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ABSTRACT

Idioms function as single units in semantically and syntactically restricted word sequences. Considered among
deceptive transparent words, idioms in an L2 can be challenging to learn and retain due to a variety of reasons, such
as their figurative nature of usage, inadequacy in understanding their sense that stems from their literal meaning,
discourse features, and cultural background. This study aimed to investigate EFL learners' notions of learning English
idioms. A total of eighty EFL learners with Turkish L1 background participated in the study. Based on a mixed method
design, a 27-item questionnaire was applied and statistical analysis for quantitative data and thematic analysis for
qualitative responses were utilized in the study. The results showed that learning idioms is regarded as a crucial part of
understanding the figurative language in English. To accomplish this, it was appointed that learners needed a variety
of activities supported by contextual and authentic use of language. The results also showed that the congruence of
idioms across two languages, the visual aids, specific learning strategies may help them retain idioms in English. The
study also offers related implications to eliminate challenges in learning idiomatic phrases in an L2.
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Ingilizceyi Yabanci Dil Olarak Ogrenenlerin Ingilizce Deyim Ogrenme Algilarinin Incelenmesi

oz

Deyimler, anlamsal ve sézdizimsel olarak kisitlanmis kelime dizilerinde tek birimler olarak islev gorir. Yanultict seffaf
kelimeler arasinda kabul edilen deyimler, yaniltict olan ifadeler arasinda yer alan deyimler, mecazi kullanim dogast,
gercek anlamlarindan kaynaklanan anlamlarinin anlagilmasindaki yetersizlik, séylem 6zellikleri ve kiiltiirel gegmis gibi
cesitli nedenlerle ikinci dilde (I.2) 6grenilmesi ve hatirda tutulmast zor olabilir. Bu calisma, Ingilizce deyim 6grenimine
iliskin olarak Ingilizceyi yabanci dil olarak 6grenen égrencilerin goriislerini arastirmayt amaglamustir. Calismaya anadili
Tiirkge olan toplam seksen Ingilizce Ggrencisi katilmistir, Karma yontem desenine dayalt olarak, calismada 27 maddelik
bir anket uygulanmis; nicel veriler igin istatistiksel analiz, nitel veriler i¢in ise tematik analiz kullanilmistir. Bulgular,
deyim 6grenmenin Ingilizce mecazi dili anlamanin 6nemli bir pargast olarak gorilldiigiinii ortaya koymustur. Bunu
bagarmak icin Sgrencilerin baglamsal ve otantik dil kullanimiyla desteklenen cesitli etkinliklere ihtiyaglart duydugu
belirlenmistir. Ayrica, iki dil arasinda deyimsel 6rtiisme, gorsel destekler ve belitli 6grenme stratejilerinin, Ingilizce
deyimleri akilda tutmalarina yardimer olabilecegi sonucuna ulasilmustir. Calisma, ikinci dilde deyimsel ifadelerin
ogreniminde karstlasilan zotluklarin gidetilmesine yonelik ilgili ¢tkarimlar da sunmaktadir.
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INTRODUCTION

Idioms instruction has been an integral part of language teaching and learning for the comprehension of the
figurative language and the cultural aspects in a target language (Apridayani et al., 2023). As idiomatic
expressions frequently emerge in both spoken and written discourse in daily language (Miller, 2020), their
level of comprehension influences the process of language mastery (Cooper, 1999). The definitions of
idioms commonly emphasize the inextricable hallmark that does not permit the variations of words in an
idiom (Baker, 1992). Alexander (1987) defined them as "multi-word units which have to be learned as a
whole, along with associated sociolinguistic, cultural and pragmatics rules of use" (p. 178). According to
Baker (1992), idioms are "frozen patterns of language which allow little or no variation in form" (p. 63).
Crystal (1991) identified an idiom as "a term used in grammar and lexicology to refer to a sequence of words
which ate semantically or syntactically restricted so that they function as a single unit" (p. 170). Semantically,
the meaning of an idiom exerts more than the meaning of the individual words in the idiom, yet syntactically,
the usual variability of these words is not permitted in other contexts (Crystal, 1991). According to the
definition provided by Liu (2017), idioms are multiword expressions that are invaried or variance restricted
in structure and often non- or semi-literal in meaning (p.14). As addressed by Simpson and Mendis (2003),
the word idiom is echoed with the "entertaining, engaging, casual, charming, colorful, and memorable"
forms of language which sound satisfactory grounds for learning idioms in a target language (p.419).

Several researchers addressed the importance of idioms in a second/foreign language (I.2) in terms of
competence in using the formulaic language (Simpson & Mendis, 2003) and the authentic language
(Vasiljevic, 2015), in improving communication (Ta'amneh, 2021), enhancing vocabulary (Cooper, 1999),
and practicing cultural knowledge to understand the gist in a conversation (Nguyen et al., 2022). On the
other hand, idioms instruction may bring out some challenges both for learners and teachers in an L2 (Asri
& Rochmawati, 2017; Vasiljevic, 2015). These challenges result from several features that can be attributed
to the idiosyncratic nature of idioms. Furthermore, lacking appropriate knowledge of idioms may cause
misunderstandings (Cooper, 1999) and failure in communication (Rizq, 2015). It is remarkable to underline
that lacking the awareness of the sense carried by the figurative meaning of the idiomatic expressions, the
lexical items, and the cultural inference that lies behind each idiom or expression in a certain context may
also cause communication barrier (Charteris-Black, 2002; Rizq, 2015; Straksiene, 2009; Ta'amneh, 2021;
Vasiljevic, 2015). Based on these premises, it is worthwhile to consider the importance of teaching and
learning idioms in a foreign language to bolster learners with advanced usage of the figurative language for
fluent communication and for inferable conversational interaction in a native language context (Cooper,
1999; Gibbs, 2011). Although prior research examined various instructional strategies for teaching idioms
(Aydin, 2017; Nguyen et al., 2022; Sambursky, 2020; Vasiljevic, 2015), relatively little attention has been
devoted to learners' perceptions on learning English idioms (Liontas, 2002; Turker, 2019). Exploring
learners’ perspectives can unveil cognitive and cultural barriers and help bridge the gap between instructional
intent and actual learning outcomes (Apridayani et al., 2023). Furthermore, understanding learners’ notions
can provide insights into how idioms are internalized, processed, and retained in the classroom environment
(Liontas, 2002; Tirker, 2019). Based on these premises, the present study aims to explore Turkish learners’
petceptions regarding English idioms, particulatly the significance they attach to idiom learning and their
perspectives on learning English idioms in instructional settings. Reviewing the importance of idioms in
enhancing cultural and communicative competence in an L2, this study will contribute to the field by
examining notions of Turkish EFL learners about learning English idioms.

