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One Gikanlar

e Arastirma, 6gretmen adaylarinin sivil okuryazarlik diizeyini 6lgmeyi
amaglamistir.
e Katihmcilar 286 kadin, 146 erkek olup farkl Universitelerden
secilmistir.
e Ogretmen adaylarinin sivil okuryazarlk diizeyi genel olarak yiiksek
bulunmustur.
e (Calisma sonuclart  benzer arastirmalarla  karsilastirilarak
yorumlanmistir.
0z
Bu arastirma ile sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik
diizeylerini tespit etmek amaglanmistir. Arastirma 2022-2023 egitim-
6gretim déneminde uygulanmustir. Arastirmanin evrenini devlet
tiniversitelerinde egitim géren sosyal bilgiler 6gretmen adaylari,
orneklemini ise Firat, inénii ve Mus Alparsian Universitelerinin Editim
Fakiilteleri Sosyal Bilgiler Ogretmenligi béliimlerinde é§renim gdéren
toplam 432 é6gretmen adayr olusturmaktadir. Bunlarin 286°si kadin,
146’s1 erkektir. Arastirmada nicel arastirma yéntemi olan iliskisel
tarama modeli kullaniimistir. Sosyal bilgiler 6gretmen adaylarinin sivil
okuryazarhk diizeylerini belirlemek amaciyla Kisisel Bilgi Formu ve “Sivil
Okuryazarlk Olcedi”  kullanilmustir.  Verilerin ~ analizinde; Betimsel
istatistik, Bagimsiz Orneklem T-Testi, Tek Yénlii Varyans Analizi, Mann-
Whitney U Testi, Kruskal Wallis Testi kullanilmistir. Ogretmen
adaylarinin sivil okuryazarlik diizeylerine dair demografik degiskenlerin
etkisi degerlendirilmis ve sonuclarina yer verilmistir. Cinsiyet, 6grenim
goriilen lniversite, sinif diizeyi, anne egitim diizeyi, baba egitim diizeyi
ve sivil toplum kuruluslarina iye olma durumlarinda farklilik tespit
edilmistir. Ancak diinya ve Tiirkiye giindemiyle ilgili olma durumunda
farkhilik tespit edilmemistir. Arastirmadan elde edilen bulgulara gére
sosyal bilgiler 6gretmen adaylarinin sivil okuryazarhk diizeylerinin genel
olarak yiiksek oldugu sonucuna varilmistir. Literatiir ve elde edilen
arastirma verileri 1siginda, sivil okuryazarhigin kiicik yaslardan itibaren
aile ile baslayip 6miir boyu devam etmesi gerektigi vurgulanmistir.
ilkégretim seviyesi ile beraber sivil okuryazarlik editiminin de baslamasi
gerektigi belirtilmistir. Elde edilen veriler tartisma zemininde benzer
arastirmalar ile yorumlanarak sonuca ulasiimaya ¢alisilmistir. Biitiin
bunlarin neticesinde de calismaya ilgi duyacaklar icin bazi éneriler
getirilmistir.

Anahtar Kelimeler: Egitim, O§retmen adaylari, Sivil okuryazarlik, Sosyal
bilgiler
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1. Giris

Bireyler arasindaki hosgori ve baglihk, insanlarin dizenli bir toplum hayati
slirdirebilmeleri icin dnemlidir. Vatandaslik kavraminin gliclendirilmesi, bireylerin toplumsal
bitlinlesmeyi kazanmasi, hak ve sorumluluklarini bilingli olarak kavramasinda énemli bir rol
oynar (Unal, 2019; Yavas, 2021). Bilim ve teknolojinin ilerlemesiyle vatandaslik kavrami ulusal
sinirlari asarak kiresel bir boyuta tasinmistir. Boylece insanlarin beklenti ve sorumluluklar
daha genis bir perspektife yayilmistir. Bu degisime uyum saglamak isteyen bireyler, katilimci bir
vatandaslik anlayisini benimseyerek teknolojiye aktif bir sekilde ilgi gbostermekte sorunlarin
tespiti ve ¢oziimiinde aktif rol almaktadir. Bu nedenle, artik Ulkeler vatandaslarina yiksek
diizeyde bilgi ve beceri kazandirma amaciyla vatandas egitimlerini bu degisim dogrultusunda
diizenlemektedir (Yigit, 2017). Devlet ve vatandaslik iliskisi, hukuki kisilik, hak ve 6zgurliklerin
teminati olarak 6nemlidir. insanin topluma baglanmasi ve etkin bir vatandas olabilmesi,
demokratik egitimle mimkiin olabilir (Aybay, 1982; Doganay, Cuhadar ve Sari, 2007; Sahin ve
Tirkélmez, 2022). Bu bakis acisini salt bilgi ile yogurulmus bir zihniyet olarak ele almak yaniltic
olabilir. Bu zihniyet, kiltir ile kaynasmis bir bilme tarzidir ve egitimle sekillenir. Kultlr ve
egitim iliskisi, toplumsal normlari ve degerleri belirler, toplumsallasma siirecinde 6nemi rol
oynar (Kara, 2022; Omurtak, 2020; Uzay, 2021). Vatandaslk egitimi, vatandaslik kavramiyla
birlikte sekillenir ve insanin yeniden insasi slirecinde onemli bir rol oynar. Demokratik
Yurttashk Egitimi, insanlarin yasam boyu egitim deneyimini saglar, kamu yasaminda aktif rol
almalarini destekler, insan haklarina saygi géstermeyi amaclar ve toplumsal baghhgi gliclendirir
(Brander ve digerleri, 2008; Kus, 2020). Vatandaslk egitimi ¢ boyutta ele alinabilir: bilgi
boyutunda sosyal bilimlerin 6grenilmesi 6nemlidir, beceri boyutunda ise problem ¢6zme,
iletisim, karar verme, is birligi, elestirel dislinme ve katilim gibi beceriler vurgulanmaktadir.
Deger boyutunda ise saygl, hosgorli, dayanisma, adalet, esitlik gibi degerlerin toplumu
birlestirdigi ve devamliligini sagladigi goriilmektedir (Kus, 2020).

Temel bilgi, beceri ve degerleri edinen vatandaslarin toplumdaki sorunlari tanimasi,
basa cikabilmesi ve yasam standartlarinin yiikseltilmesine katkida bulunmasi beraberinde aktif
vatandas olmayi getirmektedir (Kara, Topkaya ve Simsek, 2012). Aktif vatandas ile pasif
vatandas arasindaki farki bilmek konunun anlasiimasi icin temel nokta teskil etmektedir. Aktif
vatandaslik, siyasi faaliyetlerde bulunma, toplum faaliyetlerine gonilli katihm, degisiklik
yapacak faaliyetlerde bulunma ve bireyin kendi faaliyetlerini diizenleme gibi bilesenleri
icerirken, pasif vatandaslik ise ulusal kimlik, vatanseverlik ve ulus devlete baglilik gibi bilesenler
Uzerine odaklanir ve genellikle dogustan gelen rollerin yerine getirilmesiyle sinirlidir (Kennedy,
2006). Aktif vatandashk toplumda katilimciligi tesvik ederek toplumsal ihtiyaglarin
karsilanmasini saglayarak, iyi komsuluk iliskileri, yardimlasma, dayanisma, is birligi ve iletisim
gibi degerleri 6n plana ¢ikarir. Bu slrecte devlet-vatandas iliskisi de degiserek, vatandaslarin
birbirlerine olan sorumluluklarini artirirken sosyal devletin yerine getirmesi gereken gorevler
aktif vatandaslar tarafindan Gstlenilir. Bu amacgla, devletin vatandaslardan aktif katihm, elestirel
diisinme ve hesap sorabilme gibi 6zellikleri tesvik etmesi gerekmektedir (Unal, 2019). Bu
sirecin faydal sekilde sonug verebilmesi igin bireylerin biling ve beceri diizeylerinin yeterli
olmasi 6nemlidir. Yeterlilik seviyesi icin her alanda temel okuryazarlik kilit 5Gneme sahiptir.

Okuryazarlik, bilinclenme ve gelismeyle birlikte ist diizey beceri ve yetenekleri iceren
bir kavramdir. Beceri 6grenilebilen bir yetkinlik iken, yetenek dogustan gelen potansiyeli ifade
eder. Okuryazarlik, bilgi edinme, becerilerin kazanilmasi ve istenilen yeteneklerin ortaya
cikarilmasiyla gelisme saglar (inan, 2021). Her bireyin, hayatini zenginlestirmek ve degerlerini
gelistirmek icin caba gostermesi yenilikci okuryazarlik alaninda 6nemlidir. Okuryazarhk
becerilerinin kazanilmasinda bazi unsurlar dikkate degerdir: gercekleri anlama ve ifade etme,
cevresindeki olaylari anlama ve farkhliklari gézlemleme, bilgileri kullanarak yeni distinceler
Uretme, farkli sistemlerle calisabilme ve yeni anlamlar yaratma, bilgilerini eylemleriyle
gdsterme, giincel bilgi ve becerileri siirekli olarak edinme (Onal, 2010). Okuryazarlik, deger



938

olarak ifade edilebilecek ve hayatimiza yonelik bir 6neme sahiptir. Okuryazarligin 6nemi ve yeri
Uzerine 1950'den itibaren bircok calisma yapilmistir. Bircok Ulilkede teorik arastirmalar ve
akademik calismalarla desteklenmis, egitim programlarina uygulanmasiyla daha genis bir
cerceveye kavusmustur. Bu gelismeler, okuryazarlik calismalarinin devlet politikalari haline
gelmesine kadar ilerlemistir (Asici, 2009). Okuryazarlik, en zorlu bilim alanlarinin temel tanima
egitimini icermektedir. Ornegin hukuk okuryazarligi bireyleri hukukgular gibi yetistirmez ancak
hukukla ilgili temel bilgileri edinmemizi ve hukukla ilgili yapmamiz gerekenleri bize 6gretir
(inan, 2021).

Sanayi Devrimiyle birlikte toplumsal hayati derinden etkileyen olay ve sorunlar bas
gostermistir. Bu sorunlarin ¢6zimdi icin farkh alanlarda calisma yapan birgok fikir adami ortaya
ctkmistir. Toplumlarin maddi ve manevi miraslarini gelecek nesillere aktarmak, toplumdaki
degisimlerin sebeplerini ve sorunlarin ¢6zimini egitimde aramak énemli bir yaklasimdir ve bu
da sosyal bilgiler dersinin dogmasini saglamistir (Topgu, 2019). Sosyal bilgiler, yonetim,
demokrasi, hak, hirriyet, hukuk, yurttaslik ve sivil toplum benzeri kavramlari iceren bir ders
olarak gecmis ve gelecek arasindaki baglantiyi kurmayi, cografi olaylari anlamayl ve devlet
gindemini ¢ézmeyi hedefler (Karasu Avci, 2019; Tarhan, 2019). Sosyal bilgiler, ilkokul ve
ortaokul 6grencilerini iyi-etkin bireyler olarak yetistirmeyi hedefleyen bir derstir. Bu ¢cercevede
sosyal bilgiler 6gretmenleri, 6grencilere gercek hayattan ornekler sunarak onlari toplumun
etkin birer vatandasi olarak yetistirme amaci giderler (Yalgin ve Akhan, 2019). Sosyal bilgiler
dersi, bireyin kimlik gelisimine ve kiltlriniin olusumuna katkida bulunurken, kiltirel
stireclerin aktariminda ve toplumun glicll bir kdltir altyapisina sahip olmasinda 6nemli bir rol
oynar (Oguz Hacat, 2019).

