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Abstract

This study aims to identify the strengths, weaknesses, opportunities, and potential threats of
extracurricular activities based on the opinions of teachers working in various branches at
primary and secondary school levels, as well as to determine the importance levels of these
factors. The research employed an exploratory sequential design. Initially, 11 teachers, selected
through criterion sampling, completed an interview form regarding the positive and negative
aspects, opportunities, and threats of extracurricular activities within the scope of the Delphi
technique. Subsequently, the Analytic Hierarchy Process was applied using pairwise
comparison forms. Among the dimensions of extracurricular activities, the most important
factors were students’ multifaceted development among the strengths, potential negative impact
on academic development among the weaknesses, support for students’ personal and academic
development among the opportunities, and potential negative effects on students’ development
among the threats. In terms of SWOT dimensions, the strengths of extracurricular activities
were the most prominent, followed by opportunities. Threats and weaknesses received
relatively lower importance ratings. In the context of practitioners, suggestions can be made,
such as designing extracurricular activities aimed at enhancing students’ personal, social, and
academic development. For future research, analyzing student and parent perspectives using
the Analytic Hierarchy Process method is recommended.
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To what extent do extracurricular activities conducted in schools contribute to
student development, and what limitations do they present? In today’s educational
system, extracurricular activities organized to support students’ multifaceted
development alongside formal curricula are gaining increasing importance. In
Tiirkiye, with The Century of Tiirkiye Education Model initiated in 2023, the role of
extracurricular activities in the education system has become more prominent as
identified through needs analysis. However, there is a significant research gap in
systematically evaluating the effects of these activities on students’ academic, social,
emotional, and physical development and the challenges encountered during
implementation.

Conceptual Framework of Extracurricular Activities

Extracurricular activities refer to structured activities that are typically organized
by schools but are not a direct part of the curriculum. Various definitions of
extracurricular activities exist in the literature, and they are comparatively presented
in Table 1.

Table 1

Conceptual Definitions of Extracurricular Activities

Source Definition Empham.ze_d
Characteristics
« Taking place
Shulruf (2010) Activities 1mplementeq outside the scope of a course and outslde clags
without grading * Being outside
assessment
* Voluntary
. . . . participation
Mahoney et Orgamz.ed activities in .WhICh students part1.01pate « Structured format
voluntarily, have a specific structure, are guided by .
al. (2005) . . . * Adult guidance
adults, and remain outside the curriculum . .
* Being outside the
curriculum
* School
Structured activities provided under or in connection connection
Feldman & . o . * Specific rules
. with the school, conducted within specific rules and
Majasko oals, in which students participate outside academic and goals
(2005) £oals, p P * Being structured
courses . .
* Outside academic
courses
* Outside the
o . program
Darling et al. Activities that take place outside th§ program, are « Being structured
structured, based on voluntary participation, and
(2005) . * Voluntary
conducted under adult guidance C
participation
* Adult guidance

(continue)



SWOT Analysis of Extracurricular Activities and Determination of Their Importance... 745

Table 1 (continued)

* Outside the

- . . classroom
Activities that take place outside the classroom, aim

Adeyemo to develop students’ personal and social skills, and ) Targetlng per_sonal
(2010) . and social skills
complement the academic program
» Complementary
nature
* Addressing
o . s developmental needs
Activities designed to meet students .
* Being structured
Mahoney developmental needs, structured, voluntary, age- « Volunta
(2014) appropriate, containing specific goals, and otuntary
: participation
conducted under the guidance of a competent adult . .
« Containing specific
goals
* Based on student
Activities carried out outside class hours in line | ITI::EIESB 11 r;(l rcl)ii;iis(ie
Balyer & with students’ interests, desires, and needs, clisz hours
Giindiiz (2012) supporting their personal, social, and cultural .
* Supporting personal,
development .
social, and cultural
development
* Supporting
. Activities carried out alongside course programs to multifaceted
MEB Social e development
. help students develop themselves in scientific, S
Activities . C . . * Building self-
. social, cultural, artistic, and sporting fields, build
Regulation . . . . confidence
self-confidence, and improve their social relations . .
(2019) * Improving social

and communication skills .
relations and

communication skills

When examining the definitions in Table 1, the common characteristics of
extracurricular activities can be summarized as follows: (1) taking place outside the
curriculum, (2) containing a structured format, (3) based on voluntary participation,
(4) conducted under adult guidance, (5) oriented toward specific goals, and (6)
supporting students’ multifaceted development. These characteristics distinguish
extracurricular activities from other school activities and leisure activities (Gilman et
al., 2004).

When extracurricular activities are considered in a theoretical context, the fact
that they strengthen student interactions with school, family, and peers aligns with
Bronfenbrenner’s (1979) Ecological Systems Theory. In this context, extracurricular
activities support the emphasis on the microsystem. Bronfenbrenner (1979) addresses
student development in the context of interactions ranging from the microsystem to
the macrosystem. From the perspective of Vygotsky’s (1978) Social Learning Theory,
extracurricular activities contribute to social interaction environments that support
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students’ progression in their zone of proximal development. Within the framework
of Deci and Ryan’s (2000) Self-Determination Theory, these activities support
students in meeting their basic personality needs such as autonomy and competence.

Scope and Types of Extracurricular Activities

Extracurricular activities are classified in various ways by different researchers.
Eccles and Barber (2001) examine these activities under five main categories: (1)
sports activities, (2) artistic activities, (3) academic clubs, (4) school administration-
related activities, and (5) community service work. Fredricks and Eccles (2006) group
activities as sports, arts, clubs, and volunteer work. Other classifications of
extracurricular activities in the literature (Bartkus et al., 2012; Elizabeth, 2020;
Kocayigit & Ekinci, 2020; Mahoney & Cairns, 1997; Marsh & Kleitman, 2002;
Moriana et al., 2006; Uysal & Ozkan Elgiin, 2020) can be found in the context of
direct or indirect activities supporting academic achievement.

Extracurricular activities implemented in schools in Tiirkiye show diversity.
Koksal (2019) classifies these activities as (1) social club activities, (2) sports
activities, (3) cultural and artistic activities, (4) scientific activities, and (5)
community service work. In the “Social Activities Regulation” of the Ministry of
National Education (2019), activities are classified as student club activities,
community service activities, trips, and thematic activities in scientific, social,
cultural, artistic, and sports fields.

Within the scope of social club activities, various clubs, such as drama,
environment, health, science, and technology operate, and these activities have been
found to increase students’ social skills and school attachment (Akar & Nayir, 2016).
Sports activities contribute to students’ character development and academic
motivation (Ferris et al., 2016; Sagin, 2022). Cultural and artistic activities develop
students’ self-expression skills and emotional intelligence (Kilingc1 & Can, 2020;
Ozdag & Dere, 2022). Scientific activities strengthen students’ problem-solving and
critical thinking skills (Cetinkaya, 2020), while community service work develops
citizenship awareness and understanding of social justice (Dos & Kir, 2013).

Place of Extracurricular Activities in Curricula

The Ministry of National Education (2018) placed emphasis on developing 2 1st-
century skills such as analytical and creative thinking, communication, teamwork, and
entrepreneurship, and highlighted the importance of extracurricular activities in
acquiring these skills. In the Turkish Century Educational Model initiated in 2023,
extracurricular activities are addressed in a more systematic and comprehensive
manner. “In this model, extracurricular activities are designed to include important
dimensions such as social responsibility and lifelong learning. The Century of Tiirkiye
Education Model aims to form a coherent whole of skills, tendencies, and values
aligned with responsible decision-making processes. Extracurricular activities are
considered significant opportunities that contribute to students’ holistic development
(MEB, 2023).
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The Century of Tiirkiye Education Model aims to support students' mental,
socio-emotional, physical, and moral development through extracurricular activities,
while enabling the application of acquired skills in real-life situations. In the new
curriculum, extracurricular activities that support an interdisciplinary approach hold
an important place (MEB, 2023). This approach demonstrates that extracurricular
activities are viewed as complementary elements of the curriculum and are positioned
as a structure that supports students' cognitive, social, emotional, and physical
development.

SWOT Analysis of Extracurricular Activities

SWOT analysis allows for the systematic examination of the strengths and
weaknesses of extracurricular activities, as well as the opportunities they offer and the
threats they contain. Below is an evaluation of extracurricular activities within the
framework of SWOT analysis.

Extracurricular activities have positive effects such as increasing students’
academic success (Davalos et al., 1999; Guest & Schneider, 2003; Nguyen, 2022;
Stearns & Glennie, 2010), developing critical thinking and problem-solving skills
(Moriana et al., 2006), raising self-esteem (Holland & Andre, 1987; Jaffee & Ricker,
1993), developing a sense of community (Ebie, 2005), and reducing dropout rates
(Finn, 1993; O’Brien & Rollefson, 1995). Kim and Bastedo (2017) emphasize that
these activities improve mental and physical health, while Tan (2019; cited in Nguyen,
2022) notes that they contribute to students’ socialization.

Extracurricular activities have weaknesses, such as financial constraints
(Ilhomovna & Ismatovna, 2020), socio-economic inequalities (Kravchenko &
Nygérd, 2022), and planning and implementation difficulties (Bozpolat & Yildiz,
2020; Koksal, 2019). Cosden et al. (2004) state that the effects of activities can vary
depending on student characteristics, the type of activity, and quality, while Mahoney
et al. (2005) point to resource inadequacy and time constraints. Farb and Matjasko
(2012) emphasize that excessive involvement in programs can cause stress and
burnout in students.

Extracurricular activities offer opportunities for students to showcase themselves
in different areas (Eccles et al., 2003; Uzun & Bolat, 2023), positively affect the
school climate (Fredricks & Eccles, 2006), and support teachers’ professional
development (Kocayigit & Ekinci, 2020). Dos and Kir (2013) state that these activities
strengthen the school-community relationship.

There are numerous studies in the international literature regarding the
effectiveness of extracurricular activities. Durlak et al.’s (2010) meta-analysis study
shows that these activities have significant effects on the development of students’
social and emotional skills. Similarly, Fredricks and Eccles’s (2006) longitudinal
study reveals that participation in extracurricular activities has positive effects on
students’ academic achievement and school attachment.
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Mahoney et al. (2003) stated that participation in extracurricular activities
reduces risky behaviors in young people and supports their positive development. In
their comprehensive literature review on the effects of extracurricular activities on
adolescent development, Farb and Matjasko (2012) noted that these activities have
positive effects on academic achievement, psychosocial adjustment, and reducing
risky behaviors.

Various aspects of extracurricular activities have also been examined by
researchers in Tiirkiye. Kocayigit and Ekinci (2020) revealed that teachers consider
these activities important and beneficial for students despite the challenges they face.
Uzun and Bolat (2023), in their review, stated that these activities positively affect
students’ success and interpersonal communication and adaptation skills, but noted
that student characteristics and time management are important factors for achieving
these outcomes.

In their study examining teacher opinions on the implementation of social
activities in schools, Akar and Nayir (2022) stated that teachers consider these
activities important for students’ multifaceted development but face various
difficulties in the implementation process. Similarly Bozpolat and Yildiz (2020), in
their study examining the factors affecting the implementation of extracurricular
activities, emphasized that student, teacher, school, and environmental factors are
determinants.

When the existing literature is examined, it is observed that topics such as the
effects of extracurricular activities on student development, difficulties encountered
in the implementation process, and factors determining the effectiveness of activities
have been addressed in various studies. However, in Tiirkiye, there is no
comprehensive research that jointly analyzes the strengths and weaknesses of
extracurricular activities, the opportunities they offer, and the threats they contain to
determine the importance of these factors. Existing research generally focuses on
certain aspects of extracurricular activities (such as their effect on academic success;
and their contribution to social development) and does not present a multidimensional
analysis of these activities.

This research aims to fill this gap in the literature by conducting a comprehensive
SWOT analysis of extracurricular activities and determining the importance of factors
using the Analytic Hierarchy Process (AHP) method. Thus, the aim is to provide
practitioners and policy-makers with a guiding framework regarding which factors
should be prioritized in the planning and implementation of extracurricular activities.

The aim of this research is to determine the strengths and weaknesses of
extracurricular activities, the opportunities they offer, and the threats they contain,
based on the opinions of teachers working in different branches at primary and
secondary school levels, and to determine the importance of these factors. The
research questions sought in this context are as follows:
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1. According to teachers' opinions, what are the strengths of extracurricular
activities, and how are the importance levels of these strengths ranked?

2. According to teachers’ opinions, what are the weaknesses of extracurricular
activities and how are the importance levels of these weaknesses ranked?

3. According to teachers’ opinions, what are the opportunities of extracurricular
activities, and how are the importance levels of these opportunities ranked?

4. According to teachers’ opinions, what threats are caused by extracurricular
activities, and how are the importance levels of these threats ranked?

5. According to teachers’ opinions, how are the SWOT dimensions (strengths,
weaknesses, opportunities, and threats) of extracurricular activities ranked in
terms of their relative importance?

Method

Research Model and Design

This research was designed using the exploratory sequential design, one of the
mixed research models. The mixed research model allows for a more comprehensive
approach to the research problem by combining the strengths of qualitative and
quantitative research approaches (Creswell & Plano Clark, 2018). The exploratory
sequential design involves a two-stage process: first, collecting and analyzing
qualitative data, then conducting the quantitative phase based on these findings
(Morgan, 2014).

In this design, data obtained through qualitative methods in the first phase are
used to understand the phenomenon in depth; in the second phase, quantitative
methods are applied to transform this understanding into measurable data (Teddlie &
Tashakkori, 2009). In this research, a qualitative data collection method was first used
to thoroughly assess the strengths and weaknesses of extracurricular activities and the
opportunities, and potential threats they offer, followed by a quantitative data
collection method to determine the importance of these factors. The operational steps
of the research are shown in Figure 1.
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Figure 1

Research Process and Operational Steps

Priority Calculation

Calculation of importance
levels of SWOT factors.

Consistency Analysis

Conducting consistency
analyses.

Data Analysis

Analysis of data using the
AHP method.

Preparation of pairwise
comparison forms for

Category
Finalization

Finalization of categories
in the third round of the
Delphi technique.

Evaluation of categories
created in the second
round of the Delphi

Content Analysis technique.

Analysis of collected data
and formation of SWOT
dimensions.

Data Collection

Collection of opinions
through open-ended
questions using the
Delphi technique.

As seen in Figure 1, in the qualitative phase, the Delphi technique was used to
collect data for SWOT analysis. The Delphi technique is an approach that allows
expert opinions to be collected in a structured and systematic way (Linstone & Turoff,
2002). This technique enables participants to express their opinions without
influencing each other and to reach a consensus. In the quantitative phase, the Analytic
Hierarchy Process (AHP) was applied to determine the importance of the factors
obtained from SWOT analysis. AHP is a multi-criteria decision-making method that
addresses complex decision problems in a hierarchical structure and is based on
pairwise comparisons of factors (Saaty, 2008).

In mixed-method research, the transformation of qualitative data into
quantitative data allows for a more comprehensive approach to the research problem
(Teddlie & Tashakkori, 2009). In this research, qualitative data (SWOT factors) were
analyzed using quantitative methods (AHP) to determine the importance of the
factors. This approach contributes to understanding both the qualitative and
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quantitative dimensions of the strengths and weaknesses of extracurricular activities
and the opportunities and potential threats they offer.

Study Group

The research participants consist of 11 teachers from different disciplines at
primary and secondary school levels. Criterion sampling, one of the purposive
sampling methods, was used to determine the teachers. According to Patton (2014),
criterion sampling involves studying cases that meet a set of predetermined criteria.
In this research, branch diversity and experience in participating in extracurricular
activities were considered as criteria for teacher selection. Criterion sampling was
preferred in order to gain a comprehensive understanding of how extracurricular
activities are evaluated by teachers in different branches.

The sample size in mixed method research can vary according to the purpose of
the research and the techniques used. In qualitative approaches such as SWOT
analysis, the level of knowledge and experience of the participants regarding the
research topic is more important than the sample size (Miles & Huberman, 1994).
Guest et al. (2006) state that data saturation can be achieved with 6-12 participants in
qualitative research. Similarly, in the Delphi technique, obtaining opinions from 10-
15 experts is considered sufficient (Okoli & Pawlowski, 2004). In AHP applications,
Saaty (2008) states that the evaluations of 5—15 experts are sufficient to assess factor
importance. In this research, data saturation was achieved with the participation of 11
teachers and sufficient data was obtained for the Analytical Hierarchy Process (AHP)
application. Information about the participants’ branches, gender, and professional
experience is presented in Table 2.

Table 2

Demographic Information of Participants

Professional experience

Disciplines Gender (Years)
Primary Education Male 10
Turkish Education Female 22
English Education Female 10
Primary Mathematics Education Male 15
Science Education Male 13
Visual Arts Education Female 15
Psychologlcal Counseling and Female 13
Guidance

Social Sciences Education Female 25
Physical Education Male 19
Technology and Design Education Male 19
Music Education Female 15

As seen in Table 2, the teachers are from the fields of classroom, Turkish,
English, primary mathematics, science, visual arts, psychological counseling and
guidance, social sciences, physical education, technology and design, and music
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education. Six of the teachers are female and five are male. Each teacher has
experience in conducting extracurricular activities in their own disciplines. Their
professional experience ranges from 10 to 25 years. The participants were coded as
K1,K2, .., K11.

Data Collection Tools and Data Collection

The data collection process was carried out in two stages. First, the Delphi
technique was applied, followed by the AHP method. Details of the data collection
tool and process are shown in Figure 2.

Figure 2

Data Collection Tool and Process

Calculating
Consistency Ratio

Ensuring data
reliability

Using pairwise
comparison forms

) T Second Round of
Final review and

Delphi
approval of
categories Categorizing
opinions and

collecting feedback
First Round of Delphi

Collecting individual

opinions of teachers Initiating the Delphi
Technique

Creation of the
opinion form

As seen in Figure 2, an opinion form prepared within the scope of the Delphi
technique was used in the first stage. The form was finalized in line with the opinions
of two subject area experts and one measurement and evaluation expert. This form
consists of two parts. The first part is for demographic information such as branch,
gender, and experience (years). The second part was prepared based on the strengths,
weaknesses, opportunities, and threats of extracurricular activities to conducta SWOT
analysis. In this context, four open-ended questions were included in this section to
determine the strengths and weaknesses of extracurricular activities and the
opportunities and threats they pose. These questions related to SWOT analysis are:
“What are the strengths of extracurricular activities? What are the weaknesses of
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extracurricular activities? What are the opportunities offered by extracurricular
activities? What are the dangers/threats caused by extracurricular activities?”

The Delphi technique was applied in three rounds:

First Round: An opinion form was sent to the teachers via e-mail. They were
asked to express their opinions in detail about the strengths and weaknesses of
extracurricular activities and the opportunities and threats they pose. The data
obtained in this round were analyzed through content analysis, and categories were
created for SWOT dimensions.

Second Round: The categories obtained in the first round were presented to the
teachers, and they were asked to evaluate these categories. In this round, five
categories and 28 subcategories for the strengths of extracurricular activities six
categories and 33 subcategories for their weaknesses five categories and 29
subcategories for the opportunities they offer and four categories and 24 subcategories
for the threats they cause were determined.