Hence, this study was directed to seek answers to the research questions below:

1- What are learners' notions of

a. the classroom implementation for learning idioms
b. the use of visuals for idioms instruction
c. the contribution of idioms in daily language

2- What is learners' evaluation of the importance of learning idioms in English and what are the reasons
behind their evaluation?
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REVIEW OF LITERATURE

In L2 learning, idioms instruction is an embedded area that covers vocabulary learning, cultural background
of the expressions, and communication space (Tirker, 2019). One of the key benefits of learning idiomatic
expressions is that it is considered as an essential technique for improving communication (Ta'amneh, 2021).
Simpson and Mendis (2003) noted that learners' competence in understanding and using formulaic language
covering idioms is a sign of their native-like fluency in an L2. As addressed by Cooper (1999), idioms provide
learners with particular vocabulary to help them understand the target language effectively. Vasiljevic (2015)
emphasized that idioms with a high frequency are most likely to be retained in authentic language usage.
Yet, this situation may even cause problems, as people are liable to focus on meaning rather than form.
Hence, inferring an idiom correctly eradicates the communication breakdown, disregarding the exact
wording of the phrase (Vasiljevic, 2015). In addition, as directed by Nguyen et al. (2022), studying idioms
canenable students for cultural practices.

Based on the connection between the retention of information and the establishment of links between the
lexical items, Vasiljevic (2015) suggested that idioms need to be introduced in sets and presented as
"systematic linguistic realizations of specific conceptual metaphors" to promote learning (p. 7). As desctribed
by Vasiljevic (2015), the well-known principles of the retrieval of information from the long-term memory
such as noticing, encoding, storage and retrieval sustains the learning of idiomatic phrases. Firstly, learners
should be provided with multiple encounters with the target phrase to endorse their saliency and facilitate
the apprehension of the metaphorical sense behind the idioms (Nation, 2011; Vasiljevic, 2015). Secondly,
learners should be exposed to appropriate learning tasks and activities to direct their attention to the usage
of figurative expressions (Vasiljevic, 2015). After noticing, the idioms should be transcoded into the memory
for storage and later retrieval. Once effectively integrated into instruction, these stages can facilitate the
retentions of idiomatic expressions and help learners internalize the figurative meanings of idioms. In this
sense, teachers are responsible to provide suitable tasks and activities to accomplish these levels and
consolidate learners' knowledge on patticular issues. Asl (2013) suggested that context has a positive impact
on teaching English idioms and the positive long-term effect of idioms affect retention in L2 teaching.
Gibbs (2011) declared that when encountered in isolation, it can be hard to understand the metaphorical
meaning of the idioms, yet in a realistic discourse context, it will be easier to understand the figurative
speech.

There may be some distinctions in the way idioms are learnt in a native language and a foreign language.
Sambursky (2020) sketched that learning idioms may be problematic not for native speakers but for non-
native speakers as they have limited or no opportunity to experience the real context of idioms. As
interpreted by Vasiljevic (2015), learners acquire idioms through exposure and repetitive encounters with
idiomatic expressions and this helps them internalize the metaphorical sense of the idioms in their native
language. However, in an L2, the processing of idioms in daily language usage may decelerate due to a
number of factors. Primarily, learners may not be aware of the figurative usage of the phrases (Vasiljevic,
2015). Next, even if they are conscious of the figurative usage of idioms, they may lack vocabulary and
linguistic knowledge to decode the meaning of the figurative idioms. Besides, lacking vocabulary may hinder
learners to recognize the syntactic meanings of the idioms (Vasiljevic, 2015). As stated by Charteris-Black
(2002), understanding the grammatical and lexical elements of idioms may not be sufficient to comprehend
their figurative meaning. It is strained for most learners to comprehend the meaning of idioms since their
literal meaning may not always be associated with its literary meaning (Straksiene, 2009; Ta'amneh, 2021).
Furthermore, when idioms share a cultural background, it may also become more stringent for the learners
when they encounter metaphorical themes in idioms that are not represented in their culture (Boers &
Demecheleer, 2001; Vasiljevic, 2015). Although L2 learners can find it challenging to understand the
figurative expressions in the target language, they will encounter idioms in different forms of both spoken
and written discourse (Cooper, 1999).

As highlighted by Nguyen et al (2022), when EFL learners are exposed to idioms and their meanings, they
familiarize themselves with the English culture. Simpson and Mendis (2003) suggested the presentation of
idioms in authentic contexts instead of fictitious ones that appear in course books or introduced by teachers.
As described by Simpson and Mendis (2003), "Idioms can be taught from a discourse petspective rather
than as isolated lexical items with attention not only on their immediate context but also to their
sociopragmatic and interactional features" (p. 438). Nguyen et al. (2022) discusses that although idioms
instruction is refrained in language teaching, learning of idioms with their appropriate usage is highly
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significant for academic language, in everyday usage particulatly for students at the higher education level.
Translation of the idioms may also be problematic due to the fact that idioms can be perceived differently
in distinct contexts of language usage (Nguyen et al. 2022). Liontas (2002) found that L2 learners were eager
to learn idioms as a part of their language and culture training, their performances can be predicted by the
tasks that they engage, and they feel that learning idioms are important. Hence, he suggested a more regular
and systematic introduction of idioms, ignoring what approaches they follow for idiomatic learning.