Sivil okuryazarlik, demokratik degerlerin ve tutumlarin toplumlarda yerlesmesi ve
yayginlagsmasi icin bireylere bilgi ve beceri kazandirmayi hedefleyen bir yaklasimdir. Bu
yaklasim; bilgi, beceri, deger ve motivasyon kombinasyonunu gelistirerek bireylerin aktif ve
etkin katilim saglamasini, devletin isleyisini anlamasini, hak ve sorumluluklarinin bilincinde
olmasini ve evrensel degerlere dayali eylemlerde bulunmasini amagclar. Sivil okuryazarlik,
toplumda bu farkin gerceklesmesini hedefleyerek bireylerin etkin vatandaslar haline gelmesini
destekler. Boylece birey, yerel ve kiresel diizeyde vatandaslik haklarini bilingli bir sekilde
kullanabilir. Sivil okuryazarlik tim bunlar kapsayan bir kavramdir ve bu hedeflere ulasmayi
amaglar (Cakmak ve Taskiran, 2020). Turkiye ve dlinyada, hak ve sorumluluk bilincine sahip,
sivil ve politik hayatta aktif ve etkin katihm saglayan, ulusal ve evrensel degerlere saygi
gosteren hem kendi hem de toplum icin galisan bireylerin yetistirilmesi dGnemli bir hedef olarak
ortaya cikmaktadir. Bu hedeflere ulasmada egitim ve kiltlirlin énemli bir rolii vardir ¢linki
bireylerin cevrelerinde olanlari anlama, yorumlama ve degerlendirme yetenekleri egitim ve
kilturle sekillenmektedir. Bu nedenle egitim, sosyal bilgiler, vatandaslik egitimi ve aktif
vatandaslk kavramlari g6z onlinde bulunduruldugunda sivil okuryazarlik kavrami 6nem
kazanmaktadir.

1.1. Arastirmanin Amaci

Bu arastirmanin temel amaci, Sosyal Bilgiler Egitimi Anabilim Dalinda okuyan 6gretmen
adaylarinin sivil okuryazarlik diizeylerini tespit etmektir. Calismanin temel arastirma sorusu
“Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik dizeyleri nedir?” olarak belirlenmistir.
Bu amag¢ dogrultusunda arastirma problemine cevap bulmak icin su alt sorulara cevap
aranmistir:

1. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik diizeyleri cinsiyet degiskenine
gore degisiklik gostermekte midir?

2. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik dizeyleri okuduklari sinif
kademesine gore degisiklik gostermekte midir?
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3. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik diizeyleri anne egitim
dizeyine gore degisiklik gostermekte midir?

4. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik dizeyleri baba egitim
dizeyine gore degisiklik gostermekte midir?

5. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlk diizeyleri herhangi bir sivil
toplum kurulusuna liye olup olmama durumuna gore degisiklik gostermekte midir?

6. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlik diizeyleri diinya ve Tirkiye
glindemini takip etme sikligina gore degisiklik gostermekte midir?

7. Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlk dizeyleri 6grenim gordukleri
Universiteye gore degisiklik gostermekte midir?

2. Yontem
2.1. Arastirmanin Modeli

S6z konusu bu calismada, Sosyal bilgiler 6gretmen adaylarinin sivil okuryazarhk
seviyelerini ortaya koymak icin iliskisel tarama modeli kullanilmistir. Bir toplulugun bir konu
veya olay hakkindaki disincelerini, ilgi alanlarini, becerilerini ve yeteneklerini belirlemeye
yonelik yapilan c¢alismalara iliskisel tarama arastirmasi denmektedir. Ozellikle biyiik
orneklemler ile yapilan arastirmalarda kullaniimaktadir (Blyiukoztirk ve digerleri, 2017).
Arastirma i¢in belirlenen konu, olay, birey ya da nesne, degistiriimeden veya ekleme
yapilmadan oldugu gibi kendi sartlari dahilinde betimlenir. iliskisel tarama arastirmalarinda
hedefler genellikle nedir, ne ile iliskilidir ve hangi unsurlardan olusur gibi sorularla belirlenir.
(Karasar, 2017). iliskisel tarama modelinin temel hedefi, mevcut durumu oldugu gibi
yansitmaktir (Erbudak, 2021). Bu arastirma yontemiyle hem acik uglu sorular hem de kapali
uclu sorularla veri toplanabilir ve veri toplama asamasinda birlestirme yapilabilir (Creswell,
2017).

Sosyal bilimlerde yapilan bircok arastirma, biyik gruplarin bir konuya bakis acilarini
ortaya koyar. Bir¢ok arastirmaci calistigl konu hakkinda olabildigince ¢ok sayida insana ulasarak
gorislerini 6grenmeye c¢alisir. Bu gorislerin ortaya c¢ikarilmasi icin bircok soruya cevap arar.
Tarama arastirmalari, bu tiir amaclarin neticeye ulastiriimasinda énemli yer tutar. Ozellikle
sosyal bilimlerde yaygin olarak kullanilan tarama yontemi etkili bir arastirma tiirtidir. Tarama
yontemi, genis gruplara ait olgulari, fikirleri, inanclari, tutumlari ortaya koymada basarilidir
(Toker Gokge, 2018).

2.2. Evren ve Orneklem

Bilimsel bir arastirmanin 6nemli noktalarindan birisi 6rneklem belirleme asamasidir.
Orneklem asamasi verilerin gergegi yansitip yansitmamasinda kritik Sneme sahiptir. Calismanin
genellenebilirligini arttirmak icin 6rneklemin dogru bir sekilde belirlenmesi vazgecilmez bir
sarttir (Karakus ve Sahin, 2019). Orneklem belirleme beraberinde pek ¢ok avantaji da
getirmektedir. Ornegin, bilgiyi 6rnekten elde etmek evrenden elde etmekten daha
ekonomiktir, daha hizli ve daha kisa stirede bilgiler bir araya getirilir, ayrintisi ve kapsami daha
genis bilgilere ulasilabilir, ulasilamayacak bilgilere 6rneklem yontemliyle ulasilabilir
(Buyukoztirk ve digerleri, 2017).

Calismanin orneklemi, 2022-2023 egitim-6gretim yilinda {g¢ Universitenin (Firat
Universitesi, indni Universitesi, Mus Alparslan Universitesi) egitim fakiiltesi sosyal bilgiler
ogretmenligi boliminde okuyan 1. 2. 3. ve 4. sinif 68rencileridir. Uygulama Oncesinde ilgili
niversitelerden (inénii Universitesi, Firat Universitesi ve Mus Alparslan Universitesi) gerekli
izinler alinmistir. Bu dogrultuda calismanin 6rneklem grubunu 432 sosyal bilgiler 6gretmen
adayi olusturmustur. Orneklem grubunun temel 6zellikleri Tablo 1'de verilmistir.
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Tablo 1.

Ogretmen Adaylarina Ait Demografik Dediskenlere iliskin Bulgular

Frekans Yiizde (%)
Cinsiyet Erkek 146 33,8
Kadin 286 66,2
Firat Universitesi 141 32,6
Oniversite indni Universitesi 161 37,3
Mus Alparslan 130 30,1
Universitesi
1 115 26,6
2 93 21,5
Sinif 3 120 27,8
4 104 24,1
Okuryazar Degil 113 26,2
ilkégretim 222 51,4
Anne Egitim Durumu Lise 63 14,6
Lisans 31 7,2
Lisansustl 3 ,7
Okuryazar Degil 23 5,3
ilkégretim 226 52,3
Baba Egitim Durumu Lise 121 28,0
Lisans 57 13,2
Lisansustl 5 1,2
Sivil Toplum Evet 95 22,0
Kuruluslarina Uyelik Hayir 337 78,0
Durumu
Diinya ve Tirkiye Asla 3 7
GUn\c/Iemini Tak:/p Etme Nadiren >3 12,3
. Bazen 195 45,1
Sikhgi
Sik Sik 181 41,9

Tablo 1 gbz oOninde bulundurularak sosyal bilgiler 6gretmen adaylarinin cinsiyet
dagihmina baktigimizda %66,2’lik (286) oranla kadin iken, %33,8’lik (146) erkek 6gretmen
adayindan olugmaktadir. Oranlara bakildiginda kadin 6gretmen aday sayisinin bariz bir sekilde
fazla oldugu gorilmektedir.

Bu arastirmaya, en fazla sosyal bilgiler 6gretmen adayi %37,3 (161 kisi) ile inéni
Universitesinden, en az ise %30,1 (130 kisi) ile Mus Alparslan Universitesinden katilmistir.

Arastirmaya katilan 6gretmen adaylarinin %26,6's1 (115) 1. sinif, %21,5'i (93) 2. sinif,
%27,8'i (120) 3. sinif ve %24,1'i (104) 4. sinif 6grencileridir.

Anneleri ve babalarinin egitim durumlarn incelendiginde, en biliylik oran
ilkokul/ilk6gretim mezunlarina aittir (annelerde %51,4; babalarda %52,3), en dlstk oran ise
her iki grupta da lisanstisti mezunlara aittir (annelerde %0,7; babalarda %1,2).

Herhangi bir sivil toplum kurulusuna Gye olma durumunun dagilimina baktigimizda
%78,0’'lik (337) bir kismi hayir demis, %22,0’lik (95) kismi evet demistir. Bu durum 6gretmen
adaylarin sivil toplum kuruluslarina lye olmaktan kagindiklari veyahut gereken Onemi
vermedikleri anlami verilebilir.

Sosyal bilgiler 6gretmen adaylarinin diinya ve Tirkiye glindemini takip etme sikhg
durumunun dagilimina baktigimizda en ¢ok % 45,1’lik (195) oranla bazen cevabi iken, en az %
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0,7’lik (3) asla cevabi olusturmaktadir. Ozellikle ikinci cevap olarak da % 41,9’luk (181) sik sik
cevabinin verilmis olmasi sosyal bilgiler 6gretmen adaylarinin diinya ve Tirkiye glindemine ilgili
olduklarini gbstermektedir.

2.3. Veri Toplama Araglari

Sivil okuryazarlik seviyesinin belirlenmesi amaciyla yapilan bu arastirma, adaylarin sahsi
bilgilerini iceren bir form ile Cakmak ve Taskiran (2020) tarafindan gelistirilen Sivil Okuryazarlik
Olcegi kullanilarak gerceklestirilmistir.

2.3.1. Kisisel Bilgi Formu

Yararlanilan kisisel bilgi formu, 6gretmen adaylarinin bireysel verilerini toplamak
amaciyla kullanilmis ve Sivil Okuryazarlk Olgegi ile birlikte uygulanmistir.

Kisisel bilgi formu, adaylarin cinsiyeti, okuduklari Gniversite, sinif seviyesi, anne ve baba
egitim seviyesini, sivil toplum kuruluslarina Gyelik hali ile diinya ve Tirkiye giindemini takibini
yapma aliskanliklarina iliskin sorulardan olusmaktadir.

