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ABSTRACT

The concept of sustainability, which was first introduced in 1987, has gained
significant traction in the field of education. In recent years, the relationship
between sustainability and education has been a focal point of research, with the
prevailing view being that sustainability will become more operational through
education. In this context, the relationship between teachers' levels of sustainable
education tendency and their perceptions of national social responsibility has
gained significance. The present study was conceptualized with the assumption
that sustainable education tendency, which is inherently associated with the
concept of social responsibility, is also related to national social responsibility
perceptions. The present study aims to elucidate the relationship between
teachers' sustainable education disposition levels and their perceptions of social
responsibility. The study population consists of teachers working in the
provinces of Ankara, Kayseri, and Sivas. The final sample size comprised 605
teachers. The study employed the relational survey model, a quantitative
research method, to collect data. The collection of research data was facilitated
by the Sustainable Education Tendencies Scale and the Global Social
Responsibility Scale. The subsequent analysis employed a series of statistical
tests, including the Mann-Whitney U test, the Kruskal-Wallis H test, and formal
evaluation tests, to ascertain the existence of a significant relationship between
teachers' sustainability tendencies and their perceptions of social responsibility,
contingent upon specific variables.
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The Relationship Between Teachers' Sustainable Education Dispositions and Their Perceptions of
National Social Responsibility

Introduction

The efficacy of teachers' sustainable education tendencies in fostering individuals' social
responsibility awareness is a subject of considerable interest. In this regard, it is imperative to
examine the correlation between teachers' sustainable education inclinations and perceptions of
national social responsibility within the educational institutions where they are employed.

Sustainable Education

The notion of sustainability first emerged in academic discourse in 1987, marking its mainstream
introduction. The concept is generally used with its social, environmental, and economic
dimensions. The scope of sustainability encompasses a wide range of issues, including global
warming, environmental degradation, consumption, the restoration of degraded natural habitats,
urbanization, and related topics. These concepts, which permeate our daily lives, are, in essence, the
very subject of sustainability. However, the social dimension of the concept of sustainability is also
a salient factor. Education plays a pivotal role in both the social and economic dimensions of
sustainability. In our current global context, characterized by the intensive use of advanced
technology and scientific development, it is future generations, particularly our children, who are
likely to be most adversely affected by socioeconomic factors (Yavlak, 2022). In this regard, the
imperative for sustainable education grows increasingly pronounced.

Effective learning is predicated upon children's active participation in the educational process, with
all their senses engaged. Sustainable education necessitates the integration of children into social
life, nature, and the environment in its entirety. The concept of sustainability, therefore, necessitates
an integrative approach that encompasses all facets of the environment, including its social and
economic dimensions. Human beings are inextricably linked with nature, engaging in a perpetual
exchange with it, impacting it, and being impacted by it. Consequently, environmental education
occupies a pivotal role within the overarching concept of sustainability.

The actions of individuals in the technological domain invariably exert an influence on the natural
environment. Consequently, this phenomenon impacts various facets of human existence, including
but not limited to health, social life, and economic life. In light of these concerns, numerous
institutions and organizations have emerged with the objective of mitigating the adverse impacts of
human-nature interaction and optimizing the utilization of natural resources. Achieving this
objective necessitates a comprehensive educational approach, with a particular emphasis on
imparting knowledge to individuals, particularly children, across a wide range of disciplines.
Among these, environmental education is addressed under the titles of education about the
environment, education within the environment, and education for the environment. Education
activities focused on environmental issues within our educational institutions persist in their
mission to inform individuals about the intricate relationship between humans and the
environment, thereby fostering heightened awareness and interest in environmental matters.
Education in the environment is characterized by a student-centered approach, emphasis on hands-
on learning, and a holistic approach that integrates theoretical knowledge with practical application.
Education for the environment aims to ensure environmental progress; in this direction, individuals
are expected to take an active role in solving environmental problems. In this regard, concepts such
as environmental awareness, interest, knowledge, value, attitude, responsibility, and action
development assume paramount importance. Conversely, the concept of sustainability encompasses
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not only environmental concerns but also the intricate relationship between humans and nature,
thus necessitating a comprehensive examination of both. The notion of sustainable education has
been delineated as an educational paradigm wherein socio-cultural concerns, including liberty,
security, solidarity, equality, and justice—which pertain to the continuity of life in its social,
international, and individual dimensions—are addressed (Yavlak, 2022). Brand (2002) has asserted
that the notion of sustainability encompasses not only environmental impacts but also dimensions
such as the economy and social welfare. The multidimensional needs of the human factor necessitate
the integration of sustainability with environmental and economic fields, as previously articulated
by Blowers (2003) and Sachs (2019). In the architectural dimension of the concept of sustainability,
many titles such as easy access as a social benefit, bringing people with disabilities into society, and
quality of life are listed from the examination of school buildings (Kiigiik, 2016). To enhance
educational environments, the integration of plants and trees into school gardens, along with
opportunities for experiential learning, has emerged as a sustainable education trend (Yalgin, 2022).

Education for sustainable development is defined as a transformative learning process. The
integration of sustainable education in academic institutions provides students, educators, and
educational systems with the requisite knowledge and cognitive frameworks necessary to foster the
well-being of human lives and safeguard the systems on which human existence depends, thereby
paving the way towards economic prosperity and responsible citizenship (CISE, 2016). The
Sustainable Development Goals Development Report (2019) of the Presidency of the Republic of
Turkey's Strategy and Budget Directorate underscores the imperative for cultivating teacher
competencies in pedagogical domains, ensuring they impart education in psychological and social
dimensions, thereby fostering continuity within the education system and ensuring the inclusion of
disadvantaged groups. The education of students from disadvantaged groups is also included in the
sustainable development goals (Karatekin, 2021).

In order to enhance environmental protection and sustainability, it is imperative for individuals to
acquire new competencies in various disciplines (Topcu et al., 2022). Education has been identified
as the most effective means of achieving this objective. Education is widely recognized as the
cornerstone of the sustainable development of the global population. This notion has been
underscored in numerous national and international documents, including the declaration adopted
by the environment ministers of the United Nations Economic Commission for Europe (UNECE)
member countries during the Fifth Ministerial Conference in 2003. This document underscores the
role of education in fostering a sustainable environment, promoting sustainable development, and
fostering peace (UNECE, 2003). In light of these principles, countries were invited to integrate
sustainable development into their educational programs at all levels. Subsequent to this, in 2004,
the "Draft UNECE Strategy for Education" was adopted in Geneva. Subsequently, on March 23,
2005, the UNECE Strategy on Education for Sustainable Development was formally endorsed during
a high-level meeting. This strategy asserts that environmental concerns should be incorporated into
other aspects of education through an integrated approach to education for sustainable development
(UNECE, 2005). These developments indicate a necessity for educators to assume new roles that can
facilitate sustainable development. This necessity demands the implementation of novel approaches
in teacher education, the conception of innovative models for the educational process, the
development of new methods, and the updating of the content of teacher education.

Social Responsibility

Social responsibility, which is closely related to the concept of morality (Demir & Songiir, 1999),
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requires acting in equity. This concept encompasses moral values such as truthfulness, impartiality,
and justice. The concept of social responsibility encompasses various domains, including economic,
legal, ethical, and common sense aspects. Furthermore, this multifaceted concept encompasses sub-
dimensions such as altruistic social responsibility, national social responsibility, corporate social
responsibility, and economic social responsibility (Yanik & Tiirker, 2012). In this context, social
responsibility is defined as the moral obligation of individuals to contribute to the betterment of
society (Karatepe & Ozan, 2017). Conversely, national social responsibility entails the
acknowledgement of both the positive and negative aspects of one's society, both historically and in
the present, and the assumption of responsibility to preserve the cultural, moral, and ethical values
of the nation to which an individual feels a sense of belonging for the benefit of humanity (Baser,
2015).

Social responsibility is an indicator of the current analysis of sustainability. It delineates the
establishment of relationships and the implementation of changes in institutions and organizations
in order to respond to the demands of society. However, different challenges may arise related to
the socially responsible production and distribution of new technologies, professional skills, and
knowledge by companies (Niebles et al., 2018). In this regard, corporate social responsibility can be
delineated as the voluntary integration of social and environmental concerns of companies into their
business activities and relationships with stakeholders (European Commission, 2019).

The concept of social responsibility is shaped by two main factors. Firstly, it is influenced by the
adherence of individuals or businesses to economic and legal conditions. Secondly, it is shaped by
the pursuit of a working strategy and policy in accordance with business ethics and the expectations
of the people and institutions surrounding them. The ultimate goal of social responsibility is to make
people happy and satisfied. In essence, social responsibility signifies the cognizance of individuals
or organizations' obligation to the society in which they reside. This notion encompasses the
proactive consideration of the ramifications of actions and behaviors, anticipating their
repercussions. Individuals and organizations that demonstrate a sense of responsibility towards
society are often engaged in corporate social responsibility initiatives, particularly in the context of
sustainability. In this regard, the concepts of sustainability and social responsibility are
complementary. The concept of social responsibility makes an important contribution to sustainable
development and sustainability. The overarching objective of both concepts is to act in a manner
that does not adversely impact the needs of future generations while addressing the present-day
needs of individuals (Engin & Akgoz, 2013).

According to Eraslan (2011), individual responsibility is defined as "the state of consciousness of
individuals towards society.” In response to this concept, various models have been developed to
measure and concretize individuals' social responsibility behaviors (Filiz & Demirhan, 2018).
Concurrently, a plethora of concepts have been employed under the umbrella of sustainability and
social responsibility. In the contemporary digital era, characterized by the pervasive influence of
digitalization and digital communication, the notion of digital social responsibility has emerged as
a prominent theme in academic discourse (Alptekin, 2020). In this regard, it has been determined
that the concepts of sustainability, understood as the ability to meet one's own needs without
compromising the needs of future generations, and social responsibility, defined as the capacity for
strategic awareness regarding this awareness, are interconnected (Engin & Akgoz, 2013). A shared
characteristic of these concepts is transparency (Yanik & Tiirker, 2012).

The Republic of Tiirkiye is among the nations that have endorsed the 2030 Sustainable Development
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Goals, incorporating these objectives into its strategic development plans to achieve them (Yereli &
Unal, 2022). The Strategy and Budget Directorate of the Presidency of the Republic of Tiirkiye has
established targets to be accomplished by 2030 within the framework of the Sustainable
Development Goals. The sustainable development goals assessment report on education
(Presidency of Strategy and Budget, 2019) encompasses 10 goals, which can be categorized under
three overarching themes: access to education, equality, and lifelong learning opportunities. The
fourth sustainable development goal in the report, which aims to develop and improve a quality
education system, has the potential to advance almost all sustainable development goals, from
poverty reduction to quality employment, from gender equality to economic growth.

The tendency of individuals to prioritize sustainable education has been demonstrated to influence
their level of global social responsibility (Aytar, 2019). Teachers, as the primary educators, assume a
pivotal role in imparting the necessary skills and knowledge to students, empowering them to
engage with these issues in their education. However, for teachers to be effective in this regard, it is
essential that they have first internalized these competencies. A competent teacher is one who has
acquired professional competencies and acts in a way that contributes to social development in
education and training processes (Tapia, 2019). These professional competencies encompass a range
of skills, including mindfulness (e.g., emotion identification and recognition, self-efficacy), self-
management (e.g., impulse control and stress management), social awareness (e.g., empathy and
respect for others), communication (e.g., relationship management), and responsible decision-
making (e.g., problem solving, personal, social, and ethical responsibility) (Ahmed et al., 2020).
Determining teachers' sustainable education tendencies and their perceptions of national social
responsibility is imperative in this respect. The present study aims to deepen the understanding of
effective education strategies in the context of sustainability and social responsibility, and to
ascertain the relationship between teachers' perceptions of national social responsibility and their
sustainable education tendencies.

The present study sought to ascertain the correlation between teachers' sustainable education
tendencies and their perceptions of social responsibility, while taking into account a range of
variables. Additionally, the role of educational institutions and teachers in cultivating social
responsibility awareness among individuals with sustainable educational tendencies within the
national context was investigated. The study sought to address the following research questions:

1. Whatis the level of teachers' sustainable education tendencies?

2. Do the sustainable education tendency levels of teachers show significant differences
according to their gender, seniority, subject areas, and the types of schools they work in?

3. What is the level of teachers' perception of national social responsibility?

4. Do teachers' perceptions of national social responsibility according to their own perceptions
show significant differences according to their gender, seniority, the type of school they work
in, and their subject areas?

5. Is there a significant relationship between teachers' sustainable education tendency levels
and their perception levels of national social responsibility?