Recent research underlines the importance of explicit instruction, contextual support, and memory-related
processes to maintain an effective process for learning and retention of English idioms in L2 classrooms.
The studies that focused on teaching L.2 idioms yielded promising results in terms of visuals (Aydin, 2017),
translation scores from the source language to the target language and the reverse (Elkilic, 2008), the impact
of culture (Rizq, 2015), and the challenges in learning idioms (Nguyen et al., 2022) used in the process of
teaching idioms. Some more recent studies highlight the use of technology in teaching 1.2 idioms including
tools such as YouTube videos (Vongpumivitch et al., 2023), computer-assisted language learning (CALL)
systems (Cucchiarini et al., 2023), and even the use of mobile assisted language learning (MALL) applications
for learning idioms and idiomatic expressions in a specific target language (Wu et al., 2023). What is reflected
through these studies is that instruction of L2 idioms covers multifaceted approach that combines explicit
instruction, cultural and contextual integration, and technology-enhanced tools.

In a quantitative study, Elkilic (2008) examined the translation performance of 71 learners of English in
three distinct categories of English idioms: transparent, opaque/ common, and opaque/ uncommon. The
results revealed that learners' understanding level of transparent and opaque/common idioms was higher
than their level in opaque/uncommon idioms. According to the findings, no significant difference was
reported to exist between intermediate and advanced learners in comprehending the idioms in all categories.
Yet, the study reported a significant difference between the subjects to all groups of idioms for the answers
from Turkish to English and English to Turkish. In a qualitative study in which 10 ESL teachers reflected
their perceptions through eight survey questions, Rizq (2015) found out that although teachers thought that
learners find it hard to learn idioms, they valued great importance on idioms in EFL instruction. Moreover,
they reflected that idioms and culture are closely related.

Aydin (2017) conducted an experimental study in 3 groups of 152 EFL learners enrolled in an English
Language Teaching Department. The participants' L1 background was Turkish. In the course of the study,
they were given the most frequently used 50 idioms. Learners were tested in three groups of strategies as
"context out" in which the target idioms were introduced explicitly, "context in", in which idioms were
introduced with their definitions and their context in sentences, and finally, "the mental imaging technique”
in which idioms were presented both visually and verbally. The results demonstrated that among these
techniques, mental imagery technique proved to be the most effective. Hence, it was concluded that literal
and figurative aspects of the selected idioms enhanced learning and recalling of idioms. Another notable
finding was that the results supported Dual Coding Theory (Paivio, 1986), which posits that combining
verbal and non-verbal information enhances memory and supports language acquisition. This principle also
applies to idiom learning, as pairing idioms with visual imagery has been shown to enhance retention (Boers
et al., 2008). Based on this, multimodal input—particulatly visual stimuli—can significantly facilitate idiom
learning. In a more recent study, Nguyen et al. (2022) investigated the challenges and strategies in learning
English idioms used by 150 Vietnamese undergraduate EFL learners enrolled in an English-medium
instruction program employing a mixed method design. Data were collected through an online survey and
interviews with the learners. The findings revealed that most of the students have difficulty learning and
noticing idioms resulting from inadequate knowledge of cultural background and the context of usage, lack
of opportunity for authentic usage, and limited knowledge from translation courses. These results did not
indicate any significant difference between the low and high proficiency learners in experiencing these
problems. Among the strategies used by the learners, guessing the meaning of the idiomatic phrases, learning
idioms through keywords, using a variety of sources proved to be the most frequently used strategies in
learning idioms. Similar to the results of this study, Apridayani et al. (2023) found that EFL learners at a
Thai University faced challenges such as limited cultural knowledge and difficulty understanding idioms out
of context. Hence, participants reported using memorization strategies to overcome the challenges they
faced in learning English idioms. From the perspective of these studies, the role of cultural competence,
contextual exposure, and using strategies for learning is once again emphasized for the effective acquisition
of idiomatic expressions in an 1.2.
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METHODOLOGY
Research Design

The study is based on a mixed-method design that incorporates both qualitative and quantitative research
(Dornyet, 2007). The quantitative process involves a questionnaire with 27 items and the qualitative process
engages the analysis of an open-ended question in the questionnaire.

Participants

The participants were 80 EFL learners (F=53; M=27) with native-Turkish language background. The
participants were all A2 level English learners. Their level was identified after they completed A1l English
level and took two standardized tests in their department in the previous term. The participants were
enrolled in three distinct disciplines in the Education Faculty at a state university in Turkiye. Their age
ranged between 19-24. They all consented to participate voluntarily in the study.

The instrument

In this study, a questionnaire that interrogates the notions of EFL learners on learning English idioms in
English classes was employed. The questionnaire was originally formed by Liontas (2002) with two sections.
For this study, only part IT was adapted to examine learners' ideas about learning English idioms. Part IT in
the original questionnaire involved 44 items, yet 21 of the total items were included in this study as others
were about performing idioms and the assessment process of learning idioms. This study did not involve
an assessment procedure, hence the questionnaire in this study involved 24 items. The first three items asked
for the demographic information of the respondents regarding their age, gender, and native language. The
items 4-23 covered the questions for learners' notions about learning English idioms. These items were
prepared using a 5-point Likert scale format. This form asked participants to rate the relevant question types
on a scale from 1 to 5. The last item (I24) was asked learners to make an evaluation of the process of learning
English idioms to investigate their notions in an open-ended question form. A pilot study was conducted
with five EFL learners to get feedback on the clarity, language, and relevance of these items. The
questionnaire, which is originally in English, was translated into Turkish language by the researcher to
eliminate any meaning deficiency in English version. In the pilot study, the translated items were validated
to improve item clarity. The value for Cronbach's Alpha was found « = .90 indicating a highly reliable internal
consistency for the questionnaire items.

Data Collection

The data were collected through a questionnaire that was generated on an online survey program and the
questionnaire was shared with the participants through the online link supplemented by the program. Data
collection process was completed in the classroom environment after participants received feedback based
on the meaning and usage of the idioms under task. Learners could participate in the questionnaire by
clicking on the survey link that was shared with them through an online communication platform. The
whole process of data collection was administered in the Spring Semester in 2023.

