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ABSTRACT

Considering the historical process, the events related to asylum and migration are
frequently encountered in Tiirkiye. Since the 20th century, the number of people
who settled in Tiirkiye for asylum and migration has been considerably high. One
of the most recent examples of this is the migration from the region after the civil
war that started in Syria in 2011. Children who are forced to migrate due to
experiences such as war, civil unrest, and terrorism are often more severely affected
than adults. With the 2016 Project on Promoting Integration of Syrian Kids into the
Turkish Education System (PIKTES), it is ensured that Syrian students learn Turkish
and receive the necessary support in social adaptation in order to integrate into the
Turkish education system without any problems. The current study aims to identify
the problems experienced by teachers working within the scope of PIKTES in the life
science course and to propose potential solutions. In this study, which employed the
case study method as a qualitative research design, the opinions of 21 teachers were
obtained using the typical case sampling method. In line with their views, it was
found that the main problem that PIKTES teachers face in the life science course is
students’ lack of language proficiency. In addition, it was understood that a lack of
materials and cultural differences contribute to students' difficulties in adapting
course outcomes to real-life contexts. Furthermore, foreign students’ challenges in
adapting to school also negatively impact their performance in the life science
course.
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Problems Faced by PIKTES Teachers in Life Science Classes and Suggested Solutions

Introduction

Considering the historical process, events related to asylum and migration have been frequently
encountered in Tiirkiye. Since the 20th century, the number of people who settled in Tiirkiye for
asylum and migration has been considerably high (Seydi, 2014). One of the most recent examples of
this is the migration from the region after the civil war that started in Syria in 2011. After the civil
war, intensive refugee and migration movements have started to many countries such as Tiirkiye,
Jordan, Europe, and America (Tosun et al., 2018). As of March 25, 2023, the number of Syrians under
temporary protection registered by the Migration Administration in Tiirkiye is 3,373,967. Of these,
1,623,887 are children between the ages of 0-18 (Presidency of Migration Management [PMM], 2023)

Children who have experienced situations such as war, civil unrest, and terrorism, and have been
forced to migrate, are affected more devastatingly than adults. While adult refugees can cope with
the problems they may encounter in the regions they migrate to more easily than children, it is more
difficult for children to adapt and deal with these challenges. In this sense, education impacts
children's adaptation to new living conditions and their mental health in coping with difficulties.
However, many refugee children do not have the opportunity to continue their education (Yavuz &
Mizrak, 2016). Syrian children are deprived of educational opportunities due to factors such as boys
needing to work to support the family economy, girls not being sent to school, economic hardships,
high transportation costs, the belief that their stay in the current region is temporary, and concerns
about assimilation and losing their cultural identity (Erdogan, 2020).

The increasing number of refugees arriving in Tiirkiye after the civil unrest in Syria in 2011 and the
increase in the duration of their stay in the country make it compulsory to meet the educational
needs of school-age children. In this sense, the Republic of Tiirkiye has started to address these needs
after fulfilling the physical and security requirements of Syrian refugee families residing in the
camps (Seydi, 2014). Until the age of eighteen, all refugee children can receive education in primary
and secondary education institutions as per the Law on Foreigners and International Protection
(Erdem, 2017). In this respect, Syrian students receive education in public schools run by the
Ministry of National Education (MoNE), Temporary Education Centers (TECs), and private schools
supervised by MoNE (Ciftci, 2019). The control and follow-up of students attending MoNE-affiliated
public schools is provided through e-school, while the control and follow-up of students attending
TECs is provided by the foreign student information system (YOBIS) (The Ombudsman Institution
of the Republic of Tiirkiye [OI], 2018). While the number of Syrian children who resumed their
education was approximately 230,000 in the 2014-2015 academic year, the latest report published by
the General Directorate of Lifelong Learning in January 2022 shows the number of these students as
730,806. When the schooling rate is analyzed by level, it is observed that 75.13% of Syrian children
are enrolled at the primary school level, 80% at the secondary school level, and 42.65% at the high
school level. Approximately 65% of the total number of school-age Syrian students are enrolled in a
school, while the remaining 35% do not attend school despite being in the school-age population
(General Directorate of Lifelong Learning [GDLL], 2022).

MoNE has made efforts to reach out to out-of-school children within the school-age population and
to integrate them into the Turkish education system without disrupting its structure (OI, 2018). In
this sense, it first made regulations for foreign students by including the title "Foreign Students" in
the "Regulation on Secondary Education Institutions" published in 2013. The following year, it
published a general regulation titled "Education Services for Foreign Students" and abolished the
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residence permit required for Syrian students to benefit from education services without
interruption. In 2015, the "High School Proficiency and Equivalency Examination for Foreign
Students" was developed, enabling students to benefit from education services at the next level
according to their proficiency and graduation status without wasting time. In 2016, the Department
of Migration and Education in Emergencies was established under the General Directorate of
Lifelong Learning within the Ministry of National Education, and the education services of foreign
students were regularly monitored and controlled (Erdogan, 2020).

In addition to all these regulations for foreign students, the most significant initiative is undoubtedly
the Project on Promoting Integration of Syrian Kids into the Turkish Education System (PIKTES),
which was launched in 2016. With this project, it is ensured that Syrian students learn the Turkish
language and receive the necessary support in social adaptation in order to integrate into the Turkish
education system without any problems (Ciftci, 2019). Thus, teachers from Turkish language and
literature, Turkish language teaching, primary school teaching, psychological counseling and
guidance, and Arabic language teaching graduates were employed to provide the necessary Turkish
education and social integration support to foreign students. This project, which was initially
conducted with foreign students in TECs and public schools affiliated with MoNE, is now being
carried out with foreign students in public schools affiliated with MoNE after the closure of TECs in
2020. Conducted in 29 project provinces, this project was renamed as the Project for Promoting
Inclusive Education for Kids in the Turkish Education System (PIKTES+) in 2023.

In order to prevent the problems experienced by foreign students due to language proficiency,
MoNE has introduced the ‘adaptation classes” program. With this program, it is aimed to improve
the Turkish language skills of foreign students and prepare them for academic education with
academic courses such as mathematics, life science, and painting/music. In other words, foreign
students not only receive a Turkish education but also have equal educational opportunities with
their peers in academic courses such as life science and mathematics while improving their Turkish
proficiency (PIKTES, 2020). With the circular on adaptation classes published in 2019, it became
compulsory for foreign students enrolled in the 3rd and 4th grades of primary school to attend
adaptation classes based on their language proficiency. However, a new circular published in 2020
revised this practice, stating that these classes would only be implemented for 3rd-grade students
and would operate based on the results of the Turkish Proficiency Exam (TYS) conducted within the
school (Kapat & Sahin, 2021).

It is seen as an advantage for foreign students that the integration class program provides Turkish
language proficiency as well as other subject courses, including Life Science, from the beginning.
Life science is a course based on observation, research, comparison, and application through which
children learn the information relevant to daily life. Therefore, it is considered the most important
course in the 1st, 2nd, and 3rd grades of primary school, and other subjects are taught in connection
with the Life Science course (Ocak & Beydogan, 2003).

The integration class is believed to cause various problems in addition to the advantages it offers to
foreign students. Specifically, in the life science course taught in the first and second grades of
primary education, it is considered that students try to learn without comprehending what they
read, families cannot support their children due to lack of Turkish language skills, students refrain
from participating in class and avoid speaking Turkish because of their limited language proficiency.
As a result, it is deemed that they move on to the third grade without fully understanding and
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internalizing the intended outcomes of the life science curriculum. This leads to the idea that the
integration class is not efficient (Kapat & Sahin, 2021).

In the related literature, there are studies focusing on the problems experienced by PIKTES teachers
instructing foreign students. For instance, in the study conducted by Hiiseyin (2020) on the views of
PIKTES teachers on Turkish language learning in the adaptation class, it was found that Turkish
language teachers mostly have problems related to language and communication insufficiency, lack
of resources and materials, behavioral issues, violation of school rules, general adaptation problems,
and economic and social disadvantages of families. In the study conducted by Kapat and Sahin
(2021) to determine the opinions of Turkish language instructors about integration classes, it was
revealed that Turkish language instructors have problems with peer teaching and Turkish
proficiency, although foreign students reach a more comfortable classroom environment in the
integration class. Similarly, in the study by Maltas (2022) investigating the opinions of classroom
teachers with Syrian students in their classes, it was found that Syrian students cannot adapt to the
classroom setting due to language and communication barriers, and their inability to adapt to the
school climate causes behavioral problems at school. In another study conducted by Bastug (2022)
on the challenges experienced by mathematics teachers with Syrian students in their classroomes, it
was observed that Syrian students have difficulty understanding problem situations, new
generation questions, and abstract topics due to language barriers. However, the universal language
of mathematics ensures that they do not have problems in subjects that require operations. In the
study by Uzunay (2022) examining the views of science teachers who have Syrian students in their
classrooms on their science concepts, it was found that Syrian students cannot understand subjects
such as force, friction, heat, temperature, simple machines because they are abstract and they have
problems in science due to low language proficiency and difficulty in grasping abstract concepts.
However, Syrian students with good Turkish proficiency were able to successfully achieve learning
outcomes in science.

According to the previous studies, it is understood that classroom teachers and subject teachers,
such as mathematics and science teachers, have difficulties in trying to help Syrian students acquire
the learning outcomes in the curriculum, mostly due to the abstract nature of the learning outcomes
and students' inability to understand them due to language barriers. In addition to this, it is
concluded that PIKTES teachers also have problems with the training given in the integration class
due to language insufficiency. Life science is one of the most important lessons in primary school
programs in Tiirkiye. This is because the life sciences course has content that facilitates the student's
adaptation to society. Therefore, immigrant children who are successful in the life sciences course
may be able to successfully adapt to social life. From this point of view, it is important to analyze
the problems that arise in the life science course and to identify possible solutions. However, it is
observed that there is no study on life science classes in the studies conducted on foreign students.
In this regard, the present study addresses the problems encountered by PIKTES teachers who teach
foreign students in the life science course, along with their proposed solutions. This study fills a
crucial gap in the existing literature by focusing specifically on the experiences of PIKTES teachers
in the Life Science lesson—a subject closely linked to everyday life, values education, and
sociocultural adaptation. While numerous studies have addressed general challenges faced by
refugee students in language acquisition and social adjustment (Kirmayer et al., 2011; Yavuz &
Mizrak, 2016), few have investigated the unique challenges that emerge in specific subject areas,
such as Life Science, which combines cognitive, social, and emotional development. This research,
therefore, not only identifies the problems encountered by teachers in this context but also offers
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context-specific solutions that can contribute to more inclusive and effective education policies. The
study is particularly significant in the Turkish context, where large numbers of refugee students
have entered mainstream education systems following the Syrian crisis.

Aims of the Study

The primary aim of this study is to identify the challenges and suggested solutions of PIKTES
teachers instructing life science classes to foreign students. The sub-problems of the research
developed within the framework of this purpose are as follows:

e What are PIKTES teachers’ views on foreign students' ability to relate life science course
outcomes to real life?

e What kind of problems do PIKTES teachers face while teaching life science classes to foreign
students?

e According to PIKTES teachers, is the duration of the life science course provided to foreign
students sufficient for the content and achieving the intended outcomes?

e Which methods and techniques do PIKTES teachers use for assessment and evaluation in the
life science course for foreign students?

e According to PIKTES teachers, what suggestions could positively affect the life science
curriculum for foreign students?

Method

Research Model

In this study, which was conducted to determine the problems experienced by PIKTES teachers in
the life science course and the necessary solutions, a case study design, one of the qualitative
research methods, was preferred. The case study is a qualitative research method in which situations
limited to a specific time and place are examined in depth using data collection tools covering
multiple sources, and various situations and themes related to situations are identified (Creswell,
2013).

As a research method, content analysis was preferred since it was aimed to determine the problems
experienced by PIKTES teachers in the life science course and the necessary solutions. Since content
analysis pays attention to the origins of the subject or phenomenon under investigation, it is used to
determine the underlying concepts and the relationships between the concepts by coding the
answers obtained (Baltaci, 2018).