Third Round: The teachers were asked to review the categories determined in
the second round, one last time. In this round: consensus was reached for four
categories and 16 subcategories for the strengths of extracurricular activities, six
categories and 17 subcategories for their weaknesses, five categories and 14
subcategories for the opportunities they offer, and five categories and 14
subcategories for the threats they cause.

In the second stage, pairwise comparison forms were used to apply the AHP
method. AHP is a multi-criteria decision-making method developed by Thomas L.
Saaty in the 1970s. This method addresses complex decision problems in a
hierarchical structure and is based on pairwise comparisons of factors (Saaty, 2008).
The application steps of AHP are creating the hierarchical structure of the problem,
forming pairwise comparison matrices, calculating priority vectors, performing
consistency analysis, and determining the importance of factors.

In this research, a hierarchical structure was created for the factors obtained from
SWOT analysis, and teachers were asked to compare these factors in pairs according
to Saaty’s (2008) 1-9 scale, corresponding to the meanings in Figure 3.
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Figure 3
Equivalents in Saaty’s (2008) 1-9 Scale
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Separate pairwise comparison forms were prepared for each SWOT dimension
(strengths, weaknesses, opportunities, and threats), and teachers were asked to
complete these forms. Additionally, a pairwise comparison form was applied to
determine the importance of SWOT dimensions relative to one another.

Ethical Committee Approval

The ethics committee approval for the study was obtained with the decision
number GO 2022/960 of the Non-Interventional Clinical Research Ethics Committee
of Burdur Mehmet Akif Ersoy University.

Data Analysis
Data analysis in the research was carried out in two stages:

(1) Qualitative Data Analysis: The data collected through the Delphi technique
was analyzed using the content analysis method. Content analysis involves
systematically and objectively examining the data and classifying it under specific
themes and categories (Krippendorff, 2018). In this research, teachers’ opinions on
the strengths and weaknesses of extracurricular activities and the opportunities and
threats they pose were systematically coded, and categories were formed by bringing
similar codes together.

The coding process began with the open coding technique, where each teacher’s
statements were analyzed line by line to determine meaningful units (codes) (Strauss
& Corbin, 1998). Then with axial coding, the relationships between codes were
examined, and similar codes were grouped together to form subcategories. Finally, in
the selective coding stage, subcategories were combined under main categories. This
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process was supported by the thematic analysis approach (Braun & Clarke, 2006), and
an inductive analysis was carried out from codes to themes (categories).

The coding process was carried out independently by two researchers, and inter-
coder agreement (Cohen’s Kappa) was calculated. The agreement coefficient was
found to be 0.85, indicating a high level of agreement (Landis & Koch, 1977).
According to Landis and Koch (1977), kappa values in the range of 0.81-1.00 are
characterized as “perfect agreement.” A high Cohen’s Kappa value indicates that the
two researchers coded the data similarly, and therefore, the coding process is reliable.

As a result of SWOT analysis, the following categories were obtained for the
strengths of extracurricular activities: multifaceted development, self-discovery,
school attachment, and support for the teaching-learning process. For the weaknesses
- academic development problems, planning difficulties, implementation difficulties,
resource inadequacies, stakeholder resistance problems, and undesirable behavior
problems; for the opportunities offered - academic development opportunities,
personal development opportunities, social development opportunities, affective
development opportunities, and opportunities for stakeholders; for the threats caused
- developmental area threats, planning process threats, implementation process
threats, formal program threats, and stakeholder relations threats.

(2) Quantitative Data Analysis: The data collected through AHP application was
analyzed using the mathematical methods proposed by Saaty (2008). The following
steps were followed in this process:

e  Matrices were created for each teacher’s pairwise comparison evaluation.

e The geometric mean method was used to obtain the group decision (Forman
& Peniwati, 1998). This process ensures that each participant’s evaluation is
equally represented in the group decision.

e Normalized matrices were created, and the local weights of the factors were
calculated. The normalized matrix is obtained by dividing each value in a
column by the sum of that column. The local weights of the factors are
calculated by taking the average of each row of the normalized matrix.

e Consistency analyses were performed, and the consistency ratios (CR) of the
comparisons were determined. The consistency ratio is a value that measures
the logical consistency of pairwise comparisons.

e The importance levels of the factors and the relative weights of the SWOT
dimensions were calculated.

In the AHP method, as mentioned above, teachers used Saaty’s (2008) 1-9 scale
when making pairwise comparisons. According to this scale, for example, if a teacher
thought that the “multifaceted development” factor was strongly more important than
the “self-discovery” factor, they assigned a value of “5” in this pairwise comparison.
Teachers were presented with pairwise comparison forms and asked to make
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evaluations on a 1-9 scale for each comparison. These evaluations were collected by
the researchers to create pairwise comparison matrices.

In the consistency analysis, Saaty and Vargas’s (2012) criterion of CR < 0.10
was taken into account. A consistency ratio less than 0.10 indicates that the pairwise
comparisons have logical consistency. For example, if a participant indicates that
factor A is more important than factor B; and factor B is more important than factor
C; logically, factor A is expected to be more important than factor C. The consistency
ratio measures how consistent such relationships are across all comparisons. A low
consistency ratio indicates that participants’ evaluations have logical consistency and,
therefore, the analysis results are reliable. In this research, all CR values were found
to be less than 0.10, indicating that the comparisons were consistent.

Validity and Reliability of the Research

In mixed method research, validity and reliability are evaluated using different
criteria for qualitative and quantitative dimensions (Creswell & Plano Clark, 2018).
In this research, the following strategies were applied to ensure validity and reliability
for qualitative and quantitative data collection and analysis processes.

Internal Validity (Credibility): Internal validity refers to the extent to which
research findings reflect reality (Lincoln & Guba, 1985). In qualitative research, the
term “credibility” is used instead of internal validity, indicating how well the findings
reflect the actual situation. The following strategies were applied to ensure internal
validity (credibility) in this research:

1. Data Triangulation: Data was collected from teachers in different branches
to obtain various perspectives.

2. Member Checking: In the second and third rounds of the Delphi technique,
teachers were asked to evaluate the categories formed based on the opinions
they expressed in the first round.

3. Expert Review: Data collection tools and analysis processes were examined
by two subject area experts and one measurement-evaluation expert.

4. Peer Review: The data analysis process was carried out independently by
two researchers, and the results were compared.

External Validity (Transferability): External validity refers to the extent to which
research findings can be generalized (Lincoln & Guba, 1985). In qualitative research,
the term “transferability” is used instead of external validity, indicating to what extent
the findings can be transferred to different contexts. The following strategies were
applied to ensure external validity (transferability) in this research:

1. Thick Description: The context of the research, characteristics of the
participants, and data collection and analysis processes were explained in
detail.
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2. Maximum Variation Sampling: The opinions of teachers in different
branches were sought to obtain various perspectives on extracurricular
activities.

3. Archiving Raw Data: The raw data collected during the research process was
archived in accordance with confidentiality principles.

To increase reliability, the categories and coding used in the data analysis were
examined and checked twice by two experts. Thus, consistency between the codings
was ensured, increasing the objectivity and reliability of the analysis process. For the
quantitative dimension, in terms of content validity, the pairwise comparison forms
were prepared in line with the opinions of two subject area experts and one
measurement and evaluation expert. Forman and Peniwati’s (1998) approach to
combining group decisions was adopted. In terms of construct validity, the AHP
hierarchy was created in accordance with the criteria proposed by Saaty (2008). The
hierarchical structure was confirmed by expert opinions. In terms of reliability, the
consistency ratios (CR) of the pairwise comparisons were calculated with Saaty and
Vargas’s (2012) criterion of 0.10 taken into account.

To evaluate the reliability of the AHP analysis for the strengths of extracurricular
activities, a consistency analysis was performed, resulting in a Lambda_max (Amax)
value of 4.118, a consistency index (CI) value of 0.039, and a consistency ratio (CR)
value of 0.044. Since the consistency ratio (CR = 0.044) is less than the critical value
of 0.10, it can be said that the participant evaluations are consistent and the analysis
results are reliable.

To evaluate the reliability of the AHP analysis for the weaknesses of
extracurricular activities, a consistency analysis was performed, resulting in Amax=
6.183, CI=0.037, and CR=0.029. Since the consistency ratio (CR=0.029) is less than
the critical value of 0.10, it can be said that the participant evaluations are consistent
and the analysis results are reliable.

To evaluate the reliability of the AHP analysis for the opportunities offered by
extracurricular activities, a consistency analysis was performed, resulting in,
Amax=5.095, CI=0.024, and CR=0.021. The consistency ratio (CR=0.021) is less than
the critical value of 0.10, indicating that the participant evaluations are consistent.

To evaluate the reliability of the AHP analysis for the threats caused by
extracurricular activities, a consistency analysis was performed, resulting in
Amax=5.078, CI=0.020, and CR=0.017. The consistency ratio (CR, 0.017), being less
than the critical value of 0.10, indicates that the participant evaluations are consistent.

In terms of the relative importance of SWOT components to each other, a
consistency analysis was performed to evaluate the reliability of the AHP analysis,
resulting in Amax=4.125, CI=0.042, and CR=0.046. The consistency ratio (CR =
0.046) is less than the critical value of 0.10, indicating that the participant evaluations
are consistent.
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Results

In the research, the Delphi technique was applied to determine the strengths and
weaknesses of extracurricular activities, and the opportunities and threats they pose,
based on teachers’ opinions through SWOT analysis. Below, the research questions
are addressed in order, and the relevant findings are explained.

“According to teachers’ opinions, what are the strengths of extracurricular
activities, and how are the importance levels of these strengths ranked?” Within the
scope of this research question, first, the strengths of extracurricular activities were
obtained through SWOT analysis. Then, their importance levels were determined.
Table 3 shows the strengths of extracurricular activities.

Tablo 3

Teachers’ Opinions on the Strengths of Extracurricular Activities
Categories Subcategories
Multifaceted development Supporting student’s social development

Supporting student’s academic development
Supporting student’s artistic development
Supporting student’s cultural development
Supporting student’s physical development

Supporting student’s affective development

Self-discovery Student discovering interests and abilities

Student discovering potential

School attachment Strengthening student-teacher bond
Strengthening student-school bond

Strengthening sense of belonging to school

Supporting teaching-learning process Providing opportunity to know students
Offering different learning environments
Implementing different teaching methods

Establishing connection with daily life

Increasing participation

As seen in Table 3, the strengths of extracurricular activities are supporting
students’ various areas of development, students’ self-discovery, strengthening
student-teacher-school bonds, and supporting the teaching-learning process. Some
teacher opinions related to each are as follows:
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It supports us using different methods like cooperation, active learning (K2)
(Supporting the teaching-learning process).

It contributes to both the academic and affective development of students (K5)
(Multifaceted development).

It strengthens the bonds between students and teachers (K1) (School
attachment).

It contributes to students discovering their interests (K10) (Self-discovery).

Table 4 shows the geometric means obtained from the evaluations of 11
participants and the pairwise comparison matrix, revealing the importance ranking of
strengths within the scope of AHP .

Table 4

Matrisi Pairwise Comparison Matrix for the Strengths of Extracurricular Activities
Criteria A B C D
A. Multifaceted Development 1.00 3.48 4.26 2.69
B. Self-Discovery 0.29 1.00 1.91 1.71
C. School Attachment 0.24 0.52 1.00 1.52
D. Supporting Teaching-Learning 0.37 0.59 0.66 1.00
Process

Table 4 shows the pairwise comparison matrix for the strengths of
extracurricular activities. The values in the matrix were obtained by taking the
geometric mean of the evaluations of 11 participants. For example, the importance
level of criterion A compared to criterion B was calculated as 3.48, compared to
criterion C as 4.26, and compared to criterion D as 2.69. The importance levels of
criterion B compared to criteria C and D were determined as 1.91 and 1.71,
respectively, while the importance level of criterion C compared to criterion D was
found to be 1.52. The local weights of the criteria obtained from AHP analysis are
shown in Figure 4.
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Figure 4
Local Weights for the Strengths of Extracurricular Activities
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According to Figure 4, the multifaceted development dimension, with a weight
of 52.68%, was evaluated as the most important strength. This finding indicates that
extracurricular activities are primarily seen as a tool to meet students’ developmental
needs. The dimension of student self-discovery ranks second with a weight 0f 20.64%.
The fact that the total weight of these two dimensions is 73.32% shows that teachers
evaluate extracurricular activities primarily from a student development perspective.
The dimensions of strengthening school bonds (13.79%), and supporting the teaching-
learning process (12.90%) have relatively lower weights. This finding indicates that
institutional and pedagogical contributions are of secondary importance.

“According to teachers’ opinions, what are the weaknesses of extracurricular
activities, and how are the importance levels of these weaknesses ranked?” Within the
scope of this research question, first, the weaknesses of extracurricular activities were
obtained through SWOT analysis. Then, their importance levels were determined.
Table 5 shows the weaknesses of extracurricular activities.

Table 5

Teachers’ Opinions on the Weaknesses of Extracurricular Activities

Categories Subcategories

Academic development problems Negative impact on school success

Distancing from school environment

Disruption of learning

(continue)
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Table 5 (continued)

Planning difficulties Increasing teacher workload
Need to consider risks
Preparation taking time

Difficulty in taking work safety measures

Implementation difficulties Increased difficulty in control
Possibility of deviating from purpose

Inability to manage allocated time

Resource inadequacies Inadequacy of physical facilities

Having economic costs

Stakeholder resistance problems Encountering obstacles in meeting legal
requirements

Decreasing teacher motivation

Parents viewing it as a waste of time

Undesirable behavior problems Acquiring negative social environment

Acquiring negative role models

As seen in Table 5, the weaknesses of extracurricular activities are potential
negative impact on academic development, difficulty in planning, difficulty in
implementation, resource inadequacy, stakeholder resistance, and acquisition of
undesirable behaviors. Some teacher opinions are as follows:

It can negatively affect learning (K1) (Academic development problems).

It can have risks and we need to anticipate them and take precautions (K7)
(planning difficulties).

The duration of activities can exceed the allocated time. (K3) (Implementation
difficulties).

Financial resources may be insufficient. (K11) (Resource inadequacies).

Challenges can be with parents. They see it as a waste of time (K6) (Stakeholder
resistance problems).

It can lead to acquiring negative behavior and social environment. (K9)
(Undesirable behavior problems).

To reveal the importance ranking of weaknesses within the scope of AHP, the
geometric means obtained from the evaluations of 11 participants and the pairwise
comparison matrix are shown in Table 6.
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Table 6

Pairwise Comparison Matrix for the Weaknesses of Extracurricular Activities
Criteria A B C D E F
A. Academic 1.00 2.76 3.09 2.05 2.72 2.61
development problems
B. Planning difficulties 0.36 1.00 1.16 0.93 1.92 1.53
C. Implementation 0.32 0.86 1.00 1.23 2.70 1.61
difficulties
D. Resource 0.49 1.08 0.81 1.00 1.94 1.74
inadequacies
E. Stakeholder 0.37 0.52 0.37 0.52 1.00 1.83
resistance problems
F. Undesirable behavior ~ 0.38 0.65 0.62 0.57 0.55 1.00
problems

Table 6 presents the pairwise comparison matrix for the weaknesses of
extracurricular activities. Examining the importance levels of criterion A compared to
other criteria, values of 2.76 compared to criterion B, 3.09 compared to criterion C,
2.05 compared to criterion D, 2.72 compared to criterion E, and 2.61 compared to
criterion F were obtained. Similarly, the importance levels of other criteria relative to
each other can be seen in the respective cells of the matrix. The local weights of the
criteria obtained from AHP analysis can be seen in Figure 5.

Figure 5
Local Weights for the Weaknesses of Extracurricular Activities
Local Weights

Weaknesses
A. Academic C. . E. Stakeholder  F. Undesirable
. D. Resource B. Planning N .
development  Implementation - e e resistance behavior
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problems difficulties problems problems

According to Figure 5, the most important weakness of extracurricular activities
was determined to be the potential negative impact on academic development
(33.69%). This is followed by difficulty in implementation (16.14%) and resource
inadequacy (16.03%). Then planning difficulties (15.41%), stakeholder resistance
(9.61%), and undesirable behaviors (9.11%) are listed, respectively.
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“According to teachers’ opinions, what are the opportunities offered by
extracurricular activities, and how are the importance levels of these opportunities
ranked?” Within the scope of this research question, first, the opportunities offered by
extracurricular activities were obtained through SWOT analysis. Then, their
importance levels were determined. Table 7 shows the opportunities offered by

extracurricular activities.

Table 7
Teachers’ Opinions on the Opportunities Offered by Extracurricular Activities

Categories Subcategories
Academic development Facilitating learning
opportunities

Providing permanent learning

Having chance to apply what they learned

Personal .dfaveloprnent Discovering interests and abilities
opportunities
Having opportunity to present talents
Using time effectively

Developing career planning awareness

Social development Socialization
opportunities o ) ) ]

Increasing interaction with environment
Affectivg Qevelopment Increase in positive emotions
opportunities

Increase in interest toward school

Opportunities for stakeholders Contributing to professional development
Development of school climate

Strengthening student-teacher-school bond

As seen in Table 7, the opportunities offered by extracurricular activities include
supporting academic development, personal development, social development, and
affective development, as well as offering opportunities for stakeholders. Some

teacher opinions related to these are as follows:

Their skills to apply what they 've learned increase (K8) (Academic development

opportunities).

It allows them to understand their talents and showcase them (K4) (Personal

development opportunities).
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It offers an opportunity for students to communicate with others (K6) (Social
development opportunities).

I think it increases students’ interest in school (K1) (Affective development
opportunities).

1t gives teachers an opportunity to develop themselves (K9) (Opportunities for
stakeholders).

The geometric means obtained from the evaluations of 11 participants and the
pairwise comparison matrix, which are used to reveal the importance ranking of the
opportunities offered within the scope of AHP, are shown in Table 8.

Table 8

Pairwise Comparison Matrix for the Opportunities Offered by Extracurricular
Activities

Criteria A B C D E
A. Academic development 1.00 0.94 1.56 1.60 4.11
opportunities

B. Personal development 1.06 1.00 241 3.37 5.44
opportunities

C. Social development 0.64 0.42 1.00 1.83 4.41
opportunities

D. Affective development 0.62 0.30 0.55 1.00 3.20
opportunities

E. Opportunities for 0.24 0.18 0.23 0.31 1.00
stakeholders

Table 8 shows the pairwise comparison matrix for the opportunities offered by
extracurricular activities. Examining the matrix, the importance level of criterion A
compared to criterion B was calculated as 0.94, the importance level of criterion A
compared to criterion C as 1.56, the importance level of criterion A compared to
criterion D as 1.60, and the importance level of criterion A compared to criterion E as
4.11. The importance levels of other criteria relative to each other can be interpreted
similarly. The local weights of the criteria obtained as a result of AHP analysis are
shown in Figure 6.
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Figure 6
Local Weights for the Opportunities Offered by Extracurricular Activities
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According to Figure 6, the most important factor among the opportunities
offered by extracurricular activities was determined to be supporting personal
development (35.89%). This is followed by supporting academic development
(26.20%) and social development (19.37%). This is followed by support for affective
development (13.28%) and opportunities for stakeholders (5.26%).

