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The aim of this research is to examine the relationship between
teachers' individual creativity and self-efficacy beliefs in applying
constructivist approach. A correlational study was used in the research.
As data collection tools, the Personal Information Form, the
“Organizational Creativity Scale” and the "Teachers' Self-Efficacy Belief
Scale for Applying a Constructivist Approach" were used. In light of the
sub-problems, it was examined whether the scale scores were
differentiated in terms of various variables (age, seniority year, type of
school). The results were classified according to sociodemographic
variables. Based on the findings obtained, it was concluded that the
teachers' individual creativity and self-efficacy beliefs in applying the
constructivist approach were at a high level. The individual creativity of
the teachers did not differ according to age, seniority year, and the
type of school where they were working at. It was concluded that the
teachers' self-efficacy beliefs towards applying the constructivist
approach were at a high level. While teachers' self-efficacy beliefs in
applying the constructivist approach did not differ in terms of age, type
of school, seniority year variable. It was concluded that the relationship
between teachers' individual creativity and self-efficacy beliefs for
applying constructivist approach was at a significant level in terms of
total score and sub-dimension scores, at a high level and in a positive
direction in general.
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Introduction

The developments that are experienced day by day have also created expectations in the
qualities of the individual. These qualities include skills specific to the individual, such as
creativity, learning to learn, critical thinking, empathy, and self-actualization. The way to
develop these desired skills in individuals is also related to the way education is provided (Jia,
2010). Therefore, how education is provided and what needs to change has become a point of
discussion. The education process has evolved away from the traditional approach where
information is directly transferred, the student is only a listener, the application process of the
students is neglected and after a while they refuse to think on their own, and towards a
contemporary approach where the student is active and learns by doing and experiencing.
With this approach, it has become almost impossible for the individual to remain static and has
created the need to act in a certain dynamism. This rapid movement has revealed the need to
leave traditional approaches behind in education and prefer new approaches (Erdamar Kog &
Demirel, 2008).

The primary goal of education is to train the learner in the most equipped way in the
education system (Berner, 2013). With this goal, the subject to be covered is determined and
the scope of the course is drawn accordingly. After the scope of the course is drawn, the
learning and teaching process is planned. After all these processes are completed, evaluation
processes are designed to determine how and how effective education is, thus an education
program is developed. The education programs of countries are updated according to the
characteristics that the individual is expected to be trained. Before 2005, the behaviorist
approach was the effective approach in the education system in Turkiye. In line with this
approach, the student was in a passive position, the teacher was in a position to explain the
lesson, and the student was in a position to listen to the lesson. With the constructivist
approach, students' higher-order thinking skills, such as critical, creative thinking and empathy
began to be given importance (Ozden, 2013).

In an education system where the behaviorist approach was adopted, the learner was
learning with a system of repeating the given information and memorizing it. Individuals who
learned and were trained with the education programs prepared in line with this approach
could not be competent and active in every aspect (Gokge, 2009). The behaviorist approach,
which could not contribute sufficiently to the needs and demands of the modern era, was
abandoned by many countries and the constructivist approach was adopted in education
(Bayraktar, 2015). In Turkey, since 2005, the approach on which education programs are based
has been adopted as the constructivist approach (Glines, 2010). The constructivist approach,
which is the basis of education programs, aims to turn individuals into creative thinkers who
can keep up with the period they are in. The approach on which education programs are based
is not the behaviorist approach, where the learner repeats the information from the teacher
and the student is not active, which is based on the rote method, but the constructivist
approach, which aims for the individual to learn how to learn and foresees the interpretation
and functional use of the learned information (Cubukcu, 2010).

Constructivist learning theory is no exception, its roots mainly include philosophy and
psychology (Aydin, 2020). Constructivism, as a thought, is a new philosophy of learning
(Yurdakul, 2010). The philosophical roots of constructivism can be traced back to ancient
thinkers. It is assumed that Socrates, one of the important philosophers of the ancient age, is
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a representative of the constructivist approach based on the idea that "knowledge is only
perception”, and this idea is seen as a successful model for teaching constructivism (Akpinar,
2010). Kant's studies on the integration of rationalism and empiricism also point to
constructivism (Bayraktar, 2015). According to him, the subject cannot open up directly to the
outside world. The subject can only organize experiences and develop knowledge with
internally formed basic cognitive rules (Sisman, 2010). Later, with the transfer of the structuralist
methodology to poststructuralism, the absolute status of rationalism is further deteriorated.
Constructivism learning theory emerges from the development of cognitivism and develops
into a new learning theory (Jia, 2010).

From a psychological perspective, the first scientists who contributed a lot to the
development of constructivism and applied it to the classroom and to students' learning and
development were Dewey, Piaget and Vygotsky (Delacampagne, 2010). Dewey advanced the
theory of experiential learning by emphasizing the production and reform of experiences.
Piaget is considered the pioneer of modern constructivism (Yurdakul, 2010). Based on
psychological ideas, Piaget thinks that all knowledge has an external origin and that the
cognitive development of students occurs naturally in the process of receiving information;
that is, the process of learning information is also the process of constructing information (Ozel
& Bayindir, 2010).

In the 20th century, Vygotsky laid the foundations for the formation of modern
constructivism. Individual learning is under a certain historical and social background (Jia,
2010). What is learned is not taken as in the constructivist approach, but is done by the learner
interpreting the newly encountered information (Ozden, 2013). The learner's previous
experiences form the structure of the newly learned things (Fosnot & Perry, 2005). Information
does not emerge on a subject but in the form that the learner designs in his mind (Kaptan &
Korkmaz, 2001). The basic idea in the constructivist approach is that the learner self-regulates
and develops his schemas in this process. Therefore, the learner is expected to be active (Bada
& Olusegun, 2015). In this approach, students reach information themselves, learn to research
and transfer it to their lives (Rousseau, 2011). The individual actively participates in the learning
process and develops his skills according to his learning style. In school life, he/she actively
gets to know himself/herself, discovers his/her pros and cons, and makes his/her own self-
regulation in his/her own learning process (Erdem & Demirel, 2002).

Constructivism accepts that knowledge is a social construction of individuals and others
through negotiation (Holloway, 1999). Therefore, learners should cooperate and communicate
with others in the process of knowledge creation. In a collaborative and communicative
environment, students can broaden their views instead of passively receiving information
(Senemoglu, 2003). In order to ensure these, learning environments should also help learners
establish their knowledge systems, develop their innovative spirit and problem-solving skills
(Turash, 2012). In order for students to cooperate and reveal their skills, the educational
environment they are in, the activities and opportunities provided are very important (Liu &
Chen, 2010). The educational environment should be organized in a way that allows students
to become aware of the problem, understand it, set limits, create experiments, and work with
their peers, and students should feel curious and free in this environment, not bored and afraid
(Bingham, 2004). Situations that will undermine the student's freedom of expression,
independence, curiosity, inquisitiveness, creativity and self-confidence should be prevented
(Cetin, 2012). When faced with such a situation, the student's self-confidence decreases and
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their creativity cannot be expected to develop, therefore the classroom environment and
activities should be organized in a way that is attractive and encourages the desire to learn
new things, and that includes students with individual differences and different skills (Bada &
Olusegun, 2015).

