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Bu arastirmada, yabanci dil hazirlik sinifinda ve birinci sinifta 6grenim goéren 6grencilerin 6grenim
gordikleri iiniversite okul iklimine iliskin algilarinin ne diizeyde oldugunun tespit edilmesi ve bu
6grencilerin okul iklimi algilarina etki eden cesitli demografik degiskenlerin incelenmesi amaglanmistir.
Bunun icin Tunceli ili Munzur Universitesinde 6grenim géren 327 iiniversite dgrencisine 5 dereceli
likert tipinde 6lgcek uygulanmistir. Arastirmada “Universite Okul iklimi Olcegi” ve “Kisisel Bilgi Formu”
veri toplama araci olarak kullanilmistir. Olcegin gecerlik ve giivenirlik analizlerinde SPSS 27.00 ve Lisrel
8.8 programi kullanilmistir. Arastirma kapsaminda, betimsel istatistiklerde frekans ve yiizde analizi, ikili
gruplarda t-testi, ¢oklu gruplarda one-way-anova testi ve gruplar arasi farki tespit etmek i¢in Tukey testi
yapilmistir. Arastirma bulgularina goére katilimcilarin tniversite okul iklimi algilarinin iletisim
boyutunda ytiksek diizeyde iken 6grenme ortami ile okula baglilik boyutlarinda ise orta diizeyde oldugu
saptanmistir. Katilimcilarin tniversite okul iklimine iligkin algilar1 cinsiyet, annenin egitim diizeyi,
babanin egitim diizeyi, sahip olunan kardes sayisi ve ikamet edilen yer degiskenlerine gore anlaml
farklilik gostermekte iken ailenin ortalama gelir seviyesi ve yas degiskeni bakimindan anlaml fark
gostermedigi tespit edilmistir.

Anahtar Kelimeler: Okul iklimi, liniversite, iniversite 6grencileri

Abstract

This study aimed to determine the level of perceptions of students studying in foreign language
preparatory classes and first-year students regarding the university school climate where they study
and to examine various demographic variables that affect these students' perceptions of school climate.
For this purpose, a 5-point Likert-type scale was applied to 327 university students studying at Munzur
University in Tunceli. In the study, “University School Climate Scale” and “Personal Information Form”
were used as data collection tools. SPSS 27.00 and Lisrel 8.8 programs were used in the validity and
reliability analyses of the scale. Within the scope of the research, frequency and percentage analysis, t-
test in paired groups, one-way anova test in multiple groups, and Tukey test were used to determine the
difference between groups. According to the research findings, it was determined that the participants'
perceptions of university school climate were high in the communication dimension and moderate in the
learning environment and school attachment dimensions. While the participants' perceptions of the
university school climate showed significant differences according to the variables of gender, mother's
education level, father's education level, number of siblings, and place of residence, it was found that
there was no significant difference in terms of the family's average income and age.
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GIRIS

Toplumsal gelisime ve liretime katki saglama kapasitesine sahip bir gencligin yetismesinde
liniversiteler biiyiik role sahiptir. Universitelerde 6grenim géren égrencilerin okul iklimine
iliskin algilarinin bu siirecte énemli rol oynayabilecegi ifade edilebilir. Bu nedenle egitimciler,
ogrenciler ve egitim orgutleri icin okul iklimi olgusunun incelenmesinin 6nem arz ettigi
soylenebilir. Universitelerin temel amacglarindan biri st diizeyde egitim saglamaktr.
Ogrencilerine nitelikli ve iist diizeyde bir egitim saglamak isteyen iiniversitelerin okul iklimi
kavramina 6nem vermesi gerektigi ifade edilebilir clinkii yapilan arastirmalar olumlu (pozitif)
okul ikliminde 6grenim goren Ogrencilerin akademik basarilarinin daha ytliksek oldugunu,
ogrencilerin kendilerini daha iyi hissettiklerini ve sosyal iliskilerinin olumlu oldugunu
gostermektedir. Buna ek olarak, okul iklimi ile akademik basari, 6grenci okul terki, 6grenme
ortami, okula baghlik ve iletisim lizerine yapilan ¢alismalar okul ikliminin bir¢ok 6grenim
ciktisi Uizerinde olumlu ve anlamh etkiye sahip oldugunu gostermektedir. Okul iklimi bundan
dolay1 uzun yillardir arastirmacilarin dikkatini ¢eken, halen giiniimiizde arastirilan ve 6nemini
koruyan bir konudur. Olumlu okul ikliminin gorildiigii okullarda, yoneticiler ve 6gretmenler
arasi iliskilerin yapici oldugu, 6gretmenlerin birbirleri ile calismaktan keyif aldigi, 6grencilerin
akademik basarilarini arttirma amacinda olan 6gretmenlerin var oldugu 6grenme ortamlari
gozlemlenirken, olumsuz okul ikliminin goérildiigii okullarda bunlarin tam zitt1 davranis ve
tutumlarin hayat buldugu goriilmektedir. Okul iklimi 6grenci, 6gretmen ve okul sistemi
icerisinde yer alan tiim paydaslarin davranis ve algilarini etkileyen, okul etkililigi basta olmak
tizere bir okulu digerlerinden ayirt eden, okul ile ilgili tim paydaslar ilgilendiren bir konudur
(Aldridge ve Blackstock, 2024; Dang, Nguyen ve Pham, 2024; Hoy ve Miskel, 2010; Konishi,
Wong, Persram, Madriz ve Liu, 2022; Long, Zucca ve Sweeting, 2021; Tomaszewski, Xiang ve
Huang, 2024; Zysberg ve Schwabsky, 2021).

Ogrenim gordiikleri {iniversitelerin olumlu okul iklimine sahip oldugunu algilayan
ogrencilerin, 6grenci-6grenci, 6grenci-akademik personel arasinda saglikli iletisim kurarak,
O0grenme ortamina iliskin olumlu algilar gelistirerek ve okula aidiyet hissederek hem bireysel
hem de toplumsal anlamda iilke gelecegine katki sunmasi beklenen birer birey olarak 6grenim
stirecini etkili bir sekilde tamamlayacaklar1 diisiiniilmektedir. Universiteleri insani iliskilerin
yasam buldugu sosyal sistemler olarak degerlendirdigimizde, 6grencilerine nitelikli bir egitim
ortami sunmak isteyen tiniversitelerin 6ncelikli olarak iletisim olmak iizere, 6grenme ortami
ve okula baghlik gibi konulara 6énem vermesi gerektigi sdylenebilir ciinkii bu konularin
liniversite 6grencilerinin okul iklimi algilar iizerinde etkiye sahip oldugu ifade edilmektedir
(Cayubit, 2022; Rusticus, Pashootan ve Mah, 2023; Terzi, 2015; Zysberg ve Schwabsky, 2021;
Wong, Dosanjh, Jackson, Riinger ve Dudovitz, 2021).

Ogrencilerin akademik gelisiminde ve sosyal iliskilerinde énemli bir rol oynayan okul ikliminin
¢ok boyutlu bir kavram oldugu ve okul ikliminin 6grenci sosyoekonomik diizeyi basta olmak
lizere bircok degisken ile iliskili oldugu bilinmektedir (Berkowitz, 2022; Darling-Hammond ve
DePaoli, 2020; Eugene, 2020; Grazia ve Molinari, 2021; Zysberg ve Schwabsky, 2021). Literatiir
incelendiginde okul iklimine yonelik yapilan ¢alismalarin siklikla ilk ve orta 6gretim diizeyinde
yapildigr (Altuntas, Demirdag ve Ertem, 2020; Sokmez, Cok ve Avci, 2020; Yoluk, 2020)
goriilmektedir. Son yillarda ise arastirmacilar okul iklimi ¢alismalarini ilkégretim ve orta
ogretimden yiiksekdgretim diizeyine kaydirmislardir (Culcuoglu ve Sentiirk, 2021; Mutlu ve
Cetinkaya, 2023; Ozdemir, Cepni ve Incedere, 2020; Sayan ve Tavukcuoglu, 2020).
Yiiksekogretim diizeyinde yapilan bu arastirmalarin ortak noktasi ise tiniversite 6grencilerinin
okul iklimi algilarinin ne diizeyde oldugunun o6lciilmesidir.

Universite okul iklimine yonelik ulusal diizeyde yapilan ¢alismalarin (Culcuoglu ve Sentiirk,
2021; Erarslan, 2018; Mutlu ve Cetinkaya, 2023; Ozdemir vd., 2020; Sayan ve Tavukcuoglu,
2020) cok az olmasi dikkat cekmektedir. Buna ek olarak ¢cok az sayida arastirmada iiniversite
ogrencilerinin okul iklimi algilarina etki eden demografik degiskenler incelenmistir (Akpulat,
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Uziimcii ve Alyakut, 2022; Culcuoglu ve Sentiirk, 2021; Erarslan, 2018). Bu calismalarda da
tiniversite 6grencilerinin okul iklimine etki eden demografik degiskenlerden sadece cinsiyet,
sinif, yas ve bolim tiirii degiskenleri ele alinmistir. Literatiir incelendiginde; cinsiyet, yas,
ailenin egitim diizeyi gibi degiskenlerin 68rencilerin okul iklimine iliskin algilarina etki eden
degiskenler arasinda oldugu arastirmacilar tarafindan ifade edilmektedir (Nishimura vd.,
2020; Rudolf ve Lee, 2023; Toren ve Seginer, 2015). Bu arastirmay1 diger arastirmalardan
farkl kilan ise cinsiyet, sinif ve yas degiskenlerinin yani sira, annenin egitim diizeyi, babanin
egitim dilizeyi, ailenin ortalama geliri, kardes sayis1 ve ikamet edilen yer degiskenlerinin
incelenmesidir. Bu yoniiyle diger arastirmalardan farklilasan bu calismanin literatiire katki
saglayacagl diisiiniilmektedir. Buna ek olarak, bu arastirmamin Munzur Universitesinde
yapilmasinin nedeni ise Munzur Universitesinin 2008 yilinda kurulmus yeni bir kamu
liniversitesi olmasi, lniversiteler arasi siralamada 190 iiniversite igerisinden 110. sirada
olmas1 (URAP, 2024) ve Tirkiye'nin sosyoekonomik gelismislik seviyesi bakimindan iller
siralamasinda alt siralarda yer alan (Sanayi Bakanligi, 2024) Tunceli ilinde yapilmis olmasi, bu
arastirmanin sonraki arastirmalarda iller arasi sosyoekonomik gelismislik diizeyi ve
Universiteler arasi karsilastirma yapilmasi adina okul iklimi arastirmacilarina fayda
saglayacagl diisuniilmektedir. Yine bu arastirma ile literatiirde ilk kez yabanci dil hazirhik
siniffinda 6grenim gormekte olan o6grenciler ile birinci smifta 6grenim goérmekte olan
ogrencilerin okul iklimi algilar1 karsilastirildig: icin alana katki saglayacag diisiiniilmektedir.
Bu bilgiler dogrultusunda, yabanci dil hazirhk smifi 6grencilerinin ve birinci simf
ogrencilerinin 6grenim gordiikleri tniversite okul iklimine iliskin algilarinin ne dizeyde
oldugunun tespit edilmesi ve bu 6grencilerin okul iklimi algilarina etki eden cesitli demografik
degiskenlerin incelenmesinin amaglandigi bu arastirma ile asagidaki sorulara cevap
aranmistir;

1- Katihmailarin okul iklimi algilar1 ne diizeydedir?
2- Katilmcilarin okul iklim algilari;

a) cinsiyet

b) sinif

c) ailenin egitim diizeyi

d) ailenin ortalama geliri

e) kardes sayis1

f) yas

g) ikamet edilen yer degiskenleri bazinda gruplastirildiginda gruplarin goériisleri arasinda
manidar bir farklilik var midir?

3- Katilimcilarin okul iklimi algilari ile alt boyutlar arasindaki korelasyon diizeyi nedir?
Kavramsal Yapi
Okul Iklimi

Bir orgiitiin biitiiniiniin veya alt bolimlerinin niteliklerini belirleyen, orgiite karsi algilanan
duygusal tepkileri gosteren, orgiit icerisindeki tiim paydaslarin davranislarini ve tutumlarini
etkileyen okul iklimi genel olarak bir okulun kisiligi olarak diisiiniilebilir. Okul iklimi
kavraminin incelendigi ¢alismalarda; 6grenci-6gretmen arasindaki etkilesime, okul sistemi
icerisinde yer alan paydaslar arasi iliskilere, okul ve 6grenme ortamina yonelik duygulara,
okuldaki toplam c¢evresel kaliteye ve calisan davranislar1 tizerindeki etkiye vurgu yapildigi
goriilmektedir. Dolayisiyla, birgok arastirmacinin okul iklimini farkli tanimlarla ifade ettigi ve
okul ikliminin arastirildig1 calismalarda genellikle okul sistemi icerisindeki paydaslarin okulu
nasil algiladiklarina ve bireylerin nasil hissettiklerine odaklanildig1 goriilmektedir (Aldridge ve
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Blackstock, 2024; Hoy ve Miskel, 2010; Korkmaz, 2011; Terzi, 2018; Tomaszewski vd., 2024;
Zhou, Padron, Waxman, Baek ve Acosta, 2024).

