temel soru ise su sekildedir:

e Yapay zekanin sosyal hizmet egitiminin bilgi, beceri ve deger temellerine ne dlgiide katkida
bulunabilecegini diigiiniiyorsunuz? Liitfen ornekler veya agiklamalar esliginde goriisiiniizii
belirtiniz.

Veri Toplama Siireci

Veri toplama oncesinde, Mus Alparslan Universitesi Etik Kurulu’ndan (Onay No: 167629,
13/11/2024 tarihli) onay alinmistir. Sosyal hizmet egitiminde YZ’nin roliine iligkin akademisyenlerin
bakis a¢ilarini incelemek amaciyla gelistirilen yar1 yapilandirilmig gériisme formu, temel veri toplama
araci olarak kullanilmistir. Form, YZ ve sosyal hizmet alaninda uzman kisiler tarafindan incelenmis,
caligmanin hedefleriyle uyumlu ve bu sekilde anlasilir olmasi saglanmistir. Tirkiye nin farkli
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iiniversitelerinden katilimcilar, calismanin amaci hakkinda ayrintili sekilde bilgilendirilmis ve
katilimlarinin goénilliiliik esasma dayali oldugu vurgulanmistir. Veri toplama 6ncesinde katilimcilardan
bilgilendirilmis onam alinmistir.

Toplamda 78 goriisme yapilmis olup, bu goriismeler hem yiiz yiize hem de gevrimigi yontemlerle
15-30 Kasim tarihleri arasinda gergeklestirilmistir. Cevrimigi goriismeler igin katilimcilarla bireysel
olarak iletisime gec¢ilmis ve video konferans randevular1 planlanmistir. Yiiz yiize goriismelerde de
benzer bir siire¢ izlenerek veriler toplanmis ve her iki yontemle de tutarlilik saglanmistir. Goriismelerin
her biri ortalama 15-25 dakika siirmiistiir. Tiim goriismeler, katilimecilarin izniyle sesli olarak
kaydedilmis, ayrica goriigmeciler tarafindan ilgili s6zlii olmayan ipuglarimi yakalamak i¢in aragtirmaci
tarafindan tamamlayici notlar alinmustir. Bir egitimli arastirmaci veri toplama siirecine destek olmus ve
aragtirma oncesinde arastirma siireci ile etik konular hakkinda kapsamli bir sekilde bilgilendirilmistir.
Bu hazirlik toplantilari toplamda yaklagik 200 dakika stirmiistiir.

Veri toplama siirecinin ardindan ses kayitlar: kelimesi kelimesine desifre edilmis ve dogruluk
saglamak icin orijinal kayitlarla ¢apraz olarak kontrol edilmistir. Veriler, yeni bir tema veya kategori
ortaya ¢ikmadigindan veri doygunluguna ulagmistir. Katilimcilarin gizliligini korumak i¢in tiim veriler,
sifrelenmis USB gibi dijital alanlarda giivenli olarak saklanmistir. Toplanan veriler, fenomenolojik
yaklasim dogrultusunda analiz edilmis ve sosyal hizmet egitiminde YZ’nin entegrasyonuna iliskin
katilimcilarin 6znel deneyim ve perspektiflerinin kapsamli bir sekilde anlagilmasi saglanmistir.

Verilerin Analizi

Veri toplama siirecinin tamamlanmasimin ardindan, 78 katilimciyla gerceklestirilen goriismeler
titizlikle desifre edilerek Microsoft Word kullanilarak yaziya gegirilmistir. Bu siire¢ sonucunda, toplam
340.123 kelime iceren ve 322 sayfayr kapsayan kapsamli bir dokiiman olusturulmustur. Hazirlanan
transkriptler, analiz i¢in formatlanmig ve Maxqda 2024 nitel analiz yazilimina aktarilmistir.
Katilimcilarin bakis agilarimi etkili bir sekilde incelemek amaciyla, icerik analizi birincil analitik yontem
olarak kullanmlmustir. Bu yaklasim, kodlar, kategoriler ve genel temalardan olusan yapilandirilmis bir
cergeveye dayanarak, caligmanin hedefleriyle uyumlu anlaml iggdriiler elde edilmesini saglamigtir
(Ozmen, 2024; Creswell & Creswell, 2017).