2.3.2. Sivil Okuryazarlik Olgegi

Arastirmada kullanilacak olan Sivil Okuryazarhk Olcegi, 6gretmen ve ogretmen
adaylarinin sivil okuryazarlik diizeylerinin belirlenmesi amaciyla hazirlanmistir. Yapilan birtakim
calismalar ile 242 6gretmen adayi Gzerindeki agimlayici faktér analizi sonucunda 4 faktorli ve
25 maddeli bir Sivil Okuryazarlk Olgegi elde etmislerdir. Gerceklestirilen test-tekrar test islemi
sonucunda olcegin giivenirligi .81 olacak sekilde belirlenmistir. Olcegin geneli ile alt
boyutlarinin i¢ tutarhiliginin belirlenmesi igin gergeklestirilen Cronbach’s Alpha testi ile dlgegin
genel gilvenirlilik katsayisi ve alt faktér givenirlik katsayilari arasinda uyum oldugu
saptanmistir. Yapilan dogrulayici faktor analizi sayesinde model uyumu cikarilmis ve faktorler
arasindaki iliski dogrulanmustir.

Sivil Okuryazarhk Olgegi; kiiresel, ulusal, yerel ve devletsel olmak iizere 4 alt boyuttan
olusan bir 6lcek olarak elde edilmistir. Kiiresel alt boyut, toplamda 9 maddeden olusmakta
olup, bunlar m17 ile m25 arasindaki maddelerdir. Puan skalasinda en yiksek deger 45, en
diisiik deger ise 9'dur. Elde edilen puanin artmasi, katilimcinin Sivil Okuryazarlik Olceginde
kiiresel alt boyut diizeyinin yiksek olduguna isaret etmektedir. Ulusal alt boyutta: 8 madde
vardir. Bunlar m8, m9, m11, m12, m13, m14, m15, m16. Burada puan araliginin Gst sinir1 40, alt
sinir ise 8'dir. Puan yiikseldikce Sivil Okuryazarlik Olgeginde ulusal alt boyut diizeyinin
ylkseldigi sonucuna varilmaktadir. Yerel alt boyutta: 4 madde vardir. Bu maddelerde m2, m3,
m4, m5. Yerel alt boyut katilimci dizeyi 20 ile 4 puan arasinda degismektedir. Alinan puanin
artmasi, katiimcinin Sivil Okuryazarlik Olgeginde yerel alt boyut diizeyinin yiiksek olduguna
isaret etmektedir. D6rdincl alt boyut olan devletsel alt boyutta ise 4 madde mevcuttur.
Bunlar m1l, m6, m7, m10. Devletsel alt boyut katilimci diizeyi 20 ile 4 puan arasinda
degismektedir. Alinan puanin artmasi, katiimcinin Sivil Okuryazarlik Olgeginde devletsel alt
boyut diizeyinin ylksek olduguna isaret etmektedir.

Sivil Okuryazarlik Olcegi kapsaminda yapilmis olan AFA, DFA, test tekrar test ve
Cronbach’s Alpha testleri gostermektedir ki sivil okuryazarlik diizeyinin belirlenmesinde
kullanilacak bu 6lgek hem gecerli hem de glivenilir sonuglar vermektedir.

2.4. Verilerin Analizi

Bu galismanin analizi i¢gin SPSS 26.0 yaziimi kullaniimistir. Anlamlilk diizeyi [p<.05]
olarak belirlenmistir. Sivil okuryazarlk seviyelerinin degerlendirilmesinde, ortalama (X) ve
standart sapma (ss) hesaplanmistir.

Olcekten alinabilecek en yiiksek puan 125 olup, verilerin analizinde kiyaslamalar
aritmetik ortalama esas alinarak yapilmistir. Verilen araliklar ise su sekilde siniflandirilmistir: Bu
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bakimdan, araliklar 1.00 — 1.80 “Cok Duslik”, 1.81 — 2.60 “Dusuk”, 2.61 — 3.30 “Orta”, 3.31 —
4.20 “Yiksek” ve 4.21 — 5.00 “Cok Yiiksek” olarak degerlendirilmistir.

Bu arastirma ile adaylarin sivil okuryazarlk dizeyi; cinsiyet, sinif dizeyi, 6grenim
goriilen Universite, anne ve baba egitim durumu, sivil toplum kuruluslarina Gyelik durumu ve
dinya ile Tiarkiye gindemini takip etme sikligi gibi c¢esitli faktorler baglaminda
degerlendirilmistir.

Verilerin analizinde puanlarin normal dagilima sahip olup olmadigi betimsel istatistik ve
grafiksel yontemler ile incelenebilir (Blylkoztirk, 2020). Sosyal bilgiler 6gretmen adaylarinin
sivil okuryazarlk dizeylerini degerlendirmek amaciyla, dncelikle verilerin normal dagilimina ve
varyanslarin homojen olup olmadigina bakilmistir. Verilerin normal dagihim gosterip
gostermedigi noktasinda oncelikle Kolmogrov - Simirnov testi uygulanmistir. Ancak sosyal
bilimlerde o6zellikle likert tipi 6lceklerde bu testlerin anlaml bir sonu¢ vermesi oldukga giictr.
Siureci daha dogru sekilde yonetebilmek icin carpiklik ve basikhk sinirlari ile histogram ve Q-Q
plot grafikleri de dikkate alinmistir (Secer, 2015, s. 28). George ve Mallerry’e (2009) goére, bir
veri setinin normal dagilima sahip olabilmesi i¢in carpiklik ve basiklik sinirlarinin -2 ile +2
arasinda bulunmasi gerektigi belirtiimektedir. Bu dogrultuda, elde edilen veriler
¢ozimlendikten sonra cinsiyet faktorli kapsaminda bagimsiz 6rneklem t-testi; egitim alinan
Universite, sinif diizeyi icin Tek Yonlli Varyans Analizi testi; anne ve baba egitim dizeyleri ile
Tirkiye ve diinya gindemini takip sikhgl degiskeni icin Kruskal — Wallis testi; sivil toplum
kuruluslarina liye olup olmama degiskeni icin de Mann - Whitney U testi istatistiksel islemler
olarak kullaniimislardir. Verilerin normalligini gosteren garpiklik ve basiklik degerleri Tablo 2'de
sunulmustur.

Tablo 2.
Verilerin Carpiklik ve Basiklik Degerleri

Olcek Degisken Carpikhk Basiklik
Cinsiyet -1,212 ~ -0,664 -0,007 ~ 1,503
Universite -1,347 ~ -0,875 0,415~ 2,861
Sinif -1,408 ~ -0,629 -0,059 ~ 2,698

Sivil Okuryazarlik Anne Egitim Durumu 2,570 ~-0,723 0,023 ~ 9,100

Olgeg Baba Egitim Durumu -1,577 ~-0,799 0,005~ 4,752
STK Uyeligi -1,509 ~ -1,021 1,477 ~ 3,221
Gundem Takip Sikhgi -1,225~ 0,056 0,871~ 2,477

3. Bulgular

3.1. Sivil Okuryazarlk Diizeyinin Tespitine iliskin Bulgular

Bu kisimda sivil okuryazarlk dizeyi ortalama deger olarak elde edilmek istenmistir. Bu
dogrultuda gergeklestirilen betimsel analiz sonugclari Tablo 3'te sunulmustur.

Tablo 3.

Sosyal Bilgiler Ogretmen Adaylarinin Sivil Okuryazarlik Diizeyleri Ortalama Degerleri

N En Duslik En Ylksek X ss

Toplam 432 2,791 5 4,475 ,371
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Tablo 3 incelendiginde adaylarin sivil okuryazarlik dlgceginden aldigi en alt ortalamanin
2,791, en Ust ortalamanin ise 5 oldugu gézlemlenmektedir.

Genel ortalama degeri 4,475 ve standart sapma 0,371 olarak belirlenmistir. Bu
sonuclar, o6lcek puanlarinin kesme sinirlari dikkate alindiginda adaylarin sivil okuryazarhk
dizeyinin ¢cok yiksek oldugu seklinde yorumlanabilir.

3.2. Sivil Okuryazarlik Diizeyi ile Cinsiyet Degiskenine iliskin Bulgular

Bu kisimda adaylarin sivil okuryazarlik seviyelerinin cinsiyet degiskeniyle olan anlamli
farklari analiz edilmistir. Bu amaca yonelik olarak gerceklestirilen bagimsiz érneklem t-testi
sonuglari Tablo 4'te yer almaktadir.

Tablo 4.

Sosyal Bilgiler Ogretmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile Cinsiyet Degiskeni Arasinda
Yapilan Bagimsiz Orneklem T-Testi Sonuglari

Degiskenler Gruplar t testi

N X ss t sd p
Sivil Okuryazarhk Erkek 146 4.41 44
Dazeyi adn 286 aso a2 oo 0¥

Tablo 4’te sunulan verilere gore, erkek ve kadin adaylarin sivil okuryazarlik seviyeleri
arasinda anlaml farkliligi belirlemek icin bagimsiz 6rneklem t-testi uygulanmistir. Yapilan
analizlere gore sivil okuryazarlik seviyesi ile cinsiyet degiskeni arasindaki yiksek ortalama
X=4,50 ile kadinlara ait oldugu tespit edilmis, erkeklerin ortalamasi ise X=4,41 olarak
bulunmustur. Sivil okuryazarlk dizeyi cinsiyet degiskenine gore istatistiki olarak kadinlarin
lehine farklilastigi sonucuna varilmistir (t (222)= p=0,039<0,05). Etki bilylkliGgl kapsaminda
anlamh fark Cohen’d= 0,22 olacak sekilde belirlenmistir. Bu sonug¢ farkin kiicik diizeyde
oldugunu gostermektedir.

3.3. Sivil Okuryazarlk Diizeyi ile Ogrenim Gériilen Universite Degiskenine iliskin Bulgular

Bu bolimde adaylarin sivil okuryazarlik seviyeleri ve 6grenim goérdikleri Gniversite
faktortinde anlaml bir farkin olup olmadigl incelenmistir. Bu dogrultuda kullanilan Tek Yonlu
Varyans Analizi verileri Tablo 5’'te sunulmustur.

Tablo 5.

Sosyal Bilgiler Ogretmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile O§renim Gérdiikleri
Universite Degiskeni Arasinda Yapilan Tek Yénlii Varyans Analizi Sonuglari

Universite N X ss  Varyansin KT sd KO F P Anlamlilik
Kaynagi
Firat 141 4,478 ,360 G. Arasi ,884 2 ,442 indni
Universitesi Universitesi
inénii 161 4,523 ,347 G.igi 58,703 429 ,136 >
Universitesi Mus
Mus 130 4,412 ,406 Toplam 59,587 431 3,230 0,041 Alparslan
Alparslan Universitesi
Universitesi

Toplam 432 4,475 /371
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Analiz sonuglari degerlendirildiginde adaylarin egitim aldiklari Gniversiteler ile sivil
okuryazarlik seviyeleri arasinda anlamli bir farklilik saptanmistir (F=3,230: p<0,05). Baska bir
deyisle adaylarin sivil okuryazarlik diizeyleri ile egitim aldiklari kurumlar arasindaki farklilik
anlamh bir sekilde degismektedir. Test sonuclarina gére hesaplanan etki biyukligi (n=,015)
bu farkin kiigiik diizeyde ortaya koymaktadir.

Arastirmalarda gruplar arasindaki farklari belirlemek amaciyla kullanilan ¢oklu
karsilastirma (post-hoc) yontemleri goz o6ninde bulunduruldugunda, varyans esitliginin
saglandigl ancak orneklemin esit olmadigl durumlarda basvurulacak testlerden biri de Scheffe
testidir (Kayri, 2009). Bu dogrultuda gruplar arasi anlamli farklarin hangi gruplarda
gerceklestigini tespit etmek icin yapilan Scheffe testi analizine gére inénii Universitesinde
egitim alan adaylarin sivil okuryazarlik diizeyinin (X=4,523), Mus Alparslan Universitesinde
6grenim gbren 6gretmen adaylarinin sivil okuryazarlik duzeyinden (X =4,412) daha yuksek
oldugu tespit edilmistir.