Okul sistemi icerisinde yer alan tiim paydaslarin sahip olduklar1 bireysel ve kiiltiirel 6zelikleri,
paylastiklar1 inang ve degerleri, 6rgiit icerisindeki sosyal iliskileri ve okulu algilama bigimleri
olmak tizere bir¢cok etmenin okul ikliminin olusmasinda etkiye sahip oldugu arastirmacilar
tarafindan ifade edilmektedir (Berkowitz, Moore, Astor ve Benbenishty, 2017; Konishi vd.,
2022; Rapti, 2013; Simons-Morton ve Crump, 2003). Olumlu okul ikliminin yasandig1 okullarda
ogrencilerin daha yiiksek diizeyde akademik basariya sahip oldugu, 6grencilerin kendilerini
daha iyi hissettikleri ve birbirleri ile calismaktan keyif alan 6greticilerin yer aldigi 6grenme
ortamlarinda 6grenci-6grenci, 6grenci-akademik personel arasinda saglikli iletisimin hayat
buldugu goriilmektedir. Okul iklimi 6grenci ve okul sistemi icerisinde yer alan tiim paydaslarin
algilarini ve davranislarini etkileyen, basta okul etkililigi olmak {izere bir okulu digerlerinden
ayirt eden, okul ile ilgili tiim paydaslar ilgilendiren bir konudur (Hoy ve Miskel, 2010; Konishi
vd., 2022; Tomaszewski vd., 2024).

Okul ikliminin kavramsallastirilmasinda ve 6l¢iilmesinde 6ncii ¢alismalarda bulunan Halpin ve
Croft (1963) gelistirdigi orgiitsel iklim tanimlama anketi ile 6gretmen ve yonetici
davranislarini 6lgmeyi amacglamistir. Okul iklimi ise yalmizca o6gretmen ve yoneticiler
tarafindan olusturulmamaktadir. Ogrenci ve okul sistemi igerisindeki diger bireylerinde okul
ikliminin olusmasinda etkisi vardir. Bu nedenle okul iklimi arastirmacilar1 odak noktasina
ogrenci iliskilerini de almistir (Comer, 2020; Tomaszewski vd., 2024; Wang ve Degol, 2016).
iIkégretim ve orta 6gretim diizeyinde okul iklimini 6lgmeye yonelik bircok élcek gelistirilmistir
(Atik ve Glneri, 2016; Sozer, Yilmaz ve Ayten, 2018). Kendilerine has bir atmosfere sahip olan
Uiniversitelerde 6grenim goren Ulniversite 6grencilerinin okul iklimi algilarin1 6l¢meye yonelik
ise Terzi (2015) tarafindan “Universite 6grencilerine yénelik okul iklimi 6lgegi” gelistirilmistir.
Bu ¢alismada da kullanilan bu 6lgekte okula baglilik, 6grenme ortami ve iletisim olmak iizere
ic boyut yer almaktadir. Bu boyutlar asagida kisaca agiklanmistir;

Okula Baglilik: Okulun bir {iyesi olmanin vermis oldugu mutluluk olarak nitelenen okula
baglhilik kavrami bilissel, duygusal ve davranigsal bircok bileseni blinyesinde barindirmaktadir.
Okula bagliligin akademik basari, psikolojik iyi olus, olumlu 68renci 6gretmen iliskileri gibi
bir¢ok 6grenim ciktisi ile iliskili oldugu bilinmektedir. Arastirmacilar 6grencilerin egitimsel ve
bilissel ¢iktilarini anlamada 6nemli bir yere sahip olmasi nedeni ile uzun yillardir okula baghlik
kavramina dikkat ¢ekmektedir. Literatiir incelendiginde okula baghlk diizeyi yiiksek olan
ogrencilerin, psikolojik olarak kendilerini iyi hissettikleri, yliksek motivasyon algilarina sahip
olduklar1 ve akademik basarilarinin yiiksek oldugu ve devamsizlik yapma, okulu birakma,
kaygi duyma ve yalnizlik duyma oranlarinin diisiik oldugu goriilmektedir (Allen vd., 2021;
Pedler, Willis ve Nieuwoudt, 2022; Terzi, 2015).

Ogrenme Ortami: Universitelerin grencilerine sunmus oldugu 6grenme firsatlar1 olarak
nitelenen 6grenme ortami kavrami, 6grenci motivasyonu, 6grenci derse katilimi, 6égrenme
tatmini, 6grenci duygusal refah1 ve akademik basar ile iligkili bir kavramdir. Bu nedenle,
olumlu okul ikliminin olusturulmasi i¢cin 6grenme ortami biiyiik 6nem tasimaktadir. Glivenli ve
diizenli 6grenme ortaminda 6grenim goren 6grencilerin 6grenim gordiikleri kurumlara yonelik
olumlu algilar gelistirerek okul iklimini olumlu olarak algiladiklar1 séylenebilir. Ogrenme
ortami ile ilgili yapilan ¢alismalar incelendiginde, 6grenme ¢iktilari, 6grenci baghhgi, 6g8retici
kontrolii, 6grenci-6gretmen etkilesimi, 6grenme ve 6gretme faaliyetlerin yasam buldugu yer
gibi konulara vurgu yapildig1 goriilmektedir (Cayubit, 2022; Guo, Yang, Zhang ve Gan, 2022;
Hu, Asistido ve Villanueva, 2021; Kwong ve Davis, 2015; Terzi, 2015; Turan ve Dalkiran, 2023;
Tharani, Husain ve Warwick, 2017).

lletisim: Universite baglaminda inceledigimizde iletisim, 6grenci-6grenci, 6grenci-okul
yonetimi ve 6grenci-akademik personel arasi etkilesim ve iliskileri nitelemektedir ve orgiit ici
bilgi aligverisi ve aktarimi icin 6nemli bir isleve sahip olan iletisim kavraminin hem toplumsal
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hem de bireysel gelisim acisindan 6énemli bir yere sahip oldugu sdylenebilir (Baker, 2003;
Christensen ve Cornelissen, 2013; Terzi, 2015). Literatiir incelendiginde yiiksek diizeyde
iletisim becerisine sahip olan bireylerin, yliksek duygusal ve sosyal zekd diizeyine sahip
oldugu, akademik basarilarinin ve 6z-yeterlik algilarinin yiiksek diizeyde oldugu goriilmektedir
(Arslan, 2019; Bingdl ve Demir, 2011; Kahya ve Ceylan, 2017; Karabulut, 2014). Okul 6rgitii
icerisinde yer alan tim paydaslarin etkilesimleri aracilig ile ortaya cikan iletisim kisaca orgiit
icerisindeki bilgi alisveris siireci olarak ifade edilebilir (Memduhoglu ve Seker, 2011;
Sabuncuoglu ve Giimiis, 2016). Orgiitsel hayatin temelini olusturan iletisim olmadan érgiitlerin
hayatta kalamayacag1 ve amaclarina ulasamayacagi bilinmektedir dolayisiyla okul ikliminin
olusmasinda iletisimin 6nem arz ettigi sdylenebilir (Hoy ve Miskel, 2010). Buna ek olarak
saglikli bir iletisime sahip tniversitelerin temel amaglarina ulasmasinin daha etkin olacagi
diistiniilmektedir (Argon ve Kosterelioglu, 2009; Kacur ve Atak, 2011).

Bu aciklamalar 1s181inda, bu arastirmada iiniversite 6grencilerinin okul iklimi algillarinin ne
diizeyde oldugu arastirilacaktir. Ogrencilerin égrenim gordiikleri iiniversiteye yonelik okul
iklimi algilar1 ne diizeydedir? Ogrencilerin demografik ozellikleri okul ikliminin
aciklanmasinda nasil bir yere sahiptir? sorularina cevap aranacaktir. Buna ek olarak,
ogrencilerin hangi demografik 6zellikleri, 6grencilerin okul iklimi algilar {izerinde artiric1 bir
role sahiptir sorusu bu calismada cevap aranan diger bir problemdir.

YONTEM
Arastirmanin Modeli

Bu arastirma iliskisel tarama modelinde tasarlanmis betimsel bir calismadir. iliskisel tarama
modelleri iki ve/veya daha ¢ok degisken arasindaki birlikte degisimin varligini veya derecesini
tespit etmeyi amagclayan arastirma modelleridir (Karasar, 2007). Bu arastirmada, yabanc dil
hazirlik sinifinda ve birinci sinifta 6grenim goren 6grencilerin 6grenim gordiikleri iiniversite
okul iklimine iligkin algilarinin ne diizeyde oldugunun tespit edilmesi ve s6z konusu bu
ogrencilerin okul iklimi algilarina etki eden cesitli demografik degiskenlerin incelenmesi
amagclanmistir.

Orneklem

Arastirmanin 6rneklemini, Tunceli il merkezinde yer alan Munzur Universitesinde 2023-2024
Ogretim yilinda 0grenim goren ve ol¢iit 6rnekleme yontemi (Buyiikoztiirk, Cakmak, Akgiin,
Karadeniz ve Demirel, 2010) ile belirlenmis 327 6grenci olusturmaktadir. Arastirmaya sadece
birinci sinif ve yabanci dil hazirlik smifi 6grencileri dahil edilmistir. Bunun nedeni ise,
literatiirde tiniversite Ogrenimin ilk yilinda olan o6grencilerin okul iklimi algilarinin
digerlerinden daha yiliksek oldugunu gosteren calismalarin bulunmasidir (Erarslan, 2018;
Ozdemir vd., 2020). Katilimcilara iliskin demografik bilgiler Tablo 1’de sunulmustur.
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Tablo 1. Katimcilarin Demografik Bilgilerine Iliskin Degerler

Degisken Grup N %
Cinsiyet Kadin 226 69,10
Erkek 101 30,90
Sinif Hazirlik Sinifi 107 32,70
1.Smif 220 67,30
Yas 18 25 7,60
19 76 23,20
20 93 28,40
21 64 19,60
22 31 9,50
23 ve Ustl 38 11,70
Annenin Egitim Diizeyi Okuryazar degil 99 30,30
Okuryazar 28 8,60
fIkégretim 106 32,40
Ortadgretim 77 23,50
Lisans 17 5,20
Babanin Egitim Diizeyi Okuryazar degil 19 5,80
Okuryazar 21 6,40
fIkégretim 103 31,50
Orta6gretim 145 44,30
Lisans 32 9,80
Lisansiistii 7 2,10
Ailenin Ortalama Geliri 0-9.999 30 9,20
10.000-19.999 202 61,80
20.000-29.999 55 16,80
30.000-39.999 19 5,80
40.000-49.999 12 3,70
50.000 ve tsti 9 2,70
Kardes Sayisi 1 10 3,10
2 41 12,50
3 50 15,30
4 55 16,80
5 49 15,00
6 ve Usti 122 37,30
{kamet Edilen Yer Yurt 252 77,10
Ev 39 11,90
Diger 36 11,00

Tablo 1 incelendiginde katiimcilarin %30,90'inin erkek, %69,10’'unun kadin oldugu
gorilmektedir. Katilimcilarin %67.30’u yabana dil hazirlik siifinda, %22.70’i birinci sinifta
0grenim gormektedir. Katihmcilarin %88,3't 18-22 yas araliginda iken %11,7’si 23 ve lstl
yastadir. Katilimcilarin %61,80’i 19.999 TL ve alt1 aile ortalama gelirine sahip iken %38,20’si
20.000 TL ve istii aile ortalama gelirine sahiptir. Buna ek olarak, katiimcilarin %62,7’si 5 ve
daha az kardes sayisina sahip iken %37,3’li 6 ve daha fazla kardes sayisina sahiptir.

Veri Toplama Araclari

Arastirma kapsaminda, veri toplama arac olarak “Universite Okul iklimi Olcegi” ve “Kisisel
Bilgi Formu” kullanilmigtir. Olceklere iliskin agiklamalar asagida sunulmustur.

Universite Okul Iklimi Olgegi

Universite ogrencilerinin okul iklimine iliskin alg1 diizeylerini belirlemek amac ile Terzi
(2015) tarafindan gelistirilen 5'li likert tipindeki bu élgek “Okula baghlik”, “Ogrenme Ortami”

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar1 Dergisi
Journal of Interdisciplinary Educational Research 2025; 9(20)281-300 286



Yildirim, H. §. ve Korkmaz, M. /. Hazirhk Sinifinda ve Birinci Simifta Ogrenim Goren Universite Ogrencilerinin Okul iklimi
Algilarinin Incelenmesi

ve “Iletisim” olmak iizere ii¢ boyuttan ve on yedi maddeden olusmaktadir. Olgekten alinan
puanlarin aritmetik ortalamalar1 1.00 - 2.60 (Kapal Iklim), 2.61 - 3.40 (Orta Diizey iklim) ve
3.41 - 5.00 (Acik Iklim) olmak iizere okul iklimini 6grenci goziinden ii¢ tiirde aciklamaktadhr.
Terzi (2015) tarafindan yapilan DFA (Dogrulayici Faktoér Analizi) sonucunda x2/df=2,61, RMSA
.063, CFI .098, GFI .095, NFI .096, AGFI .088, NNFI .097, RFI .095, IFI .098 olarak tespit
edilmistir. Olgegin Cronbach’s Alpha i¢ tutarhlik katsay1 degerleri ise Terzi (2015) tarafindan
O6grenme ortami boyutu icin .81, iletisim boyutu i¢in .86 ve okula baghlik boyutu i¢in .75 olarak
tespit edilmisgtir.