Bu ¢aligmada verilerin sistemli bir sekilde incelenmesi ve anlamli temalarin ortaya g¢ikarilmasi
amaciyla tematik analiz yontemi kullanilmistir. Bu yontem ile oncelikle veriler dikkatlice incelenerek
anlaml ifadeler belirlenmis ve baslangic kodlar1 olusturulmustur. Daha sonra benzer kodlar bir araya
getirilerek temalar belirlenmis ve ii¢ ana kategori altinda diizenlenmistir: YZ’nin bilgi temeline katkisi,
beceri gelistirme {izerindeki rolii ve sosyal hizmet egitimine 6zgii degerler {izerindeki etkisi. Temalar,
etik, kiiltiirel ve teknolojik boyutlar icerecek sekilde alt kategorilere ayrilmis, ardindan uzmanlar
tarafindan gozden gegirilerek tutarliligi saglanmistir. Son asamada, analiz bulgulari dilsel ve igerik
uyumunu koruyacak sekilde Ingilizceye ¢evrilmistir.

Gegerlik ve Giivenirlik

Bu calisma, bulgularinin saglamligini ve giivenilirligini saglamak amaciyla gegerlik ve gilivenirlik
olusturmak i¢in ¢esitli stratejiler kullanmistir. Gegerligi artirmak i¢in, analiz agamasinda temalarin ve
kategorilerin gelistirilmesini agik¢a tanimlayan titiz bir kodlama cercevesi tasarlanmistir. Bu siireg,
analitik kategorilerin olugturulmasinda seffafligin 6nemini vurgulayan Hruschka vd. (2004) tarafindan
onerilen yonergeler dogrultusunda gergeklestirilmistir. Ayrica, katilimecilarin goriislerinin dogrudan
alintilar ve ayrmtili Ornekler araciligiyla sonuglar béliimiinde sunulmasi, bulgularin sunumunu
giiclendirmistir (Roberts & Priest, 2006).

Gilivenirligi saglamak amaciyla, Miles ve Huberman (1994) tarafindan belirtilen ilkeler
dogrultusunda bir kodlayicilar arasi anlagma siireci uygulanmistir. Verilerin bir boliimii, deneyimli iki
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arastirmaci tarafindan bagimsiz olarak kodlanmigs ve bu kodlama sonuglari orijinal analizle
karsilastirilmistir. Kodlama siirecinin giivenirligi, Giivenirlik = [Anlagma / (Anlagsma + Anlagmazlik)]
x 100 formiili kullanilarak degerlendirilmis ve %93’liik bir anlagsma orani1 elde edilmistir. Bu kapsamli
cabalar, akran degerlendirmeleri ve siirekli geri bildirim dongiileriyle desteklenmis ve c¢aligmanin
bulgularinin hem giivenilir hem de metodolojik olarak saglam olmasini saglamistir.

Bulgular

Bu boliimde, calismada toplanan veriler detayli bir sekilde analiz edilmis ve bulgular ayrintili
olarak sunulmustur. Bulgular, bilgi, beceri ve deger olmak {izere {i¢ ana kategori altinda organize edilmis
ve bu alt boliimlerde ayrmtili olarak ele alimmistir. Bu kategoriler, katilimcilari goriiglerini yorumlamak
ve ¢alismanin hedefleriyle uyumlu bir gerceve sunmak igin net bir yap1 saglamistir. Her bir kategori,
yapay zekanin sosyal hizmet egitiminin bu temel yonlerini nasil etkiledigini anlamak amaciyla kapsamli
bir sekilde incelenmistir.