In a constructivist learning environment and in a class that is organized in accordance with
its activities, no direct explanation is given, therefore, students can construct their own
knowledge (Kirisoglu, 2009). In this environment, skills such as research-investigation, criticism
and creativity are given importance. It is desired that learners are individuals who produce,
have the ability to express themselves, are active in communicating, have a questioning eye,
make drafts and preliminary studies, transfer what they learn to their own lives and think
creatively, and efforts are made for this (Akbaba & Kaya, 2015). The classroom environment
where the constructivist approach is applied aims to direct students from passivity to activity
in the learning environment, instill free and innovative thinking, and provide them with the
ability to produce solutions by bringing an innovative perspective to problems (Fox &
Schirrmacher, 2014). Instead of information directed to them without researching and
questioning, learners tend to emphasize their own self-regulation and personal skills in this
process and develop their cognitive skills; thus, learners aim to see this process as innovations
to be discovered rather than a difficult and laborious job as they imagine in their minds (Elibol,
2012). In line with this goal, motivation towards learning is provided and orientation towards
original and creative learning activities is provided (Sasan, 2002).

In classroom environments where constructivist education is applied, methods such as
cooperative learning and problem solving, which allow students to interact more with their
peers, are used (Oztiirk Aynal, 2010). Thus, learners are expected to develop their problem-
solving skills and creativity. The level of individual creativity is also very important for the
teacher who has the task of organizing a constructivist approach environment and activities
for students to implement this (Turagh, 2012). In order for an educational program targeting
learning in the constructivist approach to achieve successful results, teachers who carry out the
approach and activities must also have mastered certain characteristics (Liu & Chen, 2010).

In the constructivist approach, teachers are important in organizing creative activities and
the mentioned classroom environment (Cheung, 2012; Gliven & Geng, 2024). In this approach,
the role of the teacher is to create an interactive, simulative, guiding learning environment with
the student (Cobb & Steffe, 2011; Pinar & Kaya, 2025). In the constructivist approach, the
teacher envisaged should be a free thinker, keep up with the modern world, renew himself,
care about individual characteristics, be proficient in field knowledge, but be open to learning
together with the learners, not presenting the information without the effort of the learners
(Lemke, 2014). In addition, in the constructivist approach, the teacher should have the following
qualities: creating activities suitable for individual differences, encouraging learners,
encouraging cooperation between peers and teacher-student, creating environments where
students can express their ideas openly and express their questions freely, and informing that
more than one perspective can be discovered and that reality is a matter of interpretation for
individuals (Brooks & Brooks, 1999). By presenting distracting and thought-provoking
problems, the teacher directs learners to think creatively and solve problems. Although the
teacher asks questions to the learner, he/she does not give clues about what and how to think
(Cleaver & Ballantyne, 2014). The teacher is like a north star; he/she does not tell the learner
where to go, he/she helps him/her find his/her own way (Orlich et al,, 2012). In addition to all
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the teacher characteristics mentioned, self-efficacy beliefs are also one of the most important
qualities because in the implementation of the programs, the self-efficacy belief of the
individual is an important feeling that determines how he/she will do a job and how competent
he/she feels towards it. The more competent the individual feels, the more successful he/she
will be in that job.

This research, which aims to determine the self-efficacy beliefs and individual creativity
levels of teachers against the approach on which the curriculum is based, is important because
it will reveal how effective teachers are in the system in which they are and whether they
consciously apply the constructivist approach. In addition to the concepts of creativity,
constructivist approach, and self-efficacy, which are the subjects of research, examining some
demographic characteristics (age, years of seniority) is a great richness for the literature. In this
context, it is thought that a comprehensive research will contribute to literature by considering
these demographic characteristics in the process of determining the relationships between
teachers' individual creativity and self-efficacy beliefs while applying the constructivist
approach.

The mission that the constructivist approach concept has assigned to the teacher has
changed with the 21%-century education system and has directed teachers to develop their
creativity, keep up with the times, plan original activities, and in short, organize their self-
efficacy. Since memorization and transfer of knowledge are rejected in the approach that
makes the student active, the teacher needs to use the skill of structuring this process. Within
this approach, the individual creativity of teachers has gained an important dimension. For an
educational program that adopts the constructivist approach to be successful, how the
implementing teachers apply this approach using their individual creativity and their self-
efficacy beliefs towards this program are two concepts that are very closely related to each
other, so they were chosen as the subject of this research.

The problem statement of the research is "Is there a relationship between teachers'
individual creativity and their self-efficacy beliefs regarding the implementation of the
constructivist approach?" In line with this problem, the following questions were sought in the
research.

1- What are the teachers' individual creativity levels and self-efficacy levels towards
implementing the constructivist approach?

2- Do the teachers' individual creativity levels and self-efficacy levels towards
implementing the constructivist approach differ significantly according to their age?

3- Do the teachers' individual creativity levels and self-efficacy levels towards
implementing the constructivist approach differ significantly according to their year of
seniority?

4- Do the teachers' individual creativity levels and self-efficacy levels towards
implementing the constructivist approach differ significantly according to the type of
school they work at?

5- Is there a statistically significant relationship between teachers' individual creativity
levels and self-efficacy levels towards implementing the constructivist approach?
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Method

In this study, the self-efficacy beliefs of primary school, secondary school and high school
teachers towards the curriculum they implement using their individual creativity and the
constructivist approach on which this curriculum is based were determined. The relationship
between the two concepts was examined. It was examined whether the teachers' individual
creativity and self-efficacy beliefs towards implementing the constructivist approach changed
according to the variables of age, seniority year and the type of school they worked at.

Research Design

The research was prepared using quantitative research method. The correlational survey
model was used in this research. The correlational survey model aims to describe a past or
present situation as it is (Karasar, 2007). In this research, the correlational survey model was
preferred because the existence of a relationship between two variables was investigated.

Sample

The population of the research consists of 3100 teachers (obtained by Kirklareli National
Education Directorate as of November 23, 2023) working in 2436 educational institutions in
Kirklareli province and all state schools affiliated to it in the 2023-2024 academic Year. A sample
group was not determined within the scope of this research. The aim was to reach the entire
universe. In line with this goal, teachers working in all schools in Kirklareli were reached via a
link with the distributed letter written by Kirklareli National Education Directorate. In addition,
a link containing the measurement tools of the research was sent by the researcher to the
teachers who worked in Kirklareli province and district and could be reached. In this direction,
the feedback from the teachers who voluntarily filled in the data collection tools were evaluated
as data. When the data obtained in the research was examined, it was seen that data from 401
participants were collected.

In the study on the adequacy of the sample size specified by Krejcie and Morgan (1970) to
represent the universe, it is accepted that the data of 346 people for 3500 people is the
appropriate majority to represent the population. Based on this, it can be said that 401
participants have the competence to represent a population of 3100 people. Since no errors
were detected when the data were examined, all the data were used. The demographic
characteristics of the participants are given in Table 1.