“According to teachers’ opinions, what threats of caused by extracurricular
activities and how are the importance levels of these threats ranked?”” Within the scope
of this research question, first, the threats to extracurricular activities were obtained
through SWOT analysis. Then, their importance levels were determined. Table 9
shows the potential negative impacts of extracurricular activities.

Table 9

Teachers’ Opinions on the Threats Caused by Extracurricular Activities

Categories Subcategories

Developmental area threats Feeling lack of self-confidence

Formation of excessive competition environment
Experiencing physical fatigue

Negatively affecting academic success

Planning process threats Lack of diligent planning

Not taking physical precautions

Having physical inadequacies

(continue)
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Table 9 (continued)

Implementation process threats

Lack of diligent implementation

Difficulty in student monitoring

Having risks in ensuring student safety

Formal program threats

Making it difficult to implement formal program

Weakening bond with school

Stakeholder relationship threats

Stakeholders viewing it as unimportant

Experiencing conflict with family

As seen in Table 9, the threats caused by extracurricular activities are: threats to
student developmental areas, threats in the planning process, threats in the
implementation process, threats to the formal program, and threats to stakeholder

relationships.

Students can distance themselves from learning (K11) (Developmental area

threats).

There can be inadequacies in arranging the learning area (K3) (Planning

process threats).

We can encounter unexpected situations in ensuring student safety (K10)
(Implementation process threats).

If these are constantly requested, it can become difficult to implement the

program (K5) (Formal program threats).

Parents can view it as unimportant (K8) (Stakeholder relationship threats).

The geometric means, obtained from the evaluations of 11 participants and the
pairwise comparison matrix, are shown in Table 10 to reveal the importance ranking

of threats within the scope of AHP.

Table 10

Pairwise Comparison Matrix for the Threats Caused by Extracurricular Activities

Criteria

A. Developmental area
threats

B. Planning process threats
C. Implementation process
threats

D. Formal program threats
E. Stakeholder relationship
threats

A
1.00

0.50
0.49

0.34
0.37

B
2.00

1.00
1.09

0.53
0.34

C
2.05

0.91
1.00

0.50
0.35

D
2.97

1.87
2.01

1.00
0.55

E
2.71

2.93
2.83

1.83
1.00
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Table 10 shows the pairwise comparison matrix for the threats created by
extracurricular activities. The importance levels of criterion A, compared to other
criteria, were determined as 2.00 for criterion B, 2.05 for criterion C, 2.97 for criterion
D, and 2.71 for criterion E. The other values in the matrix also show the importance
levels of the respective criteria relative to each other. The local weights of the criteria
obtained as a result of AHP analysis are shown in Figure 7.

Figure 7
Local Weights for the Threats Caused by Extracurricular Activities
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According to Figure 7, the most important factor among the threats created by
extracurricular activities was determined to be threats to student developmental areas.
This is followed by threats in the implementation process (22.17%) and threats the
planning process (21.32%). Following these are disruption of the formal program
(12.35%) and negative approach of stakeholders (8.44%). This is followed by
disruption of the formal program (12.35%) and negative approach of stakeholders
(8.44%).

Finally, for the research question “According to teachers’ opinions, how are the
SWOT dimensions (strengths, weaknesses, opportunities, and threats) of
extracurricular activities ranked in terms of their relative importance?”, to reveal the
importance ranking of these dimensions within the scope of AHP, the geometric
means obtained from the evaluations of 11 participants and the pairwise comparison
matrix are shown in Table 11.
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Table 11

Pairwise Comparison Matrix for SWOT Components
Components Strengths Weaknesses  Opportunities Threats
Strengths 1.00 6.25 343 5.55
Weaknesses 0.16 1.00 0.29 0.34
Opportunities 0.29 3.48 1.00 5.84
Threats 0.18 2.92 0.17 1.00

Table 11 shows the importance levels of SWOT components relative to each
other. The importance level of strengths compared to weaknesses was calculated as
6.25, compared to opportunities as 3.43, and compared to threats as 5.55. The
importance levels of weaknesses compared to opportunities and threats were
determined as 0.29 and 0.34, respectively, while the importance level of opportunities
compared to threats was found to be 5.84. The local weights of the criteria obtained
as a result of AHP analysis are shown in Figure 8.

Figure 8
Local Weights for SWOT Components of Extracurricular Activities
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According to Figure 8, the strengths of extracurricular activities (52.4%) stand
out the most, followed by opportunities (27.6%). Threats (12.8%) and weaknesses
(7.2%) have relatively lower importance levels.

Discussion, Conclusion and Suggestions

In the research, regarding the strengths of extracurricular activities, the most
striking result was that teachers evaluate extracurricular activities primarily from a
student development perspective. The cumulative dimensions supporting students’
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multifaceted development and self-discovery indicate that the main function of
extracurricular activities is perceived as supporting student development. This result
is consistent with studies in the literature that emphasize the contribution of
extracurricular activities to student development. Feldman and Matjasko (2005) draw
attention to the important role of participation in extracurricular activities in
adolescents’ holistic development, emphasizing the contribution of these activities to
psychological, social, and academic development. This aligns with the finding in this
study that teachers prioritize student development when evaluating these activities.
Holland and Andre (1987) also focus on the role of these activities in personality
development and self-discovery, supporting the results. However, in a meta-analysis
study conducted by Shulruf (2010), it was revealed that the effect of extracurricular
activities on student development may not be as strong and consistent as believed. It
can be seen that teacher perceptions in this study may not always align with research
results that have such methodological limitations.

The second important result related to strengths is the relatively lower
prioritization of institutional and pedagogical dimensions. The emphasis on student-
teacher-school bonds and supporting the teaching-learning process is lower, indicate
that extracurricular activities are evaluated with a student-centered approach rather
than focusing on institutional goals. This result suggests that student needs should be
centered on the planning and implementation of extracurricular activities. The lower
priority given to institutional and pedagogical dimensions also aligns with Mahoney
etal.’s (2005) statement that extracurricular activities are increasingly seen as learning
spaces directed by students rather than extensions of the formal program. Fredricks
and Eccles (2006) also state that the most effective extracurricular activities are those
that prioritize student needs beyond the institution. However, in a study conducted by
Roth et al. (2010), it is argued that integrating extracurricular activities with
institutional structures is important. From this perspective, the low prioritization of
institutional and pedagogical dimensions may create limitations in the integration of
extracurricular activities with the education system. According to Bronfenbrenner’s
(1979) Ecological Systems Theory, student development can be significantly
influenced by interactions between stakeholders. Within this theoretical framework,
it can be stated that extracurricular activities should take into account interactions at
various system levels (microsystem, mesosystem, exosystem).

Considering the weaknesses of extracurricular activities, managing the potential
negative effects of extracurricular activities on academic development is a priority
issue. This result points to the need to integrate extracurricular activities with the
formal program, balancing them, to plan and implement them to support academic
success. That is, addressing the negative effects of extracurricular activities on
academic development is necessary. Eisman et al. (2018) state that participation in
such organized activities can promote holistic development but can also lead to
difficulties when not aligned with academic goals. Marsh and Kleitman (2002) also
emphasize that excessive participation in these activities can negatively affect
academic success. However, in a longitudinal study conducted by Eccles (2005), it
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was found that the negative effects of participation in extracurricular activities on
academic development may be exaggerated, and these activities, when properly
structured, can increase students’ academic motivation and success. Similarly, in a
comprehensive study conducted by Gerber (1996), it is generally found that there is a
positive relationship between extracurricular activities and academic success, and
negative effects only emerge in limited situations. In light of these contradictory
findings, it is thought that the prioritization of potential negative effects of
extracurricular activities on academic development by teachers in this study may be
related to the high value placed on academic success in the Turkish education system.

In this research, structural problems such as implementation and resource
inadequacy were also found to significantly affect the success of activities. Similarly,
Huda et al.’s (2024) research indicates that the effectiveness of extracurricular
activities depends on available resources and planning. This situation is also
consistent with Williams and Bryan’s (2013) findings, which state that the absence of
these opportunities can limit benefits, especially for students in disadvantaged
communities. Finally, stakeholder resistance and acquisition of undesirable behaviors
were identified as weaknesses with relatively lower weights. Sustaining
communication and cooperation processes in this area is also important. Williams and
Bryan (2013) state that establishing partnerships between schools and families can
increase the effectiveness of extracurricular activities. This situation can also be
supported by Bronfenbrenner’s (1979) Ecological Systems Theory and Vygotsky’s
(1978) Social Learning Theory. Additionally, Ginosyan et al. (2019) revealed that
teachers perceive high-achieving students as more likely to participate in
extracurricular activities. In light of these findings, to minimize the weaknesses of
extracurricular activities strong collaborations between schools, families, and the
community, and ensuring equal access to these activities for all students.

The opportunities offered by extracurricular activities reveal that they have the
potential to primarily contribute to students’ personal and academic development. The
high total weight of personal and academic development opportunities indicates that
these play a dominant role among the opportunities offered by extracurricular
activities. When examining the literature, Altan and Altintas (2017) state that
extracurricular activities increase students’ academic success by developing their
personal characteristics, thus contributing to overall development. Jamal (2012) also
emphasizes that students perceive these activities as related to their personal
development, reinforcing the idea that they are an important part of holistic
development. However, Guest and Schneider (2003) found that the opportunities
offered by extracurricular activities significantly vary according to school and
community context. Guest and Schneider (2003) emphasize that the same
extracurricular activity is perceived differently and offers different opportunities in
schools of different socioeconomic levels. Similarly, in an ethnographic study
conducted by Lareau (2011), it was revealed that social class differences significantly
affect children’s access to extracurricular activities and the benefits they derive from
these activities. In light of these findings, it is thought that the high prioritization of
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personal and academic development opportunities in this study may be related to the
context in which the teachers work; these priorities may change in schools of different
socioeconomic levels.

The opportunity for personal and academic development also aligns with
Bronfenbrenner’s (1979) Ecological System Theory, which suggests that a child’s
development is influenced by various environmental systems including family,
school, and community. These activities serve as a bridge between these systems,
providing students with the opportunity to participate in various social contexts for
personal and academic development. On the other hand, in this research, social and
affective development opportunities also have a considerable weight, revealing the
potential of extracurricular activities to contribute to students’ multifaceted
development. Vygotsky’s (1978) Social Learning Theory also emphasizes the
importance of social interaction in learning. Additionally, Ginosyan et al. (2019) state
that when students participate in activities that align with their interests and values,
their motivation is more likely to increase. Opportunities for stakeholders had
relatively low importance in the research. According to Holland and Andre (1987),
considering that the main purpose of extracurricular activities is student development,
it is understandable that opportunities for stakeholders are of secondary importance.
However, in a study conducted by Epstein and Sheldon (2002), it was stated that
strengthening school-family-community collaboration increases both student
development and school effectiveness. In this context, the low prioritization of
opportunities for stakeholders in this study may risk limiting the potential benefits of
extracurricular activities. Mahoney et al. (2003) state that environments that include
stakeholder participation in the process can significantly support interpersonal
competence and educational success. Therefore, developing these relationships is
important for increasing the potential of activities.

The results indicate that the threats created by extracurricular activities,
specifically their potential negative effects on student development, should be
managed. The total weight of threats in planning and implementation processes
indicates that process management plays a critical role in the success of
extracurricular activities. In this context, it is important to anticipate potential dangers
in the planning and implementation phases of extracurricular activities and take
necessary precautions. The literature also supports the idea that extracurricular
activities, despite having significant benefits, may have risks that need to be carefully
managed. For example, Ozkan (2020) suggests that students who do not participate in
extracurricular activities generally have higher academic scores in PISA-2015
assessments. Excessive participation in such activities may reduce academic
performance. However, in a longitudinal study conducted by Vandell et al. (2015), it
was stated that regular participation in quality extracurricular activities has long-term
positive effects on academic performance, and the benefits of activities outweigh their
dangers. Similarly, in a meta-analysis study conducted by Durlak et al. (2010), it was
emphasized that effectively implemented extracurricular activities create significant
positive effects on students’ academic, social, and emotional development and that
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the risks are manageable. These different findings may be interpreted as teachers’
concerns about the dangers of extracurricular activities being related to the exam-
oriented structure of the Turkish education system and the high importance attributed
to academic success.

In this research, disruption of the formal program is the next factor among the
threats, and this factor attention to the potential negative effect of extracurricular
activities on formal education processes. Similarly, Fredricks (2011) advocates for the
importance of striking a balance to avoid overwhelming students with these activities;
otherwise, formal education processes may be disrupted. However, a study conducted
by Mahoney and Vest (2012) stated that there is a complementary relationship rather
than a conflict between extracurricular activities and the formal program, and, with
proper planning, both can support each other. From this perspective, it is thought that
viewing disruption of the formal program as a danger may stem from the insufficient
integration of extracurricular activities with the education system. Although
stakeholders’ negative approach has a relatively less weight, it is considered a threat
that can affect the success of extracurricular activities. Bronfenbrenner’s (1979)
Ecological Systems Theory indicates that the environment surrounding students,
including family and school, plays a very important role in shaping experiences
related to these activities. Vygotsky’s (1978) Social Learning Theory also supports
this perspective by emphasizing the importance of social interaction in learning.
Additionally, Deci and Ryan’s (2000) Self-Determination Theory suggests that
intrinsic motivation is vital for personal development. In a study conducted by Hirsch
et al. (2010), it was emphasized that the positive attitude and participation of
stakeholders are one of the most critical factors in the success of extracurricular
activities. Hirsch et al. (2010) state that the lack of stakeholder participation can
directly limit the sustainability and impact of extracurricular activities. In this context,
the relatively low prioritization of stakeholders’ negative approach in this study may
indicate that the actual effect of this factor has not been sufficiently evaluated by
teachers. Students may perceive these activities as burdensome, due to stakeholders’
negative attitudes, and this can reduce their motivation. Thus, stakeholders’ attitudes,
although less influential, are important for the success of activities.

Considering the SWOT dimensions of extracurricular activities, the most
prominent features lie in their strengths. In this case, the contributions of
extracurricular activities to institutions outweigh all other dimensions. Among the
strengths, the dimension with the highest priority was determined to be to provide
students with multifaceted development. The emphasis on strengths, especially
students’ multidimensional development, is consistent with the literature emphasizing
the positive effects of activities on various developmental aspects. For example,
Mahoney et al. (2003) state that participation in extracurricular activities increases
interpersonal competence and success. This also supports the relevant result.
However, in Fashola's comprehensive review (2003), it is emphasized that the
effectiveness of extracurricular activities varies greatly depending on the way they are
implemented student characteristics and institutional context. Fashola (2003) states
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that not all extracurricular activities are equally effective, and making generalizations
about the strengths of these activities can be misleading. This critical perspective
suggests that the prominent emergence of strengths in this study may stem from
teachers’ positive attitudes towards extracurricular activities, while less importance
may have been given to the quality of implementation of these activities.

The opportunities component ranks second. This result reveals that the potential
future benefits of extracurricular activities are seen as more important than their
current weaknesses and threats. Among the opportunities, supporting students’
personal and academic development stands out as the dimension of highest priority.
Fredricks and Eccles (2006) also focus on the positive effect of participation in
extracurricular activities on academic performance and social skills. This reinforces
the result that the potential benefits of extracurricular activities are seen as more
important than existing weaknesses and threats. Schaefer et al. (2011) state that
students who participate in these activities generally experience more motivation and
a sense of belonging, which can translate into positive academic outcomes. However,
in a study conducted by Bennett et al. (2012), attention is drawn to the unequal
distribution of opportunities offered by extracurricular activities. The researchers
emphasize that students from low socioeconomic backgrounds have limited access to
high-quality extracurricular activities, which reinforces inequality of opportunity in
education. In this context, it appears that the second-place prioritization of
opportunities in this study is based on the assumption that all students have equal
access to extracurricular activities, and inequalities in the distribution of these
opportunities may not have been adequately considered.

The threats component also ranks third. Within this component, the potential
negative impact on students’ development is significantly different from other
dimensions. However, the fact that threats have a relatively low weight in the general
evaluation indicates that the risks of extracurricular activities are perceived as
manageable. This is consistent with Aminah et al.’s (2021) idea that effective
management strategies can reduce these risks. Finally, the weaknesses component was
determined to be the dimension of least importance. The potential negative impact on
academic development stands out among the weaknesses. This result indicates that
the current deficiencies of extracurricular activities are of secondary importance
alongside the benefits they provide and the opportunities they offer. This perspective
is supported by research showing that some students may struggle to balance
participation in extracurricular activities with academic demands, but the general
trend is that participation is positively related to academic success (Ahmad et al.,
2019; Shamsudin et al., 2014). However, in a longitudinal study conducted by
Lundberg et al. (2007), the study stated that the weaknesses of extracurricular
activities may be more pronounced for students from low socioeconomic backgrounds
and those academically at risk. Lundberg et al. (2007) emphasize that focusing on the
formal program for these groups may be a higher priority than extracurricular
activities. In this context, it is thought that the evaluation of weaknesses as least
important in this study may not be valid for all student groups, and teachers may not
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have sufficiently taken into account the needs of different student groups. In general,
it is important to evaluate extracurricular activities for institutions primarily in terms
of their strengths and the opportunities they offer, but weaknesses and threats should
also be carefully addressed in different contexts and for different student groups.

This study also has some limitations. Opinions were gathered only from
teachers, and the perspectives of other stakeholders of extracurricular activities, such
as students, parents, and school administrators, were not included. This may prevent
the multidimensional nature of extracurricular activities from being fully reflected.
The AHP method is based on participants’ subjective evaluations, and these
evaluations are limited to their experiences and perceptions. Also, the study used
evaluations based on teachers’ perceptions rather than direct observational data on the
effectiveness of extracurricular activities. Finally, the research has a cross-sectional
design and does not allow the examination of the long-term effects of extracurricular
activities.

Based on the research results, the following recommendations can be made for
practitioners:

e Extracurricular activities that support students’ multifaceted development,
identified as the most important strength in the study, can be designed; taking
into account students’ access across different socioeconomic levels.

e Considering the potential to negatively affect academic development (the
most important weakness), it is important to establish a balanced relationship
between extracurricular activities and the formal program.

e For planning and implementation threats, activity plans with clear goals and
structured processes can be prepared.

e To prevent a negative approach by stakeholders, one of the threats, active
participation of parents and community members in activities can be
encouraged.

e Regular monitoring and feedback mechanisms can be developed to evaluate
the quality and results of activities.

Based on the research results, recommendations for researchers are as follows:

e Analyzing different stakeholder perspectives (student, parent) using the AHP
method could provide a complementary insight to our findings.

e Longitudinal studies on the long-term effects of extracurricular activities can
be designed.

e The access to extracurricular activities for students from different
socioeconomic levels and the effects of these activities can be comparatively
examined.
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e The mixed method approach used in this study can be expanded. The
effectiveness of extracurricular activities in practice can be directly evaluated
with additional data sources, such as observation, and document analysis.

o The potential effect of digital platforms on access to and participation in
extracurricular activities can be investigated.
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Okullarda yiiriitiilen program disi etkinlikler 6grencilerin gelisimine ne élgiide
katki saghyor ve hangi alanlarda swrlhiliklar olusturuyor? Glinimiiz egitim
sisteminde, O0gretim programlarinin yani sira dgrencilerin ¢ok yonlii gelisimlerini
desteklemek amaciyla diizenlenen program dis1 etkinlikler giderek daha fazla 6nem
kazanmaktadir. Tiirkiye’de ihtiyac analizi 2023 yilinda baslatilan Tiirkiye Yiizyili
Maarif Modeli ile program dis1 etkinliklerin egitim sistemindeki rolii daha da
belirginlesmistir. Ancak bu etkinliklerin 6grencilerin akademik, sosyal, duygusal ve
fiziksel gelisimlerine etkilerinin ve uygulama siirecinde karsilasilan zorluklarin
sistematik olarak degerlendirilmesi konusunda ©nemli bir arastirma boslugu
bulunmaktadir.