3.4. Sivil Okuryazarhk Diizeyi ile Sinif Degiskenine iliskin Bulgular

Bu bolimde, adaylarin sivil okuryazarlk seviyeleri ile okuduklari sinif kademesi
arasindaki anlamh farklar incelenmek istenmistir. Bu dogrultuda gerceklestirilen tek yonli
varyans analizi verileri Tablo 6'da degerlendirilmistir.

Tablo 6.

Sosyal Bilgiler Ogretmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile O§renim Gordiikleri Sinif
Degiskeni Arasinda Yapilan Tek Yénlii Varyans Analizi Sonuglari

Sinif N X Ss  Varyansin KT sd KO F P Anlamlilik
Dizeyi Kaynagi
1.Sinif 115 4,465 ,322 G. Arasl 1,206 3,402 3. Sinif
2.Sinif 93 4,386 ,443 G.lici 58,381 428 ,136 >

2. Sinif
3.9inif 120 4,533 ,343 Toplam 59,587 431 2,947 ,033 -
4.9nif 104 4,498 373 4. in'f
Toplam 432 4,475 ,371 2. Sinif

Analiz sonuglarina gore adaylarin sivil okuryazarlik seviyeleri ile sinif seviyeleri arasinda
istatistiksel bir fark saptanmistir (F=2,947: p<0,05). Dikkat edilmesi gereken nokta adaylarin
sivil okuryazarlik diizeyleri ile sinif kademeleri arasi anlamli bir sekilde degismektedir.

Calismada gruplar arasindaki farkin tespiti amaciyla kullanilan ¢oklu kiyaslama (post-
hoc) yontemleri g6z o6ninde bulunduruldugunda, varyans esitliginin saglandigi ancak
orneklemin esit olmadig1 durumlarda basvurulacak testlerden biri de LSD testidir (Kayri, 2009).
Bu dogrultuda gruplar arasi farklari tespit etmek icin yapilan LSD testi sonuglarina gore 3. sinif
6gretmen adaylarinin sivil okuryazarlik duzeyi (X=4,533), 2. sinif adaylarinin sivil okuryazarlik
dizeylerinden (X=4,386); 4. sinif adaylarinin sivil okuryazarlik dizeyi (X=4,498), 2. sinif
adaylarinin sivil okuryazarlik dizeylerinden (X=4,386) daha ylksek oldugu tespit edilmistir.

3.5. Sivil Okuryazarlk Diizeyi ile Anne Egitim Durumu Degiskenine iliskin Bulgular

Bu kisimda adaylarin sivil okuryazarlk seviyeleri ile anne egitim diizeyi faktori arasinda
istatistiksel bir farkliigi tespit edilmek amaclanmistir. Bu amacla yapilan Kruskal Wallis Testi
Tablo 7’de verilmistir.
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Tablo 7.

Sosyal Bilgiler O§retmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile Anne E§itim Durumu
Degiskenine Gére Kruskal Wallis Testi Sonuglari

Olgek Anne Egitim Durumu N 5.0 s.d X2 p
Okuryazar Degil 113 179,25
Sivil ilkégretim 222 226,38
Okuryazarhk Lise 63 228,60 4 17,412 ,002
Duzeyi Lisans 31 242,96
Lisansustu 3 360,00

Tablo 7 verileri dikkate alindiginda adaylarin sivil okuryazarhk diizeyi ortalamalari ve
anne egitim degiskeni faktort arasinda anlamh farkliik oldugu goriilmektedir. Anne egitim
durumu faktoérine gore p<0,05 oldugu icin istatistiksel bir ayrim ortaya konmustur. Anlamli
farkhliklarin hangi gruplarda oldugunu bulmak i¢in uygulanan ikili kiyaslamalar sonucunda anne
egitim durumunun okuryazar degil ile ilkogretim grubunda istatistiksel olarak farklilastigi tespit
edilmistir. Sira ortalamalari da dikkate alindiginda anne egitim seviyesinin yikselmesi ile sivil
okuryazarlik diizeyeninde yiikseldigi seklinde yorumlanabilir.

3.6. Sivil Okuryazarlik Diizeyi ile Baba Egitim Durumu Degiskenine iliskin Bulgular

Bu béliimde adaylarin sivil okuryazarlik diizeyleri ile baba egitim faktori ile anlaml
farkhlik tespit edilmek amaglanmistir. Bu dogrultuda gergeklestirilen Kruskal-Wallis Testi
verileri Tablo 8'de sunulmaktadir.

Tablo 8.

Sosyal Bilgiler O§retmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile Baba E§itim Durumu
Degiskenine Gére Kruskal Wallis Testi Sonuglari

Olcek Baba Egitim Durumu N 5.0 s.d X2 p
Okuryazar Degil 23 154,41
Sivil ilkégretim 226 212,40
Okuryazarhk Lise 121 219,46 4 10,237 ,037
Duzeyi Lisans 57 247,09
Lisansustu 5 266,60

Tablo 8’e bakildiginda adaylarin sivil okuryazarlik seviyesi ortalamalari ile baba egitim
faktord arasinda anlamh bir farkhlik oldugu sonucuna varilmistir. Baba egitim faktorii p<0,05
oldugu icin anlamh farklilik ortaya konmustur. Anlamh farkliliklarin hangi gruplarda oldugunu
bulmak icin uygulanan ikili kiyaslamalar sonucunda baba egitim durumunun okuryazar degil ile
lisans grubunda istatistiksel olarak farkhlastigi tespit edilmistir. Sira ortalamalari da dikkate
alindiginda baba egitim seviyesinin ylikselmesi ile sivil okuryazarlik diizeyenin de yikseldigi
seklinde yorumlanabilir.
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3.7. Sivil Okuryazarlik Diizeyi ile Sivil Toplum Kuruluslarina Uye Olup Olmama Degiskenine
iliskin Bulgular

Bu kisimda adaylarin sivil okuryazarlik seviyeleri ile sivil toplum kuruluslarina katilim
degiskeni arasinda anlamh farkhlik tespit edilmek istenmistir. Bu dogrultuda gerceklestirilen
Mann-Whitney U testi Tablo 9'da sunulmaktadir.

Tablo 9.

Sosyal Bilgiler O§retmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile Sivil Toplum Kuruluslarina
Katilip Katiimama Dediskeni Arasinda Yapilan Mann - Whitney U Testi Sonuglari

Olcek Kategori N 5.0 s.t u z p
Sivil Evet 95 240,32 22831,00
Okuryazarhk 13744,00 -2,1069 0,035

L Hayir 337 209,78  70697,00
Duzeyi

Tablo 9 incelendiginde adaylarin sivil okuryazarlik diizeylerinin toplam puanlari, bir sivil
toplum kurulusuna katilip katilmama durumuna gére anlamli bir farkhlik ortaya koymaktadir.
(U=13744,00, p>0,05). Sivil toplum kuruluslarina katim saglayanlarin sivil okuryazarlik
diizeylerinin daha yiiksek oldugu tespit edilmistir.

3.8. Sivil Okuryazarlik Diizeyi ile Diinya ve Tiirkiye Glindemini Takip Etme Siklig1 Degiskenine
iliskin Bulgular

Bu kisimda adaylarin sivil okuryazarlk dizeyleri ile diinya ve Tirkiye glindemini takip
etme sikligl degiskeni arasinda belirgin bir fark olup olmadigl tespit edilmek istenmistir. Bu
dogrultuda yapilan Kruskal Wallis Testine Tablo 10’dan ulasilabilir.

Tablo 10.

Sosyal Bilgiler Ogretmen Adaylarinin Sivil Okuryazarlik Diizeyleri ile Diinya ve Tiirkiye
Glindemini Takip Etme Sikligi Degiskeni Arasinda Yapilan Kruskal Wallis Testi Sonuglari

Olcek Giindem N 5.0 s.d X2 p
Takip Siklig
Asla 3 57,66
Sivil Nadiren 53 203,19
Okuryazarhk 3 6,481 ,090
Diizeyi Bazen 195 214,16
Sik Sik 181 225,54

Analiz sonuglari dikkate alindiginda adaylarin sivil okuryazarlk dizeyleri ile diinya ve
Turkiye gindemini takip etme siklik seviyeleri arasinda anlamli olabilecek belirgin bir fark
X?(sd=3, n=432)=6,481 (p<0,05) bulunmamistir.

4. Tartisma, Sonug ve Oneriler

Bu calismada, sosyal bilgiler 6gretmenligi adaylarinin sivil okuryazarlk dizeyleri, gesitli
faktorler dikkate alinarak ele alinmis ve sonuclar sunulmustur. ilk olarak cinsiyet degiskeni
temel alinarak sivil okuryazarlik dizeyinin belirlenmesi amacglanmistir. Elde edilen veriler
isiginda kadinlarin sivil okuryazarlik diizeyi erkeklerden daha yiiksektir. istatistiksel agidan
anlamh bir fark bulunmustur. Ancak farklilasmanin etki blylkligine bakildiginda ise az bir
farkhlik oldugu gorilmistir. Bu sonug¢ olumlu olarak degerlendirilebilecek bir durumdur.
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Clinkt Faiz (2016) birey cinsiyet fark etmeksizin sosyal hayat icerisinde yer edinebilmelidir. Yani
siyasi bilgiye ayni sekilde yakin olmali, duyussal egilimleri esit diizeyli bir egilim gostermeli ve
denk seviyede bir yetkinlik ortaya koymalidir. Yadsinamaz bir gercek olarak kabul edilmelidir ki
vatandaslk egitiminin temelinde cinsiyet esitligi vardir. Geggel (2019) yaptigi calismasinda
kadin 6gretmen adaylarinin deger aktarimi konusunda daha hassas oldugunu gorisiine
varmistir. Kaya ve Kaya (2012) dinya glindemini takip noktasinda cinsiyete dair bir farklilasma
tespit edemezken Kaya (2013) ve Akhan (2011) siyaset noktasinda erkeklerin daha aktif
oldugunu kadinlarin ise daha c¢ekingen kaldiklarini ortaya koymuslardir. Yaptigimiz bu
¢alismayla sosyal ve sivil hayatin bitlin yonleri isin icine katildiginda kadinlarin bir adim 6ne
ciktiklari sonucuna ulasiimistir.

Universiteler arasinda yapilan karsilastirmada indni Universitesi lehine bir farklilasma
tespit edilmistir. Ancak etki degerinin de dikkate alinmasiyla farklilasmanin az oldugu
gorilmustir. Siivari (2020) Universiteler arasindaki farkhilasmalarin sebebi olarak; derslerin
islenisi, gorevli 6gretmenlerin yaklasim tarzi, Universite ici sosyal ve politik etkinlikler, okulun
idare bicimi ve icinde yer aldigi kentin kiltirel yapisi gibi bazi sosyal ve akademik faaliyetler
adaylarin aktif vatandaslik 6z yeterliliklerini etkiledigi sonucuna varmistir. Bu bilgiler gbz 6niine
alindiginda, Universite egitimi stirecindeki sosyal ve akademik faaliyetler ile lniversite dncesi
egitim ve sosyal hayatin farklilasmayi beraberinde getirdigi séylenebilir.