Data Analysis

For the data analysis, both qualitative and quantitative procedures were followed. For the quantitative
analysis, the mean values, standard deviation, and the percentage values were measured through a statistical
package program, SPSS 21. For the qualitative analysis, thematic analysis was applied consisting of six stages
(Braun & Clarke, 2000). The researcher and a colleague coded the themes based on the qualitative findings
for the inter-coder reliability. Using the percent agreement method, the inter-coder reliability was estimated
90%.

The procedure

Initially, the idioms were randomly selected from Penguin Reader Idioms Book. The random selection
ensured that the items represented a diverse and unbiased sample of idiomatic language and were not
influenced by learners' prior exposure ot curriculum-based familiarity. This approach aligns with the study's
aim of exploring learners’ perceptions of idiom learning rather than focusing on specific frequency or
thematic categories. After that, students were given a multiple-choice test (Fuhrman, 1996), involving 24
selected idioms to assess their knowledge of the meanings and usage of each idiom. This test covered four
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multiple choice options, all provided in Turkish language while the final option indicating 'T don’t know'.
Based on the results, nine of the idioms were extracted from the list and 15 idioms that proved to be
unfamiliar to the students were selected for inclusion in the instructional phase of the study. Later, the
students were given activities with 15 English idioms through a task-based design (Ellis, 2003) during two
following English courses.

in "pre-task", the target idioms were introduced to the students with their Turkish equivalents and their
usage in specific situations. The literal meanings of the Turkish equivalents of the proverbs were checked
through the official website of Turkish language dictionary at https://sozluk.gov.tr/. After that, in "during
task" process, the students were given 15 sentences involving target idioms to be translated into Turkish.
Each of these sentences are written to showcase how idioms function within sentences, mirroring their
figurative meanings in specific contexts. For the completion of the translation tasks, participants were given
seven days. The procedure of the tasks was designated through a remote learning program operated by an
online education system called AYDEP that was used by the university in which the students were
registered. Learners were asked to upload their translation tasks in the program. At the end of the translation
procedure, the tasks were examined by the researcher. Finally, in the "post-task" process, participants were
given feedback about the proper translations of the sentences with English idioms into Turkish and also
their usage in specific contexts. The list of the English idioms translation test is available in Appendix A.
Later, participants were asked to participate in the questionnaite that examined learners' notions about
learning English idioms through a task-based design. It is important to note, however, that the aim of this
study was not to measure performance of participants in learning idioms, but rather to explore learners’
notions about the process of idiom learning following instructional exposure. The procedure of the research
is illustrated in the figure 1 below.

[ = ] =

*The e The * Feedback about * Examination « Analysis of
introduction of translation of the equivalent of the learnes' both qualitative
the target idioms th; sentences meanings of notion about and quantitative

with idioms idioms in the learning data

sentences

Figure 1. The procedure of the research design in the study
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FINDINGS

1a- What are learners' notions of classroom implementation for learning idioms?

Table 1. Learners' notions of classroom implementation in learning idioms

Items Completely  Agree Neutral  Disagree Completely X
agree Disagree
f % f % f % f % f %

14- Idioms should be included in the foreign 23 28.75 47 5875 9 1125 1 1.25 - - 415

language curriculum.

15- Idioms should be used for classtoom 25 3125 47 5875 7 875 1 125 - - 4.18
practice and testing.

16- Idioms study should progress from the 33 4125 29 3625 13 1625 5 6.25 - - 412
most frequent ones to the less frequent ones.

17- When learning idioms, presentation style 27 33.75 42 525 9 1125 2 25 - - 4.17
and activity format should be varied.

18- I learn idioms best when they are 28 35 43 5375 9 1125 - - - - 4.23
accompanied by a variety of activities.

19- Idiom activities should make sense to me. 19 2375 52 65 6 75 3 375 - - 4.08
110- When learning idioms, one should start 29 3625 39 4875 10 125 2 25 - - 4.18
with the most useful ones.

111- T can often figure out an idiom from an 14 17.5 43 53775 18 225 4 5 1 1.25 3.81
equivalent one in my language.

112- It is useful to me to predict the meaning 13 16.25 56 70 9 1125 2 25 - - 4
of idioms.

113- I like to know what other strategies I can 26 32.5 46 575 7 875 1 125 - - 4.21
use to make sense of better sense of idioms.

114- T like to be taught specific strategies in 26 325 45 5625 6 75 2 25 1 1.25 4.16
learning idioms in foreign languages.

115- I like to be taught the skills and processes 28 35 43 5375 9 1125 - - - - 4.23
necessary to create meaning from idiomatic

texts.

The majority of the participants (M=4.15) were in favour of integrating idioms instruction in the foreign
language curriculum. A great deal of the participants showed agreement on the ideas that idioms should be
used for classroom practice and testing (M=4.18) and when learning idioms, the learners should start with
the most useful ones (M=4.18) and should progress from the most frequent ones to the less frequent ones
(M=4.12). The participants also agreed that when learning idioms, presentation style and activity format
should be varied (M=4.17), these activities should be meaningful (M=4.08), and they learn best when these
activities are varied (M=4.23). Regarding the meaning of the idioms, more than half of the participants
revealed that they can figure out an idiom when it has equivalent in their .1 (M=3.81) and it is also useful
for them to predict the meaning (M=4). The majority of the participants also stated that they would like to
be informed about effectivestrategies that assist them to figure out the meaning of an idiom (M=4.21), as
well as the skills and processes that help them understand the texts with idiomatic expressions (M=4.10).
They also expressed interest to specific strategies for learning English idioms (M=4.16), and being taught
the necessary skills and processes to construct meaning from idiomatic texts (M=4.23).
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1b- What are learners' notions of the use of visuals for idioms instruction?

Regarding learners' notion of the use of visuals for learning idioms, the results were examined. Table 2
below shows the frequency, percentage, and mean values for each item.