Table 1
Demographic Characteristics of Teachers
Variable Gourps f %
113 28,2
Age 20-30 155 38,7
31-40 94 23,4
41-50 39 9,7
Total 51 + 401 100
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1-5 105 26,2
Year of seniority 6-10 87 21,2
11-15 81 20,2
15 + 128 31,9
Total 401 100
Primary school 146 36,4
Type of school they work at Secondary school 142 354
High school 113 28,2
Total 401 100

When Table 1 is examined, it is seen that 113 of the teachers are between 20-30 (%28.2),
155 are between 31-40 (38.7%), 94 are between 41-50 (23.4%) and 39 are 51 years of age or
older (9.7%). When the years of seniority of the teachers are examined, it is seen that 105 have
1-5 years (26.2%), 87 have 6-10 years (21.2%), 81 have 11-15 years (20.2%), 128 have 15 years
and over and 128 have 128 (31.9%) years of seniority. When the types of schools the teachers
work in are examined, it is seen that 146 (36.4%) are working in primary schools, 142 are
working in secondary schools (35.4%), and 113 are working in high schools (28.2%).

Data Collection

Quantitative data collection tools were used in the study. Data were collected via a link sent
to teachers. Data collection was carried out between October 2023 and March 2024.

Data Collection Instruments

In this study, which aimed to examine the relationship between teachers’ individual
creativity and their self-efficacy beliefs towards implementing the constructivist approach, 3
different measurement tools were used. These scales were the "Personal Information Form”
developed by the researc5her, the “Organizational Creativity Scale” developed by Balay (2010)
and the "Self-Efficacy Belief Scale for Implementing the Constructivist Approach” developed by
Eskici & Ozen (2013). Necessary permissions were obtained for the use of both scales. In this
study, the “Personal Information Form” consisting of questions to determine the demographic
status of the teachers participating in the study was used. Quantitative data was collected by
the researcher using quantitative data tools. Detailed information about the scales used in this
research is provided below.

Personal Information Form.

The personal information form prepared by the researcher included questions for the
personal information of the teachers participating in the study to be used in the analysis of the
data. These questions were: gender, age, graduation status, seniority year, and the type of
school they worked at. The aim was to correlate and examine the answers given to these
questions with the sub-dimensions of the scales.

Organizational Creativity Scale.

The organizational creativity scale was developed by Balay (2010). There are 3 sub-
dimensions and 38 items in the scale. Items 1-16 measure the individual dimension, items 17-
27 measure the administrative dimension, and items 28-38 measure the social dimension. In
this study, 16 items belonging to the 16-item “Individual Creativity” dimension, which is a sub-
dimension of the organizational creativity scale, were used. Other items were excluded from

57



International Journal of Curriculum and Instructional Studies, 75(1), 2025, 51-76 Barus, & Eskici

the scope of the study. The scale is a 5-point Likert type. In the scoring of the scale, it was
calculated as 1 point for strongly disagree, 2 points for strongly disagree, 3 points for disagree,
4 points for undecided, 5 for agree, and 5 for strongly agree. The lowest score that can be
obtained from the scale is 38 and the highest score is 190.

Self-Efficacy Belief Scale for Implementing Constructivist Approach

The “Self-Efficacy Belief Scale for Implementing the Constructivist Approach” developed by
Eskici & Ozen (2013) in a five-point Likert form was used. As a result of the exploratory factor
analysis conducted to determine the construct validity, it was determined that the scale
consisted of four factors and 29 items; the four-factor structure was confirmed as a model with
confirmatory factor analysis. The highest score that can be obtained from the scale is 145 and
the lowest score is 29. The scale is a 5-point Likert-type.

Data Analysis

The data obtained in the study were analyzed using a statistical program. In order to
determine the statistical methods to be used to examine the individual creativity and self-
efficacy belief scores of the teachers, the normality test values of the scales were first examined
to understand how the distribution was. It was understood that the variables did not show a
normal distribution. The data obtained from the scales used in the research were analyzed on
the computer using the Statistical Package Program. Arithmetic Mean, Standard Deviation,
Kruskhal Wallis H, Correlation statistical techniques were used to analyze the data.

Ethics Board Approval

This study has ethical approval from Kirklareli University under the protocol number E-
35523585-302.99-94006 on 23/08/2023.

Results

Individual Creativity and Self-Efficacy Towards Implementing the Constructivist
Approach Levels of Teachers

The first sub-problem of the research was expressed as “What are the teachers' individual
creativity levels and self-efficacy levels of teachers towards implementing the constructivist
approach?” In order to find an answer to this problem, arithmetic mean and standard deviation
analyses of the Individual Creativity and Teachers' Self-Efficacy Towards Implementing the
Constructivist Approach Scales answered by the participants were conducted. The analysis
results are shown in Table 2.

Table 2
Arithmetic Mean and Standard Deviation Values

Item Averages

Scale Number of X SS (x/ number of
Items :
items)
Individual Creativity Scale 16 6490 8.77 4.06
Teachers' Self-Efficacy
Towards Implementing 29 11779 14.24 4.06

The Constructivist
Approach Scale
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When Table 2 is examined, it is seen that teachers' individual creativity and self-efficacy
beliefs towards implementing the constructivist approach are at a high level. (x: 4.06) level.

Individual Creativity and Self-Efficacy Towards Implementing the Constructivist
Approach Levels of Teachers by Age

The second sub-problem of the research sought to answer the question; “Do the teachers'
individual creativity levels and self-efficacy levels of teachers towards implementing the
constructivist approach differ significantly according to their age?” The findings obtained by
performing the Kruskal Wallis H test for the Individual Creativity and Teachers' self-efficacy
towards implementing the constructivist approach Scales are presented in Table 3.

Table 3

Kruskal Wallis H Test Values in Terms of Age Variable

Scale Age N Rank Average x? Df p
20-30 113 213,87
31-40 155 194,34

Individual Creativity Scale 3.80 2 284
41-50 94 189,11
51+ 39 218,65
20-30 113 208,27

Teachers' SeIf-Efficacy 31-40 155 203,78

Towards Implementing the 5827 3 120

Constructivist Approach Scale 41-50 4 178,00
51+ 39 224,33

According to Table 3, when the teachers' self-efficacy beliefs towards implementing the
constructivist approach were examined in terms of age variable, it was seen that the age
variable did not create a significant difference on the self-efficacy beliefs towards
implementing the constructivist approach (p>0.5). The group with the highest score in the
entire scale of teachers' self-efficacy beliefs towards implementing the constructivist approach
was teachers aged 51 and over, while the group with the lowest score was teachers aged 41-
50.

In light of the data in Table 3, when the individual creativity levels of teachers were examined
in terms of age groups, no significant difference was found between their individual creativity
(p>.05). In light of the data in the table, the individual creativity levels of teachers in the 51 and
above age group were higher than those of teachers in other age groups. The group of teachers
with the lowest individual creativity levels was teachers between the ages of 41 and 50.

