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Etkili ogretim

Egitim alma hakki, ozel egitim gereksinimli 6grenciler (OGO) ve akranlari igin
vazgecilmez bir gerekliliktir. Egitim araciligiyla bireyler toplumsal ve ekonomik agidan
iiretken hale gelebilirler. Ancak OGO lere iliskin kaynastirma uygulamalar: siirecinde
etkili 6gretim saglanmast konusunda ¢esitli problemler yasanmaktadw. Bu durumun
bir nedeni, etkili 6gretim siirecinde kaynastirma dgretmenleri tarafindan OGO ’lere
uygun yontem, teknik ve stratejilerin kullanilmamasi olarak gosterilebilir. Yaratici
drama yéntemi, OGO’lere verimli dgretim gerceklestirilmesinde kullanilabilen etkili
yvontemlerdendir. Bu noktadan hareketle arastirmanin amact; suif égretmenlerinin
OGO’lere yonelik kaynastirma uygulamalart gergeklestirilmesi siirecinde yaratici
drama yontemi kullanilmasi konusundaki diisiincelerinin belirlenmesidir. Bu arastirma
icin nitel arastirma yontemlerinden ¢oklu durum ¢alismasi deseni kullamilmigtir:
Arastirma verileri, katilimcilara uygulanan yari-yapilandirilmis goriisme formu ile
elde edilmistir. Goriisme formundaki sorular arastirmactlar tarafindan hazirlanmig
ve uzman gortisleri alindiktan sonra yeniden diizenlenmistir. Elde edilen nitel veriler,

tematik analiz yoluyla temalar, alt temalar, kodlar olusturularak yorumlanmigtir:
Arastirmamin  ¢alisma grubunu, 2022-2023 egitim-ogretim yilinda Milli Egitim

Makale Tiri Bakanhgi’na (MEB) bagl ilkokullarda sinif 6gretmenligi yapan yedisi kadin, besi
aitate Turd erkek olmak iizere toplam 12 sinif 6gretmeni olusturmaktadir. Gergeklestirilen analiz

Aragtirma makalesi ile elde edilen bulgulara gore yaratici dramanin OGO’ lerin basarili kaynastirilmast
konusunda yararl oldugu diisiiniilmektedir. Arastirmaya katilan sinif ogretmenleri,
yaratict dramammn bir yontem olarak kullamimas: ile OGO’ lerin kaynastirma
uygulamalari siivecinde derslere daha etkin katilim sagladigini, égrenmelerin daha
kalict oldugunu, uygulamamin dil gelisimine olumlu katki sagladigini, ogrencilere

sosyal beceri kazandirdigini belirtmislerdir.
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Giris

Egitim alma hakki, zorunlu ve egitim her bireyin ihtiyacini karsilayacak nitelikte olmalidir
(Cavdar ve Doymus, 2016; United Nations Educational, Scientific and Cultural Organization
[UNESCO], 1994). Bireyler toplumda egitim yoluyla bu siirecleri gergeklestirir. Bundan dolay1
bireylerin cinsiyet, kiiltiir, din, dil, sosyo-ekonomik diizeyine bakilmaksizin egitimle bulusturulmalari
gerekmektedir (Ulutas, 2011). Egitim araciliiyla bireyler toplumsal ve ekonomik agidan iiretken
hale gelebilirler (Calik, 2003). Egitim hakki, en temel hak olarak kabul edilmekte ve bu hakkin
gerceklesmesinin sosyal devletin gorevi oldugu vurgulanmaktadir (Algan, 2013). Bireyin egitim
hakkindan yararlanabilmesi, devletin bu hakk1 kabul etmesi ve olumlu eylemler gerceklestirmesi ile
olanaklidir. Egitim ve 6gretim, sosyal devletler tarafindan en basta gelen 6devler arasinda sayilmakta
ve vatandaglarin bu haklardan esit olanaklar i¢inde yararlanmasini saglamayir amaclamaktadir
(Sisman, 2014).

Ozel egitim; 6zel egitim gereksinimli 6grencilerin (OGO) gelismelerine yardimer olmak,
egitim ihtiyaglarini karsilamak, yetersizliklerinin oniindeki engeli Onlemek, 6zgiir ve iiretken
bireyler olmalarini saglamak i¢in 6zel olarak yetistirilmis kisilerle yapilan egitimdir (Aksoy, 2016).
Ozel egitim, OGO’lerin engel durumlarma gére 6zel olarak hazirlanmis egitim programlari, dgretim
yontemleri ile OGO’ler i¢in hazirlanan ortamlarda gerceklestirilir (Kargin, 2004). OGO’ler igin
kaynastirma yoluyla egitim uygulamalar1 yapilmaktadir (Ozaydin, 2020). Kaynastirma uygulamalari
ise farkliliklarina bakilmaksizin OGO’lerin egitim hakkindan yararlanmasini saglayan ve esitlik ile
sosyal adalet gibi degerleri ifade eder (Sadioglu, 2011). Bu noktada genel egitim siniflarinda egitim-
ogretim faaliyetlerinde yer alan OGO’lerin kaynastirma uygulamalar siirecinden yararlanmalar1 ayr1
bir yere ve dneme sahiptir. Kaynastirma uygulamalarinin gerceklestirilmesi siirecinde; dgretmen,
OGO’ler, akranlar, aile, yonetim, destek ve ek hizmetler gibi bazi unsurlar gereklidir. OGO’ler
gereksinimleri olan egitim hizmetlerinden yararlanabilmeleri oraninda akademik olan (6rnegin;
Tiirkge becerisi, matematik becerisi) ve akademik olmayan (6rnegin; 6zbakim becerisi, beslenme
becerisi) becerileri kazanabilecek ve boylece toplumsal hayata dzgiirce katilabileceklerdir (UNESCO,
1994; Uysal, 2003).

Kaynastirma uygulamalari, OGO’lerin gereksinimleri gdz oniinde bulundurularak ve
OGO’nin ailesinin de goriisii alinarak akranlariyla birlikte normal okullarda ve simiflarda egitim
gormesidir (Sar1, 2002). Kaynastirma uygulamalari, OGO’ lerin akranlariyla birlikte egitim siniflaria
uyumunun saglanmasi olarak tamimlanmaktadir (Kniveton, 2010). Bu uygulamalarmm amaci,
OGO’lerin diger akranlariyla benzer gelisim gdstermelerini saglamak degil, ocuklarin yeteneklerini
en iyi sekilde kullanmalarint saglamak ve toplum iginde yasamlarini kolaylastirmaktir (Toran ve
ark. 2017). OGO’lerin egitime daha etkin olarak katilmalar1 onlar i¢in daha fazla basar1 demektir.
OGO’lerin egitime etkin katilimlar1 ayni1 zamanda onlarin toplumsal olarak daha fazla taninmalar1 ve
kabul gormelerine yardimei olacaktir (Tomlinson, 2000).

Tarihsel siiregte OGO’lerin akranlarindan ayri okulda egitildigi goriilmektedir. Ikinci
Diinya Savasi’ndan sonra, 1950°li yillar ve dncesinde ¢ok az dile getirilmeye baslanan OGO’lerin
akranlariyla birlikte egitim almasi fikri, 1960’11 yillarda sanayi devrimi ve sonrasinda giderek daha
fazla dile getirilmeye baslanmistir (Sipal, 2004). Bu donemde yapilan arastirmalarda OGO’lerin
akranlariyla aym okulda ve smifta egitim olanaklari saglandiginda OGO’lerin akranlartyla olumlu
iligkiler gelistirdikleri ve siniftaki etkinliklere daha etkin katildiklar1 tespit edilmistir. Bu konuda
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onciiliigiic OGO’lerin ebeveynleri baslatmistir. Kaynastirma uygulamalarina diinyada ilk olarak
basglayan 6zel egitim grubu, gérme yetersizligi olan bireylerdir (Milli Egitim Bakanligi, [MEB],
2020; Sipal, 2004).

Tiirkiye’de OGO’ler ile ilgili en dnemli gelismeler 1950°li yillara rastlamaktadir. 6972
sayili “Korunmaya Muhta¢ Cocuklar Hakkinda Kanun” 1957 yilinda yiirtirliige girmistir (Altan,
2006). Ozel egitim acisindan 1960’11 yillarin 6nemi ise OGO’lerin haklarinin 1961 Anayasasi’nin
48. maddesi ile devlet tarafindan garanti altina alinmis olmasma dayanmaktir (Ozkul, 2023).
1973 yilinda kabul edilen 1739 sayili Milli Egitim Temel Kanunu’nun 8. maddesindeki OGO’leri
yetistirmek icin 6zel onlemler alinir.” ifadesi yer almistir. Bu ifade, genel egitim sisteminin, 6zel
egitimi kapsadiginin en &nemli agiklamasidir. Bu gelismeler ile birlikte 1983°de Ozel Egitime
Muhta¢ Cocuklar Kanunu ile kaynastirma uygulamalari baglamig ve 1997°de yiiriirliige giren 573
sayili Kanun Hiikmiinde Kararname ile 2000 yilinda yiiriirliige giren Milli Egitim Bakanligi Ozel
Egitim Hizmetleri Yonetmeligi ile yayginlasmistir (MEB, 2020).

Kaynastirma uygulamalarinin gergeklesmesi icin OGO’lerin 6zel egitim ve normal egitim
hizmetlerinden en iyi sekilde yararlanmalarina baghdir. Kaynastirma uygulamalarinin bagarili bir
sekilde yapilmasi ve olumlu sonug alinmasinda bir¢ok etken rol oynamaktadir (Yilmaz ve Melekoglu
2018). Bunlarin baslicalari; fiziki kosullar, kurum yénetimi, OGO’lerin aileleri, destek hizmetleri,
Ogretmenler ve egitim ortamlarinda kullanilan yéntem ve tekniklerdir. Kaynastirma uygulamalari
icin OGO’lerin akranlariyla etkilesimleri énemlidir (Bilgi¢ ve Batu, 2023). Bu nedenle egitim
ortamlarinda ¢ocuklarin etkin oldugu yontem ve tekniklerin kullanilmasi siirecin verimliligini ve
etkililigini arttiracaktir (Aykag, 2011). Bu agidan bakildiginda, 6grencilerin etkin oldugu ve siiregte
yontemidir (Akkose, 2015). Yaratici drama, ¢ocuklarin birgok gelisim alanini desteklemektedir.
Bireylerin duyussal, bilissel ve sosyal gelisimlerine katkis1 vardir. OGO’lerin gelismesinde de yaratici
drama etkilidir (Dibek, 2003). Yaratict drama OGO’lerin dil ve iletisim becerilerinde, problem
¢dzme becerilerinin gelismesinde etkilidir. OGO’lerin gevresiyle olumlu iliski gelistirilmesinde
yaratic1 dramanin etkisi goriilmektedir (Omeroglu,1992). OGO’lerin egitimde yaratict drama nemli
bir modeldir. Yaratici drama, bireylerin kendi gizilgii¢lerini fark etmelerini olumlu taraflarina
odaklanmalarini saglamaktadir. Yaratict drama ¢aligmalarindaki hem sozlii iletisim hem de beden
dilini kullandiklar iletisim ¢alismalart bulunmaktadir (Bayhan, Yiikselen, 2007). Normal gelisim
gosteren bireylerin egitiminde kullanilan ve gelisimlerine olumlu etkisi olan yaratici drama yontemi
OGO’lerin egitiminde de kullanilmakta ve olumlu sonuglar elde edilmektedir (Eratay, 2021). Yaratici
drama; grup iiyeleri arasindaki iliskiler, etki ve tepki alisverisleri, katilimcilar arasindaki etkilesim ve
dramatik durumlar seklinde tanimlanir (San, 1990). Benzer sekilde, yaratici drama, grup iiyelerinin
yasantilarindan yola ¢ikarak bir amacin, bir diisiincenin, 6zellikle dogaglama teknigi ve rol oynama
tekniginden yararlanarak deneyimli bir egitmen esliginde canlandirilmasidir. Bu canlandirma
stirecleri yiiriitiiliirken kendiligindenlige, simdi ve burada ilkesine, -mis gibi yapma’ya dayalidir ve
yaratici drama, oyunun genel 6zelliklerinden dogrudan yararlanir (Adigiizel, 2019). Yaratici drama
bir nehre benzer ve siirekli devinen baglantilar yapar; nehir, kiyilarinin baslangi¢ ve varig noktalarini
baglar. Ona gore yaratici drama herkes i¢in gereklidir (McCaslin, 2005).

OGO’lerin 6grenme siirecindeki durumlar ve egitim siirecindeki olumsuz nedenlere
bagli olarak O6grenmeye karsi isteksiz olmalart nedeniyle 6grencilerin etkin olmasina olanak
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saglayan yaratic1 drama yontemi OGO’ lerin egitim siirecine etkin katilimlar1 igin giiclii bir aractir
(Erdem, 2021). OGO’lerin var olan potansiyellerini ortaya koyamamalari, akranlari ile iletisim
sorunu yasamalari onlarin hem akademik basarilarini ve sosyal becerilerini siirlandirir. Bu
durum OGO’lerin akranlartyla aralarindaki farkin agilmasma neden olmaktadir (Erdogan, 2017).
Kaynastirma uygulamalar1 siirecinde OGO’lere sosyal becerilerin verilmesi gerektigi kadar,
programlarin &grencilere nasil sunulacagi ve hangi yontemlerin ve tekniklerin kullanilacagi da
¢ok biiyiik 6nem tagimaktadir. Cocuklar1 daha iyi destekleyebilmek i¢in onlarin 6grenme siirecine
etkin olarak katildiklar1 yontem ve teknikleri kullanmak gerekmektedir (Choi &Kim, 2003). Egitim
Ogretim ortamlarinda 6grencilerin etkin oldugu ve 6grenme siirecine katildig1 6grenme yollarindan
biri de yaratict dramadir. Yaratici drama yontemi, 6grenmeleri gelistirmek ve 6grencilerin derslere,
etkinliklere katilimini artirmak i¢in kullanilabilir (Kirmizi, 2022).