Method

This study employs a descriptive research design, utilizing a quantitative methodology. The
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relational survey model, a type of quantitative research design, was deemed appropriate for the
study's design. The objective of correlational survey models is to ascertain the presence and/or extent
of co-variance between two or more variables (Cohen et al., 2005; Karasar, 2014). In the context of
such studies, also designated as correlational research, the variables are not intervened in any way
(Buiytikoztiirk et al., 2020). Correlational analysis involves the examination of relational situations,
and variance analysis enables the comparison of variables (Giirbiiz & $Sahin, 2018). In the course of
the research data analysis, non-parametric tests, Kruskal-Wallis H, Mann-Whitney U, and Spearman
correlation analysis were employed when the data did not conform to a normal distribution. The
ethical approval for this research was granted by the Research Ethics Committee of the Faculty of
Educational Sciences at Cumhuriyet University (decision number E-50704946-100-412293 dated
25/03/2024).

The Population and Sample

The study population is the Central Anatolia Region. The selection of Ankara, Kayseri, and Sivas
provinces was determined by the convenience sampling method due to their contributions in
facilitating the researcher's access to participants and conducting the research (Biiyiikoztiirk et al.,
2020). In Ankara, Kayseri, and Sivas provinces, a total of 110,409 teachers were employed in
preschool, primary school, secondary school, and high school institutions in 2024. Of these, 77,852
teachers were employed in Ankara (Ankara Provincial Directorate of National Education, 2024),
23,084 teachers were employed in Kayseri (Kayseri Provincial Directorate of National Education,
2024), and 9,473 teachers were employed in Sivas (Sivas Provincial Directorate of National
Education, 2024). According to Karasar's (2014) formula, reaching 383 people with 95% confidence
level and 5% confidence interval is considered sufficient for a population of 110409 teachers. In
instances where the number of participants is determined based on the population size of 110,409
teachers, it is considered sufficient to include at least 384 teachers in the sample (Krejcie & Morgan,
1970, as cited in Cohen et al., 2005). In this context, a sample of 605 teachers was deemed sufficient
for the study. During the data collection process, the researchers visited various schools in Ankara,
Kayseri, and Sivas provinces to reach teachers and administered scales to volunteer teachers. The
demographic characteristics of the participants in the sample are enumerated in Table 1.

Table 1
Sample Size
Variable Categories f %
Gender Female 328 54
Male 277 46
Total 605 100
School type Preschool 45 7,44
Primary School 187 30,93
Secondary School 155 25,60
High School 218 36,03
Total 605 100
Participating teacher Ankara 205 33,89
(by province) Kayseri 206 34,04
Sivas 194 32,07
Total 605 100

As indicated in Table 1, 54% of the teachers participating in the study were female and 46% were
male. Furthermore, the data reveal that 7.44% of the participants were employed in preschool
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education institutions, 30.93% in primary schools, 25.60% in secondary schools, and 36.03% in
secondary education institutions. The geographical distribution of the participants is also
noteworthy. A significant proportion, 33.89%, were based in Ankara, followed by Kayseri (34.04%)
and Sivas (32.07%), which are located in the central region of Turkey.

Data Collection Tools and Process

In this study, data were collected through the following instruments: the Personal Information Form,
the Sustainable Education Tendency Scale, and the Global Social Responsibility Scale. In the context
of the research, the Sustainable Education Tendency Scale developed by Kdybas: Semin (2020) was
employed to ascertain teachers' sustainable education tendencies, while the Global Social
Responsibility Scale developed by Bager and Kiling (2015) was utilized to assess teachers'
perceptions of national social responsibility.

The "Sustainable Education Disposition Scale," a one-dimensional instrument developed by Koybasi
Semin (2020), comprises 32 items. The reliability (internal consistency) coefficient of the scale was
calculated as a=.96 by Kdoybasi Semin (2020). Furthermore, the results of the exploratory factor
analysis of the scale (CFI=.95; TLI=.95; RMSEA=.01; SRMR=.05) indicate its usability (Kline, 2015). In
the present study, the reliability (internal consistency coefficient) of the scale was determined to be
a=.95.

The "Global Social Responsibility Scale," developed by Baser and Kiling (2015), was utilized to
ascertain teachers' perceptions of national social responsibility. The researchers found the scale to
be reliable, with alpha coefficients of .89 for the whole scale, .88 for the Action Oriented
Responsibility sub-dimension, .74 for the Ecological Responsibility sub-dimension, .77 for the
Altruistic Responsibility sub-dimension, and .73 for the National Responsibility sub-dimension. In
the present study, the reliability (internal consistency) coefficient of the scale was found to be a=.80
in the whole scale and a=.64 in the National Responsibility sub-dimension. It is noteworthy that the
present study was designed to address the sustainable education tendencies of teachers exclusively
on a national scale. Consequently, the analyses were constrained to utilize data from the national
social responsibility sub-dimension.

Data Analysis

The data collected in the study were transferred to the SPSS data analysis program. Initially,
descriptive statistics were utilized to ascertain the extent of sustainable educational leadership and
global social responsibility perceptions among teachers. In this context, mean, minimum, maximum,
and standard deviation values were calculated with the data obtained from the Sustainable
Education Tendency Scale and Global Social Responsibility Scale. The scores obtained from 5-point
Likert-type scales were interpreted by considering the following score ranges:

1.00 - 1.80: Very Low
1.81 - 2.60: Low

2.61 - 3.40: Median
3.41 —4.20: High

4.21 - 5.00: Very High
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The normality test, which was conducted to ascertain the presence of normal distribution, revealed
that both Kolmogorov-Smirnov (sig=.000, p<.005) and Shapiro-Wilk (sig .00= p<.005) tests were
applied for both scales. The results of these tests indicated that normal distribution was not
supported. Given the absence of normal distribution in the data analysis process, non-parametric
tests, including Kruskal-Wallis H, Mann-Whitney U, and Spearman's correlation analysis, were
employed.

Findings
Teachers' Sustainable Education Dispositions

To assess the teachers' inclination towards sustainable education, a descriptive statistical analysis
was conducted using data obtained from the sustainable education tendency scale. The mean,
minimum, maximum, and standard deviation scores were calculated. The ensuing results are
delineated in Table 2.

Table 2

Sustainable Education Tendency Scale: Mean, Minimum, Maximum, and Standard Deviation.

Sub-Dimensions X sd Minimum Maximum

Sustainable education tendency 3,80 23,48225 32 160

Upon examination of Table 2, it becomes evident that teachers exhibit a high level of perception in
the sustainable education tendency dimension (x=3.80). The high sustainable tendency levels
exhibited by teachers are indicative of their positive perceptions regarding sustainability. This
finding can be regarded as a favorable indicator for educational organizations and schools.

An Examination of Teachers' Sustainable Education Tendency Levels in Terms of Various
Variables

The second research question sought to ascertain whether there were significant differences in
sustainable education tendency levels among teachers based on gender, seniority, subject area, and
school type.

Sustainable Tendency Levels by Gender

The results of the non-parametric Mann-Whitney U test, conducted to determine whether the scores
on the Sustainable Education Disposition Scale differ significantly according to gender, are
presented in Table 3.

Table 3

Mann Whitney-U Test Results of Sustainable Education Tendency Scale Scores According to Teachers’
Gender Variable

Scale and sub- Total
dimensions Variable Groups n MeanRanks Ranks U Z p
Sustainable Gender Female 328 309,63 101558
education Male 277 295,15 81757 43254 -1,015 0,31
tendency Total 605
p<.05
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As indicated by the findings presented in Table 3, the Sustainable Education Tendency levels
observed among teachers within the context of their respective schools do not exhibit substantial
disparities based on gender (U= 43254, p<.05). While there is no statistically significant difference
between the two groups, as indicated by the mean scores, it can be posited that female teachers
exhibit a higher perception of sustainable education tendency (x=309.63) compared to male teachers
(x=295.15). This finding suggests that the absence of a substantial disparity in sustainable education
tendencies between female and male teachers is a favorable indication for both genders.

Sustainable Tendency Levels According to Seniority, Subject Area, and School Type

The results of the non-parametric Kruskal-Wallis H test, conducted to determine whether
sustainable education disposition scores differed according to teachers' seniority, subject area, and
school type variables, are presented in Table 4.

Table 4

Kruskal Wallis-H Test Results of Sustainable Educational Leadership Scale Scores According to Seniority,
School Type, Subject Area Variables

Sub-
Dimensions Variable Groups N Mean Ranks X df p
Sustainable Seniority 1to 10 114 300,58 5,106 4 0,277
Education 10to 15 137 305,58 4
Tendency 15 to 20 108 328,08 4
20 to 25 99 304,65 4
25+ 147 278,85 4
Total 605
School Preschool 45 400,3 42,955 3 0,000
Level Primary School 187 349,53 3
Secondary School 154 277,19 3
High School 219 261,42 3
Total 605
Subject Humanities 428 321,35 16,653 2 0,000
Areas Numerical 81 269,08 2
Vocational courses 96 249,83 2
Total 605
*p<.05

As indicated in Table 4, the findings reveal that, in the opinion of the teaching staff, there is no
statistically significant difference in terms of seniority (x=5,106, p>.05). However, a statistically
significant difference was observed in relation to the type of school level (x=42,955, p<.05) and subject
area (x=16,653, p<.05) variables. The conclusion that can be drawn here is that teachers' working
hours do not create a differentiation in their sustainable education tendencies. This finding suggests
that teachers with similar working hours exhibit comparable tendencies. However, a difference in
teachers' sustainable education tendencies is observed across different subject areas. One potential
explanation for this variation could be the content of pre-service education in certain subject areas,
which may have a closer alignment with sustainability-related issues. A similar phenomenon may
also be observed in terms of school type. It is plausible that certain school types may exhibit a greater
inclination towards sustainable education, while others may demonstrate a lesser degree of interest.

The results of the non-parametric Mann-Whitney-U test, conducted to determine which school types
caused the significant difference between school levels, are given in Table 5.
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Table 5

Mann Whitney-U Test Results of Sustainable Education Tendency Scale Scores According to Teachers’
School Type Variable

Sub- Mean
Dimensions  Variable Groups n Mean Ranks Totals U Z p
Sustainable School Preschool 45 133,41 6003,5 3446,5 -1,88 0,059
education type Primary School 187 112,43 21024,5
tendency Total 232
School Preschool 45 131,29 5908 2057 4,144 0,000
type Secondary 154 90,86 13992
School
Total 199
School  Primary School 187 189,84 35500,5 108755 -3,88 0,000
type Secondary 154 148,12 22810,5
School
Total 341
School  Primary School 187 235,26 43993,00 14538 -5,04 0,000
type High School 219 176,38 38628,00
Total 406
School Preschool 45 181,60 8172,00 2718 -4,73 2,16
type High School 219 122,41 26808,00
Total 264
School Secondary 154 193,22 29755,5 15905,5 -0,93 0,35
type School
High School 219 182,63 39995,5
Toplam 373
*p<.05

Asindicated in Table 5, the findings reveal that there is no statistically significant difference between
preschool and primary school institutions (U= 3446,9, p>.05), between preschool and high school
teachers (U= 2718, p>.05), and between middle school and high school teachers (U= 15905,5, p>.05).
However, a statistically significant difference was observed between preschool and middle school
teachers, in favor of middle school teachers (U= 2057, p<.05). Additionally, a significant diffeerence
was identified between primary and middle school teachers, in favor of primary school teachers (U=
10875,5, p<.05). Finally, a similar pattern was noted between primary and high school teachers, in
favor of primary school teachers (U= 14538, p<.05). These findings suggest that primary school
teachers exhibit a higher propensity for sustainable education practices. This phenomenon can be
attributed to the heightened sensitivity of primary schools to sustainability and sustainable
education issues, as well as the availability of a more extensive array of program content and
practices tailored to this level. The results of the non-parametric Mann-Whitney-U test, which was
conducted to ascertain the origin of the significant difference in subject area variables, are presented
in Table 6.
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Table 6

Mann Whitney-U Test Results of Sustainable Education Tendency Scale Scores According to Teachers’
Subject Area Variable

Mean
Sub-Dimensions Variable Groups n  Mean Ranks Totals U V4 p
Sustainable Subject Humanities 428 261,99 112131,5 14342,5 -2,465 0,014
education Area Numerical 81 218,07 17663,5
tendency Total 509
Humanities 428 273,86 117210,5 15683,5 -3,626 0,000
Vocational 96 211,87 20339,5
Courses
Total 524
Numerical 81 92,01 7453 3644  -0,719 0472
Vocational 96 86,46 8300
Courses
Total 177
*p<.05

As indicated in Table 6, the teachers' perceptions indicate that there is no statistically significant
difference between numerical and vocational courses (U= 3644, p>.05). However, a significant
difference emerges when comparing humanities and numerical subject areas, with teachers teaching
humanities subjects demonstrating superior performance (U= 14342.5, p<.05). A similar yet less
pronounced difference is observed between subject teachers of humanities and vocational courses,
with teachers instructing humanities courses exhibiting higher performance (U=15683.5, p<.05). This
finding suggests that teachers specializing in the humanities courses exhibit higher levels of
commitment to sustainable education.