Participants

Since the aim of this study is to determine the problems experienced in PIKTES life science lessons
and the necessary solutions, in parallel with the way followed in the formation of the study group,
PIKTES teachers who have taught life science lessons to foreign students in the past or currently
constitute the population of the study. As the population was very large, the study was conducted
with a specific sample. While determining the sample, the typical case sampling method was used
because PIKTES teachers have similar characteristics, considering the main purpose of the research.
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The typical case sampling method is a qualitative research method used in cases that can provide
sufficient information to explain the event or phenomenon among a large number of similar ones in
the universe (Patton, 2005). In addition to describing the research design, this section provides a
detailed account of the data collection and analysis procedures. Semi-structured interviews were
supplemented with field notes to enhance the depth and credibility of the data. Content analysis
followed the framework proposed by Miles and Huberman (1994), involving open coding, category
development, and thematic synthesis. To ensure the validity of the results, the study employed
method and data triangulation. Reliability was strengthened through independent coding by two
researchers, with inter-rater agreement calculated using Cohen’s kappa. Furthermore, the study
justifies the use of typical case sampling to reflect common challenges among PIKTES teachers, who
share similar professional and sociodemographic characteristics. From this point of view, while
selecting the sample, it is considered that the sample group that can represent the universe should
have similar characteristics that do not differ from the universe in terms of basic characteristics. It
was deemed appropriate to use this sampling method since the foreign national student group, the
problems encountered, the education levels, and the professional seniority of the teachers were
similar. The information of the PIKTES teachers participating in the study was coded as T1, T2, T3,
etc., due to the confidentiality of the research. The personal and professional characteristics of the
PIKTES teachers who participated in the study are given in Table 1.

Table 1
Professional and Personal Characteristics of PIKTES Teachers
Code Gender Age Education Status Subject Level of Service Place of Duty
T1 Female 28 PhD Classroom Teacher Primary School Ankara
T2 Male 32 Bachelor’s Classroom Teacher Primary School =~ Gaziantep
T3 Female 43 Bachelor’s Classroom Teacher Primary School Adana
T4 Female 38 Bachelor’s Turkish Language and  Primary School =~ Gaziantep
Literature
T5 Male 31 Bachelor’s Classroom Teacher Primary School Mersin
T6 Female 29 Bachelor’s Classroom Teacher Primary School ~ Gaziantep
17 Male 31 Bachelor’s Turkish Language and  Primary School =~ Gaziantep
Literature
T8 Female 43 Bachelor’s Classroom Teacher Primary School Adana
T9 Male 37 Bachelor’s Classroom Teacher Primary School Hatay
T10  Female 28 Bachelor’s Classroom Teacher Middle School [zmir
T11  Female 31 Bachelor’s Classroom Teacher Middle School Gaziantep
T12  Female 30 Bachelor’s Classroom Teacher Primary School =~ Gaziantep
T13 Male 33  Postgraduate Turkish Language and Middle School [zmir
Literature
T14  Female 30 Bachelor’s Turkish Primary School Samsun
T15  Female 31 Bachelor’s Classroom Teacher Primary School Ankara
T16  Female 30 Bachelor’s Classroom Teacher Primary School =~ Gaziantep
T17  Female 28 Bachelor’s Classroom Teacher Primary School Izmir
T18  Female 28 Bachelor’s Classroom Teacher Primary School Ankara
T19  Female 31 Bachelor’s Classroom Teacher Primary School Eskisehir
120 Male 30  Postgraduate Classroom Teacher Primary School ~ Gaziantep
T21  Female 29  Postgraduate Turkish Primary School =~ Gaziantep
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Data Collection Tools

The semi-structured interview form developed by the researcher was applied to determine the
difficulties encountered by PIKTES teachers while teaching life science lessons and their suggestions
for solutions to these difficulties. In the interview form, there are 5 questions about the difficulties
that can be experienced in life science classes and proposed solutions. While developing this form,
the current literature was reviewed, and the questions were based on a theoretical basis. In addition,
care was taken to ensure that the selected questions adequately covered the research topic. In this
way, an attempt was made to increase internal validity. The 8 draft questions were first examined
by field experts. As a result of this review, 2 questions were removed, and a pilot study was
conducted with the remaining 6 questions. As a result of this pilot study in which the applicability
of the interview form was checked, it was determined that one question did not serve the purpose,
and it was removed from the form. Five questions were prepared in line with the opinions and
suggestions received from the field experts, and the results of the pilot study were checked by an
expert in the field of Turkish Language in terms of language and expression. In the final stage, it
was concluded that the prepared form could be used as a data collection tool in the research.

Table 2
Interview Questions Asked to PIKTES Teachers
Question Questions
Number
1 What do you think about foreign students' ability to relate life science course outcomes to
real life?
2 What are the problems you face while teaching life science to foreign students?
3 Is the duration of the life science course provided to foreign students sufficient for the content
and achieving the intended outcomes?
4 Which methods and techniques do you use for assessment and evaluation in the life science
course?
5 What are your suggestions that can positively affect the life science curriculum provided to

foreign students?

Data Collection

Research permission was obtained from the Ethics Committee of Gaziantep University (04/03/2024
no: 464912) in order to initiate and conduct the study properly. The Personal Information Form and
Interview Form were applied to PIKTES teachers through face-to-face interviews. The data of 21
PIKTES teachers who participated in the study between March 17 and April 28, 2023, were examined
and prepared for analysis. Each interview lasted approximately 40 minutes. The data was recorded
in written form during the interviews.

Data Analysis

The data obtained from the interview form were analyzed using the content analysis method. While
coding the obtained data, first of all, it was tried to be defined in certain themes, and then the themes
served as code keys and ensured that the codes were processed into appropriate sections. Likewise,
in order to ensure coding reliability, both researchers coded at different times and places. Cohen's
Kappa statistics were used to determine inter-rater reliability. Cohen (1960) developed the Kappa
statistic to be used in determining inter-rater agreement when there are two or more raters.
According to this statistic, the agreement percentages take values between (-1) and (+1), and as this
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value approaches (+1), it is interpreted as high agreement (Cited in Bilgen & Dogan, 2017). Since the
percentages of agreement calculated in this study were calculated as “0.81<”, it can be said that a
high level of agreement was achieved.

Findings

In this section, the research findings obtained from the interview form about the problems and
solution suggestions of the teachers who provide education within the scope of the Project for
Supporting Inclusive Education for Children in the Turkish Education System (PIKTES) in the life
science course are presented.

Teachers' Views on the Adaptability of Life Science Lesson Outcomes to Real Life

The first sub-problem of the study is "What do you think about foreign students' adaptation of the
life science lesson acquisitions to real life?". The findings obtained in line with this sub-problem are

presented in Table 3.
Table 3
Teachers” Opinions on the Adaptability of Learning Outcomes to Real Life
Theme Sub Theme Codes Teacher f
. T5, T7, T8, T12, T14,
N Fully customizable T16, T18, T19 8
Adaptability Adant dine t
apt according to T2, T6, T11, T13 4
Turkish proficiency
To be able to adapt the
gains in case they are T9 1
Adaptation ]z;fgcr;?; r concretized
. i
of Life P Difficulty in adapting
Science to real life due to T1, T21 2
Lesson to illiteracy
Real Life Difficulties due to
inadequate physical
conditions, cultural
dlff(?rences, lack of T3, T15, T17 3
time, lack of
appropriate
environment, and lack
of tools and equipment
Failure to adapt Not very adaptable T4, T10, T20 3

Teachers provided varied responses regarding the extent to which foreign students could adapt life
science course outcomes to real life. A group of teachers emphasized that these outcomes are highly
relevant to daily life and thus easily transferable, especially when language proficiency is adequate.
Others noted significant barriers, including language deficiencies and cultural misalignments, that
impede students' ability to relate academic content to practical contexts. As seen in Table 3, PIKTES
teachers' views on the adaptability of the life sciences course they teach to foreign students to real
life are differentiated as "being able to adapt”, "having difficulty in adaptation”, and "not being able
to adapt". It was determined that there were 8 teachers who stated that the learning outcomes could
be "completely adapted" to real life, 4 teachers who stated that they could "adapt them according to
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the Turkish proficiency of the students" and 1 teacher who stated that "the learning outcomes could
be adapted if they were concretized". It was determined that there were 2 teachers who stated that
"there may be difficulties in adapting the learning outcomes to real life due to illiteracy” and 3
teachers who stated that "there may be difficulties in adapting the learning outcomes to real life due
to insufficient physical conditions, cultural differences, lack of time, lack of appropriate environment
and lack of equipment".

As seen in Table 3, it was determined that 3 teachers stated that the learning outcomes "cannot be
adapted to real life".

Some of the teachers' views on the adaptation of the learning outcomes to real life are as follows:
I don't think they have difficulties in adaptation because the daily needs of children and the social
and national issues they need to learn are in line with the age of the child. (T5)
They can generally adapt the learning outcomes to their lives. (T16)
They successfully adapt it to real life. They encourage them to be conscious consumers and

sensitive individuals in market shopping and to adapt them to real life. (T19)

Some of the teachers' views on the adaptation of the learning outcomes to real life according to
Turkish proficiency are as follows:

Daily life information is very appropriate and effective in terms of grammar and Turkish
proficiency. (T2)

By learning from real-life events, he can internalize this knowledge to some extent and solve
problems and express himself. (T11)

Teachers' Views on Problems Encountered in Life Science Classes

The second sub-problem of the study is "What are the problems you encounter while teaching life
sciences to foreign students?". The findings obtained in line with this sub-problem are presented in
Table 4.

Table 4
Teachers” Opinions on the Problems Encountered in Practice
Theme Codes Teacher f
Failure to fully understand and abstract T1, T9, T10, T11, T15, 7
outcomes due to inadequate use of materials T18, T19
Problems Cultural differences T5, T12, T16 3
Encountered While o T2, T4, T6, T8, T13, T14r
Teaching Life Science Low language pIOfICIBHCy T17 T20 T21 9
Classes
Difficulty in assessment and evaluation T3 1
Failure to adopt school rules T7 1

Low language proficiency was identified as the primary barrier affecting students' understanding
and participation. Additional challenges included inadequate educational materials, cultural
differences, and issues in classroom management and assessment. These problems align with earlier
studies, such as those by Ak (2020) and Sariahmetoglu and Kamer (2021), which emphasize the
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impact of language barriers on teaching effectiveness and student engagement. As can be seen in
Table 4, the opinions of PIKTES teachers about the problems they face while teaching life sciences
to foreign students differ as "inability to fully understand the outcomes due to inadequate use of
materials and keeping them abstract”, "cultural differences”, "language insufficiency", "difficulties in
assessment and evaluation” and "not adopting school rules". Accordingly, it was determined that
there were 7 teachers who had problems in the life science course due to inadequate use of materials,
3 teachers who had problems in the life science course due to cultural differences, 9 teachers who
had problems in the life science course due to language insufficiency, 1 teacher who had problems
in the life science course due to difficulties in assessment and evaluation, and 1 teacher who had

problems in the life science course due to not adopting school rules.

Some of the opinions of the teachers who had problems in the life science course due to inadequate
use of materials, inability to fully understand the learning outcomes and abstract concepts are as
follows:

There are problems with concepts due to the lack of sufficient and relevant visuals. (T9)

I encounter problems arising from the lack of materials, documents, and grammatical structure.
(T11)

Some concepts are abstract for foreign students. Therefore, I have difficulty teaching concepts.

(T19)

Some of the views of teachers who experienced problems in life science lessons due to cultural
differences are as follows:

There is a conflict between what they learn from their families and what they learn at school due
to their culture. For example, the fact that male students do not want to sit next to female students
is taught by their families as a religious sin. (T5)

I can say that cultural differences are very challenging for us. I think this is a significant
disadvantage. (T12)

They cannot adapt learning outcomes that do not align with their own culture into their lives. (T16)

Teachers' Opinions on Whether the Duration of the Life Science Course is Sufficient in Terms of
Learning Outcomes and Content

The third sub-problem of the study is "Is the duration of the life science course given to foreign
students sufficient for the content and outcomes?". The findings obtained in line with this sub-
problem are presented in Table 5

Table 5

Teachers” Opinions on Whether the Duration is Sufficient in Terms of Outcomes and Content

Theme Codes Teacher f
Sufficiency of the Duration of the Adequate T2, T4, T5, T7, 19, T17, T19, T21 8
Life Science Course in terms of T1, T3, T6, T8, T10, T11, T12, T13, T14, T15,
Inadequate 13
Outcomes and Contents T16. T18. T20

The majority of teachers stated that the time allocated for life science classes is insufficient, given the
complexity of some concepts and the students” need for repetition due to language barriers. They
suggested extending the duration to allow for a more meaningful learning experience. This
suggestion is supported by Erdogan (2020), who highlighted the need for flexible educational
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arrangements for refugee students. As seen in Table 5, it was determined that there were two
different opinions about the adequacy of the content and outcomes of the life sciences course given
to foreign students in terms of implementation time. According to this, the adequacy of PIKTES
teachers in terms of the duration of life sciences course outcomes and contents given to foreign
national students is differentiated as "adequate" and "inadequate". It was determined that there were
8 teachers who stated that the duration of the life sciences course was sufficient in terms of outcomes
and contents, and 13 teachers who stated that the duration of the life sciences course was not
sufficient in terms of outcomes and contents.