Kaynastirma uygulamalarinda smif 6gretmenlerinin istlendigi goérev ve sorumluluklar
fazladir. Ancak bu uygulamalarda kullanilan yontem ve tekniklerin etkisi de ¢ok fazla olmaktadir
(Lindsay,2007) Bu nedenle smif dgretmenlerinin derslerde yaratici dramanin bir yontem olarak
kullanilmas1 durumunda kaynastirma uygulamalarinda etkililiginin bilinmesi yaratici drama
yonteminin daha yaygin kullanilmasi ve etkililigin artmasina neden olacaktir (Terpstra & Tamura,
2008).

Alanyazinda yaratict drama yonteminin 6grenme siirecindeki olumlu etkilerine yonelik
bazi ¢aligmalara (Annarella, 2000; Ulutas, 2011; Samsunlu, 2015; Sar1 ve Karamuklu, 2021;
Yildirim ve Acarlioglu, 2023) rastlanmakla birlikte, ilkokul diizeyinde kaynastirma uygulamalari
gergeklestirilmesi siirecinde yaratict drama yontemi kullanilmasi konusunda herhangi bir ¢aligmaya
rastlanmamustir. Bu noktadan hareketle arastirmanin amact; sinif gretmenlerinin OGO’lere yonelik
Kaynagtirma uygulamalarmin gergeklestirilmesi siirecinde yaratici drama yontemi kullanilmasi
konusundaki diistincelerinin belirlenmesidir.

Yontem

Arastirma Modeli

Bu arastirmada nitel arastirma yontemi kullanilmistir. Nitel aragtirmalar toplumsal olaylarla
ilgili olarak nicel arasgtirmalara gore daha derinlemesine bilgi saglarlar. Geleneksel arastirmalarla
zor ifade edilen sorulara yanit bulmak i¢in nitel arastirmalar gereklidir (Frankel & Devers, 2000).
Verilerin elde edilmesinde nitel arastirma desenlerinden ¢oklu durum c¢aligmasi (multiple case
study) deseni kullanilmistir. Cok sayida durum ¢alismasi, giivenirligi artirmak veya bulgulari
genellemek i¢in kullanilan bir stratejidir (Miles, Huberman, 1994). Durum ¢aligsmas1 yagantilara
dayaldir; bir giincel olayr veya durumu derinlemesine otantik ortamda incelemekle ilgilidir.
Durum calismasi, siirli bir sistemin nasil igsledigi hakkinda sistemli bilgi elde etmek i¢in ¢oklu veri
toplama kullanilarak o sistemin derinlemesine incelenmesini iceren yontembilimsel bir yaklagimdir
(Chmiliar, 2010). Durum ¢aligmasi, aragtirmacinin zaman igerisinde sinirlandirilmis bir ya da birkag
durumu ¢oklu kaynaklari iceren veri toplama araglar1 (gézlemler, goriismeler, gorsel-isitseller, vd.)
ile derinlemesine inceledigi, durumlarin ve duruma bagh temalarin tanimlandig1 nitel bir arastirma
yaklagimidir (Creswell, 2007).
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Cahisma Grubu

2022-2023 egitim-0gretim yilinda MEB’e bagh ilkogretim okullarinda, 1.-4. smuf
diizeylerinde 6gretmenlik yapmakta olan, arastirmanin gergeklestirildigi zaman diliminde ya da daha
onceden sinifinda kaynastirma 6grencisi bulunmus, yaratict drama konusunda egitim almis olan 7
kadin, 5 erkek olmak tizere 12 sinif 6gretmen ¢aligma grubunu olusturmaktadir. 8 6gretmen ile yiiz
yiize, 4 6gretmen ile ¢evrimici ortamda goriisme yapilmistir. Arastirma katilimeilarina iliskin bilgiler
Tablo 1°de gosterilmistir.

Tablo 1

Arastirmaya Katilan Spor Bilimleri Ogrencilerinin Iletisim Kaygi Diizeyleri
No Yas  Cinsiyet Hizmet Simif Simif OGO  Egitim Alma

Yih Diizeyi  Mevcudu Sayisi Durumu

01 34 Kadin 12 2 34 1 E
02 42 Kadin 23 2 32 3 E
03 35 Kadin 12 2 32 2 E
04 48 Erkek 24 2 35 2 E
05 52 Kadin 25 2 34 1 H
06 36 Erkek 15 1 28 1 H
07 32 Erkek 15 4 46 2 E
08 30 Kadin 10 2 38 3 E
09 34 Erkek 14 2 41 1 E
010 38 Kadin 18 3 34 1 H
o1 35 Kadin 15 2 27 4 E
012 41 Erkek 18 2 33 2 E

Not: E = Evet, H = Hayir, OGO = Ozel egitim gereksinimli 6grenci.

Veri Toplama Aracglari

Veri toplama araglari arastirmacilar tarafindan hazirlanmis olan demografik bilgi formu ve
yar1 yapilandirilmis gériisme formlarindan olusmaktadir. Yar1 yapilandirilmis gériisme formunda bir
ya da daha fazla agik uglu soru bulunur ve bu sorular katilimcilara sorulur (Yildirim ve Simsek, 2021).
Goriisme formu aragtirmacilar tarafindan uzman goriisleri alindiktan sonra diizeltmeler yapilip pilot
goriisme gerceklestirilmistir. Uzman goriisleri ve pilot goriismeden alinan doniitler dikkate alinarak
goriigme formu gelistirilmistir. Arastirma oncesi katilimcilara bilgilendirme yapilmistir. Arastirmaya
goniilli olan 6gretmenler katilmistir. Verilerin bir kismu ses kayit programi ile kaydedilmis ve bir
kismi yazili olarak alimmustir. Ogretmenlerle yiiz yiize yapilan goriismeler dgretmenin gorev yaptigi
okulda uygun bir ortamda ger¢eklestirilmis, ¢evrimici yapilan goriismeler de sadece katilimct ve
goriismecinin oldugu ¢evrimici toplanti programi ile yapilmistir.

Verilerin Analizi

Yari-yapilandirilmis goriisme formu araciliyla simif 6gretmenlerinden elde edilen veriler,
icerik analizi yontemi ile analiz edilmistir. Icerik analizinde temelde yapilan islem, birbirine
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benzeyen verileri belirli kavramlar ve temalar ¢er¢evesinde bir araya getirmek ve bunlari okuyucunun
anlayabilecegi bir bigimde organize ederek yorumlamaktir (Yildinm ve Simsek, 2021). Goriisme
dokiimleri oncelikle yazili hale getirilmistir. Aragtirmada dgretmenlerin goriisleri sunulurken onlara “
01, 02, 03...” seklinde kod isimleri verilmistir.

Gegerlilik ve Giivenirlik

Katilimcilarla goriisme yapilmadan 6nce goriisme sorulart 3 smif dgretmenine uygulanmis
ve alinan yamitlar incelenmistir. Inceleme sonucunda sorulara verilen yamtlar dogrultusunda goriisme
sorulariin amacina uygun, acgik ve anlasilir oldugu goriilmiistiir. Arastirma sorularinin hazirlik ve analiz
stirecinde yaratici drama alaninda ¢alismalar1 olan iki alan uzmanin uygun goriisleri alinmistir. Alinan
bu goriisler dogrultusunda gerekli diizenlemeler yapilmistir. Yine katilimci goriisleri ayni uzmanlarla
birlikte analiz edilmistir. Arastirmada gegerligin saglanmasi i¢in uzman goriisleri, gonillii katilimeilarin
teyidi ve katilimei gortislerinin alinmasi siirecinde saglikli veri toplanmasi i¢in aragtirmacilar tarafindan
gerekli onlemler alinarak uygun sartlar ve ortamlar olusturulmustur. Bununla birlikte, veri gecerliginin
artirilmasi i¢in mevcut bulgulardaki tutarliliga da bakilmistir. Gérlisme sorular1 hazirlanirken alanyazina
iligkin kuramsal yapiyla uyumlulugu dikkate alinmistir. Arastirmacilar katilimer gortisleri alinirken
hazir bulunmus, siireg izlenerek gerek duyuldugunda rehberlik yapilmistir. Boylece arastirma verilerinin
kaybi en aza indirgenmistir. Boylece toplanan verilerin arastirmanin amacina uygunlugu en st diizeyde
tutulmaya calisilmis, goriisme sorularina yonelik kodlamalar karsilagtirilarak tutarlilik saglanmistr.

Arastirma ve Yayin Etigi

Arastirma verileri 07/12 protokol numarali, 11.05.2022 tarihli etik kurulu karar1 alinmasimin
ardindan toplanmistir. Arastirmada “Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yaym Etigi
Yonergesi” kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.

Bulgular

Sinif 6gretmenlerinin goriisme sorularina verdikleri yanitlar; yaratict drama yonteminin etkililigi,
asamalar1 ve Onerileri kapsaminda analiz edilmistir.

Tablo 2

Kaynastirma Uygulamalar: Siirecinde Yaratict Drama Temalari

Kaynastirma Uygulamalar1 Siirecine Yaratic1 Drama Y 6nteminin Etkileri
Kaynagtirma Uygulamalari Siirecinde Yaratict Dramanin Hazirlik Agamasi
Kaynastirma Uygulamalar1 Siirecinde Yaratici Dramanin Canlandirma Asamasi
Kaynagtirma Uygulamalari Siirecinde Yaratici Dramanin Degerlendirme Asamasi
Oneriler

Mevcut arastirmanin  sonuglarina gore, smif &gretmenlerinin OGO’ lerin  kaynastirma
uygulamalarinda yaratict drama yonteminin kullanilmasini 6nemsedikleri ve yaratict dramay1 bir yontem
olarak kullandiklar ¢alismalarda olumlu sonuglar elde ettikleri gortilmiistiir. Ancak sinif mevcudunun
fazla oldugu siniflarda bunun zor oldugunu diistinmektedirler. Sinif 6gretmenlerinin ayni zamanda
smifinda OGO bulunan 8gretmenlerin yaratict drama egitimi almalari gerektigini belirtmislerdir.
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Kaynastirma Uygulamalari Siirecine Yaratici Drama Yonteminin Etkileri

Siif Ogretmenlerine, kaynastirma uygulamalar1 siirecinde yaratici drama ydnteminin
ogrencilerinin dgrenme siirecinde etkileri sorulmus ve aliman yanitlarin yer aldigi Tablo 3
olusturulmustur.

Tablo 3

Kaynastirma Uygulamalar: Stirecine Yaratict Drama Yonteminin Etkileri

Kodlar Katilimei
[letisim kurma 01, 05, 07,011
Kendini ifade etme 01, 02,08, 012
Etkinliklere katilim 03, 04, 06, 010
Sosyallesme 01, 07, 08, 09
Degerli ve 6zel hissetme 04, 012

Rahat Hissetme 06

Grup ¢alismalarina katilim 07

Sinifin pargasi hissetme 09
Deneyimleyerek 6grenme o11

Derse ilginin artmasi 09

Tablo 3’te goriildiigii tizere, uygulanan yaratici drama yonteminin ardindan katilimcilarin
cogunlugunun c¢ocuklarin sosyallestigini, kendini ifade edebildigini, iletisim kurdugunu ve
etkinliklere katildigin1 belirttikleri belirlenmistir. Ayrica cocuklarin eglenerek dgrendigini ve degerli
ve Ozel hissettigini belirtmiglerdir. Bu konuda bazi katilimc1 goriisleri soyledir:

“Evet, simdi bir geleneksel bir 6gretim yontemi uygulandigi i¢in kalabalik siniflarda, yaratici
drama ¢aligmalarinda ¢ocuklarin kendini ifade etme diger arkadaglariyla iletisim kurma, sosyal beceri
kazanmasi agisindan ¢ok énemli oldugunu diisiiniiyorum.” (O1)

“Ozel dgrencilerle calisirken yaratici drama tekniklerinin kullaniimasinda en gok da cocuklarin
dil gelisimi agisindan, kendilerini sosyal agidan ifade edebilmeleri agisindan ¢ok 6nemlidir. Ciinkii bu
ogrencilerimiz grupla galistigimiz i¢in bir sinif genelinde kendilerini ¢cok ifade etmekte zorlaniyorlar.
Bizim de mutlaka onlara farkli yol yontemlerle yaklasmamiz gerekiyor. Burada en énemli yontem
bence yaratict dramadir. Kendilerinin daha 6zgiir ifade etme sanslart oluyor ¢ocuklarin. Kendileri
gibi olma sanslar1 oluyor elbette.” (02)