Teachers' Perceptions of National Social Responsibility

The third inquiry addressed in this study pertains to teachers' perceptions of national social
responsibility. To address this inquiry, the Global Social Responsibility scale was administered to
the teaching population. A descriptive statistical analysis was performed on the sub-dimensions of
the scale, and mean, minimum, maximum, and standard deviation scores were calculated. The
ensuing results are delineated in Table 7.

Table 7

Global Social Responsibility Scale National Social Responsibility Sub-dimension Mean, Minimum,
Maximum, and Standard Deviation Values

Sub-Dimensions X sd Minimum Maximum

National Social

Responsibility 345  3,69018 6 30

As indicated by the results presented in Table 7, teachers exhibited a high level of national social
responsibility (x=3.45). A fundamental responsibility of the educational institution is to cultivate
students into individuals who are both individually and collectively responsible. The social
responsibility regulation, meticulously crafted for this purpose, delineates the duties and
responsibilities of school administrators and educators. The specific activities to be implemented for
the realization of these social responsibility outcomes are outlined in detail in the MoNE (2023) social
responsibility regulation. Achieving these objectives is contingent upon educators possessing a
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profound understanding of this imperative. In this regard, it is imperative that teachers hold a
profound understanding of national social responsibility.

Teachers’ Perceptions of National Social Responsibility in Terms of Various Variables

One of the research questions posited is whether teachers' perceptions of national social
responsibility demonstrate significant differences according to gender, seniority, type of school they
work in, and subject area variables. To this end, the Mann-Whitney-U test was initially conducted.
The results of this non-parametric test, which were used to determine whether the scores on the
global social responsibility scale (national social responsibility sub-dimension) differed according to
gender, are presented in Table 8.

Table 8

Mann Whitney-U Test Results of Global Social Responsibility Scale Scores According to Teachers’ Gender
Variable

Mean
Sub-Dimension Variable Groups n  Mean Ranks Totals U Z p
CSR National Gender Female 328 299,56 98555 44270 -0,607 0,544
Social Male 277 308,18 83366
Responsibility Total 605
*p<.05

As indicated in Table 8, according to the perceptions of educators, the level of the CSR National
Social Responsibility sub-dimension in their institutions does not demonstrate a statistically
significant difference according to gender (U= 44270, p<.05). However, upon examination of the
mean scores, it can be posited that male teachers exhibit a more favorable perception of national
social responsibility in comparison to their female counterparts.

Social Responsibility Perceptions According to Seniority, Subject Area, and School Type

The results of the non-parametric Kruskal-Wallis H test, conducted to determine whether the scores
on the Corporate Social Responsibility scale (national social responsibility sub-dimension) differed
according to teachers' seniority, subject area, and school type, are presented in Table 9.

As indicated in Table 9, teachers' perceptions of national social responsibility do not vary
considerably according to the variables of seniority (x=5.734, p>.05), school type (x=4.625, p>.05), and
branch (x=13.921, p>.05). These findings suggest that teachers at all levels possess an awareness of
social responsibility. Furthermore, a positive correlation is observed between teachers' length of
service and their perceptions of social responsibility. The absence of statistically significant
disparities in teachers' perceptions of national social responsibility, as influenced by the variables
examined in this study, is indicative of a positive trend.
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Table 9

Kruskal Wallis-H Test Results of Global Social Responsibility Scale National Social Responsibility Dimension

Scores According to Seniority, Subject Area, School Type Variables

Mean -
Scale Groups n Ranks X df p
Seniority National Social 1to 10 114 279,61 5,734 4 0,22
Responsibility 10 to 15 137 320,32 4
Dimension 15 to 20 108 288,97 4
20 to 25 99 324,75 4
25+ 147 298,99 4
Total 605
School type ~ National Social Preschool 45 354,87 4,625 3 0,201
Responsibility  Primary School 187 303,91 3
Dimension Secondary 155 292,15 3
School
High school 218 300,63 3
Total 605
Subject Area  National Social Humanities 429 311 3,921 2 0,141
Responsibility Numerical 81 269,68
Dimension ngi,;lsoer;al o5 208 54 )
Total 605
*p<.05

The Relationship between Teachers' Sustainable Education Dispositions and Levels of National
Social Responsibility

The fifth research question that the study seeks to answer is the relationship between teachers'
sustainable education disposition levels and national social responsibility levels. To this end, a
Spearman correlation test was conducted to ascertain the relationship between the sustainable
education disposition scale and the global social responsibility scale sub-dimension national social
responsibility scores. The resulting correlation and significance values were then calculated. The
ensuing analysis yielded results that are concisely outlined in Table 10.

Table 10

Spearman Correlation Analysis Results of Sustainable Education Disposition Scale and (CSR) National Social
Responsibility Sub-dimension

Sub-Dimension N X sd r(603) p
National Social Responsibility 605 20,703 3,69018 184 .00
Sustainable Education 605 121,676 23,4825 1

* The correlation is significant at p< 0.01 level.

As demonstrated in Table 10, a positive, significant, and weak relationship (p.05) is observed
between the level of sustainable education tendency perceived by teachers and global social
responsibility scale sub-dimension national social responsibility scores (r=.184). Consequently, it can
be posited that teachers who perceive national social responsibility, a sub-dimension of the global
social responsibility scale, at a high level also perceive sustainable education tendencies in their
schools at a higher level. A thorough examination of the extant literature reveals a paucity of studies
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that directly address the relationship between teachers' sustainable education tendencies and
national social responsibility levels.

Discussion, Conclusion, and Recommendations

The present study sought to ascertain the sustainable education tendencies and national social
responsibility perceptions of teachers in Ankara, Kayseri, and Sivas provinces. The study's findings
indicated that the sustainable education tendency levels of teachers were high. This finding suggests
that teachers possess a robust perception of sustainable education. This finding aligns with the
conclusions of Bulut and Cakmak (2018), who reported a consensus among educators regarding the
importance of sustainable development education. The study further explores the gender dynamics
of sustainable education tendencies in schools, finding no significant differences in teacher
perceptions based on gender. However, a subsequent analysis of mean scores reveals that female
teachers exhibit a higher perception of sustainable education tendencies compared to their male
counterparts. This finding aligns with the results of Oztiirk Demirbas's (2015) study, which
examined the sustainable development awareness levels of pre-service teachers and found no
significant differences in these levels based on gender.

Teachers' perceptions indicate that the level of SEE in schools is not significantly influenced by
seniority. This finding stands in contrast to the results reported by Akkas (2023), who examined
teachers' perceptions regarding the effective utilization of human resources in schools within the
context of sustainable educational leadership. The study, which was conducted as part of an
investigation into the relationship between teachers' perceptions of sustainable educational
leadership in primary schools and their educational philosophy beliefs, revealed a decline in
perceptions due to an increase in professional seniority. A statistically significant difference was
observed according to school types and subject area variables. Teachers' perceptions indicate that
there is no significant difference in the level of sustainable education tendency in their schools
between preschool and primary school institutions, between teachers working in preschool and high
school, and between teachers working in secondary and high school. However, a notable distinction
emerges when comparing teachers working in preschool and secondary schools, with a clear
preference for those in secondary schools. A significant difference emerges when comparing
teachers working in primary and secondary schools, with a pronounced preference for those in
primary schools. A similar pattern is observed when primary and secondary schools are compared,
with a significant difference favoring primary school teachers. In summary, the present study
suggests that sustainable education tendencies are more prevalent among primary school teachers
than among those working in other schools. A parallel study in the extant literature revealed that
teachers exhibited substantial support for primary schools based on their institution's type and
seniority. The investigation further demonstrated a marked preference among teachers with 21 to
25 years of experience, though no substantial disparities were observed with respect to gender
(Caliskan Tiiylii, 2022). In another study conducted by the author (2023), it was determined that
there was no significant difference in the perception of sustainable leadership according to teachers'
seniority, gender, and school type variables. The subject area variable revealed a significant
difference in favor of teachers instructing humanities subjects (Yazar, 2023).

The teachers' perceptions indicate that there is no significant difference in the level of SEE in their
schools between the subject teachers teaching numerical and vocational courses. However, a notable
distinction emerges when comparing humanities and numerical subjects, with teachers instructing
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humanities courses demonstrating a pronounced advantage. A similar pattern is observed in the
comparison between humanities and vocational courses, where subject teachers instructing
humanities courses again exhibit a marked superiority. This finding suggests that teachers
specializing in the humanities subjects exhibit higher levels of sustainable education tendencies
compared to their counterparts in other subject areas. Anotherstudy, which was based on teachers'
subject areas, yielded similar results, with teachers' perceptions of sustainable education showing
significant results in favor of classroom teachers. These findings align with those of this study
(Caligskan Tiiylii, 2022).

It has been established that educators possess a profound understanding of national social
responsibility. According to the perceptions of the teachers, the level of the national social
responsibility sub-dimension of the corporate social responsibility scale in their schools does not
differ significantly according to gender. The mean scores reveal that male teachers exhibit a more
positive perception of national social responsibility compared to their female counterparts. This
finding is corroborated by studies in the literature (Giidiil & Sagir, 2024; Koriikcii & Tangiilii, 2021;
Recepoglu, 2022; Simsek & Mete, 2022; Yazic1 & Seggin, 2018) that have found no significant
differences in national social responsibility levels according to gender. Conversely, there are studies
that demonstrate significant disparities in favor of women in national social responsibility levels
(Bakir et al., 2022; Biiytikdogan, 2017; Kirilmaz et al., 2018). Additionally, there are studies that reveal
significant disparities in favor of men (Kiigiiksen & Budak, 2017). The findings of these studies do
not overlap with the current study.

A close examination of the extant literature reveals an absence of significant disparities in teachers'
perceptions of national social responsibility according to seniority. A paucity of research exists that
has examined teachers' national social responsibility levels in terms of seniority, school type, and
subject area. However, the study conducted by Bakir et al. (2022) revealed a significant difference in
national social responsibility levels among teachers based on their age, with those between the ages
of 25 and 35 demonstrating a notable distinction from their younger and older counterparts. Given
that teachers in the 25-35 age range may have an estimated seniority of 1-10 years, it is observed that
the study conducted by Bakir et al. (2022) does not overlap with the current study. Teachers' national
social responsibility levels demonstrate negligible variation according to school type and subject
area variables. In the study conducted by Bakir et al. (2022), the national social responsibility levels
of classroom teachers were found to be high. Conversely, Yazici and Secgin's (2018) findings
indicated that pre-service teachers exhibited medium levels of national social responsibility.
Recepoglu (2022) also found that the national social responsibility levels of pre-service social studies
teachers were at a medium level. Koriikcli and Tangiilii (2021) also found the national social
responsibility levels of social studies teachers to be at a medium level. Kiigiiksen and Budak's (2017)
study, however, found that the national social responsibility level of high school students was high.
In the studies incorporating university students as participants, the levels of national social
responsibility were found to be moderate, as reported by Biiyiikdogan (2017) and Kiiglictiren (2022).
A subsequent examination of extant literature reveals that the levels of national social responsibility
in different samples are at a medium level. These outcomes are analogous to those observed in the
present study (x=3.45). The study by Giidiil and Sagir (2024) revealed that there was no significant
difference in terms of the seniority variable. Consequently, the outcomes of the study conducted by
Gidiil and sagir (2024) corroborate those of the present study.

A positive, significant, and moderate relationship has been demonstrated between the level of
sustainable education tendency perceived by teachers and the scores of the global social
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responsibility scale sub-dimension of national social responsibility. Consequently, it can be posited
that teachers who perceive national social responsibility, a sub-dimension of the global social
responsibility scale, at a high level also perceive sustainable education tendencies in their schools at
a higher level.

Given the generally high levels of sustainable education tendencies and perceptions of national
social responsibility among teachers, it is essential to provide them with material and moral support
to enhance sustainable development goals, social justice, and welfare. A notable finding is that
teachers in primary schools exhibit higher levels of sustainable education tendencies compared to
their counterparts working at other levels. This is a positive indicator that teachers working in
primary schools, which represent the initial stage of basic education, are cognizant of the concept of
sustainability. Given the high levels of sustainable education tendency exhibited by teachers at other
levels, educational institutions should assume a leadership role in promoting the principles of
sustainability to students and various societal segments. This research indicates that teachers exhibit
high levels of national social responsibility perception, social justice, equity, social welfare,
solidarity, and related concepts. Therefore, social activities organized by teachers and activities of
lifelong learning institutions should be enriched based on the idea that concepts such as social
justice, equity, social welfare, and solidaritycan be imparted to individuals through teachers. The
implementation of more intensive teacher-community meetings should be prioritized. Teachers
should provide social activities, experiential learning, and practical training activities for parents.
Given the direct impact of all work carried out in the context of sustainability on social responsibility,
it is essential to continue this work by identifying common achievements and establishing shared
goals.