Program Dis1 Etkinliklerin Kavramsal Cercevesi

Program dis1 etkinlikler, yapilandirilmis ve genellikle okul tarafindan organize
edilen, ancak 6gretim programinin dogrudan bir pargasi olmayan faaliyetleri ifade
etmektedir. Literatiirde program dis1 etkinliklere iligkin ¢esitli tanimlar
bulunmaktadir. Bu tanimlar Tablo 1’de karsilastirmali olarak sunulmustur.

Tablo 1

Program Dist Etkinliklerin Kavramsal Tanimlar

Vurgulanan
Kaynak Tamm Ozellikler
* Ders disinda
Shulruf Bir dersin kapsamu disinda uygulanan ve notlandirmanin gerceklesme
(2010) olmadig: etkinlikler * Degerlendirme

disinda olma

» Gonulli katilim

Mahoney ve  Ogrencilerin goniillii katildigs, belirli bir yapiya sahip, * Yapilandirtimus

. : A o e format
digerleri yetiskin rehberliginde gergekle_sen ve dgretim programi | Yetiskin rehberligi
(2005) disinda kalan organize faaliyetler

* Program disinda
olma
* Okul baglantili
olma
Okul catis1 altinda veya okulla baglantili olarak sunulan, < Belirli kurallar ve
Feldman ve A . e .
. belirli kurallar ve hedefler ¢ergevesinde yiiriitiilen, hedefler igerme
Matjasko e o .
ogrencilerin akademik dersler diginda katildiklar * Yapilandirilmig
(2005) .
yapilandirilmis aktiviteler olma
» Akademik dersler

disinda olma

(devam ediyor)
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Tablo 1 (devam)

* Program diginda

Darling ve Program disinda gerceklesen, yapilandirilmis ve . Yaplcl)ellrr?(;rllmls
digerleri (2005) goniillii katilima dayanan, bir yetiskin rehberliginde olma
yiriitiilen aktiviteler R
* Goniillii katilim
* Yetigkin rehberligi

* Sinif disinda
Sinif disinda gergeklesen, 6grencilerin kisisel ve gerceklesme
sosyal becerilerini gelistirmelerini amaglayan ve * Kisisel ve sosyal

Adeyemo (2010) akademik programi tamamlayici nitelik tagiyan ~ becerileri hedefleme

etkinlikler « Tamamlayict
nitelik tagima
* Geligimsel
ihtiyaclara yonelik
Ogrencilerin gelisimsel ihtiyaglarini karsilamak igin olma
tasarlanmusg, yapilandirilmis, géniilli, yasa uygun, * Yapilandirilmis
Mahoney (2014) belirli hedefler iceren ve yetkin bir yetigkin olma
rehberliginde gerceklesen etkinlikler * Goniilli katilim
* Belirli hedefler
igerme
» Ogrenci ilgi ve
gereksinimlerine
Ogrencilerin ilgi, istek ve gereksinimleri dayali olma
Balyer ve dogrultusunda, ders saatleri disinda gergeklestirilen, * Ders saatleri
Gilindiiz (2012)  o6grencilerin kisisel, sosyal ve kiiltiirel gelisimlerini diginda ger¢eklesme
destekleyici faaliyetler « Kisisel, sosyal ve
kiiltiirel gelisimi
destekleme
Ogrencilerin bilimsel, sosyal, kiiltiirel, sanatsal ve + Cok yonlii gelisimi
MEB Sosyal sportif alanlarda kendilerini gelistirmelerine, destekleme
Etkinlikler kendilerine giiven duymalaria, sosyal iliskilerini ve « Ozgiiven gelistirme
Yonetmeligi iletisim becerilerini gelistirmelerine katki saglamak  « Sosyal iligki ve
(2019) amaciyla ders programlarinin yaninda yiriitiilen  iletisim becerilerini

faaliyet gelistirme

Tablo 1’deki tanimlar incelendiginde, program dis1 etkinliklerin ortak 6zellikleri
su sekilde 6zetlenebilir: (1) 6gretim programi diginda gergeklesme, (2) yapilandirilmis
bir format igerme, (3) goniillii katilima dayanma, (4) yetiskin rehberliginde yiiriitiilme,
(5) belirli hedeflere yonelik olma ve (6) 6grencilerin ¢ok yonlii gelisimini destekleme.
Program dis1 etkinliklerin bu dzellikleri, onlar1 diger okul faaliyetlerinden ve serbest
zaman aktivitelerinden ayirmaktadir (Gilman ve dig., 2004).

Kuramsal baglamda program disi etkinlikler ele alindiginda, program dist
etkinliklerin 6grencinin okul, aile ve akran etkilesimlerini gii¢lendiren bir baglamda
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olmasi, Bronfenbrenner’in (1979) Ekolojik Sistemler Kurami’yla ortismektedir. Bu
baglamda program dis1 etkinlikler, mikrosisteme vurguyu destekler nitelik
tagimaktadir. Bronfenbrenner (1979) o6grencinin gelisimini mikrosistemden
makrosisteme uzanan etkilesimler baglaminda ele almaktadir. Program dist
etkinlikler, Vygotsky’nin (1978) Sosyal Ogrenme Kurami perspektifinden ise,
Ogrencilerin yakinsal gelisim alaninda ilerlemelerini destekleyen sosyal etkilesim
ortamlarina katki sunmaktadir. Deci ve Ryan’m (2000) Oz-Belirleme Kurami
baglaminda da bu etkinlikler 6grencilerin 6zerklik, yeterlik gibi temel Kkisilik
ihtiyaclarini kargilamada destekleyicidir.

Program Dis1 Etkinliklerin Kapsam ve Tiirleri

Program dis1 etkinlikler, farkli arastirmacilar tarafindan c¢esitli sekillerde
smiflandirilmaktadir. Eccles ve Barber (2001), bu etkinlikleri bes ana kategori altinda
incelemektedir: (1) sportif etkinlikler, (2) sanatsal faaliyetler, (3) akademik kuliipler,
(4) okul yonetimiyle ilgili faaliyetler ve (5) toplumsal hizmet ¢aligmalari. Fredricks
ve Eccles (2006) ise etkinlikleri sporlar, sanat, kuliipler ve goniillii ¢alismalar olarak
gruplandirmaktadir.  Literatiirde program dis1  etkinliklere yonelik diger
smiflandirmalar (Bartkus ve dig., 2012; Elizabeth, 2020; Kocayigit ve Ekinci, 2020;
Mahoney ve Cairns, 1997; Marsh ve Kleitman, 2002; Moriana ve dig., 2006; Uysal
ve Ozkan Elgiin, 2020) akademik basariy1 destekleyen dogrudan ya da dolayh
etkinlikler baglaminda yer alabilmektedir.

Tiirkiye’deki okullarda uygulanan program disi etkinlikler ¢esitlilik
gostermektedir. Koksal (2019), bu etkinlikleri (1) sosyal kuliip faaliyetleri, (2) sportif
etkinlikler, (3) kiiltiirel ve sanatsal faaliyetler, (4) bilimsel etkinlikler ve (5) toplum
hizmeti ¢aligmalar1 olarak siniflandirmaktadir. MEB’in (2019) “Sosyal Etkinlikler
Yonetmeligi’nde ise bilimsel, sosyal, kiiltiirel, sanatsal ve sportif alanlarda 6grenci
kuliibii ¢aligmalari, toplum hizmeti ¢aligmalari, geziler ve tema etkinlikleri seklinde
smiflandirilmaktadir.

Sosyal kuliip faaliyetleri kapsaminda drama, g¢evre, saglik, bilim ve teknoloji
gibi ¢esitli kuliipler faaliyet gostermekte olup bu etkinliklerin 6grencilerin sosyal
becerilerini ve okul baglhiliklarint artirdigi goriilmektedir (Akar ve Nayir, 2016).
Sportif etkinlikler, 6grencilerin karakter gelisimlerine ve akademik motivasyonlarina
katki saglamaktadir (Ferris ve dig., 2016; Sagn, 2022). Kiiltiirel ve sanatsal
faaliyetler, 6grencilerin kendilerini ifade etme becerilerini ve duygusal zekalarini
gelistirmektedir (Kilinge1 ve Can, 2020; Ozdag ve Dere, 2022). Bilimsel etkinlikler,
Ogrencilerin problem ¢ozme ve elestirel diislinme becerilerini giiglendirmekte
(Cetinkaya, 2020), toplum hizmeti ¢aligmalar1 ise vatandaslik bilincini ve sosyal
adalet anlayigini gelistirmektedir (Dds ve Kir, 2013).

Program Dis1 Etkinliklerin Ogretim Programlarindaki Yeri

Milli Egitim Bakanligi (2018) tarafindan O6grencilerin analitik ve yaratici
diistinme, iletisim, takim c¢aligmasi, girisimcilik gibi 21. yiizyill becerilerinin
gelistirilmesine vurgu yapilmis ve bu becerilerin kazandirilmasinda program dist
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etkinliklerin 6nemine dikkat ¢ekilmistir. 2023 yilinda baslatilan Tiirkiye Yiizyili
Maarif Modeli’nde ise program dis1 etkinlikler daha sistematik ve kapsamli bir sekilde
ele alinmigtir. Bu modelde program disi etkinlikler, sosyal sorumluluk ve hayat boyu
O0grenme gibi 6nemli boyutlari igerecek sekilde ele alinmistir. Tiirkiye Yiizyili Maarif
Modeli’nde beceri, egilim ve degerler; sorumlu karar verme siireciyle uyumlu bir
biitiin olugturmay1 hedeflemektedir ve program disi etkinlikler 6grencilerin biitlinciil
gelisimlerine katki saglayan onemli firsatlar olarak degerlendirilmektedir (MEB,
2023).

Tiirkiye Yiizyih Maarif Modelinde program dis1 etkinlikler araciligiyla
Ogrencilerin zihinsel, sosyal-duygusal, fiziksel ve ahlaki gelisimini desteklemek,
kazanilan becerilerin gergek hayatta uygulanmasina olanak tanimak amaglanmistir.
Yeni programda, disiplinler arast yaklagimi destekleyen program disi etkinlikler
onemli bir yer tutmaktadir (MEB, 2023). Bu yaklasim, program disi etkinliklerin
Ogretim programlariin tamamlayici bir unsuru olarak goriildiigiinii ve dgrencilerin
biligsel, sosyal, duygusal ve fiziksel gelisimlerini destekleyen bir yapi olarak
konumlandirildigimi gostermektedir.

Program Dis1 Etkinliklerin SWOT Analizi

SWOT analizi, program dis1 etkinliklerin gii¢lii ve zayif yanlar ile sundugu
firsatlar ve barindirdig1 tehditlerin sistematik olarak incelenmesine olanak
tanmimaktadir. Asagida, program dis1 etkinliklerin SWOT analizi gergevesinde
degerlendirilmesi sunulmaktadir.

Program disi etkinlikler, 6grencilerin akademik bagarilarini artirma (Davalos vd.
, 1999; Guest ve Schneider, 2003; Nguyen, 2022; Stearns ve Glennie, 2010), elestirel
diisiinme ve problem ¢dzme becerilerini gelistirme (Moriana vd. , 2006), benlik
saygisini yiikseltme (Holland ve Andre, 1987; Jaffee ve Ricker, 1993), topluluk olma
duygularini gelistirme (Ebie, 2005) ve okul birakma oranlarini diigiirme (Finn, 1993;
O’Brien ve Rollefson, 1995) gibi olumlu etkilere sahiptir. Kim ve Bastedo (2017), bu
etkinliklerin zihinsel ve fiziksel saglig1 gelistirdigini vurgularken, Tan (2019; Akt.
Nguyen, 2022) 6grencilerin sosyallesmesine katki sagladigini belirtmektedir.

Program dis1 etkinliklerin finansal kisitlamalar (Ilhomovna ve Ismatovna, 2020),
sosyoekonomik esitsizlikler (Kravchenko ve Nygérd, 2022), planlama ve uygulama
zorluklari (Bozpolat ve Yildiz, 2020; Koksal, 2019) gibi zayif yanlart bulunmaktadir.
Cosden ve digerleri (2004), etkinliklerin etkilerinin 6grenci dzellikleri, etkinligin tiirii
ve kalitesine bagli olarak degisebilecegini belirtirken, Mahoney ve digerleri (2005)
kaynak yetersizligi ve zaman kisitlamalarina dikkat ¢ekmektedir. Farb ve Matjasko
(2012), asir1 programa dahil olmanin 6grencilerde strese ve tiikenmislie neden
olabilecegini vurgulamaktadir.

Program dis1 etkinlikler, 6grencilere farkli alanlarda kendilerini gdsterme
(Eccles ve dig., 2003; Uzun ve Bolat, 2023), okul iklimini olumlu etkileme (Fredricks
ve Eccles, 2006), 6gretmenlerin mesleki gelisimini destekleme (Kocayigit ve Ekinci,



Program Disi Etkinliklerin SWOT Analizi ve Onem Derecelerinin... 781

2020) gibi firsatlar sunmaktadir. Dés ve Kir (2013) bu etkinliklerin okul-toplum
iliskisini gliglendirdigini belirtmektedir.

Program dis1 etkinliklerin etkililigine iliskin uluslararasi literatiirde ¢ok sayida
arastirma bulunmaktadir. Durlak ve dig., (2010) meta-analiz ¢aligmasi, bu
etkinliklerin 6grencilerin sosyal ve duygusal becerilerinin gelisiminde anlamli etkiler
yarattigint gostermektedir. Benzer sekilde, Fredricks ve Eccles’in (2006) boylamsal
calismasi, program dis1 etkinliklere katilimin 6grencilerin akademik basarilar1 ve
okula bagliliklari iizerinde olumlu etkiler yarattigini ortaya koymaktadir.

Mahoney (2003), program dis1 etkinliklere katilimin genclerin riskli
davranislarini azalttigini ve olumlu gelisimlerini destekledigini belirtmislerdir. Farb
ve Matjasko (2012), program dis1 etkinliklerin ergenlerin geligimi {izerindeki
etkilerini inceledikleri kapsamli literatiir taramasinda, bu etkinliklerin akademik
basari, psikososyal uyum ve riskli davraniglarin azaltilmasi tizerinde olumlu etkileri
oldugunu belirtmiglerdir.

Tiirkiye’de de program dist etkinliklerin ¢esitli boyutlart arastirmacilar
tarafindan incelenmistir. Kocayigit ve Ekinci (2020), 6gretmenlerin zorluklarla
karsilagsmalarina karsin bu etkinlikleri 6nemli gordiiklerini ve bu etkinliklerin
Ogrencilere olan yararlarint ortaya koymusglardir. Uzun ve Bolat (2023),
derlemeleriyle bu etkinliklerin 6grencilerin bagarilarini, kisilerarasi iletisim ve uyum
becerilerini olumlu etkiledigini ancak bunlarin saglanabilmesi i¢in 6grenci 6zellikleri
ve zaman yonetiminin 6nemli etmenler oldugunu belirtmislerdir.

Akar ve Nayir (2022), okullarda sosyal etkinliklerin uygulanmasina iliskin
O0gretmen gorlslerini  inceledikleri ¢alismada, &gretmenlerin  bu  etkinlikleri
6grencilerin ¢ok yonlii gelisimi i¢in 6nemli gordiiklerini, ancak uygulama siirecinde
cesitli zorluklarla karsilastiklarini belirtmiglerdir. Benzer sekilde, Bozpolat ve Yildiz
(2020), program dist etkinliklerin uygulanmasini etkileyen faktorleri inceledikleri
calismada, ogrenci, 6gretmen, okul ve g¢evre faktorlerinin belirleyici oldugunu
vurgulamiglardir.

Mevcut literatiir incelendiginde, program dist etkinliklerin 6grenci gelisimi
iizerindeki etkileri, uygulama siirecinde karsilasilan zorluklar ve etkinliklerin
etkililigini belirleyen faktorler gibi konularin cesitli arastirmalarda ele alindigi
goriilmektedir. Ancak, Tiirkiye’de program disi etkinliklerin giiglii ve zayif yanlari ile
sundugu firsatlar ve barindirdig: tehditlerin bir arada analiz edildigi ve bu faktdrlerin
onem derecelerinin belirlendigi kapsamli bir arastirma bulunmamaktadir. Mevcut
arastirmalar genellikle program dis1 etkinliklerin belirli boyutlarima (6rnegin
akademik basariya etkisi, sosyal gelisime katkis1) odaklanmis olup bu etkinliklerin
¢ok boyutlu bir analizini sunmamaktadir.

Bu aragtirma, program dis1 etkinliklerin kapsamli bir SWOT analizini
gerceklestirerek ve Analitik Hiyerarsi Prosesi (AHP) yontemiyle faktorlerin 6nem
derecelerini belirleyerek literatiirdeki bu boslugu doldurmayir amacglamaktadir.
Boylece, program disi etkinliklerin planlanmast ve uygulanmasi siirecinde hangi
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faktorlerin 6ncelikli olarak dikkate alinmasi gerektigine dair uygulayicilara ve politika
yapicilara yol gosterici bir ¢er¢ceve sunulmasi hedeflenmektedir.

Bu aragtirmanin amaci, ilkokul ve ortaokul diizeyinde farkli branglarda gorev
yapan Ogretmenlerin goriisleri dogrultusunda program dis1 etkinliklerin giiglii-zayif
yanlarini, sundugu firsatlar1 ve barindirdig: tehditleri belirlemek ve bu faktorlerin
onem derecelerini tespit etmektir. Bu baglamda cevap aranan aragtirma sorulari
sOyledir:

1. Ogretmen goriislerine gore program dis1 etkinliklerin gii¢lii yanlar1 nelerdir
ve bu giiclii yanlarin 6nem dereceleri nasil siralanmaktadir?

2. Ogretmen goriislerine gore program disi etkinliklerin zayif yanlari nelerdir
ve bu zayif yanlarin 6nem dereceleri nasil siralanmaktadir?

3. Ogretmen goriislerine gore program disi etkinliklerin sundugu firsatlar
nelerdir ve bu firsatlarin 6nem dereceleri nasil siralanmaktadir?

4. Ogretmen goriislerine gore program disi etkinliklerin neden oldugu tehditler
nelerdir ve bu tehditlerin 6nem dereceleri nasil siralanmaktadir?

5. Ogretmen goriislerine gore program disi etkinliklerin SWOT analizi
boyutlarinin (giiclii yanlar, zayif yanlar, firsatlar ve tehditler) goreli 6nem
dereceleri nasil siralanmaktadir?