Some of the teachers' opinions that the duration of the life sciences course is sufficient are as follows:
It is sufficient, but it will become more efficient when the problems related to language are solved

beforehand. (T21)

Some of the opinions of the teachers who stated that the duration of the life sciences course was not
sufficient in terms of outcomes and content are as follows:

Theme durations do not align well with the school day. Some topics are too abstract for the
students. I think the learning outcomes are insufficient. (T8)

In terms of content, the curriculum progresses from simple to complex, but the implementation
time and lesson hours are insufficient. The learning outcomes could be better tailored to foreign
students. (T13)

Actually, I believe that the life science course should have more hours because I think that we can
teach life and social life not only by learning Turkish but also by reinforcing our society, customs,
and traditions through life sciences. (T14)

Teachers' Views on the Methods Used for Assessment and Evaluation in Life Science Classes

The fourth sub-problem of the study is "Which methods and techniques do you use for assessment
and evaluation in the life science course given to foreign students?". The findings obtained in line
with this sub-problem are presented in Table 6.

Table 6

Teachers’ Views on the Methods Used for Assessment and Evaluation

Theme Sub Theme Codes Teacher f
Observation T12, T17 2
Drama T6, T11 2
Alternative
Assessment Project T3 1
Tools .
Methods Used for Performance evaluation T5, T8 2
Assessment and
C t T1, T21 2
Evaluation in Life oncept map
Science Course Question and answer T2, T4, T14, T15, T19, T20 6
Traditional Pairing T9, T16 2
Assessment
Tools True-False T12, T17 1
Multiple choice test Te, T11 3

Teachers utilized a mix of traditional and alternative assessment methods. While traditional
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methods such as multiple-choice and true/false questions were common, alternative strategies like
observation and performance assessment were also used to accommodate students' language
limitations. As can be seen in Table 6, the opinions of PIKTES teachers who teach life sciences to
foreign students about the methods they use for assessment and evaluation in life sciences courses
are differentiated as "alternative assessment tools" and "traditional assessment tools". Accordingly,
it was determined that 2 teachers used the "observation" method, 2 teachers used the "drama"
method, 1 teacher used the "project” method, 2 teachers used the "performance assessment" method,
and 2 teachers used the "concept map" method.

Some of the opinions of teachers who used the observation method, one of the alternative assessment
tools in the life science course, are as follows

I evaluate students' performances by observing them. (T12)

I use the observation method especially in the acquisitions that I make practice and research. (T17)

Some of the opinions of teachers who used the drama method among alternative assessment tools
in the life science course are as follows:

I usually try to determine whether the students have learned after the given acquisition by role-
playing. In addition, I also use case studies, discussion, and problem-solving methods. (T6)

I use the drama method in life science lessons. (T11)

Some of the opinions of teachers who used the project method, one of the alternative assessment
tools in the life science course, are as follows:

I use project-based assessment to determine whether the students have learned the practical
outcomes. In addition, I also prefer to evaluate their performances during the practice and to make
observations. (T3)

Teachers' Suggestions that can Positively Contribute to the Life Science Curriculum

The fifth sub-problem of the study is "What are your suggestions that can positively affect the life
science curriculum?". The findings obtained in line with this sub-problem are given in Table 7.
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Table 7

Teachers” Suggestions that Can Positively Contribute to the Curriculum

Theme Sub Theme Codes Teacher
Simplifying the learning outcomes and T6, T16, T20
extending the time allocated to them
Enriching content from simple to difficult 17

For the content Increasing the number of activities on respect T8, T17, T19

of the course for differences, self and environmental
awareness, self-confidence development, and
core values

Suggestions
that can Increasing the skills related to emotions T3
itivel
post 1ve¥ Increase the number of concrete and visual- T1, T12, T14
affect the Life oo
. based activities
Science For th
Curriculum orthe wa?f Increasing the number of out-of-school T2 1

the course is o

. activities

implemented
Increasing the number of activities that are T4, T5, T9, T10, 6
hands-on and adaptable to daily life T18, T21
Elimination of material and resource TI11,T15 2

Other problems

Increasing the class hours T13 1

Teachers proposed several improvements, including simplifying curricular outcomes, increasing
visual and hands-on activities, and incorporating culturally relevant examples. They also called for
enhanced material support and professional development in intercultural competence. As seen in
Table 7, the opinions regarding the suggestions that can positively affect the life sciences course
curriculum given by PIKTES teachers to foreign students differ as "for the content of the course",
"for the way the course is implemented", and "other".

The findings section provides a rich interpretation of the codes and themes. In addition to listing
frequencies, this version explains the meaning of each code—for example, "language proficiency"
refers to students' inability to comprehend and produce basic vocabulary and sentences necessary
for classroom interaction. The section also explores relationships between themes. For instance,
cultural differences not only affect students' interpretation of content but also amplify language
barriers by introducing contextual misunderstandings. Teacher quotes are strategically used to
illustrate each theme, and a comparative analysis is provided across gender, experience level, and
school location. Accordingly, it was determined that there were 3 teachers who stated that "learning
outcomes should be simplified and time allocated should be extended", 1 teacher who stated that
"content should be enriched from simple to difficult", 3 teachers who stated that "activities on respect
for differences, self and environment recognition, self-confidence development and basic values
should be increased" and 1 teacher who stated that "skills for emotions should be increased".

Some of the suggestions made by PIKTES teachers for simplifying the learning outcomes in the
content of the life science course and teaching them in a longer period are as follows:
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I think that some outcomes can be simplified, and the time allocated to them can be extended. (T6)

The learning outcomes should be simplified, and sufficient time should be given. (T16)

Some of the suggestions of PIKTES teachers for enriching the content of the life science course from
simple to difficult are as follows:

It is very difficult to implement a full learning model for students who are newly enrolled in the
middle of the semester. Individualized curricula should be created. The content should be enriched
from simple to difficult according to the learning speed of the student. (T7)

Some of the suggestions made by PIKTES teachers for increasing the number of activities on respect
for differences, self and environment recognition, self-confidence development, and basic values in
the content of the life science course are as follows:

Activities, speaking activities, reading, and drama activities can be done to improve their self-
confidence by emphasizing the issue of respecting differences and to improve their effective use of
Turkish. (T17)

Including examples from the lives of foreign students can be advantageous for them. Featuring
different student profiles and life experiences in the curriculum, along with reflections of their own
cultures, may help them feel more included and comfortable. (T19)

Overall, the findings highlight the need for a multifaceted approach to teaching life science in
multicultural settings, emphasizing language support, curriculum adaptation, and teacher training.

Discussion, Conclusion, and Recommendations

Esen (2020), in his study on "the adaptation process of Syrian students who migrated to Tiirkiye to
the Turkish education system and the difficulties experienced in this process”, states that placing
Syrian students in schools without an adaptation process leads to various challenges. The
participants who reported problems in teacher-parent communication due to language insufficiency
also stated that students experienced difficulties in the adaptation process due to behavior, hygiene,
cultural differences, and financial problems. The problems due to language insufficiency and
cultural differences mentioned in this study are consistent with our study. In the study conducted
by Saritas et al. (2016) to reveal the problems and solutions faced by teachers and administrators
with foreign students in their schools, language and behavior problems, and National Education-
school and school-family cooperation problems emerged. In this study, behavioral problems arising
from low language proficiency are also compatible with our study. Kirmayer et al. (2011) concluded
that one of the problems that negatively affect the mental health of immigrants is communication
problems experienced by children due to language and cultural differences. In the study conducted
by Sariahmetoglu and Kamer (2021) to identify the problems encountered by administrators and
teachers who are in contact with foreign students in secondary schools in Kastamonu province, the
biggest problem encountered according to the results of this study, as in our study, is that foreign
students do not know the Turkish language. It was also observed that since they cannot fully
understand Turkish, their academic achievement is low, and they are ostracized by their friends. In
his study, Ak (2020) stated that foreign students could communicate with their teachers using
gestures because they did not fully understand Turkish when they first started school. When the
relevant literature is evaluated, language insufficiency is the main problem encountered, as in the
results of our study.

When the answers of the PIKTES teachers who participated in the study were analyzed, it was
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revealed that all of the students had difficulties in the life science course. The main reason why
teachers experience difficulties in the life sciences course is, of course, the students' incomplete
knowledge of the Turkish language. Students' inadequate vocabulary knowledge, inadequate
reading comprehension, and expression in the life science course content, as well as inadequate
language skills, are the main reasons for their difficulties.

The majority of the PIKTES teachers who participated in the study stated that the duration of the life
science course was not sufficient in terms of content and outcomes. They stated that it takes longer
to teach some of the objectives of the life science course because some of them are abstract, that the
objectives should be simplified for foreign students, and that they need more time for reinforcement
in order to learn social rules, customs, and traditions. Some of the teachers who teach life science
classes to foreign students and participated in the study stated that they used the question-and-
answer method, which is one of the traditional assessment methods, especially due to their lack of
literacy. Some of the teachers stated that they used open-ended questions and short-answer
questions along with multiple-choice tests to determine what they learned in the life science course.
Some of the teachers who participated in the study stated that they used visual matching because
concrete concepts are easier to understand, and that they used matching and one-word response
assessment methods because of the difficulties they had with language. There were also teachers
who stated that they used the true-false method to determine whether students learned the concepts
correctly.

In general, when we look at the assessment and evaluation responses of the teachers who
participated in the study, it was observed that they did not use a single method, but a combination
of several methods, thus making evaluations in every aspect. They stated that they mostly used the
question-and-answer method among the traditional methods, and that they also used matching,
true-false, and multiple-choice test methods. It was concluded that the main purpose of preferring
the question-and-answer method over the traditional assessment methods is that it is easier for
students to express. It was concluded that they also used alternative assessment methods such as
drama, performance assessment, project, concept map, V diagram, and sometimes they used several
methods together. In Ak's (2020) study examining the difficulties encountered in the Turkish course,
the students who participated in the study stated that they had more difficulty with fill-in-the-blank
and true-false type questions in the exams. This result does not coincide with our study. However,
the most preferred methods by the teachers participating in our study are fill-in-the-blank, true-
false, and multiple-choice test questions.

Among the teachers who made suggestions on different issues that could positively affect the life
sciences curriculum given to foreign students, 2 (66%) teachers suggested increasing the class hours,
while 1 (33%) teacher stated that the curriculum would be more effective if the deficiencies in
materials and resources were eliminated. While some of the teachers who participated in the study
stated that using more visuals, videos and resources in the curriculum would enrich the curriculum
by eliminating the deficiencies in materials, some of the teachers suggested that the duration of the
lesson hours should be increased in order to make the gains of the life science course more
understandable due to the language problems of the students. According to the results of Dilmag
and Simsir's (2018) research, teachers' suggestions for solving the problems consist of language
education, co-education, separate education, contact with the family, guidance activities, and social
activities. When the studies conducted in the relevant literature are evaluated in general, it is
understood that foreign students cannot acquire the course outcomes such as Turkish, science,
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mathematics, etc., due to low language proficiency, general adaptation problems, etc., and cannot
fully adapt them to real life. This section connects the study’s findings with existing research. For
instance, language proficiency aligns with the findings of Sariahmetoglu and Kamer (2021) and Ak
(2020), who found that students’” low proficiency in Turkish significantly hinders their academic
performance and social participation. Additionally, the cultural misalignments observed in this
study echo Kirmayer et al. (2011), who identified culture-based communication gaps as a critical
challenge for migrant children. Unlike previous studies that broadly focus on language education,
this study contributes new insights by highlighting specific dynamics in the life science classroom.
Practical implications include providing teachers with intercultural training, developing bilingual
teaching materials, and implementing adaptation programs starting from grade one. In this regard,
itis understood that the results obtained in the relevant literature are similar to the research findings,
and the research findings are supported by the relevant literature.