Tablo 2. Yapay Zekanin Sosyal Hizmet Egitimine Katkisina iliskin Temalar ve Kategoriler

Tema: Yapay Zekaya Katki (N=78) N %
Kategori 1: Bilgi Temeli
1. Ogretim siireclerini zenginlestirir. 41 61,54
2. Alan bilgisi edinimini kolaylastirir. 32 5641
3. Bilgi yayilimna katk1 saglar. 17 2821
4. Aragtirma verimliligini artirir. 12 17,95
Kategori 2: Beceri Temeli
1. Aragtirma becerilerini destekler. 51 79,49
2. Teknolojik becerileri destekler. 19 25,64
3. Iletisim ve etkilesim becerilerini destekler. 17 23,08
Kategori 3: Deger Temeli
1. Aragtirma etigini olumsuz etkileyebilir. (elumsuz) 41 58,97
2. Kiiltiirel farkliliklarin géz 6niinde bulundurulmasini engelleyebilir. (olumsuz) 30 43,59
3. Mesleki egitime zarar verebilir. (olumsuz) 18 30,77
Yapay Zekaya Katki

Kategori 1: Bilgi Temeli

Yapay zekanin sosyal hizmet egitiminde bilgi temeline katkilar1 {izerine yapilan analiz,
katilimcilarin biiylik ¢cogunlugunun yapay zekanin 6gretim siireglerini zenginlestirme ve 6zel bilgi
edinimini kolaylastirma potansiyeline sahip oldugunu diisiindiigiinii ortaya koymaktadir. Katilimcilara
gore, yapay zekanin egitim ve 6gretim uygulamalarina etkili bir sekilde entegre edilmesi miimkiindiir.
Ogretim siireclerine iliskin yapay zekanin katkilar1 hakkinda katilimei goriisleri su sekildedir:

K2: “Yapay zekamin sosyal hizmet egitiminin bilgi tabanint énemli ol¢iide genisletebilecegini
diistintiyorum. Gelismis veri analiz yetenekleri ve siirekli ogrenme kapasitesi ile egitim siirecine yeni
teknikler kazandirabilir. Bu nedenle, faydali olacagina inaniyyorum.”

K23: “Yapay zeka ile her seye ¢ok hizli ulagabilirsiniz. Suiflara yeni yontemler getirebilecegini
diigtintiyorum. Yapay zeka destekli siniflar, okullart ¢ok daha keyifli ve egitici hale getirebilir.”

Bu ifadeler, yapay zekanin sosyal hizmet egitimindeki bilgi temeline olan katkilar1 hakkinda
olumlu bir perspektifi yansitmaktadir. Katilimcilar, yapay zekanin bilgi edinimini hizlandiracagini ve
Ogretim yontemlerini c¢esitlendirecegini kabul etmektedir. Alan bilgisi edinimiyle ilgili olarak
katilimcilar sunlari belirtmistir:

K7: “Bence, yapay zeka sayesinde bilgiye ¢ok daha hizli ulagsmak miimkiin. Yapay zeka ile vaka
ornekleri islenip sinifa getirilebilir. Bu videolar veya fotograflar yoluyla yapilabilir. Béylece, egitim
stirecinde vaka ornekleri islenerek alan bilgisi daha kolay 6grenilebilir.”
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K39: “Yapay zeka nedeniyle uygulama yapamazsak, bunu sinifa getirebiliriz. Ornegin, staj firsati
olmayanlara, stajdaymis gibi hissettiren teknoloji tamitilabilir. Bu, onlarin ufkunu genisletir. Yapay
zeka ile her duruma iliskin vakalar: gorebilirler.”

Bu anlatilar, yapay zekanin sosyal hizmet egitiminin alan bilgisi edinimi iizerindeki potansiyel
etkilerini vurgulamaktadir. Katilimcilar, yapay zekanin sinifta pratik vakalar sunarak 6grencilere daha
zengin ve gercekei dgrenme deneyimleri saglayabilecegine inanmaktadir. Ayrica, staj olanaklarmdan
yoksun 6grenciler i¢gin yapay zekanin sanal staj ortamlari yaratabilecegi diistiniilmektedir.