Individual Creativity and Self-Efficacy Towards Implementing the Constructivist
Approach Levels of Teachers by Year of Seniority

The third sub-problem of the research sought to answer the question “Do the teachers'
individual creativity levels and self-efficacy levels of teachers towards implementing the
constructivist approach differ significantly according to their year of seniority?” The findings
obtained by performing the Kruskal Wallis H test for the Individual Creativity and Teachers'
self-efficacy towards implementing the constructivist approach Scales are presented in Table
4.
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Table 4
Kruskal Wallis H Test Values in Terms of Year of Seniority Variable
Scale Year of Seniority N Rank Average x? a p
1-5 105 204,09
. . 6-10 87 203,45
Individual Creativity Scale 11-15 81 186,08 1722 3 632
15+ 128 206,25
Teachers' Self-Efficacy 1-5 105 203,65
Towards Implementing 6-10 87 216,80
The Constructivist 11-15 81 173,80 11.7 3 .098
Approach Scale 15+ 128 205,44

According to Table 4, when the individual creativity levels of teachers were examined in
terms of the seniority year variable, it was seen that the seniority year variable did not create a
significant difference in individual creativity (p>0.5). In light of the data in the table, the group
with the highest individual creativity level was teachers who completed 15 years of seniority
and above, while the group with the lowest was teachers who completed 11-15 years of
seniority. (p<.05).

Individual Creativity and Self-Efficacy Towards Implementing the Constructivist
Approach Levels of Teachers by Type of School They Work At

The fourth sub-problem of the research sought to answer the question “Do the teachers'
individual creativity levels and self-efficacy levels of teachers towards implementing the
constructivist approach differ significantly according to the type of school they work at?” The
findings obtained by performing the Kruskal Wallis H test for the Individual Creativity and

Teachers' self-efficacy towards implementing the constructivist approach Scales are presented
in Table 5.

Table 5
Kruskal Wallis H Test Values in Terms of Type of School Working At

Type of School Working 2

Scale N Rank Average x df p

At
Primary 146 199,22
- - Secondary 142 197,60
Individual Creativity Scale High 113 207.57 ,521 2 771
Teachers' Self-Effi Primary 146 208,45
P 9 High 113 193,69 1092 2 529

the Constructivist
Approach Scale

According to Table 5, when the individual creativity levels of teachers were examined in
terms of Type of School Working At variable, it was seen that Type of School Working At
variable did not create a significant difference on individual creativity (p>0.5). In light of the
data in the table, the group with the highest individual creativity level was teachers who worked
at a high school, while the group with the lowest was teachers who worked at a secondary
school. (p<.05).
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When Table 5 is examined, no significant difference was found between the type of school
they work at and the teachers' self-efficacy beliefs towards implementing the constructivist
approach. (p>.05) However, it can be said that the self-efficacy beliefs towards implementing
the constructivist approach of teachers working at primary schools are higher than those
working at secondary and high schools. The group with the lowest belief in implementing the
constructivist approach is the teachers working at high schools.

The Relationship Between Individual Creativity and Self-Efficacy Towards
Implementing the Constructivist Approach Levels of Teachers

The fifth sub-problem of the research is " Is there a statistically significant relationship between
teachers' individual creativity levels and self-efficacy levels of teachers towards implementing
the constructivist approach?" Spearman-Brown Correlation Analysis was performed with the
data obtained in order to search for an answer to the problem. The results are listed in Table
6.

Table 6
Spearman-Brown Test Values of the Relationship Between Teachers' Individual Creativity Levels and Self-
Efficacy Levels of Teachers Towards Implementing the Constructivist Approach

Self-Efficacy Levels of Teachers
Towards Implementing the
Constructivist Approach

Person Correlation 574
Individual Creativity Sig. (2-tailed) ,000
N 401

When Table 6 is examined, it is concluded that there is a significant, moderate and positive
relationship between teachers' individual creativity and their self-efficacy beliefs towards
implementing the constructivist approach in terms of r=0.574, (p<.05). Accordingly, it can be
said that as individual creativity increases, self-efficacy will increase, and as self-efficacy
increases, individual creativity will increase.

Discussion

In this section, the results of the research conducted to examine the relationship between
teachers' individual creativity and their self-efficacy beliefs towards implementing the
constructivist approach are discussed in the light of sub-problems. In order to measure the
individual creativity levels of teachers, the "Individual Creativity Scale" was applied within the
scope of the study. The study revealed that the individual creativity levels of teachers were
high.

When the literature is examined, it is concluded that the creativity of science teachers is at
a high level in the study conducted by Uckan (2019), which is similar to this study. Similarly, the
relationship between school innovation and individual creativity was examined in the study
conducted by Yiiner and Ozdemir (2020) and it was found that the individual creativity levels
of teachers were high. In the study conducted by Tetik (2021), the effect of teachers' perception
of the learning organization on their individual creativity was investigated and it was found
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that the individual creativity levels of teachers were high. In a similar study conducted by Meral
and Tezel Sahin (2019) with preschool teachers, the individual creativity levels of teachers were
found to be high. In the study conducted by Baloglu (2020), it was concluded that the creativity
levels of classroom teachers were high. In the study conducted by Coban and inan (2020), the
individual creativity levels of preschool teachers were found to be high. In the study conducted
by Bayindir and Zeteroglu (2023), it was found that the individual creativity levels of preschool
teachers were high. In addition to these, the results obtained in the studies conducted by Kesici
(2023), Bramwell et al, (2011), Kasirer and Shnitzer Meirovich (2021) also found that the
individual creativity levels of teachers were high and are similar to the results of this study.
However, it is seen that there are also studies in the literature that concluded that the individual
creativity levels of teachers are not high. In the study titled “"Evaluation of the Relationship
Between Primary School Teachers' Creativity Levels and Democratic Attitudes” conducted by
Kurnaz (2011), it was concluded that teachers’ individual creativity levels were low. Similarly, in
the study conducted by Polat and Kontas (2018) with classroom teachers, it was concluded that
teachers’ individual creativity levels were low. In addition, in the study conducted by Ulusoy
Yilmaz and Yildiz (2019) with teachers, it was concluded that teachers’ individual creativity levels
were low. In addition, as a result of the literature review conducted in different countries, it was
seen that Lapéniené and Bruneckiené (2010) with physical education teachers also concluded
that teachers’ creativity levels were low.

Based on the results of this study, it can be interpreted that teachers have high individual
creativity levels. It is an important point in terms of education that teachers, who are at the
center of education, implementers of curriculum and guides of future generations, have high
creativity levels. Teachers, who are in a position to contribute to the development of the
education and culture level of society, are open to innovations and continuous learning, which
allows them to keep up with the society they are in and adapt their students. In this case, it can
be thought that teachers can be role models. If the individual creativity level is high, teachers
can provide opportunities for students to develop their talents and help them think critically
and differently. Starting from primary school, where basic education begins, students are
supported to become constructive and creative individuals by taking them out of the usual
rote learning system. When it is considered that the first step to ensure students think creatively
is taken in preschool and primary school and can increase day by day in the following school
years, it can be said that creativity skills are important for teachers who have this skill at a high
level.