Universite okul iklimi 6lceginin bu calisma kapsaminda kullanilabilmesi icin éncelikle 6lgegi
gelistiren yazardan e-posta araciligl ile izin alinmistir ve bunu takiben bu arastirma igin
E.850196 say1 ve 12.01.2024 tarihli Gazi Universitesi Etik Komisyonu izni alinmustir. izin
stirecinin tamamlanmasinin ardindan 2023-2024 akademik yilinda Munzur Universitesinde
O6grenim goren yabanci dil hazirlik sinift ve birinci sinif 6grencilerine 6lcek ile ilgili gerekli
aciklamalar yapildiktan sonra, goniillii olarak arastirmaya katilmayi kabul eden 327 6grenciye
arastirmaci tarafindan bizzat uygulanmistir. Toplanan veriler arastirmaci tarafindan SPSS
27.00 programina yiiklenmistir ve bu arastirma kapsaminda odlgegin kullanilabilmesi i¢in
gecerlik ve gilivenirlik calismalar1 tekrar yapilmistir. Faktor analizine baslamadan 6nce
sirasiyla KMO ve Bartlett testleri yapilmistir. Olcegin KMO degeri .44 ve Bartlett test sonucu
x2=3615,497 , df=136 p=.00 olarak tespit edilmistir. Acimlayic1 faktor analizi sonucunda
Olgegin orijinal formu ile aynt maddeleri iceren ve eigenvalues bir {lizerinde olan li¢ faktor
altinda toplandig ve ¢ faktoriin 6lcekte acikladigl toplam varyansin ise %61,09 oldugu tespit
edilmistir. Olgegin i¢ tutarhhigim belirlemek amaci ile Cronbach’s Alpha i¢ tutarhlik katsay:
degerleri hesaplanmigtir. Olcegin Cronbach’s Alpha degerlerinin, okula baglilik boyutunda .86,
iletisim boyutunda .89 ve 6grenme ortami boyutunda .89 oldugu tespit edilmistir. Universite
Okul Iklimi Olceginin yap1 gecerligini belirlemek amac ile yapilan dogrulayici faktor analizi
sonucunda uyum indeksi degerleri; x2=365,23, df=116, x2/df=3,14, RMSEA=.08, NFI=.97,
CFI=.98, PGFI=.67 olarak hesaplanmistir ve bu uyum indeksi degerleri 6l¢egin bu arastirma
kapsaminda da gecerli oldugunu ortaya koymaktadir (Kline, 2013).

Kisisel Bilgi Formu

Katilimcilara iliskin, cinsiyet, yas, sinif, babanin egitim diizeyi, annenin egitim diizeyi, ailenin
ortalama geliri, kardes sayisi, ikamet edilen yer gibi demografik degiskenler kisisel bilgi formu
aracilif ile elde edilmistir.

Verilerin Analizi

Arastirma kapsaminda elde edilen verilerin analizinde SPSS 27.00 ve Lisrel 8.80 programi
kullanilmistir. Veri setinin analizlere uygunlugu test etmek amaci ile veri seti 6ncelikle hatals,
eksik ve u¢ degerler bakimindan incelenmistir. Veri setinin normallik varsayimini sagladigini
tespit etmek icin veri seti basiklik (kurtosis) ve carpiklik (skewness) degerleri bakimindan
incelenmistir. Veri setine ait carpiklik ve basiklik degerleri; okula baglilik icin .28 ve -.88,
iletisim icin -.50 ve -.57, 6grenme ortami icin -.14 ve -.75 olarak hesaplanmistir. Verilerin
basiklik ve carpiklik degerlerinin #2 araliginda oldugu goriilmektedir ve bu hali ile verilerin
normallik sartini sagladig1 yani normal dagilim gosterdigi belirlenmistir (Tabachnick, Fidell ve
Ullman, 2013). Arastirma kapsaminda, betimsel istatistiklerde frekans ve yiizde analizi, ikili
gruplarda t-testi, coklu gruplarda one-way-anova testi ve gruplar arasi farki tespit etmek icin
Tukey testi yapilmistir. Gegerlik ve giivenirlik kapsaminda AFA ve DFA analizleri uygulanmis,
Cronbach’s alpha katsayilar1 incelenmis ve ilgili analiz sonuglar1 veri toplama araclar
boliimiinde sunulmustur.
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BULGULAR

Bu boliimde arastirma kapsaminda elde edilen verilerin istatistik analizleri sonucu ulasilan
bulgular verilmistir.

Katilimcilarin iiniversite okul iklimine iliskin puan ortalamalari
Ogrencilerin tiniversite okul iklimine iliskin puan ortalamalari tablo 2’de sunulmustur.

Tablo 2. Ogrencilerin Universite Okul Iklimine iliskin Puan Ortalamalar:

Boyut N Min-Max X Ss iklim Tiirii
Okula baghlik 327 1-5 2,88 1,06 Orta diizey iklim
Iletisim 327 1-5 3,57 1,02 Acik iklim
Ogrenme ortami 327 1-5 3,12 1,04 Orta diizey iklim

Tablo 2’de goriildiigii lizere arastirmaya katilan lniversite 6grencilerinin Universite okul
iklimine iliskin algilar iletisim boyutu icin acik iklim diizeyinde iken okula baglilik ve 6grenme
ortami boyutu icin orta diizey iklim seviyesindedir. Katilimcilarin ortalama puanlari
incelendiginde en diisiik ortalama puanin okula baglilk boyutunda (X=2,88) ve en yiiksek
ortalama puanin iletisim boyutunda (X=3,57) oldugu goriilmektedir.

Katilimcilarin iiniversite okul iklimi algilarinin cinsiyet degiskeni bakimindan
karsilastirilmasi

Tablo 3’te arastirmaya katilan {liniversite 6grencilerinin okul iklimi alg1 diizeylerinin cinsiyet
degiskeni bakimindan karsilastirmak icin yapilan Bagimsiz Gruplar T-Testi sonuclari
verilmistir.

Tablo 3. Universite Ogrencilerinin Universite Okul Iklimi Algilarinin Cinsiyet Degiskeni
Bakimindan Karsilastirilmasi

Kadin Erkek

N=226 N=101
Boyutlar X Ss X Ss t p 12
Okula baghlik 2,68 1,15 3,31 96 4,78 .00* .07
fletisim 3,50 1,00 3,72 1,06 1,81 .70 -
Ogrenme ortami 3,00 97 3,39 1,13 3,00 .00* .03

*p< .05

Tablo 3 incelendiginde 6grencilerin okul iklimi algilarinin cinsiyet degiskeni bakimindan
iletisim boyutunda (t ietisin=1.81, P iletisim=-70) anlamli farklilik gostermedigi, okula baghlik (t
okula bagllllk=4’-78, P okula bag1111k=-00) ve f)gl‘enme ortami (t 6grenme ortam=3.00, P ogrenme ortamlz-oo)
boyutunda ise cinsiyet degiskeni bakimindan anlamh farklihk goésterdigi goriilmektedir.
Katilimcilarin okula baghlik boyutuna iliskin ortalama puanlar1 incelendiginde erkek
ogrencilerin (X=3,31) kadin égrencilere (X=2,68) gore daha yiiksek diizeyde olumlu algiya
sahip olduklar goriilmektedir. Buna ek olarak, 6grenme ortami boyutuna iliskin katilimcilarin
ortalamalari incelendiginde erkek égrencilerin (X=3,39) kadin égrencilere gore (X=3,00) daha
ylksek diizeyde olumlu algiya sahip olduklar1 gériilmektedir. Katilimcilarin iletisim boyutuna
iliskin algilar1 ise cinsiyet degiskenine goére anlamli farklilik goéstermemektedir. Cinsiyet
degiskeninin okula baglilik ve 6grenme ortami tizerinde ne diizeyde etkiye sahip oldugunu
tespit etmek amaci ile Eta-kare degerleri hesaplanmistir. Cinsiyet degiskeninin okula baghlik
tizerinde (.07) “orta” ve 6grenme ortami iizerinde (.03) “kiiciik” etki biiyiikliigiine sahip oldugu
tespit edilmisgtir.
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Katillmcilarin  iiniversite okul iklimi algillarinin sinif degiskeni bakimindan
karsilastiriimasi

Tablo 4’te arastirmaya katilan iiniversite 6grencilerinin okul iklimi alg1 diizeylerinin sinif
degiskeni bakimindan karsilastirmak icin yapilan Bagimsiz Gruplar T-Testi sonuclari
verilmigtir.

Tablo 4. Universite Ogrencilerinin Universite Okul Iklimi Algillarinin Simf Degiskeni
Bakimindan Karsilastirilmasi

Hazirlik Sinifi Birinci Stmif

N=107 N=220

X Ss X Ss t p 12
Okula baghlik 2,66 91 2,98 1,11 2,64 .00* .02
fletisim 3,29 .97 3,70 1,02 3,49 .00* .03
Ogrenme ortami 2,92 94 3,22 1,07 2,43 .01* .01

*p< .05

Tablo 4 incelendiginde 6grencilerin okul iklimi algilarinin sinif degiskeni bakimindan, okula
baglilik (t okulabagink=2.64, P okulabagnik=-00), iletisim (t iletisim=3.49, P iletisim=-00) ve 6grenme ortami
(t sgrenme ortam=2.43, P sgrenme ortam=-01) boyutunda anlaml farklilik gosterdigi goriilmektedir.
Katilimcilarin okula baghlik boyutuna iliskin ortalama puanlar incelendiginde birinci sinifta
6grenim goren ogrencilerin (X=2,98) hazirlik simifinda 6grenim goren dgrencilere (X=2,66)
gore daha yiiksek diizeyde olumlu algiya sahip olduklar1 gériilmektedir. Katilimcilarin iletisim
boyutuna iliskin ortalama puanlar1 incelendiginde birinci sinifta 6grenim goéren 6grencilerin
(X=3,70) hazirhk simifinda 6grenim goren ogrencilere (X=3,29) goére daha yiiksek diizeyde
olumlu algiya sahip olduklari goriilmektedir. Benzer sekilde, birinci sinifta 6grenim goren
ogrencilerin ortalamalari (X=3,22) hazirhk sinifinda 6grenim géren 6grencilere gore (X=2,92)
iletisim boyutunda farklilasmaktadir. Diger bir ifade ile birinci simifta 6grenim goren
ogrencilerin okul iklimine iliskin algilar1 hazirlik sinifinda 6grenim goéren 6grencilere gore tiim
boyutlarda anlamh farklilik gostermektedir. Sinif degiskeninin okula baghlik, iletisim ve
0grenme ortami iizerinde ne diizeyde etkiye sahip oldugunu tespit etmek amaci ile Eta-kare
degerleri hesaplanmistir. Cinsiyet degiskeninin okula baglilik iizerinde (.02) “kiiciik”, iletisim
tizerinde (.03) “kiiciik” ve 6grenme ortami iizerinde (.01) “kiiciik” etki biiytikliigline sahip
oldugu tespit edilmistir.

Katilimcilarin iiniversite okul iklimine iliskin algilarinin annenin egitim diizeyi degiskeni
acgisindan karsilastirilmasi

Tablo 5’te katiimcilarin Universite okul iklimi algillarinin annenin egitim diizeyi degiskeni
bakimindan karsilastirmak icin yapilan tek yonlii varyans analizi sonuclari yer almaktadir.
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Tablo 5. Annenin Egitim Diizeyi Degiskenine Gore Katiimcilarin Universite Okul Iklimi
Algilarina iliskin ANOVA Sonugclar

Boyutlar Egitim Diizeyi N X Ss p Anlamhlik
Okuryazar degil 99 2,69 .95
Okula Baghlik Okuryazar 28 3,07 .89 .07
flkégretim 106 2,93 1,11
Ortadgretim 77 2,85 1,13
Lisans 17 3,41 1,07
Okuryazar degil 99 3,44 1,03
Okuryazar 28 3,86 .84 .18
fletisim lIkégretim 106 3,53 1,02
Ortadgretim 77 3,61 1,02
Lisans 17 3,92 1,14
Okuryazar degil 99 2,83 1,00
Okuryazar 28 3,38 92
Ogrenme Ortami flkégretim 106 3,15 1,03 .00* (Okuryazar degil ve Lisans)
Orta6gretim 77 3,25 1,06
Lisans 17 3,62 1,03
*p< .05

Tablo 5 incelendiginde 6grencilerin okul iklimine iliskin algilarinin annenin egitim diizeyi
degiskeni bakimindan 6grenme ortami boyutunda farklilik gosterdigi goriilmektedir. Homojen
olan grup varyanslar1 arasindaki farklilasmay: belirlemek tizere yapilan Tukey testi sonucu
lisans mezunu olan ve okuryazar olmayan grup arasinda anlamli farklilik tespit edilmistir.
Okuryazar olmayan grubun ortalamasi (X=2,83) iken lisans mezunu olan grubun ortalamasi
(X=3,62) seviyesindedir. Buna gore, katihmcilarin anne egitim diizeyi arttikca 6grenme
ortamina iliskinin algilarinin da arttig1 séylenebilir.

Katilimcilarin iiniversite okul iklimine iliskin algilarinin babanin egitim diizeyi degiskeni
acisindan karsilastirilmasi

Tablo 6’da katilimcilarin tiniversite okul iklimi algilarinin babanin egitim diizeyi degiskeni
bakimindan karsilastirmak icin yapilan One Way Anova test sonuglari yer almaktadir.