Yapay zekanin bilgi yayilimma ve aragtirma siireclerinin verimliligine olan katkilar1 da
katilimcilarin goriislerinde belirgindir. Katilimeilarm bilgi yayilimina iligkin goriisleri su sekildedir:

K67: “Yapay zeka ile yasalar ve yonetmeliklere hizla ulasabilirsiniz. Alan bilgisi edinimi ve
yayiliminda éncii olabilir. Bu konuda ¢ok faydali olacagini diisiintiyorum.”

Katilimcilar, yapay zekanin arastirma siireglerinin verimliligini artirarak akademik caligmalara
katkida bulunabilecegini ifade etmektedir. Arastirma siire¢lerinin verimliligi konusundaki goriisleri ise
su sekildedir:

K11: “Yapay zeka ile ¢ok daha zengin igerikler iiretebiliriz. Yapay zekay: bir asistan olarak
kullanarak makale ve proje ¢alismalarimizi gii¢lendirebilir, daha ileri diizeyde yaynlar iiretebiliriz.
Bu, aragtirmayi zenginlestirir.”

K13: “Artik teknoloji ¢cagindayiz. Yapay zeka her alana yayilmaya basladi. Yapay zekayr dogru
sekilde kullanabilirsek, ¢cok daha iyi yaynlar iiretebiliriz. ”

Bu goriisler, yapay zekanin sosyal hizmet egitimi ve arastirmasina yonelik potansiyel katkilarini
acikca ortaya koymaktadir. Katilimcilar, yapay zekanin bilgi yayilimini1 hizlandiracagini, arastirma
stireglerinin verimliligini artiracagini ve daha kaliteli akademik ¢alismalarin iiretilmesini saglayacagini
vurgulamaktadir. Bu avantajlar, sosyal hizmet egitiminin bilgi temeline yenilik¢i yaklagimlarin dahil
edilmesi gerektigini ortaya koymaktadir.

Kategori 2: Beceri Temeli

Yapay zekanin sosyal hizmet egitiminde beceri temeline olan katkilar1 incelendiginde,
katilimcilarin yapay zekanin arastirma becerilerini, teknolojik becerileri ve iletisim/etkilesim
becerilerini destekleyebilecegine inandiklari goriilmektedir. Bu durum, katilimcilarin goriislerinde
acikca yansitilmaktadir. Arastirma becerilerine yonelik olarak:

K13: “Yapay zeka, makale yazarken ufkumuzu genisletiyor. Artik aragtirma siireglerine tamamen
farkl bir perspektiften bakabiliyorum. Bu alanda bana ¢ok katki sagladigini diigiintiyorum.”

K77: “Yapay zeka, makale ve proje yazma becerilerimizi destekliyor. Insanlar icin ¢ok faydali
olabilecegini diisiiniiyorum.”

Bu ifadeler, yapay zekanin arastirma becerilerini gelistirme potansiyelini agik¢a ortaya
koymaktadir. Katilimcilar, yapay zekanin arastirma siireglerinde yaraticiligi tesvik ettigini ve akademik
yazma becerilerini destekledigini belirtmektedir. Benzer bir durum, teknolojik becerilerin gelistirilmesi
acisindan da gozlemlenmektedir. Katilimeilarin bu konudaki ifadeleri su sekildedir:

K36: “Yapay zeka sayesinde bilgisayar becerilerimizi gelistirebilir ve ogrencilere ¢cok daha faydali
olabiliriz. Bu teknoloji ¢aginda bilgisayar kullanmayt bilmeyen insanlar var. Yapay zekadan bu
konuda faydalanabilecegimizi diisiiniiyorum.”