“Yaratici drama hem kaynastirma ogrencilerinin 6zellikle hem de normal 6grencileri
icin gerekli bir uygulama derse etkin katitlimlarini saglar. Kendilerine onemli, degerli
hissetmeleri olsun énemli hissetlerini de saglar...” (04)

“Yaratici drama daha faydali diger yontemlere gore, ¢ocuklar kendilerini daha
rahat hissedip derslere ve etkinliklere daha istekli katiliyorlar.” ( O6)

“Ozel gereksinimli ¢ocuklarin iletigim becerilerinin gelismesi, grupla calisma ve
sosyallesme gibi alanlarda katki saglayacagim diisiiniiyorum.” ( O8)
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“... Ogrencilerin hem okula hem de derslere olan ilgisini arttirmada énemli etkisi
var. Yaratict drama bu siirecte 6zel gereksinimlerine gore grup aidiyetini saglamast
ve bir grubun parg¢ast oldugu hissini sagladigi icin ogrenciler kendilerinin ézel
hissetmektedirler. Yaratici drama ile ozel egitim ihtiyact olan ogrenciler kendilerinin
sinifin bir parcasi olarak gérmektedirler.” (09)

“.Yaratict drama etkinliklerinin ogrencilerin kendilerini bulmalarina ve ifade
etmelerine ciddi katkilar sagladigi gézlemlemekteyim.” ( O12)

“... Ogrencilerin hem okula hem de derslere olan ilgisini arttirmada énemli etkisi
var. Yaratict drama bu siirecte 6zel gereksinimlerine gore grup aidiyetini saglamast
ve bir grubun parg¢ast oldugu hissini sagladigi icin ogrenciler kendilerinin ézel
hissetmektedirler. Yaratici drama ile ozel egitim ihtiyact olan ogrenciler kendilerinin
sinifin bir parcasi olarak gérmektedirler.” (09)

Kaynastirma Uygulamalar Siirecinde Yaratict Drama Yonteminin Teknikleri

Katilimcilara kaynastirma uygulamalar1 stirecinde kullandiklari yaratici drama tekniklerinin
neler oldugu sorulmus, verilen yanitlar dogrultusunda Tablo 4. olusturulmustur.

Tablo 4
Kaynastirma Uygulamalar: Siirecinde Kullanilan Yaratict Drama Teknikleri
Kodlar Katilhhmci
Rol Oynama 01, 02, 03, 04, 05, 06, 07, 08, 09, 010, 012
Dogaclama 01, 02, 03, 04, 05, 06, 08, 09, 010, 012
Dramatizasyon 08, 012
Rol Kartlar1 07,08
Donuk Imge 04,06
Biling Koridoru 03
Kirmizi Koltuk 05
Toplant: diizenleme 07
Dis Ses 08
Pantomim 08
Taklitler 05

Tablo 4’e bakildiginda sinif dgretmenlerinin kaynastirma uygulamalarinda yaratict drama
calismalarinda kullandiklar teknikler cesitlilik gostermektedir. Tabloya gore biitiin 6gretmenlerin
rol oynama teknigini ve bununla birlikte biiylik ¢ogunlugunun ayni zamanda dogaglama teknigi de
kullandiklar1 goriilmektedir. Rol oynama teknigi ve dogaclama teknigi disinda donuk imge, rol kartlari,
dramatizasyon, biling koridoru, kirmizi koltuk, toplanti diizenleme, dis ses, pantomim, teknikleri de
tercih edilmistir. Bir katilimei, canlandirma asamasinda sadece taklitlere yer verdigini sOylemistir.
Yaratic1 drama c¢aligmalarinda yaratici drama tekniklerinin kullanilmasi ile ilgili baz1 6gretmenlerin
goriisleri su sekildedir.
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“Yani dogaglamalar oluyor ama daha ¢ok dogac¢lama diyebilirim. Daha ¢ok
dogaglama kullaniyorum ve rol oynama bazen bilin koridoru kullaniyorum. Herhangi
bir ders varsa bir konu varsa onunla ilgili dogagclama olarak akliniza ne geliyor?
Hani rol oynama da olabilir. Bu yontemleri kullaniyorum diyebilirim.” (O3)

“Ornegin kirimizi koltuk teknigini, biling koridoru teknigini kullaniyorum. Dogaglama
ve rol oynama daha ¢ok kullaniyorum. Konuya uygun teknigi seciyorum.” (O5)

“Daha ¢ok dogaglama, rol oynama iizerinde duruyorum ben bununla beraber iste
donuk imge olsun yani onu da kullaniyorum ben. Bir¢ok teknik kullaniyorum ve hepsi
bir araya geldiginde iste o canlandirmay: o iletisimi sagladigim diistiniiyorum.”
(06)

“Yaratict drama siire¢lerinde tabi ki oncelikle dogaglama ve rol oynama teknikleri
yogun olarak kullanilir. Ancak ozel gereksinimli ogrencilere hitap etmesi ve siiregleri
kolaylastirmasi acisindan dramatizasyon, rol kartlart ve dis ses gibi teknikler
kullanilmas: uygun oluyor. Pantomim de kullandigim tekniklerden biri.” (O8)

“Yaratict drama tekniklerinin uygulanmasi siirecinde en ¢ok, dogaglama ve rol
oynama teknigine yer veriyorum. Yaratict dramanin en basinda ¢ocugun kendisini
ifade etmesi ve siirece kolay uyum saglayabilmesi acgisindan ¢ok etkili teknikler
oldugunu diisiiniiyorum.” ( 010)

“... Daha ¢ok metinden yola ¢ikarak kisa gérevlerin verildigi canlandirmalari tercih
ediyorum. Taklit ettirip bunun iizerine konusmayi tercih ediyorum.” (O11)

Kaynastirma Uygulamalan Siirecinde Yaratict Drama Yonteminin Asamalari

Sinif 6gretmenlerinin kaynastirma uygulamalart siirecinde uygulamis olduklari yaratict drama
asamalarinin neler oldugu Tablo 5. ‘te belirtilmistir.

Tablo 5

Kaynastirma Uygulamalar: Siirecinde Yaratici Drama Yonteminin Asamalar

Kodlar Katilhhmci

Isinma/ Hazirlik asamasi 01, 02, 03, 04, 05, 06, 08, 09, 010, 011,12
Canlandirma asamasi 01, 02, 03, 04, 05, 06, 08, 09, 010, 011,12
Degerlendirme asamasi 01, 02, 03, 04, 05, 06, 08, 09, 010, 011,12
Asamalar1 uygulamiyorum 07

Tablo 5’e gore katilimci sinif 6gretmenlerinin bilylik cogunlugunun kaynastirma uygulamalart
stirecinde yaratici drama asamalari olan isinma/hazirlik asamasi, canlandirma asamasi ve degerlendirme
asamasma yer verdikleri, bir katilimcimnin ise asamalar1 uygulamadigi gériilmektedir. Ogretmenlerin
goriislerinden bazilart sunlardir:

“Isinma ve oyunlarla baslyyoruz. Sonra dogaglamalarla canlandirmalar yapiryoruz.
Canlandirma asamasin daha uzun tutuyoruz. En sonunda degerlendirme asamasini
yapiyoruz.” (O1)
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“Once hazirlik asamasi oluyor daha sonra canlandirma en sonunda da degerlendirme

asamasint uyguluyorum. Hazirlik asamasinda oyunlarla baglatiyorum daha sonra
o konuyla ilgili canlandirma yaptirtyorum. Burada iste dogaglama, rol oynama
olabilir. Daha sonrasinda da o ogrendigimiz dersle alakali, yaptigimiz etkin ilgili
resim olabilir, onunla iste afis ¢calismast olabilir.” (O3)

“Yaratict dramanin tamimi geregi isinma hazirlik, canlandirma ve degerlendirme
asamalarm  kullanyyorum. Dersin ve konunun ozelligine gore asamalari
yapulandiriyorum.” (0O8)

“Isinma, canlandirma ve degerlendirme asamalarin yer veriyorum.” (O11)

“Ogrenci sayisimin kalabalik oldugu simiflarda tam anlamiyla bir yaratici drama
stirecini planlamanmin belli zorluklar: olmakla birlikte siirecin ozellikle i1sinma
siirecinde daha aktif bir sekilde kullanilabilirligi ortaya ¢tkmaktadir. Canlandirma
ve degerlendirme siireglerinde ise ogrenci sayisinin kalabalik olmast siirecin bu
kismini sekteye ugratmaktadir.” (012)

“Acikcast tam anlamiyla yaratict drama stiregleri tasarlayp swf ortaminda
uygulamak olduk¢a zordur. Ben yaratict drama siireglerinden aldigim oyunlari,
etkinlikleri ve kullanilabilecek aktiviteleri par¢a parca da olsa sinifta uygulamaya
calisiyorum.” (07)

Kaynastirma Uygulamalar Siirecinde Yaratici Drama Yonteminin Hazirlik Asamasi

Simif 6gretmenlerinin yaratict drama yonteminin hazirlik asamasina nasil yer verdiklerine
iliskin goriisleri Tablo 6’ da gdsterilmistir.

Tablo 6

Kaynastirma Uygulamalar Siirecinde Yaratict Dramanin Yontemi Hazirlik Asamasi

Kodlar Katilimer

Oyunla baglama 02, 03, 04, 05, 06, 07, 08, 09, 011, 012
Mimik ve jestlerle baslama 01,010

Ogretmenlerin biiyiik cogunlugu yaratict dramani hazirlik asamasina oyunlarla basladigim
belirtmistir.

“Her zaman oyunlarla basliyorum ben hocam. Sonra konu ile ilgili kavramlarin
oldugu 1sinma ¢alismalarina yer veriyorum.” (02)

“En ¢ok oyunlarla baslyorum ve ozellikle ozel gereksinimli ogrencileri siirece
dahil ediyorum. Bu asamada tiim ¢ocuklarin bir rol almasina dikkat ediyorum. Ozel
gereksinimli cocuklar bu siirece aktif olarak katiliyor ve siireci devam ettiriyorlar.”

(03)

“Isinma asamasinda daha ¢ok oyunlara yer veriyorum. Bu oyunlar canlandirmaya
ogrenciyi hazirlayan ve role girmesini saglayan nitelikte oluyor.” (O7)
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“...Cocuklar ozellikle 1sinma siireclerinde oynadiklart oyunlar konuya daha iyi

i3]

odaklanmaktadirlar, bu nedenle isinma asamasinda daha ¢ok oyunlarla baslyyorum.
(09)

“Cocuklar ozellikle 1sinma siireglerinde oynadiklari oyunlar konuya daha iyi
odaklanmaktadirlar. Isinma asamasinda daha ¢ok oyunlara yer vererek onlari
siirece katryorum.” (012)

Tablo 6’ya gore iki katilimct hazirlik ve 1sinma asamasinda “bedenin gerilmesi, mimik ve
jestler” ile bagladigini belirtmistir.

“Hazirlik asamasinda daha ¢ok bedeni kullanmalarini saglyorum.” (O1)

“Isinma asamasinda; bedenin gerilmesi ve gevsetilmesi, mimik ve jest calismalart ve
nefes calismalart yapryorum.” (0O10)

Kaynastirma Uygulamalari Siirecinde Yaratict Drama Yonteminin Canlandirma Asamasi

Katilimeilara kaynastirma uygulamalari siirecinde yaratict drama yonteminin canlandirma
asamasina nasil yer verdikleri sorulmus ve katilimer yanitlart Tablo 7° de verilmistir.

Tablo 7

Kaynastirma Uygulamalari Siirecinde Yaratict Drama Yonteminin Canlandirma Asamast

Kodlar Katilimci
Yaratict Drama Tekniklerini Kullanma 01, 02, 03,04,05,06,07,08,09, 011,012
Yaratic1 Drama Tekniklerini Kullanmama o10

Tablo 7°de katilimeilarin yaratict dramanin canlandirma asamasinda daha ¢ok yaratict drama
tekniklerini kullandiklar1 goriilmektedir. Bir katilimci ise “canlandirmalara katilimlarimi saglarim”
demis ancak hangi teknigi kullandigini belirtmemistir. Yaratici dramanin canlandirma asamasina nasil
yer verdigini belirten bazi 6gretmen goriisleri agagida belirtilmistir.

“Canlandirma asamasina da daha ¢ok dogag¢lama ve rol oynama tekniklerine yer
veririm. Ancak daha ¢ok boyle rolii kendimizin verdigi dramatizasyon teknigi de
kullaniyorum.” (O4)

“Canlandirma asamasinda genellikle kazanmima yonelik ve yaratict drama
tekniklerinin kullanildigi ¢alismalar yapiyorum. Rol oynama, dogaclama en ¢ok
kullandigim teknikleridir. Ozel gereksinimi olan ¢ocuklar bu siirecte daha aktif
katiliyorlar.” (O7)

“Istnma asamasindaki oyunlara baglantili olarak canlandirmalar yapryorum. Ikili
dogaglamalar, es zamanli dogaglamalar yaptirryorum. Bunlar ders ve konular ile
ilgili metinler, durum kartlari olabiliyor.” (O8)

“Canlandirma  asamasinda, verilen ydnergeler dogrultusunda, yapilacak
calismalarin bi¢imlenip ortaya ¢iktigi, tiim katilimcilara sergilendigi bir asamada,
ozel gereksinimli O6grencinin istenilen sekilde canlandirmayr gerceklestirmesini
saglarim.” (010)
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“Canlandirma asamast daha ¢ok ikili dogaglama, duygularini anlatan donuk imge
ifade tekniklerini kullaniyorum.” (O11)

Kaynastirma Uygulamalari Siirecinde Yaratici Drama Yonteminin Degerlendirme Asamasi

Kaynastirma uygulamalart siirecinde yaratict drama yonteminin degerlendirme asamasinda
katilimeilarin yaptigi calismalar bu kategoride ele alinmis, katilimeilardan alinan yanitlar ve frekanslar
Tablo 8’de gosterilmistir.