In order to measure the self-efficacy beliefs of teachers towards implementing the
constructivist approach, the “Self-Efficacy Belief Scale for Implementing the Constructivist
Approach” was applied to the teachers within the scope of the study. The study revealed that
the teachers' self-efficacy belief levels towards implementing the constructivist approach were
high. In parallel with the results of this study, the study conducted by Kaya (2013) concluded
that the self-efficacy of classroom teachers towards implementing the constructivist approach
was high. Similarly, in the study conducted by Uckan (2019) with science teachers, it was
concluded that the teachers considered themselves competent in implementing the
constructivist approach and their scores were high. In the study conducted by Fidan and
Duman (2014) with classroom teachers, it was found that the teachers' self-efficacy belief levels
towards implementing the constructivist approach were high. In the study conducted by Cinar
and Sahin Taskin (2020), it was concluded that the self-efficacy beliefs of classroom teachers
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towards implementing the constructivist approach were high. In the study conducted by
Hwang et al. (2020), it was found that the self-efficacy belief levels of primary school
mathematics teachers working in Korea towards implementing the constructivist approach
were high. Similarly, according to the results obtained in the study titled “Examination of
Teachers' Self-Efficacy Beliefs Towards Implementing the Constructivist Approach” conducted
by Glven and Geng (2024), the self-efficacy beliefs of teachers towards implementing the
constructivist approach were found to be high. It can be interpreted that teachers' self-efficacy
belief levels towards implementing the constructivist approach are high. It is a very important
point in terms of education that teachers, who are the implementers of the curriculum, have
high self-efficacy belief levels towards the approach they implement. It can be said that
teachers' scores are at a high level due to their adoption of the program they implement and
their perception of themselves as competent in this regard.

When the individual creativity levels of teachers were examined according to the age
variable, no significant difference was found in the overall individual creativity scale. It was
concluded that the individual creativity scores of teachers aged 51 and over were higher than
those of teachers in the 20-30, 31-40, and 41-50 age groups. It was found that the age group
with the lowest creativity scores was teachers aged 41-50. In the study conducted by Meral
and Tezel Sahin (2019), it was concluded that there was no significant difference between the
creative thinking tendencies of preschool teachers and the age variable. Similarly, as a result of
the study conducted by Coban and inan (2020) with preschool teachers, no significant
difference was found between creativity and the age variable. In the study conducted by
Pehlivan (2019) with classroom teachers, no significant difference was found between creativity
and the age variable. In addition, studies conducted by Burak and Atabek (2023), Jaussi and
Randel (2014) also concluded that there is no significant relationship between teachers'
individual creativity and the age variable. As a result of the overlap between the results of this
study and most of the studies in literature, it can be said that there is no relationship between
teachers' individual creativity and their age. When the results obtained in this study and other
studies in literature are considered, it has been concluded that there is no significant difference
between teachers' individual creativity and the age group. When creativity skill is evaluated as
different perspectives brought to the solution of problems and continuing from the moment
people start expressing themselves until their death, it can be considered as a skill that should
be possessed at a similar level in every age group. Individuals with creativity skills will always
be open to development, change and learning new things regardless of their age. However,
according to the results of the research, the high scores of teachers aged 51 and over can be
interpreted as their desire to follow the technological developments they are involved in more
closely and seeing themselves equipped in terms of professional competence. Since the sample
group of the study includes individuals aged 20 and above, it can be said that the study was
conducted with an adult age group. Creativity is a cognitive feature. When the theories related
to cognitive development are considered, it is seen that individuals aged 18 and above fit the
adult classification (Aslan & Kdksal Akyol, 2007). Since the sample group of the study is in the
same group in terms of cognitive development, it can be thought that no significant difference
was reached in terms of age variable in individual creativity levels.

Considering the results obtained in this study and other studies in literature, it was
concluded that there was no significant difference between the self-efficacy beliefs of teachers
towards implementing the constructivist approach and the age variable. Since the
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constructivist approach is the approach taken as the basis for the implementation of
curriculum, it can be considered as a skill that should be possessed at a similar level in every
age group. It can be said that individuals who have a self-efficacy belief in a skill are individuals
who are self-confident and find themselves sufficient. However, according to the results of the
research, the high scores of teachers aged 51 and over may be due to the fact that teachers in
this age group see themselves as sufficient due to working for many years or that they think
they are professionally experienced. Professional experience is defined as the knowledge, skills
and attitudes that must be possessed while practicing a profession (Yenen, 2022). In
professional experience, the field knowledge that each individual has regarding their own
profession and the process of transferring this knowledge into practice are also important. In
the teaching profession, a teacher's competence in all subjects related to their field and
correctly conveying these subjects with certain methods and techniques during the teaching
process can be considered as professional experience. This experience can also be considered
as a competence that will develop over time, and the high scores of teachers aged 51 and over
can be associated with their professional experience.