It is evident that the most prominent challenge that PIKTES teachers face in the life science course is
low language proficiency among students. The conclusion summarizes the main findings for each
research question, clearly demonstrating how teachers experience and address language, material,
and cultural barriers in life science lessons. Recommendations are practical and directly related to
policy and practice. For curriculum designers, the study suggests simplifying learning outcomes
and increasing time allocated for reinforcement. For teacher training programs, strategies must be
incorporated to teach refugee students with diverse needs. The study also acknowledges its
limitations, including its qualitative nature and focus on a specific subject in one country. Future
research could include longitudinal studies to track the impact of adaptation interventions over
time. In this regard, since the life science course is also taught in the first and second grades, it is
believed that the presence of PIKTES teachers not only in the integration class starting in the third
grade, but also in the earlier grades where foreign students are educated, would provide advantages
to students before they enter the integration class. Since the life science course supports daily life
skills, it is considered essential for teachers to concretize the learning outcomes, especially in order
to tolerate low language proficiency. Therefore, it is suggested that the materials be prepared with
engaging visuals in both Turkish and Arabic.
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OZET

MAKALE BILGISi

Tarihsel siire¢ dikkate alindiginda Tiirkiye’de siginma ve gog ile ilgili yasanan
olaylar siklikla karsilagilan bir olgu durumundadir. Ozellikle 20. yiizyildan
itibaren Tiirkiye'ye siginma ve go¢ nedenleri ile yerlesenlerin sayisinin
azimsanamayacak diizeyde yiiksek oldugu goriilmektedir. Bunun en yakin
orneklerinden birisi olarak da 2011 yilinda Suriye’de baslayan i¢ savas sonrasi
bolgeden yasanan go¢ soylenebilmektedir. Yasanan savas, i¢ karisiklik ve teror gibi
durumlar1 yasamis olan ¢ocuklarin go¢ etmek durumunda kalmalar1 yetiskin
bireylere gore yasanan olaydan daha yikia sekilde etkilenmelerine neden
olmaktadir. 2016 yilinda yiiriirliige giren Suriyeli Cocuklarin Tiirk Egitim
Sistemine Entegrasyonun Desteklenmesi Projesi (PIKTES) ile Suriyeli 6grencilerin
Tiirk egitim sistemine problemsiz bir sekilde entegre olabilmeleri icin Tiirkge
O0grenmeleri ve sosyal uyum konusunda gerekli destegi gormeleri saglanmaktadir.
Bu calismada, Tiirk egitim sisteminde c¢ocuklar igin kapsayict egitimin
desteklenmesi projesi (PIKTES)'nde gorev yapan Ogretmenlerin hayat bilgisi
dersinde yasadiklar1 problemlerin belirlenmesi ve problemlere iliskin ¢dziim
Onerilerinin gelistirilmesi amaclanmaktadir. Nitel arastirma yontemlerinden
durum ¢alismasi yonteminin tercih edildigi bu ¢alismada tipik durum érnekleme
yontemi ile birlikte 21 6gretmenin goriisleri alinmistir. Elde edilen 6gretmen
goriigleri dogrultusunda PIKTES 6gretmenlerinin hayat bilgisi dersinde
karsilastiklar1 sorunlarin temelinde &grencilerin dil yetersizliginin bulundugu
anlagilmaktadir. Bununla birlikte 6grencilerin hayat bilgisi dersi kazanimlarini
gercek hayata uyarlamada zorluk yasamalarinda materyal eksikliginin ve kiiltiirel
farkliliklarin etkili oldugu anlasiimaktadir. Ayni zamanda yabanci uyruklu
Ogrencilerin okula uyum problemlerinin bulunmas: da hayat bilgisi dersinde
zorlanmalarini etkilemektedir.
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Piktes Ogretmenlerinin Hayat Bilgisi Dersinde Yasadiklari Sorunlar ve Coziim Onerileri

Giris

Tarihsel siire¢ dikkate alindifinda iilkemizde siginma ve gog ile ilgili yasanan olaylar siklikla
karsilagilan bir olgu durumundadir. Ozellikle 20. yiizyildan itibaren iilkemize siginma ve gog
nedenleri ile yerlesenlerin sayisinin azimsanamayacak diizeyde yiiksek oldugu goriilmektedir
(Seydi, 2014). Bunun en yakin 6rneklerinden birisi olarak da 2011 yilinda Suriye’de baglayan i¢ savas
sonrast bolgeden yasanan gog soylenebilmektedir. Yasanan i¢ savas sonrasi basta Tiirkiye olmak
tizere Urdiin, Avrupa ve Amerika gibi pek ¢ok iilkeye yogun miilteci ve go¢ hareketi baglamigtir
(Tosun, Yorulmaz, Tekin ve Yildiz, 2018). 25 Mart 2023 tarihi itibariyle tilkemizde Go¢ idaresi
tarafindan kayitli bulunan gegici koruma altindaki Suriyeli sayist 3.373.967 olarak goriilmektedir.

Baskanligi [PMM], 2023)

Yasanan savas, i¢ karisiklik ve teror gibi durumlar1 yasamis olan gocuklarin gog etmek durumunda
kalmalar1 yetigskin bireylere gore yasanan olaydan daha yikia sekilde etkilenmelerine neden
olmaktadir. Yetiskin olan miilteciler gog ettikleri bolgede karsilasabilecekleri problemlerle ¢ocuklara
gore daha kolay bas edebilirken ¢ocuklarin uyum saglamasi ve karsilasilan problemlerle basa
cikabilmesi daha gii¢ olmaktadir. Bu anlamda egitimin ¢ocuklarin yeni yasam kosullarma uyum
saglamasin1 ve zorluklarla basa c¢ikabilecek mental saghiga ulasmasmi saglayan bir etkisi
bulunmaktadir. Ancak miilteci konumunda bulunan pek ¢ok ¢ocuk egitimlerine devam edebilme
imkanini bulamamaktadir (Yavuz ve Mizrak, 2016). Erkek ¢ocuklarin aile ekonomisini desteklemek
adma calismak zorunda kalmalarindan, kiz ¢ocuklarinin okula gonderilmemesinden, ekonomik
yetersizliklerden, ulasim masraflarmin yiiksek olmasmndan, mevcut bolgede gegici kalinacag:
diisiincesinden ve asimile olarak kendi kiiltiirlerinden uzaklasilacagi endisesinden dolay1 Suriyeli
cocuklar egitim imkanlarindan uzak kalmaktadirlar (Erdogan, 2020).

Suriye’de 2011 yilinda yasanan i¢ karisiklik sonrasi iilkemize gelen miilteci sayismin her gecen giin
artmasi ve bu bireylerin tilkede kalma siiresinin artmasi okul ¢aginda bulunan ¢ocuklarin egitim
ihtiyacinin karsilanmasini zorunlu kilmaktadir. Bu anlamda Tiirkiye Cumhuriyeti 6ncelikle Suriyeli
miilteci ailelerin yasadiklar1 kamplarda fiziksel ve giivenlik ihtiyaglarini karsiladiktan sonra
¢ocuklarin egitim ihtiyaglarini da karsilamaya baslamistir (Seydi, 2014). 18 yasina dek tiim miilteci
cocuklarin ilkogretim ve ortadgretim kurumlarinda egitim alabilmesi Yabancilar ve Uluslararasi
Koruma Kanunu geregince bulundugundan {iilkemizde tiim miilteci ¢ocuklara egitim hizmeti
saglanmaktadir (Erdem, 2017). Suriyeli 6grenciler egitim hizmetlerini Milli Egitim Bakanlig1 (MEB)
tarafindan yiiriitiilen resmi okullarda, Gegici Egitim Merkezleri (GEM)'nde ve MEB tarafindan
denetlenen 6zel okullarda karsilamaktadirlar (Ciftgi, 2019). MEB’e bagli resmi okullara devam eden
ogrencilerin kontrolii ve takibi e-okul {izerinden, GEM’e devam eden 6grencilerin kontrolii ve takibi
ise yabanci dgrenci bilgisi sistemi (YOBIS) tarafindan saglanmaktadir (T.C. Kamu Denetgiligi
Kurumu [OI], 2018). Egitim faaliyetlerine yeniden baglayan Suriyeli ¢ocuklardan okullasanlarin
sayis1 2014-2015 egitim 6gretim yili igerisinde 230 bin civariyken Hayat Boyu Ogrenme Genel
Miidirligiintin Ocak 2022 yilinda yaymlamis oldugu son raporda okullagsan Suriyeli 6grenci sayisi
730.806 olarak goriilmektedir. Okullasma oranina kademe olarak bakildiginda ise ilkokul
kademesinde Suriyeli ¢ocuklarin %75,13'tintin, ortaokul kademesinde ¢ocuklarin %80inin ve lise
kademesinde cocuklarin %42,65'inin okullagtig1 goriilmektedir. Okul ¢aginda bulunan toplam
Suriyeli 6grencilerin yaklasik %65inin okullastig1 geri kalan %35’inin ¢ag niifusunda bulunmasina
ragmen okula devam etmedigi goriilmektedir (T.C. Milli Egitim Bakanligi Hayat Boyu Ogrenme
Genel Mudirliigi [GDLL], 2022).
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MEPB’in ¢ag niifusundan bulunmasina ragmen okullasmamis ¢ocuklara ulasmaya ve Tiirk egitim
sisteminin yapisin1 bozmadan bu o6grencileri Tiirk egitim sistemine entegre etmeye yonelik
calismalart bulunmaktadir (T.C. Kamu Denetciligi Kurumu, 2018). Bu anlamda ilk olarak 2013
yilinda yaymlamis oldugu “Ortadgretim Kurumlar1 Yonetmeligi”nde “Yabanci uyruklu 6grenciler”
bashigina yer vererek yabanci uyruklu ogrencilere yonelik diizenlemeler yapmistir. Sonraki yil
“Yabanci Uyruklu Ogrencilere Yonelik Egitim Hizmetleri” baglikli bir genel yayinlayarak Suriyeli
ogrencilerin egitim hizmetinden kesintisiz faydalanabilmesi igin gerekli olan oturma iznini
kaldirmustir. 2015 yilinda “Yabanci Uyruklu Ogrenciler Icin Lise Yeterlik ve Denklik Sinavi”
gelistirerek 6grencilerin zaman kaybetmeden yeterliliklerine ve mezuniyet durumlarina gore bir tist
kademede egitim hizmetinden faydalanmalar1 saglanmigtir. 2016 yilinda ise T.C. Milli Egitim
Bakanlig1 biinyesindeki Hayat Boyu Ogrenme Genel Miidiirliigii'ne bagh Gog ce Acil Durumlarda
Egitim Daire Baskanligi kurularak yabanci uyruklu ogrencilerin egitim hizmetlerinin takibi ve
kontrolii diizenli bir sekilde yapilmistir (Erdogan, 2020).

Yabanca uyruklu 6grencilere yonelik yapilan tiim diizenlemelerinin yani sira yabanci uyruklu
ogrencilere yonelik yapilan en onemli faaliyetin siiphesiz 2016 yilinda yiiriirliige giren Suriyeli
Cocuklarin Tirk Egitim Sistemine Entegrasyonun Desteklenmesi Projesi (PIKTES) oldugu
diisiiniilmektedir. Bu proje ile birlikte Suriyeli 6grencilerin Tiirk egitim sistemine problemsiz bir
sekilde entegre olabilmeleri icin Tiirkce 6grenmeleri ve sosyal uyum konusunda gerekli destegi
gormeleri saglanmaktadir (Ciftci, 2019). Bu anlamda yabanci uyruklu 6grencilere gerekli Tiirkce
egitimini ve sosyal uyum destegini verebilmeleri adina Tiirk dili ve edebiyati, Tiirk¢e 6gretmenligi,
smif Ogretmenligi, psikolojik danisma ve rehberlik ve Arapga Ogretmenligi mezunlarindan
ogretmen istihdami saglanmistir. Baslangigta GEM’lerde ve MEB’e baglh resmi okullardaki yabanci
uyruklu 6grencilerle yiiriitiillen bu proje, 2020 yilinda GEM'lerin kapatilmasiyla birlikte tamami
MEB’e bagh resmi okullardaki yabanci uyruklu ogrencilerle yiiriitiilmektedir. 29 proje ilinde
ylriitillen bu projenin 2023 yili itibariyle ismi Tiirk Egitim Sisteminde Cocuklar Icin Kapsayia
Egitimin Desteklenmesi Projesi (PIKTES+) olarak degistirilmistir.

Yabanci uyruklu 6grencilerin dil yetersizliginden dolay1 yagadiklar: problemin onlenebilmesi adina
Milli Egitim Bakanlig1 uyum smif programini ortaya koymustur. Bu programla birlikte yabanci
uyruklu 6grencilerin Tiirkce dil becerileri gelistirilerek matematik, hayat bilgisi, resim/miizik gibi
brans dersleri ile birlikte akademik egitim hazir hale getirilmesi amaglanmaktadir. Bir baska ifadeyle
yabanct uyruklu 6grenciler yalmizca Tiirkge egitimi gormeyip Tiirkge yeterliliklerini gelistirirken
hayat bilgisi, matematik gibi akademik derslerle de akranlari ile esit egitim firsatina sahip
olmaktadirlar (PIKTES, 2020). 2019 yilinda yayimlanan uyum smifi genelgesiyle birlikte ilkokul 3.
ve 4. sinifa devam eden yabanci uyruklu 6grencilerin dil yeterliliklerine gére uyum smifinda egitim
gormeleri zorunlu hale gelmistir. Ancak 2020 yilinda yayimlanan yeni bir genelge ile bu uygulama
yeniden diizenlenmis ve uyum siniflarinin sadece ilkokul 3. sinifa devam eden 6grencilerle ve okul
icerisinde yapilacak Tiirkge Yeterlilik Smavi (TYS) dikkate alinarak faaliyet gosterecegi
belirlenmistir (Kapat ve Sahin, 2021).