Tablo 8
Kaynastirma Uygulamalari Siirecinde Yaratict Drama Ydonteminin Yontemi Degerlendirme Asamasi
Kodlar Katilmci
Resim etkinlikleri 01, 02, 03, 04, 05, 06, 08, 09, O11, 012
Soru-cevap yontemi 01, 05, 08, 010, 012
Afis hazirlama etkinlikleri 03, 04, 06, 09
Poster hazirlama etkinlikleri 01, 05,012
Slogan iiretme etkinlikleri 04, 07
Siir yazma etkinlikleri 05, 07
Gazete haberi olusturma etkinlikleri 05
Istasyon teknigi 07
Heykel olusturma etkinlikleri 08
Rol oynama teknigi 02
Oyun etkinlikleri 011

Tablo 8’¢ gore katilimcilarin biiylik ¢ogunlugunun degerlendirme asamasinda gorsel
calismalara daha ¢ok yer verdigi goriilmektedir. Katilimcilarin 10°u resim ¢aligmalarina yer vermistir.
Ancak bu katilimcilar ayn1 zamanda afis ve poster hazirlama, siir yazdirma, gazete haberi olusturma
gibi calismalara da yer vermistir. Resim calismalarindan sonra en kullanilan ¢aligma soru- cevap
yontemidir. Degerlendirme agamasinda nelere yer verdigini belirten bazi 6gretmen goriisleri asagida
belirtilmistir:

“Ozellikle poster hazirlama, resim ¢calismalar: yapma, soru cevap gibi ¢alismalar

yapiyorum.” (O1)

“Afis olabilir. Afislere yer veriyorum. Resim ¢izme, resim o konuyla alakalr resim

cizme olabilir. Konu ile ilgili etkinlikler yaptirtyorum.” (O3)

“Resim, afis, boyama siire¢leriyle degerlendirme kismindan ¢ok¢a etkilenmektedirler.
Grup olarak yaptiklar: ¢calismalarin, sinif panolarinda sergilenmeleri ayrica motive
edici bir siireci tamamlamaktadir.” (09)

“Biitiin degerlendirme asamalart farklt olur aslinda, bazen sadece soru cevap
yontemini kullantyoruz. Resim yapiyoruz, siir yaziyoruz iste.... Bazen de poster ya
da bir gazete haberi yaziyoruz. (03)
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“Degerlendirme asamasinda ozel gereksinimli ogrencilerin yeterliliklerine uygun
olarak kendilerini ifade edebilecekleri etkinlikler secilmelidir. Grupla heykel
olusturup stireci degerlendirmesi, bir resim yapmasit ya da tek kelime ile bir
degerlendirme yapmasi olabilir”’. (0O8).

“Degerlendirme asamasinda resim, iiriin ortaya koyma ya da oyunla kavrama
calismalart yapryorum.” (O11)

“Degerlendirme asamasinda, yapilan c¢alismayr ozel gereksinimli ogrencinin
degerlendirmesini isterdim. Bunun i¢in a¢tk u¢lu sorularla, zihinde canlandirmaya
davet ederdim. Ayrica, duyusal ve biligsel sorular sorardim.” (O12)

Kaynastirma uygulamalar Siirecinde Yaratict Drama Yontemi ile Tlgili Ogretmen Oneri ve
Beklentileri

Kaynastirma uygulamalan siirecinde yaratici drama yonteminin kullanilmasi ile ilgili
sinif 6gretmenlerinin 6nerileri ve beklentilerine iliskin 6gretmenlerden alinan yanitlar Tablo 9’da
belirtilmistir.

Tablo 9

Ogretmenlerin Oneri ve Beklentileri

Kodlar Katilimer

Smif mevcutlar diizenlenmesi 06, 07, 08, 09
Yaratici drama egitimleri diizenlenmesi 01, 04, 05
OGO Egitiminde yaratic1 drama ydnteminin zorunlu tutulmasi 01, 05,02
Yaratic1 drama kullanimi farkindaligin arttirilmasi 03

Tablo 9’da sinif 6gretmenlerinin kaynastirma uygulamalari siirecinde yaratict drama
yonteminin kullanilmasina iligkin 6nerileri sorulmustur. Bu soruya yanit veren 4 katilimet, kalabalik
siniflarda yaratict drama c¢aligmalarini yaparken zorlandigini ve sinif mevcudunda diizenleme
yapilmasi gerektigini belirtmistir.

Katilimeilardan {i¢ii, yaratict yonteminin OGO’ye sahip olan 6gretmenler igin zorunlu olmasi
gerektigi belirtirken bir katilimc1 da yaratict drama kullanimi farkindaligimin arttirilmasi gerektigini
belirtmistir. Bu konuda baz1 dikkat ¢ekici goriisler sdyledir:

“Yaratict drama yonteminin kullaniimasi o6zel gereksinimli  6grencilerin
egitim stirecine katilvmini kolaylastiracakti: Bu konuda hizmet i¢i egitimler
diizenlenmelidir.” (O1)

“Bir¢cok derste hem kaynastirma 6grencilerine hem de kendi égrencilerime yonelik
bir¢ok derste kullanilabilecegini diisiiniiyorum. Ama tabii ders yogunluguyla
alakalr ve ¢ok bazen de kullanamiyoruz yaratict dramayi. Cok derslerimizde etkin
kullaniyoruz. O anlamda biraz daha hani hem kendim hem de diger egitim arkadagslar
adina daha fazla kullanilisa daha iyi olur. Bu konuyla alakali Milli Egitimle de Halk
Egitimine de daha ¢alisilabilir ve kurslar acilabiliv. Yaratict drama yonteminin daha
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cok kullanilmasi gerektigini diisiiniivorum. Evet, ama derslerin yogunlugundan ¢ok
da kullanilamiyor.” (O3)

“Evet, var kendi okulumdaki arkadagslarla paylasimda bulunuyoruz. Bu alanda bir¢ok
kurs ya da seminer yapilmali, 6zellikle kaynastirma 6grencisi olan 6gretmenlere bu
egitimler zorunlu olmalidir.” (O4)

“Ozellikle benim gorev yaptigim dezavantajli bolgede fiziki sartlardan dolay
egitim ortaminda ¢ocuklarla yaratict drama ¢alismalart yapmak ¢ok zordur.
Sinif mevcutlart da ¢ok fazladw. Kaynastirma o6grencileri rutin egitim ogretim
faaliyetlerine katilmakta zorlaniyorlar bu yiizden oncellikle bu ogrencilere yonelik
idareci ve ogretmenlerde farkindalik olusturulmalidir. Sonrasinda ogretmenler
yetistirilecek yaratici dramann iyilestirici ve birlestirici giicii kullanilabilir.” (O8)

Ozel gereksinimli égrencinin siirece aktif olarak katilimimin saglanmasinda cok
zorluk ¢ekiyorum. Yaratict drama yontemi kullanarak siire¢ esnasinda birtakim
problemlerin daha hizli sekilde ¢oziime kavusup, stirecte daha basarili olunacaginin
diistinityorum. (O10)

“Ozel gereksinimi olan ogrencilerin sumf sayilart kesinlikle belli bir sinirt
gecmemelidir. Bu 6grencilerin siire¢sel olarak iyi degerlendirmeleri ve kendilerini
ifade etmeleri igin, ogrenci sayisinin kalabalik oldugu siniflarda en fazla bir 6grenci
olacak sekilde planlama yapilarak siirece dahil edilmeleri saglanmalidir. Her ne
kadar yonetmelik bu siiregleri destekliyor gibi gériinse de sahadaki mevcut durum
ve ogrenci sayilarimin fazla oldugu siniflar bu siireci olumlu desteklememektedir.
“(012)

Sonug ve Tartisma

Bu calismada sinif 6gretmenlerinin OGO’lerin kaynastirma uygulamalari siirecinde yaratici
drama ydnteminin kullamlmasi ile ilgili olarak goriislerinin alinmasi amaglanmigtir. OGO’lerin
egitiminde yaratici dramanin bir yontem olarak kullanilmasmin olumlu etkilerinin oldugu
belirtilmistir.

Yaratict drama, katilimcilarin deneyimlerini temel almaktadir bu nedenle 6znesi de
katilimcilarin  kendisi olabilmesidir. Bu yoniiyle yaratict drama yontemi, bireyin/dgrencilerin
egitim-6gretimle ilgili deneyimlerini dnemsemektedir. Yaratici drama, bireyler 6grenme siirecinde
ogrendiklerini hayata gegirmektedir; bu nedenle 6grenimin her kademesinde énemli bir 6grenme
yontemidir (Fazlioglu ve Dogan, 2013).

Aragtirma bulgularina gore simif O6gretmenleri yaratici dramanin bir yontem olarak
kullanilmas1 ile OGO’lerin kaynastirma uygulamalar: siirecinde derslere daha etkin katildiklarin,
ogrenmelerinin daha kalici oldugunu, dil gelisimlerine olumlu katki sagladigini, onlara sosyal beceri
ve dil becerisi kazandirdigini belirtmislerdir. Bu sonugla benzer olarak Ulutas (2011) gergeklestirmis
oldugu arastirma sonucunda, yaratict drama egitiminin OGO’lerin sosyal iletisim becerileri
tizerinde anlamli diizeyde olumlu etkisinin oldugunu bulmustur. Benzer olarak Erdogan ve digerleri
(2018), yaratict drama yénteminin OGO’lerin akranlariyla ve 6gretmeniyle daha fazla etkilesimde
bulunmalarini ve derslere daha etkin katilmalarini sagladigini belirlemistir. Ayrica Samsunlu (2015)
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arastirmasinda, OGO’lerin yaratict drama calismalarma katilmasiyla iletisim becerilerinin arttigini
ve birlikte calismaya daha istekli olduklarini belirtmistir.

Isikdogan (2023), Sar1 ve Karamuklu (2021), OGO’lere yonelik yapilan calismalarda
yaratict drama yonteminin kullamlmasinin OGO’lerin sosyal ve duygusal gruplar sayesinde okul
basarilarinin ve uyum merkezlerinin artmasini sagladigi sonuglarina ulagsmiglardir. Benzer bulgularin
elde edildigi baska bir calisma da Colak (2019) tarafindan yapilan arastirmadir. Bu aragtirmaya gore
yaratic1 drama c¢aligmalarina dgrenci etkin katilir, yaparak 6grenir ve etkin oldugu i¢in 6grenmelerin
kalicilig1 artar. Papaioannou & Kondoyianni (2022) tarafindan yapilan arastirmada da yaratici
drama yonteminin OGO’lerin dil becerilerinin yani sira ekip calismasi ve sosyal becerilerini
gelistirdigi tespit edilmistir. Arastirmada elde edilen bulgulara benzer baska calismalar da mevcuttur.
Yildirim ve Acarlioglu (2023) ile Onemli ve digerleri (2015) tarafindan yapilan arastirmalarda sinif
Ogretmenlerinin, yaratict drama calismalarinda 6grencilerin bircok beceri kazandigini belirttikleri
sonucuna ulasilmigtir. Bu becerilerden bazilari; 6z giiven, iletisim, saygi, sevgi, uyum saglama
becerilerdir. Annarella’nin (2000) ¢aligmasinda; yaratict drama dil becerilerinin birbiriyle etkilesimi
icin yaratici ve biitiinsel bir aragtir sonucu elde edilmistir. Avcioglu (2012) ve Geng (2003)
tarafindan yapilan arastirma sonucunda yaratict drama c¢alismalarinda OGO’lerin kendini tanitma
becerisini kazandiklari, okuldaki akranlariyla sosyal ilisiklerinin gelistigi sonucu elde edilmis ve
OGO’lerin akranlariyla esitlik¢i bir yaklasim icerisinde etkilesimde bulunmalar1 icin yaratict drama
calismalarmin artirilmasi ve OGO’lerin bu calismalara ulasmalarinin kolaylastirilmas: gerektigi
sonucu elde edilmistir.

Arastirma kapsaminda ulasilan bulgulardan hareketle, sinif dgretmenlerinin OGO’lerin
yaratici drama ile kaynastirma uygulamalari slirecinde en fazla dogaglama ve rol oynama teknigini
kullandiklar1 sonucuna ulagilmigtir. Alanyazinda yapilan arastirma sonucunda San (1990) ve
Adigiizel (2006) yaratict drama ¢aligmalarinda kullanilan tekniklerden en 6nemlilerinin dogaglama
teknigi ve rol oynama teknigi oldugunu belirtir. Ayrica McCaslin (1990) calismasinda; “Yaratici
drama derslerinde diger tekniklerin aksine dogaclama teknigi ile rol oynama tekniginin kullanilma
zorunlulugu bulunmaktadir.” demektedir. Yildinm ve Acarlioglu (2023), smif 6gretmenlerinin
yaratict drama g¢aligmalarinda daha ¢ok rol oynama teknigi ve dogaglama teknigini kullandiklarini,
ilkokuldaki ¢ocuklarin oyun ¢aginda olduklari i¢in dogaglamalara daha yogun yer verdiklerini ve
bu nedenle sinif 6gretmenlerinin daha ¢ok dogaclama ve rol oynama teknigine yer verdiklerini
belirtmisglerdir.