Tablo 6. Babanin Egitim Diizeyi Degiskenine Gore Katiimcilarin Universite Okul iklimi Algilarina iliskin
ANOVA Sonuglar

Boyutlar Egitim Diizeyi N X Ss p Anlamhhk
Okuryazar degil 19 2,74 .83
Okuryazar 21 2,58 74
Okula Baglihk flkégretim 103 2,93 1,10 .25
Ortadgretim 145 2,86 1,06
Lisans 32 2,89 1,17
Lisanstisti 7 3,71 1,07
Okuryazar degil 19 3,36 .80
Okuryazar 21 3,50 .99
lletisim {Ikdgretim 103 3,47 1,10 24
Ortadgretim 145 3,64 97
Lisans 32 3,55 1,09
Lisansiistii 7 4,35 .99
Okuryazar degil 19 2,97 93
Okuryazar 21 2,81 90
Ogrenme Ortami fIkdgretim 103 2,98 1,11 03+
Ortadgretim 145 320 1,01 ' (Okuryazar ve
Lisans 32 325 .99 Lisansiisti)
Lisanstisti 7 4,11 92
*p< .05
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Tablo 6 incelendiginde katilimcilarin okul iklim algilarinin babanin egitim diizeyi degiskeni
bakimindan yalnizca 6grenme ortami boyutunda farklilik gosterdigi goriilmektedir. Homojen
olan grup varyanslar1 arasindaki farklilasmay1 belirlemek iizere yapilan Tukey testi sonucu
lisansiistii mezunu grup ve okuryazar grup arasinda anlamli farklilik tespit edilmistir. Grup
ortalamalarina bakildiginda okuryazar grubun ortalamasi (X=2,81) iken lisansiistii mezunu
olan grubun ortalamasi (X=4,11) seviyesindedir. Buna gére, katilimcilarin babasinin egitim
diizeyi arttikca 6grenme ortamina yonelik algilarinin da arttig1 soylenebilir.

Katilimcilarin iiniversite okul iklimine iliskin algilarinin ailenin ortalama gelir diizeyi
degiskeni acisindan karsilastirilmasi

Tablo 7’de arastirmaya katilan tniversite Ogrencilerinin iiniversite okul iklimine iliskin
algilarinin ailenin ortalama gelir diizeyi degiskeni acisindan karsilastirilmasi icin yapilan One
Way Anova test sonuglari yer almaktadir.

Tablo 7. Aile Ortalama Gelir Diizeyi Degiskenine Gére Katilimcilarin Universite Okul Iklimi
Algilarina Iliskin ANOVA Testi Sonuclari

Boyutlar Aylik Ort. Gelir N X Ss p Anlamhilik
0-9.999 30 296 1,11
10.000-19.999 202 2,81 1,06
20.000-29.999 55 3,11 1,03 57
Okula Baghhk 30.000-39.999 19 282 95
40.000-49.999 12 2,78 .99
50.000 ve iistii 9 3,00 1,41
0-9.999 30 347 .97
10.000-19.999 202 3,47 1,04
20.000-29.999 55 387 .89 10
lletisim 30.000-39.999 19 3,55 1,09
40.000-49.999 12 402 .66
50.000 ve iistii 9 3,61 1,41
0-9.999 30 290 1,06
10.000-19.999 202 3,05 1,07
20.000-29.999 55 339 92
Ogrenme Ortam 30.000-39.999 19 326 1,00 22
40.000-49.999 12 337 .68
50.000 ve iistii 9 299 1,21
*p< .05

Tablo 7 incelendiginde katilimcilarin okul iklimine iliskin algilarinin ailenin ortalama gelir
seviyesi bakimindan anlamli farklilik gostermedigi goriilmektedir.

Katilimcilarin iiniversite okul iklimine iliskin algilarinin yas degiskeni ag¢isindan
karsilastirilmasi

Tablo 8'de arastirmaya katilan tniversite Ogrencilerinin iiniversite okul iklimine iliskin
algilarinin yas degiskeni bakimindan karsilastirilmasi igin yapilan One Way Anova test
sonuglar1 yer almaktadir.
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Tablo 8. Yas Degiskenine Goére Katilimcilarin Universite Okul iklimi Algilarina iliskin ANOVA
Sonuglari

o p Anlamhilik

Boyutlar Yas N X Ss
18 25 2,67 97
19 76 2,83 1,09
Okula Baghhk 20 93 2,93 1,06 39
21 64 3,07 1,11
22 31 2,63 1,04
23 ve Usti 38 2,85 95
18 25 3,66 1,14
19 76 3,66 .94
fletisim 20 93 3,38 1,10 .37
21 64 3,71 .90
22 31 3,50 1,06
23 ve listi 38 3,61 1,04
18 25 3,40 1,05
19 76 3,10 1,04
Ogrenme Ortami 20 93 3,06 1,08
21 64 3,27 1,01 40
22 31 3,06 1,07
23 ve Usti 38 2,91 .95
*p< .05

Tablo 8 incelendiginde katilimcilarin okul iklimi algilarinin yas degiskenine gére anlamh
farklilik gostermedigi goriilmektedir.

Katilimcilarin iiniversite okul iklimine iliskin algilarinin kardes sayisi degiskeni a¢isindan
karsilastirilmasi

Tablo 9’da arastirmaya katilan iiniversite 6grencilerinin tliniversite okul iklimi algilarinin
kardes sayis1 degiskeni bakimindan karsilastirmak icin yapilan One Way Anova test sonuclari
yer almaktadir.

Tablo 9. Kardes Sayisi Degiskenine Gére Katihmcilarin Universite Okul iklimi Algilarina iliskin

ANOVA Testi Sonuglari
Boyutlar Kardes Sayis1 N X Ss p Anlamhihk
1 10 2,60 .97
2 41 3,21 1,15
Okula Baghilik 3 50 2,88 1,07 .20
4 55 2,87 1,01
5 49 2,98 1,11
6 ve lsti 122 2,75 1,01
1 10 3,86 .99
2 41 3,78 1,05
fletisim 3 50 3,56 1,14 33
4 55 3,60 .95
5 49 3,67 .90
6 ve Usti 122 3,42 1,03
1 10 3,33 .97
2 41 3,46 1,10
3 50 3,15 1,04 2 - 6ve stl
Ogrenme Ortami 4 5§ 3,06 96 04*
5 49 3,32 1,03
6 ve usti 122 2,92 1,03

*p<.05
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Tablo 9 incelendiginde katilimcilarin okul iklimi algilarinin kardes sayis1 degiskeni bakimindan
O6grenme ortami boyutunda anlamh farklilik gosterdigi goriilmektedir. Homojen olan grup
varyanslar1 arasindaki farklilasmay1 belirlemek tizere yapilan Tukey testi sonucu 2 ile 6 ve listii
kardes sayisina sahip olan gruplar arasinda anlaml farklilik saptanmistir. Grup ortalamalarina
bakildiginda 2 kardese sahip olan grubun ortalamasi (X=3,46) iken 6 ve daha fazla kardese
sahip olan grubun ortalamasi (X=2,92) seviyesindedir. Buna gére, katihmcilarin kardes sayisi
azaldikc¢a 6grenme ortamina iliskin algilarinin arttig1 séylenebilir.

Katilimcilarin iiniversite okul iklimine iliskin algilarinin ikamet edilen yer degiskeni
acisindan karsilastirilmasi

Tablo 10’da katilimcilarin iiniversite okul iklimine yonelik algilarinin ikamet edilen yer
degiskeni bakimindan karsilastirmak icin yapilan One Way Anova test sonuglar1 yer
almaktadir.

Tablo 10. ikamet Edilen Yer Degiskenine Gore Katiimcilarin Universite Okul iklimi Algilarina
iliskin ANOVA Testi Sonuclari

Boyutlar ikamet Edilen Yer N X Ss p Anlamhihik
Yurt 252 291 1,06 31
Okula Baghlik Ev 39 2,90 .99
Diger 36 2,62 1,11
Yurt 252 3,50 1,04 .02*  Yurtve Ev
fletisim Ev 39 3,98 .83
Diger 36 3,64 1,00
Yurt 252 311 1,02 .056
Ogrenim Ortami Ev 39 3,41 1,01
Diger 36 2,84 1,11
*p< .05

Tablo 10 incelendiginde katilimcilarin okul iklimi algilarinin ikamet edilen yer degiskeni
bakimindan sadece iletisim boyutunda anlamh farklhilik gdsterdigi goriilmektedir. Homojen
olan grup varyanslar1 arasindaki farklilasmay: belirlemek iizere yapilan Tukey testi sonucu
yurt ve ev gruplari arasinda anlamli farklilik saptanmistir. Grup ortalamalarina bakildiginda
evde ikamet eden grubun ortalamasi (X=3,98) iken yurtta ikamet eden grubun ortalamasi
(X=3,50) seviyesindedir. Buna gore, yurtta ikamet eden o6grencilerin evde ikamet eden
ogrencilere gore daha yiiksek diizeyde iletisim algisina sahip oldugu ifade edilebilir.

Universite okul iklimi ile alt boyutlari arasindaki korelasyon diizeyi

Tablo 11’de liniversite okul iklimi ile alt boyutlar arasindaki korelasyon diizeyini belirlemek
icin yapilan Pearson Korelasyon test sonuglari yer almaktadir.

Tablo 11. Universite Okul iklimi ile Alt Boyutlar1 Arasindaki Korelasyon Testi Sonuclari

Degiskenler Universite Okul Iklimi fletisim  Ogrenme Ortami  Okula Baglihk
Universite Okul iklimi 1 89** 92%* 85
fletisim 1 T4x* 61%*
Ogrenme Ortami 1 T 2%
Okula Baghlik 1

Universite okul iklimi iletisim, 6grenme ortami ve okula baglilik alt boyutlarindan olusmakta
olup, iiniversite okul iklimi ve alt boyutlar1 arasindaki iliski pearson korelasyon analizi ile
belirlenmistir. Tablo 11’de goriilecegi lizere iiniversite okul iklimi ile iletisim(r=0.89; p<0.01),
0grenme ortami (r=0.92; p<0.01) ve okula baghlik (r=0.85; p<0.01) boyutlar1 arasinda pozitif
ve yliksek diizeyde (gli¢lii) korelasyon saptanmistir. Buna ek olarak, alt boyutlar arasinda ise
okula baglilik ve iletisim arasinda (r=0.61; p<0.01) orta diizeyde korelasyon saptanmistir.
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SONUCLAR ve TARTISMA

Arastirmada, katilmcilarin 6grenim gordtkleri tiniversite okul iklimine iliskin algilarinin ne
diizeyde oldugunun tespit edilmesi ve katiimcilarin okul iklimi algilarina etki eden cesitli
demografik degiskenlerin incelenmesi amaglanmistir. Arastirma sonucunda, 6grencilerin
iletisim boyutuna iliskin algilarinin yiiksek diizeyde oldugu tespit edilmistir. Arastirmaya
katilan Ogrenciler, 6gretim elemanlarinin her zaman iletisime acik oldugunu, bir problem
yasadiklarinda oOgretim elemanlarinin kendilerini dinlemek icin gonillii davraniglar
sergiledigini ve liniversite yonetiminin 6grenci goriislerine deger verdigini ifade etmektedir.
Bu sonug ise istendik bir durumdur ¢iinkii saglikli iletisimin hayat buldugu kurumlarda olumlu
okul ikliminin hiikiim siirdiigli ifade edilebilir. Buna ek olarak, olumlu okul iklimine sahip
okullarda 6grenci basarisinin yliksek oldugu, 6grencilerin psikolojik olarak kendilerini daha iyi
hissettikleri ve gerek ogrenciler gerekse diger personel ile sosyal iliskilerin olumlu oldugu
bilinmektedir (Berkowitz vd., 2017; Konishi vd., 2022; Long vd. 2021). Bu arastirma
kapsaminda 6grencilerin okul iklimi algilari iletisim boyunda agik iklim olarak tespit edilmistir
fakat literatiirde bunun zittini1 gésteren calismalarda bulunmaktadir. Celik, Terzi ve Gliltekin
(2017) yapmis oldugu calismada tiniversite dgrencilerinin okul iklimine yonelik algilarinin
iletisim boyutunda orta diizeyde oldugunu tespit etmistir. Akpulat vd. (2022) ise iiniversite
ogrencilerinin okul iklimi algilarini iletisim boyunda kapali iklim olarak tespit etmistir. Bu
aragtirmanin sonuglarinin literatiirdeki diger arastirmalardan farklilasmasinin nedeni ise
Munzur Universitesinin daha genc, yeni bir {iniversite olmasindan dolay1 6grenci sayisinin az
olmasi ve bundan dolay1 6grenci basina diisen 6gretim elemani sayisinin fazla olmasindan
kaynaklaniyor olabilir. Diger bir ifade ile Munzur Universitesi yeni kurulmusg bir iiniversite
oldugu icin 6grencilerin 6gretim elemanlarina daha kolay ulasabilmekte olduklar1 ve bu
durumunda 6grencilerin okul iklimi algilarina olumlu etki ettigi s6ylenebilir.