Table 2. Learners' notions of the use of visuals in learning idioms

Items Completely  Agree Neutr  Disagree Completely x
agree Disagree
f % f % f % f % f %
116- Verbal (textual or audio) and visual 40 547 37 4625 3375 - - - - 4,46
information (graphic, photographic, or
video-graphic) help activate my knowledge
of idioms.
117- Tllustrations and graphics support the 44 55 32 40 45 - - - - 4.5
study of idioms.
I18- Incorporation of idiom graphics and 40 547 37 4625 3375 - - - - 4.46

illustrations should be a main part of
instructional activities.

The findings relating to learners’ ideas on the use of visuals for the instruction of idioms, nearly all ofthe
participants agreed that verbal and visual information help them activate their knowledge of idioms
(M=4.46), illustrations and graphics support their study of idioms (M=4.5), and these illustrations and
graphics should be a main part of the instructional activities (M=4.40).

1c- What are learners' notions of the contribution of idioms in authentic language?

Regarding learners' notion of the contribution of idioms in authentic language, the results were analysed.
Table 3 below shows the frequency, percentage, and mean values for each item.

Table 3. Learners' notions of the contribution of idioms in authentic language

Items Completely Agree Neutral Disagree Completely x
agree Disagree
f % f % f % f % f %
119- Idioms should be current, 32 40 45 5625 2 25 1 1.25 - - 4,35
interesting, and useful in real-life
situations.
120- T like to learn idioms along with the 32 40 43 5375 5 625 - - - - 4.33
texts and contexts that support their use.
121- Idioms should be presented in a 37 4635 38 475 4 5 1 125 - - 4.37
manner that mirrors real-life language use.
122- Authentic audio video recordings 30 37.5 41 5125 6 75 3 375 - - 4.22
and real texts should accompany the study
of idioms.
123- 1 think idioms are useful in everyday 33 4125 38 475 8 10 1 175 - - 4.28

communication.
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In reference to findings relating to learners' ideas of the contribution of idioms in authentic language, the
majority of the participants agreed that idioms should be current, interesting, and useful in real-life situations
(M=4.35) and they like learning idioms along with texts and contexts that support their use (M=4.33). Most
of the learners also supported the idea that idioms should be presented in a manner that reflects real-life
language use (M=4.37), idioms are useful in everyday communication (M=4.28), and that authentic audio-
video recordings and real texts should accompany idioms instruction (M=4.22).

2- What is learners' evaluation of the importance of learning idioms in English and what are the
reasons behind their evaluation?

Regarding item 24 that interrogated learners' evaluation of the importance of learning idioms in English,
using a scale of 1-5 (with 1 indicating the least importance and 5 the most importance), the majority of the
learners (=67; %91.7) rated it between 3 and 5, with an average of 4.11 in English.

With reference to the reasons for attaching importance to learning English idioms in EFL learning, the
qualitative data was analysed. The findings of the thematic analysis brought up 10 themes that revolved
around the importance and benefits of learning idioms. The results are shown in the graphic 1 below.

entertaining

vocabulary growth

Support accuracy and fluency

Support speaking

important for the aesthetic use of the language
important for culture

Help us to understand the whole sentence

support the core meaning  _—

frequently used in daily communication

reqUired in Ianguage Iearning 1

o

2 4 6 8 10 12 14 16 18

B The results of the thematic analysis

Graphic 1. The results of the thematic analysis

For the importance of the idioms, participants noted different aspects about the role of idioms in learning
a foreign language. Focusing on the necessity of idioms, P2 wrote that:

"Idioms are the backbone of a language. I don't think some words can be fully understood without idioms".

Some participants compared the role of idioms in their native language with their role in the target language.
In this issue, learners revealed that "Just as we use idioms to strengthen the meaning or facilitate the expression when
speaking Turkish, I think it is the same in English" (P4).

"Because while saying some words in Turkish, idions become more useful and meaningful. Using it when speaking in English
and learning idioms in langnage instruction shows that you have a command over the langnage, and it becomes more useful and

meaningful”" (P23).
Proverbs and idioms, as in Turkish, are important for making the narration effective and easy to understand, ete. (P32).

In daily conversations, embellishing sentences with varions rbetoric in other languages as well as in Turkish is remarkable,
reinforcing and helpful in terms of expression. For this reason, knowing the idioms in English and using them effectively allows



you to express yourself more eastly (P47).

Just as we use Turkish idioms in sentences in daily life, the same things are applicable for English. They are important for
reinforcing thought and sentences in English conversation (P706).

Some participants emphasized the role of idioms in improving speaking skills of the learners. They noted
that

"When speaking in English, it is important to use an idiom that sums it up when we can't explain things properly” (P15).

"It is important to learn and use idioms, not only to speak ignorant English, but to excpress yourself better and to exalt yourself
in the eyes of other people, even by speaking at a cultural level and excpressing yourself better’" (P25).

"Because idioms show the wealth of the langnage. I think that knowing the idioms helps to speak the language more accurately
and fluently" (P20).

Some of the participants also addressed the ambiguity meaning when they cannot make sense of the idioms
and when they come across with them in a sentence or a text. Upon this issue, they wrote that:

"Becanse when we write it in the translation, the meaning is not understood, and it causes semantic confusion. When we know
the idioms, we can easily solve this problem. We don't feel confused” (P9).

"I'm undecided because I haven't come across idioms much yet, of course, too much information doesn't hurt, but 1 haven't been
able to learn English yet, it still seems very difficult to me, so I have such a hard time with idioms, for example, while Gold
corvesponds to gold for me, the golden in the idiom (a golden handshatke) is completely work-related, that is, difficnlt’ (P59).