When the individual creativity levels of teachers were examined in terms of the seniority
variable, it was seen that there was no significant difference in the entire individual creativity
scale, but although there was no significant difference, it was concluded that the scores of
teachers with 15 years of seniority and above were higher than the average scores of teachers
with 1-5, 6-10, 11-15 years of seniority. Similar studies are found in literature. In the study
conducted by Gurel and Arslan (2023), where the creative thinking skills of preschool teachers
were examined in terms of various variables, no significant difference was found between the
individual creativity of teachers and the seniority variable. In the study conducted by Kalafat
(2012) with secondary school teachers, it was concluded that there was no significant difference
between the individual creativity of teachers and the seniority variable. In the study conducted
by Altintas Ylksel (2019) with classroom teachers, no significant difference was found between
professional creativity and the seniority variable. In the study conducted by Tan (2022), it was
concluded that there was no significant difference between the individual creativity of teachers
and the seniority variable. Unlike this study, Ng et al. (2013) conducted a study examining
creativity-related behaviors based on age and tenure, and concluded that teachers with fewer
years of seniority had significantly higher creativity skills than teachers with more years of
seniority. Within the scope of the study, it was concluded that teachers' individual creativity
levels did not differ according to years of seniority. It was concluded that the scores teachers
received from the individual creativity scale created differences between years of seniority.
When the scores were examined, teachers with 15 years of seniority and above saw themselves
as more creative than teachers with other years of seniority. The group with the lowest scores
was teachers with 11-15 years of seniority. In light of these findings, it can be said that teachers
with 15 years of seniority and above saw themselves as sufficient and creative in terms of
professional competence and knowledge. Teachers with 11-15 years of seniority can be
considered to be in a period of stagnation against productivity according to Erikson's (1968)
psychosocial development theory before retirement, and therefore routine work can be
considered difficult. Considering that even creative and productive individuals can sometimes
experience stagnation and a feeling of inefficiency during this period, the findings obtained in
the study can be interpreted in this way.
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When the self-efficacy beliefs of teachers for implementing the constructivist approach were
examined in terms of the seniority variable, it was concluded that there was no significant
difference in the entire self-efficacy belief scale. The scores of teachers with 11-15 years of
professional experience were found to be lower than the scores of teachers who had been
working for 1-5, 6-10, and had 15 years or more of seniority. Many studies conducted with
teachers have been found in the literature regarding whether the self-efficacy beliefs of
teachers for implementing the constructivist approach differ in terms of the seniority variable.
When the studies in literature are examined, it is also found that there are studies that are
similar to this study. In the study conducted by Ozdemir and Kiroglu (2011), it was concluded
that there was a significant difference between the knowledge levels of classroom teachers
with 0-5 years of seniority and the knowledge levels of classroom teachers with 21-25 years of
seniority in favor of teachers with 21-25 years of seniority. In the study conducted by Kog
(2013), in which the self-efficacy of classroom teachers and their skills in creating a classroom
environment for implementing the constructivist approach were examined, it was concluded
that there was a significant difference between self-efficacy and the seniority variable. The self-
efficacy beliefs of classroom teachers with 6-10 years of seniority regarding classroom
management were found to be higher than the self-efficacy beliefs of classroom teachers with
16-21 years of seniority; the self-efficacy beliefs of classroom teachers with 6-10 years of
seniority regarding classroom management were found to be higher than the self-efficacy
beliefs of classroom teachers with 26 and above years of seniority regarding classroom
management; the self-efficacy beliefs of classroom teachers with 21-25 years of seniority
regarding classroom management were found to be higher than the self-efficacy beliefs of
classroom teachers with 16-20 years of seniority regarding classroom management. Karasahin
and Kahyaoglu (2011) examined teachers' self-efficacy beliefs and the seniority variable and
concluded that there was a significant difference between teachers with 26 and more years of
professional seniority and teachers with 1-5 years of professional seniority in favor of teachers
with 26 and more years of professional seniority. In the study conducted by Coskun (2012), as
a result of examining the constructivist method competencies of religious culture teachers in
terms of various variables, it was concluded that although the general constructivist method
competency levels of religious culture and ethics teachers did not differ significantly depending
on the seniority variable, it differed significantly in the "teaching planning" sub-dimension
between teachers with 11-15 and 16-20 years of professional seniority in favor of 16-20 years
of seniority; and between teachers with 16-20 and 26 and more years of professional seniority
in favor of 26 and more years of seniority. According to the results of the study conducted by
Guven and Geng (2024), it was found that teachers with 21 years of seniority and above had
higher averages in all sub-dimensions and total scores in terms of seniority variable. A
significant difference was found between the seniority variable and the sub-dimensions of the
scale, guiding and activating students, and the total score of the scale; no significant difference
was found in the sub-dimensions of encouraging thinking with alternative assessment. In the
"Guiding” dimension, teachers with 21 years of seniority and above received higher scores than
those with 11-20 years of seniority. In the “Student Activation” sub-dimension, it was concluded
that teachers with 21 years of seniority and above received higher scores than those with 11-
20 years of seniority and 0-10 years of seniority. As a result of the study, it was concluded that
there was no significant difference in the self-efficacy belief scale in terms of teachers' self-
efficacy beliefs towards implementing the constructivist approach and the year of seniority
variable. The self-efficacy belief scores of teachers who have completed 11-15 years of seniority
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were found to be lower than those of other seniority groups. The low scores of teachers in this
age group can be interpreted as being before retirement and therefore seeing their own self-
efficacy low and losing their knowledge of concepts and practices related to the constructivist
approach. The reason for the high scores of teachers who have completed 6-10 years of
professional experience can be thought to be that they have recently acquired knowledge of
concepts and practices related to the constructivist approach and are closer to implementing
this approach, as well as being accustomed to the profession and being at the beginning of
the profession.

When the individual creativity levels of teachers were examined in terms of the school type
variable, it was seen that there was no significant difference in the entire individual creativity
scale, but even though there was no significant difference, it was concluded that the creativity
level scores of high school teachers were higher than the scores of primary and secondary
school teachers. When the studies in the literature were examined, it was seen that there were
studies examining individual creativity according to school type. The scale titled “Teachers'
Perceptions of Creative Teaching and Classroom Practices”, made by Guilézer and Alpan (2023)
was applied to high school teachers, and it was seen that the individual creativity of high school
teachers differed in terms of the school type variable. It was concluded that the creative
teaching perceptions of teachers working in Social Sciences high schools were at a higher level
compared to Imam Hatip High School teachers. Different from this study, studies are in the
literature such as Saraniero et al. (2014); Lee and Kemple (2014); Kim et al. (2015); Olcer and
Asikoglu Ozdemir (2018); Arslan (2019). In the study conducted by Yilmaz and Giiven (2019), a
significant difference was found between the individual creativity level scores of primary school
teachers and the individual creativity level scores of teachers working at other levels. It was
concluded that the individual creativity of primary school teachers was significantly higher than
that of teachers working in secondary and high schools. In contrast to these studies, the study
conducted by Berkant and Burun (2021) examined the individual creativity levels of teachers
and the type of school they worked in, and it was concluded that the individual creativity of
teachers working in secondary schools was significantly higher than that of high school and
primary school teachers. Within the scope of the study, it was concluded that the individual
creativity levels of teachers did not differ according to the type of school they worked in, but
there were differences between the types of schools they worked in terms of scores. It was
concluded that the individual creativity level scores of high school teachers were higher than
the scores of primary and secondary school teachers, and the lowest score belonged to
secondary school teachers. Based on this information, it can be thought that high school
teachers should design materials in more creative ways and manage the educational processes
with a different process for high school students who are in the abstract operations period and
trying to acquire skills such as scientific thinking, reasoning, abstract thinking, metacognition,
hypothetical thinking, and analogy. It can be thought that the reason for the low scores of
middle school teachers is that the students at this level are in the concrete operations period
and the activities that teachers do in their classes appeal to a lower level of creativity.

In order to measure the relationship between teachers' individual creativity and their self-
efficacy beliefs towards implementing the constructivist approach, the "Individual Creativity
Scale and the "Self-Efficacy Belief Scale for Implementing the Constructivist Approach" were
applied within the scope of the study. As a result of the analysis, it was concluded that there
was a significant, moderate and positive relationship both in the sub-dimensions and in the
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overall total of the scale. Accordingly, it can be said that as individual creativity increases, self-
efficacy will increase, and as self-efficacy increases, individual creativity will increase. It is seen
that there is no study examining these two variables in literature. Individual creativity is
characterized as a skill that individuals bring to the world as a potential power from birth and
which they can or cannot reveal later with certain factors. When this skill is considered as
practical, different and personal solutions to problems in human life, it is very important for
individuals. Individuals with individual creativity skills see, discover, design and apply what is
different from others in their minds. Individual creativity can be considered as a skill that
teachers who work together with more than one student with individual differences in the field
of education should also have. Designing education and training, using teaching methods and
techniques, ensuring that information is learned by actively participating in the student
through various approaches, requires the teacher to use creativity skills appropriately and
correctly. The teacher's attempt to reveal the potential creativity within the student by using
individual creativity skills also shows the importance of this skill. Another important issue other
than individual creativity can be considered as teachers' self-efficacy beliefs towards the
implemented curriculum. Curricula developed based on the constructivist approach are
considered as an approach based on actively including students in the educational processes
and creating individual learning schemes. In this approach, which is different from the
traditional rote-learning system, both the level of teachers' self-efficacy beliefs towards the
constructivist approach they apply and their use of their individual creativity during the
implementation phase are considered as two interrelated issues. When these two issues in the
study are considered in connection with each other, the conclusion that they will affect each
other is revealed by the research findings. In the literature review, no studies were found
examining the relationship between teachers' individual creativity and their self-efficacy beliefs
towards implementing the constructivist approach. As a result of the analysis, it was concluded
that there is a significant, moderate and positive relationship between the sub-dimensions and
the total of the scale. According to this result, it can be said that as individual creativity
increases, self-efficacy will increase, and as self-efficacy increases, individual creativity will
increase.