Bu arastirma sonucunda, 6grencilerin okula baghlik boyutuna ait iklim algilarinin ise orta
diizeyde oldugu bulunmustur. Yani, 6grencilerin 6grenim gordiikleri liniversiteye yonelik
baghiliklarinin orta diizeyde oldugu soylenebilir. Diger bir ifade ile arastirmaya katilan
ogrencilerin kismen kendilerini okulun bir parcgasi olarak gormekte olduklar1 ve kismen okula
aidiyet hissettikleri soylenebilir. Arastirmanin bu sonucu literatiirdeki diger calismalarla
benzerlik gostermektedir. Celik vd. (2017) yapmis oldugu arastirmada da tniversite
ogrencilerinin okula baghlik boyutuna ait iklim algilarinin orta diizeyde oldugu goérilmektedir.
Yine bu arastirma kapsaminda, 6grencilerin 6grenme ortami boyutuna ait iklim algilarinin orta
diizeyde oldugu bulunmustur. Yani, 6grencilerin 6grenme ortamini kismen olumlu olarak
algilamakta olduklar1 sOylenebilir. Benzer sekilde, Celik ve arkadaslar1 da (2017) arastirma
sonucunda TUniversite Ogrencilerinin 6grenme ortamina iliskin algilarinin orta diizeyde
oldugunu bulmustur. Calismanin bu sonucunun diger calismalarla benzerlik gostermesinin
nedeni ise her iki tiniversitenin de kamu tiniversitesi olmasi nedeni ile 6grencilerine benzer
nitelikte 6grenme imkanlar1 sunmalarindan kaynaklaniyor olabilir.

Katilmcilarin tiniversite okul iklimi algilar cinsiyet degiskeni bakimindan anlamh farklilik
gostermektedir. Hem okula baglilik hem de 6grenme ortami boyutunda erkek 6grencilerin okul
iklimi algilar1 daha yiiksektir. Bunun nedeni ise kadin 6grencilere kiyasla erkek 6grencilerin
karsilastiklar1 sorunlara daha yiiksek diizeyde tolerans gostermelerinden kaynaklaniyor
olabilir. Kadin 68rencilerin okul iklimi alg1 diizeylerinin erkek 6grencilere nazaran daha diisiik
diizeyde olmasi ise dikkat ¢ekici bir sonuctur. Literatiir incelendiginde kadin 6grencilerin okul
iklimine yonelik algi diizeylerinin erkek Odgrencilere nazaran daha ytliksek diizeyde oldugu
arastirmacilar (Jia vd., 2009; S6kmez vd., 2020) tarafindan ifade edilmektedir.

Katilmcilarin {iniversite okul iklimi algilar1 simif degiskeni bakimindan anlamh farklilik
gostermektedir. Birinci sinifta 6grenim 6grencilerin okul iklimi algilarinin yabanci dil hazirlik
sinifinda 6grenim goren 6grencilere kiyasla daha yiiksek diizeyde oldugu bulunmustur. Her iki
grupta iliniversite 6greniminin ilk yilinda olmasina ragmen okul iklimi algilarinin farklilasmasi
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ise dikkat c¢ekmektedir. Yabanci dil hazirlik simniflarinda 6grenim goren o6grenciler, dil
O0gretiminde uygulanan ve Ogrencinin dil seviyesi dogrultusunda aymi 6grenim doénemi
icerisinde birden ¢ok kez sinif degistirmesine sebep olan kur sistemine tabi olduklari i¢in
uyum saglama konusunda sorunlar yasiyor olabilirler. Bu nedenle yabanci dil hazirlik sinifinda
0grenim goren Ogrencilerin okul iklimi algilarinin birinci sinifta 6grenim géren 6grencilere
gore farklilastig1 ifade edilebilir. Literatiir incelendiginde ise yabanci dil hazirlik sinifi ve birinci
sinif 6grencilerinin okul iklimi algilarimi {iniversite diizeyinde karsilastiran herhangi bir
calismaya rastlanmamuistir.

Katilimcilarin tiniversite okul iklimine iliskin algilar1 annenin egitim diizeyi degiskenine gore
sadece 6grenme ortami boyutunda anlamli farklilik géstermektedir. Annesi okuryazar olmayan
ogrenciler ve annesi lisans mezunu olan 6grenciler arasinda anlamh farklilik bulunmustur.
Diger bir ifade ile annesi lisans mezunu olan 6grenciler daha yiiksek olumlu okul iklimi algisina
sahiptir. Bu ise beklendik bir sonuctur ciinkii anne egitim seviyesi yiikseldikce 6grencinin
akademik basarisinin arttigi (Aslan, 2017; Shaheen ve Awan, 2020) ve 6grencinin akademik
basarisinin artmasi durumunda 6grenim gordigl tiniversiteye ve 6grenme ortamina yonelik
olumlu duygu ve disiincelerinin de artmasinin ise beklenen bir durum oldugu ifade edilebilir.

Katilimcilarin tniversite okul iklimine iliskin algilar1 babanin egitim diizeyi degiskenine gore
sadece O6grenme ortami boyutunda anlamh farkhlik géstermektedir. Babasi okuryazar olan
Ogrenciler ve babasi lisansiistii mezunu olan 6grenciler arasinda anlamli farklilik tespit
edilmistir. Diger bir ifade ile babasinin egitim diizeyi lisansiistii olan 6grenciler 6grenim
gordiikleri iiniversitenin 6grenci merkezli bir egitim anlayisina sahip oldugunu, 6grenme icin
yeterli fiziksel donanimin bulundugunu ve 06grenmek istemeleri durumunda 6grenim
gordiikleri Universitede mutlaka bir firsat bulduklarini ifade etmektedirler. Bu sonucg ise
beklendik bir durumdur ¢iinkii babanin egitim diizeyi ile akademik basar1 arasinda anlamli
iliskinin varligi (Chung, Phillips, Jensen ve Lanier, 2020) arastirmacilar tarafindan ifade
edilmektedir. Akademik basarisi yiiksek olan 6grencilerin olumlu okul iklimine yodnelik
algilarinin yiiksek olmasinin ise beklenen bir durum oldugu séylenebilir.

Katilimcilarin okul iklimine iliskin algilar ailenin ortalama gelir seviyesi bakimindan anlamh
farklihk gostermemektedir. Bunun nedeninin ise katilimcilarin biiyiik bir ¢ogunlugunun alt
diizey gelir grubunda toplanmasindan kaynaklaniyor olabilecegi soylenebilir. Literatiir
incelendiginde ise ailenin ortalama gelir diizeyi ve okul iklimi algisi arasinda anlaml iligki
(Dogan, 2012; Hopson ve Lee, 2011; Kiismez ve Yesilkayali, 2020) oldugunu belirten
arastirmalar mevcuttur.

Katilimcilarin okul iklimine iliskin algilar1 kardes sayis1 degiskenine gore yalnizca 6grenme
ortami boyutunda anlaml farkhilik gostermektedir. iki kardese sahip olan égrenciler ile alt1 ve
daha fazla kardese sahip olan 6grenciler arasinda anlamh farklhilik tespit edilmistir. Yani, iki
kardese sahip olan 6grenciler alti ve daha ¢ok kardes sayisina sahip olan 6g8rencilere kiyasla
daha yiiksek diizeyde olumlu okul iklimi algisina sahiptir. Diger bir ifade ile sahip olunan
kardes sayisi azaldikca okul iklimine yonelik alginin ytikseldigi ifade edilebilir. Aile icindeki
birey sayisi arttikca ailenin geliri bu dogrultuda bireyler arasinda béliinmektedir. Bu nedenle
kardes sayis1 arttikea kisi basina diisen gelirinde dustigii diisiiniildiigiinde, az sayida kardese
sahip olan 6grencilerin fiziksel imkanlara erisiminin daha fazla olmasi sebebiyle 6grenme
ortamlarini daha olumlu algiladiklari ifade edilebilir.

Katilimcilarin okul iklimine iliskin algilar1 ikamet edilen yer degiskenine gore yalnizca iletisim
boyutunda anlamli farklilik gdstermektedir. Yurtta ikamet eden 6grenciler ile evde ikamet
eden Ogrenciler arasinda anlamh farlilik tespit edilmistir. Yani, yurtta kalan 6grencilerin okul
iklimi algilar1 iletisim boyutuna farklilagsmaktadir. Diger bir ifade ile yurtta ikamet eden
ogrencilerin okul iklimine yonelik algilarinin iletisim boyutunda arttig1 s6ylenebilir. Bunun ise
beklendik bir durum oldugu ifade edilebilir ¢ciinki yurtlarda bir arada yasayan 6grenciler evde
kalan 6grencilere gore daha fazla birlikte zaman gecirmektedirler ve bu etkilesim dolayisiyla
ogrencilerin iletisim konusunda daha olumlu tutumlar gelistirmis olabilecekleri s6ylenebilir.
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Arastirma sonuclar1 iniversite okul iklimi ile 6grenme ortami, iletisim ve okula baglilik
boyutlar1 arasinda pozitif ve yiliksek diizeyde korelasyon oldugunu gostermektedir. Diger bir
ifade ile 6grencilerin okul iklimi algilarinin olusmasinda basta 6grenme ortami olmak tizere
sirasiyla iletisim ve okula baghligin biiyiik role sahip oldugu ifade edilebilir. Ogrenme
ortaminin olumlu olarak algilanmasi 6grenci ve akademik personel arasinda daha rahat, daha
giiclii iletisim kurulmasini sagladigi icin 6grenme ortamini olumlu olarak algilayan 6grencilerin
iletisim algilarinin olumlu yoénde artug ifade edilebilir. Ogrenciler ve akademik personel
arasinda kurulan iletisimin giiclii olmast durumunda ise giicli 68renme ortamlarinin
varligindan so6z edilebilir. Benzer sekilde 6grenim gordiikleri ortamlari olumlu algilayan
ogrencilerin okula baghliklarinin arttigi s6ylenebilir. Dolayisiyla iiniversite 6grencilerinin okul
iklimi algilarinin olusmasinda 6grenme ortamy, iletisim ve okula baglhiligin biiyiik rol oynadigi
ifade edilebilir.

Sonug¢ olarak, yabanci dil hazirlik sinifinda ve birinci sinifta 6grenim goéren 6grencilerin,
6grenim gormiis olduklari iiniversiteye yonelik okul iklimi algilarinin arastirildigi bu arastirma
sonucunda katilimcilarin tiniversite okul iklimi algilarinin iletisim boyutunda yiiksek diizeyde
iken 6grenme ortami ile okula baghlik boyutlarinda ise orta diizeyde oldugu belirlenmistir.
Buna ek olarak, katilimcilarin iiniversite okul iklimine iliskin algilarinin cinsiyet, sinif, annenin
egitim diizeyi, babanin egitim diizeyi, sahip olunan kardes sayisi ve ikamet edilen yer
degiskenlerine gore anlamli farklilik gosterdigi bulunmustur. Arastirma sonucunda elde edilen
bilgiler dogrultusunda arastirmacilara ve yoneticilere yonelik 6neriler asagida sunulmustur.

Arastirma sonuglari, 6grencilerin tiniversite okul iklimine iliskin algilarinin okula baghlk ve
6grenme ortamu boyutlarinda orta diizeyde oldugunu gostermektedir. Ogrencilerin okula
baglilik yani aidiyetlerini arttirmak icin {niversite yonetimleri tarafindan 6grencilerin
aidiyetlerine etki eden faktorlerin tespit edilmesi adina ¢alismalar yapilabilir. Bu ¢alismalar
sonucunda elde edilen bilgiler dogrultusunda o6grencilere rehberlik hizmeti sunulabilir.
Ogrencilerin 6grenim gordiikleri 6grenme ortamina yonelik algilarinin arttirilmasi icin ise
O0grenme ortamina yonelik 6grenci algilarini diisiiren faktorlerin tespit edilmesi adina
ogrencilerin bagh olduklar1 bdliim ya da program yoneticileri tarafindan daha kapsamh
calismalar yapilabilir. Annenin egitim diizeyi, babanin egitim diizeyi ve sahip olunan kardes
sayisi degiskenleri ile 6grencinin 6grenme ortamina iligkin algilar1 arasinda iliski oldugu icin,
annesinin ve babasinin egitim diizeyi disiik olan 6grencilere ve kardes sayisi ¢ok olan
ogrencilere yonelik iiniversite yonetimleri tarafindan séz konusu Ogrencilerin 6grenme
ortamina iliskin olumlu algilarini arttirmak icin rehberlik hizmetleri sunulabilir.

Arastirma sonuclari, ayni iniversitenin 0grencisi olunmasina ragmen farkli birimlerde
0grenim goren dgrencilerin okul iklimi algilarinin farklilastigini géstermektedir. Bunun altinda
yatan nedenleri tespit etmek i¢in diger arastirmacilar tarafindan farkli evren ve érneklemde
calismalar yapilabilir. Bu arastirmada hazirlik sinifinda ve birinci sinifta 6grenim goren
ogrenciler Ornekleme alinmistir. Bu drnekleme ek olarak iist siniflarda 6grenim goéren
ogrencilerde yapilacak arastirmalara dahil edilebilir. Sosyoekonomik diizeyi daha yiiksek olan
illerde bulunan iiniversitelerde 6grenim goren Ogrencilerin okul iklimi algilarina yoénelik
arastirmalar yapilarak liniversiteler ve iller arasi karsilastirmalar yapilabilir. Yiiksek6gretim
diizeyinde okul iklimi arastirmalari oldukg¢a sinirhidir. Bu boslugu kapatmak ve ytliksek6gretim
kurumlarinin daha nitelikli ve etkili bir egitim sunmasini saglamak adina farkli tiniversitelerde
0grenim goren 6grencilerin okul iklimi algilarina etki eden degiskenleri tespit etmek icin nitel
arastirmalar yapilabilir. Bu aragtirmanin sonuglari, Tunceli il merkezinde bulunan Munzur
Universitesinde 6grenim goren ogrencilerin goriisleriyle simirh oldugu icin tiim iiniversite
ogrencilerine genellenemez.
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Abstract

This study aimed to determine the level of perceptions of students studying in foreign language
preparatory classes and first-year students regarding the university school climate where they study and
to examine various demographic variables that affect these students' perceptions of school climate. For
this purpose, a 5-point Likert-type scale was applied to 327 university students studying at Munzur
University in Tunceli. In the study, “University School Climate Scale” and “Personal Information Form”
were used as data collection tools. SPSS 27.00 and Lisrel 8.8 programs were used in the validity and
reliability analyses of the scale. Within the scope of the research, frequency and percentage analysis, t-test
in paired groups, one-way anova test in multiple groups, and Tukey test were used to determine the
difference between groups. According to the research findings, it was determined that the participants'
perceptions of university school climate were high in the communication dimension and moderate in the
learning environment and school attachment dimensions. While the participants' perceptions of the
university school climate showed significant differences according to the variables of gender, mother's
education level, father's education level, number of siblings, and place of residence, it was found that there
was no significant difference in terms of the family's average income and age.