DISCUSSION

Regarding learners' notions of classtoom implementation for learning idioms, the data suggested that most
of the respondents supported the idea that idioms instruction should be integrated in the foreign language
curriculum, classroom practice and testing should involve idioms with a variety of engaging and meaningful
activities, and the instruction should begin with the most useful and frequent idioms. Moreover, as indicated
by the results, they reinforced the view that when an idiom has an equivalent in their native language, they
can figure out or predict the meaning of target idioms. The majority of the respondents also reassured that
they would like to be informed about the meaningful and specific strategies, and skills and processes that
help them attribute meaning, understand, and learn the usage of idiomatic expressions in English. These
results should be taken into account when organising activities based on idioms instruction. As promoted
by Vasiljevic (2015) high frequency idioms should be premised. Moreover, the instruction process should
make sense to the learners in terms of understanding the figurative and cultural aspects of idiomatic
expressions (Straksiene, 2009; Ta'amneh, 2021; Vasiljevic, 2015). As governed by Nguyen et al. (2022),
studying idioms enable learners for cultural practices. Similarly, as directed by Kramsch (1993), the
instruction of an 1.2 should reflect the culture of both the target language and the source language. As stated
by Byram (2013), the intercultural ability of the learners develops as they gain insight into understanding
connections and distinctions in both languages. Hence, the connection between the L1 and L2 is vital for
promoting learning and performance in the target language (Byram, 1991).

Regarding the learners' notions of the use of visuals for learning idioms, the results demonstrated that nearly
all of the participants directed that verbal and visual information help them activate their knowledge of
idioms, illustrations and graphics support learning of idioms. They also favoured the idea that once learning
idioms in English, these illustrations and graphics should be a main part of the instructional activities. On
account of these results, The Dual Coding Theory points to the importance of introducing information in
visual forms. Initially formulated by Paivio in 1971, the Dual Coding Theory postulated that retention of
information is enhanced by the visual and verbal codes. Although these two functions seem independent,
they are truly interconnected as input is operated at both visual and verbal levels. This aspect is also
applicable to learning the idiomatic phrases as shown by several studies (Boers et al., 2008; Boers et al.,
2009). Upon the same issue, Sambursky (2020) stated that introducing idioms provided with their literal
aspects of the figurative meaning may enhance particularly low level of learners' metaphorical competence.
His study proved that a combination of the literal and figurative sense was helpful for learners. Hence, the
integration of literal and figurative elements of idiomatic expressions through visualization facilitates
learners to establish a conceptual connection between both, thereby enhancing the comprehensive
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understanding of the accurate figurative interpretation (Sambursky, 2020).

The findings relating to learners' ideas of the contribution of idioms in authentic language, most of the
respondents pointed to an instruction maintained by contemporaty, interesting, and useful idioms in real-
life situations and usage. The findings also confirmed that the participants prefer learning of idioms along
with texts and contexts that support usage in everyday communication accompanied by authentic instruction
materials. These results build on existing evidence on the effectiveness of exposure to authentic language in
the process of foreign language education (Gilmore, 2007). As framed by Gilmore (2007), "presenting
learners with catefully selected authentic language to work with in the classtoom" will help learners to
distinguish from natural and non-idiomatic phrases (p.10). In line with the descriptions in the literature, the
presentation of idioms in an authentic context through a prism of discourse for everyday usage will help
learners to retain their sense and use them propetly (Liontas, 2002; Nguyen et al., 2022; Simpson & Mendis,
2003; Vasiljevic, 2015). It was also specified that idioms locate a practical way for improving the interactional
and communication skills of L2 learners (Coopet, 1999; Gibbs, 2011; Ta'amneh, 2021).

With reference to the rating of the importance of learning English idioms, the results signified that learners
attach great importance to learning idioms. Concerning the undetlying reasons for the rate of importance,
the results of the thematic analysis depicted that, ten interrelating themes emerged labelled as "entertaining",
“yocabulary growth”, “support accuracy and fluency”, “important for the aesthetic use of the language”,
“important for culture”, “help understand the whole sentence”, support the core meaning”, “frequently
used in daily communication”, “required in language learning”. These emerging themes reinforce the
importance of idioms in building vocabulary (Charteris-Black, 2002; Cooper, 1999; Vasiljevic, 2015),
consolidating meaning (Cooper, 1999; Crystal, 1991) and cultural information (Nguyen et al. 2022), and

upgrading communication skills (Ta’amneh, 2021) in language learning.

In association with the justifications of the importance of learning idioms, respondents implicated manifold
points. It was noted that idioms are like the backbone of a language, and they are required for understanding
the expressions in the target language. Some of the participants compared the role of idioms both in their
native language and the target language and noted that idioms are useful, reinforces the sense of the
expressions and narrations, and they embellish the expressions in daily conversation both in an L1 and L.2.
Some of the participants emphasized the role of idioms in boosting speaking skills, to express themselves
better, and to speak the target language more accurately and fluently. Once run across in a discourse style,
the ambiguity in meaning of the unfamiliar idioms was also addressed. In this issue, some of the respondents
pointed out that if they are not much familiar with the exact meaning of idioms, they may feel confused due
to the implicated sense of the figurative and metaphoric forms of the idioms to grasp their correspondence.
Linked to these results, respondents draw attention to the importance of idioms in learning a foreign
language, reviewing the role of the figurative language in improving oral skills, inferencing meaning from a
written or spoken discourse in daily language use, oral skills, and building cultural bridges between their
native language and the target language. Given these points, an important aspect highlighted by these results
is that learning idioms is not without its challenges. Hence, it is essential to consider the challenging areas
such as lack of vocabulary knowledge on the literal meanings of the idioms, cultural background of the
metaphorical themes, the context, and the figurative sense of the idioms being learnt (Boers & Demecheleer,
2001; Charteris-Black, 2002; Vasiljevic, 2015).