Arastirmada, adaylarin sivil okuryazarhk dizeyleri sinif seviyesi goz ©6niinde
bulundurularak incelenmistir. Ugiincii ve dérdiincii sinif dgretmen adaylarini daha yiiksek
ortalamalariyla ikinci siniftan farklilastigi gorilmistir. Bu durum, sosyal bilgiler 6gretmen
adaylarinin sivil okuryazarliga iliskin bilgi duzeyi, yetkinlik ile farkindalginin egitim sireci
icerisinde farklilasabilecegini géstermistir. Akhan (2011) sosyal bilgiler 6gretmen adaylarina
yonelik yaptigi calismasinda son sinif adaylarin siyasi durumlari yakindan takip ettigi sonucuna
ulasmistir. Universite egitim siireci ilerledikge farkliliklari da beraberinde getirdigini tespit
etmistir. Sinif kademeleri dikkate alinarak sivil okuryazarlik becerilerinin egitim programina
yerlestirilmesi olumlu sonuglar verecektir. Bu cercevede sinif seviyesine uygun ortamin
olusturulmasi, 6gretim materyallerinin, projelerin ve etkinliklerin dogru sekilde tasarlanmasi
dikkat edilecek noktalar olarak sayilabilir.

Anne egitim durumu degiskenine gore adaylarin sivil okuryazarlik seviyeleri
incelendiginde ortalama puanlar bakimindan anlaml bir farklilik oldugu tespit edilmistir. Anne
egitim durumunun okuryazar olmayandan ilkogretim seviyesine c¢ikmasiyla 6gretmen
adaylarinin sivil okuryazarlk diizeylerinin de arttigi gériilmektedir. Ozdemir (2022) annenin
vatandaslik algisinin cocugun vatandaslk bilincinin gelisimine etkisini 6nemle vurgulamistir.
Ailelerin sosyal ve duygusal alanda etkili olduklarini tespit etmistir. Demir (2019) yaptig
¢alismasinda annesi ilkdgretim seviyesindeki adaylarinin, annesi okuryazar olmayan adaylara
kiyasla siyasi konularda daha fazla anlayis gosterdigine ve empatiyi daha fazla 6n planda
tuttuklarina ulasmistir. Sonug¢ olarak anne egitim diizeyinin artmasiyla sivil okuryazarhk
diizeyinin de artacagl soylenebilir. Ayni zamanda toplumsal hosgorii noktasinda gelecegin
bireylerini yetistirecek olan sosyal bilgiler 6gretmenlerine biyilk sorumluluklar dismektedir.

Baba egitim durumu degiskenine gore adaylarin sivil okuryazarlik dizeyleri
incelendiginde ortalama puanlar bakimindan anlaml bir farklihk oldugu sonucuna varilmistir.
Baba egitim seviyesi degiskeninde, okuryazar olmayan babalar ile lisans seviyesindeki babalar
arasinda farkhlasma gorulmuistir ve bu farklilasma lisans seviyesindeki babalar lehinedir.
GoOgebakan Yildiz, Sahin ve Sahin (2016) yaptiklari calisma ile baba egitim seviyesi ileri olan
adaylarin dinya vatandashk vyeterlilik algillarinin daha fark edilebilir oldugunu ortaya
koymuslardir. Ozellikle babasi yiiksekdgretim gérmis adaylarin bu algi diizeyinin digerlerine
kiyasla daha ileride oldugunu tespit etmisler. Aksu ve Kus (2017) calismalariyla deger
aktariminin kiictk yaslardan itibaren yapilmasi gerektigini séylemislerdir. Bu aktarimin aile ile
baslayip sosyal bilgiler dersi ile devam etmesi gerektigini belirtmislerdir. Bu temelde denebilir
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ki sivil okuryazarlk dizeyinin artirilmasi noktasinda baba 6zelinde ailenin etkisi 6nemli bir yere
sahiptir. Aile ile baslayan siire¢ sosyal bilgiler dersinin katkisiyla toplumsal degerlerin
farkindahgini artirilabilir.

Ogretmen adaylari arasinda sivil toplum kuruluslarina katilanlarin sivil okuryazarhk
dlzeylerinin daha yiksek oldugu tespit edilmistir. Stivari (2020) yaptigi ¢alismasiyla sivil toplum
kuruluslarinda yer alan sosyal bilgiler 6gretmen adaylarinin yeterlilik seviyesinin daha iyi
oldugu neticesine varmistir. Kogar (2022) arastirmasinda sivil toplum orgitlerine uyeligi
bulunan 6gretmen adaylarinin tiyeligi bulunmayan adaylara goére kiresel vatandaslik algilarinin
daha yilksek oldugunu tespit etmistir. Kartal (2013) sosyal katilm bazinda 6gretmen
adaylarinin ¢ogunlugunun c¢ok pasif ve pasif dizeyde oldugunu séylemistir. Bireysel olarak
katilimin daha yiksek oldugu tespitine de yer vermistir. Sosyal bilgiler 6gretmen adaylari ile
yaptigimiz bu ¢alismamizda da goérilecegi tzere sivil toplum kuruluslarina katihm orani diisik
diizeydedir. Bu durum toplumdaki genel katilim eksikligiyle iliskilendirilebilir. Stvari ve Tangili
(2020) sosyal bilgiler 6gretmen adaylari ile yaptiklari calismada sivil toplum 6rgitlerine Gyelik
durumunun yeterli olmadigini séylemislerdir. Bu durumun yardimseverligimiz ve dayanisma
kiltirimdz ile gelistigini vurgulamislardir.

Adaylarinin sivil okuryazarlik diizeyleri ile diinya ve Tirkiye glindemini takip etme siklig
arasinda anlamli bir iliski bulunamamistir. Bununla beraber sira ortalamalari dikkate alindiginda
takip sikhgi arttikga sivil okuryazarlik dizeyinin de arttigi goézlemlenmistir. Stivari (2020)
tarafindan yapilan ¢alismada, gilindemin takip edilme sikhiginin artmasiyla 6z vyeterlilik
becerisinin de arttigl sonucuna ulasmistir.

Sonug¢ olarak, sosyal bilgiler 6gretmeni adaylarinin sivil okuryazarlk seviyelerini
etkileyen farkli faktorler analiz edilmistir. Kadinlarin sivil okuryazarlik diizeyinin erkeklerden az
bir farkla daha yiiksek oldugu tespit edilmistir. inéni Universitesinin diger tniversitelere gére
daha o6ne ciktigi ancak bu farkin az oldugu gorilmustiir. Sinif diizeyine gore incelendiginde,
Uglincii ve dordinct sinif adaylarin sivil okuryazarlik dizeyinin daha yliksek oldugu
gozlemlenmistir. Anne ve baba egitim dizeylerinin artmasiyla 6gretmen adaylarinin sivil
okuryazarlik diizeyinin de arttig1 belirlenmistir. Sivil toplum kuruluslarina katilan 6gretmen
adaylarinin sivil okuryazarlik diizeylerinin daha yliksek olduguna ulasilmis ancak diinya ve
Turkiye glndemini takip etme sikligi ile sivil okuryazarlik dlzeyi arasinda bir iligki
bulunamamustir. Bu bulgular, sosyal bilgiler 6gretmen adaylarinin sivil okuryazarlhk dizeyini
etkileyen faktorleri anlamak ve egitim programlarinda bu konulara daha fazla 6nem vermek
icin 6nemli bir temel olusturmaktadir. Bu sonuglar dogrultusunda asagidaki oneriler
sunulmustur.

1. Lisans egitimi kapsaminda vatandaslik egitimi ve aktif vatandas kavramlarinin daha
etkin olarak 6gretilmesi icin sivil okuryazarlk géz onlinde bulundurulmalidir. Sivil
okuryazarlik dizeyinin artiriilmasinin etkin vatandaslari beraberinde getirecegi
unutulmamalidir.

2. Dinya ve Tirkiye gindemini takip etme noktasinda o6grencilerin aktif olarak
katiimlarini saglamak icin calismalar yapilabilir. Ogrenci kuliipleri, séylesiler,
projeler benzeri etkinlikler diizenlenerek katilim saglanabilir. Boylece 6grencilerin
farkh bakis acilariyla karsilagsmalari saglanabilir.

3. Ornek olarak 6gretmen adaylar bir 6gretim elemani rehberliginde universite
gazetesi, Universite dergisi gibi yayinlar ile siirece aktif olarak katilabilir. Universite
ici 6grenci faaliyetlerinin nitelik ve nicelikleri arttirilarak bu faaliyetlere katilimlar
desteklenmelidir.

4. Literaturdeki bilgiler ve calismamizin sonucu olarak sivil okuryazarligin erken
yaslardan itibaren verilmesi 6nerilmektedir. Sivil okuryazarlk sadece bilgi diizeyine
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hitap etmeyip duygusal, kiltlirel ve sosyal alanlari da kapsadigindan kigik
yaslardan itibaren basitten karmasiga dogru bir yol izlenerek verilebilir.

5. Sivil toplum kuruluslarina katilan adaylarin sivil okuryazarlik dizeyi daha yiksektir.
Bu dogrultuda, farkh gorislerin saygi cercevesinde ifade edilebildigi hosgorili sinif
ortamlarinin olusturulmasi 6nerilmektedir. Bu tir ortamlar, katilim ve sivil
okuryazarlik becerilerini destekleyebilir.

6. Bu calisma her ne kadar sosyal bilgiler 6gretmen egitimi ¢ercevesinde tasarlanmis
olsa da egitim fakiltesinde var olan diger 6gretmenlik alanlarina da uygulanmasi
tavsiye edilmektedir.

7. Ogretmen adaylari toplumsal, kiiltiirel, sanatsal ve kisisel gelisimleri icin géniilli
faaliyetlere tesvik edilmelidir. Bu gonulli faaliyetler sivil toplum kuruluslarina
destek seklinde olabilir. Bireysel olarak bir etkinlige katilim da olabilir.

8. Sosyal bilgiler mifredatinda sivil okuryazarlik, beceri grubu igerisinde
degerlendirilebilir. Bu baglamda, sivil okuryazarligin bir bilgi birikimi, beceri
gelistirme ve deger kazandirma sireci olarak 6grencilere nasil aktarilabilecegine
dair kapsaml ¢alismalar yapilmasi gerektigi vurgulanmaktadir.

Etik Komite Onay:i: Bu arastirma igin Firat Universitesi Sosyal ve Beseri Bilimler Arastirmalari
Etik Kurulundan (30.05.2022-8636) etik izin alinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi icin esit diizeyde
katki saglamislardir.

Cikar Catismasi: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iliskin
herhangi bir potansiyel ¢ikar ¢atismasi beyan etmemistir.

Finansal Destek: Yazarlar; bu makalenin arastirilmasi, yazarligl ve yayimlanmasi igin herhangi
bir finansal destek almamistir.

Yapay Zekd Kullanimi Bildirimi: Yazarlar, bu makalenin arastirilmasi, yazarlhig ve / veya
yayinlanmasi icin herhangi bir yapay zeka aracindan faydalanmamistir.

Tesekkiir: Bu calismaya katki sunan tiim katilimcilara tesekkiir ederiz. Ayrica, degerlendirme
slirecinde yapici geri bildirimleriyle calismamiza katki saglayan hakemlere minnettariz.
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Highlights

e The research aimed to measure the level of civil literacy of teacher
candidates.

e  Participants were 286 women and 146 men and were selected
from different universities.

e The level of civil literacy of teacher candidates was found to be
high in general.

e The results of the study were compared and interpreted with
similar studies.