Keywords: School climate, university, university students
INTRODUCTION

Universities play a major role in raising a youth that has the capacity to contribute to social
development and production. It can be stated that the perceptions of students studying at
universities regarding school climate can play an important role in this process. Therefore, it can
be said that examining the concept of school climate is important for educators, students, and
educational organizations. One of the main goals of universities is to provide high-level
education. It can be stated that universities that want to provide their students with a qualified
and high-level education should give importance to the concept of school climate because
studies show that students studying in a positive school climate have higher academic
achievement, students feel better about themselves, and their social relationships are positive.
In addition, studies conducted on school climate and academic achievement, student dropout,
learning environment, school commitment, and communication show that school climate has a
positive and significant effect on many learning outcomes. Therefore, school climate is a subject
that has attracted the attention of researchers for many years, is still being researched today,
and maintains its importance. In schools with a positive school climate, learning environments
are observed where relationships between administrators and teachers are constructive,
teachers enjoy working with each other, and teachers aim to increase students' academic
success, while in schools with a negative school climate, the exact opposite behaviors and
attitudes occur. School climate is an issue that affects the behaviors and perceptions of students,
teachers, and all stakeholders in the school system, distinguishes a school from others, especially
school effectiveness, and concerns all stakeholders related to the school (Aldridge & Blackstock,
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2024; Dang, Nguyen & Pham, 2024; Hoy & Miskel, 2010; Konishi, Wong, Persram, Madriz & Liu,
2022; Long, Zucca & Sweeting, 2021; Tomaszewski, Xiang & Huang, 2024; Zysberg & Schwabsky,
2021).

It is thought that students who perceive that the universities they study at have a positive school
climate will effectively complete the learning process as individuals who are expected to
contribute to the future of the country both individually and socially by establishing healthy
communication between students, and student-academic staff, developing positive perceptions
about the learning environment, and feeling a sense of belonging to the school. When we
consider universities as social systems where human relations come to life, it can be said that
universities that want to offer their students a quality educational environment should give
priority to issues such as communication, learning environment, and commitment to the school,
because it is stated that these issues have an impact on university students' perceptions of
school climate (Cayubit, 2022; Rusticus, Pashootan & Mah, 2023; Terzi, 2015; Zysberg &
Schwabsky, 2021; Wong, Dosanjh, Jackson, Riinger & Dudovitz, 2021).

It is known that school climate, which plays an important role in the academic development and
social relations of students, is a multidimensional concept and that school climate is related to
many variables, especially the socioeconomic level of students (Berkowitz, 2022; Darling-
Hammond & DePaoli, 2020; Eugene, 2020; Grazia & Molinari, 2021; Zysberg & Schwabsky,
2021). When the literature is examined, it is seen that studies on school climate are often
conducted at the primary and secondary education level (Altuntas, Demirdag & Ertem, 2020;
Sokmez, Cok & Avci, 2020; Yoluk, 2020). In recent years, researchers have shifted school climate
studies from primary and secondary education to higher education level (Culcuoglu & Sentiirk,
2021; Mutlu & Cetinkaya, 2023; Ozdemir, Cepni & incedere, 2020; Sayan & Tavukcuoglu, 2020).
The common point of these studies conducted at the higher education level is to measure the
level of university students' perception of school climate.

It is noteworthy that there are very few national studies on university school climate (Culcuoglu
& Sentiirk, 2021; Erarslan, 2018; Mutlu & Cetinkaya, 2023; Ozdemir et al,, 2020; Sayan &
Tavukcuoglu, 2020). In addition, few studies have examined the demographic variables that
affect university students' perceptions of school climate (Akpulat, Uziimcii & Alyakut, 2022;
Culcuoglu & Sentirk, 2021; Erarslan, 2018). In these studies, only gender, grade, age and
department type were addressed among the demographic variables that affect the school
climate of university students. When the literature is examined; It is stated by researchers that
variables such as gender, age, and family education level are among the variables that affect
students' perceptions of school climate (Nishimura et al, 2020; Rudolf & Lee, 2023; Toren &
Seginer, 2015). What makes this research different from other studies is that, in addition to
gender, class and age variables, the mother's education level, father's education level, family
average income, number of siblings and place of residence variables are examined. It is thought
that this study, which differs from other studies in this respect, will contribute to the literature.
In addition, the reason why this research was conducted at Munzur University is that Munzur
University is a new public university established in 2008, is ranked 110th out of 190 universities
in the inter-university ranking (URAP, 2024) and is conducted in Tunceli, a province that is at
the bottom of the province ranking in terms of socioeconomic development level of Turkey
(Sanayi Bakanligi, 2024). It is thought that this research will benefit school climate researchers
in terms of making comparisons between the socioeconomic development level and universities
in future studies. Again, it is thought that this research will contribute to the field since the
school climate perceptions of students studying in the foreign language preparatory class and
students studying in the first grade are compared for the first time in the literature. In line with
this information, this research aimed to determine the level of perception of foreign language
preparatory class students and first-year students regarding the university school climate in
which they study and to examine various demographic variables affecting these students'
perceptions of school climate, and to seek answers to the following questions;
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1- What is the level of perception of the school climate of the participants??
2- Do participants' perceptions of school climate differ according to these variables;
a) gender
b) class
c) family education level
d) family average income

e) number of siblings

f) age
g) place of residence.

3- What is the correlation level between the participants' perceptions of school climate and
its sub-dimensions??

School Climate

School climate, which determines the qualities of an organization as a whole or its subsections,
shows the perceived emotional reactions towards the organization, and affects the behaviors
and attitudes of all stakeholders within the organization, can generally be considered as the
personality of a school. In studies examining the concept of school climate, it is seen that
emphasis is placed on the interaction between students and teachers, the relationships between
stakeholders within the school system, the emotions towards the school and learning
environment, the total environmental quality in the school, and the effect on employee behavior.
Therefore, it is seen that many researchers express school climate with different definitions, and
in studies investigating school climate, the focus is generally on how stakeholders within the
school system perceive the school and how individuals feel (Aldridge & Blackstock, 2024; Hoy &
Miskel, 2010; Korkmaz, 2011; Terzi, 2018; Tomaszewski et al.,, 2024; Zhou, Padrén, Waxman,
Baek & Acosta, 2024).

Researchers state that many factors, including the individual and cultural characteristics of all
stakeholders within the school system, their shared beliefs and values, social relations within
the organization, and the way they perceive the school, have an impact on the formation of the
school climate (Berkowitz, Moore, Astor & Benbenishty, 2017; Konishi et al., 2022; Rapti, 2013;
Simons-Morton & Crump, 2003). It is observed that in schools where a positive school climate is
experienced, students have higher levels of academic success, students feel better about
themselves, and healthy communication between students and student-academic staff occurs in
learning environments where teachers enjoy working with each other. School climate is an issue
that affects the perceptions and behaviors of students and all stakeholders within the school
system, distinguishes a school from others, especially school effectiveness, and concerns all
stakeholders related to the school (Hoy & Miskel, 2010; Konishi et al., 2022; Tomaszewski et al.,
2024).

Halpin and Croft (1963), who made pioneering studies in the conceptualization and
measurement of school climate, aimed to measure the behaviors of teachers and administrators
with the Organizational Climate Definition Questionnaire they developed. School climate is not
only created by teachers and administrators. Students and other individuals within the school
system also have an impact on the formation of school climate. For this reason, school climate
researchers have also focused on student relations (Comer, 2020; Tomaszewski et al., 2024;
Wang & Degol, 2016). Lots of questionnaire have been developed to measure school climate at
the primary and secondary education level (Atik & Gilineri, 2016; Sozer, Yilmaz & Ayten, 2018).
The “School climate scale for university students” was developed by Terzi (2015) in order to
measure the school climate perceptions of university students studying at universities with their
own unique atmosphere. This scale, which was also used in this study, has three dimensions:
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commitment to school, learning environment, and communication. These dimensions are briefly
explained below;

School Attachment: The concept of school attachment, which is defined as the happiness of being
a member of the school, includes many cognitive, emotional and behavioral components. It is
known that school attachment is associated with many learning outcomes such as academic
success, psychological well-being, and positive student-teacher relationships. Researchers have
been drawing attention to the concept of school attachment for many years because it has an
important place in understanding the educational and cognitive outcomes of students. When the
literature is examined, it is seen that students with a high level of school attachment feel
psychologically good, have high perceptions of motivation, have high academic success, and have
low rates of absenteeism, dropping out of school, anxiety and loneliness (Allen et al., 2021;
Pedler, Willis & Nieuwoudt, 2022; Terzi, 2015).

Learning Environment: The concept of learning environment, which is defined as the learning
opportunities that universities offer to their students, is a concept associated with student
motivation, student participation in class, learning satisfaction, students’ emotional well-being
and academic success. For this reason, the learning environment is of great importance for the
creation of a positive school climate. It can be said that students who study in a safe and orderly
learning environment develop positive perceptions towards the institutions they study and
perceive the school climate positively. When the studies on the learning environment are
examined, it is seen that emphasis is placed on issues such as learning outcomes, student
engagement, instructor control, student-teacher interaction, and the place where learning and
teaching activities occur (Cayubit, 2022; Guo, Yang, Zhang & Gan, 2022; Hu, Asistido &
Villanueva, 2021; Kwong & Davis, 2015; Terzi, 2015; Turan & Dalkiran, 2023; Tharani, Husain &
Warwick, 2017).

Communication: When examined in the context of the university, communication characterizes
the interactions and relationships between students-students, students-school administration
and students-academic staff, and it can be said that the concept of communication, which has an
important function for the exchange and transfer of information within the organization, has an
important place in terms of both social and individual development (Baker, 2003; Christensen
and Cornelissen, 2013; Terzi, 2015). When the literature is examined, it is seen that individuals
with high levels of communication skills have high levels of emotional and social intelligence,
and their academic success and self-efficacy perceptions are high (Arslan, 2019; Bingdl & Demir,
2011; Kahya & Ceylan, 2017; Karabulut, 2014). Communication, which occurs through the
interactions of all stakeholders within the school organization, can be briefly expressed as the
information exchange process within the organization (Memduhoglu & Seker, 2011;
Sabuncuoglu & Glimiis, 2016). It is known that organizations cannot survive and achieve their
goals without communication, which forms the basis of organizational life, and therefore it can
be said that communication is important in the formation of school climate (Hoy & Miskel,
2010). In addition, it is thought that universities with healthy communication will be more
effective in achieving their basic goals (Argon & Kosterelioglu, 2009; Kacur & Atak, 2011).

This study will investigate the level of university students' perceptions of school climate. What is
the level of students' perceptions of school climate towards the university they study at? What
place do students' demographic characteristics play in explaining school climate? The questions
will be answered. In addition, the question of which demographic characteristics of students
have an increasing role on students' perceptions of school climate is another problem that is
sought to be answered in this study.

METHOD
Research Model

This research is a descriptive study designed in the relational screening model. Relational
screening models are research models that aim to determine the existence or degree of co-
variation between two and/or more variables (Karasar, 2007). In this research, it was aimed to
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determine the level of perceptions of students studying in foreign language preparatory class
and first year regarding the university school climate where they study and to examine various
demographic variables that affect the perceptions of these students about the school climate.

Study Group

The sample of the study consists of 327 students studying at Munzur University in the city
center of Tunceli in the 2023-2024 academic year and determined using the criterion sampling
method (Biiylikoztiirk, Cakmak, Akgiin, Karadeniz & Demirel, 2010). Only first-year and foreign
language preparatory class students were included in the study. The reason for this is that there
are studies in the literature showing that students in the first year of university education have
higher perceptions of school climate than others (Erarslan, 2018; Ozdemir et al, 2020).
Demographic information about the participants is presented in Table 1.