Ethics Committee Approval: Sivas Cumhuriyet University Rectorate Educational Sciences Research Proposal
Ethics Evaluation Board decision dated 25.03.2024 and numbered E-50704946-100-412293.

Author Contributions: The authors contributed equally to this research.

Conflict of Interest: The authors declare that there is no potential conflict of interest.

944



Uluslararas: Tiirk Egitim Bilimleri Dergisi,
2025, 13 (2), 929-963
https://doi.org/10.46778/goputeb.1620360

F
A

ISSN: 2148-2314

Ogretmenlerin Siirdiiriilebilir Egitim Egilimleri ile Ulusal Sosyal

Sorumluluk Algilar1 Arasindaki Iliski

Yakup Yigitd & thsan Topgub & Orhan Cingtz¢ ® Murat Yigittekind &

a Doktora Ogrencisi, Sivas Cumhuriyet Universitesi, Sivas, Tiirkiye, yakup5883@gmail.com

b Dog. Dr., Sivas Cumhuriyet Universitesi, Sivas, Tiirkiye, ihsantopcu@cumhuriyet.edu.tr

€ Doktora Ogrencisi, Sivas Cumhuriyet Universitesi, Sivas, Tiirkiye, orhancingoz38@gmail.com

d Doktora Ogrencisi, Sivas Cumhuriyet Universitesi, Sivas, Tiirkiye, muratyigittekin@outlook.com

OZET

MAKALE BILGISi

Tk olarak 1987 yilinda kullanilmaya baglayan siirdiiriilebilirlik kavrami egitim
alaninda da giincel olarak kullanilmaktadir. Son zamanlarda siirdiiriilebilirlik ile
egitim iligkisi tizerinde durulmakta ve stirdiiriilebilirligin egitim yoluyla daha
¢ok islerlik kazanacagi kabul edilmektedir. Bu c¢ercevede Ogretmenlerin
siirdiiriilebilir egitim egilim diizeyleri ve ulusal sosyal sorumluluk algilar
arasindaki iligki de 6nem kazanmaktadir. Sosyal sorumluluk kavrami ile ayni
alani paylasan siirdiiriilebilir egitim egiliminin ulusal sosyal sorumluluk algilar
ile iligkili oldugu diisiincesi ile bu arastirma tasarlanmistir. Bu baglamda mevcut
calismanin amaci 6gretmenlerin siirdiiriilebilir egitim egilim diizeyleri ile sosyal
sorumluluk algilar1 arasindaki iliskinin ortaya c¢ikarilmasidir. Arastirmanin
evrenini Ankara, Kayseri ve Sivas illerinde gorev yapan Ogretmenler
olusturmaktadir. Orneklem ise bu illerde gorev yapan 605 ogretmenden
olusmaktadir. Arastirma nicel arastirma yontemlerinden iliskisel tarama modeli
kullanilarak yiiriitiilmiistiir. Arastirma verileri Siirdiiriilebilir Egitim Egilimleri
Olgegi ve Kiiresel Sosyal Sorumluluk Olgegi kullamilarak toplanmistir. Yapilan
non-parametrik testlerden Mann-Whitney U, Kruskal Wallis H ve bicimsel
degerlendirme testleri sonucunda 6gretmenlerin siirdiiriilebilirlik egilimlerinin
sosyal sorumluluk algilar1 arasinda bazi degiskenlere gore anlamli iligki
bulundugu tespit edilmistir.
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Ogretmenlerin Siirdiiriilebilir Egitim Egilimleri ile Ulusal Sosyal Sorumluluk Algilar1 Arasindaki fligki

Giris

Ogretmenlerin siirdiiriilebilir egitim egilimleri bireylerin sosyal sorumluluk bilinci ile yetistirilmesi
konusunda etkili olacag diistiniilmektedir. Bu anlamda 6gretmenlerin gorev yaptiklar: okullardaki
stirdiiriilebilir egitim egilimleri ve ulusal sosyal sorumluluk algi diizeyleri arasindaki iliskinin
arastirilmast onem kazanmaktadir.

Siirdiiriilebilir Egitim

Stirdiriilebilirlik kavrami popiiler kullanimiyla ilk olarak 1987 yilinda alan yazmna girmistir.
Kavramin genel olarak sosyal, gevresel ve ekonomik boyutlariyla kullanildig1 goriilmektedir.
Siirdiiriilebilirlik; kiiresel 1sinma, cevre kirliligi, tiiketim, yok olan yasam alanlarinin yeniden
kazandirilmasi, kentlesme vb. gibi alanlar1 kapsar. Hayatimizda siklikla kullanilan bu kavramlar
aslinda stirdiiriilebilirligin de konusudur. Bununla birlikte siirdiiriilebilirlik kavraminin sosyal
boyutu da 6n plana ¢ikmaktadir. Siirdiirilebilirligin ekonomik boyutunda oldugu gibi sosyal
boyutunda da egitim onemli bir unsurdur. Bilimsel gelismelerle birlikte ileri teknolojinin yogun
olarak kullanildig1 diinyamizda sosyoekonomik unsurlardan en ¢ok etkilenecek olanlar gelecek
kusaklar, yani ¢ocuklarimizdir (Yavlak, 2022). Siirdiiriilebilir egitim konusu bu anlamda giderek
daha ¢ok 6nem kazanmaktadir.

Etkili ogrenme c¢ocuklarin tiim duyu organlarnyla siirece aktif katilimini gerektirir. Egitim
stireclerinde ¢ocuklarm sosyal hayatin, doganin, gevrenin igerisinde bir biitiin olarak yogrulmalar:
stirdiiriilebilir egitim i¢in gereklidir. Siirdiiriilebilirlik kavrami sosyal ve ekonomik boyutlariyla,
gevrenin tiim unsurlariyla birlikte ele alinmasi gereken bir kavramdir. Insan dogayla i¢ ige yasayan,
dogayla siirekli alisveris halinde olan, dogay: etkileyen ve dogadan etkilenen bir varliktir. Bu
nedenle ¢evre egitimi stirdiiriilebilirlik kavraminin igerisinde 6nemli bir yer tutmaktadir.

Insanlarin teknoloji alaninda yaptiklari her seyin dogaya belirli bir etkisi bulunmaktadir. Dolayisiyla
bu durum insanin sagligini, sosyal hayatini, ekonomik hayatin1 kisacas1 yasammin bir¢ok yoniinii
etkilemektedir. Insan doga etkilesiminde zarari en aza indirebilmek, dogadaki kaynaklari etkili ve
verimli kullanabilmek i¢in bir¢ok kurum ve kurulus arayis i¢cindedir. Bunu saglamak amaciyla basta
cocuklar olmak {tizere, tiim bireylere bircok alanda egitim verilmesi ¢énemli bir husus olarak
vurgulanmaktadir. Bunlar arasinda gevre egitimi; cevre hakkinda egitim, gevre iginde egitim, cevre
icin egitim baglhklariyla ele alinmaktadir. Okullarimizda devam eden cevre hakkinda egitim
faaliyetleri, insan g¢evre arasindaki etkilesim, bireyleri bilgi sahibi yapmak, cevreye ilgilerini
artirmak igin devam etmektedir. Cevre iginde egitim daha ¢ok 6grenci merkezli, etkinlik merkezli
ve sadece teorik olarak degil, uygulamali olarak yiiriitiilen egitimdir. Cevre icin egitim ise gevresel
ilerlemeyi saglamay1 amaglamakta; bu dogrultuda bireylerin ¢evresel sorunlarin ¢oziimiinde aktif
rol almalar1 beklenmektedir. Bu anlamda cevresel farkindalik, ilgi, bilgi, deger, tutum, sorumluluk,
eylem gelisimi gibi kavramlar 6n plana ¢ikmaktadir. Ote yandan siirdiiriilebilirlik kavramimin daha
¢ok insan doga etkilesimini ele aldig1 ve tartisildigr da goriilmektedir. Siirdiiriilebilir egitim
kavrami, sosyal boyutta, uluslararasi boyutta, toplumsal boyutta, bireysel boyutta tiim zamanlarda
yasamin siirekliligini etkileyen; 6zgiirliik, giivenlik, dayanisma, esitlik ve adalet gibi sosyo-kiiltiirel
konularin da ele alindig: bir egitim modeli olarak tanimlanmaktadir (Yavlak, 2022). Brand (2002)
surdiiriilebilirlik kavraminin sadece ¢evresel etkiler iizerinde odaklanmadigini, ekonomi ve sosyal
refah gibi boyutlar1 da kapsadigini belirtmistir. Insan faktoriiniin ¢ok boyutlu ihtiyaglari,
surdiriilebilirlik kavraminin g¢evresel ve ekonomik alanlar arasindaki karsilikli iliski ve etkilesim
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boyutlariyla da ilgilenmesini gerektirmektedir (Blowers, 2003; Sachs, 2019). Siirdiiriilebilirlik
kavraminin mimari boyutunda okul binalarinin incelenmesinden sosyal fayda olarak kolay erisim,
engellileri topluma kazandirma ve yasam Kkalitesi gibi bir¢ok bashk siralanmistir (Kiigiik, 2016).
Egitim ortamlarnin zenginlestirilmesi adina okul bahgelerinin bitkilerle, agaglarla donatilmasi,
yaparak yasayarak ogrenmeye olanak taniyan firsatlar sunmasi siirdiiriilebilir egitim egilimleri
arasinda yer alabilmektedir (Yalgin, 2022).

Siirdiirtilebilir kalkinma igin egitim, doniistiiriicii bir 6grenme siirecidir. Siirdiiriilebilir egitim,
ekonomik refaha ve sorumlu vatandashga giden yolda yasam saghgin tesis etmek ve yasamlarin
bagl oldugu sistemin korunmasi acisindan 6grencileri, 6gretmenleri ve okul sistemlerini ihtiyag
duyulan yeni bilgi ve diistinme bigimleriyle donatir (CISE, 2016). Tiirkiye Cumbhuriyeti
Cumhurbagkanligr Strateji ve Biitce Bagkanliginin Siirdiiriilebilir Kalkinma Amaglar1 Kalkinma
Raporu’'nda (2019) ise 6gretmen yeterliliklerinin pedagojik anlamda gelistirilmesi, psikolojik ve
sosyal boyutta egitim vermelerinin saglanmasi, egitime devamliligin saglanmas: ve dezavantajli
gruplarin egitim sistemi igerisinde tutulmasi konular1 vurgulanmaktadir. Dezavantajli gruplardaki
ogrencilerin yetistirilmesi stirdiiriilebilir kalkinma hedefleri igerisinde de yerini almistir (Karatekin,
2021).

Icinde yasadigimiz gevrenin ve doganin daha iyi korunabilmesi, yasamin siirdiiriilebilir hale
getirilmesi i¢in bireylere farkli alanlarda yeni beceriler kazandirilmas: gerekir (Topcu ve digerleri,
2022). Bunun en etkili arac egitimdir. Egitimin, kiiresel niifusun siirdiiriilebilir kalkinmas: icin en
onemli temel oldugu unutulmamalidir. Bu durum bir¢ok ulusal ve uluslararasi belgede ele alindig:
gibi, Birlesmis Milletler Avrupa Ekonomik Komisyonu (UNECE) tiyesi iilkelerin ¢evre bakanlar:
tarafindan 2003 y1linda diizenlenen Beginci Bakanlar Konferansi'nda kabul edilen deklarasyonda da
vurgulanmistir. S6z konusu belge egitimin gevreyi beslemesi ve siirdiiriilebilir kalkinma ve baris:
tesvik etmesi gerektigini belirtmektedir (UNECE, 2003). Bu noktada iilkeler, tiim egitim
kademelerinde programlarina siirdiiriilebilir kalkinmay1 dahil etmeye davet edilmistir. Hemen
sonrasinda, 2004 yilinda, Cenevre'de “Egitim i¢cin UNECE Strateji Taslag1” kabul edilmistir. Daha
sonra, 23 Mart 2005 tarihinde, UNECE Siirdiiriilebilir Kalkinma igin Egitim Stratejisi tist diizey bir
toplantida kabul edilmistir. Bu strateji, siirdiiriilebilir kalkinma igin egitime yonelik biitiinlestirici
bir yaklasimla cevresel konularin diger egitim alanlaria dahil edilmesi gerektigini belirtmektedir
(UNECE, 2005). Tiim bu gelismeler 6gretmenlerin siirdiiriilebilir kalkinmay: tesvik edebilecek yeni
gorevler tistlenmelerini gerektigini ortaya koymaktadir. Bu durum ogretmen egitiminde yeni
yaklagimlar benimsenmesini, egitim siirecine iligkin yeni modellerin ortaya ¢ikarilmasmi, yeni
yontemler gelistirilmesini ve 6gretmen egitiminin igeriginin giincellenmesini zorunlu kilmaktadir.