CONCLUSION

This study was directed to examine the notions of EFL learners on learning idioms in the target language.
The results indicated that learners consider learning idioms as an important part of understanding figurative
language and improving vocabulary and communication skills. The findings also demonstrated that learners
need a variety of activities supported by authentic and contextualized exposure to idioms in English. As
reflected by the findings, an equivalency in the meaning of idioms across L1 and L2 helps learners retain
the meaning and usage of the idioms. Moreover, it was also displayed that it is much easier to learn idioms
when accompanied by visual aids. The data showed that learners were in favour of being informed about
the specific and useful strategies in learning idioms in the target language.
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Limitations and Further Research

This study was limited to investigating the perceptions of 80 EFL learners on learning a restricted number
of idioms through a translation task in a task-based design. Conducting a study with more participants and
focusing on a larger number of idioms may yield more comprehensive results. Furthermore, this study
implicated learners’ notions about learning idioms in short span. Implementing longer instruction process
would direct further aspects of learning idioms in a target language. In addition, researchers can consider
using different approaches and methods to obtain a more comprehensive and objective understanding of
learners’ experiences with learning English idioms. In this regard, as evidenced by the results, benefitting
from the visualization techniques, along with the facilitative role of learners’ L1, can enhance the
effectiveness and retention of idioms in a target language.
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Appendix A
English Idioms for Turkish Translation Test

No SENTENCES

1 The Managing Director of the company was given a golden handshake of $200.000 when he
left the company.

2 Psycho was one of the most hair-raising films I’ve ever seen. I was really terrified most of the
time.

3 My father flew off the handle when I told him that I had damaged his car. I don’t think I've
ever seen him so angry.

4 When I was young, I always had to mind my Ps and Qs when visiting my Aunt Matilda.

5 Although the CD player I bought was second-hand it was in very good nick. In fact, it looked
almost new.

6 Most of the students were on tenterhooks waiting for their exam results to be pinned up on the
notice board.

7 Your father is a bit long in the tooth isn’t he to be still going to discos!

8 There were several gate crashers at Peter’s party on Saturday.

9 Whenever Robert gets the blame for something, he always tries to pass the buck.

10 I must have a kip for half an hour. I'm feeling really tired after my flight.

11 My father had to pull a lot of strings to get me a summer job working at the local hospital.

12 The comedian was really funny and had the audience in stitches all night.

13 Don’t ask James to do the washing-up. He’s all fingers and thumbs and is bound to break or
drop something.

14 Don’t listen to him. — He always talks through his hat!

15 The painter spent busman's holiday painting his own house.

GENISLETILMIS OZET

Deyimler, genellikle birden fazla kelimeden olusan ve bu kelimelerin tek tek anlamlarindan farkli, mecazi bir
anlam tagtyan kaliplagmis ifadelerdir. Deyimlerin tanimlari, genellikle bu yapilarin icinde yer alan kelimelerde
degisime izin vermeyen, ayrimaz Ozelliklerine vurgu yapar (Baker, 1992). Genel hatlariyla deyimler,
kaliplagsmis ifadeler olmalari nedeniyle bir bitiin olarak 6grenilmesi gereken, bicimsel olarak sabitlik gdsteren
ve s6zdizimsel ile anlamsal acidan sinirh, ¢ok sézcukli dil birimleri olarak tanimlamuslardir (Alexander, 1987,
Baker, 1992; Crystal, 1991). Deyimler genellikle ait olduklar: dilin kultiirel yoniinii yansitirlar. Bir dilde
kullanilan deyimlerdeki s6zctiklerin yerleri ya da bigimleri kolayca degistirilemez. Gerek anadil 6gretiminde
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gerekse yabanct dil 6gretiminde; deyimler genellikle edebi ve kiltiirel ifadeler olarak karsimiza cikar. Bu
nedenle deyim 6gretimi, deyimlerin kullanimindaki mecaz anlamlarin ve kilttirel unsurlarin anlagiimasint
saglamak amaciyla dil 6gretimi ve 6greniminin ayrilmaz bir parcast haline gelmistir (Apridayani vd., 2023).
Deyimsel ifadeler giinlik dilde hem s6zlii hem yazilt séylemlerde siklikla ortaya ¢iktigt icin (Miller, 2020), bu
ifadelerin anlasilma diizeyi, dil yeterliligi siirecini dogrudan etkilemektedir (Cooper, 1999). Ikinci dil (I.2)
olarak Ihgﬂizce ogreniminde deyimler, sadece kelime bilgisini degil ayni zamanda mecazi anlami, kilttrel
farkindaligi ve iletisim becerilerini kapsayan ¢ok boyutlu bir dilsel yapilardir (Ttrker, 2019). Deyimlerin hem
yazili hem sézIi dilde siklikla kullamlmasi, onlarin 6grenimini dnemli kilmakta; ancak anlamlarinin bire bir
kelime diizeyinde ¢6ziimlenememesi, kiilttirel referanslar icermesi ve baglamdan bagimsiz diistiniilememesi
nedeniyle 6grenilmesini giiclestirmektedir (Sambursky, 2020; Vasiljevic, 2015). Deyimlerin bu 6zellikleri,
onlarin bagka bir dilde kullanimint ve 6grenilmesini de etkilemektedir. Bu baglamda, bu ¢alisma, anadili
Tiirkce olan Ingilizceyi yabanct dil olarak égrenen 6grencilerin Ingilizce deyim 6grenimine iliskin algilarini,
sinif i¢i uygulamalara dair degerlendirmelerini ve deyimlerin dilsel ve kiltiirel katkilarina yonelik gériislerini
incelemeyi amaclamaktadir.

Aragtirma, karma yontem desenine dayanmaktadir (Dérnyei, 2007). Nicel veriler, Liontas (2002) tarafindan
gelistirilen ve bu caligmaya uyarlanan 24 maddelik bir anket araciligiyla toplanmistir. Anketin 21 maddesi
besli Likert 6lgegi ile hazirlanmus olup, son madde acik uglu bir soru olarak diizenlenmistir. Nitel veriler ise
bu a¢ik uglu soruya verilen yanitlarin tematik analizi ile degerlendirilmistir (Braun & Clarke, 2006). Anketin
i¢ tutarhhik katsayist Cronbach Alpha degeri o = .90 olarak hesaplanmis, bu da yitksek diizeyde giivenilirlik
gostermektedir.