Abstract

This study aims to determine the civil literacy levels of social studies
teacher candidates. The research was implemented in the 2022-2023
academic year. The population of the research consists of social studies
teacher candidates studying at state universities, and the sample
consists of a total of 432 teacher candidates studying at the Social
Studies Teacher Education departments of the Education Faculties of
Firat, in6nii and Mus Alparslan Universities. Of these, 286 were female
and 146 were male. Relational survey model, which is a quantitative
research method, was used in the study. Personal Information Form and
"Civil Literacy Scale" were used to determine the civic literacy levels of
social studies teacher candidates. Descriptive Statistics, Independent
Sample T-Test, One-Way Analysis of Variance, Mann-Whitney U Test,
Kruskal Wallis Test were used to analyze the data. The effects of
demographic variables on teacher candidates' civil literacy levels were
evaluated and the results were given. Differences were found in gender,
university of study, grade level, mother's education level, father's
education level and membership to non-governmental organizations.
However, no difference was detected in the case of being interested in
the world and Turkey's agenda. According to the findings obtained from
the research, it was concluded that the civil literacy levels of social
studies teacher candidates were generally high. In the light of the
literature and the research data obtained, it was emphasized that civil
literacy should start with the family from an early age and continue
throughout life. It was stated that civil literacy education should start
with the primary education level. The data obtained were interpreted
with similar researches on the basis of discussion and conclusions were
tried to be reached. As a result of all these, some suggestions have been
made for those who will be interested in the study.
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1. Introduction

Tolerance and commitment among individuals are important for people to lead an
organized social life. Strengthening the concept of citizenship plays an important role in
individuals gaining social integration and consciously understanding their rights and
responsibilities (Unal, 2019; Yavas, 2021). With the advancement of science and technology,
the concept of citizenship has moved beyond national borders to a global dimension. Thus,
people's expectations and responsibilities have spread to a wider perspective. Individuals who
want to adapt to this change take an active interest in technology by adopting a participatory
citizenship approach and take an active role in identifying and solving problems. For this
reason, countries now organize citizen education in line with this change in order to provide
their citizens with a high level of knowledge and skills (Yigit, 2017). The relationship between
the state and citizenship is important as a guarantee of legal personality, rights and freedoms.
It is possible for people to be connected to society and become an effective citizen through
democratic education (Aybay, 1982; Doganay, Cuhadar, & Sari, 2007; Sahin & Tirkdlmez,
2022). It may be misleading to consider this point of view as a mentality moulded only by
knowledge. This mentality is a way of knowing fused with culture and is shaped by education.
The relationship between culture and education determines social norms and values and plays
an important role in the socialization process (Kara, 2022; Omurtak, 2020; Uzay, 2021).
Citizenship education is shaped by the concept of citizenship and plays an important role in the
process of human reconstruction. Democratic Citizenship Education provides people with a
lifelong educational experience, supports them to take an active role in public life, aims to
respect human rights and strengthens social cohesion (Brander and others, 2008; Kus, 2020).
Citizenship education can be considered in three dimensions: In the knowledge dimension,
learning social sciences is important; in the skills dimension, skills such as problem solving,
communication, decision-making, cooperation, critical thinking and participation are
emphasized. In the value dimension, it is seen that values such as respect, tolerance, solidarity,
justice, equality unite society and ensure its continuity (Kus, 2020).

Citizens who acquire basic knowledge, skills and values, recognize and cope with the
problems in the society and contribute to raising living standards, which brings with it being an
active citizen (Kara, Topkaya, & Simsek, 2012). Knowing the difference between active citizen
and passive citizen constitutes the basic point for understanding the subject. While active
citizenship includes components such as engaging in political activities, voluntary participation
in community activities, engaging in activities that will make a change and organizing one's
own activities, passive citizenship focuses on components such as national identity, patriotism
and loyalty to the nation state and is generally limited to the fulfilment of innate roles
(Kennedy, 2006). Active citizenship encourages participation in society and ensures that social
needs are met, highlighting values such as good neighbourly relations, cooperation, solidarity,
cooperation and communication. In this process, the state-citizen relationship also changes,
increasing the responsibilities of citizens to each other, while the duties that the social state
must fulfil are undertaken by active citizens. For this purpose, the state needs to encourage
characteristics such as active participation, critical thinking and accountability from citizens
(Unal, 2019). In order for this process to yield beneficial results, it is important that the
awareness and skill levels of individuals are sufficient. Basic literacy in every field is of key
importance for the level of competence.

Literacy is a concept that includes high level skills and abilities along with awareness
and development. While skill is a competence that can be learned, talent refers to innate
potential. Literacy provides development by acquiring knowledge, acquiring skills and
revealing the desired abilities (inan, 2021). It is important in the field of innovative literacy that
every individual strives to enrich his/her life and develop his/her values. Some elements are
noteworthy in the acquisition of literacy skills: understanding and expressing facts,
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understanding the events around them and observing the differences, producing new
thoughts by using information, working with different systems and creating new meanings,
demonstrating their knowledge with their actions, continuously acquiring up-to-date
knowledge and skills (Onal, 2010). Literacy can be expressed as a value and has an importance
for our lives. Many studies have been conducted on the importance and place of literacy since
1950. It has been supported by theoretical research and academic studies in many countries
and has gained a broader framework with its application to education programmes. These
developments have progressed until literacy studies have become state policies (Asici, 2009).
Literacy includes the basic recognition training of the most challenging fields of science. For
example, legal literacy does not train individuals as lawyers, but it teaches us to acquire basic
knowledge about law and what we need to do about law (inan, 2021).

With the Industrial Revolution, events and problems that deeply affected social life
have emerged. For the solution of these problems, many intellectuals working in different
fields have emerged. It is an important approach to transfer the material and spiritual heritage
of societies to future generations, to seek the causes of changes in society and solutions to
problems in education, and this led to the birth of the social studies course (Topgu, 2019).
Social studies, as a course that includes concepts such as government, democracy, rights,
freedom, law, citizenship and civil society, aims to establish the connection between the past
and the future, to understand geographical events and to solve the state agenda (Karasu Avcli,
2019; Tarhan, 2019). Social studies is a subject that aims to raise primary and secondary school
students as well-effective individuals. In this context, social studies teachers aim to raise
students as active citizens of society by providing real-life examples (Yalgin & Akhan, 2019).
While social studies course contributes to the development of the individual's identity and the
formation of his/her culture, it plays an important role in the transfer of cultural processes and
in ensuring that society has a strong cultural infrastructure (Oguz Hagat, 2019).

Civil literacy is an approach that aims to provide individuals with knowledge and skills
in order for democratic values and attitudes to become established and widespread in
societies. This approach aims to develop a combination of knowledge, skills, values and
motivation to enable individuals to participate actively and effectively, to understand the
functioning of the state, to be aware of their rights and responsibilities and to take actions
based on universal values. Civil literacy supports individuals to become active citizens by
aiming to realize this difference in society. Thus, the individual can consciously use his/her
citizenship rights at local and global level. Civil literacy is a concept that covers all these and
aims to achieve these goals (Cakmak & Taskiran, 2020). In Turkey and in the world, raising
individuals who are aware of their rights and responsibilities, who actively and effectively
participate in civil and political life, who respect national and universal values, and who work
both for themselves and for society emerges as an important goal. Education and culture have
an important role in achieving these goals because individuals' ability to understand, interpret
and evaluate what is happening around them is shaped by education and culture. For this
reason, the concept of civil literacy gains importance when the concepts of education, social
studies, citizenship education and active citizenship are considered.

1.1. Purpose of the Research

The main purpose of this research is to determine the level of civil literacy of teacher
candidates studying in the Department of Social Studies Education. The main research
qguestion of the study was determined as "What is the level of civil literacy of social studies
teacher candidates?". In line with this purpose, the following sub-questions were sought to
answer the research problem:

1. Do social studies teacher candidates' civil literacy levels vary according to gender
variable?
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2. Do social studies teacher candidates' civil literacy levels vary according to the grade
level they study?

3. Do social studies teacher candidates' civil literacy levels vary according to their
mother’s education level?

4. Do social studies teacher candidates' civil literacy levels vary according to their
father education level?

5. Do the civil literacy levels of social studies teacher candidates vary according to
whether they are members of a non-governmental organization or not?

6. Do social studies teacher candidates' civil literacy levels vary according to the
frequency of following the world and Turkish agenda?

7. Do the civil literacy levels of social studies teacher candidates vary according to the
university they study?

2. Method
2.1. Research Model

In this study, the relational survey model was used to reveal the civil literacy levels of
social studies teacher candidates. Studies conducted to determine the thoughts, interests,
skills and abilities of a community about a subject or event are called relational survey
research. It is especially used in studies conducted with large samples (Blyukoztiirk and
others., 2017). The subject, event, individual or object determined for the research is
described within its own conditions without changing or adding. In relational survey research,
the objectives are generally determined by questions such as what is, what is related to what
and which elements it consists of (Karasar, 2017). The main objective of the relational survey
model is to reflect the current situation as it is (Erbudak, 2021). With this research method,
data can be collected with both open-ended questions and closed-ended questions, and data
can be combined during the data collection phase (Creswell, 2017).

Many researches in social sciences reveal the perspectives of large groups on a subject.
Many researchers try to find out the views of as many people as possible about the subject
they are studying. They seek answers to many questions to reveal these views. Survey
researches have an important place in the finalization of such aims. The survey method, which
is widely used especially in social sciences, is an effective type of research. The survey method
is successful in revealing facts, ideas, beliefs and attitudes of large groups (Toker Gokge, 2018).

2.2. Population and Sample

One of the important points of a scientific research is the sampling stage. The sampling
stage is critical in whether the data reflect the reality or not. In order to increase the
generalizability of the study, it is indispensable to determine the sample correctly (Karakus &
Sahin, 2019). Sample determination brings many advantages with it. For example, obtaining
information from the sample is more economical than obtaining it from the population,
information is gathered faster and in a shorter time, information with greater detail and scope
can be accessed, and information that cannot be accessed can be accessed through the sample
method (Blylikoztirk and others., 2017).

The sample of the study consisted of 1st, 2nd, 3rd and 4th year students studying in
the Social Studies Teaching Department of the Faculty of Education of three universities (Firat
University, inénii University, Mus Alparslan University) in the 2022-2023 academic year.
Necessary permissions were obtained from the relevant universities (inénii University, Firat
University and Mus Alparslan University) before the application. Accordingly, the sample group
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of the study consisted of 432 social studies teacher candidates. The basic characteristics of the
sample group are given in Table 1.

Table 1.

Findings Related to Demographic Variables of Prospective Teachers

Frequency Percentage (%)
Gender Male 146 33,8
Female 286 66,2
Firat University 141 32,6
University Inonu University 161 37,3
Mus Alparslan 130 30,1
University
1 115 26,6
Classroom 2 93 21,5
3 120 27,8
4 104 24,1
llliterate 113 26,2
, . Primary education 222 51,4
Zg:::r sEducation b School 63 14,6
Undergraduate 31 7,2
Postgraduate 3 ,7
llliterate 23 5,3
, , Primary education 226 52,3
E:;?jsr sEducation o school 121 28,0
Undergraduate 57 13,2
Postgraduate 5 1,2
Membership Status Yes 95 22,0
of Civil Society No 337 78,0
Organizations
Frequency of Never 3 7
Following the World Rarely. >3 123
and Turkish Agenda Sometimes 195 45,1
Often 181 41,9

Considering Table 1, when we look at the gender distribution of social studies teacher
candidates, 66.2% (286) are female and 33.8% (146) are male. Considering the ratios, it is seen
that the number of female teacher candidates is significantly higher.