Table 1. Demographic information of the participants

Variable Group N %
Gender Woman 226 69,10
Man 101 30,90
Grade Preparatory Class 107 32,70
1st Class 220 67,30
Age 18 25 7,60
19 76 23,20
20 93 28,40
21 64 19,60
22 31 9,50
23 and more 38 11,70
Mother’s Education Level Illiterate 99 30,30
Literate 28 8,60
Primary Education 106 32,40
Secondary Education 77 23,50
Undergraduate 17 5,20
Father’s Education Level Illiterate 19 5,80
Literate 21 6,40
Primary Education 103 31,50
Secondary Education 145 44,30
Undergraduate 32 9,80
Postgraduate 7 2,10
Family Average Income 0-9.999 TL 30 9,20
10.000-19.999 TL 202 61,80
20.000-29.999 TL 55 16,80
30.000-39.999 TL 19 5,80
40.000-49.999 TL 12 3,70
50.000 TL and more 9 2,70
Number of Siblings 1 10 3,10
2 41 12,50
3 50 15,30
4 55 16,80
5 49 15,00
6 and more 122 37,30
Place of Residence Dormitory 252 77,10
Home 39 11,90
Other 36 11,00

Table 1 shows that 30.90% of women are male and 69.10% are female. 67.30% of the
participants are in a foreign language preparatory class and 22.70% are in the first grade. 88.3%
of the participants are between the ages of 18-22, while 11.7% are 23 and over. 61.80% of the
participants have an average family income of 19,999 TL and below, while 38.20% have an
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average family income of 20,000 TL and above. In addition, 62.7% have 5 or fewer siblings,
while 37.3% have 6 or more siblings.

Data Collection Tools

Within the scope of the research, the "University School Climate Scale" and the "Personal
Information Form" were used as data collection tools. Explanations regarding the scales are
presented below.

University School Climate Scale

University School Climate Scale is a 5-point Likert-type scale, developed by Terzi (2015) to
determine the perception levels of university students regarding school climate. The scale
consists of three dimensions, “School Commitment”, “Learning Environment” and
“Communication”, and seventeen items. The arithmetic means of the scores obtained from the
scale explain the school climate from the perspective of the students in three types, 1.00 - 2.60
(Closed School Climate), 2.61 - 3.40 (Medium School Climate) and 3.41 - 5.00 (Open School
Climate). As a result of the CFA (Confirmatory Factor Analysis) conducted by Terzi (2015),
x2/df=2.61, RMSA .063, CFI .098, GFI .095, NFI .096, AGFI .088, NNFI .097, RFI .095, IFI .098
were found. Cronbach's Alpha internal consistency coefficient values of the scale were found by
Terzi (2015) as .81 for the learning environment dimension, .86 for the communication
dimension and .75 for the school commitment dimension.

In order to use the university school climate scale within the scope of this study, first of all,
permission was obtained from the author who developed the scale via e-mail, and subsequently,
permission was obtained from the Gazi University Ethics Commission for this research with the
number E.850196 and dated 12.01.2024. After the permission process was completed, the
necessary explanations about the scale were made to the foreign language preparatory class and
first-year students studying at Munzur University in the 2023-2024 academic year, and then it
was personally applied by the researcher to 327 students who agreed to participate in the
research voluntarily. The collected data were uploaded to the SPSS 27.00 program by the
researcher, and validity and reliability studies were re-conducted in order to use the scale
within the scope of this research. Before starting the factor analysis, KMO and Bartlett tests were
performed, respectively. The KMO value of the scale was .44 and the Bartlett test result was
determined as x2=3615.497, df=136, p=.00. As a result of the exploratory factor analysis, it was
found that the scale contained the same items as the original form and was gathered under three
factors with eigenvalues over one, and the total variance explained by the three factors in the
scale was 61.09%. Cronbach's Alpha internal consistency coefficient values were calculated in
order to determine the internal consistency of the scale. It was found that the Cronbach's Alpha
values of the scale were .86 for school commitment dimension, .89 for communication
dimension, and .89 for learning environment dimension. As a result of the confirmatory factor
analysis conducted in order to determine the construct validity of the University School Climate
Scale, the fit index values were calculated as; x2=365.23, df=116, x2/df=3.14, RMSEA=.08,
NFI=.97, CFI=.98, PGFI=.67, and these fit index values reveal that the scale is also valid within the
scope of this research (Kline, 2013).

Personel Information Form

Demographic variables such as gender, age, class, father's education level, mother's education
level, average family income, number of siblings, and place of residence were obtained from the
participants through a personal information form.

Analysis of Data

SPSS 27.00 and Lisrel 8.80 programs were used in the analysis of the data obtained within the
scope of the research. In order to test the suitability of the data set for the analyses, the data set
was first examined in terms of erroneous, missing and extreme values. In order to determine
that the data set provided the assumption of normality, the data set was examined in terms of
kurtosis and skewness values. The skewness and kurtosis values of the data set were calculated
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as .28 and -.88 for school commitment, -.50 and -.57 for communication, and -.14 and -.75 for
learning environment. It was seen that the kurtosis and skewness values of the data were within
the range of +2 and thus it was determined that the data provided the condition of normality, i.e.
showed a normal distribution (Tabachnick, Fidell & Ullman, 2013). Within the scope of the
research, frequency and percentage analysis were performed in descriptive statistics, t-test in
paired groups, one-way anova test in multiple groups and Tukey test was performed to
determine the difference between groups. Within the scope of validity and reliability, EFA and
CFA analyses were applied, Cronbach's alpha coefficients were examined and the relevant
analysis results were presented in the data collection tools section.

FINDINGS

In this section, the findings of the statistical analysis of the data obtained within the scope of the
research are given.

Participants’ average scores of university school climate
The students' average scores of the university school climate are presented in Table 2.

Table 2. Average Scores of Students Regarding University School Climate

Subscales N Min-Max X Sd Climate Type

School commitment 327 1-5 2,88 1,06 Medium school
climate

Communication 327 1-5 3,57 1,02 Open school climate

Learning environment 327 1-5 3,12 1,04 Medium school
climate

As seen in Table 2, the perceptions of the university students participating in the study
regarding the university school climate are at an open climate level for the communication
dimension, while they are at a medium climate level for the school commitment and learning
environment dimension. When the average scores of the participants are examined, it is seen
that the lowest average score is in the school commitment dimension (X=2.88) and the highest
average score is in the communication dimension (X=3.57).

Comparison of participants’ perceptions of university school climate in terms of gender
variable

Table 3 shows the results of the Independent Groups T-Test conducted to compare the school
climate perception levels of the university students participating in the study in terms of gender
variable.

Table 3. Comparison of University Students' Perceptions of University School Climate in Terms
of Gender Variable

Woman Man

N=226 N=101
Subscales X Sd X Sd t p n2
School commitment 2,68 1,15 3,31 96 4,78 .00* .07
Communication 3,50 1,00 3,72 1,06 1,81 .70 -
Learning environment 3,00 97 3,39 1,13 3,00 .00* .03

*p< .05

When the Table 3 is examined, it is seen that the students' perceptions of school climate do not
show a significant difference in terms of gender variable in the communication dimension (t
communication = 1.81, P communication = .70), but there are significant differences in terms of gender
variable in the dimensions of school commitment (t school commitment = 4.78, P school commitment = -00)
and learning environment (t iearning environment = 3.00, P learning environment = -00). When the average
scores of the participants regarding the school commitment dimension are examined, it is seen
that male students (X = 3.31) have a higher level of positive perception than female students (X =
2.68). In addition, when the averages of the participants regarding the learning environment
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dimension are examined, it is seen that male students (X = 3.39) have a higher level of positive
perception than female students (X = 3.00). The perceptions of the participants regarding the
communication dimension do not show a significant difference in terms of gender variable. Eta-
squared values were calculated in order to determine the effect size of the gender variable on
school commitment and learning environment. The gender variable was found to have a
“medium” effect size on school commitment (.07) and a “small” effect size on the learning
environment (.03).

Comparison of participants' perceptions of university school climate in terms of class
variable

Table 4 shows the results of the Independent Groups T-Test conducted to compare the school
climate perception levels of the university students participating in the study in terms of the
class variable.

Table 4. Comparison of University Students' Perceptions of University School Climate in Terms
of Class Variable

Prepatory Class First Class

N=107 N=220

X sd X sd t p 12
School commitment 2,66 91 2,98 1,11 2,64 .00* .02
Communication 3,29 .97 3,70 1,02 3,49 .00* .03
Learning environment 2,92 94 3,22 1,07 2,43 .01* .01

*p< .05

When the Table 4 is examined, it is seen that the students' perceptions of school climate show
significant differences in terms of the grade variable in the dimensions of school commitment (t
school commitment = 2.64, P school commitment = 00), communication (t communication = 3.49, P communication = 00)
and learning environment (t iearning environment = 2.43, P learning environment = -01). When the average
scores of the participants regarding the dimension of school commitment are examined, it is
seen that the students studying in the first class (X = 2.98) have a higher level of positive
perception than the students studying in the preparatory class (X = 2.66). When the average
scores of the participants regarding the dimension of communication are examined, it is seen
that the students studying in the first class (X = 3.70) have a higher level of positive perception
than the students studying in the preparatory class (X = 3.29). Similarly, the averages of the
students studying in the first class (X = 3.22) differ from the students studying in the
preparatory class (X = 2.92) in the dimension of communication. In other words, the perceptions
of first-class students regarding school climate show significant differences in all dimensions
compared to students studying in the preparatory class. Eta-squared values were calculated in
order to determine the effect size of the class variable on school commitment, communication
and learning environment. It was determined that the gender variable had a “small” effect size
(-02) on school commitment, a “small” effect size (.03) on communication and a “small” effect
size (.01) on learning environment.

Comparison of participants’ perceptions of university school climate in terms of mother’s
education level variable

Table 5 shows the results of one-way analysis of variance conducted to compare participants'
perceptions of university school climate in terms of the mother's education level variable.
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Table 5. ANOVA Results Regarding Participants' Perceptions of University School Climate
According to the Mother's Education Level Variable

Education Level N X Sd p  Groups with difference
Illiterate 99 2,69 95
School commitment Literate 28 3,07 .89 .07
Primary Education 106 2,93 1,11
Secondary Education 77 2,85 1,13
Undergraduate 17 3,41 1,07
Illiterate 99 3,44 1,03
Literate 28 3,86 .84 .18
Communication Primary Education 106 3,53 1,02
Secondary Education 77 3,61 1,02
Undergraduate 17 3,92 1,14
Illiterate 99 2,83 1,00
Literate 28 3,38 92
Learning environment Primary Education 106 3,15 1,03 .00* (Illiterate and
Secondary Education 77 3,25 1,06 Undergraduate)
Undergraduate 17 3,62 1,03

*p< .05

When Table 5 is examined, it is seen that the perceptions of the students regarding the school
climate differ in terms of the mother's education level variable in the learning environment
dimension. As a result of the Tukey test conducted to determine the differentiation between the
homogeneous group variances, a significant difference was found between the undergraduate
and illiterate groups. While the mean of the illiterate group is (X=2.83), the mean of the
undergraduate group is (X=3.62). Accordingly, it can be said that as the participants' mother's
education level increases, their perceptions of the relationship to the learning environment also
increase.

Comparison of participants' perceptions of university school climate in terms of father's
education level variable

Table 6 shows the One Way Anova test results conducted to compare the participants'
perceptions of the university school climate in terms of the father's education level variable.

Table 6. ANOVA Results Regarding Participants' Perceptions of University School Climate
According to Father's Education Level Variable

Education Level N X Sd p Groups with difference
[lliterate 19 2,74 .83
Literate 21 2,58 74
School commitment Primary Education 103 2,93 1,10 25
Secondary Education 145 2,86 1,06
Undergraduate 32 2,89 1,17
Postgraduate 7 3,71 1,07
Illiterate 19 3,36 .80
Literate 21 3,50 .99
Communication Primary Education 103 3,47 1,10 24
Secondary Education 145 3,64 97
Undergraduate 32 3,55 1,09
Postgraduate 7 4,35 .99
Illiterate 19 2,97 93
Literate 21 2,81 90 03*
Learning environment Primary Education 103 2,98 1,11 '
Secondary Education 145 3,20 1,01 (Literate and
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Undergraduate
Postgraduate

32
7

3,25
4,11

.99
92

Postgraduate)

*p<.05

When Table 6 is examined, it is seen that the participants' perceptions of school climate differ
only in the dimension of the learning environment in terms of the father's education level
variable. As a result of the Tukey test conducted to determine the differentiation between the
homogeneous group variances, a significant difference was found between the postgraduate
group and the literate group. When the group means are examined, the mean of the literate
group is (X=2.81) while the mean of the postgraduate graduate group is (X=4.11). Accordingly, it
can be said that as the participants' father's education level increases, their perceptions of the
learning environment also increase.

Comparison of participants’ perceptions of university school climate in terms of the family
average income level variable

Table 7 shows the One Way Anova test results to compare the perceptions of university students
participating in the study regarding the university school climate in terms of the family average
income level variable.

Table 7. ANOVA Test Results on Participants' Perceptions of University School Climate According
to the Family Average Income Level Variable

Family AverageInc. N X Sd p Groups with difference
0-9.999 TL 30 2,96 1,11
10.000-19.999 TL 202 2,81 1,06
School commitment 20.000-29.999 TL 55 3,11 1,03 .57
30.000-39.999 TL 19 2,82 95
40.000-49.999 TL 12 2,78 .99
50.000 TL and more 9 3,00 1,41
0-9.999 TL 30 3,47 97
10.000-19.999 TL 202 3,47 1,04
Communication 20.000-29.999 TL 55 3,87 .89 .10
30.000-39.999 TL 19 3,55 1,09
40.000-49.999 TL 12 4,02 .66
50.000 TL and more 9 3,61 1,41
0-9.999 TL 30 2,90 1,06
10.000-19.999 TL 202 3,05 1,07
Learning environment 20.000-29.999 TL 55 3,39 92
30.000-39.999 TL 19 326 1,00 22
40.000-49.999 TL 12 3,37 .68
50.000 TL and more 9 2,99 1,21

*p< .05

When Table 7 is examined, it is seen that the participants’ perceptions of school climate do not
differ significantly in terms of the average income level of the family.