Sosyal Sorumluluk

Ahlak kavramui ile yakindan iligkili olan sosyal sorumluluk (Demir ve Songiir, 1999) hakkaniyet
icinde hareket etmeyi gerektirir. Kavramin igerisinde dogruluk, tarafsizlik, adalet gibi ahlaki
degerler bulunmaktadir. Sosyal sorumluluk kavrami ekonomik, yasal, etik ve sagduyu gibi
alanlardan olusmaktadir. Bununla birlikte bu kavram, 6zgeci sosyal sorumluluk, ulusal sosyal
sorumluluk, kurumsal sosyal sorumluluk ve ekonomik sosyal sorumluluk gibi alt boyutlardan
olugsmaktadir (Yanik ve Tiirker, 2012). Bu baglamda sosyal sorumluluk, topluma kars: duyarls,
ahlakli, sorumluluk sahibi bireyleri isaret eder (Karatepe ve Ozan, 2017). Ulusal sosyal sorumluluk
ise bireylerin yasadiklari toplumun ge¢misteki olumlu ve olumsuz yonlerini kabullenerek kendini
ait hissettigi ulusun kiiltiir, erdem, deger ve dogrularimi insanlik yararina siirdiirmek icin
sorumluluk tistlenmektir (Baser, 2015).
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Sosyal sorumluluk, siirdiiriilebilirligin giincel analizinin bir gostergesidir. Bu durum, toplumdan
gelen taleplere cevap verebilmek igin kurum ve kuruluslarda iligkilerin kurulmasimi ve
degisikliklerin uygulanmasini tanimlamaktadir; ancak sirketlerin yeni teknolojiler, mesleki beceriler
ve iretilen bilginin sosyal sorumlulukla iiretilmesi-dagitilmasi ile ilgili farkli zorluklar ortaya
cikabilmektedir (Niebles ve digerleri, 2018). Bu anlamda kurumsal sosyal sorumluluk, sirketlerin
sosyal ve gevresel kaygilarinin, is faaliyetlerine ve paydaslariyla iliskilerine goniillii olarak entegre
etmesi olarak da tanimlanabilmektedir (European Commission, 2019).

Sosyal sorumluluk bireylerin veya isletmenin ekonomik ve yasal kosullara bagh kalmasina, is
ahlakina ve gevresindeki kisi ve kurumlarin beklentilerine uygun bir calisma stratejisi ve politikas:
giitmesine, insanlar1 mutlu ve memnun etmesine gore sekillenir. Kisacasi sosyal sorumluluk
bireylerin veya kurumlarin iginde bulundugu topluma karsi sorumluluk bilinci tasimasidir.
Insanlarm her tiirlii eylem ve davramslarinin sonuglarmni énceden diisiinmesi sosyal sorumluluk
kapsaminda ele alinir. Topluma karst sorumluluk bilinci ile hareket eden kisi ve kurumlarin
stirdiirtilebilirlik anlaminda kurumsal sosyal sorumluluk projeleri iginde yer aldig1 goriilmektedir.
Bu bakimdan ele alindiginda, siirdiiriilebilirlik ve sosyal sorumluluk kavramlari birbirlerini
tamamlayan kavramlar olarak karsimiza ¢ikmaktadir. Sosyal sorumluluk kavrami siirdiiriilebilir
gelisme ve siirdiriilebilirligin saglanmasinda onemli katki sunmaktadir. Her iki kavram da
glintimiizdeki bireylerin ihtiyaglarmi karsilarken gelecekteki bireylerin, toplumlarin ihtiyaglarimi
karsilamasina zarar vermeksizin hareket etme bilinci tasir (Engin ve Akgoz, 2013).

Bireysel sorumluluk, bireylerin topluma kars: bilinglilik halidir (Eraslan, 2011) ve bireylerin sosyal
sorumluluk davranislarini 6lgmek ve somut hale getirmek igin modeller gelistirilmistir (Filiz ve
Demirhan 2018). Bu arada siirdiiriilebilirlik ve sosyal sorumluluk bashg: altinda kullanilan birgok
kavram bulunmaktadir. Dijitallesme ve dijjital iletisimin yayginlastigi diinyamizda dijital sosyal
sorumluluk kavrami da literatiirde kullanilmaya baslanmistir (Alptekin, 2020). Bu anlamda gelecek
kusaklarin ihtiyaclarma zarar vermeksizin kendi ihtiyaglarmi giderme anlaminda kullanilan
stirdiiriilebilirlik ile bu biling igin stratejik farkindalik anlayisi olarak ifade edilen sosyal sorumluluk
kavramlarmin birbiriyle iligkili oldugu tespit edilmistir (Engin ve Akgoz, 2013). Bu kavramlarmn
ortak noktasi ise seffafliktir (Yanik ve Tiirker, 2012).

Tiirkiye Cumhuriyeti, 2030 Siirdiiriilebilir Kalkinma hedeflerini onaylayan ve bu amaglara
ulagabilmek igin kalkinma planlarinda bu hedeflere yer veren {ilkelerden biridir (Yereli ve Unal,
2022). T.C. Cumhurbagkanlifi Strateji ve Biitce Bagkanligi, Siirdiriilebilir kalkinma amaglar:
kapsaminda 2030 yilina kadar gerceklestirilmesi planlanan hedefler belirlemistir. Egitime iliskin
siirdiiriilebilir kalkinma amacglar1 degerlendirme raporu (Strateji ve Biitce Baskanligi, 2019) temel
olarak egitime erisim, esitlik ve yasam boyu egitim firsatlar1 gibi {i¢ ana temada toplanabilecek 10
hedef icermektedir. Ilgili raporda yer alan ve nitelikli egitim sisteminin gelistirilmesi ve
iyilestirilmesi amacim1 giiden dordiincii  stirdiiriilebilir  kalkinma amacinin  yoksullugun
azaltilmasindan nitelikli istihdama, cinsiyet esitliginden ekonomik biiyiimeye hemen hemen tiim
stirdiiriilebilir kalkinma amaclarini ileri tasiyacak potansiyeli bulundugu belirtilmistir.

Bireylerin siirdiiriilebilir egitim egilimleri, kiiresel sosyal sorumluluk diizeylerini de etkilemektedir
(Aytar, 2019). Egitim siireclerinde bireylere bu konularda beceri kazandirabilecek olanlar
ogretmenlerdir. Ancak 6gretmenlerin bu konuda 6grencilerine faydali olabilmesi icin kendilerinin
oncelikle bunlar1 i¢sellestirmis olmalari beklenir. Iyi bir 6gretmen, mesleki yeterlikleri kazanmis ve
egitim Ogretim siireclerinde toplumsal gelisime katkida bulunacak sekilde hareket eden kisidir
(Tapia, 2019). S6z konusu bu mesleki beceriler arasinda farkindalik (duygularin tanimlanmasi ve
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taninmasi, 6z yeterlik), 6z yonetim (diirtii kontrolii ve stres yonetimi), sosyal farkindalik (empati ve
bagkalarina saygy), iletisim (iligski yonetimi) ve sorumlu karar verme (problem ¢ozme, kisisel, sosyal
ve etik sorumluluk) ile ilgili yeterlikler bulunmaktadir (Ahmed ve digerleri, 2020). Ogretmenlerin
stirdiiriilebilir egitim egilimleri ve ulusal sosyal sorumluluk algilarmin belirlenmesi bu bakimdan
onemlidir. Bu ¢alisma ile siirdiiriilebilirlik ve sosyal sorumluluk kavramlarinin her boyutunda etkili
olan egitime iliskin ¢alismalara derinlik kazandirilmasi ve 6gretmenlerin ulusal sosyal sorumluluk
algilar ile stirdiiriilebilir egitim egilimleri arasinda iliski olup olmadiginin ortaya ¢ikarilmasi
amaclanmuistir.

Calismada 6gretmenlerin siirdiiriilebilir egitim egilimleri ve sosyal sorumluluk algilar1 arasindaki
iligki diizeyi gesitli degiskenlere gore belirlenmeye ¢alisilmistir. Ayrica 6gretmenlerin siirdiiriilebilir
egitim egilimlerinin bireylerin yetistirilmesinde ulusal yelpazede egitim kurumlarmin ve
ogretmenlerin sosyal sorumluluk bilinci olugsmas: konusundaki oynadiklar: rol de dolayli olarak
ortaya konulmaya galisilmistir. Bu gercevede asagidaki sorulara cevap aranmistir.

1. Ogretmenlerin stirdiiriilebilir egitim egilimleri ne diizeydedir?

2. Ogretmenlerin siirdiiriilebilir egitim egilim diizeyleri onlarm cinsiyetlerine, kidemlerine,
branslarina, ¢alistiklar: okul tiirlerine gore anlamli farkliliklar gostermekte midir?

3. Ogretmenlerin ulusal sosyal sorumluluk algilari ne diizeydedir?

4. Ogretmenlerin kendi algilarina gore ulusal sosyal sorumluluk algilar1 onlarin cinsiyetlerine,
kidemlerine, ¢alistiklar1 okul tiiriine, branslarina gore anlamli farkliliklar gostermekte midir?

5. Ogretmenlerin siirdiiriilebilir egitim egilim diizeyleri ile ulusal sosyal sorumluluk alg
diizeyleri arasinda anlaml bir iligki var midir?

Yontem

Bu calisma nicel yontemin kullanildig1 betimsel bir arastirmadir. Arastirmanin nicel aragtirma
desenlerinden iligkisel tarama modelinde tasarlanmasi uygun goriilmiistiir. Iligkisel tarama
modellerinde amag, iki veya daha ¢ok sayidaki degiskenin arasindaki birlikte degisim varligin
ve/veya derecesini belirlemektir (Cohen ve digerleri, 2005; Karasar, 2014). Korelasyonel arastirma
da denilen bu tiir calismalarda degiskenlere hicbir sekilde miidahale edilmez (Biiytikoztiirk ve
digerleri, 2020). Korelasyon analizi yoluyla iliskisel durumlara bakilir ve varyans analizi yoluyla da
karsilastirmalar yapilabilir (Giirbiiz ve Sahin, 2018). Arastirmanin veri analiz silirecinde normal
dagilim saglanmadigr durumlarda non parametrik testler, Kruskal Wallis H, Mann-Whitney U,
Spearman korelasyon analizi gibi teknikler kullamilmistir. Arastirmanin etik izni Cumbhuriyet
Universitesi Egitim Bilimleri Etik Degerlendirme Kurulu, 25.03.2024 tarih ve E-50704946-100-412293
sayil1 karar numarasi ile alinmstir.

Evren ve Orneklem

Arastirmanin evrenini I¢ Anadolu Bolgesi olusturmaktadr. I¢ Anadolu Bolgesinde yer alan illerden
Ankara, Kayseri ve Sivas illeri, arastirmacilarin katilimcilara ulasmasinda ve arastirmanin
yuriitiilmesinde saglayacagi katkilardan dolayi (Biiytikoztiirk ve digerleri, 2020) uygun ornekleme
yontemi ile belirlenmistir. Ankara, Kayseri ve Sivas illerinde okul 6ncesi, ilkokul, ortaokul ve lise
kurum tiirlerinde 2024 yilinda toplam 110409 6gretmen gorev yapmaktadir. Bu 6gretmenlerden
77852’si Ankara’da (Ankara Il Milli Egitim Miidiirliigii, 2024), 23084ii Kayseri’de (Kayseri il Milli
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Egitim Midiirligli, 2024) ve 9473'ii Sivas'ta (Sivas 11 Milli Egitim Miidiirligli, 2024) gorev
yapmaktadir. Karasar'in (2014) formiiliine gore 110409 6gretmenden olusan bir evren igin %95
glven diizeyi ve %5lik giiven araligy ile 383 kisiye ulasilmasi yeterli goriilmektedir. Cesitli evren
biiyiikliiklerine gore 6rneklem belirlemedeki katilimci sayilar1 110409 6gretmenden olusan bir evren
bliytikligii igin (100000) degeri esas alindiginda dahi en az 384 6gretmenin drneklemde yer almasi
yeterli olacag1 g6z oniinde bulundurulmustur (Krejcie ve Morgan, 1970'ten aktaran Cohen ve
digerleri, 2005). Bu kapsamda arastirma kapsaminda 605 6gretmenden olusan Orneklem yeterli
gorilmiistiir.