The highest number of social studies teacher candidates participated in this study are
from inénii University with 37.3% (161 people) and the lowest number is from Mus Alparslan
University with 30.1% (130 people).

Of the teacher candidates participating in the study, 26.6% (115) were 1st grade
students, 21.5% (93) were 2nd grade students, 27.8% (120) were 3rd grade students and
24.1% (104) were 4th grade students.

When the educational status of the mothers and fathers were analyzed, the highest
rate belonged to primary school/primary education graduates (51.4% for mothers; 52.3% for
fathers), while the lowest rate belonged to postgraduate graduates in both groups (0.7% for
mothers; 1.2% for fathers).

When we look at the distribution of being a member of any non-governmental
organization, 78,0% (337) of them said no, 22,0% (95) of them said yes. This situation may
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mean that teacher candidates avoid being a member of non-governmental organizations or
they do not give it due importance.

When we look at the distribution of the frequency of social studies teacher candidates'
following the world and Turkish agenda, the most common answer is sometimes with a rate of
45,1% (195), while the least answer is never with a rate of 0,7% (3). In particular, the fact that
41,9% (181) often is given as the second answer shows that prospective social studies teachers
are interested in the world and Tiirkiye's agenda.

2.3. Data Collection Tools

This research, which was conducted to determine the level of civil literacy, was carried
out using a form containing the personal information of the candidates and the Civil Literacy
Scale developed by Cakmak and Taskiran (2020).

2.3.1. Personal Information Form

The personal information form was used to collect the individual data of teacher
candidates and was applied together with the Civil Literacy Scale.

The personal information form consists of questions about the candidates' gender,
university, grade level, mother’s and father’s education level, membership to non-
governmental organizations and their habits of following the world and Turkish agenda.

2.3.2. Civil Literacy Scale

The Civil Literacy Scale, which will be used in the research, was prepared to determine
the civil literacy levels of teachers and prospective teachers. As a result of some studies and
exploratory factor analysis on 242 prospective teachers, a Civil Literacy Scale with 4 factors and
25 items was obtained. As a result of the test-retest process, the reliability of the scale was
determined as .81. With the Cronbach's Alpha test performed to determine the internal
consistency of the overall scale and its sub-dimensions, it was determined that there was a
harmony between the overall reliability coefficient of the scale and the sub-factor reliability
coefficients. Through confirmatory factor analysis, the model fit was extracted and the
relationship between the factors was confirmed.

The Civil Literacy Scale was obtained as a scale consisting of 4 sub-dimensions: global,
national, local and state. The global sub-dimension consists of 9 items in total and these are
items between m17 and m25. The highest value in the score scale is 45 and the lowest value is
9. The increase in the obtained score indicates that the global sub-dimension level of the
participant in the Civil Literacy Scale is high. National sub-dimension: There are 8 items. These
are m8, m9, m11, m12, m13, m14, m15, m16. The upper limit of the score range here is 40 and
the lower limit is 8. It is concluded that the higher the score, the higher the level of the
national sub-dimension in the Civil Literacy Scale. Local sub-dimension: There are 4 items.
These items are m2, m3, m4, m5. Local sub-dimension participant level varies between 20 and
4 points. The increase in the score indicates that the local sub-dimension level of the
participant in the Civil Literacy Scale is high. In the fourth sub-dimension, the governmental
sub-dimension, there are 4 items. These are m1, m6, m7, m10. The level of the participant in
the governmental sub-dimension varies between 20 and 4 points. The increase in the score
indicates that the participant has a high level of governmental sub-dimension in the Civil
Literacy Scale.

EFA, CFA, test-retest and Cronbach's Alpha tests conducted within the scope of the
Civil Literacy Scale show that this scale to be used in determining the level of civil literacy gives
both valid and reliable results.
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2.4. Data Analysis

SPSS 26.0 software was used for the analysis of this study. The significance level was
determined as [p<.05]. In the evaluation of civil literacy levels, mean (X) and standard
deviation (SD) were calculated.

The highest score that can be obtained from the scale is 125, and comparisons in the
analysis of the data were made on the basis of arithmetic mean. The given ranges are
categorized as follows: 1.00 - 1.80 "Very Low", 1.81 - 2.60 "Low", 2.61 - 3.30 "Medium", 3.31 -
4.20 "High" and 4.21 - 5.00 "Very High".

In this study, the level of civil literacy of the candidates was evaluated in the context of
various factors such as gender, grade level, university they attend, educational status of
mother’s and father’s, membership status of non-governmental organizations and the
frequency of following the world and Turkish agenda.

In data analysis, whether the scores have a normal distribution can be examined by
descriptive statistics and graphical methods (Bliylkoztlrk, 2020). In order to evaluate the civil
literacy levels of social studies teacher candidates, firstly, the normal distribution of the data
and whether the variances were homogeneous were examined. Firstly, the Kolmogrov -
Simirnov test was applied to determine whether the data were normally distributed. However,
in social sciences, especially in Likert-type scales, it is very difficult for these tests to give a
meaningful result. In order to manage the process more accurately, skewness and kurtosis
limits, histogram and Q-Q plot graphs were also taken into consideration (Seger, 2015, p. 28).
According to George and Mallerry (2009), in order for a data set to have a normal distribution,
skewness and kurtosis limits should be between -2 and +2. In this direction, after analyzing the
data obtained, independent sample t-test was used for the gender factor; One-Way Analysis of
Variance test for the university and grade level; Kruskal - Wallis test for the variables of
mother’s and father’s education levels and the frequency of following the agenda of Turkey
and the world; and Mann - Whitney U test for the variable of being a member of non-
governmental organizations. Skewness and Kurtosis values showing the normality of the data
are presented in Table 2.

Table 2.

Skewness and Kurtosis Values of Data

Scale Variable Skewness Kurtosis
Gender -1,212 ~-0,664 -0,007 ~ 1,503
University -1,347 ~ -0,875 0,415~ 2,861
Current Grade Year -1,408 ~ -0,629 -0,059 ~ 2,698

(S:ic‘;il'e“teracy Mother’s Education Status -2,570~ 0,723 0,023 ~ 9,100
Father’s Education Status -1,577 ~ -0,799 0,005 ~ 4,752
NGO Membership -1,509 ~ -1,021 1,477 ~ 3,221
Agenda Follow-up Frequency -1,225 ~ 0,056 0,871~ 2,477

3. Findings

3.1. Findings Related to Determination of Civil Literacy Level

In this section, it was aimed to obtain the level of civil literacy as an average value. The
results of the descriptive analysis carried out in this direction are presented in Table 3.
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Table 3.

Mean Values of Civil Literacy Levels of Prospective Social Studies Teachers

N Lowest Highest X SD

Total 432 2,791 5 4,475 ,371

When Table 3 is analyzed, it is observed that the lowest mean obtained by the
candidates from the Civil Literacy Scale is 2,791 and the highest mean is 5.

The overall mean value was 4,475 and the standard deviation was 0,371. These results
can be interpreted as the candidates' level of civil literacy is very high when the cut-off limits of
the scale scores are taken into consideration.

3.2. Findings Related to the Level of Civil Literacy and Gender Variable

In this section, the significant differences of the candidates' civil literacy levels with the
gender variable were analyzed. The results of the independent sample t-test conducted for
this purpose are given in Table 4.

Table 4.

Independent Sample T-Test Results between Gender Variables and Civil Literacy Levels of Social
Studies Teacher Candidates

Variables Groups t test
N X SD t df p
Civil Literacy Male 146 4.41 44
Level -2,082 222,97 .039
Female 286 4.50 32

According to the data presented in Table 4, independent sample t-test was applied to
determine the significant difference between the civil literacy levels of male and female
candidates. According to the analyses, the highest mean between the level of civil literacy and
gender variable was found to belong to women with X=4,50, while the mean of men was found
to be X=4,41. It was concluded that the level of civil literacy differed statistically in favour of
women according to the gender variable (t (222)= p=0,039<0,05). Within the scope of effect
size, the significant difference was determined as Cohen'd= 0,22. This result shows that the
difference is at a small level.

3.3. Findings Related to the Level of Civil Literacy and the University of Study Variable

In this section, it is examined whether there is a significant difference in the factor of
candidates' civil literacy levels and the university they study at. The One-Way Analysis of
Variance data used in this direction are presented in Table 5.
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Table 5.

Results of One-Way Analysis of Variance between Civic Literacy Levels of Prospective Social
Studies Teachers and the Variable of the University of Study

University N X SD  Sourceof Sumof df Mean F P Significance
Variance  Squares Square

Firat 141 4,478 ,360 Between ,884 2 ,442 Inonu

University Groups University

Inonu 161 4,523 ,347 Within 58,703 429 ,136 >

University Groups Mus

Mus 130 4,412 ,406 Total 59,587 431 3,230 0,041 Alparslan

Alparslan University

University

Total 432 4,475 ,371

When the results of the analyses were evaluated, a significant difference was found
between the universities where the candidates received education and their civil literacy levels
(F=3,230: p<0,05). In other words, there is a significant difference between the civil literacy
levels of the candidates and the institutions where they received education. The effect size
calculated according to the test results (n=,015) reveals this difference at a small level.

Considering the multiple comparison (post-hoc) methods used to determine the
differences between groups in researches, Scheffe test is one of the tests to be applied in
cases where variance equality is ensured but the sample is not equal (Kayri, 2009). In this
direction, according to the Scheffe test analysis conducted to determine in which groups the
significant differences between the groups occurred, it was determined that the level of civil
literacy (X=4,523) of the teacher candidates studying at indni University was higher than the
level of civil literacy (X=4,412) of the teacher candidates studying at Mus Alparslan University.

3.4. Findings Related to Civil Literacy Level and Class Variable

In this section, the significant differences between the candidates' civil literacy levels
and the grade level they studied were analyzed. The data of one-way analysis of variance
conducted in this direction are presented in Table 6.

Table 6.

Results of One-Way Analysis of Variance between Civil Literacy Levels of Prospective Social
Studies Teachers and Their Grade Variable

Class N X SD  Sourceof  Sum of df Mean F P Significance
Level Variance Squares Square
Grade1l 115 4,465 ,322 Between 1,206 3 ,402 Grade 3
Groups >
Grade 2
Grade2 93 4,386 ,443 Within 58,381 428 136 rade
G
roups 2,947 033 -
Grade3 120 4,533 ,343 Total 59,587 431
Grade 4
Grade4 104 4,498 ,373 S
Total 432 4,475 ,371 Grade 2

According to the results of the analyses, a statistical difference was found between the
civil literacy levels of the candidates and their grade levels (F=2,947: p<0,05). It should be
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noted that there is a significant difference between the civil literacy levels of the candidates
and their grade levels.

Considering the multiple comparison (post-hoc) methods used to determine the
difference between the groups in the study, LSD test is one of the tests to be applied in cases
where variance equality is ensured but the sample is not equal (Kayri, 2009). In this direction,
according to the results of the LSD test conducted to determine the differences between the
groups, it was determined that the civil literacy level of 3rd grade teacher candidates (X=4,533)
was higher than the civil literacy level of 2nd grade teacher candidates (X=4,386), and the civil
literacy level of 4th grade teacher candidates (X=4,498) was higher than the civil literacy level
of 2nd grade teacher candidates (X=4,386).