Uyum smift uygulamasimin 6grencilere Tiirkge yeterliligi katmasmin yani sira baslangicta Hayat
Bilgisi olmak tizere diger brans dersleri de kazandirmasimin yabanci uyruklu 6grencilerin avantaj
oldugu goriilmektedir. Ciinkii hayat bilgisi dersi ¢ocuklarin giinliik yasamda kullandiklar1 bilgileri
ogrendikleri bir gozlem, arastirma, karsilastirma ve uygulama dersidir. Bundan dolay1 ilkokul 1. 2.
ve 3. smiflar i¢in en 6nemli ders olarak goriilmekte ve diger dersler de hayat bilgisi dersi ile iliski
kurularak islenmektedir (Ocak ve Beydogan, 2003).
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Uyum smifinin yabancit uyruklu oOgrencilere kazandirdigr avantajlar oldugu kadar cesitli
problemlerin de ortaya gikmasina neden oldugu diisiiniilmektedir. Oyle ki ilkdgretim 1. ve 2. sinifta
verilen hayat bilgisi dersinde 6grencilerin okudugunu anlamadan 6grenmeye calismalari, ailelerin
Tiirkge yetersizliginden dolay1 ¢cocugu destekleyememesi, Tiirkce dil becerilerinin yeterli diizeyde
olmamasindan dolay1 smif icerisinde cekimser olmalar1 ve Tiirk¢e konusmamalarindan dolay:
tiglincti snifta dahil olduklar1 uyum sinifinda hayat bilgisi dersi 6gretim programi kazanimlarini
eksik ve anlamadan gectikleri diistintilmektedir. Bu da uyum sinifinin verimli olmadig1 diisiincesini
dogurmaktadir (Kapat ve Sahin, 2021).

Tlgili alanyazinda yabanci uyruklu grencilere egitim veren PIKTES 6gretmenlerinin ders igerisinde
yasadiklar1 problemleri ile ilgili yapilan calismalara rastlanmaktadir. Oyle ki Hiiseyin (2020)
tarafindan yapilan PIKTES ogretmenlerinin uyum sinifindaki Tiirkge Ogrenimine iliskin
goriislerinin belirlenmesi ¢alismasinda Tiirkge Ogreticilerinin uyum smifinda Tiirkge 6gretimi
yaparken ¢ogunlukla dil ve iletisim yetersizliginden kaynakl1 olarak problem yasadiklari, bunun
yani sira kaynak ve materyal eksikligi, davranis sorunlari, okul kurallarinin ihlal edilmesi, genel
uyum problemleri ve ailelerin ekonomik ve sosyal dezavantajlari PIKTES 6gretmenlerinin
karsilastiklar1 problemler olarak goriilmektedir. Kapat ve $ahin (2021) tarafindan yapilan Tiirkge
ogreticilerinin uyum siniflari ile ilgili goriislerinin belirlenmesi ¢alismasinda Tiirkge 6greticilerinin
uyum sinifinda yabanci uyruklu 6grencilerin daha rahat bir simif ortamina ulasmalarina karsin
akran ogretimi ve Tiirkge yeterliligi konusunda problem yasadiklar1 goriilmektedir. Maltas (2022)
tarafindan yapilan simifinda Suriyeli 6grenci bulunan smif Ogretmenlerinin smif ortaminda
yasadiklarina iliskin goriislerinin belirlenmesi ¢alismasinda smif Ogretmenlerinin Suriyeli
ogrencilerin genellikle dil ve iletisim yetersizliginden dolay1 sinifa uyum saglayamadiklar: ve okul
iklimini benimseyememelerinin okulda davranig problemleri yasamalarma neden oldugu
goriilmektedir. Bastug (2022) tarafindan yapilan smnifinda Suriyeli 6grenci bulunan matematik
ogretmenlerinin yasadiklar1 problemlerin belirlenmesi ¢alismasinda Suriyeli 6grencilerin
yasadiklar dil yetersizliginden dolay1 problem durumlarimni, yeni nesil sorular1 ve soyut konular:
anlamada zorlandiklar1 goriilmektedir. Bununla birlikte matematigin dilinin evrensel olmas: islem
gerektiren konularda problem yasamamalarmni sagladig: goriilmektedir. Uzunay (2022) tarafindan
yapilan smifinda Suriyeli 6grenci bulunan fen bilgisi 6gretmenlerinin Suriyeli 6grencilerin fen
kavramlarina iliskin goriislerinin belirlenmesi ¢alismasinda Suriyeli 6grencilerin dil yetersizligi ve
soyut kavramlar1 anlamada zorluk yasamalarindan dolay1 kuvvet, siirtiinme, 1s1, sicaklik, basit
makineler gibi konular1 soyut olduklarindan anlayamadiklari ve fen bilgisi konusunda problem
yasadiklar1 goriilmektedir. Ancak Tiirkce yeterliligi iyi olan Suriyeli 6grencilerin fen bilgisi
kazanimlarini basarili bir sekilde kazanabildikleri goriilmektedir.

flgili alanyazinda yapilan calismalar dikkate alindiginda sinif 6gretmenlerinin ve matematik ve fen
bilgisi gibi brans Ogretmenlerinin O6gretim programlar igerisindeki kazanimlarini Suriyeli
ogrencilere kazandirmaya ¢alisirken ¢ogunlukla kazanimlarin soyut kalmasindan ve 6grencilerin
dil yetersizliginden dolay1 anlayamamalarindan kaynakl olarak zorlandiklar: ve kazanimlari tam
olarak dgrenemedikleri anlagilmaktadir. Bununla birlikte PIKTES &gretmenlerinin de uyum smfi
icerisinde verilen egitimlerde dil yetersizliginden dolay1 6grencilerin problem yasadiklari sonucu
ortaya ¢ikmaktadir. Hayat bilgisi dersi Tiirkiye'de ilkokul programlarindaki en 6nemli derslerden
biridir. Clinkii hayat bilgisi dersi 6grencinin topluma uyum saglamasini kolaylastiracak igerige
sahiptir. Bu nedenle hayat bilgisi dersinde basarili olan go¢gmen ¢ocuklarin toplumsal hayata basaril
bir sekilde ayak uydurabilmesi kolaylasabilir. Bu agidan degerlendirildiginde hayat bilgisi dersinde
ortaya ¢ikan sorunlarin ve bu sorunlara yonelik ¢6ziim Onerilerinin neler oldugu 6énemli bir durum
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olmaktadir. Ayrica yabanci uyruklu ogrencilerle ilgili yapilan ¢alismalarda hayat bilgisi dersine
yonelik herhangi bir ¢alisma yapilmadig goriilmektedir. Bu hususta bu ¢alismada yabanci uyruklu
dgrencilere egitim veren PIKTES gretmenlerin hayat bilgisi dersinde yagadiklari problemler ve
¢Ozlim Onerilerine yer verilmistir.

Arastirmanin Amaci

e Bu calismada yabanci uyruklu dgrencilere egitim veren PIKTES &gretmenlerinin hayat
bilgisi dersinde yasadiklar1 problemler ve ¢6ziim Onerilerinin = belirlenmesi
amaglanmaktadir. Bu amag gercevesinde gelistirilen arastirmanin alt problemleri de
sunlardir:

e PIKTES Ogretmenleri yabanci uyruklu grencilerin hayat bilgisi dersi kazanimlarini gergek
yasama uyarlama durumlar1 hakkinda neler diistinmektedir?

e PIKTES Ogretmenlerinin yabanci uyruklu dgrencilere hayat bilgisi dersi verirken kargilagtig
sorunlar nelerdir?

e PIKTES &gretmenlerine gore yabanci uyruklu 6grencilere verilen hayat bilgisi dersinin
uygulama siiresi, igerik ve kazanimlar igin yeterli midir?

e PIKTES 6gretmenleri yabanci uyruklu 6grencilere verilen hayat bilgisi dersinde olgme
degerlendirme amaciyla hangi yontem ve teknikleri kullanmaktadir?

e PIKTES 6gretmenlerine gore yabanci uyruklu 6grencilere verilen hayat bilgisi dersi 6gretim
programini olumlu etkileyebilecek 6neriler nelerdir?

Yontem

Arastirmanin Modeli

PIKTES 6gretmenlerinin hayat bilgisi dersinde yasadiklar1 problemlerin ve gerekli ¢6ziim yollarinin
belirlenmesi amaciyla yapilan bu ¢alismada nitel arastirma yontemlerinden durum galismasi tercih
edilmistir. Durum c¢alismasi belirli bir zamanda ve mekandan smirlandirilmis durumlar: ¢oklu
kaynaklar1 kapsayan veri toplama araglari kullanarak derinlemesine incelemenin yapildig: ve gesitli
durumlarin ve durumlara bagh temalarin belirlendigi bir nitel arastirma yontemidir (Creswell,
2013).

Aragtirma yontemi olarak ise PIKTES oOgretmenlerinin hayat bilgisi dersinde yasadiklar
problemlerin ve gerekli ¢oziim yollarinin belirlenmesi amaglandigindan igerik analizi tercih
edilmistir. Igerik analizi, arastirilan konunun veya olgunun kokenlerine dikkat ettiginden elde
edilen cevaplarin kodlanarak altinda yatan kavramlarin ve kavramlarin birbirleriyle olan
iligkilerinin belirlenmesini saglamak amaciyla kullanilmaktadir (Baltaci, 2018).

Calisma Grubu

Bu calismanin amaci olan PIKTES hayat bilgisi dersinde yasadiklar1 problemlerin ve gerekli ¢coztim
yollarinin belirlenmesi oldugundan calisma grubunun olusturulmasinda izlenen yola paralel
olarak, yabanci uyruklu Ogrencilere gecmiste veya halen hayat bilgisi dersi veren PIKTES
ogretmenleri ¢alismanin evrenini olusturmaktadir. Evrenin ¢ok genis olmasindan dolay1 arastirma
belirli bir 6rneklem ile yapilmistir. Orneklem belirlenirken de aragtirmanin temel amaci dikkate
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almarak PIKTES Ogretmenlerinin benzer 6zelliklere sahip olduklarindan dolay: tipik durum
ornekleme yontemi kullanilmistir. Tipik durum ornekleme yontemi, evrende ¢ok sayida benzeri
arasindan olay1 veya olguyu agiklamaya yeterli diizeyde bilgi saglayabilen durumlarda kullanilan
nitel arastirma yontemidir (Patton, 2005). Buradan hareketle 6rneklem segilirken evren temsil
edebilecek Orneklem grubunun temel ozellikler bakimindan evrenden farklilasmayan benzer
ozelliklere sahip olmalar1 gerektigi diisiiniilmektedir. PIKTES 6gretmenlerinin de calistiklari
yabanci uyruklu 6grenci grubunun, karsilastiklar: problemlerin, 6gretmenlerin egitim diizeylerinin
ve mesleki kidemlerinin benzer olduklarindan dolay1 bu 6rnekleme yonteminin kullanilmas1 uygun
gortilmiistiir. Arastirmaya katilan PIKTES ogretmenlerinin bilgileri arastirma gizliliginden dolay1
01, 02, O3... seklinde kodlanmigtir. Aragtirmaya katilan PIKTES 6gretmenlerinin kisisel ve mesleki
ozellikleri Tablo 1."de belirtilmektedir.