Arastirmaya iliskin veri toplama siirecinde Ankara, Kayseri ve Sivas illerinde yer alan 6gretmenlere
ulasmak amaciyla arastirmacilar tarafindan farkl okullar ziyaret edilmis ve goniillii 6gretmenlere
dlgekler uygulanmigtir. Orneklem igerisinde yer alan katilimcilara iligkin bilgiler Tablo 1’de

verilmistir.
Tablo 1
Orneklem Biiyiikliigii
Degisken Kategori f %
Cinsiyet Kadin 328 54
Erkek 277 46
Toplam 605 100
Okul tara Okuloncesi 45 7,44
Ilkokul 187 30,93
Ortaokul 155 25,60
Lise 218 36,03
Toplam 605 100
Aragtirmaya Ankara 205 33,89
katilan 6gretmen Kayseri 206 34,04
sayilari (Il bazinda) Sivas 194 32,07
Toplam 605 100

Tablo 1'de goriildiigli {izere arastirmaya katilan 6gretmenlerin % 54’ti kadin %46’s1 ise erkek
ogretmenlerden olusmaktadir. Bunun yaninda katilmalarin % 7,44t okul Oncesi egitim
kurumlarinda, %30,93'ti ilkokullarda, % 25,60'1 ortaokullarda, % 36,031 ise ortadgretim
kurumlarinda gorev yapmaktadirlar. Ote yandan katilimcilarin %33,89'u Ankara ilinde, % 34,04t
Kayseri ilinde, % 32,07’si ise Sivas ilinde gorev yapan 6gretmenlerden olusmaktadir.

Veri Toplama Araclar ve Siireci

Bu calismada veriler “Kisisel Bilgi Formu”, “Stirdiriilebilir Egitim Egilim Olgegi” ve “Kiiresel
Sosyal Sorumluluk Olgegi” ile toplanmistir. Aragtirma kapsaminda dgretmenlerin siirdiiriilebilir
egitim egilimlerini belirlemek i¢in Kdybasi Semin (2020) tarafindan gelistirilen Stird{iriilebilir Egitim
Egilim Olgegi; 6gretmenlerin ulusal sosyal sorumluluk algilarini belirlemek iizere ise Baser ve Kiling
(2015) tarafindan gelistirilen Kiiresel Sosyal Sorumluluk C)lgegi kullanilmstir.

Koybast Semin (2020) tarafindan gelistirilen ve tek boyutlu olan “Siirdiiriilebilir Egitim Egilimi
Olgegi” 32 maddeden olusmaktadir. Olgegin giivenirlik (i¢ tutarlilik) katsayis1 Koybast Semin (2020)
tarafindan a=.96 olarak hesaplanmistir. Ayrica dlgege iliskin agimlayici faktor analizi sonuglar: da
(CFI=.95; TLI=.95; RMSEA=.01; SRMR=.05) 6l¢egin kullanilabilir oldugunu gostermektedir (Kline,
2015). Mevcut arastirma kapsaminda ise Olgegin giivenirlik (i¢ tutarlilik katsayisi a=.95 olarak
hesaplanmigtir.
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Ogretmenlerin ulusal sosyal sorumluluk algilarini belirlemek {izere ise Bager ve Kiling (2015)
tarafindan gelistirilen “Kiiresel Sosyal Sorumluluk Olgegi” kullanilmistir. Olgegin giivenirligine
iliskin bulgular Baser ve Kiling (2015) tarafindan Ol¢egin tamaminda «=.89, Eyleme Doniik
Sorumluluk alt boyutunda a=.88, Ekolojik Sorumluluk alt boyutunda a=.74, Ozgeci Sorumluluk alt
boyutunda a=.77 ve Ulusal Sorumluluk alt boyutunda ise a=.73 olarak bulunmustur. Mevcut
arastirma kapsaminda ise 6l¢egin giivenirlik (i¢ tutarlilik) katsayis1 6lgegin tamaminda a=.80 Ulusal
Sorumluluk alt boyutunda ise a=.64 olarak bulunmustur. Ayrica mevcut arastirmada 6gretmenlerin
stirdiiriilebilir egitim egilimlerinin yalnizca ulusal bazda ele alinmasi amaglandigindan analizlerde
sadece ulusal sosyal sorumluluk alt boyutu verileri kullanilmigtir.

Veri Analizi

Aragtirmada toplanan veriler SPSS veri analizi programina aktarilmigtir. Ilk olarak, 8gretmenlerin
algiladiklarin stirdiiriilebilir egitim liderligi diizeyini ve kiiresel sosyal sorumluluk algilarini
belirlemek iizere betimleyici istatistiklerden faydalanilmistir. Bu kapsamda, Stirdiiriilebilir Egitim
Egilim Olgegi ve Kiiresel Sosyal Sorumluluk Olgegi’ nden elde edilen verilerle ortalama, minimum,
maksimum ve standart sapma degerleri hesaplanmigtir. 5'li Likert tipinde tasarlanan ¢lgeklerden
elde edilen puanlar su puan araliklar1 dikkate alinarak yorumlanmuistir:

1.00 - 1.80: Cok diisiik
1.81 —2.60: Diistik

2.61 —3.40: Orta

3.41 — 4.20: Yiiksek
4.21 - 5.00: Cok ytiksek

Normal dagilimin saglanip saglanmadigini tespit etmek amaciyla yapilan normallik testi
sonuglarina gore, her iki 6lgek icinde Kolmogorov-Smirnov (sig=.000 p<,005) ve Shapiro- Wilk (sig
.00= p< .005) testleri uygulanmis ve testler sonucunda normal dagilim saglanamadig tespit
edilmisgtir. Veri analiz siirecinde normal dagilim saglanmadig icin non paremetrik testlerden olan
Kruskal Wallis H., Mann-Whitney U, korelasyon (spearman) analizi, testleri kullanilmistir.

Bulgular
Ogretmenlerin Siirdiiriilebilir Egitim Egilimleri
Ogretmenlerin siirdiiriilebilir egitim egilimleri diizeyi icin siirdiiriilebilir egitim egilim Slgeginden
elde edilen verilerle betimsel istatistik analizi yapilmis olup ortalama, minimum, maksimum ve

standart sapma puanlar1 hesaplanmistir. Elde edilen sonuglar Tablo 2’de sunulmustur.

Tablo 2

Siirdiiriilebilir Egitim Egilimi Olgegi icin Hesaplanan Ortalama, Minimum, Maksimum ve Standart Sapma
Degerleri

Alt Boyutlar X ss Minimum Maximum

Siirdiiriilebilir egitim

<1 . 3,80 23,48225 32 160
egilimleri
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Tablo 2 incelendiginde Ogretmenlerin siirdiiriilebilir egitim egilim boyutunda (x=3.80) yiiksek
algilama diizeyine sahip olduklari anlagilmaktadir. Ogretmenlerin siirdiiriilebilir egilim
diizeylerinin yiiksek olmasi onlarin siirdiiriilebilirlik konusunda olumlu algiya sahip olduklarmi
gosterir. Bu durum egitim orgiitleri / okullar i¢in olumlu bir gosterge olarak kabul edilebilir.

Cesitli Degiskenler Bakimindan Ogretmenlerin Siirdiiriilebilir Egitim Egilim Diizeyleri

Aragtirmada yanit aranan ikinci soru 6gretmenlerin siirdiiriilebilir egitim egilim diizeylerinin
cinsiyet, kidem, brans ve calistiklar1 okul tiirlerine gore anlamh farklilik gosterip gostermediginin
ortaya ¢ikarilmasidir.

Cinsiyet Bakinmindan Siirdiiriilebilir Egilim Diizeyleri

Arastirma kapsaminda stirdiiriilebilir egitim egilim 6lgegi puanlarinin cinsiyet degiskenine gore
anlamli sekilde farklilasip farklilasmadigini belirlemek {izere yapilan non-parametrik Mann
Whitney-U testi sonuglar1 Tablo 3’te sunulmustur.

Tablo 3

Siirdiiriilebilir Egitim Egilim Olgegi Puanlarimin Ogretmenlerin Cinsiyet Degiskenine Gire Mann Whitney-
U Testi Sonuclar

Olgek ve Alt Siralar Siralar
Boyutlar: Degisken Gruplar n  Ortalamasi Toplami U Z p
Stirdiiriilebilir Cinsiyet =~ Kadin 328 309,63 101558 43254 -1,015 0,31
egitim egilim Erkek 277 295,15 81757
Toplam 605
p<.05

Tablo 3’ten anlasilacag: tizere, 60gretmenlerin algilara gore okullarindaki Stirdiiriilebilir Egitim
Egilimi diizeyleri cinsiyet degiskenine gore anlamli farklilik gostermemektedir (U= 43254, p<.05).
[statistiksel olarak aralarinda anlaml bir fark goriilmese de, ortalama puanlar dikkate alindiginda
kadin 6gretmenlerin siirdiiriilebilir egitim egilimi konusunda (x=309,63) erkek Ogretmenlere gore
(x=295,15) daha yiiksek bir algiya sahip olduklar1 sdylenebilir. Esasinda kadin ve erkek 6gretmenler
arasinda stirdiiriilebilir egitim egilimlerinin ¢ok yiiksek bir fark olmamasi her iki cinsiyet igin
olumlu bir gosterge olarak degerlendirilebilir.

Kidem Brans ve Okul Tiiriine Gore Siirdiiriilebilir Egilim Diizeyleri

Siirdiriilebilir egitim egilim puanlarinin 6gretmenlerin kidem, brans, okul tiirti degiskenine gore
farklilasip farklilasmadigini belirlemek {izere yapilan non-parametrik Kruskal Wallis-H testi
sonuclar1 Tablo 4’te sunulmustur.
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Tablo 4

Siirdiiriilebilir Egitim Liderligi Olcegi Puanlarimn Kidem, Okul Tiirii, Brans Degiskenine Gore Kruskal
Wallis-H Testi Sonuglari

Siralar
Alt Boyutlar Olgek Gruplar N Ortalama X sd p
Siirdiirilebilir Kidem lile 10 114 300,58 5,106 4 0277
Egitim Egilimleri 10ile 15 137 305,58 4
15 ile 20 108 328,08 4
20 ile 25 99 304,65 4
25 lizeri 147 278,85 4
Toplam 605
Kademe Okuloncesi 45 400,3 42,955 3 0,000
Tlkokul 187 349,53 3
Ortaokul 154 277,19 3
Lise 219 261,42 3
Toplam 605
Brans Sozel 428 321,35 16,653 2 0,000
Sayisal 81 269,08 2
Meslek
dersleri 96 249,83 2
Toplam 605

*p<.05

Tablo 4'te gorildiigli tizere, 6gretmenlerin algilarina gore okullarindaki siirdiiriilebilir egitim
egilimi diizeyleri kidem bakimindan (X =5,106, p>.05) anlaml farklilik gostermemektedir. Ancak
okul kademesi tiirii (x=42,955, p<.05) ile brans (x=16,653 p<.05) degiskenlerine gore ise anlaml bir
farklihk vardir. Buradan c¢ikarilabilecek sonug¢ oOgretmenlerin ¢alisma siirelerinin onlarin
stirdiiriilebilir egitim egilimlerini {izerinde bir farklilasma yaratmadigidir. Benzer ¢alisma siirelerine
sahip Ogretmenlerin benzer egilimlere sahip oldugu degerlendirmesi yapilabilir. Branslar
bakimmdan ele alindiginda, ogretmenlerin stirdiiriilebilir egitim egilimlerinin degistigi
goriilmektedir. Baz1 branslarin hizmet 6ncesi egitim igerikleri ve mesleki olarak siirdiiriilebilirlikle
ilgili konulara daha yakin olmalar1 bu farkin olusmasina yol agmis olabilir. Benzer bir durum okul
tiirti icin de gegerli goriilebilir. Bazi okul tiirleri stirdiirtilebilir egitimle daha ilgili olabilirken bazilar
daha diisiik bir ilgiye sahip olabilmektedir.

Okul kademeleri arasinda tespit edilen anlamli farkin hangi okul tiirlerinden kaynaklandigin tespit
etmek {izere yapilan non-parametrik Mann Whitney-U testi sonuglar1 Tablo 5'te verilmistir.