3.5. Findings Related to the Variable of Civil Literacy Level and Mother’s Education Level

In this section, it was aimed to determine a statistical difference between the civil
literacy levels of the candidates and the factor of mother’s education level. The Kruskal Wallis
Test conducted for this purpose is given in Table 7.

Table 7.

Kruskal Wallis Test Results According to the Variable of Social Studies Teacher Candidates' Civil
Literacy Levels and Mother’s Education Status

Scale Mother’s Education N Mean Rank df X2 p
Status
llliterate 113 179,25
Primary Education 222 226,38
Civil Literacy o1 sehool 63 228,60 4 17,412,002
Level
Undergraduate 31 242,96
Postgraduate 3 360,00

When the data on table 7 is taken into consideration, it is seen that there is a
significant difference between the mean civil literacy level of the candidates and the factor of
mother’s education variable. According to the factor of mother’s education status, a statistical
difference was found since p<0,05. As a result of the pairwise comparisons applied to find out
in which groups the significant differences were, it was determined that the mother’s
education status differed statistically in the illiterate and primary education group. Considering
the rank averages, it can be interpreted that the level of civil literacy increases with the
increase in the level of mother’s education.

3.6. Findings Related to the Variable of Civil Literacy Level and Father’s Education Level

In this section, it was aimed to determine the significant difference between the
candidates' civil literacy levels and the factor of father’s education. The data of the Kruskal-
Wallis Test conducted in this direction are presented in Table 8.
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Table 8.

Kruskal Wallis Test Results According to the Variable of Social Studies Teacher Candidates' Civil
Literacy Levels and Father’s Education Status

Scale Father’s Education N Mean Rank df X2 p
Status
Illiterate 23 154,41
Primary Education 226 212,40
Vil Li
Civil Literacy o1 school 121 219,46 4 10237 ,037
Level
Undergraduate 57 247,09
Postgraduate 5 266,60

When Table 8 is analyzed, it is concluded that there is a significant difference between
the mean civil literacy level of the candidates and the factor of father’s education. Since the
father’s education factor was p<0,05, a significant difference was found. As a result of the
pairwise comparisons applied to find out in which groups the significant differences were, it
was determined that the father’s education status differed statistically in the illiterate and
undergraduate group. When the rank averages are taken into consideration, it can be
interpreted that the higher the higher the father's education level is, the higher is the level of
civil literacy.

3.7. Findings Related to the Level of Civil Literacy and the Variable of Being a Member of Civil
Society organizations

In this section, it was aimed to determine the significant difference between the
candidates' civil literacy levels and the variable of participation in civil society organizations.
The Mann-Whitney U test conducted in this direction is presented in Table 9.

Table 9.

Mann-Whitney U Test Results Between Civic Literacy Levels of Prospective Social Studies
Teachers and the Variable of Participation in Civil Society organizations

Scale Category N Mean Sum of u z p
Rank Ranks
Civil Literacy Yes 95 240,32 22831,00
Level 13744,00 -2,1069 0,035
No 337 209,78 70697,00

When Table 9 is examined, the total scores of the candidates' civil literacy levels reveal
a significant difference according to whether they participate in a non-governmental
organization (U=13744,00, p>0,05). It was determined that those who participated in non-
governmental organizations had higher levels of civil literacy.

3.8. Findings Related to the Variable of Civil Literacy Level and Frequency of Following the
World and Turkish Agenda

In this section, it was aimed to determine whether there is a significant difference
between the candidates' civil literacy levels and the frequency of following the world and
Turkish agenda. The Kruskal Wallis Test conducted in this direction can be found in Table 10.
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Table 10.

The Results of Kruskal Wallis Test between the Civil Literacy Levels of Prospective Social Studies
Teachers and the Frequency of Following the World and Turkish Agenda

Scale Agenda N Mean df X2 p
Follow-up Rank
Frequency
Never 3 57,66
il L Rarely 53 203,19
Civil Literacy 3 6,481 1090
Level Sometimes 195 214,16
Often 181 225,54

When the results of the analyses are taken into consideration, there is no significant
difference X?(df=3, n= 432)=6,481 (p<0,05) between the candidates' civil literacy levels and the
frequency of following the world and Turkish agenda.

4. Discussion, Conclusion and Recommendations

In this study, the civil literacy levels of social studies teacher candidates were analyzed
by considering various factors and the results were presented. Firstly, it was aimed to
determine the level of civil literacy based on gender variable. In the light of the data obtained,
the level of civil literacy of women is higher than that of men. A statistically significant
difference was found. However, when the effect size of the difference is analyzed, it is seen
that there is a small difference. This result can be considered as positive. Because Faiz (2016)
states that individuals should be able to take part in social life regardless of gender. In other
words, they should be close to political knowledge in the same way, their affective tendencies
should show an equal tendency, and they should demonstrate an equal level of competence. It
should be accepted as an undeniable fact that the basis of citizenship education is gender
equality. Geggel (2019) concluded in his study that female teacher candidates are more
sensitive about value transfer. Kaya and Kaya (2012) could not detect a gender difference in
terms of following the world agenda, while Kaya (2013) and Akhan (2011) revealed that men
are more active in politics and women are more timid. With this study, it has been concluded
that when all aspects of social and civil life are involved, women are one step ahead.

In the comparison between universities, a differentiation in favour of Inonu University
was found. However, considering the effect value, it was seen that the differentiation was
small. Stivari (2020) concluded that some social and academic activities such as the teaching of
courses, the approach style of the teachers in charge, social and political activities within the
university, the administration style of the school and the cultural structure of the city in which
it is located affect the active citizenship self-efficacy of the candidates. Considering this
information, it can be said that social and academic activities in the university education
process and pre-university education and social life bring about differentiation.

In the study, the civil literacy levels of the teacher candidates were analyzed by
considering the grade level. It was seen that third and fourth grade teacher candidates
differed from the second grade with higher averages. This situation showed that the level of
knowledge, competence and awareness of social studies teacher candidates about civil literacy
can be differentiated within the education process. Akhan (2011), in his study on social studies
teacher candidates, concluded that final year social studies teacher candidates closely follow
political situations. He found that as the university education process progresses, it also brings
differences. Placing civil literacy skills in the education programme by considering the grade
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levels will give positive results. In this framework, the creation of an environment suitable for
the class level, the correct design of teaching materials, projects and activities can be counted
as points to be considered.

When the civil literacy levels of the candidates were analyzed according to the
mother’s education status variable, it was found that there was a significant difference in
terms of mean scores. It is seen that the level of civil literacy of teacher candidates increases as
the mother’s education level increases from illiterate to primary education level. Ozdemir
(2022) emphasized the effect of mother’s perception of citizenship on the development of
citizenship consciousness of the child. He found that families are effective in the social and
emotional field. In his study, Demir (2019) found that candidates whose mothers were at
primary education level showed more understanding on political issues and prioritized
empathy more than candidates whose mothers were illiterate. As a result, it can be said that
the level of civil literacy will increase with the increase in the level of mother’s education. At
the same time, social studies teachers, who will raise the individuals of the future, have great
responsibilities at the point of social tolerance.

When the civil literacy levels of the candidates were analyzed according to the father’s
education level variable, it was concluded that there was a significant difference in terms of
mean scores. In the father’s education level variable, there was a differentiation between
illiterate fathers and fathers with undergraduate level, and this differentiation was in favour of
fathers with undergraduate level. Gogebakan Yildiz, Sahin, and $Sahin (2016) revealed in their
study that the perceptions of world citizenship competence of candidates with advanced
father’s education level were more noticeable. In particular, they found that the level of this
perception of candidates whose fathers had higher education was more advanced compared
to others. Aksu and Kus (2017) stated in their study that value transfer should be done from an
early age. They stated that this transfer should start with the family and continue with the
social studies course. On this basis, it can be said that the influence of the family, especially the
father’s, has an important place in increasing the level of civil literacy. The process that starts
with the family can increase the awareness of social values with the contribution of the social
studies course.

Among teacher candidates, it was found that those who participated in non-
governmental organizations had higher levels of civil literacy. Stvari (2020) concluded in his
study that the competence level of social studies teacher candidates who participated in non-
governmental organizations were better. Kocar (2022) found that teacher candidates who
were members of non-governmental organizations had higher perceptions of global citizenship
than those who were not members. Kartal (2013) stated that the majority of prospective
teachers were very passive and passive on the basis of social participation. It was also found
that individual participation was higher. As can be seen in this study with social studies teacher
candidates, the rate of participation in non-governmental organizations is low. This situation
can be associated with the general lack of participation in society. Stivari and Tangili (2020),
in their study with social studies teacher candidates, stated that membership in non-
governmental organizations is not sufficient. They emphasized that this situation contradicts
our culture of benevolence and solidarity.

No significant relationship was found between the level of civil literacy and the
frequency of following the world and Turkish agenda. However, considering the rank averages,
it was observed that as the frequency of following the agenda increased, the level of civil
literacy also increased. In the study conducted by Stvari (2020), it was concluded that self-
efficacy skills increased with the increase in the frequency of following the agenda.

As a result, different factors affecting the civil literacy levels of prospective social
studies teachers were analyzed. It was found that the level of civil literacy of women was
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slightly higher than that of men. It was seen that inénii University was more prominent than
other universities, but this difference was small. When analyzed according to the grade level, it
was observed that the level of civil literacy of third and fourth grade candidates was higher. It
was determined that the level of civil literacy of prospective teachers increased with the
increase in mother’s and father’s education levels. It was found that teacher candidates who
participated in non-governmental organizations had higher levels of civil literacy, but no
relationship was found between the frequency of following the world and Turkish agenda and
the level of civil literacy. These findings constitute an important basis for understanding the
factors affecting the level of civil literacy of social studies teacher candidates and giving more
importance to these issues in education programmes. In line with these results, the following
suggestions are presented.

1. Civil literacy should be taken into consideration in order to teach citizenship
education and active citizen concepts more effectively within the scope of
undergraduate education. It should not be forgotten that increasing the level of
civil literacy will lead to active citizens.

2. Efforts can be made to ensure the active participation of students in following the
agenda of the world and Turkey. Student clubs, interviews, projects and similar
activities can be organized and participation can be ensured. Thus, students can be
provided with different perspectives.

3. For example, teacher candidates can actively participate in the process with
publications such as university newspaper, university magazine under the guidance
of a lecturer. The quality and quantity of student activities within the university
should be increased and participation in these activities should be supported.

4. As aresult of the information in the literature and our study, it is recommended to
provide civil literacy from an early age. Civil literacy does not only address the level
of knowledge but also covers emotional, cultural and social areas, so it can be
taught from an early age by following a path from simple to complex.

5. Candidates who participate in non-governmental organizations have a higher level
of civil literacy. In this direction, it is recommended to create tolerant classroom
environments where different opinions can be expressed with respect. Such
environments can support participation and civil literacy skills.

6. Although this study was designed within the framework of social studies teacher
education, it is recommended to be applied to other teaching fields in the faculty
of education.

7. Student teachers should be encouraged to volunteer for social, cultural, artistic
and personal development. These voluntary activities can be in the form of
supporting non-governmental organizations. It can also be individual participation
in an activity.

8. In the social studies curriculum, civil literacy can be considered within the skills
group. In this context, it is emphasized that comprehensive studies should be
carried out on how civil literacy can be transferred to students as a process of
knowledge, skill development and value acquisition.
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