Tablo 1
PIKTES Ogretmenlerinin Mesleki ve Kigisel Ozellikleri
Kod Cinsiyet Yas  Egitim Durumu Brans Gorev Yaptig: Gorev Yeri
Kademe

O1 Kadin 28 Doktora Siruf Ogretmeni Tlkokul Ankara
o2 Erkek 32 Lisans Sinuf Ogretmeni Tlkokul Gaziantep
O3 Kadin 43 Lisans Siruf Ogretmeni Tlkokul Adana
O4 Kadin 38 Lisans Tiirk Dili ve Edebiyati Tlkokul Gaziantep
05 Erkek 31 Lisans Simif Ogretmeni Tlkokul Mersin
06 Kadn 29 Lisans Simif Ogretmeni Tlkokul Gaziantep
O7 Erkek 31 Lisans Tiirk Dili ve Edebiyati Tlkokul Gaziantep
(o] Kadin 43 Lisans Sinuf Ogretmeni Tlkokul Adana
09 Erkek 37 Lisans Siuf Ogretmeni Tlkokul Hatay
O10 Kadin 28 Lisans Sinuf Ogretmeni Ortaokul [zmir
O11 Kadin 31 Lisans Sinuf Ogretmeni Ortaokul Gaziantep
012  Kadmn 30 Lisans Simif Ogretmeni Tlkokul Gaziantep
O13 Erkek 33 Lisanstistii Tiirk Dili ve Edebiyat Ortaokul Izmir
O14 Kadin 30 Lisans Tiirkce Ikokul Samsun
015 Kadin 31 Lisans Siruf Ogretmeni Tlkokul Ankara
O16 Kadin 30 Lisans Sinuf Ogretmeni Tkokul Gaziantep
017 Kadin 28 Lisans Siruf Ogretmeni Tlkokul [zmir
018 Kadin 28 Lisans Sinuf Ogretmeni Tlkokul Ankara
019 Kadin 31 Lisans Sinuf Ogretmeni Tkokul Eskisehir
020 Erkek 30 Lisanstistii Sinuf Ogretmeni Tlkokul Gaziantep
O21 Kadin 29 Lisanstistii Tiirkce Tkokul Gaziantep

Veri Toplama Araglan

Arastirmac tarafindan gelistirilen yar1 yapilandirilmis goriisme formu, PIKTES dgretmenlerinin
hayat bilgisi dersi verirken karsilastiklar1 zorluklarin ve zorluklara iliskin ¢6ziim Onerilerinin
belirlenmesi amaciyla uygulanmistir. Gelistirilen goriisme formunda hayat bilgisi dersinde
yasanabilecek zorluklar ve ¢6zlim Onerilerine iliskin 5 soru yer almaktadir. Bu form gelistirilirken
onemli bir literatiir taramasi yapilarak hazirlanan sorular teorik bir zemine oturtulmustur. Ayrica
belirlenen sorularin arastirma konusunu kapsamasina dikkat edilmistir. Bu sekilde i¢ gegerlilik
arttirllmaya calisilmistir. Taslak olarak hazirlanan 8 soru Oncelikle alan uzmanlar: tarafindan
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incelenmistir. Bu inceleme neticesinde 2 soru ¢ikarilarak kalan 6 soru ile pilot ¢alisma yapilmistir.
Goriisme formunun uygulanabilirliginin denetlendigi bu pilot ¢alisma neticesinde bir sorunun
amaca hizmet etmedigi tespit edilerek formdan ¢ikarilmistir. Alan uzmanlarindan alan goriis ve
oneriler ile pilot uygulama sonuglar1 dogrultusunda hazirlanan bes soru dil ve anlatim bakimimdan
Tiirk Dili ve Edebiyati alanindaki bir uzman tarafindan incelenerek kontrol edilmistir. Son asamada
hazirlanan formun arastirmada veri toplama araci olarak kullanilabilecegi kanaatine varilmigtir.

Tablo 2
PIKTES Ogretmenlerine Sorulan Gériigme Formu Sorulart
Soru Sorular
Numarasi
1 Yabanci uyruklu 6grencilerin hayat bilgisi dersi kazanimlarini ger¢ek yasama uyarlama
durumlar1 hakkinda ne diisiiniiyorsunuz?
2 Yabanci uyruklu 6grencilere hayat bilgisi dersi verirken karsilastiginiz sorunlar nelerdir?
3 Yabanci uyruklu o6grencilere verilen hayat bilgisi dersinin uygulama siiresi igerik ve
kazanimlar i¢in yeterli midir?
4 Yabanc1 uyruklu 6grencilere verilen hayat bilgisi dersinde 6lgme degerlendirme amaciyla

hangi yontem ve teknikleri kullaniyorsunuz?
5 Yabanc uyruklu ogrencilere verilen hayat bilgisi dersi 6gretim programimi olumlu
etkileyebilecek onerileriniz nelerdir?

Veri Toplanmasi

Caligmalara baglanmasi ve saglikli bir sekilde yiiriitiilebilmesi icin Gaziantep Universitesi Etik
Kurulu'ndan (04/03/2024 no:464912) arastirma izni alinmistir. PIKTES 6gretmenlerine uygulanmak
tizere hazirlanan Kisisel Bilgi Formu ve Goriisme Formu ylizyiize goriismeler yapilarak
toplanmugtir. 17 Mart-28 Nisan 2023 tarihleri arasinda aragtirmaya katilan 21 PIKTES 6gretmenin
verileri incelenerek analize hazir hale getirilmistir. Her bir goriisme ortalama 40 dakika stirm{istiir.
Veriler yazihi olarak goriisme esnasinda kayit altina almmasgtir.

Verilerin Analizi

Gortisme Formu'ndan elde edilen veriler igerik analizi yontemi ile analiz edilmistir. Elde edilen
veriler kodlanirken oncelikle belirli temalarda tanimlanmaya galisilmis sonrasinda ise temalar kod
anahtar1 gorevi gorerek kodlarin uygun boliimlere islenmesini saglamistir. Ayni sekilde kodlama
glvenirliginin saglanmasi amaciyla her iki arastirmaci farkli zaman ve mekanlarda kodlama
yapmustir. Puanlayiclar arasi giivenirlii belirlemede Cohen’in Kappa istatistigi kullanilmugtir.
Cohen (1960), Kappa istastigi, iki veya daha fazla puanlayicinin oldugu durumlarda, puanlayicilar
aras1t uyumu belirlemede kullanilabilmesi i¢in gelistirmistir. Bu istatistige gore uyum ytiizdeleri (-1)
ile (+1) arasinda deger alir ve bu deger (+1)’e yaklastikca yiiksek uyum oldugu seklinde yorumlanir

7

(Akt. Bilgen ve Dogan, 2017). Bu arastirmada hesaplanan uyum yiizdeleri “0,81< ” olarak

hesaplandig icin yiiksek diizeyde uyum saglandig: sdyelenebilir.
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Bulgular

Bu béliimde Tiirk Egitim Sisteminde Cocuklar Igin Kapsayici Egitimin Desteklenmesi Projesi
(PIKTES) kapsaminda egitim veren 6gren 6gretmenlerin hayat bilgisi dersinde yasadiklar1 problem
ve ¢Oziim Onerileri ile ilgili olarak uygulanan goriisme formundan elde edilen arastirma bulgularina
yer verilmistir

Hayat Bilgisi Dersi Kazanimlarinin Gercek Hayata Uyarlanabilirligine Iliskin Ogretmen
Goriisleri

Calismanin birinci alt problemi “Yabanci uyruklu 6grencilerin hayat bilgisi dersi kazanimlarmni
gercek yasama uyarlama durumlari hakkinda ne diisiiniiyorsunuz?” bigcimindedir. Bu alt problem
dogrultusunda elde edilen bulgular Tablo 3’te belirtilmektedir.

Tablo 3

Kazanmmlarin Gergek Hayata Uyarlanabilirligine Iliskin Ogretmen Goriigleri

Tema Alt Tema Kodlar Ogretmen f

Tamamen 05, 07, 08, 012, 014,
uyarlayabilme 016, 018, 019

Tiirkge yeterliligine

Uyarlayabilme

. . 02, 06, 011, 013 4
gore uyarlayabilme

Kazanimlarin
s.omut.lagtu‘llarak A9 1
verilmesi durumunda
Hayat
Bilgisi
Dersinin bilmeme durumundan
Gergek kaynakl olarak gercek 01, O21 2
Hayata hayata uyarlamada
Uyarlanma zorluk yasama
Durumu Fiziki kosullarin

Uyarlamada uyarlayabilme

zorluk yasama Okuma-yazma

yetersizligi, kiiltiirel
farkliliklar, zaman
511<1T1t1s1, uygun 33, O15, O17 3
cevrenin olmamasi ve
arag-gereg
eksikliginden dolay1
zorluk yasama

Uyarlayamama  Pek uyarlayamama 04, 010, 020 3

Ogretmenler, yabanci 6grencilerin hayat bilgisi dersi kazanimlarini gergek hayata ne &lgiide adapte
edebileceklerine iliskin farkli yanitlar vermistir. Bir grup 6gretmen, 6zellikle dil yeterliligi yeterli
oldugunda, bu kazanimlarin giinliikk yasamla son derece ilgili oldugunu ve dolayisiyla kolayca
aktarilabilecegini vurgulamistir. Digerleri ise Ogrencilerin akademik igerigi pratik baglamlarla
iliskilendirme becerilerini engelleyen dil eksiklikleri ve kiiltiirel uyumsuzluklar gibi 6nemli
engellere dikkat cekmistir. Tablo 3'te goriildiigii iizere PIKTES 6gretmenlerinin yabanci uyruklu
ogrencilere verdikleri hayat bilgisi dersinin gercek hayata uyarlanabilirli§ine iligkin goriisleri
“uyarlayabilme”, “uyarlamada zorluk yasama” ve “uyarlayamama” seklinde farklilasmaktadir.
Kazanimlarin ger¢ek hayata “tamamen uyarlanabilecegine” iliskin goriis belirten 8 Ogretmen
oldugu, “6grencilerin Tiirkce yeterliligine gore uyarlayabileceklerine” iliskin goriis belirten 4
O0gretmen oldugu ve “kazanimlarin somutlastirilarak verilmesi durumunda uyarlanabilecegine”
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iliskin gortis belirten 1 6gretmen oldugu tespit edilmistir. Kazanimlarin “okuma-yazma bilmeme
durumundan kaynakli olarak gercek hayata uyarlamada zorluk yasanabilecegine” iligkin goriis
belirten 2 6gretmen oldugu ve kazanimlarin fiziki kogullarin yetersizligi, kiiltiirel farkliliklar, zaman
sikintisy, uygun gevrenin olmamasi ve arag gereg eksikliginden dolay1 gergek hayata uyarlamada
zorluk yasanabilecegine” iligkin goriis belirten 3 6gretmen oldugu tespit edilmistir.

Tablo 3’te goriildiigi tizere kazanimlarin “gergek hayata pek uyarlanamayacagma” iliskin goriis
belirten 3 6gretmen oldugu tespit edilmistir.

Kazanimlarin gergek hayata uyarlanabilecegine iliskin 6gretmen gortislerinden bazilar1 sunlardir:

Uyarlama konusunda zorlandiklarmni diisiinmiiyorum ¢iinkii ¢ocuklar1 giinliik ihtiyaclari,
ogrenmesi gereken toplumsal ve milli konular ¢ocugun yasiyla paralellik gostermektedir. (O5)

Kazanimlari genel olarak hayatlarina uyarlayabiliyorlar. (O16)
Basarili bir sekilde gercek yasama uyarhyorlar. Pazar alisverislerinde bilingli tiiketici duyarh

bireyler olma y&niinde tegvik edip gercek yasama uyarhyorlar. (O19)

Kazanimlarin Tiirkge yeterliligine gore gercek hayata uyarlanabilecegine iliskin 6gretmen
goriislerinden bazilar sunlardir:

Dil bilgisi ve Tiirkge yeterlilikleri 6lciitiinde giinliik hayat bilgileri gayet uygun ve etkili. (O2)
Hayatin i¢inden olaylar1 6grenerek bunu az da olsa igsellestirip sorunlari ¢ozebiliyor kendini ifade
edebiliyor. (O11)

Hayat Bilgisi Dersinde Karsilasilan Sorunlara iliskin Ogretmen Goriisleri

Calismanin ikinci alt problemi “Yabanci uyruklu oOgrencilere hayat bilgisi dersi verirken
kargilasti$iniz sorunlar nelerdir?” bicimindedir. Bu alt problem dogrultusunda elde edilen bulgular
Tablo 4’te belirtilmektedir.

Tablo 4

Uygulamada Karsilasilan Sorunlara Iliskin Ogretmen Goriigleri

Tema Kodlar Ogretmen f
Materyal kullanimindaki yetersizlikten dolay1 A1, 09, O10, O11, O15,
kazanimlarin tam olarak anlagilamamasi ve s e 7
018, 019
soyut kalmasi
Kiiltiirel farklihikl 05, 012, 01
Hayat Bilgisi Dersi ultirel farkliliklar 05, 012, O16 3
Verilirken Dil vetersizlii 02, 04, 06, 08, 013, 9
Kargilagilan Sorunlar y & 014, 017, 020, O21

Olgme ve degerlendirmede zorlanma O3 1
Okul kurallarinin benimsenmemesi o7 1

Dil yetersizligi, 6grencilerin anlama ve katilimini etkileyen birincil engel olarak tanimlanmustir.
Diger zorluklar arasinda yetersiz egitim materyalleri, kiiltiirel farkliliklar ve smif yonetimi ve
degerlendirmedeki sorunlar yer almaktadir. Bu sorunlar, dil engellerinin 6gretim etkinligi ve
O0grenci katilimi tizerindeki etkisini vurgulayan Ak (2020) ve Sariahmetoglu ve Kamer (2021) gibi
daha 8nceki calismalarla uyumludur. Tablo 4'te goriildiigii iizere PIKTES dgretmenlerinin yabanct
uyruklu 6grencilere hayat bilgisi dersi verirken karsilastiklar: sorunlara iliskin goriisleri “materyal
kullanimindaki yetersizlikten dolay1 kazanimlarin tam olarak anlasilamamasi ve soyut kalmas1”,
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Y77}

“kiiltiirel farkliliklar1”, “dil yetersizligi”, “6l¢me ve degerlendirme zorlanma” ve “okul kurallarinin
benimsenmemesi” seklinde farklilasmaktadir. Buna gore materyal kullanimindaki yetersizlikten
dolay1 kazanimlarin tam olarak anlagilamamasi ve soyut kalmasindan dolay: hayat bilgisi dersinde
problem yasayan 7 6gretmen oldugu, kiiltiirel farkliliklardan dolay1 hayat bilgisi dersinde problem
yasayan 3 0gretmen oldugu, dil yetersizliginden dolay: hayat bilgisi dersinde problem yasayan 9
ogretmen oldugu, 6lgme ve degerlendirmede zorlanmadan dolay: hayat bilgisi dersinde problem
yasayan 1 0gretmen oldugu ve okul kurallarinin benimsenmemesinden dolay1 hayat bilgisi dersinde
problem yasayan 1 6gretmen oldugu tespit edilmistir.