Yontem

Arastirma Modeli

Bu arastirma, karma arastirma modellerinden kesfedici sirali desene gore
tasarlanmigtir. Karma arastirma modeli, nitel ve nicel arastirma yaklagimlarinin gii¢lii
yonlerini bir araya getirerek aragtirma probleminin daha kapsamli bir sekilde ele
almmasina olanak saglamaktadir (Creswell & Plano Clark, 2018). Kesfedici siralt
desen ise Once nitel verilerin toplanip analiz edilmesi, ardindan bu bulgulara dayali
olarak nicel asamanin gercgeklestirilmesi seklinde iki asamali bir siireci icermektedir
(Morgan, 2014).

Bu desende, ilk asamada nitel yontemlerle elde edilen veriler, incelenen olguyu
derinlemesine anlamak i¢in kullanilmakta; ikinci asamada ise bu anlayis1 6lgiilebilir
verilere doniistirmek amaciyla nicel yontemler uygulanmaktadir (Teddlie &
Tashakkori, 2009). Bu arastirmada ise program disi etkinliklerin giiclii ve zayif yanlar1
ile sundugu firsatlar ve olas1 tehditleri kapsamli bir sekilde belirlemek igin 6nce nitel
veri toplama yontemi, ardindan bu faktdrlerin 6nem derecelerini belirlemek i¢in nicel
veri toplama yontemi kullanilmistir. Arastirmanin igslem basamaklar1 Sekil 1°de
gosterilmistir.
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Sekil 1

Arastirma Siireci ve Islem Basamaklar:

Oncelik
Hesaplamasi @3
B>

SWOT faktarlerinin Gnem

derecelerinin P
hesaplanmasi. Tutarhlik Analizi
| | | ‘ Tutarlilik analizlerinin
M yapilmasi.
Veri Analizi
Verilerin AHP ydntemiyle

analiz edilmesi.

Nicel asamanin baslamast
(AHP)

ﬂ AHP igin ikili kargilagtrma

formlarinin hazirlanmasi.

Kategori
Sonlandirmasi

Delphi tekniginin tiginci
turunda kategorilerin son
haline getirilmesi.

Igerik Analizi
Toplanan verilerin analiz
edilmesi ve SWOT

boyutlannin
olugturulmasi.

Delphi tekniginin ikinci
turunda clugturulan
kategorilerin
degerlendirilmesi.

TS e Lo Ty Veri Toplama
@ Delphi teknidi ile agik uglu
sorular araciigiyla
goriiglerin toplanmasi.

Sekil 1°de goriildiigii tizere nitel asamada, SWOT analizi icin veri toplamak
amactyla Delphi teknigi kullanilmistir. Delphi teknigi, uzman goriislerinin
yapilandirilmig ve sistematik bir sekilde toplanmasina olanak saglayan bir
yaklagimdir (Linstone ve Turoff, 2002). Bu teknik, katilimcilarin birbirlerinden
etkilenmeden goriislerini belirtmelerine ve uzlastya varmalarina imkan tanimaktadir.
Nicel asamada ise SWOT analizinden elde edilen faktdrlerin onem derecelerini
belirlemek i¢in Analitik Hiyerarsi Prosesi (AHP) uygulanmigtir. AHP, karmasik karar
problemlerini hiyerarsik bir yapida ele alan ve faktorlerin ikili karsilagtirmalarina
dayanan ¢ok kriterli karar verme yontemidir (Saaty, 2008).

Karma yontem arastirmalarinda, nitel verilerin nicel verilere doniistiiriilmesi,
aragtirma probleminin daha kapsamli bir sekilde ele alinmasina olanak saglamaktadir
(Teddlie ve Tashakkori, 2009). Bu aragtirmada da nitel veriler (SWOT faktorleri),
nicel yontemlerle (AHP) analiz edilerek faktorlerin nem dereceleri belirlenmistir. Bu
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yaklasim, program dis1 etkinliklerin giliclii ve zayif yanlar ile sundugu firsatlar ve
olas1 tehditlerin hem niteliksel hem de niceliksel boyutlariyla anlagiimasina katki
saglamaktadir.

Calhisma Grubu

Arastirmanin katilimcilarimi ilkokul ve ortaokul diizeyinde farkli branglarda
gbrev yapan 11 dgretmen olusturmaktadir. Ogretmenlerin belirlenmesinde amach
ornekleme yontemlerinden 6lgiit drneklemesi kullanilmistir. Olgiit 6rneklemesinde
Patton’a (2014) gore onceden olusturulan, belirlenen bir dizi 6lgiitii karsilayan
durumlar ¢alisilmaktadir. Bu arastirmada ise 6gretmenlerin se¢iminde brang ¢esitliligi
ve program disi etkinliklere katilim deneyimine sahip olma olgiitleri gbz Oniine
almmustir. Program dis1 etkinliklerin farkli branglardaki 6gretmenler tarafindan nasil
degerlendirildigini kapsamli bir sekilde anlamak icin oOlgiit 6rneklemesi tercih
edilmistir.

Karma yontem arastirmalarinda orneklem biiyiikliigii, arastirmanin amacina ve
kullanilan tekniklere gore degisebilmektedir. SWOT analizi gibi nitel yaklasimlarda,
orneklem biiyiikliigiinden ziyade, katilimcilarin arastirma konusuna iliskin bilgi ve
deneyim diizeyleri 6nem tagimaktadir (Miles ve Huberman, 1994). Guest ve digerleri
(2006), nitel arastirmalarda 6-12 katilimer ile veri doygunluguna ulasilabilecegini
belirtmektedir. Benzer sekilde, Delphi tekniginde 10-15 uzmanin goriislerinin
alinmasi yeterli goriilmektedir (Okoli ve Pawlowski, 2004). AHP uygulamalarinda ise
Saaty (2008), faktorlerin Onem derecelerinin belirlenmesi igin 5-15 uzmanin
degerlendirmelerinin yeterli oldugunu ifade etmektedir. Bu arastirmada da 11
ogretmenin katilimu ile nitel verilerde doygunluga ulasilmis ve AHP uygulamasi i¢in
yeterli veri elde edilmistir. Katilimeilarin brans, cinsiyet ve mesleki deneyimlerine
iligkin bilgiler Tablo 2’de sunulmustur.

Tablo 2

Katilimcilarin Demografik Bilgileri
Brang Cinsiyet Mesleki deneyim (Y1l)
Sinif Egitimi Erkek 10
Tiirk¢e Egitimi Kadin 22
Ingilizce Egitimi Kadin 10
[kdgretim matematik egitimi Erkek 15
Fen bilimleri egitimi Erkek 13
Gorsel sanatlar egitimi Kadin 15
Psikolojik danigma ve rehberlik Kadin 13
Sosyal bilimler egitimi Kadin 25
Beden egitimi Erkek 19
Teknoloji ve tasarim egitimi Erkek 19
Miizik egitimi Kadin 15

Tablo 2’de goriildugu iizere 6gretmenler, brang gesitliligi baglaminda; simf,
Tiirkge, Ingilizce, ilkogretim matematik, fen bilimleri, gorsel sanatlar, psikolojik
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danisma ve rehberlik, sosyal bilimler, beden egitimi, teknoloji ve miizik egitimi
alanlarindandir. Ogretmenlerin altis1 kadim, besi erkektir. Yine her bir 6gretmen
program dist etkinlik yiirtitme baglaminda kendi disiplinlerinde deneyime sahiptir.
Mesleki deneyimleri 10 yil ile 25 y1l arasinda degismektedir. Katilimcilar K1, K2, ...,
K11 seklinde kodlandirilmugtir.

Veri Toplama Araclari

Calismanizda veri toplama siirecinde kullandiginiz araglarla ilgili genel bilgileri
buraya yazabilirsiniz. Eger ¢alismaniz veri toplama siirecinde sadece bir arag
kullandrysaniz bagligt o sekilde (veri toplama araci) diizenleyip aracla ilgili bilgileri
alt baglik kullanmadan bu baslik altinda verebilirsiniz. Veri toplama siirecinde birden
fazla ara¢ kullaniysaniz bu durumda, araclarla ilgili bilgileri alt basliklar altinda
veriniz.

Aragtirmada veri toplama siireci iki asamada gergeklestirilmistir. Oncelikle
Delphi teknigi uygulanmig ardindan ise AHP yontemi uygulanmustir. Veri toplama
araci ve siirecine iligkin ayrmtilar Sekil 2°de yer almaktadir.

Sekil 2

Veri Toplama Araci ve Siireci

Tutarhlik Orani

Veri givenilirligini
saglama

ikili kargilastirma
formlarinin
kullaniimasi

Kategorileri son
gbzden gegirme ve
onaylama

Delphi ikinci Tur

Gorlgleri kategorize
etme ve geri bildirim
toplama

Delphi ilk Tur

Ogretmenlerin
bireysel goruslerini

toplamak Delphi Teknigini

Baglatma

Goriis formunun
olusturulmasi

Sekil 2°de goriildiigii iizere ilk asamada, Delphi teknigi kapsaminda hazirlanan
goriis formu kullanilmistir. Tki konu alani uzmani ve bir dlgme ve degerlendirme
uzmaninin goriisii dogrultusunda form son halini almistir. Bu form iki boliimden
olusmaktadir. Ik bdliim brans, cinsiyet ve deneyime (yil) ydnelik demografik
bilgilere yoneliktir. Tkinci béliim ise SWOT analizi gerceklestirmek iizere program
dis1 etkinliklerin gii¢lii yanlari, zayif yanlari, sunduklar firsatlar ve neden olduklar1
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tehlikeler temel alinarak hazirlanmistir. Bu baglamda bu béliimde program disi
etkinliklerin giiglii-zayif yanlar1 ile firsat-tehditlerini belirlemeye yonelik dort agik
uclu soru yer almistir. SWOT analizine yonelik olan bu sorular “Program dist
etkinliklerin gii¢lii/iistiin yonleri nelerdir? Program dis1 etkinliklerin gii¢siiz/zayif
yonleri nelerdir? Program dis1 etkinliklerin sundugu firsatlar nelerdir? Program disi
etkinliklerin neden oldugu tehlikeler/tehditler nelerdir?” seklinde siralanmaktadir.

Delphi teknigi ii¢ tur halinde uygulanmistir:

Birinci Tur: Ogretmenlere e-posta araciligiyla goriis formu génderilmis ve
program dis1 etkinliklerin gii¢lii-zay1f yanlari ile firsat-tehditlerine iliskin goriislerini
detayli bir sekilde ifade etmeleri istenmistir. Bu turda elde edilen veriler igerik analizi
yontemiyle analiz edilmis ve SWOT boyutlarina iligkin kategoriler olusturulmustur.

Ikinci Tur: Birinci turda elde edilen kategoriler dgretmenlere sunulmus ve bu
kategorileri degerlendirmeleri istenmistir. Bu turda, program dig1 etkinliklerin gii¢li
yanlar1 igin bes kategori ve 28 alt kategori; zayif yanlari i¢in alt1 kategori ve 33 alt
kategori; sundugu firsatlar i¢in bes kategori ve 29 alt kategori; neden oldugu tehlikeler
icin dort kategori ve 24 alt kategori belirlenmistir.

Ucgiincii Tur: Ogretmenlerden ikinci turda belirlenen kategorileri son kez gdzden
gecirmeleri istenmistir. Bu turda, program dis1 etkinliklerin giiglii yanlar1 i¢in dort
kategori ve 16 alt kategori; zayif yanlar1 i¢in alt1 kategori ve 17 alt kategori; sundugu
firsatlar i¢in bes kategori ve 14 alt kategori; neden oldugu tehlikeler i¢in bes kategori
ve 14 alt kategori i¢in goriis yakinsamasi saglanmistir.

fkinci asamada, AHP yonteminin uygulanmasi igin ikili karsilastirma formlari
kullanilmistir. AHP, 1970’lerde Thomas L. Saaty tarafindan gelistirilen ¢ok kriterli
karar verme yontemidir. Bu yontem, karmasik karar problemlerini hiyerarsik bir
yapida ele almakta ve faktorlerin ikili karsilagtirmalarina dayanmaktadir (Saaty,
2008). AHP’nin uygulama adimlar1 problemin hiyerarsik yapisinin olusturulmasi,
ikili karsilagtirma matrislerinin olusturulmasi, oncelik vektorlerinin hesaplanmasi,
tutarlilik analizinin yapilmas: ve faktorlerin onem derecelerinin belirlenmesi
seklindedir.

Bu arastirmada, SWOT analizinden elde edilen faktorler i¢in hiyerarsik yap1
olusturulmug ve 6gretmenlerden bu faktorleri Sekil 3’teki anlamlara karsilik gelecek
sekilde Saaty’nin (2008) 1-9 dlgegine gore ikili olarak karsilagtirmalari istenmistir.
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Sekil 3
Saaty’nin (2008) 1-9 Olgegindeki Karsiliklar

Orta Derecede Gok Kuvvetli

Onemli Derecede Onemli
Bir faktor digerinden Kuvvetli Derecede Bir faktor digerinden gok A$IFI Derecede
biraz daha &nemlidir R - daha Gnemlidir n .
Faktorler egit derecede Onemli Onemli
Gnemlidir Bir faktor digerinden Bir faktér digerinden son
onemli Slglide daha derece daha dnemlidir
dnemlidir

*2, 4, 6, 8: Ara degerler

Her bir SWOT boyutu (gii¢lii yanlar, zay1f yanlar, firsatlar ve tehditler) igin ayr1
ikili karsilastirma formlar1 hazirlanmig ve 6gretmenlerden bu formlari doldurmalari
istenmistir. Ayrica, SWOT boyutlarinin kendi aralarindaki &nem derecelerini
belirlemek i¢in de ikili karsilagtirma formu uygulanmustir.

Etik Kurul Karar

Calismanin etik kurul izni Burdur Mehmet Akif Ersoy Universitesi Girisimsel
Olmayan Klinik Arastirmalar Etik Kurulu'nun GO 2022/960 sayili karari ile
almmustir.

Verilerin Analizi
Arastirmada veri analizi iki agamada gergeklestirilmistir:

(1) Nitel Veri Analizi: Delphi teknigi ile toplanan veriler icerik analizi
yontemiyle analiz edilmistir. Icerik analizi, verilerin sistematik ve nesnel bir sekilde
incelenerek belirli temalar ve kategoriler altinda simiflandirilmasini icermektedir
(Krippendorff, 2018). Bu arastirmada, 6gretmenlerin program dis1 etkinliklerin giiclii-
zayif yanlari ile firsat-tehditlerine iliskin goriisleri sistematik bir sekilde kodlanmis ve
benzer kodlar bir araya getirilerek kategoriler olusturulmustur.

Kodlama siireci, 6ncelikle acik kodlama (open coding) teknigiyle baglamis, her
bir Ogretmenin ifadeleri satir satir analiz edilerek anlamli birimler (kodlar)
belirlenmistir (Strauss ve Corbin, 1998). Ardindan, eksenli kodlama (axial coding) ile
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kodlar arasindaki iliskiler incelenmis ve benzer kodlar bir araya getirilerek alt
kategoriler olusturulmustur. Son olarak segici kodlama (selective coding) asamasinda
alt kategoriler, ana kategoriler altinda birlestirilmistir. Bu siire¢, tematik analiz
yaklagimiyla (Braun ve Clarke, 2006) desteklenmis olup kodlardan temalara
(kategorilere) dogru tiimevarimsal bir analiz gergeklestirilmistir.

Kodlama siireci, iki arastirmaci tarafindan bagimsiz olarak gerceklestirilmis ve
kodlayicilar aras1 uyum (Cohen’s Kappa) hesaplanmistir. Uyum katsayisi 0.85 olarak
bulunmus olup bu deger yiiksek diizeyde bir uyumu gostermektedir (Landis ve Koch,
1977). Landis ve Koch’a (1977) gore, 0.81-1.00 araligindaki kappa degerleri
“miikemmel uyum” olarak nitelendirilmektedir. Yiiksek bir Cohen’s Kappa degeri,
iki aragtirmacinin verileri benzer sekilde kodladigini ve dolayisiyla kodlama siirecinin
giivenilir oldugunu gostermektedir.

SWOT analizi sonucunda, program dis1 etkinliklerin gii¢lii yanlari i¢in ¢ok yonli
gelisim, kendini tanima, okula baglilik ve 6gretme-6grenme siirecinin desteklenmesi
kategorileri; zayif yanlari i¢in akademik gelisim sorunlari, planlamanin zorluklari,
uygulama zorluklari, kaynak yetersizlikleri, paydas direnci sorunlar1 ve istenmedik
davranis sorunlar1 kategorileri; sundugu firsatlar i¢in akademik gelisim firsatlari,
kisisel gelisim firsatlari, sosyal gelisim firsatlar, duyussal gelisim firsatlar1 ve
paydaslara yonelik firsatlar kategorileri; neden oldugu tehlikeler igin gelisim alanlari
tehlikeleri, planlama siireci tehlikeleri, uygulama siireci tehlikeleri, resmi program
tehlikeleri ve paydas iligkileri tehlikeleri kategorileri elde edilmistir.

(2) Nicel Veri Analizi: AHP uygulamasi ile toplanan veriler, Saaty’nin (2008)
onerdigi matematiksel yontemlerle analiz edilmistir. Bu siiregte su adimlar
izlenmistir:

e Her bir 6gretmenin ikili karsilastirma degerlendirmeleri ig¢in matrisler
olusturulmustur.

e  Grup kararmi elde etmek i¢in geometrik ortalama yontemi kullanilmistir
(Forman ve Peniwati, 1998). Bu islem, grup kararinda her katilimcinin
degerlendirmesinin esit agirlikta temsil edilmesini saglamaktadir.

e Normalize edilmis matrisler olusturularak faktorlerin yerel agirliklar
hesaplanmistir. Normalize edilmis matris, her bir siitundaki degerlerin o
stitunun toplamina boliinmesiyle elde edilmektedir. Faktorlerin yerel
agirliklar ise normalize edilmis matrisin her bir satirinin ortalamasi alinarak
hesaplanmaktadir.

e Tutarlilik analizleri yapilarak karsilastirmalarin tutarlilik oranlari (CR)
belirlenmistir. Tutarlilik orani, ikili karsilagtirmalarin mantiksal tutarliligini
6lgen bir degerdir.

e Faktorlerin 6nem dereceleri ve SWOT boyutlarinin goreli agirliklar
hesaplanmustir.
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AHP yonteminde, yukarida da belirtildigi lizere 6gretmenler ikili karsilastirma
yaparken Saaty’nin (2008) onerdigi 1-9 dlgegini kullanmislardir. Bu 6lgege gore,
ornegin, bir dgretmen “cok yonlii gelisim” faktoriiniin “kendini tanima” faktoriine
gore kuvvetli derecede 6nemli oldugunu diisliniiyorsa, bu ikili kargilagtirmada “5”
degerini atamistir. Ogretmenlere ikili karsilastirma formlar1 sunulmus ve her bir
karsilastirma icin 1-9 Olgeginde degerlendirme yapmalar:t istenmistir. Bu
degerlendirmeler, arastirmacilar tarafindan toplanarak ikili karsilastirma matrisleri
olusturulmustur.