Ucgiincii arastirma sorusuna yonelik bulgular incelendiginde, katilimcilarin kaynastirma
uygulamalarinda etkili 6gretim i¢in yaratici drama yontemini kullanirken, yaratici drama yonteminin
asamalar1 olan hazirlik/ 1sinma, canlandirma ve degerlendirme asamalarint uyguladigi ancak
asamalart uygulamadan oyunlarla yaratici drama ¢alismalarina yer verildigi sonucuna ulagilmistir.
Arastirma bulgularina benzer olarak Ulutas (2011) “Yaratict drama, tiyatronun tekniklerinden
yararlanan bir disiplindir, yaratici dramanin 6ziinde “oyun” kavrami yer alir.” demistir. Kaaland-
Wells (1994) arastirmasinda Ogretmenlerin drama calismalarinda oyunun onemli yer aldigimi
belirtmistir. Yaratici dramada hazirlik asamasinda oyunlara yer verilmesi ile ilgili alanyazinda
benzer agiklamalar bulunmaktadir. Yaratici drama oyun {izerine kuruludur ve oyunsu siirecler igerir
(Geng, 2003; Karakaya, 2007). Metinnam ve Karaosmanoglu’nun (2021) calismasinda “Yaratici
drama siirecinde oyunlar1 kullanmanin ¢esitli amaglar1 olabilir, bazen bir konuyu 6gretmek ya da
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kazanimlar1 gerceklestirmek, bazen becerileri gelistirmek bazen de bir canlandirma etkinligine giris
niteliginde oyunlar kullanilabilir.” denilmektedir.

Aragtirmabulgularina gore; canlandirma agamasinda katilimcilarin yaratici drama tekniklerini
kullandiklar1 sonucuna ulasilmistir. Konu ile ilgili olarak (Adigiizel, 2019), “Canlandirma asamasi,
canlandirilacak konu ¢ergevesinde egitmen tarafindan verilen, bir baglangic noktasi olan dogaglama
teknigi ve rol oynama teknikleri ile diger tekniklerin yogun olarak kullanildigi bir asamadir.”
aciklamas1 yapmuistir.

Bu aragtirmada sinif 6gretmenlerinin yaratict dramanin degerlendirme asamasinda, resim
yapma etkinlikleri, poster ve afis hazirlama etkinlikleri, slogan {liretme ve siir yazma etkinlikleri
ve gazete haberi hazirlama etkinliklerine yer verdigi belirlenmistir. Bu goriis alanyazinda da
desteklenmektedir. Adigiizel (2019) degerlendirme asamasi ile ilgili olarak “Yaratici dramada
elde edilen sonuclarin tartisildigr ve degerlendirildigi bir asamadir. Bu agamada yaratict dramanin
dogasina yonelik yapilacak ¢aligmalar, goriis aligverisleri, konusarak olabilecegi gibi rol icinde ya da
disinda yazma, resim yapma, poster ve afis hazirlama ya da heykel olusturma bi¢ciminde de olabilir.”
demektedir.

Aragtirmada sinif 6gretmenlerine konu ile ilgili beklenti ile dnerileri sorulmus ve aragtirma
sonuglarma gére OGO’ lerin kaynastirma uygulamalari siirecinde sinif §gretmenlerinin beklentilerinin;
yaratict drama egitimlerinin diizenlenmesi, farkindaligin arttirilmasi, OGO’lerin egitimde yaratici
drama yontemimin zorunlu olmasi ve sinif mevcudunun buna gore diizenlenmesi oldugu belirlenmistir.
Bulgulara benzer olarak Duran ve Toptas (2022) da arastirmalarinda; 6gretmenlerin yaratici dramay1
OGO igin etkili bir yontem olarak gordiiklerini, yaratict drama ¢aligmalarinda dgrenmelerin daha
kalici oldugunu ve O6grencilerin egitim siirecine katildiklarini belirtmislerdir. Bir baska benzer
aragtirma Yildirim ve Acarlioglu (2023) tarafindan yapilmistir. Bu arastirmaya gore yaratici drama
calismalarinin 6zellikle OGO’ler igin yayginlastirilmasimin yararli olacagi sonucuna ulagilmistir.
Bununla birlikte 6grenci sayisinin fazla olmast ve smif diizeninin yaratici drama calismalarina
uygun olmamasi nedeniyle yaratict drama yonteminden yeterince yararlanamadiklart sonucu elde
edilmistir. Benzer arastirmaya gore (Selvi, 2013) siniflarin ¢ok kalabalik olmas1 durumunda yaratici
drama ydnteminin uygulanmasi zorlasmaktadir.

Oneriler

« OGO’lerin kaynastirma uygulamalar siirecinde, yaratict drama ¢aligmalarinin daha rahat
bir sekilde yapabilecegi yaratict drama atdlyeleri kurulabilir.

« Kaynastirma uygulamalar1 icin sinifinda OGO olan géniillii gretmenlerine yaratict
drama egitmenligi egitimi verilmesi ve bu egitimi alan 6gretmenlerin de gorev yaptig1 okullardaki
Ogretmenlere yaraticit drama c¢alismalarinda destek vermeleri saglanabilir.
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Introduction

The right to receive an education is considered mandatory, and the quality of education
should be such that it addresses the needs of every individual (Cavdar & Doymus, 2016; United
Nations Educational, Scientific and Cultural Organization [UNESCO], 1994). Individuals, through
the vehicle of education, undertake these processes within society. Consequently, it is imperative that
individuals, irrespective of gender, culture, religion, language, or socioeconomic status, be brought
together through education (Ulutas, 2011). Education serves as a means through which individuals
can become socially and economically productive (Calik, 2003). The right to education is recognised
as a fundamental human right, with the realisation of this right underscored as a duty of the social
state (Algan, 2013). For individuals to benefit from the right to education, it is contingent upon
states to acknowledge this right and enact positive measures. Education and training are considered
paramount duties among social states, aiming to ensure that citizens avail themselves of these rights
with equal opportunities (Sisman, 2014).

Special education is a form of education conducted by specifically trained individuals to
assist in the development of students with special educational needs (SWD), meet their educational
requirements, overcome impediments to their deficiencies, and ensure their freedom and productivity
(Aksoy, 2016). Special education involves the implementation of specially designed educational
programs and teaching methods in environments tailored to the specific conditions of SWD (Kargin,
2004). Inclusive education practices are employed for SWD through the process of mainstreaming
(Ozaydin, 2020). Inclusive practices, irrespective of differences, aim to ensure that SWD benefit from
their right to education, emphasizing values such as equality and social justice (Sadioglu, 2011). In
this context, the participation of SWD in inclusive practices in general education classrooms holds a
distinct and significant place. The implementation of inclusive practices involves various elements,
including teachers, SWD, peers, families, administration, as well as support and additional services.
The utilization of inclusive practices is crucial for SWD to acquire both academic (e.g., language and
mathematics skills) and non-academic (e.g., self-care and nutrition skills) competencies, enabling
them to actively participate in societal life (UNESCO, 1994; Uysal, 2003).

Inclusive practices refer to the education of individuals with special educational needs
(SEN) alongside their peers in regular schools and classrooms, considering the needs of SWD and
obtaining input from their families (Sar1, 2002). These practices are defined as the facilitation of
integration into educational classrooms with peers for SWD (Kniveton, 2010). The primary goal of
inclusive practices is not to ensure that SWD develop similarly to their peers but rather to optimise
the utilization of their abilities and enhance their ease of living within society (Toran et al., 2017).
Active participation in education for SWD translates to increased success for them, contributing to
greater recognition and acceptance within society (Tomlinson, 2000).

Historically, SWD were educated separately from their peers. The idea of SWD receiving
education alongside their peers, which began to be voiced in the 1950s and before, gained more
prominence in the 1960s, coinciding with the Industrial Revolution and its aftermath (Sipal, 2004).
Research conducted during this period indicated that when SWD were provided with opportunities for
education in the same school and classroom as their peers, they developed positive relationships and
actively participated in class activities. The parents of SWD initially took the initiative for inclusive
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practices. In special education, inclusive practices first commenced with individuals experiencing
visual impairment (Ministry of National Education [MoNE], 2020; Sipal, 2004).

Significant advancements related to individuals with special educational needs (SWD)
in Turkey trace back to the 1950s. The enactment of Law No. 6972, titled “Law on Children in
Need of Protection,” occurred in 1957, representing a pivotal moment in the legal framework
surrounding SWD (Altan, 2006). The importance of the 1960s in terms of special education lies in
the constitutional guarantee of the rights of SWD, as Article 48 of the 1961 Constitution ensures
state protection for them (Ozkul, 2023). The year 1973 witnessed another crucial development with
the inclusion of the provision “special measures are taken to educate SWD” in Article 8 of Law No.
1739, the Fundamental Law of National Education. This statement marked a significant declaration
within the general education system, affirming the incorporation of special education. Subsequent
to these milestones, inclusive practices commenced in 1983 with the Law on Children in Need of
Special Education, and further widespread implementation occurred with the issuance of Decree
Law No. 573 in 1997 and the enactment of the Ministry of National Education Regulation on Special
Education Services in 2000 (MNE, 2020).

The successful implementation of inclusive practices for SWD depends on their optimal
utilisation of special and regular educational services. Various factors play a crucial role in the
effectiveness and success of inclusive practices (Yilmaz & Melekoglu, 2018). Key elements include
physical conditions, institutional management, families of SWD, support services, teachers, and
the methods and techniques used in educational environments. In inclusive education practices,
interactions among SWD are considered crucial (Bilgi¢ & Batu, 2023). Therefore, the utilisation
of methods and techniques that actively engage children in educational settings will enhance the
efficiency and effectiveness of the process (Aykag, 2011). From this perspective, one of the pathways
that contribute to increased efficiency and permanence in learning is the use of creative drama, where
students actively participate and take on roles within the learning process (Akkose, 2015). Creative
drama, supporting various developmental domains in children, has implications for individuals’
affective, cognitive, and social development. It also plays a significant role in the development
of SWD (Dibek, 2003). The use of creative drama has a positive impact on the language and
communication skills, as well as problem-solving abilities SWD. It is observed that creative drama
plays arole in fostering positive relationships between SWD and their environment (Omeroglu, 1992).
In the implementation of education for SWD, creative drama serves as a crucial model. Creative
drama encourages individuals to discover their latent abilities and focus on their positive aspects.
Creative drama activities involve verbal and non-verbal communication, contributing to effective
communication skills (Bayhan & Yiikselen, 2007). The effectiveness of creative drama, a method
proven to positively impact the education of typically developing individuals, is also acknowledged
in the education of SWD, yielding positive outcomes (Eratay, 2021). In conclusion, creative drama
is defined by relationships among group members, exchanges of influence and response, interaction
among participants, and dramatic situations (San, 1990). Similarly, it involves bringing a purpose
or idea to life based on the experiences of group members, especially through improvisation and
role-playing techniques, under the guidance of an experienced instructor. These enactment processes
rely on spontaneity, the principle of “here and now,” and “as if” acting. Creative drama directly
benefits from the general characteristics of play (Adigiizel, 2019). Like a river forming continuous
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connections, creative drama binds the starting and ending points of its shores, making it an essential
tool for everyone (McCaslin, 2005).

The creative drama method, due to the reluctance of students with special educational needs
(SWD) to learn based on their situations in the learning process and negative factors in the educational
process, serves as a powerful tool for active participation in the educational process of SWD (Erdem,
2021). SWD’s inability to demonstrate their potential and their communication problems with peers
limit their academic achievements and social skills. This situation leads to a widening gap between
SWD and their peers (Erdogan, 2017). In the process of inclusive education, it is crucial not only to
provide social skills to SWD but also to consider how programs are presented to students and which
methods and techniques are used. To better support children, it is necessary to utilise methods and
techniques in which they actively participate in the learning process (Choi & Kim, 2003). One of
the learning methods where students are active and engaged in the learning process in educational
environments is creative drama. The creative drama method can be employed to enhance learning
and increase students’ participation in classes and activities (Kirmizi, 2022).

In inclusive education practices, classroom teachers take on extensive responsibilities.
However, the effectiveness of these practices is heavily influenced by the methods and techniques
used (Lindsay, 2007). Therefore, if classroom teachers use creative drama as a method in their
lessons, knowing its effectiveness in inclusive education practices will lead to a more widespread use
of the creative drama method and an increase in its effectiveness (Terpstra & Tamura, 2008).

In the existing literature, various studies have been encountered regarding the positive effects
of the creative drama method on the learning process (Annarella, 2000; Ulutas, 2011; Samsunlu,
2015; Sar1 and Karamuklu, 2021; Yildirim and Acarlioglu, 2023). However, it is noteworthy that, as
of now, there is a lack of research specifically addressing the utilization of the creative drama method
in the implementation of inclusive practices at the elementary school level. Consequently, the aim of
this study is to determine the thoughts of primary school teachers regarding the use of the creative
drama method in the implementation of inclusive practices for students with special educational
needs.