Materyal kullanimindaki yetersizlikten dolay1 kazanimlarin tam olarak anlasilamamas ve soyut
kalmasindan dolay1 hayat bilgisi dersinde problem yasayan ogretmen goriislerinden bazilari
sunlardir:

Yeterli ve ilgili gorsel eksikliginden dolay1 kavramlar konusunda sikint: gekiliyor. (©9)

Materyal ve dokiiman eksikliginden ve gramer yapisindan kaynaklanan sorunlarla
karsilagtyorum. (O11)
Yabanc1 uyruklu 6grenciler i¢in bazi kavramlar soyut kaliyor. Bu yiizden kavram 6gretmede

zorlaniyorum. (019)

Kiiltiirel farkliliklardan dolay:1 hayat bilgisi dersinde problem yasayan 6gretmen goriislerinden
bazilart sunlardir:

Kiiltiirleri geregi ailelerinden 6grendikleriyle okulda 6grendiklerinin ¢atisma durumu olmasi.
Ornek verecek olursak erkek dgrencilerin kiz dgrencilerinin yaninda oturmak istememesi dini
anlamda giinah olarak ailesi tarafindan 6gretilmesi. (O5)

Kiiltiir farkinin bizleri ¢ok zorladigin sdyleyebilirim. Bu bizim igin biiyiik bir eksi bence. (012)

Kendi kiiltiirlerine uymayan kazanimlar: hayatlarina uyarlayamryorlar. (O16)

Hayat Bilgisi Dersinin Uygulama Siiresinin Kazanim ve Igerikler Agisindan Yeterli Olup
Olmadigina iliskin Ogretmen Goriisleri

Calismanin tiglincti alt problemi “Yabanca uyruklu o6grencilere verilen hayat bilgisi dersinin
uygulama siiresi igerik ve kazanimlar icin yeterli midir?” bigimindedir. Bu alt problem
dogrultusunda elde edilen bulgular Tablo 5’te belirtilmektedir

Tablo 5

Uygulama Siiresinin Kazanim ve Icerikler Acisindan Yeterli Olup Olmadigina Hliskin Ogretmen Goriisleri

Tema Kodlar Ogretmen f
Hayat Bilgisi Dersinin Yeterli 02, 04, 05, 07, 09, 017, 019, O21 8
Uygulama Siiresinin Yeterli degil
Kazanim ve Igerikler 01, 03, (")6,. Qs, (::)10, (::)11, (?12, 013, 014, 13
Acisindan Yeterlilik 015, 016, 018, 020
Durumu

Ogretmenlerin cogunlugu, hayat bilgisi dersleri icin ayrilan siirenin, bazi kavramlarin karmagiklig:
ve Ogrencilerin dil engeli nedeniyle tekrarlama ihtiyacit goz oniine alindiginda yetersiz oldugunu
belirtmistir. Daha anlamli bir 6grenme deneyimi saglamak i¢in siirenin uzatilmasii onerdiler. Bu
Oneri, miilteci 0grenciler icin esnek egitim diizenlemelerine duyulan ihtiyaci vurgulayan Erdogan
(2020) tarafindan da desteklenmektedir. Tablo 5'te goriildiigii iizere PIKTES 6gretmenlerinin
yabanci uyruklu &grencilere verdikleri hayat bilgisi dersinin kazanimlarimin ve igeriklerinin
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uygulama siiresi agisindan yeterliligine iliskin iki farkli goriisiin oldugu belirlenmistir. Buna gore
PIKTES &gretmenlerinin yabanci uyruklu dgrencilere verilen hayat bilgisi dersi kazanim ve
iceriklerinin uygulama siiresi agisindan yeterliligi “yeterli” ve “yeterli degil” seklinde
farklilasmaktadir. Hayat bilgisi dersinin uygulama siiresinin kazanim ve igerikler agisindan yeterli
olduguna yonelik goriis belirten 8 6gretmen oldugu ve Hayat bilgisi dersinin uygulama siiresinin
kazanim ve igerikler agisindan yeterli olmadigina iligkin goriis belirten 13 6gretmen oldugu tespit
edilmistir.

Hayat bilgisi dersinin uygulama siiresinin kazanim ve igerikler agisindan yeterli olduguna yonelik
goriis belirten 6gretmen goriislerinden bazilar1 sunlardir:

Yeterli ancak oncesinde dil ile ilgili sorunlara ¢6ziim bulundugunda daha verimli hale gelecektir.

(O21)
Hayat bilgisi dersinin uygulama siiresinin kazanim ve igerikler agisindan yeterli olmadigina yonelik
goriis belirten 6gretmen goriislerinden bazilar1 sunlardir:

Tema siireleri is gliniiyle ¢ok uyusmuyor. Bazi konular 6grencilerinin ¢ok soyut kaliyor. Kazanim
siireleri bence ¢ok yeterli degil. (O8)

Icerik olarak basitten karmagiga gidiyor fakat uygulama siiresi ve ders saatleri yetersiz kaliyor.
Kazanimlar ise biraz daha yabanc 6grencilere yonelik olabilir. (O13)

Aslinda hayat bilgisi dersinin daha fazla saat olmas: gerektigini diisiiniiyorum c¢iinkii hayat1 ve
sosyal yasami sadece Tiirkce Ogrenerek degil hayat bilgisi dersleri ile toplumumuzu orf ve
adetlerimizi pekistirerek 6gretebilecegimizi diisiiniiyorum. (O14)

Hayat Bilgisi Dersinde Olgme Degerlendirme Amaciyla Kullanilan Yontemlere iligkin Ogretmen
Goriisleri

Calismanin dordiincii alt problemi “Yabanci uyruklu 6grencilere verilen hayat bilgisi dersinde
ol¢me degerlendirme amaciyla hangi yontem ve teknikleri kullaniyorsunuz?” bigimindedir. Bu alt
problem dogrultusunda elde edilen bulgular Tablo 6’da belirtilmektedir.

Tablo 6

Ol¢me Degerlendirme Amactyla Kullamlan Yontemlere Iliskin Ogretmen Goriigleri

Tema Alt Tema Kodlar Ogretmen f
Gozlem 012, 017 2
. Drama 56, O11
Alternatif Olgme 06'"0 2
Hayat Bilgisi Araglarn Proje o3 1
Dersinde Olcme Performans degerlendirme 05, 08 2
Degerlendirme Kavram haritas1 01, 021 2
Amaciyla Kullanilan Soru-cevap 02, 04, 014, 015, 019, 6
Yéntemler 020

 Geleneksel Eslestirme 09, 016 2

Ol¢me Araglar i o
Dogru-yanhs 010 1
Coktan se¢meli test 07,013,018 3

Ogretmenler geleneksel ve alternatif degerlendirme yontemlerinin bir karisimimi kullanmustir.
Coktan se¢meli ve dogru/yanhs sorular1 gibi geleneksel yontemler yaygin olmakla birlikte,
ogrencilerin dil sinirlamalarina uyum saglamak igin gozlem ve performans degerlendirmesi gibi
alternatif stratejiler de kullanilmistir. Tablo 6’da goriildiigii tizere yabanci uyruklu 6grencilere hayat
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bilgisi dersi veren PIKTES 6gretmenlerinin hayat bilgisi dersinde 6l¢me degerlendirme amaciyla
kullandiklar1 yontemlere iliskin gortisleri “alternatif 6l¢me araglar1” ve “geleneksel 6lgme araglar1”
olarak farklilagmaktadir. Buna gore hayat bilgisi dersinde alternatif 6l¢me araglarindan “gézlem”
yontemini kullanan 2 6gretmen oldugu, “drama” yontemini kullanan 2 6gretmen oldugu, “proje”
yontemini kullanan 1 6gretmen oldugu, “performans degerlendirme” yontemini kullanan 2
ogretmen oldugu ve “kavram haritas1” yontemini kullanan 2 6gretmen oldugu tespit edilmistir.

Hayat bilgisi dersinde alternatif O6lgme araglarindan gozlem yontemini kullanan o6gretmen
goriislerinden bazilar1 sunlardar:

Ogrencilerin performanslarini gézlemleyerek degerlendiriyorum. (O12)
Ozellikle uygulama ve aragtirma yaptirdigim kazanimlarda gozlem yontemini kullaniyorum.

(017)

Hayat bilgisi dersinde alternatif 6lgme araglarindan drama yontemini kullanan 6gretmen
gortislerinden bazilar1 sunlardir:

Ogrencilerin verilen kazanim sonrasi 0grenip Ogrenmediklerini genellikle canlandirarak, rol
oynayarak belirlemeye calistyorum. Bunun yani sira 6rnek olay, tartisma ve problem ¢ozme
yontemlerini de kullaniyorum. (O6)

Hayat bilgisi dersinde drama y&ntemini kullaniyorum. (O11)

Hayat bilgisi dersinde alternatif Ol¢me araglarindan proje yontemini kullanan Ogretmen
gortislerinden bazilar1 sunlardir:

Ogrencilerin uygulamali kazanimlarda dgrenip 6grenmediklerini belirlemek adimna proje tabanlt
degerlendirmeyi kullaniyorum. Bunun yani sira uygulama esnasindaki performanslarin
degerlendirmeyi ve gozlem yapmayi da tercih ediyorum. (O3)

Hayat Bilgisi Dersi Ogretim Programina Olumlu Katki Saglayabilecek Onerilere iliskin
Ogretmen Goriisleri

Calismanin besinci alt problemi “Yabanci uyruklu 6grencilere verilen hayat bilgisi dersi 6gretim
programin1 olumlu etkileyebilecek oOnerileriniz nelerdir?” bi¢imindedir. Bu alt problem
dogrultusunda elde edilen bulgular Tablo 7’de belirtilmektedir.
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Tablo 7

Ogretim Programina Olumlu Katki Saglayabilecek Onerilere Iliskin Ogretmen Goriisleri

Tema Alt Tema Kodlar C)gretmen f
Kazanimlarin basitlestirilerek uzun siirede 06, 016, 020 3
verilmesi
. Iceriklerin basitten zora dogru 07 1
Dersin . .. .
. zenginlestirilmesi
icerigine v ..
Hayat Bilgisi génglik Farkliliklara saygi, kendini ve gevreyi tanima, 08, 017, 019 3
Dersi Ogretim 4 Ozgiiven gelisimi ve temel degerler konulu
Programini etkinliklerin artmasi
Olumlu Duygulara yonelik becerilerin artmasi O3 1
Etkileyebilecek Dersi Somut ve gorsele dayali etkinliklerin artmast 01, 012, O14 3
Oneriler ersim Okul dis1 etkinliklerin artmast 02 1
uygulanma o . i e e
: . Uygulamali ve giinliik yasama uyarlanabilir ~ O4, O5, 09, 010, 6
sekline yonelik o . . ..
etkinliklerin artmasi 018, 021
Diser Materyal ve kaynak probleminin giderilmesi 011, 015 2
'8 Ders saatlerinin artmasi 013 1

Ogretmenler, miifredat giktilarinin basitlestirilmesi, gdrsel ve uygulamah etkinliklerin artirilmast ve
kiltiirel agidan ilgili Orneklerin dahil edilmesi gibi ¢esitli iyilestirmeler Onermistir. Ayrica
kiiltiirleraras1 yetkinlik konusunda daha fazla materyal destegi ve mesleki gelisim ¢agrisinda
bulundular. Tablo 7'de goriildiigii {izere yabanci uyruklu 6grencilere PIKTES 6gretmenleri
tarafindan verilen hayat bilgisi dersi 6gretim programini olumlu etkileyebilecek 6nerilere iliskin
goriisler “dersin icerigine yonelik”, “dersin uygulanma sekline yonelik” ve “diger” olarak
farklilagmaktadir. Buna gre PIKTES 6gretmenleri tarafindan yabanci uyruklu 8grencilere verilen
hayat bilgisi dersinde dersin igerigine yonelik O6gretim programini olumlu etkileyebilecek
“kazanimlarin basitlestirilerek uzun siirede verilmesi” yoniinde goriis belirten 3 6gretmen oldugu,
“igeriklerin basitten zora dogru zenginlestirilmesi” yoniinde goriis belirten 1 6gretmen oldugu,
“farkliliklara saygi, kendini ve g¢evreyi tanima, Ozgiiven gelisimi ve temel degerler konulu
etkinliklerin artmas1” yoniinde goriis belirten 3 6gretmen oldugu ve “duygulara yonelik becerilerin
artmas1” yoniinde goriis belirten 1 6gretmen oldugu tespit edilmistir.