Tutarlilik analizinde, Saaty ve Vargas’in (2012) 6nerdigi CR < 0.10 kriteri
dikkate alinmustir. Tutarlilik oraninin 0.10°dan kiigiik olmasi, ikili karsilastirmalarin
mantiksal tutarliiga sahip oldugunu gostermektedir. Ornegin, bir katihmer A
faktoriiniin B faktoriinden daha 6nemli oldugunu ve B faktoriiniin de C faktoriinden
daha 6nemli oldugunu belirtiyorsa, mantiksal olarak A faktoriiniin C faktoriinden daha
onemli olmasi beklenir. Tutarlilik orani, bu tiir iligkilerin tiim karsilagtirmalarda ne
kadar tutarli oldugunu 6lgmektedir. Tutarlilik oraninin diisiik olmasi, katilimcilarin
degerlendirmelerinin mantiksal tutarliliga sahip oldugunu ve dolayisiyla analiz
sonuglarinin giivenilir oldugunu gostermektedir. Bu aragtirmada tiim CR degerleri
0.10’dan kii¢iik bulunmus olup karsilastirmalarin tutarli oldugu belirlenmistir.

Arastirmanin Gecerligi ve Giivenirligi

Karma yontem arastirmalarinda gegerlik ve giivenirlik, nitel ve nicel boyutlar
igin farkli kriterler kullanilarak degerlendirilmekte (Creswell ve Plano Clark, 2018)
olup bu arastirmada, nitel ve nicel veri toplama ve analiz siirecleri i¢in gegerlik ve
giivenirligi saglamaya yonelik asagidaki stratejiler uygulanmistir.

I¢ Gegerlik (Inanirlik): i¢ gecerlik, arastirma bulgularmin gercegi ne dlgiide
yansittigini ifade etmektedir (Lincoln ve Guba, 1985). Nitel arastirmalarda i¢ gecerlik
yerine “inanirhik” terimi kullanilmakta olup bulgularin ger¢cek durumu ne derece
yansittigini gostermektedir. Bu arastirmada ic¢ gegerligi (inanirlig1) saglamak icin su
stratejiler uygulanmustir:

1. Veri Triangiilasyonu: Farkli branglardaki 6gretmenlerden veri toplanarak
cesitli bakis acilar1 elde edilmistir.

2. Katilme1 Teyidi: Delphi tekniginin ikinci ve {iglincii turlarinda,
Ogretmenlerin ilk turda ifade ettikleri goriislere dayali olarak olusturulan
kategorileri degerlendirmeleri saglanmustir.

3. Uzman Incelemesi: Veri toplama araclar1 ve analiz siirecleri, iki konu alam
uzmani ve bir dlgme-degerlendirme uzmani tarafindan incelenmistir.

4. Akran Degerlendirmesi: Veri analizi siireci, iki arastirmaci tarafindan
bagimsiz olarak gergeklestirilmis ve sonuglar karsilastirilmistir.

D1s Gegerlik (Aktarilabilirlik): Dis gegerlik, arastirma bulgularinin ne 6lgiide
genellenebilir oldugunu ifade etmektedir (Lincoln ve Guba, 1985). Nitel
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arastirmalarda dis gecerlik yerine “aktarilabilirlik” terimi kullanilmakta olup
bulgularin farkli baglamlara ne derece transfer edilebilecegini gostermektedir. Bu
arastirmada dis gegerligi (aktarilabilirligi) saglamak i¢in su stratejiler uygulanmustir:

1. Ayrntili Betimleme: Arastirmanin baglami, katilimeilarin 6zellikleri, veri
toplama ve analiz siirecleri detayli bir sekilde agiklanmustir.

2. Maksimum Cesitlilik Orneklemesi: Farkli branslardaki 6gretmenlerin
goriislerine bagvurularak program disi etkinliklere iligkin ¢esitli bakis agilari
elde edilmistir.

3. Ham Verilerin Arsivlenmesi: Arastirma siirecinde toplanan ham veriler,
gizlilik ilkeleri dogrultusunda arsivlenmistir.

Giivenirligi artirmak amaciyla, verilerin analizinde kullanilan kategoriler ve
kodlamalar, iki uzman tarafindan iki kez incelenmis ve kontrol edilmistir. Boylece,
kodlamalar arasindaki tutarlilik saglanarak analiz siirecinin nesnelligi ve giivenilirligi
artirilmustir. Nicel boyut igin ise kapsam gegerligi baglaminda, ikili karsilastirma
formlar1 iki konu alant ve bir 6lgme ve degerlendirme uzmanmin goriisi
dogrultusunda hazirlanmistir. Forman ve Peniwati’nin (1998) Onerdigi grup
kararlarinin birlestirilmesi yaklagimi1 benimsenmistir. Yap1 gegerligi baglaminda AHP
hiyerargisi Saaty’nin (2008) Onerdigi kriterlere uygun olarak olusturulmustur.
Hiyerarsik yap1 uzman goriisleriyle dogrulanmistir. Giivenirlik kapsaminda, ikili
karsilagtirmalarin tutarlilik oranlar1 (CR) hesaplanmis ve Saaty ve Vargas’in (2012)
onerdigi 0.10 kriteri dikkate alinmustir.

Program dis1 etkinliklerin giiclii yanlarma iligkin AHP analizinin giivenilirligini
degerlendirmek i¢in yapilan tutarlilik analizi sonucunda Lambda max (Amax) degeri
4.118, tutarlilik indeksi (CI) degeri 0.039 ve tutarlilik oram1 (CR) degeri 0.044
¢ikmustir. Tutarlilik oran1 (CR = 0.044), kritik deger olan 0.10’dan kii¢iik oldugu i¢in
katilimer degerlendirmelerinin tutarli oldugu ve analiz sonuglarinin giivenilir oldugu
sOylenebilir.

Program dis1 etkinliklerin zayif yanlarina iligkin AHP analizinin giivenilirligini
degerlendirmek i¢in yapilan tutarlilik analizi sonucunda Amax= 6.183, CI=0.037 ve
CR=0.029 ¢ikmustir. Tutarlilik orani1 (CR=0.029), kritik deger olan 0.10’dan kii¢iik
oldugu i¢in katilimer degerlendirmelerinin tutarli oldugu ve analiz sonuglarinin
giivenilir oldugu soylenebilir.

Program dist etkinliklerin sundugu firsatlara iliskin AHP analizinin
giivenilirligini degerlendirmek igin yapilan tutarlilik analizi sonucunda Amax=5.095,
CI=0.024 ve CR=0.021 ¢ikmustir. Tutarlilik oraninin (CR=0.021), kritik deger olan
0.10’dan  kiicik olmast katilmc1  degerlendirmelerinin  tutarli  oldugunu
gostermektedir.

Program dis1 etkinliklerin yarattigi tehditlere ilisgkin AHP analizinin
giivenilirligini degerlendirmek i¢in yapilan tutarlilik analizi sonucunda Amax=5.078,
CI=0.020 ve CR=0.017 ¢ikmistir. Tutarlilik oraninin (CR= 0.017), kritik deger olan
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0,10’dan  kiigiikk olmasi  katilimer  degerlendirmelerinin  tutarli  oldugunu
gostermektedir.

SWOT bilesenlerinin birbirlerine gore dnem diizeyleri baglaminda ise AHP
analizinin giivenilirligini degerlendirmek igin yapilan tutarlilik analizi sonucunda
Amax=4.125, CI=0.042 ve CR=0.046 ¢ikmugtir. Tutarlilik oraninin (CR= 0.046), kritik
deger olan 0.10°dan kiiciik olmas1 katilimcr degerlendirmelerinin tutarli oldugunu
gostermektedir.

Bulgular

Arastirmada SWOT analizi araciligiyla 6gretmenlerin goriisleri dogrultusunda
program dis1 etkinliklerin gii¢lii ve zayif yanlari ile firsat ve tehditlerini belirlemek
iizere Delphi teknigi uygulanmis ve bu faktorlerin 6nem derecelerini tespit etmek
iizere ise AHP uygulanmistir. Bu baglamda asagida arastirma sorularina sirastyla yer
verilerek ilgili bulgular agiklanmistir.

“Ogretmenn goriislerine gore program dis1 etkinliklerin giiglii yanlari nelerdir ve
bu gii¢lii yanlarin 6nem dereceleri nasil siralanmaktadir?”” seklindeki aragtirma sorusu
kapsaminda oncelikle program dist etkinliklerin giicli yanlar1 SWOT analizi
dogrultusunda elde edilmistir. Ardindan énem dereceleri belirlenmistir. Tablo 3’te
program disi etkinliklerin giiglii yanlar1 yer almaktadir.

Tablo 3
Program Disi Etkinliklerin Giiclii Yanlarina Iliskin Ogretmen Gériisleri
Kategoriler Alt kategoriler
Cok yonlii gelisim Ogrencinin sosyal gelisimini desteklemesi
Ogrencinin akademik gelisimini desteklemesi
Ogrencinin sanatsal gelisimini desteklemesi
Ogrencinin kiiltiirel gelisimini desteklemesi
Ogrencinin bedensel gelisimini desteklemesi
Ogrencinin duyussal gelisimini desteklemesi
Kendini tanima Ogrencinin ilgi yetenegini kesfetmesi
Ogrencinin potansiyelini kesfetmesi
Okula baglilik Ogrenci-6gretmen baginin giiclenmesi

Ogrenci-okul baginin giiglenmesi

Okula aidiyetin gliclenmesi

(devam ediyor)
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Tablo 3 (devam)

Ogretme-dgrenme siirecinin Ogrenciyi tanimaya firsat vermesi
desteklenmesi Farkl1 6grenme ortamlar1 sunmasi
Farkli 6gretim yontemlerinin ise kosulmast
Giinliik yagsamla iliskinin saglanmast

Katilimin artmasi

Tablo 3’te goriildiigii izere program dis1 etkinliklerin giiclii yanlari; 6grencilerin
¢ok yonlii/farkli alanlardaki gelisimlerinin desteklenmesi, 6grencilerin kendilerini
tanimasi, 6grenci- 6gretmen-okul baginin giiglenmesi ve 6gretme-6grenme siirecinin
desteklenmesi seklindedir. Her birine iligkin bazi &gretmen goriisleri asagidaki
gibidir;

Isbirligi, aktif 6grenme gibi farkli yontemleri kullanmamizi destekler (K2)

(Ogretme-dgrenme siirecinin desteklenmesi).

Ogrencilerin hem akademik hem duyussal gelisimine katki saglar (K5) (Cok
yonlii geligim).

Ogrencilerle 6gretmen arasindaki baglart gii¢lendirir (K1) (Okula baglilik).
Ogrencilerin ilgilerini kesfetmelerine katki saglar (K10) (Kendini tanima).

AHP kapsaminda gii¢lii yanlarin 6nem siralamasini ortaya koymak iizere, 11
katilimcinin  degerlendirmelerinden elde edilen geometrik ortalamalar ve ikili
karsilastirma matrisi Tablo 4’te yer almaktadir.

Tablo 4

Program Digi Etkinliklerin Giiglii Yanlarina Iliskin Ikili Karsilastirma Matrisi
Kriterler A B C D
A. Cok Yonlii Gelisim 1.00 3.48 4.26 2.69
B. Kendini Tanima 0.29 1.00 1.91 1.71
C. Okula Baglilik 0.24 0.52 1.00 1.52
D. Ogretme-Ogrenme Siirecinin 0.37 0.59 0.66 1.00
Desteklenmesi

Tablo 4 program disi etkinliklerin gii¢lii yanlarina iligkin ikili karsilastirma
matrisini gostermektedir. Matristeki degerler, 11 katilimcinin degerlendirmelerinin
geometrik ortalamasi alinarak elde edilmistir. Ornegin A kriterinin B kriterine gore
onem diizeyi 3.48, C kriterine gore 4.26 ve D kriterine gore 2.69 olarak
hesaplanmistir. B kriterinin C ve D kriterlerine gére 6nem diizeyleri sirastyla 1.91 ve
1.71 olarak belirlenirken, C kriterinin D kriterine gore onem diizeyi 1.52 olarak
bulunmustur. AHP analizi sonucunda elde edilen kriterlerin yerel agirliklar: Sekil 4’te
gozlenmektedir.
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Sekil 4
Program Digi Etkinliklerin Giiglii Yanlar Icin Yerel Agwrliklar

52.68%
20.64%
Kendini Tamima Ogretme-
Ogrenme
Gok Yonlii Gelisim Okula Baghhk Siirecinin

Desteklenmesi

Sekil 4’e gore, ¢ok yonlil gelisim boyutu, %52.68’lik agirlikla en énemli giigli
yan olarak degerlendirilmistir. Bu bulgu, program dis1 etkinliklerin 6ncelikli olarak
ogrencilerin gelisimsel ihtiyaclarini karsilamaya yonelik bir ara¢ olarak gortildiigiinii
gostermektedir. Ogrencinin kendini tanimasi boyutu %20.64’liik agirlikla ikinci
sirada yer almaktadir. Bu iki boyutun toplam agirhigmnimn %73.32 olmasi,
Ogretmenlerin program dis1 etkinlikleri 6ncelikle 6grenci gelisimi perspektifinden
degerlendirdiklerini gostermektedir. Okul baglarmin giliclenmesi (%13.79) ve
Ogretme-0grenme siirecinin desteklenmesi (%12.90) boyutlar1 gorece daha diisiik
agirhiklara sahiptir. Bu bulgu, kurumsal ve pedagojik katkilarin ikincil dneme sahip
oldugunu gostermektedir.

“Ogretmen goriislerine gére program dis1 etkinliklerin zayif yanlari nelerdir ve
bu zayif yanlarin 6nem dereceleri nasil siralanmaktadir?” seklindeki aragtirma sorusu
kapsaminda Oncelikle program disi etkinliklerin zayif yanlart SWOT analizi
dogrultusunda elde edilmistir. Ardindan énem dereceleri belirlenmistir. Tablo 5°te
program dis1 etkinliklerin zayif yanlar1 yer almaktadir.
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Tablo 5
Program Digi Etkinliklerin Zayif Yanlarina Iliskin Ogretmen Goriisleri

Kategoriler Alt kategoriler
Akademik gelisim sorunlart Okul basarisinin olumsuz etkilenmesi

Okul ortamindan uzaklasilmasi

Ogrenmenin sekteye ugramast
Planlama zorluklari Ogretmenin is yiikiiniin artmasi

Risklerin géz 6niinde bulundurulmasinin gerekmesi
On hazirligin zaman almasi
Is giivenligi 6nlemlerinin alinmast
Uygulama zorluklart Kontroliin gii¢lesebilmesi
Amacin disina ¢ikilabilmesi
Ayrilan zamanin ayarlanamamast

Kaynak yetersizlikleri Fiziksel imkanlarin yetersiz olmasi

Ekonomik maliyetinin olmasi
Paydas direnci sorunlari Yasal gerekliliklerin saglanabilmesinde engellerle

. karsilagilmasi
Ogretmenin motivasyonunu diislirmesi
Velilerin zaman kaybi olarak gérebilmesi

Istenmedik davranis sorunlari Olumsuz sosyal ¢evre edinilmesi

Olumsuz rol model edinilmesi

Tablo 5°te goriildiigii tizere program dis1 etkinliklerin zayif yanlari; akademik
gelisimin olumsuz etkilenebilmesi, planlamanin gii¢ olabilmesi, uygulamanin gii¢
olabilmesi, kaynak yetersizligi, paydaslarin giigliik ¢ikarmasi ve istenmedik
davranislarin edinilebilmesi seklindedir. Baz1 6gretmen goriisleri ise soyledir;

Ogrenmeyi olumsuz etkileyebiliyor (K1) (Akademik gelisim sorunlari).

Riskleri olabiliyor ve onlart dnceden tahmin edip onlem almamiz gerekiyor (K7)
(Planlama zorluklari).

Etkinliklerin siiresi ona ayrilan zamani agabiliyor. (K3) (Uygulama zorluklarr).
Mali kaynaklar yetersiz kalabilir. (K11) (Kaynak yetersizlikleri).

Velilerle ilgili zorluklar yasanabilir. Zaman kaybt olarak goriiyorlar (K6)
(Paydas direnci sorunlart).
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Olumsuz davranis ve sosyal ¢evre edinmeye neden olabilir. (K9) (Istenmedik
davranis sorunlari).

AHP kapsaminda zayif yanlarm onem siralamasini ortaya koymak tiizere, 11
katilimemin degerlendirmelerinden elde edilen geometrik ortalamalar ve ikili
karsilastirma matrisi Tablo 6’da yer almaktadir.

Tablo 6

Program Disi Etkinliklerin Zayif Yanlarina Iigkin Ikili Karsilastirma Matrisi
Kriterler A B C D E F
A. Akademik gelisim 1.00 2.76 3.09 2.05 2.72 2.61
sorunlari
B. Planlamanin 0.36 1.00 1.16 0.93 1.92 1.53
zorluklart
C. Uygulama zorluklari 0.32 0.86 1.00 1.23 2.70 1.61
D. Kaynak 0.49 1.08 0.81 1.00 1.94 1.74
yetersizlikleri
E. Paydas direnci 0.37 0.52 0.37 0.52 1.00 1.83
sorunlart
F. Istenmedik davranis 0.38 0.65 0.62 0.57 0.55 1.00
sorunlari

Tablo 6’da program dis1 etkinliklerin zayif yanlarina iligkin ikili kargilastirma
matrisi sunulmustur. A kriterinin diger kriterlere gore 6nem diizeyleri incelendiginde,
B kriterine gore 2,76, C kriterine gore 3,09, D kriterine gore 2,05, E kriterine gore
2,72 ve F kriterine gore 2,61 degerleri elde edilmistir. Benzer sekilde, diger kriterlerin
birbirlerine gore 6nem diizeyleri de matristeki ilgili hiicrelerde goriilmektedir. AHP
analizi sonucunda elde edilen kriterlerin yerel agirliklar1 Sekil 5’te gozlenmektedir.

Sekil 5
Program Disi Etkinliklerin Zayif Yanlart Igin Yerel Agurliklar

Yerel Agirlk

Zayif Yanlar

F. Istenmedik
Davranig
Sorunlan

A. Akademik C. Uygulama D. Kaynak B. Planlamanin E. Paydas
Geligim Sorunlar Zorluklan Yetersizlikleri Zorluklan Direnci Sorunlan

Sekil 5’¢ gore, program dist etkinliklerin en 6nemli zayif yonii akademik
gelisimin olumsuz etkilenebilmesi (%33.69) olarak belirlenmistir. Bunu sirasiyla
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uygulamanin gii¢ olabilmesi (%16.14) ve kaynak yetersizligi (%16.03) takip
etmektedir. Ardindan da sirasiyla planlama zorlugu (%15.41), paydas direnci (%9.61)
ve istenmedik davraniglar (%9.11) gelmektedir.

“Ogretmen goriislerine gore program dis1 etkinliklerin sundugu firsatlar nelerdir
ve bu firsatlarin 6nem dereceleri nasil siralanmaktadir?” seklindeki arastirma sorusu
kapsaminda Oncelikle program dis1 etkinliklerin sundugu firsatlar SWOT analizi
dogrultusunda elde edilmistir. Ardindan 6nem dereceleri belirlenmistir. Tablo 7°de
program dis1 etkinliklerin sundugu firsatlar yer almaktadir.