Comparison of participants’ perceptions of university school climate in terms of age
variable

Table 8 shows the One Way Anova test results conducted to compare the perceptions of
university students participating in the study regarding the university school climate in terms of
age variable.
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Table 8. ANOVA Results Regarding Participants' Perceptions of University School Climate

According to Age Variable

Groups with
Age N e sd p difference
18 25 2,67 97
19 76 2,83 1,09
School commitment 20 93 2,93 1,06 .39
21 64 3,07 1,11
22 31 2,63 1,04
23 and older 38 2,85 .95
18 25 3,66 1,14
19 76 3,66 94
Communication 20 93 3,38 1,10 37
21 64 3,71 .90
22 31 3,50 1,06
23 and older 38 3,61 1,04
18 25 3,40 1,05
19 76 3,10 1,04
Learning environment 20 93 3,06 1,08
21 64 3,27 1,01 40
22 31 3,06 1,07
23 and older 38 2,91 .95

*p< .05

When Table 8 is examined, it is seen that the participants' perceptions of school climate do not
differ significantly according to the age variable.

Comparison of participants’ perceptions of university school climate in terms of the number

of siblings variable

Table 9 shows the One Way Anova test results conducted to compare the perceptions of
university school climate of university students participating in the study in terms of the number

of siblings variable.

Table 9. ANOVA Test Results on Participants’ Perceptions of University School Climate According
to the Number of Siblings Variable

Number of siblings N X Sd p Groups with difference
1 10 2,60 97
2 41 3,21 1,15
School commitment 3 50 2,88 1,07 .20
4 55 2,87 1,01
5 49 2,98 1,11
6 and more 122 2,75 1,01
1 10 3,86 .99
2 41 3,78 1,05
Communication 3 50 3,56 1,14 33
4 55 3,60 95
5 49 3,67 90
6 and more 122 3,42 1,03
1 10 3,33 97
2 41 3,46 1,10 .04*
Learning environment 3 50 3,15 1,04 (2 - 6 and more)
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4 55 3,06 .96
5 49 3,32 1,03
6 and more 122 2,92 1,03

*p<.05

When Table 9 is examined, it is seen that the participants' perceptions of school climate show a
significant difference in the learning environment dimension in terms of the number of siblings
variable. The Tukey test, which was conducted to determine the differentiation between
homogeneous group variances, found a significant difference between the groups with 2 and 6
and above siblings. When the group means are examined, the mean of the group with 2 siblings
is (X=3.46), while the mean of the group with 6 and more siblings is (X=2.92). Accordingly, it can
be said that as the number of siblings decreases, the participants' perceptions of the learning
environment increase.

Comparison of participants’ perceptions of university school climate in terms of place of
residence variable

Table 10 shows the One Way Anova test results conducted to compare the participants’
perceptions of the university school climate in terms of the place of residence variable.

Table 10. ANOVA Test Results on Participants' Perceptions of University School Climate
According to Place of Residence Variable

Place of residence N X Sd p Groups with difference
Dormitory 252 291 1,06 31
School commitment Home 39 2,90 .99
Other 36 2,62 1,11
Dormitory 252 3,50 1,04 .02* (Dormitory and home)
Communication Home 39 3,98 .83
Other 36 3,64 1,00
Dormitory 252 311 1,02 .056
Learning environment Home 39 3,41 1,01
Other 36 2,84 1,11

*p< .05

When Table 10 is examined, it is seen that the perceptions of the participants’ school climate
show a significant difference only in the communication dimension in terms of the place of
residence variable. The Tukey test, which was conducted to determine the differentiation
between the homogeneous group variances, found a significant difference between the
dormitory and house groups. When the group means are examined, the mean of the group living
at home is (X=3.98), while the mean of the group living in the dormitory is (X=3.50).
Accordingly, it can be stated that the students living in the dormitory have a higher level of
communication perception than the students living at home.

Correlation level between university school climate and its sub-dimensions

Table 11 shows the Pearson Correlation test results conducted to determine the correlation level
between the university school climate and its sub-dimensions.

Table 11. Correlation Test Results Between University School Climate and Its Sub-Dimensions

University School Communication Learning School

Climate Environment Commitment
University School Climate 1 .89** .92%* .85%*
Communication 1 74 61+
Learning Environment 1 7 2%*
School Commitment 1

University school climate consists of communication, learning environment and school
commitment sub-dimensions, and the relationship between university school climate and its
sub-dimensions was determined by Pearson correlation analysis. As can be seen in Table 11, a
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positive and high level (strong) correlation was found between university school climate and
communication (r=0.89; p<0.01), learning environment (r=0.92; p<0.01) and school
commitment (r=0.85; p<0.01) dimensions. In addition, a moderate level correlation was found
between school commitment and communication (r=0.61; p<0.01) among the sub-dimensions.

CONCLUSION and DISCUSSION

The aim of the study was to determine the level of perceptions of the participants regarding the
university school climate they study at and to examine various demographic variables that affect
the participants' perceptions of the school climate. As a result of the study, it was determined
that the students' perceptions of the communication dimension were high. The students who
participated in the study stated that the faculty members were always open to communication,
that the faculty members volunteered to listen to them when they had a problem, and that the
university administration valued the students' opinions. This result is a desired situation
because it can be said that a positive school climate prevails in institutions where healthy
communication comes to life. In addition, it is known that student academic achievement is high
in schools with a positive school climate, that students feel better psychologically, and that social
relations with both students and other staff are positive (Berkowitz et al., 2017; Konishi et al,,
2022; Long et al.,, 2021). Within the scope of this study, the students' perceptions of the school
climate were determined as an open climate in the communication dimension, but there are
studies in the literature that show the opposite. In their study, Celik, Terzi and Giiltekin (2017)
found that university students' perceptions of school climate were at a medium level in the
communication dimension. Akpulat et al. (2022) found university students' perceptions of
school climate as a closed climate in the communication dimension. The reason why the results
of this study differ from other studies in the literature may be due to the fact that Munzur
University is a younger, newer university, the number of students is low, and therefore the
number of faculty members per student is high. In other words, since Munzur University is a
newly established university, it can be said that students can reach faculty members more easily,
and this has a positive effect on students' perceptions of school climate.

As a result of this research, it was found that the students' perceptions of the climate dimension
of school commitment were at a moderate level. In other words, it can be said that the students'
attachment to the university they study at was at a moderate level. In other words, it can be said
that the students who participated in the research partially saw themselves as a part of the
school and partially felt a sense of belonging to the school. This result of the research is similar
to other studies in the literature. In the research conducted by Celik et al. (2017), it was seen
that the climate perceptions of university students regarding the dimension of school
commitment were at a moderate level. Again, within the scope of this research, it was found that
the students' perceptions of the climate dimension of learning environment were at a moderate
level. In other words, it can be said that the students perceived the learning environment
partially positively. Similarly, Celik et al. (2017) found that the perceptions of university
students regarding the learning environment were at a moderate level as a result of the
research. The reason why this result of the study is similar to other studies may be due to the
fact that both universities are public universities and offer similar learning opportunities to their
students.

Participants' perceptions of university school climate show a significant difference in terms of
gender variable. Male students have higher perceptions of school climate in terms of both school
commitment and learning environment. This may be due to the fact that male students have a
higher level of tolerance to the problems they encounter compared to female students. It is a
noteworthy result that female students have a lower level of perception of school climate than
male students. When the literature is examined, researchers (Jia et al., 2009; Sokmez et al., 2020)
state that female students have a higher level of perception of school climate than male students.

The participants' perceptions of university school climate show significant differences in terms
of the class variable. It was found that the school climate perceptions of the first-class students
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were higher than those of the students studying in the foreign language preparatory class. It is
noteworthy that although both groups are in their first year of university education, their
perceptions of school climate differ. The students studying in the foreign language preparatory
classes may have problems in adapting because they are subject to the course system applied in
language teaching, which causes the student to change classes more than once in the same
period of study according to his/her language level. For this reason, it can be stated that the
school climate perceptions of the students studying in the foreign language preparatory class
differ from those of the first-class students. When the literature is examined, no study was found
that compares the school climate perceptions of the foreign language preparatory class and the
first-class students at the university level.

The participants' perceptions of the university school climate show a significant difference only
in the learning environment dimension according to the mother's education level variable. A
significant difference was found between students whose mothers are illiterate and students
whose mothers are undergraduates. In other words, students whose mothers are
undergraduates have a higher positive school climate perception. This is an expected result
because it can be stated that as the mother's education level increases, the student's academic
success increases (Aslan, 2017; Shaheen & Awan, 2020) and that if the student's academic
success increases, it is an expected situation that their positive feelings and thoughts about the
university and learning environment will also increase.

The participants' perceptions of the university school climate show a significant difference only
in the learning environment dimension according to the father's education level variable. A
significant difference was found between students whose fathers are literate and students
whose fathers are postgraduates. In other words, students whose fathers are postgraduates
state that the university they study at has a student-centered education approach, that there is
sufficient physical equipment for learning, and that if they want to learn, they definitely find an
opportunity at the university they study at. This result is expected because the existence of a
significant relationship between the father's education level and academic success (Chung,
Phillips, Jensen & Lanier, 2020) is stated by researchers. It can be said that it is an expected
situation that students with high academic success have high perceptions of positive school
climate.

The participants' perceptions of school climate do not show any significant difference in terms of
the average income level of the family. It can be said that the reason for this may be that the
majority of the participants are in the low-income group. When the literature is examined, there
are studies indicating that there is a significant relationship between the average income level of
the family and the perception of school climate (Dogan, 2012; Hopson & Lee, 2011; Kiismez &
Yesilkayali, 2020).

The perceptions of the participants regarding the school climate show a significant difference
only in the learning environment dimension according to the number of siblings variable. A
significant difference was found between students with two siblings and students with six or
more siblings. In other words, students with two siblings have a higher level of positive school
climate perception compared to students with six or more siblings. In other words, it can be
stated that the perception of the school climate increases as the number of siblings decreases. As
the number of individuals in the family increases, the family's income is divided among the
individuals accordingly. Therefore, considering that the per capita income decreases as the
number of siblings increases, it can be stated that students with fewer siblings perceive their
learning environments more positively due to their greater access to physical facilities.

The perceptions of the participants regarding the school climate show a significant difference
only in the communication dimension according to the place of residence variable. A significant
difference was found between the students living in dormitories and those living at home. In
other words, the perceptions of the school climate of the students living in dormitories differ in
the communication dimension. In other words, it can be said that the perceptions of the students
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living in dormitories regarding the school climate increase in the communication dimension. It
can be said that this is an expected situation because the students living together in dormitories
spend more time together than the students living at home, and it can be said that the students
may have developed more positive attitudes towards communication due to this interaction.

The research results show that there is a positive and high level of correlation between the
university school climate and the dimensions of learning environment, communication and
school commitment. In other words, it can be stated that primarily the learning environment,
and then communication and school commitment have a major role in the formation of students’
perceptions of school climate. Since the positive perception of the learning environment ensures
easier and stronger communication between students and academic staff, it can be stated that
the communication perceptions of students who perceive the learning environment positively
increase positively. If the communication established between students and academic staff is
powerful, it can be said that there are powerful learning environments. Similarly, it can be said
that students who perceive the environments they study in positively increase their
commitment to the school. Therefore, it can be stated that the learning environment,
communication and school commitment play a major role in the formation of university
students' perceptions of school climate.

As a result of this research, which investigated the perceptions of students studying in the
foreign language preparatory class and first class regarding the school climate of the university
they studied, it was determined that the participants' perceptions of the university school
climate were high in the communication dimension, while they were at a medium level in the
learning environment and school commitment dimensions. In addition, it was found that the
participants’ perceptions of the university school climate showed significant differences
according to the variables of gender, class, mother's education level, father's education level,
number of siblings and place of residence. In line with the information obtained as a result of the
research, suggestions for researchers and administrators are presented below.

The research results show that students' perceptions of the university school climate are at a
moderate level in terms of school commitment and learning environment dimensions. In order
to increase students' commitment to the school, that is, their sense of belonging, university
administrations can conduct studies to determine the factors affecting students' belonging.
Guidance services can be provided to students in line with the information obtained as a result
of these studies. In order to increase students' perceptions of the learning environment in which
they study, more comprehensive studies can be conducted by the department or program
administrators to whom students are affiliated in order to determine the factors that reduce
students' perceptions of the learning environment. Since there is a relationship between the
variables of the mother's education level, the father's education level and the number of siblings
and the student's perceptions of the learning environment, guidance services can be provided by
university administrations to students whose mothers and fathers have low education levels and
students who have many siblings in order to increase the positive perceptions of these students
regarding the learning environment.

The results of the research show that although students of the same university study in different
departments, the perceptions of school climate differ. In order to determine the underlying
reasons for this, studies can be conducted by other researchers with different samples. In this
study, students studying in the preparatory class and first class were included in the sample. In
addition to this sample, students studying in upper classes can be included in the studies to be
conducted. By conducting research on the perceptions of school climate of students studying in
universities located in provinces with higher socioeconomic levels, comparisons can be made
between universities and provinces. School climate research at the higher education level is
quite limited. In order to close this gap and ensure that higher education institutions provide
more qualified and effective education, qualitative research can be conducted to determine the
variables affecting the perceptions of school climate of students studying in different
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universities. The results of this research cannot be generalized to all university students since
they are limited to the opinions of students studying at Munzur University in Tunceli city center.
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