Bu ifade, yapay zekanin teknolojik becerilerin gelistirilmesine de 6nemli katkilar saglayabilecegi
inancii yansitmaktadir. Katilimcilar, yapay zekanm bilgisayar programlarini kullanma becerilerini
artirarak ders hazirlama siireglerini kolaylastirdigim belirtmektedir. Ayrica, bu teknolojik becerilerin
Ogrenilmesi ve uygulanmasinda yapay zekanin énemli bir rehber oldugu vurgulanmaktadir.
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Yapay zekanin etkili iletisim ve etkilesim becerilerini destekleyebilecegi de caligmaya
katilanlarin goriisleri arasinda 6ne ¢ikmaktadir. Katilimcilar, yapay zekanin bireylerin iletisim ve
etkilesim becerileri iizerindeki etkisini su sekilde dile getirmistir:

K14: “Yapay zeka kullanarak nasil daha etkili iletisim kurabilecegimize dair ipuglart alabiliriz.
Baska birine sormaktan ¢ekindiginiz seyleri yapay zekadan kolayca dgrenebilirsiniz.”

Bu anlatim, yapay zekanin iletisgim ve etkilesim becerilerinin gelistirilmesine 6nemli katkilar
saglayabilecegini gostermektedir. Katilimcilar, yapay zekanin etkili iletisim kurma konusundaki
ipuglarini 6grenmede ve topluluk 6niinde konugmaya hazirlanirken destek saglamada faydali oldugunu
belirtmektedir. Ayrica, yapay zekanin iletisim becerilerini giliclendirmeyi ve dogru bir etkilesim
saglamay1 kolaylastirdig1 ifade edilmektedir.

Beceri temeline iliskin yukarida paylasilan noktalar, yapay zekanin sosyal hizmet egitiminin
beceri temeline 6nemli katkilar saglayabilecegini agikca ortaya koymaktadir. Calismaya katilan bireyler,
yapay zekanin arastirma, teknolojik ve iletisim becerilerinin gelistirilmesinde sundugu potansiyel
avantajlar1 vurgulamaktadir. Bu durum, yapay zekanin sosyal hizmet egitimi siireglerine entegre
edilmesiyle oOgrencilerin  farkli  beceriler edinerek mesleki gelisimlerini  6nemli dlciide
ilerletebileceklerini gostermektedir.

Kategori 3: Deger Temeli

Yapay zekanin sosyal hizmet egitiminin deger temeli {izerindeki etkisi incelendiginde,
katilimcilar arasinda olumsuz algilarin baskin oldugu goriilmektedir. Katilimcilarin ifadeleri, yapay
zekanin aragtirma etigini olumsuz etkileyebilecegi, arastirmacilarin kiiltiirel farkliliklar1 g6z oniinde
bulundurmasini engelleyebilecegi ve insani degerlere sahip olmamasi nedeniyle mesleki egitime zarar
verebilecegi yoniindeki endiseleri yansitmaktadir. Arastirma etigi lizerindeki potansiyel olumsuz
etkilerle ilgili olarak:

K19: “Bence, yapay zeka her seyi ¢ok basit hale getirdi. Insanlar ¢ok fazla ¢aba harcamadan
istediklerini hizla elde edebiliyor. Bu durum, yayimlanacak makaleler gibi iceriklerin de bu tiir
sistemler tizerinden elde edilebilecegini gosteriyor. Arastirmalarda etik ne kadar dikkate alinacak?
Emin degilim.”

K21: “Yapay zeka arastirmayt ¢ok kolaylastirdi, ancak arastirma ve egitimde kullanilan i¢erigin

etik ilkelerle hazirlanmadigini diistintiyorum. Bu, sosyal hizmet arastirmalarinin etigine ciddi zarar
verebilir.”

Bu ifadeler, yapay zekanimn arastirma siireclerinde etik ihlallere yol agabilecegi konusundaki
endiseleri agik¢a ortaya koymaktadir. Katilimcilar, yapay zekanin arastirma siireglerinde etik degerlerin
gdz ardi edilmesine ve arastirma kalitesinin diigmesine neden olabilecegini vurgulamaktadir.