Tablo 7
Program Disi Etkinliklerin Sundugu Firsatlara Iliskin Ogretmen Gériisleri

Kategoriler Alt kategoriler

Akademik gelisim firsatlar Ogrenmeyi kolaylastirmast
Kalic1 6grenmeyi saglamasi

Ogrendiklerini uygulama sans1 bulmasi

Kisisel gelisim firsatlari Ilgi ve yetenegini kesfetmesi
Yetenegini sunma firsatinin olmasi
Zamanim etkili kullanmasi

Kariyer planlama bilincini gelistirilebilmesi

Sosyal geligim firsatlari Sosyallesmesi

Cevreyle etkilesimi artirmasi

Duyussal gelisim firsatlar Olumlu duygularm artmasi

Okula ilginin artmasi

Paydaglara yonelik firsatlar Mesleki gelisime katki sunmasi
Okul ikliminin gelismesi

Ogrenci- 6gretmen-okul bagimin giiclenmesi

Tablo 7°de goruldigii lizere program disi etkinliklerin sundugu firsatlar;
akademik gelisimin desteklenmesi, kigisel gelisimin desteklenmesi, sosyal gelisimin
desteklenmesi, duyussal gelisimin desteklenmesi, paydaslara yonelik firsatlar
sunmasi geklindedir. Bunlaa iliskin bazi 6gretmen goriisleri sunlardir:

Osrendiklerini uygulama becerileri artiyor (K8) (Akademik gelisim firsatlart).

Yeteneklerini anlayip onu sergilemelerini de saghyor (K4) (Kisisel gelisim
firsatlar).
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Ogrencilerin baskalariyla iletisime geg¢mesine firsat sunuyor (K6) (Sosyal

geligim firsatlari).

Ogrencilerin okula olan ilgilerini artirdigini diisiiniiyorum (K1) (Duyussal

gelisim firsatlari).

Ogretmenlerin kendilerini gelistirmelerine firsat veriyor (K9) (Paydaslara

yonelik firsatlar).

AHP kapsaminda sunulan firsatlarin 6nem siralamasini ortaya koymak iizere,

11

katilimemin degerlendirmelerinden elde edilen geometrik ortalamalar ve ikili

karsilagtirma matrisi Tablo 8’de yer almaktadir.

Tablo 8

Program Digi Etkinliklerin Sundugu Firsatlara Iliskin Ikili Karsilastirma Matrisi
Kriterler A B C D E
A. Akademik gelisim 1.00 0.94 1.56 1.60 4.11
firsatlari
B. Kisisel geligim firsatlari 1.06 1.00 2.41 3.37 5.44
C. Sosyal gelisim firsatlar 0.64 0.42 1.00 1.83 4.41
D. Duyussal gelisim 0.62 0.30 0.55 1.00 3.20
firsatlar1
E. Paydaslara yonelik 0.24 0.18 0.23 0.31 1.00
firsatlar

Tablo 8’de program dis1 etkinliklerin sundugu firsatlara iliskin ikili
karsilastirma matrisi yer almaktadir. Matris incelendiginde, A kriterinin B kriterine
gore 6nem diizeyi 0.94, C kriterine gore 1.56, D kriterine gére 1.60 ve E kriterine gore
4.11 olarak hesaplanmistir. Diger kriterlerin birbirlerine gére 6nem diizeyleri de
benzer sekilde yorumlanabilir. AHP analizi sonucunda elde edilen kriterlerin yerel

agirliklart Sekil 6’da gozlenmektedir.
Sekil 6
Program Digsi Etkinliklerin Sundugu Firsatlar Icin Yerel Agirhiklar

35.89% 26.20%

5.26%

\v A. Akademik D. Duyugsal

Geligim Firsatlari Geligim Firsatlan

B. Kigisel Geligim C. Sosyal Gelisim E. Paydaglara
Firsatlan Firsatlar Yonelik Firsatlar
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Sekil 6’ya gore, program dis1 etkinliklerin sundugu firsatlar arasinda en 6nemli
faktor kisisel gelisimin desteklenmesi (%35.89) olarak belirlenmistir. Bunu sirasiyla
akademik gelisimin desteklenmesi (%26.20) ve sosyal gelisimin desteklenmesi
(%19.37) takip etmektedir. Ardindan da duyussal gelisimin desteklenmesi (%13.28)
ve paydaslara yonelik firsatlar (%5.26) gelmektedir.

“Ogretmen goriislerine gore program dis1 etkinliklerin neden oldugu tehlikeler
nelerdir ve bu tehlikelerin 6nem dereceleri nasil siralanmaktadir?” seklindeki
aragtirma sorusu kapsaminda oncelikle program disi etkinliklerin neden oldugu
tehlikeler SWOT analizi dogrultusunda elde edilmistir. Ardindan énem dereceleri
belirlenmistir. Tablo 9°da program dis1 etkinliklerin neden oldugu tehlikeler yer
almaktadir.

Tablo 9
Program Digi Etkinliklerin Neden Oldugu Tehlikelere Iliskin Ogretmen Gériisleri
Kategoriler Alt kategoriler
Geligim alanlar1 tehlikeleri Ozgiiven eksikligi hissedebilmesi
Asiri rekabet ortaminin olugsmasi
Fiziksel yorgunluk yasanmasi
Akademik basgariy1 olumsuz etkilemesi
Planlama siireci tehlikeleri Planlamanin titizlikle yiiriitiilmemesi
Fiziksel 6nlemlerin alinmamasi
Fiziki yetersizliklerin olmasi
Uygulama siireci tehlikeleri Uygulamanin titizlikle yiiriitilmemesi
Ogrenci takibinin zorlasmast
Ogrencilerin giivenligini saglamada risklerin olmasi
Resmi program tehlikeleri Resmi programi uygulamay1 zorlastirmasi
Okulla bagin zayiflamasi
Paydas iligkileri tehlikeleri Paydaglarin 6nemsiz gérmesi

Aileyle ¢atisma yaganmasi

Tablo 9°da goriildiigii lizere program dis1 etkinliklerin neden oldugu tehlikeler;
Ogrencinin gelisim alanlarina yonelik tehlikelerin olmasi, planlama siirecinde
tehlikelerin olmasi, uygulama siirecinde tehlikelerin olmasi, resmi programda
tehlikelerin olmasi ve paydas iligkisine yonelik tehlikelerin olmasi seklindedir.

Ogrenci 6grenmeden uzaklasabilir (K11) (Gelisim alanlar tehlikeleri).
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Ogrenme alammi ayarlarken yetersiz kalinabilir (K3) (Planlama siireci
tehlikeleri).

Oégrencilerin giivenligini saglamakta beklenmedik durumlarla karsilasabiliriz
(K10) (Uygulama siireci tehlikeleri).

Bunlar siireki istenirse programi uygulamak zorlasabilir (K5) (Resmi program
tehlikeleri).

Veliler 6nemsiz gorebiliyorlar (K8) (Paydas iliskileri tehlikeleri).

AHP kapsaminda tehlikelerin 6nem siralamasini ortaya koymak iizere, 11
katilimcmin degerlendirmelerinden elde edilen geometrik ortalamalar ve ikili
karsilastirma matrisi Tablo 10’da yer almaktadir.

Tablo 10

Program Disi Etkinliklerin Neden Oldugu Tehlikelere Iliskin Ikili Karsilastirma
Matrisi

Kriterler A B C D E
A. Gelisim alanlart 1.00 2.00 2.05 2.97 2.71
tehlikeleri

B. Planlama siireci 0.50 1.00 0.91 1.87 2.93
tehlikeleri

C. Uygulama siireci 0.49 1.09 1.00 2.01 2.83
tehlikeleri

D. Resmi program 0.34 0.53 0.50 1.00 1.83
tehlikeleri

E. Paydas iliskileri 0.37 0.34 0.35 0.55 1.00
tehlikeleri

Tablo 10’da ise program dis1 etkinliklerin yarattig1 tehditlere iliskin ikili
karsilastirma matrisi verilmistir. A kriterinin diger kriterlere gére dnem diizeyleri B
kriteri i¢in 2.00, C kriteri i¢in 2.05, D kriteri i¢in 2.97 ve E kriteri igin 2.71 olarak
belirlenmistir. Matristeki diger degerler de ilgili kriterlerin birbirlerine gére dnem
diizeylerini gostermektedir. AHP analizi sonucunda elde edilen kriterlerin yerel
agirliklart Sekil 7°de gozlenmektedir.
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Sekil 7
Program Digi Etkinliklerin Neden Oldugu Tehlikeler Igin Yerel Agrliklar

21.32% 12.35%
; 8.44%
C. Uygulama D. Resmi Program @

Siireci Tehlikeleri Tehlikeleri

A. Geligim B. Planlama E. Paydas iligkileri
Alanlan Siireci Tehlikeleri Tehlikeleri
Tehlikeleri

Sekil 7°ye gore, program dis1 etkinliklerin yarattigi tehlikeler arasinda en 6nemli
faktor Ogrencinin gelisim alanlarma yonelik tehlikelerin olmasi (%35.72) olarak
belirlenmistir. Bunu sirasiyla uygulama siirecinde tehlikelerin olmasi (%22.17) ve
planlama siirecinde tehlikelerin olmas1 (%21.32) takip etmektedir. Sonrasinda da
resmi programin aksamasi (%12.35) ve paydaslarin olumsuz yaklasimi (%8.44)
gelmektedir.

Son olarak “6gretmenn gorislerine gore program disi etkinliklerin SWOT
analizi boyutlarinin (gii¢lii yanlar, zayif yanlar, firsatlar ve tehditler) goreli 6nem
dereceleri nasil siralanmaktadir?” arastirma sorusu i¢in AHP kapsaminda bu
boyutlarin  Onem swralamasini  ortaya koymak iizere, 11 katilimcinin
degerlendirmelerinden elde edilen geometrik ortalamalar ve ikili karsilagtirma matrisi
Tablo 11°de yer almaktadir.

Tablo 11

SWOT Bilesenleri Icin Ikili Karsilastirma Matrisi
Bilesenler Giiglii yan Zayif yan Firsat Tehlike
Giiglii yan 1.00 6.25 343 5.55
Zayif yan 0.16 1.00 0.29 0.34
Firsat 0.29 3.48 1.00 5.84
Tehlike 0.18 2.92 0.17 1.00

Tablo 11°de SWOT bilesenlerinin birbirlerine goére Onem diizeyleri
goriilmektedir. Giiglii yanlarin zayif yanlara gére 6nem diizeyi 6.25, firsatlara gore
3.43 ve tehditlere gore 5.55 olarak hesaplanmistir. Zayif yanlarin firsatlara ve
tehditlere gore 6nem diizeyleri sirasiyla 0.29 ve 0.34 olarak belirlenirken, firsatlarin
tehditlere gore 6nem diizeyi 5.84 olarak bulunmustur. AHP analizi sonucunda elde
edilen kriterlerin yerel agirliklar: Sekil 8’de gézlenmektedir.
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Sekil 8
Program Digs1 Etkinliklerin SWOT Bilesenleri I¢in Yerel Agirliklar
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Sekil 8’e gore, program disi etkinliklerin en ¢ok giiclii yanlarinin (%52.4) 6ne
ciktigini, bunu firsatlarin (%27.6) izledigini gostermektedir. Tehditler (%12.8) ve
zayif yanlar (%7.2) ise gorece daha diisiik 6nem derecesine sahiptir.

Tartisma, Sonug ve Oneriler

Aragtirmada ilk olarak program dis1 etkinliklerin giiglii yanlar1 baglaminda, en
dikkat ¢ekici sonug, 6gretmenlerin program disi etkinlikleri dncelikle 6grenci gelisimi
perspektifinden degerlendirmeleri olmustur. Ogrencilerin ¢ok yonlii gelisiminin
desteklenmesi ve kendilerini tanimalar1 boyutlarinin toplaminin yiiksek olmast,
program dig1 etkinliklerin temel islevinin &grenci gelisimini desteklemek olarak
algilandigin1 gostermektedir. Bu sonug, alan yazinda program disi etkinliklerin
Ogrenci gelisimine katkisim1 vurgulayan calismalarla tutarlilik gostermektedir.
Feldman ve Matjasko (2005) program dis1 etkinliklere katilimin 6grencilerin biitiinsel
gelisimindeki 6nemli roliine dikkat ¢ekerek bu etkinliklerin ergenlerin psikolojik,
sosyal ve akademik gelisimlerine katkisina vurgu yapmaktadir. Bu durum, bu
calismada 6gretmenlerin bu faaliyetleri degerlendirirken 6grenci gelisimine dncelik
vermeleriyle de ortiigmektedir. Holland ve Andre (1987) de sonuglari destekler
sekilde bu etkinliklerin kisilik gelisimi ve kendini kesfetmedeki roliine
odaklanmaktadir. Bununla birlikte, Shulruf (2010) tarafindan yapilan meta-analiz
calismasinda, program dis1 etkinliklerin 6grenci gelisimi tizerindeki etkisinin sanildig1
kadar giiclii ve tutarli olmayabilecegi ortaya konmustur. Bu ¢alismadaki dgretmen
algilarinin, bu tiir metodolojik sinirliliklar1 olan arastirma sonuglariyla her zaman
ortiismeyebilecegi goriilmektedir.

Giiclii yanlar baglaminda ikinci 6nemli sonug, kurumsal ve pedagojik boyutlarin
gorece daha diisiik Onceliklendirilmesidir. Ogrenci-0gretmen-okul bagmin
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giiclenmesi ve dgretme-dgrenme siirecinin desteklenmesi boyutlarmin daha diigiik
agirliklara sahip olmasi, program disi etkinliklerin dncelikle kurumsal hedeflerden
ziyade Ogrenci odakli bir yaklasimla degerlendirildigini ortaya koymaktadir. Bu
sonug, program dis1 etkinliklerin planlanmasi ve wuygulanmasinda ogrenci
ihtiyaglarinin merkeze alinmasi gerektigine isaret etmektedir. Kurumsal ve pedagojik
boyutlara daha az dncelik verilmesi, Mahoney ve digerlerinin (2005) program dis1
etkinliklerin giderek resmi programin uzantisi degil, 6grenci tarafindan ydnlendirilen
6grenme mekanlart olarak goriildigiinii ifade etmesiyle de ortiismektedir. Fredricks
ve Eccles (2006) de en etkili program dis1 etkinliklerin, kurumun 6tesinde 6grenci
ihtiyaclarina oncelik veren etkinlikler oldugunu belirtmektedir. Ancak, Roth ve
digerleri (2010) tarafindan yapilan bir arastirmada, program disi etkinliklerin
kurumsal yapilarla biitiinlestirilmesinin  6nemli oldugu savunulmaktadir. Bu
perspektiften  bakildiginda, kurumsal ve pedagojik boyutlarin  disiik
onceliklendirilmesi, program dis1 etkinliklerin egitim sistemiyle biitlinlesmesinde
simirliliklar yaratabilecegi disiiniilmektedir. Bunlarla birlikte Bronfenbrenner’in
(1979) Ekolojik Sistemler Kurami’na gore de paydaslar arasi etkilesimle 6grenci
gelisimi Onemli Olclide etkilenebilmektedir. Bu kuramsal cer¢eve baglaminda,
program dig1 etkinliklerin ¢esitli sistem diizeylerindeki (mikrosistem, mezosistem,
ekzosistem) etkilesimleri dikkate almas1 gerektigi ifade edilebilir.

Program dis1 etkinliklerin zayif yanlar1 dikkate alindiginda, program disi
etkinliklerin akademik gelisim {izerindeki potansiyel olumsuz etkilerinin
yonetilmesinin Oncelikli bir konu oldugu sodylenebilir. Bu sonug, program disi
etkinliklerin resmi programla dengeli sekilde biitiinlestirilmesi ve akademik basariy1
destekleyici bir sekilde planlanip uygulanmasi ihtiyacina isaret etmektedir. Yani,
program dist etkinliklerin akademik gelisim iizerindeki olumsuz etkilerinin ele
almmasimin gerekliligi s6z konusudur. Eisman ve digerleri (2018) boyle organize
etkinliklere katilimin biitiinciil gelisime tesvik saglayabilecegini, ancak akademik
hedeflerle uyumlu hale getirilmediginde zorluklara da yol acabilecegini
belirtmektedir. Marsh ve Kleitman (2002) de bu etkinliklere agir1 katilimin akademik
basarty1r olumsuz sekilde etkileyebilecegine vurgu yapmaktadir. Bununla birlikte,
Eccles (2005) tarafindan yapilan boylamsal ¢alismada, program dist etkinliklere
katilimm akademik gelisim iizerindeki olumsuz etkilerinin abartildigt ve bu
etkinliklerin, dogru yapilandirildiginda, 6grencilerin akademik motivasyonunu ve
basarisini artirabilecegi bulunmustur. Benzer sekilde, Gerber (1996) tarafindan
gerceklestirilen kapsamli bir aragtirmada, program disi etkinlikler ile akademik basari
arasinda genellikle pozitif bir iliski oldugu ve olumsuz etkilerin sinirli durumlarda
ortaya ciktigi belirtilmektedir. Bu zit bulgular 1s18inda, bu ¢alismada 6gretmenlerin
program dis1 etkinliklerin akademik gelisim iizerindeki potansiyel olumsuz etkilerine
oncelik vermelerinin, Tirk egitim sisteminde akademik basariya verilen yiiksek
degerle iligkili olabilecegi diistiniilmektedir.

Bu arastirmada uygulama ve imkéan yetersizligi gibi yapisal sorunlarin da
etkinliklerin basarisint 6nemli 6l¢iide etkileyebilecegi goriilmektedir. Benzer sekilde
Huda ve digerlerinin (2024) arastirmasi, program disi1 etkinliklerin etkililiginin
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mevcut kaynak ve planlamaya bagli oldugunu belirtmektedir. Bu durum, bu firsatlarin
yoklugunun, o6zellikle dezavantajli topluluklardaki Ogrenciler igin faydalari
smirlayabilecegini belirten Williams ve Bryan’in (2013) bulgulartyla da uyumludur.
Son olarak paydaslarin giigliik ¢ikarmasi ve istenmedik davraniglarin edinilebilmesi
gorece daha diisiik agirliklara sahip zayif yonler olarak belirlenmistir. Bu alandaki
iletisim ve isbirligi siireclerinin stirdiiriilebilir kilinmasi1 da 6nem tagimaktadir.
Williams ve Bryan (2013), okul ve aile arasinda ortakliklar kurulmasinin program dist
etkinliklerin ~ etkinligini  artirabilecegini  belirtmektedir. ~ Bu  durumun
Bronfenbrenner’in (1979) Ekolojik Sistemler Kurami ve Vygotsky’nin (1978) Sosyal
Ogrenme Kuramu ile de desteklendigi sdylenebilir. Ayrica, Ginosyan ve digerleri
(2019), 6gretmenlerin yiiksek basar1 gosteren 6grencilerin program disi etkinliklere
katilma olasiligin1 daha yiiksek olarak algiladiklarini ortaya koymustur. Bu bulgular
1s181nda, program dist etkinliklerin zayif yanlarinin en aza indirilmesi igin okul, aile
ve toplum arasinda giiglii igbirliklerinin kurulmasi ve tiim 6grencilerin bu etkinliklere
esit erisiminin saglanmasi gerektigi diisiiniilmektedir.