Conclusion and Implications

Based on the findings obtained, it was concluded that the teachers' individual creativity and
self-efficacy beliefs towards applying the constructivist approach are at a high level. The
individual creativity of the teachers did not differ according to age, seniority year, and the type
of school where they are working at. It has been concluded that the teachers' self-efficacy
beliefs towards applying the constructivist approach are at a high level. While teachers' self-
efficacy beliefs about applying the constructivist approach did not differ in terms of age, type
of working, or seniority year variable. It has been concluded that the relationship between
teachers' individual creativity and self-efficacy beliefs aimed at implementing the constructivist
approach is at a significant level in terms of total score and sub-dimension scores, at a high
level and in a positive direction in general.
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Recommendations

According to the results obtained, it was determined that individuality was at a high level.
In order to evaluate this positive situation, it can be suggested to enrich the activities that will
develop the creativity of the educational programs that are changing in educational
environments. According to the obtained results, the high storage of individual creativity and
the processing of it in this way, using it to design in-class activities and a product output section
that emerges at the end of this process.

According to the findings obtained in this research, teachers aged 51 and over and teachers
with 15 years and more seniority, who have individual talents, and players with higher rates
than other players. Based on this finding, teachers aged 51 and over working in the National
Education and players with 15 years and more seniority can be directed by activities and
training where they will present treatment innovations. The characteristics of other age groups
are also planning in-class activities where you can use your talents.

Based on the finding that teachers' self-efficacy beliefs towards implementing the
constructivist approach were found to be high in this study, it can be suggested that
educational environments be designed in accordance with the constructivist approach.

Based on the finding that teachers aged 51 and over had the highest self-efficacy beliefs
towards implementing the constructivist approach, teachers aged 41-50 had the lowest scores,
and teachers with 6-10 years of seniority had significantly higher self-efficacy belief scores
towards implementing the constructivist approach than teachers with 11-15 years of seniority,
it can be suggested that working individuals experience burnout after a certain age, have a
negative attitude towards the profession, or worry about not being able to keep up with the
updated curriculum and the era and their inadequacy of knowledge, and therefore, self-efficacy
decreases. Therefore, it can be suggested that lifelong learning activities outside of school be
organized for certain age groups, or teachers can be provided with in-service training to refresh
their professional knowledge.
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TURKGE GENiS OZET

Ogretmenlerin Bireysel Yaraticiliklari ile Yapilandirmaci Yaklasimi
Uygulamaya Yonelik Oz Yeterlik inanclar Arasindaki iliskinin incelenmesi

Giris

GUn gectikce yasanan gelismeler bireyin niteliklerinde de beklentiler dogurmustur. Bu
nitelikler de vyaraticilik, 6grenmeyi 6grenme, elestirel dusinme, empati kurma, kendini
gerceklestirme gibi bireye 6zgu becerileri icermektedir. Bireylerde istenen bu becerileri
gelistirmenin yolu da egitimin yapilma sekli ile iliskilidir (Jia, 2010). Bu nedenle egitimin nasil
yapiimasi ve nelerin degismesi gerektigi tartisilan bir nokta olmustur. Egitim sureci bilginin
dogrudan aktarildigi, 6grencinin sadece dinleyici oldugu ve dgdrencilerin uygulama siirecinin
ihmal edildigi ve bir slre sonra kendi basina distinmeyi reddettigi geleneksel yaklasimdan
uzaklasarak 6grencinin aktif oldugu, yaparak yasayarak 6grendigi cagdas bir yaklasima dogru
evrilmistir. Bu yaklasim ile birlikte bireyin duragan kalmasi neredeyse imkansizlasmis ve belirli
bir dinamizde hareket etme gerekliligini dogurmustur. Bu hizli hareket, egitimde geleneksel
yaklasimlarin geride birakilip yeni yaklasimlarin tercih edilme gereksinimini ortaya ¢ikarmistir
(Erdamar Koc¢ ve Demirel, 2008).

Egitim sisteminde 6grenenin en donanimli sekilde yetistirilmesi egitimin baslica hedefidir
(Berner, 2013). Bu hedefle birlikte anlatilacak olan konu belirlenir ve bu dogrultuda dersin
kapsami gizilir. Dersin kapsaminin cizilmesinden sonra 6grenme, 6gretme surecinin planlamasi
yapilir. Tum bu islemler gerceklestikten sonra nasil ve ne kadar etkili bir egitim yapildigini
belirlemek Uzere degerlendirme sirecleri tasarlanir bdylece bir egitim programi gelistirilmis
olur. Ulkelerin egitim programlari yetistirilmesi istenen bireyde bulunmasi gereken 6zelliklere
gore guncellenmektedir. 2005 yili dncesi davraniscl yaklasim Turkiye'de egitim sisteminde etkili
olan yaklasimdi. Bu yaklasim dogrultusunda 6grenci pasif konumdaydi, 6gretmen dersi anlatan,
ogrenci ise dersi dinleyen konumdaydi. Yapilandirmaci yaklasim ile birlikte 6grencilerin
elestirel, yaratici disiinme, empati yapma gibi st diizey disiinme becerileri Ghemsenmeye
baslandi (Ozden, 2013). Toplumda siirekli ifade edilen belirli kaliplar da (eskiye alisma yeniyi
reddetme, kendini gelistirmeme ve 6z farkindaliga sahip olmama) yaraticilik ve bireyin 6z
yeterlik inanclarinin engelleri olarak gorilebilir. Bu calismada da ylksek olan becerilerin
kullanilamama ve programlara aktarilamama nedenleri bu engeller olarak dustnulebilir.
Ogretmenin ve egitim programlarinin bu iceriklerden mahrum kalmasi ve égrenciyi bireysel
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olarak yonlendirememesi de bu becerilerin kdrelmesine neden olabilir. Yapilandirmaci
yaklasimi benimseyen bir egitim programinin basarili olmasi icin, programin uygulayicisi
dgretmenlerin bu yaklasimi bireysel yaraticiliklarini kullanarak nasil uyguladigi ve bu programa
karsi 6z yeterlik inanclari da birbirleri ile cok yakin iliski icinde bulunan iki kavram oldugundan
dolayl bu arastirmanin konusu olarak segilmistir. Bu arastirmada 6gretmenlerin bireysel
yaraticiliklari ile yapilandirmaci yaklasimi uygulamaya yonelik 6z yeterlik inanglari arasindaki
iliskinin incelenmesi amaclanmistir.

Arastirmanin problem ciimlesi "Ogretmenlerin bireysel yaraticiliklari ile yapilandirmaci
yaklagimin uygulanmasina iliskin 6z yeterlilik inanglar arasinda bir iliski var midir?" seklindedir.
Bu problem dogrultusunda arastirmada asagidaki sorulara yanit aranmistir.