Benzer sekilde, yapay zekanin kiiltiirel farkliliklar1 dikkate almakta yetersiz kalabilecegi
yoniindeki endiseler de paylasilan goriislerde one ¢ikmaktadir. Bu konuda katilimcilar sunlar1 dile
getirmistir:

K58: “Yapay zeka kiiltiirel normlar hakkinda ne bilebilir? Her bélgenin kendine 6zgii farkliliklar

vardwr. Bu noktalar sosyal hizmet egitiminde vurgulanir ve arastirmalarda da éne ¢ikarilmalidir.
Yapay zeka ile bu farkliliklar: goz éniinde bulundurmak imkansiz goriiniiyor.”

K27: “Bence yapay zeka, arastirmayt tek bir kaliba zorlayarak kiiltiirel farkliliklar: anlamsiz hale
getirebilir.”

Bu ifadeler, yapay zekanin kiiltiirel farkliliklar1 goz ardi etme egiliminde oldugu ve bunun sosyal
hizmet egitiminin etik ve deger temelli yaklasimlarina zarar verebilecegi endisesini yansitmaktadir.

Mesleki egitim tlizerindeki potansiyel olumsuz etkilerle ilgili olarak da katilimcilar su goriisleri
paylasmistir:

K19: “Yapay zeka, mesleki egitim alamindaki uygulamalara zarar verebilir ve her seyi alt iist
edebilir. Etikten eser kalmaz.”
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Katilimcilarin deger temeline iligkin goriisleri, yapay zekanin bu alanda 6nemli riskler tagidigini
gostermektedir. Yapay zekanin sosyal hizmet egitiminin etik degerlerini gdz ardi etme egiliminde
oldugu yoniindeki endiseler, bu teknolojinin bir risk unsuru olarak degerlendirilmesi gerektigine isaret
etmektedir.

Katilimcilarin perspektifleri, yapay zekanin sosyal hizmet egitimi i¢in hem umut verici bir
potansiyel sundugunu hem de dogasinda énemli riskler tagidigini ortaya koymaktadir. Yapay zekanin
bilgi tabanimi genisletmek, 6gretim siireclerini zenginlestirmek ve pratik becerilerin gelistirilmesini
desteklemek i¢in degerli bir ara¢ oldugu goriilmektedir. Ancak, arastirma etigini zayiflatma, kiiltiirel
farkliliklar1 g6z ardi etme ve insani degerlere olan vurgu eksikligi gibi olumsuz etkiler de 6nemli
endiseler arasinda yer almaktadir. Bu bulgular, yapay zekanin sosyal hizmet egitimine entegrasyonunda,
avantajlarindan faydalanirken meslegin etik ve deger temellerini koruyan dengeli bir yaklasim
benimsenmesi gerektigini vurgulamaktadir.

Tartisma

Bu c¢alismanin bulgulari, yapay zekanin sosyal hizmet egitimine entegrasyonunun sundugu
firsatlar1 ve zorluklar1 vurgulamaktadir. Katilimcilar, yapay zekanin bilgi birikimini zenginlestirme,
beceri gelistirme ve arastirma uygulamalarini doniistiirme potansiyeline dikkat ¢cekerken, etik hususlar
ve kiiltiirel duyarhilik konusundaki endiselerini de dile getirmistir.

Oncelikle, ¢aligma, yapay zekanin sosyal hizmet egitiminde bilgi birikimini artirma kapasitesini
vurgulamaktadir. Katilimcilar, yapay zeka araglarinin uzmanlasmis bilgilere hizli erisim sagladigini,
Ogretim siireclerini zenginlestirdigini ve deneyimsel 6grenme i¢in sanal simiilasyonlar gibi yenilik¢i
icerik sunma yollar1 sagladigmi belirtmistir. Daha 6nceki aragtirmalarla tutarli olarak, yapay zeka
destekli sistemlerin kisisellestirilmis 6grenmeye olanak tanidig1 ve karmasik bilgilerin etkin bir sekilde
yayilmasimi sagladigi, dinamik bir egitim ortami olusturdugu goriilmiistiir (Haider, 2024; Toli &
Manasa, 2024). Yapay zeka, 6grencilere 6zel igerikler sunarak ve giincellemeleri ger¢ek zamanli olarak
saglayarak teorik bilgi ile pratik uygulama arasindaki boslugu doldurabilir ve 6grencilerin mesleki
gereksinimlere uygun bir sekilde donanimli hale gelmelerini saglayabilir.