Program dis1 etkinliklerin sundugu firsatlar, bu etkinliklerin Oncelikle
ogrencilerin kisisel ve akademik gelisimlerine katki saglama potansiyeline sahip
oldugunu ortaya koymaktadir. Kisisel ve akademik gelisim firsatlarinin toplam
agirliginin yiiksek olmasi bunlarin program digi etkinliklerin sundugu firsatlar
arasinda baskin rol oynadigini gostermektedir. Literatiir incelendiginde de 6rnegin
Altan ve Altintas (2017) program dis1 etkinliklerin dgrencilerin kisisel 6zelliklerini
gelistirerek akademik basarisini artirdigini, boylelikle genel gelisime katkisinin
oldugunu belirtmektedir. Yine Jamal (2012) da 6grencilerin bu etkinlikleri kisisel
gelisimleriyle ilgili algiladiklarini ve biitiinsel gelisimin dnemli bir parcasi oldugu
fikrinin pekistigini vurgulamaktadir. Bununla birlikte, Guest ve Schneider (2003)
tarafindan yapilan arastirmada, program dis1 etkinliklerin sundugu firsatlarin okul ve
toplum baglamma gore Onemli Olgiide farklilastigi belirtilmektedir. Guest ve
Schneider (2003) ayni program dis1 etkinligin farkli sosyoekonomik diizeydeki
okullarda farkli algilandigini ve farkli firsatlar sundugunu vurgulamaktadirlar. Benzer
sekilde, Lareau (2011) tarafindan yapilan etnografik ¢alismada, sosyal smf
farkliliklarinin cocuklarin program disi etkinliklere erigimini ve bu etkinliklerden elde
ettikleri faydalar1 6nemli 6lgiide etkiledigi ortaya konmustur. Bu bulgular 1s181nda, bu
calismada kisisel ve akademik gelisim firsatlarinin yiiksek onceliklendirilmesinin,
Ogretmenlerin calistiklart baglamla iliskili olabilecegi ve farkli sosyoekonomik
diizeylerdeki okullarda bu 6nceliklendirmenin degisebilecegi diisiiniilmektedir.

Kisisel ve akademik gelisim firsati, bir gocugun gelisiminin aile, okul ve toplum
dahil olmak iizere ¢esitli c¢evresel sistemlerden etkilendigini ©ne siiren
Bronfenbrenner’in  (1979) Ekolojik Sistem Teorisi’yle de Ortiismektedir. Bu
etkinlikler, bu sistemler arasinda bir kdprii gorevi gorerek ogrencilere kigisel ve
akademik gelisime yonelik cesitli sosyal baglamlara katilma firsati sunabilmektedir.
Diger taraftan bu arasgtirmada, sosyal ve duyussal gelisim firsatlarmin da
azimsanmayacak bir agirliga sahip olmasti, program dis1 etkinliklerin 6grencilerin ¢ok
yonlii gelisimlerine katki saglama potansiyelini ortaya koymaktadir. Vygotsky’ nin
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(1978) Sosyal Ogrenme Kurami da ogrenmede sosyal etkilesimin Onemini
vurgulamaktadir. Bununla birlikte Ginosyan ve digerleri (2019) &grencilerin ilgi
alanlar1 ve degerleriyle uyumlu etkinliklere katilinca motivasyonlarinin artma
olasiligmin daha yiiksek oldugunu ifade etmektedir. Arastirmada paydaslara yonelik
firsatlar sunmasi ise gorece daha diisiik bir agirliga sahip ¢ikmistir. Holland ve Andre
(1987) tarafindan vurgulandig1 gibi, program disi etkinliklerin temel amacinin 6grenci
gelisimi oldugu diistiniildiigiinde, paydaslara yonelik firsatlarin ikincil 6neme sahip
olmasi anlagilabilir bir durumdur. Ancak, Epstein ve Sheldon (2002) tarafindan
yapilan arastirmada, okul-aile-toplum isbirliginin giiclendirilmesinin, hem 6grenci
gelisimini hem de okul etkililigini artirdigi belirtilmektedir. Bu baglamda, bu
calismada paydaglara yonelik firsatlarin diisiik onceliklendirilmesi, program dist
etkinliklerin potansiyel yararlarmin sinirlandirilmasi riski tasiyabilir. Mahoney ve
digerleri (2003), paydas katilimini siirece dahil eden ortamlarin kisiler aras1 yetkinligi
ve egitim basarisini 6nemli sekilde destekleyebilecegini belirtmektedir. Dolayisiyla,
bu iliskilerin gelistirilmesinin etkinliklerin potansiyelini artirmak ig¢in 6nemli oldugu
sOylenebilir.

Program dis1 etkinliklerin yarattig1 tehlikeler baglaminda elde edilen sonuglar,
program dis1 etkinliklerin Oncelikle Ogrenci gelisimi iizerindeki olasi olumsuz
etkilerinin yonetilmesi gerektigini ortaya koymaktadir. Planlama ve uygulama
stireclerindeki tehlikelerin toplam agirligi, siire¢ yonetiminin program disi
etkinliklerin basarisinda kritik bir role sahip oldugunu gostermektedir. Bu baglamda,
program dis1 etkinliklerin planlanmasi ve uygulanmasi asamalarinda potansiyel
tehlikelerin 6ngoriilmesi ve gerekli 6nlemlerin alinmasi 6nem tagimaktadir. Literatiir
de program dis1 etkinliklerin 6nemli faydalarinin olmasmin yanisira, dikkatle
yonetilmesi gereken risklerinin de olabilecegi fikrini desteklemektedir. Ornegin,
Ozkan (2020) program dis1 etkinliklere katilmayan &grencilerin PISA-2015
degerlendirmelerinde genellikle daha yiiksek akademik puanlara sahip oldugunu ve
bu tiir etkinliklere asir1 katilimin akademik performansi diigiirebilecegini 6ne
stirmektedir. Bununla birlikte, Vandell ve digerleri (2015) tarafindan yapilan
boylamsal bir c¢alismada, kaliteli program dist etkinliklere diizenli katilimin,
akademik performans iizerinde uzun vadede olumlu etkileri oldugu ve etkinliklerin
tehlikelerinden ziyade faydalarinin 6n plana ¢iktig1 belirtilmektedir. Benzer sekilde,
Durlak ve digerleri (2010) tarafindan gergeklestirilen meta-analiz ¢alismasinda, etkili
bir sekilde uygulanan program dis1 etkinliklerin, dgrencilerin akademik, sosyal ve
duygusal gelisimleri lizerinde 6nemli olumlu etkiler yarattig1 ve risklerin yonetilebilir
oldugu vurgulanmaktadir. Bu farkli bulgular, bu caligmada 6gretmenlerin program
disi1 etkinliklerin tehlikelerine iliskin kaygilariin, Tiirk egitim sisteminin siav odakli
yapisit ve akademik basariya atfedilen yiiksek onemle iliskili olabilecegi seklinde
yorumlanabilir.

Bu arastirmada resmi programin aksamasi ise tehlikeler arasinda siradaki faktor
olup bu faktdr program disi etkinliklerin 6rgiin egitim siire¢leri lizerindeki potansiyel
olumsuz etkisine dikkat c¢ekmektedir. Benzer bi¢cimde Fredricks (2011) bu
etkinliklerle 6grencileri bunaltmaktan kaginmak i¢in bir denge kurmanin 6nemine,
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aksi taktirde orgilin egitim siireglerinin de aksayabilecegini savunmaktadirlar. Ancak,
Mahoney ve Vest (2012) tarafindan yapilan arastirmada, program dis1 etkinlikler ile
resmi program arasinda bir ¢atigmadan ziyade, tamamlayici bir iliski oldugu ve dogru
planlama ile her ikisinin de birbirini destekleyebilecegi belirtilmektedir. Bu agidan
bakildiginda, bu c¢alismada resmi programin aksamasmin bir tehlike olarak
algilanmasmin, program dist etkinliklerin  egitim  sistemiyle yeterince
biitiinlestirilememesinden kaynaklanabilecegi diistiniilmektedir. Paydaslarin olumsuz
yaklagimi ise gorece daha diisiik bir agirliga sahip olsa da, program dis1 etkinliklerin
basarisini etkileyebilecek bir tehlike olarak degerlendirilmektedir. Bronfenbrenner’in
(1979) Ekolojik Sistemler Kurami’ndan hareketle, aile ve okulun i¢inde bulundugu
ve 0grencileri ¢gevreleyen ortamin, bu etkinliklerle ilgili deneyimleri sekillendirmede
¢ok onemli bir rol oynadig1 anlagilmaktadir. Vygotsky’nin (1978) Sosyal Ogrenme
Kurami da sosyal etkilesimin 6grenmedeki 6nemini vurguladigi i¢in bu bakis agisint
desteklemektedir. Ayrica, Deci ve Ryan’in (2000) Oz Belirleme Kuramu, icsel
motivasyonun kisisel gelisim igin hayati dnem tasidigini 6ne siirmektedir. Hirsch ve
digerleri (2010) tarafindan yapilan arastirmada ise, paydaslarin olumlu tutum ve
katiliminin, program disi1 etkinliklerin bagarisinda en kritik faktorlerden biri oldugu
vurgulanmaktadir. Hirsch ve digerleri (2010) paydas katiliminin eksikliginin,
program  dis1  etkinliklerin  siirdiiriilebilirligini  ve  etkisini  dogrudan
sinirlandirabilecegini  belirtmektedir. Bu baglamda, bu c¢alismada paydaslarin
olumsuz yaklasimimin gorece diisiik 6nceliklendirilmesi, bu faktoriin gercek etkisinin
ogretmenler tarafindan yeterince degerlendirilmemis olabilecegini diisiindiirmektedir.
Ogrencilerin bu etkinlikleri paydaslarin olumsuz tutumlari nedeniyle kiilfetli olarak
algilaylp motivasyonlarin1  diisiirebilecegi, dolayisiyla paydaslarin  olumsuz
tutumlarinin daha diisiik agirlikta olsa da etkinliklerin basarisinda énemli oldugu
sOylenebilir.

Program dis1 etkinliklerin SWOT boyutlar dikkate alindiginda ise en belirgin
ozelligi giiclii yanlaridir. Bu durumda program dis etkinliklerin kurumlara sagladigt
katkilarin, diger tiim boyutlardan daha fazla 6ne ¢iktig1 soylenebilir. Giiglii yanlar
icerisinde de en yiiksek Oncelige sahip olan boyut Ogrencilerin ¢ok yonli
gelisimlerinin  saglamas:t olarak belirlenmistir. Gliglii yonlere, 06zellikle de
Ogrencilerin ¢ok boyutlu gelisimine yapilan vurgu, etkinliklerin cesitli yonler
iizerindeki olumlu etkilerini vurgulayan literatiirle uyumludur. Ornegin, Mahoney ve
digerleri (2003) program dis1 etkinliklere katilimin kisiler aras1 yetkinligi ve basariy1
artirdigin1 belirtmektedir. Bu da ilgili sonucu desteklemektedir. Ancak, Fashola
(2003) tarafindan yapilan kapsamli bir incelemede, program disi etkinliklerin
etkililiginin biiylik ol¢liide uygulanma bigimine, Ogrenci karakteristiklerine ve
kurumsal baglama gore degistigi vurgulanmaktadir. Fashola (2003) tiim program dist
etkinliklerin esit derecede etkili olmadigini ve bu etkinliklerin giiglii yanlarina iligkin
genellemeler yapmanin yaniltici olabilecegini belirtmektedir. Bu elestirel bakis agisi,
bu ¢alismada gii¢lii yanlarin belirgin sekilde 6ne ¢ikmasinin, 6gretmenlerin program
dist etkinliklere yonelik olumlu tutumlarindan kaynaklanabilecegini ve bu
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etkinliklerin uygulanma kalitesine daha az ©nem verilmis olabilecegini
diisiindiirmektedir.

Ikinci sirada ise firsatlar bileseni yer almaktadir. Bu sonug, program disi
etkinliklerin gelecekte saglayabilecegi potansiyel faydalarin, mevcut zayif
yanlarindan ve tehditlerinden daha 6nemli goriildiigiinti ortaya koymaktadir. Firsatlar
icerisinde 6grencilerin kigisel ve akademik gelisimlerinin desteklenmesi en yiiksek
oncelige sahip boyutlar olarak 6ne ¢ikmaktadir. Fredricks ve Eccles (2006) de
program dis1 etkinliklere katilimin, akademik performans ve sosyal becerilerdeki
olumlu etkisine odaklanmistir. Schaefer ve digerleri (2011) bu etkinliklere katilan
ogrencilerin genellikle daha fazla motivasyon ve aidiyet duygusu yasadigini ve
olumlu akademik c¢iktilara doniisebilecegini ifade etmektedir. Bununla birlikte,
Bennett ve digerleri (2012) tarafindan yapilan arastirmada, program dis1 etkinliklerin
sundugu firsatlarin esit olmayan dagilimina dikkat ¢ekilmektedir. Arastirmacilar,
diistik sosyoekonomik diizeydeki Ogrencilerin yiliksek kaliteli program dist
etkinliklere erisimlerinin siirl oldugunu ve bu durumun egitimde firsat esitsizligini
pekistirdigini vurgulamaktadirlar. Bu baglamda, bu ¢alismada firsatlarin ikinci sirada
onceliklendirilmesinin, tiim 6grencilerin program disi etkinliklere esit erisimi oldugu
varsayimina dayandigi ve bu firsatlarin dagilimindaki esitsizliklerin yeterince dikkate
almmadig diisiiniilebilir.

Tehditler bileseni de iiclincii sirada yer almaktadir. Bu bilesen icerisinde
dgrencilerin gelisimlerinin olumsuz etkilenebilmesi diger boyutlardan belirgin sekilde
ayrilmaktadir. Ancak tehditlerin genel degerlendirmede gorece diisiik bir agirliga
sahip olmasi, program dis1 etkinliklerin risklerinin yonetilebilir diizeyde algilandiginm
gostermektedir. Bu da Aminah ve digerlerinin (2021) etkili yonetim stratejilerinin bu
riskleri azaltabilecegi fikriyle uyumludur. Son olarak zayif yanlar bileseni en diisiik
oneme sahip boyut olarak belirlenmistir. Zay1f yanlar igerisinde akademik gelisimin
olumsuz etkilenebilmesi 6ne c¢ikmaktadir. Bu sonug, program dist etkinliklerin
mevcut eksikliklerinin, sagladig1 faydalar ve sundugu firsatlar yaninda ikincil 6neme
sahip oldugunu gostermektedir. Bu bakis agisi, bazi 6grencilerin program disi
etkinliklere katilimi1 akademik taleplerle dengelemekte zorlanabilecegini, ancak genel
egilimin de katilimin akademik basar1 ile olumlu yonde iliskili oldugunu gdsteren
aragtirmalarla desteklenmektedir (Ahmad ve dig.,, 2019; Shamsudin ve dig..erleri,
2014). Ancak, Lundberg ve digerleri (2007) tarafindan yiiriitiilen boylamsal bir
¢alismada, program dis1 etkinliklerin zay1f yanlarinin, 6zellikle diisiik sosyoekonomik
diizeydeki ve akademik olarak risk altindaki 6grenciler i¢in daha belirgin olabilecegi
belirtilmektedir. Lundberg ve digerleri (2007) bu gruplar igin resmi programa
odaklanmanin, program dis1 etkinliklere gére daha yiliksek oncelik tastyabilecegini
vurgulamaktadirlar. Bu baglamda, bu ¢alismada zayif yanlarin en diisiik neme sahip
olarak degerlendirilmesinin, tiim &grenci gruplart i¢in gegerli olmayabilecegi ve
Ogretmenlerin farklt 6grenci gruplarinin ihtiyaglarimi yeterince dikkate almamis
olabilecekleri diisiiniilebilir. Genel olarak program dis1 etkinliklerin kurumlar i¢in
oncelikle giiclii yanlar1 ve sundugu firsatlar agisindan degerlendirilmesinin énemli
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oldugu, ancak farkli baglamlarda ve farkli 6grenci gruplari i¢in zayif yanlarin ve
tehditlerin de dikkatle ele alinmasi gerektigi sdylenebilir.

Bu calisma bazi sinirliliklar da igermektedir. Calismada sadece Ogretmen
goriisleri alinmis olup program dis1 etkinliklerin diger paydaslari olan 6grenci, veli ve
okul yoneticilerinin perspektifleri dahil edilmemistir. Bu durum, program dist
etkinliklerin ¢ok boyutlu dogasinin tam olarak yansitilamamasina neden olabilir. AHP
yontemi, katilimcilarin  6znel degerlendirmelerine  dayanmakta ve bu
degerlendirmeler katilimcilarin kendi deneyimleri ve algilar ile sinirli kalmaktadir.
Ayrica, ¢alismada program dis1 etkinliklerin etkililigine iliskin dogrudan gozlemsel
veriler yerine, 6gretmenlerin algilarina dayali degerlendirmeler kullanilmistir. Son
olarak arastirma kesitsel bir tasarima sahip olup program disi etkinliklerin uzun vadeli
etkilerini incelemeye olanak saglamamaktadir.

Aragtirma sonuglarina dayanarak uygulayicilara yonelik su dneriler sunulabilir:

e Ogrencilerin cok yonlii gelisimini (¢alismada en 6nemli giiclii yan olarak
belirlenmistir) destekleyen, ancak farkli sosyoekonomik diizeylerdeki
Ogrencilerin erisimini de dikkate alan program dis1 etkinlikler tasarlanabilir.

e Akademik gelisimi olumsuz etkileme potansiyeli (en onemli zay1f yan) géz
oniinde bulundurularak program dis1 etkinlikler ile resmi program arasinda
dengeli bir iliski kurulabilir.

e Planlama ve uygulama tehlikeleri i¢in agik hedefler ve yapilandirilmisg
stiregler igeren etkinlik planlari hazirlanabilir.

e Paydaslarin olumsuz yaklagimini (tehditler arasinda yer almaktadir) nlemek
icin ebeveynler ve topluluk {iiyelerinin etkinliklere aktif katilimi tegvik
edilebilir.

e  Etkinliklerin kalitesini ve sonuglarini degerlendirmek i¢in diizenli izleme ve
geri bildirim mekanizmalar gelistirilebilir.

Aragtirma sonuglar1 dogrultusunda arastirmacilar i¢in oneriler ise soyledir:

e Farkli paydas perspektiflerinin (6grenci, veli) AHP yontemiyle analiz
edilmesi, bulgularimizi tamamlayic1 bir bakis agis1 sunabilir.

e  Program dis1 etkinliklerin uzun vadeli etkileri iizerine boylamsal galismalar
tasarlanabilir.

e Farkli sosyoekonomik diizeylerdeki dgrencilerin program disi1 etkinliklere
erisimi ve bu etkinliklerin etkileri karsilastirmali olarak incelenebilir.

e Bu caligmada kullanilan karma yontem yaklasimi genisletilerek gézlem ve
dokiiman analizi gibi ek veri kaynaklar1 ile program disi etkinliklerin
uygulamadaki etkililigi dogrudan degerlendirilebilir
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Dijital platformlarin program disi etkinliklere erisim ve katilim tizerindeki
potansiyel etkisi aragtirilabilir.
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