Methodology

In this section of the research, details regarding the research design, study group, data
collection tools and process, data analysis, and validity and reliability are provided.

Research Model

A qualitative research method was employed in this study to gather the opinions of primary
school teachers. Qualitative research offers more in-depth information about social phenomena
compared to quantitative research. Qualitative research is necessary to address questions that are
challenging to express with traditional research methods (Frankel & Devers, 2000). Multiple case
study design, a qualitative research pattern, was utilized to obtain the data. Multiple case studies are
employed as a strategy to enhance reliability or generalize findings (Miles, Huberman, 1994). Case
studies are rooted in experiences, involving an in-depth examination of a current event or situation in
an authentic context. It is a methodical approach to gain systematic knowledge about how a limited
system functions (Chmiliar, 2010). Case studies involve the researcher deeply exploring one or more
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situations over time, using various data collection tools (observations, interviews, visual and auditory
materials, etc.) to identify themes related to the situations (Creswell, 2007).

Study Group

The study group consists of 12 class teachers, comprising 7 females and 5 males, who are
currently engaged in teaching at the levels of Ist to 4th grades in primary education schools affiliated
with the Ministry of National Education (MoNE) during the academic year 2022-2023. These
teachers have either currently or previously had students with integration needs in their classrooms
and have received training in the field of creative drama. Face-to-face interviews were conducted
with 8 teachers, while 4 teachers were interviewed in an online environment.

Table 1

Demographic Information About Participants
No Age  Gender Service Class Class Size  Number Attending

Year Level of SWD Course

T1 34 Female 12 2 34 1 Y
T2 42 Female 23 2 32 3 Y
T3 35 Female 12 2 32 2 Y
T4 48 Male 24 2 35 2 Y
TS5 52 Female 25 2 34 1 N
T6 36 Male 15 1 28 1 N
T7 32 Male 15 4 46 2 Y
T8 30 Female 10 2 38 3 Y
T9 34 Male 14 2 41 1 Y
T10 38 Female 18 3 34 1 N
T11 35 Female 15 2 27 4 Y
T12 41 Male 18 2 33 2 Y

Note: Y = Yes, N= No, SWD= Students with Special Educational Needs.

Data Collection Tools

Participant perspectives were obtained using a semi-structured interview form prepared by
the researchers. The semi-structured interview form includes one or more open-ended questions,
which are posed to the participants (Yildirim and Simsek, 2021). After obtaining expert opinions, the
interview form underwent corrections, and a pilot interview was conducted. Feedback from expert
opinions and the pilot interview were considered in the development of the interview form. Prior to
the research, participants were provided with information. Teachers who voluntarily participated
in the study were included. Some of the data was recorded using a voice recording program, while
others were obtained in written form. Face-to-face interviews with teachers were conducted in a
suitable environment at the teacher’s school, and online interviews were conducted using an online
meeting program with only the participant and the interviewer present.
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Analysing the Data

The data obtained from classroom teachers through the semi-structured interview form was
analyzed using the content analysis method. The fundamental process in content analysis involves
bringing together similar data within the framework of specific concepts and themes, and organizing
them in a way that the reader can comprehend, followed by interpretation (Yildirim and Simsek, 2021).
Initially, the interview transcripts were transcribed into written form. In presenting the teachers’ opinions
in the research, code names such as “T1, T2, T3...” were assigned to them.

Validity and Reliability

Before conducting interviews with participants, the interview questions were administered
to three classroom teachers, and their responses were examined. The examination revealed that the
answers provided in accordance with the questions were clear and aligned with the purpose of the
interview questions. During the preparation and analysis process of the research questions, the opinions
of two experts in the field of creative drama were sought. Necessary adjustments were made based
on these expert opinions. Participant views were also analyzed together with these experts. To ensure
validity in the research, researchers took necessary precautions and created appropriate conditions and
environments for data collection, including expert opinions, confirmation from voluntary participants,
and gathering health data during the process of obtaining participant views. Additionally, consistency
in the existing findings was examined to enhance data validity. The theoretical compatibility with the
literature was considered when preparing the interview questions. Researchers were present during the
collection of participant views, providing guidance when necessary and ensuring that the research data
loss was minimized. Thus, efforts were made to maximize the relevance of the collected data to the
research purpose, and coding for interview questions was compared to ensure consistency.

Research and Publication Ethics

The research data were collected during the academic year 2022-2023, following the approval of
protocol number 07/12 by the Sakarya University Ethics Committee on 11.05.2022. The study adhered
to all regulations outlined in the “Higher Education Institutions Scientific Research and Publication
Ethics Directive.”

Findings

At this stage of the study, the analyses of responses provided by classroom teachers with students
having special educational needs are presented in the form of findings.

According to the current results of the research, it is observed that classroom teachers emphasize
the importance of using the creative drama method in inclusive practices involving SWD, and they have
achieved positive outcomes in their endeavors where creative drama is utilized as a method. However,
they perceive it as challenging in classrooms with a high student population. Additionally, classroom
teachers have expressed the need for teachers SWD in their classes to receive training in creative drama.
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Table 2

Creative Drama Themes in the Process of Inclusion Practices

The Effects of Creative Drama Method on the Inclusion Practices Process
The Preparation Stage of Creative Drama in the Inclusion Practices Process
The Animation Stage of Creative Drama in the Process of Inclusion Practices
The Evaluation Stage of Creative Drama in the Inclusion Practices Process
Teachers’ Suggestions and Expectations

The Effects of Creative Drama Method on the Inclusion Practices Process

In this category, participant classroom teachers were queried about the effects of the creative
drama method on the learning process during inclusive practices, and a table has been created
presenting the responses obtained along with their frequencies.

Table 3

The Effects of Creative Drama Method on the Inclusion Practices Process

Codes Participant
Communication T1,T5,T7, Tl1
Self-expression T1, T2, T8, T12
Participation in events T3, T4, T6, T10
Socialization T1,T7, T8, T9
Feeling valuable and special T4, T12
Feeling Comfortable T6
Participation in group activities T7

Feeling as a part of the classroom T9

Learning by experiencing T11

Increased interest in the course T9

When participant teachers were asked about their thoughts on the use of the creative
drama method in the process of implementing inclusive practices for students with special educational
needs (SWD), the majority of participants expressed that children socialize, express themselves,
communicate, and participate in activities. They also noted that children have fun while learning and
feel valuable and special. Some participant statements in this regard are as follows:

“Yes, now, because a traditional teaching method is applied, especially in crowded
classrooms, [ think creative drama is very important for children to express
themselves, communicate with their peers, and gain social skills.” (T1).

“The use of creative drama techniques is particularly important in working with
special needs students, both in terms of language development and their ability
to express themselves socially. Since these students have difficulty expressing
themselves in a class setting, we must approach them with different methods. The
most important method here, in my opinion, is creative drama. It gives children a
chance to express themselves more freely and be themselves.”(T2).
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“Creative drama ensures effective participation in the class for both inclusive and
regular students. It makes them feel important and valued. It contributes to their
sense of importance...(T4).

“Compared to other methods, creative drama is more beneficial; children feel more
comfortable expressing themselves and participate more willingly in classes and
activities.” T6).

“I believe that it will contribute to the development of communication skills,
teamwork, and socialization of children with special needs.” (TS).

““

. ..t has a significant impact on increasing students’ interest in both school
and lessons. Creative drama provides a sense of group belonging according to their
special needs in this process, and students feel special as part of a group. Through
creative drama, students with special education needs see themselves as part of the
class.” (T9).

... ...l observe that creative drama activities contribute significantly to students
finding themselves and expressing themselves.” (T12).

““

. ..t has a significant impact on increasing students’ interest in both school
and lessons. Creative drama provides a sense of group belonging according to their
special needs in this process, and students feel special as part of a group. Through
creative drama, students with special education needs see themselves as part of the

class. ”(T9).

Techniques of Creative Drama Method in the Process of Inclusion Practices

In this category, the participants were asked what creative drama techniques they used in the

process of inclusion practices and a table was created in line with the answers given.

Table 4
Creative Drama Techniques Used in the Inclusion Practices Process
Codes Participant
Improvization T1, T2, T3, T4, TS, T6, T8, T9, T10, T12
Roleplay T1, T2, T3, T4,T5,T6,T7,T8,T9, T10,T12
Dramatization T8 T12
Role cards T7,T8
Still Image T4, T6
Corridor of Consciousness T3
Red Chair T5
Organizing a Meeting T7
Off-Voice T8
Pantomime T8
Impressions T11
Red Chair TS
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Looking at Table 4, it can be observed that classroom teachers employ a variety of techniques in
creative drama activities during inclusive practices. According to the table, all teachers use role-playing
techniques, and the majority also utilize improvisation techniques. In addition to role-playing and
improvisation, other techniques such as frozen image, role cards, dramatization, consciousness corridor,
red chair, meeting arrangement, external voice, mime techniques are also preferred. One participant
mentioned that they only incorporate imitations during the enactment phase. Some teachers provided
the following opinions regarding the use of creative drama techniques in creative drama activities.

“So, there are improvisations, but I can ask for more improvisation. I use
improvisation more, and occasionally, I use role-playing, sometimes consciousness
corridor. If there is any lesson, any topic, what comes to your mind in terms of

improvisation related to that? It can be role-playing as well. I can say that I use these
methods.” (T3).

“For example, I use the red chair technique, consciousness corridor technique. [
mostly focus on improvisation and role-playing. I choose the technique that suits the
subject. ’T35).

“I mainly focus on improvisation, role-playing, and, in addition, frozen image; I use
that as well. I use many techniques, and when they all come together, I think they
provide that enactment, that communication. ”’T6).

“In the creative drama processes, of course, improvisation and role-playing
techniques are extensively used. However, for addressing students with special
needs and facilitating the processes, it is appropriate to use techniques such as

dramatization, role cards, and external voice. Pantomime is also one of the techniques
1 use.”(TS8).

““Inthe application of creative drama techniques, I mostly incorporate improvisation

and role-playing techniques. I believe these are very effective techniques for a child
to express themselves and easily adapt to the process, especially at the beginning of
creative drama.”’(T10).

I

... “... I prefer enactments where short tasks are given based on the text. I prefer
imitating and then speaking about it. "T11).

The Stages of Creative Drama Method in the Process of Inclusion Practices

Within the scope of this category, classroom teachers stated the creative drama stages they
applied in the process of inclusion practices.

Table 5
The Stages of the Creative Drama Method in the Process of Inclusion Practices
Codes Participant
Warm-up/Preparation stage T1,T2, T3, T4, T5, To, T8, T9, T10, T11,12
Animation stage T1,T2,T3, T4, TS, T6, T8, T9, T10, T11,12
Evaluation stage T1,7T2, T3, T4, T5, T6, T8, T9, T10, T11,12
I can't follow the stages T7
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According to Table 5, it can be seen that the majority of the participating classroom teachers
included the creative drama stages, namely the warm-up/preparation stage, animation stage and
evaluation stage, in the process of inclusion practices, and one participant did not implement the
stages. Some of the teachers’ opinions are as follows.

“We start with warm-up and games. Then we do improvisations and animations. We
extend the animation stage. Finally, we conduct the evaluation stage.” (T1).

“There is a preparation stage first, then animation, and finally, I implement the
evaluation stage. In the preparation stage, I start with games, then I have them enact
related to that topic. Here, improvisation and role-playing can be involved. Later on,
we can create something related to the lesson we learned, like a relevant picture, or
we can do a poster project with it.” (T3).

“’Due to the definition of creative drama, I use the warm-up, preparation, enactment,
and evaluation stages. 1 structure the stages according to the nature of the lesson
and topic.” (T8).

“I incorporate warm-up, animation, and evaluation stages.” (T11).

“In classrooms where the number of students is large, there are certain difficulties in

planning a full-fledged creative drama process, but the process s usability becomes
more prominent, especially in the warm-up process. However, the large number of
students disrupts the enactment and evaluation processes.” (T12).

“To be honest, designing and implementing creative drama processes in the
classroom environment is quite challenging. I try to implement the games, activities,
and usable activities I get from creative drama processes in the classroom, even if
it in pieces.” “(T7).
The Preparation Stage of the Creative Drama Method in the Process of Inclusion Practices

Participating classroom teachers stated how they included the preparation stage of the creative
drama method in this category. The teachers’ answers are stated in the table.

Table 6

The Method of Creative Drama in the Inclusion Practices Process, Preparation Stage

Codes Participant

Starting with Games T2,7T3,T4,T5, T6, T7, T8, T9, T11, T12
Starting with Gestures and Facial Expressions T1,T10,

The majority of teachers stated that creative drama started with games during the warm-up
and preparation stage.

“I always start with games, sir. Then, I incorporate warm-up activities related to the
subject and concepts.”(T2).
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"I primarily begin with games and specifically involve students with special needs in
the process. During this stage, [ ensure all children play a role. Children with special
needs actively participate in this process and sustain its continuity.”(T5)

“I emphasize games more during the warm-up stage. These games are designed to
prepare the student for dramatization and facilitate their role-playing. ”(T7)

“...“Children tend to focus better on the topic when they play games during warm-
up processes. That'’s why [ start often with games during the warm-up stage.” (T9).