Ikinci olarak, bulgular, yapay zekanin beceri gelistirme konusunda dnemli bir rol oynadigini ve
ozellikle aragtirma, teknolojik ve iletisim yetkinliklerinin gelistirilmesine katkida bulundugunu 6ne
siirmektedir. Katilimcilar, yapay zek&nin arastirma siireglerini hizlandirma, veri yonetimini iyilestirme
ve akademik yazim ile proje gelistirme i¢in yenilik¢i araglar saglama potansiyeline dikkat cekmistir. Bu
bulgular, yapay zekanin Ogrencilere teknolojik uyum ve yaratici problem ¢6zme becerilerini
kazandirmadaki etkinligini gosteren dnceki caligmalarla uyum i¢indedir (Asakura ve digerleri, 2020;
Singer, Baez & Rios, 2023). Ancak, yapay zekanin gercekten beceri gelistirmeye katkida bulunabilmesi
icin, sosyal hizmet programlarinin bu araglar1 yapilandirilmis bir miifredat i¢inde, profesyonel gelisimi
ve teknolojik yeterliligi 6nceliklendiren bir yaklagimla entegre etmesi gerekmektedir.

Avantajlarma ragmen, katilimcilar, yapay zekanin sosyal hizmet egitimine 0zgii degerleri
zayiflatma potansiyeli konusunda kritik endiseler dile getirmistir. Arastirma biitiinliigliniin 6neminin
azalmasi ve kiiltiirel duyarlilik riskleri gibi etik sorunlar, 6ne ¢ikan ana temalar olmustur. Bu endiseler,
Haider (2024) ve Joseph (2024) gibi arastirmacilarin da dikkat ¢ektigi lizere, yapay zekanin sinirlar1 goz
ard1 edilmeden benimsenmesine yonelik genel endiseleri yansitmaktadir. Bu riskleri en aza indirmek
icin, kapsayiciligi ve kiiltiirel yeterliligi onceliklendiren etik yapay zeka kullanimina yonelik diizenleyici
cergeveler olusturulmalidir. Bu tiir 6nlemler, yapay zeka teknolojilerinin faydalarii optimize ederken
sosyal hizmet egitiminin biitiinligiinii koruyacaktir.

Ayrica, ¢calisma, yapay zekanin bilgiye erisimi demokratiklestirme potansiyeli ile mesleki egitim
iizerindeki istenmeyen sonuclari arasindaki 6nemli bir gerilimi ortaya koymaktadir. Katilimcilar, yapay
zekanin vaka calismalarina ve pratik kaynaklara erisimi genisletmedeki yararliligini kabul etmekle
birlikte, yapay zekaya asir1 bagimliligin sosyal hizmet pratiginin temeli olan insan odakli yaklagimi
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zayiflatabilecegi konusunda uyarmustir. Ozellikle, yapay zekanin agirt kullanimi, elestirel diisiinme,
problem ¢6zme ve karar verme gibi temel becerilerin zamanla kdrelmesine neden olabilir ve sosyal
hizmet uzmanlarinin bagimsiz degerlendirme yapma yetisini siirlayabilir. Yapay zekanin sorumlu bir
sekilde entegrasyonu, teknolojik ilerlemelerin sagladigi avantajlardan yararlanirken empati, etik ve
kiiltiirel anlay1s gibi temel insan degerlerinin korunmasini gerektirir. Sosyal hizmet egiticileri bu nedenle
elestirel bir yaklasim benimsemeli ve yapay zekanin mesleki egitimde tamamlayici, ancak ikame edici
olmayan bir rol oynamasini vurgulamalidir.