Tablo 5'te goriildiigli iizere, 6gretmenlerin algilarina gore okullarindaki siirdiiriilebilir egitim
egilimi diizeyleri okuloncesi ve ilkokul kurumlar1 arasinda (U= 3446,9, p>.05), okul oncesi ve lisede
calisan o0gretmenler arasinda (U= 2718, p>.05), ortaokul ve lisede ¢alisan 6gretmenler arasinda (U=
15905,5, p>.05) olmak tizere anlamli bir farklilik bulunmamaktadir. Ancak okul 6ncesi ile ortaokulda
gorev yapan Ogretmenler arasinda ortaokul ogretmenleri lehine (U= 2057, p<.05, ), ilkokul ile
ortaokulda gorev yapan O0gretmenler arasinda ilkokul 6gretmenleri lehine (U= 10875,5, p<.05, ),
ilkokul ve lisede gorev yapan 0gretmenler arasinda ilkokul 6gretmenleri lehine (U= 14538, p<.05, )
anlamli farkhilik oldugu goriilmektedir. Bu bulgulardan hareketle siirdiiriilebilir egitim egilim
diizeyinin ilkokulda gorev yapan ogretmenlerde daha yiiksek diizeyde oldugu sdylenebilir. Bu
bulgular stirdiiriilebilirlik ve siirdiiriilebilir egitim konularinda ilkokullarin daha duyarli oldugu ve
bu kademeye yonelik program igeriklerinin, uygulamalarin daha fazla oldugu ile agiklanabilir.
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Brans degiskenlerinde tespit edilen anlamli farkin hangi brans gruplarindan kaynaklandigini tespit
etmek {izere yapilan non-parametrik Mann-Whitney-U testi sonuglar1 Tablo 6’da verilmistir.

Tablo 5

Siirdiiriilebilir Egitim Egilim Olcegi Puanlarimin Ogretmenlerin Okul Tiirii Degiskenine Gére Mann
Whitney-U Testi Sonuclart

Siralar Siralar
Alt Boyutlar Degisken = Gruplar n  Ortalamas: Toplami U V4 p
Surdirilebilir  Okul tiirti  Okul 6ncesi 45 133,41 6003,5 3446,5 -1,88 0,059
egitim egilimi llkokul 187 112,43 21024,5
Toplam 232
Okul tiirii  Okuldncesi 45 131,29 5908 2057 4,144 0
Ortaokul 154 90,86 13992
Toplam 199
Okul tiirii ~ Tlkokul 187 189,84 35500,5 108755 -3,88 0
Ortaokul 154 148,12 22810,5
Toplam 341
Okul tiirii ~ Ilkokul 187 235,26 43993,00 14538  -5,04 0
Lise 219 176,38 38628,00
Toplam 406
Okul tiiri.  Okuldncesi 45 181,60 8172,00 2718 -4,73 2,16
Lise 219 122,41 26808,00
Toplam 264
Okul tiirti ~ Ortaokul 154 193,22 29755,5 159055 -0,93 0,35
Lise 219 182,63 39995,5
Toplam 373

*p<.05
Tablo 6

Siirdiiriilebilir Egitim Egilim Olgegi Puanlarimn Ogretmenlerin Brans Degiskenine Gore Mann Whitney-U

Testi Sonuclari

Siralar Siralar

Alt Boyutlar Degisken Gruplar n Ortalamasi Toplami1 U V4 p
Siirdiiriilebilir Brans Sozel 428 261,99 112131,5  14342,5 -2,465 0,014
egitim egilim Sayisal 81 218,07 17663,5

Toplam 509

Sozel 428 273,86 117210,5  15683,5 -3,626 0,000

Meslek 96 211,87 20339,5

dersleri

Toplam 524

Sayisal 81 92,01 7453 3644  -0,719 0,472

Meslek

dersleri 96 86,46 8300

Toplam 177

*p<.05

Tablo 6’da goriildiigii tizere, 6gretmenlerin algilarma gore okullarindaki siirdiiriilebilir egitim
egilimi diizeyleri sayisal ve meslek dersleri branslar1 arasinda (U= 3644, p>.05), anlamh farklilik
bulunmamaktadir. Ancak sozel ve sayisal branslar arasinda sézel brans 6gretmenleri lehine (U=
14342,5, p<.05), sozel ve meslek dersleri brans 6gretmenler arasinda sdzel brans 6gretmenleri lehine
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(U= 15683,5, p<.05) anlaml:1 farklilik oldugu goriilmektedir. Yani stirdiiriilebilir egitim egilimleri
sozel brans olan 6gretmenlerde daha yiiksek diizeyde oldugu soylenebilir.

Ogretmenlerin Ulusal Sosyal Sorumluluk Algilar:

Bu aragtirmada yanut aranan ticiincii soru 6gretmenlerin gore ulusal sosyal sorumluluk algilarina
iliskindir. Bu soruyu cevaplamak {izere Ogretmenlere Kiiresel Sosyal Sorumluluk o&lgegi
uygulanmistir. Bu 6lgegin alt boyutlarindan elde edilen verilerle betimsel istatistik analizi yapilmis
olup ortalama, minimum, maksimum ve standart sapma puanlari hesaplanmistir. Elde edilen
sonuglar Tablo 7’de sunulmaktadir.

Tablo 7

Kiiresel Sosyal Sorumluluk Olcegi Ulusal Sosyal Sorumluluk Alt Boyutu Ortalama, Minimum, Maksimum
ve Standart Sapma Degerleri

Alt Boyutlar X Ss Minimum Maximum

Ulusal Sosyal Sorumluluk 3,45 3,69018 6 30

Tablo 7 0ogretmenlerin ulusal sosyal sorumluluk diizeyinin (x=3.45) yiiksek oldugunu
gostermektedir. Okulun temel gorevlerinden birisi de Ogrencilere bireysel ve toplu olarak
sorumluluk sahibi bireyler olarak yetismelerini saglamaktir. Bu amagla hazirlanan sosyal
sorumluluk yonetmeliginde okul yoneticileri ve 6gretmenlerin gorev ve sorumluklari belirlenmistir.
Sosyal sorumluluk kazanimlar i¢in yapilmas: gereken etkinlikler ayrintili olarak verilmistir (MEB,
2023). Okul, bu gorevi ancak bu konuda yiiksek farkindaliga sahip egitimci kadrolariyla yapabilir.
Bu bakimdan 6gretmenlerin ulusal sosyal sorumluluk algilarinin yiiksek ¢itkmasi 6nemlidir.

Cesitli Degiskenler Bakimindan Ogretmenlerin Ulusal Sosyal Sorumluluk Algilar

Arastirmada yanit1 aranan sorulardan birisi de 6gretmenlerin ulusal sosyal sorumluluk algilarinin
cinsiyet, kidem, calistiklar1 okul tiirti ve brans degiskenlerine gore anlamli farkliliklar gosterip
gostermedigi ile ilgilidir. Bunu belirlemek amaciyla ilk olarak Mann-Whitney-U testi yapilmistir.
Kiiresel sosyal sorumluluk 0lgeginin (ulusal sosyal sorumluluk alt boyutu) puanlarinin
ogretmenlerin cinsiyeti degiskenine gore farklilasip farklilasmadigini belirlemek iizere yapilan non-
parametrik Mann-Whitney-U testi sonuglari Tablo 8'de verilmistir.

Tablo 8

Kiiresel Sosyal Sorumluluk Olcegi Puanlarinin Ogretmenlerin Cinsiyet Degiskenine Gére Mann Whitney-U
Testi Sonuclari

Siralar Siralar
Alt Boyutlar Degisken  Gruplar n Ortalamast Toplami U V4 p
KSS Ulusal Sosyal ~ Cinsiyet Kadin 328 299,56 98555 44270 -0,607 0,544
Sorumluluk Erkek 277 308,18 83366

Toplam 605

*p<.05

Tablo 8'de goriildiigii iizere, 0gretmenlerin algilarina gore okullarindaki KSS Ulusal Sosyal
Sorumluluk alt boyutu diizeyi cinsiyete goOre istatistiksel olarak anlamli bir farklilik
gostermemektedir (U= 44270, p<.05). Ancak ortalama puanlar dikkate alindiginda, erkek
ogretmenlerin ulusal sosyal sorumluluga iligkin kadin meslektaglaria gore daha olumlu bir algiya
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sahip olduklar1 sdylenebilir.
Kidem, Brans ve Okul Tiiriine Gore Sosyal Sorumluluk Algilar

Kurumsal Sosyal Sorumluluk o6lgegi(ulusal sosyal sorumluluk alt boyutu) puanlarinn
ogretmenlerin kidem, brang ve okul tiirii degiskenine gore farklilagip farklilasmadigin belirlemek
tizere yapilan non-parametrik Kruskal Wallis-H testi sonuglar1 Tablo 9’da sunulmustur.

Tablo 9

Kiiresel Sosyal Sorumluluk Olgegi Ulusal Sosyal Sorumluluk Boyutu Puanlarinin Kidem, Brans, Okul Tiirii
Degiskenlerine Gore Kruskal Wallis-H Testi Sonuclart

Siralar
Olgek Gruplar n Ortalama X sd p
Kidem Ulusal 1ile 10 114 279,61 5,734 4 0,22
Sosyal 10 ile 15 137 320,32 4
Sorumluluk 15 ile 20 108 288,97 4
Boyutu 20 ile 25 99 324,75 4
25 iizeri 147 298,99 4
Toplam 605
Okul turi Ulusal Okuloncesi 45 354,87 4,625 3 0,201
Sosyal Ikokul 187 303,91 3
Sorumluluk Ortaokul 155 292,15 3
Boyutu Lise 218 300,63 3
Total 605
Brans Ulusal Sozel 429 311 3,921 2 0,141
Sosyal Sayisal 81 269,68
Sorumluluk Meslek dersleri 95 298,54
Boyutu
Total 605

*p<.05

Tablo 9 ’da goriildiigii tizere 6gretmenlerin ulusal sosyal sorumluluk algilar: kidem (x=5.734, p>.05),
okul tiirti kademelerine (x=4,625, p>.05), ve brans (x=13,921, p>.05), degiskenlerine gore anlaml
farklilik gostermemektedir. Bu bulgular tiim kademelerdeki 6gretmenlerin sosyal sorumluluk
baglaminda bir farkindalik sahibi olduklarini gostermektedir. Ayni sekilde 6gretmenlerin hizmet
siireleriyle sosyal sorumluluk algilar1 arasinda da bir benzerlik oldugu goriilmektedir. Burada ele
alinan degiskenler bakimindan 6gretmelerin ulusal sosyal sorumluluk algilar1 arasinda onemli
farkliliklarin  olmamasi, dolaysiyla bir benzerlik olmast olumlu bir gosterge olarak
degerlendirilebilir.

Ogretmenlerin Siirdiiriilebilir Egitim Egilimleri ile Ulusal Sosyal Sorumluluk Diizeyleri
Arasindaki iliskiler

Calismanin cevabini aradig1 besinci soru 0gretmenlerin stirdiiriilebilir egitim egilim diizeyleri ile
ulusal sosyal sorumluluk diizeyleri arasindaki iliskidir. Bunu ortaya c¢ikarmak amaciyla
siirdiiriilebilir egitim egilim olgegi ve kiiresel sosyal sorumluluk 6lgegi alt boyutu ulusal sosyal
sorumluluk puanlar1 arasindaki iligskiyi belirlemek {izere Spearman korelasyon testi yapilmistir.
Korelasyon ve anlamlilik degerleri hesaplanmugtir. Ilgili analiz sonuglar1 Tablo 10'da &zetle
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verilmistir.

Tablo 10

Siirdiiriilebilir Egitim Egilim Olgegi ve (KSS) Ulusal Sosyal Sorumluluk Alt Boyutu Spearman Korelasyon
Analizi Sonuglar

Alt Boyut N X ss r(603) p
Ulusal Sosyal Sorumluluk 605 20,703 3,69018 .184 .00
Suirdiirtilebilir Egitim 605 121,676 23,4825 1

* Korelasyon p< 0.01 diizeyinde anlamlidur.

Tablo 10'da goriildiigii tizere, 6gretmenler tarafindan algilanan siirdiiriilebilir egitim egilim diizeyi
ile kiiresel sosyal sorumluluk 6lcegi alt boyutu ulusal sosyal sorumluluk puanlar: (r=.184) olumlu,
anlamli ve zayif bir iliski bulunmaktadir (p.05). Buna gore, kiiresel sosyal sorumluluk dlgegi alt
boyutu olan ulusal sosyal sorumlulugu yiiksek diizeyde algilayan 6gretmenlerin okullarindaki
stirdiiriilebilir egitim egilimlerini de daha yiiksek diizeyde algiladiklar1 soylenebilir. Alan yazin
incelendiginde 6gretmenlerin stirdiiriilebilir egitim egilimleri ile ulusal sosyal sorumluluk diizeyleri
arasidaki iligkiyi ortaya koyan bir ¢calismaya rastlanmamustir.