“Children, especially during warm-up processes, focus better on the topic through
the games they play. I involve them in the process by incorporating more games
during the warm-up stage.” (T12)

According to Table 6; two participants mentioned starting the preparation and warm-up stages
with “body stretching, facial expressions, and gestures.

“In the preparation stage, I encourage them to use their bodies more.” (T1).

“In the warm-up stage, I perform body stretching and relaxation, facial expressions
and gesture exercises, and breathing exercises. ”(T10).

The Animation Stage of the Creative Drama Method in the Inclusion Practices Process

In this category, participants were asked how they included the animation stage of the creative
drama method in the process of inclusion practices, and participant responses are given in the table.

Table 7

The Animation Stage of the Creative Drama Method in the Inclusion Practices Process

Codes Participant
Using Creative Drama Techniques T1, T2, T3,T4,T5,T6,T7,T8,T9, T11,T12
Not Using Creative Drama Techniques T10

Table 7 shows that the participants mostly used creative drama techniques in the animation
stage of creative drama. One participant said, “I make them participate in role-plays,” but did not
specify which technique they have used.

Some teachers’ opinions about how creative drama includes the animation phase are given
below.

“In the animation stage, I mostly include improvisation and role-playing techniques.
However, I also mostly use the dramatization technique in which we give the role
ourselves.” (T4).

“In the animation stage, I generally work on achievement-oriented works using
creative drama techniques. Role playing and improvisation are the techniques I use
most. Children with special needs participate more actively in this process.”(T7).

“I assign animations in connection with the games in the warm-up stage. I have
them do double improvisations, simultaneous improvisations. These can be texts and
situation cards related to lessons and subjects.”(TS)
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“During the role-play stage, in line with the instructions given, I ensure that the
student with special needs performs the role-play as desired, at a stage where the
work to be done is shaped, revealed, and exhibited to all participants.” (T10)

“In the animation stage I mostly prefer double improvisation, I use still image
expression techniques that express emotions.” (T11)

The Evaluation Stage of Creative Drama Method in the Inclusion Practices Process

The works done by the participants during the evaluation phase of the creative drama method
in the inclusion practices process are discussed in this category, and the answers received from the
participants and their frequencies are shown in the table.

Table 8

The Evaluation Stage of Creative Drama Method in the Inclusion Practices Process
Codes Participants

Drawing activities T1,T2,T3,T4, TS5, T6, T8, T9, T11, T12
Question-answer method T1,T5, T8, T10, T12
Poster preparation activities T3, T4, T6, T9

Poster preparation activities T1, TS, T12

Slogan production activities T4, T7

Poetry writing activities TS5, T7

Newspaper news creation activities TS

Station technique T7

Sculpture creation activities T8

Role playing technique T2

Game activities T11

According to Table 8; It is seen that the majority of participants include more visual studies
in the evaluation stage. 10 of the participants included drawing studies. However, these participants
also included activities such as preparing banners and posters, writing poems, and creating newspaper
news. After painting studies, the most used method is the question-answer method. Some teachers’
opinions about what they include in the evaluation stage are given below.

“I especially initiate activities such as preparing posters, making paintings, and
question and answer.” (T1).

“It could be the poster making. I incorporate posters. It could be drawing/painting
about a subject. I organize activities related to the subject.”(T3).

“They are greatly affected by the evaluation part stage the drawing, poster and
painting processes. Displaying the work they do as a group on the classroom boards
also completes a motivating process.”(T9).
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Actually, all evaluation sages are different, sometimes we only use the question and
answer method. We just paint or write poetry... Sometimes we make posters or write
newspaper articles. (T5).

“During the evaluation stage, activities in which students with special needs can
express themselves in accordance with their competencies should be selected. It
could be creating a sculpture with a group and evaluating the process, painting a
picture, or making an evaluation in one word. ”(T8).

“In the evaluation stage, [ initiate drawings, creating products, or making
comprehension exercises through games.” (T11).

“During the evaluation stage, I would like the student with special needs to evaluate
the work done. To do this, I would invite mental visualization with open-ended
questions. Additionally, I would ask sensory and cognitive questions. ”(T12).

Teacher Suggestions and Expectations Regarding the Creative Drama Method in the Process
of Inclusion Practices

In this category where the recommendations and expectations of classroom teachers
regarding the use of the creative drama method in inclusive education practices were solicited, the
responses obtained from teachers are delineated in the table.

Table 9

Teachers’ Suggestions and Expectations

Codes Participant
Arranging class sizes To6, T7, T8, T9
Organizing creative drama trainings T1,T4,T5

Making the creative drama method compulsory for SWD education T1, T5,T2
Increasing awareness regarding the use of creative drama T3

Table 9 solicited recommendations from classroom teachers regarding the utilization of the
creative drama method in the inclusive education practices. Among the 4 participants responding to
this question, it was noted that they faced challenges when conducting creative drama activities in
crowded classrooms, emphasizing the need for adjustments in class size.

Three participants expressed that the use of the creative method should be mandatory for
teachers with SWD, while one participant emphasized the necessity to increase awareness about the
use of creative drama. Noteworthy opinions on this matter include the following:

“The utilization of the creative drama method will facilitate the participation of
students with special needs in the educational process. In this regard, in-service
training sessions should be organized.” (T1).

“I believe that creative drama can be utilized in many lessons, catering to both
inclusive students and my own students. However, its application is subject to the
intensity of the curriculum, and at times, we are unable to incorporate creative
drama due to these constraints. We effectively integrate it into many of our
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lessons. In this sense, it would be beneficial for both myself and other colleagues
to use it more frequently. Regarding this matter, collaboration with the Ministry of
National Education and Public Education Centers can be enhanced, and courses
can be offered. I believe that the creative drama method should be employed more
extensively. Yes, but it is often hindered by the intensity of the curriculum. Yes, but it
is often hindered by the intensity of the curriculum.” (T3).

“Yes, we share experiences with colleagues at my school. Numerous courses or
seminars should be conducted in this field, especially making these trainings
mandatory for teachers with inclusive students.” (T4).

“Especially in the disadvantaged area where I work, conducting creative drama
activities with children in the education environment is very challenging due to
physical conditions. Class sizes are also very large. Inclusion students struggle to
participate in routine educational activities, so awareness should first be created
among administrators and teachers for these students. Subsequently, teachers can be
trained to utilize the healing and unifying power of creative drama.” (T8).

“I face difficulties in ensuring the active participation of special needs students
in the process. I believe that using the creative drama method can lead to faster
resolution of some problems during the process, resulting in greater success. (T10).

The class sizes for students with special needs should definitely not exceed a certain
limit. To ensure good evaluations and self-expression of these students in the process,
they should be included in classes with a maximum of one student in crowded
classrooms, with planning made accordingly. Although the regulations seem to
support these processes, the current situation in the field and the high number of
students in classes do not positively support this process.” (T12).

Conclusion and Discussion

In this study, the aim was to gather classroom teachers’ thoughts regarding using the creative
drama method in the inclusive practices process for SWD. Positive effects of using creative drama as
a method in the education of SWD have been observed.

Creative drama is based on participants’ experiences, allowing them to be the subjects of
the method. In this regard, the creative drama method emphasises the importance of individuals/
students’ experiences related to education.

Creative drama allows individuals to implement what they have learned in the learning
process, making it a significant learning method at every stage of education (Fazlioglu & Dogan,
2013).

According to the research findings, classroom teachers stated that the use of creative drama
as a method in the inclusive practices process for SWD resulted in more active participation in
lessons, more lasting learning, positive contributions to language development, and the acquisition
of social and language skills. Similar to these results, Ulutas (2011) found in their research that
creative drama education had a significantly positive impact on the social communication skills of
SWD. Erdogan et al. (2018) also identified in their research that the use of the creative drama method
led to increased interaction of SWD with peers and teachers, as well as more effective participation
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in lessons. Additionally, Samsunlu (2015) concluded in their study that the participation of SWD
in creative drama activities increased their communication skills and willingness to work together.
Isikdogan (2023), Sar1 and Karamuklu (2021) also found in their studies that the use of creative
drama in activities for SWD led to increased school success and adaptation through improved social
and emotional groups. Another study supporting similar findings is the research conducted by Colak
(2019). According to this research, SWD actively participate in creative drama activities and learn by
doing, leading to increased retention of learning. A study by Papaioannou & Kondoyianni (2022) also
found that the creative drama method enhances not only the language skills but also teamwork and
social skills of SWD. Similar findings have been obtained in other studies. Yildirim and Acarlioglu
(2023) and Onemli et al. (2015) concluded in their research that SWD acquire various skills through
creative drama activities. Some of these skills include self-confidence, communication, respect,
love, and adaptability. Annarella (2000) found in her study that creative drama is a creative and
holistic tool for the interaction of language skills. Avcioglu (2012) and Geng (2003) also concluded
in their research that SWD gain self-presentation skills and develop social relationships with their
peers through creative drama activities, emphasizing the need to increase such activities for equal
interaction among peers.

Based on the findings of the study, it is concluded that classroom teachers predominantly
use improvisation and role-playing techniques in creative drama activities for SWD in the inclusive
practices process. In the literature, research by San (1990) and Adigiizel (2006) emphasizes the
importance of improvisation and role-playing techniques in creative drama activities. Additionally,
McCaslin (1990) suggests the necessity of using improvisation and role-playing techniques in creative
drama lessons, and Yildirim and Acarlioglu (2023) noted that classroom teachers predominantly use
role-playing and improvisation techniques, especially due to the playful nature of primary school
children, who are in the age of playfulness.

Examining the findings related to the third research question, it was concluded that
participants utilize the creative drama method for effective instruction in inclusive practices.
However, it was noted that while participants apply the stages of creative drama, namely preparation/
warm-up, animation, and evaluation, in some instances, games are prioritized over strictly adhering
to these stages. Similar to the research findings, Ulutas (2011) emphasized the fundamental role
of games in creative drama, defining it as a discipline that benefits from theatrical techniques with
the core concept of “play.” Kaaland-Wells (1994) also acknowledged the significance of games in
drama studies conducted by teachers. In the literature, there are comparable statements regarding the
incorporation of games in the preparation stage of creative drama. The nature of creative drama is
inherently linked to play, encompassing playful processes (Geng, 2003; Karakaya, 2007). Metinnam
and Karaosmanoglu (2021) suggested that games can serve various purposes in the creative drama
process, such as teaching a topic, achieving learning outcomes, or enhancing skills.

Regarding the animation stage, it was found that participants employed various creative
drama techniques. Adigilizel (2019) described this stage as one where improvisation and role-
playing techniques, serving as the starting point within the framework of the topic to be enacted, are
intensively utilized.

In the evaluation stage, participants were observed to engage students in activities such as
drawing, preparing posters and banners, creating slogans and poems, and composing newspaper
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articles. This aligns with Adigiizel’s (2019) assertion that the evaluation stage involves discussing
and evaluating the results obtained in creative drama. This stage may include activities inside or
outside the role, such as writing, drawing, preparing posters, creating sculptures, or engaging in
discussions. The study also explored the expectations and suggestions of classroom teachers related
to the use of creative drama for SWD in inclusive practices. The findings indicated that teachers
expect organised, creative drama training, increased awareness, mandatory implementation of
creative drama methods in SWD education, and adjustments in class sizes accordingly. Similar
results were obtained in the study by Duran and Toptas (2022), where teachers perceived creative
drama as an effective method for SWD, leading to more sustainable learning outcomes and active
student participation. Y1ldirim and Acarlioglu (2023) also found that the widespread implementation
of creative drama practices, especially for SWD, would be beneficial. However, challenges such as
large class sizes and unsuitable classroom arrangements hindered teachers from fully benefiting from
the creative drama method. Selvi (2013) also concluded that the application of the creative drama
method becomes challenging when class sizes are too large.

Suggestions for Further Research

* Creative drama workshops can be established to facilitate the implementation of creative
drama activities in the inclusive practices for SWD.

* Providing creative drama training to voluntary teachers with SWD in their classrooms for
inclusive practices and encouraging these trained teachers to support their colleagues in creative
drama activities can be implemented.

Reference

Adigiizel, O. (2006). Yaratic1 drama kavramu, bilesenleri ve asamalari. Yaratict Drama Dergisi, 1(1),
17-30.

Adigiizel, O. (2019). Egitimde yaratict drama (6th Edition). Istanbul: Yap1 Kredi Yaymlari.

Akkose, E. E. (2015). Okuléncesi egitimi fen etkinliklerinde doga olaylarinin neden sonug iliskileri-
ni belirlemede yaratici dramanin etkililigi Master’s Thesis Anadolu University, Institute of
Educational Sciences, Eskisehir.

Aksoy, V. (2016). Ozel egitim (1st Edition). Ankara: Pegem Akademi Yaymcilik.

Algan, B. ve Algan, M. (2013). Egitim hakki ve 6zgiirliigii baglaminda egitim hizmetlerinin ruhsat
usulii ile &zel kisilere gordiiriilmesi. Ankara Hact Bayram Veli Universitesi Hukuk Fakiiltesi
Dergisi (Ankara Haci Bayram Veli University Faculty of Law Journal), 17(3),147-194.