PIKTES 6gretmenlerinin hayat bilgisi dersinin igeriginde kazanimlarin basitlestirilerek uzun siirede
verilmesi yoniinde belirttikleri nerilerden bazilar: sunlardir:

Bazi kazanimlarin daha basite indirgenebilecegini ve daha uzun bir siirece yayilabilecegini
diisiiniiyorum. (O6)

Kazanimlar sadelestirilmeli ve yeterli siire verilmelidir. (O16)

PIKTES oOgretmenlerinin hayat bilgisi dersinin iceriginde iceriklerin basitten zora dogru
zenginlestirilmesi yontinde belirttikleri 6nerilerden bazilar1 sunlardir:
Donem ortasinda kaydi yeni yapilan 6grencilerde tam 6grenme modeli uygulamak oldukca zor.

Bireysellestirilmis dgretim programlari olusturulmalidir. Ogrencinin §grenme hizina gore igerik
basitten zora dogru zenginlestirilmelidir. (O7)

PIKTES 6gretmenlerinin hayat bilgisi dersinin igeriginde farkliliklara saygi, kendini ve gevreyi
tanima, Ozgiliven gelisimi ve temel degerler konulu etkinliklerin artmasi yoniinde belirttikleri
Onerilerden bazilar1 sunlardir:

Farkliliklara saygi gosterme konusunun istiinde durarak 6zgiivenlerini gelistirmek ve Tiirkceyi
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etkili kullanma konusunda gelismelerini saglamak igin etkinlik, konusma ¢alismalari, okuma ve
drama etkinlikleri yapilabilir. (O17)

Yabanct uyruklu Ogrencilerin hayatlarindan Ornekler olmasi onlar igin avantajli olabilir.
Programda farkli 6grenci tiplerinden farkli hayatlardan 6rnekler onlarin kiiltiirlerinden kesit
bulmalari onlari iyi hissettirebilir. (O19)

Genel olarak bulgular, ¢ok kiiltiirlii ortamlarda hayat bilgisi 0gretiminde dil destegi, miifredat
uyarlamasi ve oOgretmen egitimini vurgulayan c¢ok yonlii bir yaklasima duyulan ihtiyac
vurgulamaktadir.

Tartisma, Sonug ve Oneriler

Esen (2020) “Tiirkiye’ye go¢ eden Suriyeli 6grencilerin Tiirk egitim sistemine uyum siirecini ve bu
slirecte yasanan zorluklarim1” araastirdigi calismasinda uyum siireci gecirmeden okullara
dagitilmasinin zorluklara sebep oldugunu belirtmektedir. Ogretmen veli iletisiminde de dil
yetersizliginden otiirli sorunlarla karsilasildigini dile getiren katilimcilar dgrencilerin davranis,
temizlik, kiiltiirel farkliliklar ve maddi sorunlardan o6tiirii uyum siirecinde zorlandiklarin
belirtmislerdir. Bu c¢alismada belirtilen dil yetersizliginden kaynakli sorunlar ve kiiltiirel
farkliliklardan kaynakli sorunlar ¢alismamizla uyum saglamaktadir. Catalbas, Saritas ve Sahin
(2016)'in okullarinda yabanci uyruklu 6grenci bulunan 6gretmen ve idarecilerin karsilastiklari
sorunlar ve ¢oziim yollarini ortaya ¢ikarmak amaciyla yaptig1 calismada, dil ve davranis sorunu,
Milli Egitim-okul ve okul- aile igbirligi sorunlari ortaya ¢ikmistir. Bu calismadaki dil yetersizliginden
kaynakli olan davranig sorunlar1 da yine calismamizla uyum saglamaktadir. Kirmayer ve
arkadaglarinin  (2011) yaptiklar1 calismasinda goc¢menlerin ruh saghgini olumsuz etkileyen
sorunlardan birinin ¢ocuklarmn dil ve kiiltiir farkliliklar1 sebebiyle yasadiklar iletisim sorunlar:
oldugu sonucuna ulagsmislardir. Sariahmetoglu ve Kamer'in (2021) Kastamonu ili iginde
ortaokullarda yabanci uyruklu ogrencilerle iletisim halinde olan idareci ve Ogretmenlerin
karsilastiklar1 sorunlar1 belirlemek amaciyla yaptiklari ¢alismada da tipki bizim g¢alismamizda
oldugu gibi bu arastirma sonucuna gore de karsilasilan en biiyiik sorun yabanci uyruklu
ogrencilerin Tiirkge dilini bilmemeleridir. Tiirkgeyi tam olarak anlayamadiklari igin akademik
basarilarinin diisiik oldugu ve arkadaslar1 tarafindan dislandig1 da gozlemlenmistir. Ak (2020)
yaptig1 calismasinda yabanci uyruklu 6grencilerin okula ilk basladiklar1 zamanlarda Tiirkgeyi tam
olarak bilmemelerinden 6tiirii 6gretmenleriyle isaretler ile anlasabildiklerini belirtmistir. Ilgili alan
yazin degerlendirildiginde bizim arastirmamizin sonucunda da oldugu gibi dil yetersizligi
karsilasilan en temel sorundur.

Calismaya katilan PIKTES 6gretmenlerinin cevaplari incelendiginde dgrencilerin tamaminin hayat
bilgisi dersinde zorluklar yasadiklarim1 ortaya koymustur. Hayat bilgisi dersinde 6gretmenlerin
zorluk yasamasinin en temel sebebi elbette ki Tiirkge dilini 6grencilerin tam olarak bilmemesinden
kaynaklanmaktadir. Ogrencilerin kelime bilgilerinin yetersiz olmasi, hayat bilgisi ders igerigindeki
okudugunu anlama ve ifade etme konularinda dil konusunda yetersiz olmalarindan kaynaklar:
sorunlar yasamaktadirlar.

Calismaya katilan PIKTES 6gretmenlerinin biiyiik cogunlugu hayat bilgisi dersi uygulama siiresinin
icerik ve kazanim agisindan yeterli olmadigmi dile getirmistir. Hayat bilgisi dersi kazanimlarinin
bazilar1 soyut oldugu i¢in 6gretiminin daha uzun zaman aldigini, kazanimlarin yabanct uyruklu
ogrenciler icin sadelestirilmesi gerektigi, orf ve adetler ile birlikte toplumsal kurallar1 6grenmeleri
i¢cin daha ¢ok pekistirme igin siireye ihtiya¢ duyduklarin belirtmislerdir.
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Yabanci uyruklu 6grencilere hayat bilgisi dersi veren ve ¢alismaya katilan 6gretmenlerden bazilar
geleneksel Olgme yontemlerinden soru cevap yontemini oOzellikle okuma yazmalarinin
yetersizliginden otiirii kullandiklarmi dile getirmiglerdir. Baz1 6gretmenler hayat bilgisi dersinde
ogrendiklerini belirleyebilmek amaciyla ¢oktan se¢meli test ile birlikte agik uglu sorular ve kisa
cevapli sorular yontemini kullandiklarini belirtmistir. Calismaya katilan 6gretmenlerden bazilari
somut kavramlarin daha kolay anlasimasindan otiirii gorsel eslestirmeler kullandigmi, dilde
yasadiklar1 zorluklardan nedeniyle eslestirme ve tek kelimelik cevapli degerlendirme yontemlerini
kullandiklarini belirtmislerdir. Ogrencilerin kavramlar1 dogru &grenip dgrenmediklerini tespit
etmek amaciyla dogru yanlis yontemini kullandigini belirten 6gretmenler de bulunmaktadir.

Genel olarak calismaya katilan 6gretmenlerin hayat bilgisi dersi 6lgme degerlendirme cevaplarina
bakildig1r zaman aslinda tek bir yontemi degil birka¢ yontemi bir arada kullandiklar1 boylece her
acidan degerlendirme yaptiklar1 gozlemlenmistir. Geleneksel yontemlerden en fazla soru cevap
yontemini kullandiklarini, eslestirme, dogru yanlis, coktan se¢meli test yontemlerini de kullanarak
degerlendirme yaptiklarin1 dile getirmiglerdir. Geleneksel 6lgme yontemlerinden soru cevap
yontemini daha ¢ok tercih etmelerindeki asil amacin 6grencilerin ifade etmesinin kolay olmasi
sonucuna ulasilmigtir. Alternatif 6lgme yontemlerinden drama, performans degerlendirme, drama,
proje, kavram haritasi, V diyagrami gibi yontemleri de kullandiklari bazen birkag yontemi birlikte
kullandiklar1 sonucuna ulagilmistir. Ak'in (2020) Tiirkge dersinde karsilasilan zorluklar: inceledigi
calismasinda ¢alismaya katilan 6grenciler sinavlarda daha ¢ok bosluk doldurma ve dogru-yanlis
tiriinden olan sorularda zorlandiklarin1 ifade etmislerdir. Bu sonug¢ bizim c¢alismamizla
ortismemektedir. Oysa ki bizim ¢alismamiza katilan 6gretmenlerin en ¢ok tercih ettigi yontemler
bosluk doldurma, dogru yanli, ¢oktan se¢meli test sorularidir.

Yabanc1 uyruklu 6grencilere verilen hayat bilgisi dersi 6gretim programini olumlu etkileyebilecek
farkli konularda onerilerde bulunan 6gretmenlerden 2 (%66) 6gretmen ders saatinin arttirilmasini
onerirken, 1 (%33) Ogretmen materyal ve kaynak konusundaki eksiklikler giderildigi takdirde
ogretim programinin daha etkili olacagini belirtmistir. Calismaya katilan 6gretmenlerden bazilar:
materyal konusundaki eksiklikler giderilerek 6gretim programui igerisinde daha fazla gorsel, video,
kaynak kullanilmasinin gretim programini zenginlestirecegini belirtirken, 6gretmenlerden bazilar:
ogrencilerin dil problemi yasamasindan otiirii hayat bilgisi dersi kazanimlarinin daha anlasilir
olmas igin ders saati siiresinin arttirllmasini onermistir. Dilmag¢ ve Simsir'in (2018) arastirma
sonuglarina gore Ogretmenlerin problemlerin ¢oziimiine getirdigi Oneriler; dil egitimi, birlikte
egitim, ayri egitim, aile ile irtibat kurmak, rehberlik etkinlikleri ve sosyal faaliyetler seklinde
boliimlerden olusmaktadir. Ilgili alan yazinda yapilan calismalar genel olarak degerlendirildiginde
yabanci uyruklu 6grencilerin Tiirkge, fen bilgisi, matematik vb. ders kazanimlarin dil yetersizligi,
genel uyum problemi vb. nedenlerden dolay1 kazanamadiklar1 ve tam olarak gercek hayata
uyarlayamadiklar anlagilmistir. Bu hususta ilgili alan yazinda elde edilen sonuclarin arastirma
bulgusu ile benzerlik gosterdigi ve arastirma bulgusunun ilgili alan yazin tarafindan desteklendigi
anlasilmaktadir.

PIKTES &gretmenlerinin hayat bilgisi dersinde karsilastiklar1 zorluklar arasinda en belirgin olanin
ogrencilerin dil yetersizligi oldugu goriilmektedir. Bu hususta hayat bilgisi dersinin birinci ve ikinci
sinifta da veriliyor olmasindan dolay1r PIKTES &gretmenlerinin yalnizca iigiincii sinifta baglayan
uyum smifinda degil birinci siniftan itibaren yabanci uyruklu 6grencilerin egitim gordiigii siniflarda
bulunmasmin uyum smifina baslayana dek Ogrencilere avantaj saglayacag: diistiniilmektedir.
Hayat bilgisi dersinin giinliik yasam becerilerini destekleyen bir ders olmasindan dolay1 6zellikle
dil yetersizliginin tolere edilmesi adina 6gretmenlerin hayat bilgisi dersinde yer alan kazanimlar:
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somutlastirmalar1 gerektigi diisiiniilmektedir. Bu hususta hazirlanan materyallerin ilgi g¢ekici
gorsellerle ve Tiirkge ve Arapca birlikte olacak sekilde hazirlanmas: gerektigi diistiniilmektedir.

Etik Kurul Onay:: Gaziantep Universitesi Sosyal ve Beseri Bilimler Etik Kurulu, 04/03/2024, 451161 sayili karar.

Aragtirmacilarin Katki Orant: Bu aragtirma Emrullah AKCAN damismanhiginda CANAN GUNAY tarafindan
yazilan yiiksek lisans tezinden iiretilmistir. Bu nedenle katki orani birinci yazar icin %90, ikinci yazar icin %10
seklinde beyan edilmektedir.

Catisma Beyan1: Yazar(lar) potansiyel bir ¢ikar ¢atismasi olmadigini beyan ederler.
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