Sonug¢

Bu calisma, yapay zekanin sosyal hizmet egitimi iizerindeki etkisiyle ilgili olarak iki 6nemli
noktay1 6n plana ¢ikarmaktadir: bilgi ve becerinin giiclii bir kolaylastiricisi olmasi, deger ve etigin
potansiyel bir sorun olusturmasi. Yapay zeka, sosyal hizmet 6grencilerinin egitim deneyimini ve
mesleki hazirligini zenginlestirmek icin 6nemli firsatlar sunarken, etik denetim ve stratejik entegrasyon
yoluyla ele alinmasi gereken zorluklari da ortaya koymaktadir. Bu sebeple yapay zekay1 sosyal hizmet
miifredatina sistematik olarak dahil etmek ic¢in, olasi riskleri azaltirken sorumlu bir sekilde
kullanilmasini saglayan yapilandirilmis yonergeler gelistirmek gereklidir. Bu da ancak miifredata yapay
zeka etigi, elestirel dijital okuryazarlik ve insan merkezli bir yaklasimi yerlestirerek, 6grencilere yapay
zeka ile diislinceli ve etik bir sekilde etkilesim kurma becerisi kazandirilarak basarilabilir. Gelecekteki
arastirmalar, yapay zekanin sosyal hizmet egitimi ve uygulamasi lizerindeki uzun vadeli etkilerine
odaklanmali ve teknolojik gelismeleri alanin temel ilkeleriyle uyumlu hale getirme stratejilerini
kesfetmelidir. Empatiyi, kiiltiirel yeterliligi ve etik sorumlulugu korurken yeniligi benimseyen bir
yaklagim benimseyerek, yapay zeka sosyal hizmet egitiminin gelecegini sekillendirmede degerli bir
varlik haline gelebilir.

Smirhhiklar

Bu ¢aligmanin dikkate almmasi gercken birkag énemli smirliligi bulunmaktadir. Ilk olarak,
aragtirma Orneklemi Tiirkiye'deki akademisyenlerle sinirli olup, bulgularin diger kiiltiirel ve egitim
baglamlarina genellenebilirligi kisitlayici olabilir. Ikinci olarak, arastirma siirecinin nitel ydnteme dayali
olarak yiiriitiilmesi yanlilik ihtimalini dogurmakta, ¢iinkii katilimcilarin yanitlart gercek deneyimlerini
veya uygulamalarini tam olarak yansitmayabilir. Son olarak, bu ¢alisma, yapay zekanin sosyal hizmet
egitimindeki roliine iliskin niteliksel i¢goriiler sunsa da, gelecekte nicel yontemleri igeren arastirmalar,
bu etkinin daha kapsamli bir sekilde anlasilmasina olanak saglayabilir.

Beyan ve Aciklamalar

1. Arastirmacilarin katki orami beyani: Arastirmada yazar, arastirmanin tasarimi, verilerin analizi,
yazim, diizenleme veya denetleme gibi agamalarin tamaminmda yer almigtir.

2. Cikar catismasi: Herhangi bir ¢ikar ¢atismasi bulunmamaktadir.

3. Etik Raporu: Bu arastirma gerceklestirmeden 6nce Mus Alparslan Universitesi Bilimsel
Aragtirmalar ve Yaymn Etik Kurulu'ndan etik onay almmustir (Onay No: 167629, tarih:
13/11/2024).

4. Arastirmanin Modeli: Bu arastirma nitel arastirma yaklagimi kullanilarak gergeklestirilmistir. Bu
yaklasim dogrultusunda arastirmanin amacina uygun olarak 78 akademisyenle derinlemesine
gorlismeler gergeklestirilerek elde edilen veriler analiz edilmistir.
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