Altan, O. Z. (2006). Sosyal politika dersleri. Anadolu Universitesi Basimevi.

Annarella, L. A. (2000). Using creative drama in the writing and reading process. https://eric.ed.go-
v/?1d=ED445358

Avcioglu, H. (2012). Zihinsel yetersizligi olan ¢ocuklara sosyal beceri kazandirmada is birligine
dayali 6grenme ve drama yontemlerinin etkililigi. Egitim ve Bilim, 37(163).

105



Bilgic, E., & Alimterin, Z. (2024). Creative drama method for inclusion practices.
Yaratict Drama Dergisi, 19(1), 90-109.

Aykag, M. (2011). Tiirk¢e ogretiminde ¢ocuk edebiyati metinleriyle kurgulanan yaratici drama etkin-
liklerinin anlatma becerilerine etkisi. Doctoral Thesis, Ankara University, Institute of Edu-
cational Sciences, Ankara.

Bayhan, P., & Yiikselen, A. (2007). Ozel gereksinimli cocuklarda drama modelleri ve oyun. Yaratic
Drama Dergisi, (Creative Drama Journal), 1(3/4), 45-56.

Bilgig, E., ve Batu, E. S. (2023). Kaynastirma uygulamalarinda gergeklestirilebilecek uyarlamalar
egitiminin sinif dgretmenlerinin uyarlamalarin dnemine iliskin goriislerine etkisi. Ozel Egi-
tim Dergisi (Special Education Journal), 124(3).

Chmiliar, 1. (2010). Multiple-case designs. In A. J. Mills, G. Eurepas & E. Wiebe (Ed.), Encyclope-
dia of case study research (s. 582-583). Sage.

Choi, D. H. & Kim, J. (2003). Practicing social skills training for young children with low peer
acceptance: A cognitive social learning model. Early Childhood Education Journal, 31(1),
41-45.

Creswell, J. W. (2007). Qualitative inquiry & research design: Choosing among five approaches (2.
Baski1).Sage.

Calik, D. D. T. (2003). Egitimde Degisimin Y6netimi: Kavramsal Bir Cozlimleme. Kuram ve Uygu-
lamada Egitim Yonetimi, 36 (36) , 536-557.

Cavdar, O. ve Doymus, K. (2016). Iyi bir egitim ortam1 icin yedi ilkenin isbirlikli 6grenme yontemi
ile kullanilmasinin fen ve teknoloji dersinde basartya etkisi. Atatiirk Universitesi Sosyal Bi-
limler Enstitiisti Dergisi (Atatiirk University Social Sciences Institute Journal), 20(2), 441-
466.

Colak, Y. (2019). Disleksi teshisi konmus ¢ocuklara drama ile okuma yazma 6gretimi. Kesit Akademi
Dergisi, (20), 225-243.

Dibek, E. (2003). 7-11 Yas 6gretilebilir zihinsel engelli ¢ocuklarda egitici dramanin kelime kazani-
mina etkisi. Yiiksek lisans tezi, Marmara Universitesi Egitim Bilimleri Enstitiisii, Istanbul.

Duran, S. ve Toptas, V. (2022). Sinif 6gretmenlerinin matematik dersinde yaratict drama yontemi ile
ilgili gortslerinin incelenmesi. Uluslararasi Giincel Egitim Arastirmalar: Dergisi (Interna-
tional Journal of Current Educational Research), 8(2), 417-433.

Eratay, E. (2021). Ozel egitimde yaratict drama galismalarinin incelenmesi. Uludag Universitesi Egi-
tim Fakiiltesi Dergisi, Uludag University Faculty of Education Journal), 34(30th National
Special Education Congress Special Issue), 335-385. https://doi.org/10.19171/uefad.865658

Erdem. A.B. (2021) iletisim becerilerinin gelistirilmesinde yaratict dramanin kullanimi. Journal of
Innovative Healthcare PracticeT 2(2), 88-95.

106



Creative Drama Method for Inclusion Practices

Erdogan K. (2017). Tiibitak yayinlart erken ¢ocukluk kitapliginda yer alan 6zel gereksinimli birey
iceren kitaplarin incelenmesi, 27th National Special Education Congress with International
Participation. Samsun.

Erdogan, F. K. , Arslantas, S. ve Kurnaz, A. (2018). Ilkokula devam eden kaynastirma 6grencilerinin
sinif i¢i etkinliklere katilim diizeyine yaratici drama yonteminin etkisinin incelenmesi. Yara-
tict Drama Dergisi (Creative Drama Journal), 13 (2), 199-212.

Fazlioglu. Y. ve Dogan. M.K. (2013). Ogretmenlerin kaynastirmaya iliskin tutumlarinin incelenme-
si- Trakya Universitesi Sosyal Bilimler Dergisi (Trakya University Journal of Social Scien-
ces), 15(2),223-234.

Frankel, R. M., & Devers, K. J. (2000). Study design in qualitative research--1: Developing questi-
ons and assessing resource needs. Education for health, 13(2), 251.

Geng, N. (2003). Egitimde yaratici dramanin alimlanmasi. Hacettepe Universitesi Egitim Fakiiltesi
Dergisi (Hacettepe University Faculty of Education Journal),24,196-205.

Isikdogan Ugurlu, N. (2023). Ozel gereksinimli 6grencilerde okuma yazma becerileri ve yaratici
drama. Kirsehir Egitim Fakiiltesi Dergisi, 24(1), 41-67.

Kaaland-Wells, C. (1994). Classroom theachers perceptions and uses of creative drama. Youth The-
atre Journal, 8(4).

Karakaya, N. (2007). lkogretimde drama ve 6rnek bir uygulama. Gazi Universitesi Gazi Egitim Fa-
kiiltesi Dergisi (Gazi University Gazi Faculty of Education Journal), 27(1), 103-139.

Kargm, T. (2004). Kaynastirma: Tanimi, gelisimi ve ilkeleri. Ankara Universitesi Egitim Bilimleri
Fakiiltesi Ozel Egitim Dergisi (Ankara University Faculty of Educational Sciences Journal
of Special Education), 5 (2) 1-13. http://hdl.handle.net/20.500.12575/66171

Kirmizi, F. (2022). Ogretmen adaylarinin yaratict drama yéntemini kullanmaya ydnelik 6z yeterlik
algilarmin degerlendirilmesi. Pamukkale Universitesi Egitim Fakiiltesi Dergisi (Pamukka-
le University Faculty of Education Journal), (56), 198-224. https://doi.org/10.9779/pau-
efd.955708

Kniveton, B.H. (2010). A study of perceptions that significant others hold of the inclusion of children
with difficulties in main stream classes. Educational Studies (30), 331-343. https://doi.org/1
0.1080/0305569042000224260

Lindsay, G. (2007). “Educational psychology and the effectiveness of inclusive education ma-
instreaming”. British Journal Of Educational Psycology, 77(1), 1-24. https://doi.or-
g/10.1348/000709906X 156881

McCaslin, N. (2005). Geng izleyiciler i¢in yaratict drama ve tiyatroda estetigi arayisi. Estetik Egitim
Dergisi, 39 (4), 12-19.

107



Bilgic, E., & Alimterin, Z. (2024). Creative drama method for inclusion practices.
Yaratict Drama Dergisi, 19(1), 90-109.

Metinnam, I. ve Karaosmanoglu G. (2021). Cocuk ve drama. izge Yayncilik. Ankara.

Miles, M. B., & Huberman, A. M. (1994). Qualitative data analysis: An expanded sourcebook. CA
Sage.

Milli Egitim Bakanlig1 (2020). Ozel egitim hizmetleri yonetmeligi. http://orgm.meb.gov.tr adresinden
19.06.2023 tarihinde edinilmistir.

Omeroglu, E. (1992). Okul Oncesi isitme engelli ¢ocuklarin kaynastirilmasinda yaratici drama egiti-
min kullanilmas1. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 1(02).

Onemli, M., Totan, T. ve Abbasov, A. (2015). Yaratict drama egitiminin zel gereksinimi olan ¢ocuk-
larin sosyal beceri alanlarindan konusma ve iligski kurma becerileri gelisimine katkisi. Asya
Ogretim Dergisi, 3(1), 50-65.

Ozaydin, L. (2020). Kaynastirma uygulamalarinda 6gretmen yardimcisinin gérevlerine iliskin pay-
das goriisleri: Karma yontem calismasi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel
Egitim Dergisi (Ankara University Faculty of Educational Sciences Journal of Special Edu-
cation), 21 (3), 561-587. https://doi.org/10.21565/0zelegitimdergisi.563242

Ozkul, F. (2023). 1961 Anayasasi’nin Tiirk Anayasaciligindaki yeri ve énemi. Hasan Kalyoncu Uni-
versitesi Hukuk Fakiiltesi Dergisi (Hasan Kalyoncu University Faculty of Law Journal), 13
(25), 15-61.

Papaioannou, T. & Kondoyianni, A. (2022). The Use of Drama in Education in Teaching of Students
with Special Educational Needs. Yaratici Drama Dergisi (Creative Drama Journal), 17 (1),
59-72.

Sadioglu. O (2011). Swnif gretmenlerinin kaynastirmaya iliskin sorunlari, beklentileri ve onerilerine
yonelik nitel bir arastirma. Doctoral Thesis Bursa Uludag University, Institute of Educatio-
nal Sciences, Bursa.

Samsunlu, O. (2015). Ozel egitim dersinde yaratict drama yontemi kullanilmasinin 6gretmen aday-
larmin kaynastirma egitimine iliskin goriislerine etkisi ve bu yontemin uygulanabilirligine
iliskin ogretmen aday1 goriisleri. Master’s Thesis Akdeniz University, Institute of Educati-
onal Sciences, Antalya.

San, 1. (1990). Egitimde yaratic1 drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi (An-
kara University Faculty of Education Journal). 23(2), 573-582. https://doi.org/10.1501/Egi-
fak 0000000781

Sari, H. (2002). Ozel egitime muhtag 6grencilerin egitimleriyle ilgili oneriler. Pegem Akademi Ya-
yincilik.

108



Creative Drama Method for Inclusion Practices

Sari, H. ve Secil, Karamuklu, E. (2021). Destek egitim odalarinda ders veren 6gretmenlerin kay-
nastirma Ogrencilerine yonelik kullanilan materyal ve teknolojik aletlerin teminine iliskin
gortslerinin incelenmesi. Turkish Special Education Journal International. 3(2), 27-53.

Selvi, K. (2013). Yaratic1 drama yonteminin egitimde kullanilmasi. Marmara Universitesi Atatiirk
Egitim Fakiiltesi Egitim Bilimleri Dergisi (Marmara University Atatiirk Faculty of Educati-
on Journal of Educational Sciences), 11(11), 301-308.

Sipal, F. (2004). Kaynastirma egitimi veren egitimcilerin engelli ¢ocuklara yonelik tutumlarina genel
bir bakis. Ufkun Otesi Bilim Dergisi, (1), 23-37.

Sisman Y. (2014). Engelliler acisindan esitlik, ayrimcilik ve egitim hakki. Sosyal Politika Calig-
malart Dergisi (Journal of Social Policy Studies), 3(2), 57-85. https://doi.org/10.21560/
spcd.37719

Terpstra, J. E. & Tamura, R. (2008). Effective social interaction strategies for inclusive settings. Ear-
ly Childhood Education Journal, 35, 405-411.

Tomlinson, C. A. (2000). Differentiation of Instruction in the elementary grades. ERIC Digest.

Toran, M., Etgiier, D., ve Unsever, O. (2017). Ebeveynlerin 6zel gereksinimli ¢ocuklara yonelik al-
gilarinin incelenmesi. H.U. Saglik Bilimleri Fakiiltesi Dergisi (H.U. Journal of the Faculty
of Health Sciences), 4 (3),15-30.

Ulutas, A. (2011). Okul 6ncesi dénemde drama ve oyunun énemi. Adiyaman Universitesi Sosyal
Bilimler Enstitiisii Dergisi (Adiyaman University Social Sciences Institute Journal), (6), 232-
242. https://doi.org/10.14520/adyusbd.116

United Nations Educational, Scientific and Cultural Organization [UNESCO]. (1994). The Salaman-
ca statement and framework for action on special needs education. World Conference on
Special Needs Education: Access and Quality, Salamanca, Spain.

Uysal, A. (2003). Kaynastirma Uygulamasi Yapan Ogretmenlerin Kaynastirmaya Iliskin Géoriisleri.
[The opinions of the inclusive classroom teachers about inclusion] 13. Ulusal Ozel Egitim
Kongresi Bildiri Kitabi (National Special Education Congress Proceedings Book), 58-76.

Yildirim, A. ve Simsek, H. (2021). Sosyal bilimlerde nitel arastirma yontemleri. Seckin Yayincilik.

Yildirim, F. ve Acarlioglu, H. (2023). Sinif 6gretmenlerinin egitimde drama kullanimina iligkin go-
rusleri. Cumhuriyet Uluslararasi Egitim Dergisi, 12(1), 86-103. https://doi.org/10.30703/
cije.1159576

Yilmaz, E., ve Melekoglu, M. A. (2018). Kaynastirma egitiminin yasa ve uygulamalardaki durumu-
nun Tiirkiye ve Avrupa baglaminda degerlendirilmesi. Osmangazi Journal of Educational
Research, 5(1), 1-17.

109