1- Ogretmenlerin yapilandirmaci yaklagimi uygulamaya yénelik 6z yeterlilik diizeyleri ve
bireysel yaraticilik diizeyleri nelerdir?

2- Ogretmenlerin yapilandirmaci yaklasimi uygulamaya yénelik ¢z yeterlilik dizeyleri ve
bireysel yaraticilik diizeyleri yaslarina gére anlamli bir sekilde farklilasmakta midir?

3- Ogretmenlerin yapilandirmaci yaklasimi uygulamaya yénelik ¢z yeterlilik dizeyleri ve
bireysel yaraticilik diizeyleri kidem yillarina gore anlamli bir sekilde farklilagsmakta midir?

4- Ogretmenlerin yapilandirmaci yaklagimi uygulamaya yénelik 6z yeterlilik diizeyleri ve
bireysel yaraticilik diizeyleri ¢alistiklari okul tiiriine gére anlamli bir sekilde farklilasmakta
midir?

5- Ogretmenlerin yapilandirmaci yaklasimi uygulamaya yénelik 6z yeterlilik diizeyleri ve
arasinda bireysel yaraticilik diizeyleri istatistiksel olarak anlaml bir iliski var midir?

Yontem

Arastirmada iliskisel tarama yontemi kullaniimistir. 2023-2024 egitim-6gretim yilinda
Kirklareli il Milli Egitim Midurligiine bagh okullarda gérev yapan 3100 6gretmen, arastirmanin
evreni olarak belirlenmistir. Gerekli izinlerin alinmasinin ardindan Kirklareli il ve ilcelerinde
bulunan tim okullara resmi yazi gonderilmesi veya buralarda gorev yapan 6gretmenlere e-
posta yontemiyle ulasilarak 401 kisilik 6rneklem grubuna 6lgcek uygulamasi yapilmistir. Veri
toplama araci olarak, Kisisel Bilgi Formu, “Orgitsel Yaraticilik Olcegi” ile “Ogretmenlerin
Yapilandirmaci Yaklagimi Uygulamaya Yénelik Oz Yeterlik inang Olcegi” kullanilmistir. Elde
edilen veriler istatistik paket programina aktariimistir. Degiskenlerden elde edilen sonuglarla
uygun olacak sekilde, Mann Whitney U testi, Kruskal Wallis H testi ve Spearman-Brown
Korelasyon Analizi yapilmistir.

Bulgular

Ogretmenlerin  bireysel yaraticilk diizeylerinin yiiksek oldugu sonucuna ulasilmistir.
Ogretmenlerin bireysel yaraticiliklari yas, kidem yili, gérev yapilan okul tiirii degiskenlerine gore
farklilik géstermemistir. Ogretmenlerin yapilandirmaci yaklasimi uygulamaya yénelik 6z yeterlik
inanclarinin yiksek diizeyde oldugu sonucuna ulasilmistir. Ogretmenlerin yapilandirmaci
yaklasimi uygulamaya yonelik 6z yeterlik inancglari yas, gorev yapilan okul tiri ve kidem yili
acisindan farkhlik géstermemistir. Ogretmenlerin bireysel yaraticiliklari ile yapilandirmaci
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yaklasimi uygulamaya yonelik 6z yeterlik inancglari arasindaki iliskinin toplam puan ve alt boyut
puanlari acisindan anlaml diizeyde, genel olarak yiksek diizeyde ve pozitif yonde oldugu
sonucuna ulasiimistir.

Tartisma

Literatlr incelendiginde bu calismaya benzer sekilde Uckan (2019) tarafindan yapilan
calismada da fen bilimleri 6gretmenlerinin yaraticiliklarinin ytksek diizeyde oldugu sonucuna
ulasilmistir. Benzer sekilde Yiiner ve Ozdemir (2020) tarafindan yapilan calismada okul
yenilikciligi ile bireysel yaraticilik arasindaki iliski incelenmis ve 6gretmenlerin bireysel yaraticilik
dizeylerinin ylksek oldugu bulunmustur. Tetik (2021) tarafindan yapilan calismada ise
dgretmenlerin 6grenen 6rgut algilarinin bireysel yaraticiliklar Gzerindeki etkisi arastiriimis ve
ogretmenlerin bireysel yaraticilik dizeylerinin yiksek oldugu bulunmustur. Meral ve Tezel
Sahin (2019) tarafindan okul 6ncesi 6gretmenleri ile yapilan benzer galismada 6gretmenlerin
bireysel yaraticilik diizeylerinin yiksek oldugu bulunmustur. Baloglu (2020) tarafindan yapilan
calismada sinif 6gretmenlerinin yaraticilik dizeylerinin yiiksek oldugu sonucuna ulasiimistir.
Coban ve inan (2020) tarafindan yapilan calismada ise okul éncesi 6gretmenlerinin bireysel
yaraticilik diizeylerinin ytksek oldugu bulunmustur.

Bireysel yaraticilik arttikca 6z yeterliligin artacagi, 6z yeterlilik arttikga bireysel yaraticihgin
artacagi soOylenebilir. Literatirde bu iki degiskeni inceleyen bir calismanin olmadig
gorulmektedir. Bireysel yaraticilik, bireylerin dogustan potansiyel bir glic olarak diinyaya
getirdikleri ve sonradan belirli etkenlerle ortaya cikarabildikleri veya ¢ikaramadiklari bir beceri
olarak nitelendirilmektedir. Bu beceri, insan yasamindaki sorunlara pratik, farkli ve kisisel
¢ozumler olarak dustnuldiginde bireyler icin oldukga dnemlidir. Bireysel yaraticilik becerisine
sahip bireyler, baskalarindan farkli olani zihinlerinde gorir, kesfeder, tasarlar ve uygularlar.
Bireysel yaraticilik, egitim alaninda bireysel farkliliklari olan birden fazla 6grenciyle bir arada
bulunan 6gretmenlerin de sahip olmasi gereken bir beceri olarak dustinulebilir.

Sonug ve Oneriler

Bu calismada elde edilen sonuglara gore 6gretmenlerin bireysel yaraticihk dizeylerinin
yuksek oldugu belirlenmistir. Bu pozitif durumun degerlendirilebilmesi icin egitim ortamlarinda
uygulanacak olan egitim programlarinin yaraticihgr gelistirecek etkinliklerle zenginlestirilmesi
Onerilebilir. Bu ¢alismada elde edilen sonuglara gore bireysel yaraticiliklari ytksek olan
dgretmenlerin bu becerilerin kullanarak sinif ici etkinlikler tasarlamasi ve bu silrecin sonunda
ortaya bir urlin ¢ikmasi saglanabilir.

Bu arastirmada elde edilen ilkokul 6gretmenlerinin yapilandirmaci yaklasimi uygulamaya
yonelik 6z yeterlik inanclarinin diger kurumlarda gorev yapan 6gretmenlere gore yuksek
bulunmasinin nedeni ortaokul ve lisede egitimin merkezi sinavlara odakl bir sekilde
gergeklestiriimesinden kaynakl olabilir. Buradan yola ¢ikilarak ortaokul ve lisede merkezi sinav
odakl egitimden uzaklasilmasi gerektigi onerilebilir.
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