Tartisma, Sonug ve Oneriler

Bu arastirmada 6gretmenlerin siirdiiriilebilir egitim egilimleri ve ulusal sosyal sorumluluk algilar
Ankara, Kayseri ve Sivas illerinde gorev yapmakta olan 6gretmenler aracihigiyla belirlenmeye
calisilmistir. Ogretmenlerin siirdiiriilebilir egitim egilim diizeylerinin yiiksek oldugu tespit
edilmigtir. Yani 6gretmenlerin siirdiiriilebilir egitim konusunda yiiksek algilama diizeyine sahip
olduklar1 anlagilmaktadir. Elde edilen bu sonu¢ Bulut ve Cakmak (2018) tarafindan yapilan
aragtirma da elde edilen egitimcilerin stirdiiriilebilir kalkinma egitiminin gereklili§i konusunda
hemfikir olduklar1 bulgusu ile ortiismektedir. Ogretmenlerin algilarina gdre okullarindaki
surdiiriilebilir egitim egilimi diizeyi cinsiyet degiskenine gore ise anlamli farklihk
gostermemektedir). Bununla birlikte ortalama puanlar dikkate alindiginda kadin 6gretmenlerin
surdiiriilebilir egitim egilimlerinin erkek meslektaslarina gore daha yiiksek bir algiya sahip
olduklar1 anlasiimaktadir. Elde edilen bu sonu¢ Oztiirk Demirbas (2015) tarafindan yapilan
ogretmen adaylarinin siirdiiriilebilir kalkinma farkindalik diizeyleri adli arastirmanin cinsiyetleri
bakimindan 6gretmen adaylarinin siirdiiriilebilir kalkinma farkindaliklarina iliskin diizeylerinin
farklilasmadigi bulgusuyla ortiismektedir.

Ogretmenlerin algilarina gére okullarindaki SEE diizeyi kidem bakimindan anlamli bir farklilik
gostermemektedir. Elde edilen bu sonu¢ Akkas (2023) tarafindan yapilan Ogretmenlerin
ilkokullarda siirdiiriilebilir egitim liderligine iliskin algilar1 ile egitim felsefesi inanclar1 arasindaki
iliskiler adli arastirmada elde edilen siirdiiriilebilir egitim liderligi kapsaminda okullarda insan
kaynaginin verimli kullanimina yo6nelik algilarm mesleki kidemin artismna bagh olarak azaldig:
bulgusuyla gelismektedir. Okul tiirleri ile brans degiskenlerine gore ise anlamli bir farklilik oldugu
goriilmiistiir. Ogretmenlerin algilarina gore okullarindaki siirdiiriilebilir egitim egilimi diizeyi okul
oncesi ve ilkokul kurumlar1 arasinda okul 6ncesi ve lisede galisan 6gretmenler arasinda, ortaokul ve
lisede calisan Ogretmenler arasinda anlamli farklilik bulunmamaktadir. Ancak okul oncesi ile
ortaokullarda gorev yapan Ogretmenler arasinda ortaokullarda gorevli 6gretmenler lehine bir
farklilik vardir. Ilkokul ve ortaokullarda gorev yapan dgretmenler arasinda ise ilkokulda gorev
yapan ogretmenler lehine anlamli farklihk oldugu goriilmektedir. Ilkokullarla liseler
kargilagtinldiginda yine ilkokullarda gorev yapan ogretmenler lehine anlaml farklihk oldugu
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goriilmektedir. Yani stirdiiriilebilir egitim egilimleri ilkokulda gorev yapan 0gretmenlerde diger
okullarda gorev yapan 6gretmenlere gore daha yiiksek diizeyde oldugu soylenebilir. Alan yazinda
benzer bir ¢alismada 6gretmenlerin ¢alistiklar: okul tiirti bazinda ilkokullar lehine anlamli sonug
anlamli farklilik gosterdigi tespit edilirken, cinsiyet agisindan ise anlamli bir farklilik bulunmadig:
tespit edilmistir (Caliskan Tiiylii, 2022). Yazar (2023) tarafindan yapilan baska bir arastirmada
stirdiiriilebilir liderlik algisina iliskin 6gretmenlerin kidem y1li, cinsiyet, okul tiirii degiskenine gore
anlamli farklilik olmadig) tespit edilmistir. Brang degiskenine gore ise sozel alandaki 6gretmenlerin
lehine anlamli farklilik oldugu tespit edilmistir (Yazar, 2023).

Ogretmenlerin algilarma goére okullarindaki SEE diizeyi sayisal ve meslek dersleri okutan branglar
arasinda anlamli farklilik bulunmamaktadir. Ancak sozel ve sayisal branglar arasinda sozel brans
Ogretmenleri lehine s6zel ve meslek dersleri brans 6gretmenler arasinda sozel brans 6gretmenleri
lehine anlamli farklilik oldugu goriilmektedir. Yani siirdiiriilebilir egitim egilimleri s6zel brang olan
ogretmenlerde diger brans oOgretmenlerine gore daha yiiksek diizeyde oldugu sodylenebilir.
Ogretmenlerin branglar1 bazinda yapilan farkli bir ¢calismada 0gretmenlerin siirdiiriilebilir egitim
algilarinin smif Ogretmenleri lehine anlamli sonug gosterdigi tespit edilmesi bu arastirma
bulgularmi desteklemektedir (Cahigskan Tiiylii, 2022).

Ogretmenlerin ulusal sosyal sorumluluk konusunda yiiksek algilama diizeyine sahip olduklar
anlagiimaktadir. Ogretmenlerin algilaria gore okullarindaki kurumsal sosyal sorumluluk Slgeginin
ulusal sosyal sorumluluk alt boyutu diizeyi cinsiyete gore anlamli farklilik gostermemektedir.
Ortalama puanlar dikkate alindiginda erkek dgretmenlerin ulusal sosyal sorumluluk baglaminda
kadin meslektaslarina gore daha olumlu bir algiya sahip olduklar: anlagilmaktadir. Alan yazinda
ulusal sosyal sorumluluk diizeylerinin cinsiyet yoniinden anlaml farklilik olmadigimi tespit eden
calismalar (Giidiil ve Sagir, 2024; Koriikcii ve Tangiilii, 2021; Recepoglu, 2022; Simsek ve Mete, 2022;
Yaziar ve Seggin, 2018) mevcut sonucu destekler niteliktedir. Ayrica ulusal sosyal sorumluluk
diizeylerinde kadinlar lehine anlamli farklilik olan ¢alismalar (Bakir ve digerleri, 2022; Biiyiikdogan,
2017; Kirilmaz ve digerleri, 2018) oldugu gibi erkekler lehine anlamli farklilik olan (Kiigiiksen ve
Budak, 2017) ¢alismalar da bulunmaktadir. Bu ¢alismalara iliskin bulgular ise mevcut ¢alisma ile
ortismemektedir.

Ogretmenlerin ulusal sosyal sorumluluk algilari kidem degiskenine gére anlamli farklilik
gostermemektedir. Alan yazinda 6gretmenlerin ulusal sosyal sorumluluk diizeylerini kidem, okul
tiirti ve brans degiskenleri agisindan inceleyen bir arastirmaya rastlanmamuistir. Ancak Bakir ve
digerleri (2022) tarafindan yapilan ¢alismada 25-35 yas aras1 6gretmenlerin ulusal sosyal sorumluluk
diizeylerinin diger yaslara gore anlaml bir farklilik gosterdigi sonucuna ulasilmistir. 25-35 yas arasi
ogretmenlerin tahmini olarak 1-10 yil arasi kideme sahip olabilecegi diisiiniildiigiinde Bakir ve
digerleri (2022) tarafindan yapilan arastirmanin mevcut ¢alisma ile Ortlismedigi goriilmektedir.
Ogretmenlerin ulusal sosyal sorumluluk diizeyleri okul tiirii ve brans degiskenlerine gére anlaml
farklihik gostermemektedir. Bakir ve digerleri (2022) tarafindan yapilan aragtirmada siif
ogretmenlerinin ulusal sosyal sorumluluk diizeyleri yiiksek olarak bulunmustur. Ogretmen
adaylarmin ulusal sosyal sorumluluk diizeyleri ise Yazic1 ve Se¢gin (2018) tarafindan orta diizeyde
bulunmustur. Recepoglu (2022) sosyal bilgiler 6gretmen adaylarinin ulusal sosyal sorumluluk
diizeylerinin orta diizeyde oldugunu tespit etmistir. Sosyal bilgiler 6gretmenlerinin ulusal sosyal
sorumluluk diizeyleri Koriikcii ve Tangiilii (2021) tarafindan ise orta diizeyde bulunmustur.
Kiiciiksen ve Budak (2017) tarafindan yapilan calismada ise lise Ogrencilerinin ulusal sosyal
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sorumluluk diizeyi yiiksek diizeyde bulunmustur. Universite 6grencilerinin 6rneklemde yer aldig
calismalarda ulusal sosyal sorumluluk diizeyleri Kiigiiksen ve Arat (2022) tarafindan orta diizeyde;
Biiyiikdogan (2017) tarafindan orta diizeyde bulunmustur. Alan yazinda yer alan calismalardaki
bulgular incelendiginde farkli 6rneklemlerdeki ulusal sosyal sorumluluk diizeylerinin orta diizeyde
oldugu goriilmektedir. Bu sonuglar mevcut galismada elde edilen sonug ile (x=3.45) benzerlik
gostermektedir. Gidil ve Sagir' m (2024) konaklama isletmelerinin yoneticilerinin 6rneklem
alindig1 arastirmasinda ise kidem degiskeni yoniinden anlamli bir farklilik olusturmamistir. Bu
yoniiyle Giidiil ve Sagir (2024) tarafindan yapilan aragtirmanin sonuclari mevcut aragtirma
sonuclarmi destekler niteliktedir.

Ogretmenler tarafindan algilanan siirdiiriilebilir egitim egilim diizeyi ile kiiresel sosyal sorumluluk
olgegi alt boyutu ulusal sosyal sorumluluk puanlar1 arasinda olumlu, anlamli ve orta diizeyde bir
iliski bulunmaktadir. Buna gore, kiiresel sosyal sorumluluk 6lgegi alt boyutu olan ulusal sosyal
sorumlulugu, yiiksek diizeyde algilayan Ogretmenlerin okullarindaki siirdiiriilebilir egitim
egilimlerini de daha yiiksek diizeyde algiladiklar1 soylenebilir.

Ogretmenlerin genel olarak siirdiiriilebilir egitim egilimleri ve ulusal sosyal sorumluluk algilari
yliksek diizeyde oldugundan, siirdiiriilebilir kalkinma hedefleri, sosyal adalet ve refah diizeyinin
artirllmast igin 8gretmenler maddi ve manevi imkanlarla desteklenmelidir. Ilkokullarda gorev
yapan Ogretmenlerin diger kademelerde gorev yapan Ogretmenlere gore siirdiiriilebilir egitim
egilimlerinin yiliksek oldugu goriilmektedir. Temel egitimin ilk basamag olan ilkokullarda gorev
yapan ogretmenler siirdiiriilebilirlik kavrammin farkinda olmalar1 olumlu bir gostergedir. Diger
kademelerde gorev yapan Ogretmenlerin siirdiiriilebilir egitim egilim diizeylerinin de yiiksek
oldugundan yola c¢ikilarak tiim 6gretmenlerin siirdiiriilebilirlik ilkelerini 6grencilere, toplumun tiim
katmanlarina ulastirilmas: igin egitim kurumlarma (6gretmenlere) liderlik rolii verilmelidir.
Ogretmenlerin ulusal sosyal sorumluluk algi seviyelerinin yiiksek oldugu belirlenen bu
arastirmadan yola cikilarak sosyal adalet, hakkaniyet, sosyal refah, yardimlasma, dayanisma vb.
kavramlar 6gretmenler aracilig1 bireylere kazandirilabilecegi diistincesinden hareketle 6gretmenler
tarafindan diizenlenen sosyal etkinlikler ve hayat boyu oOgrenme kurumlar: etkinlikleri
zenginlestirilmelidir. Ogretmen-toplum bulusmalarinin daha yogun olmasi 6nemsenmelidir.
Ogrenci velileri icin sosyal aktivite, yaparak yasayarak 6grenme ve uygulamal egitim faaliyetleri
ogretmenler tarafindan verilmelidir. Siirdiiriilebilirlik baglaminda yapilan her ¢alisma sosyal
sorumlulugu da dogrudan etkileyeceginden ortak kazanim ve hedefler belirlenerek calismalar
stirdiirtilmelidir.

Etik Kurul Onay:: Sivas Cumhuriyet Universitesi Rektorliigii Egitim Bilimleri Arastirma Onerisi Etik
Degerlendirme Kurulu 25.03.2024 tarih ve E-50704946-100-412293 numarali karari.

Arastirmacilarin Katki Oran1: Yazarlar calismaya esit katki saglamislardir.

Catisma Beyan1: Yazarlar potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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