Calismaya, yaslart 19-24 arasinda degisen, anadili Tiirke olan ve A2 diizeyinde Ingilizce bilgisine sahip 80
Ingilizce 6grencisi (Kadin = 53; Erkek = 27) katlmustir. Katilimeilar, Tiirkiye’de bir devlet iiniversitesinin
Egitim Fakiltesi bunyesindeki t¢ farkli bolimde 6grenim gérmektedir. Veriler, cevrim ici bir anket
platformu araciligiyla, sinuf ici uygulama sonrasinda toplanmustir.

Arastirma  siireci, deyimlerin 6gretimini iceren U¢ asamali gbrev temelli bir Ogretim tasarimiyla
gerceklestirilmistir. Ilk olarak, Penguin Reader Idioms Book’tan rastgele secilen 24 deyimi iceren coktan
se¢cmeli bir test uygulanmis ve Ogrencilerin tantmadigt 15 deyim belirlenmistir. Bu deyimler, iki haftalik
Ingilizce dersi kapsaminda gorev temelli etkinliklerle Ggretilmistir. "Gorev 6ncesi" asamasinda deyimler,
Turkce karsiliklariyla ve belirli baglamlarda kullanimlariyla tamtilmugtir. "Gérev stireci” asamasinda ise
6grenciler, hedef deyimleri iceren 15 cumleyi Turkceye cevirmis ve bu ceviri gérevlerini Giniversitenin
kullandig1 cevrim i¢i 6grenme sistemi olan AYDEP tzerinden yuklemislerdir. Gorevler bir hafta icinde
tamamlanmustir. "Go6rev sonrast” asamasinda ise, 6grencilere dogru ceviriler ve deyimlerin baglamsal
kullanimi hakkinda geri bildirim verilmistir.

Arastirmanin  sonunda uygulanan anket ile Ogrencilerin deyim &grenme siirecine iligkin goriisleri
toplanmustir. Bulgular, 6grencilerin deyimlerin anlamint daha iyi kavradiklarini, baglam icinde gorsel destekli
6grenmenin kalictigy artirdigini ve kiltiirel boyutun deyim 6greniminde énemli bir unsur oldugunu
dustindiiklerini ortaya koymustur. Ayrica, 6grenciler deyimlerin iletisimsel yeterlilik kazanmada ve gercek
yasam diliyle bag kurmada 6nemli oldugunu ifade etmistir. Katilimeilarin ¢cogu, yabanct dil mifredatinda
deyim 6gretiminin yer almasint desteklemis ve deyimlerin sinif icinde anlaml, gesitli etkinliklerle 6gretilmesi
gerektigini belirtmistir. Stk kullanilan deyimlerden baslanarak ilerlenmesi gerektigi vurgulanmis, deyimlerin
ana dillerinde kargiliklarinin olmasinin anlamayt kolaylastirdigi ifade edilmistir. Ayrica, katilimcilar deyim
anlamint ¢6zmede etkili stratejiler ve gerekli beceriler konusunda bilgilendirilmek istediklerini dile
getirmislerdir. Ilaveten, katiimcilarin bilyiik ¢ogunlugu, deyim 6gretiminde gorsellerin etkili oldugunu
belirtmistir. Sozel ve gorsel bilgilerin deyim bilgisini harekete gecirdigini, goérsel ve grafiklerin 6grenmeyi
destekledigini ve bu materyallerin 6gretim siirecinin ayrilmaz bir parcast olmast gerektigini ifade etmislerdir.
Katilimcilarin ¢ogu, deyimlerin glincel, ilgi ¢ekici ve gercek yasamda ise yarar olmasi gerektigini belirtmistir.
Deyimleri baglam icinde ve metinlerle birlikte Ggrenmeyi tercih ettiklerini ifade etmislerdir. Ayrica,
deyimlerin gercek yasam dilini yansitacak sekilde sunulmasi, glinliik iletisimde faydali olmast ve 6gretiminin
Ozglin ses—gorunti kayitlart ile desteklenmesti gerektigi goriistinde birlesmislerdir.

Bu calisma, deyim 6gretiminde gbrev temelli yaklagim, gorsellerle desteklenmis ¢ok modelli 6grenme ve
kiltiirel iceriklerin butiinlestirilmesinin 6grencilerin 6grenme siireglerini olumlu yonde etkileyebilecegini
gostermektedir. Bu calisma, Ingilizceyi yabanci dil olarak 6grenen 6grencilerin hedef dilde deyim 6grenimine
yonelik goriislerini incelemeyi amaglamistir. Sonuclar, 6grencilerin deyim 6grenimini mecaz anlami kavrama,
kelime dagaragini gelistirme ve iletisim becerilerini artirma agisindan 6nemli bir unsur olarak gérdiklerini
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ortaya koymustur. Bulgular ayrica, dgrencilerin Ingilizce deyimlere 6zgiin ve belirli baglam temalari
araciligiyla sunulan cesitli etkinliklere ihtiya¢ duyduklarini gbstermistir. Elde edilen verilere gére, ana dil (I.1)
ile hedef dil (I.2) arasinda deyim anlami acisindan bir egdegerligin bulunmasi, égrencilerin deyimlerin
anlamint ve kullammint daha kolay hatirlamalarina yardimer olmaktadir. Ayrica, deyimlerin gorsel
materyallerle desteklenerek &gretilmesinin Ggrenme  siirecini 6nemli Olctide kolaylastirdigt da ortaya
konmustur. Veriler, 6grencilerin hedef dilde deyim 6grenimine yoénelik 6zel ve faydalt stratejiler hakkinda
bilgilendirilmeye istekli olduklarini da gostermistir. Tiim bu bulgular tizerinde yola ¢ikarak, arastirmacilara
ve dil 6gretmenlerine, égrencilerin Ingilizce deyim 6grenme deneyimlerini daha kapsamli ve nesnel bir
sekilde anlayabilmek icin farkli yaklastim ve yontemler kullanmalari Onerilmektedir. Bu baglamda,
gorsellestirme tekniklerinden yararlanmak ve 6grencilerin ana dilinin (L1) kolaylastirict rolind kullanmak,
hedef dilde deyim 6greniminin etkinligini ve kaliciligint artirabilir.
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