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ABSTRACT

Objective: This research aims to investigate the relationships between physical education teachers' emotions, attitudes,
anxieties, and perceived competence towards inclusive education practices. Materials and Methods: The study group
comprises 256 participants, consisting of 152 (59.4%) female and 104 (40.6%) male teachers working in Balikesir province
during the fall semester of the 2024-2025 academic year. The research employed a relational survey model. Data collection
instruments included a personal information form, the Emotions, Attitudes, and Anxieties Scale Regarding Inclusive
Education, and the Teacher Competency Scale in Inclusive Practices. Descriptive statistics, Independent Samples T-Test,
One-Way ANOVA, Pearson Correlation, and Regression tests were used for data analysis. Results: Analyses based on
graduation status revealed no significant differences in emotion, attitude, anxiety, and competence levels. Furthermore, the
attitude variable was found to have a decisive role in teacher competence and explained 11% of the variance in competence
levels. Conclusion: The research findings indicate a moderate positive correlation between Attitude and competence, while
no significant relationship was found between Emotion and Anxiety variables and competence. Additionally, a significant
difference was observed in participants' anxiety levels based on gender. Teachers who knew, were related to, or had a student
with special needs showed no significant difference in terms of emotion and attitude scores, but their anxiety and competence
scores were higher.

Keywords: Inclusion, Physical Education, Attitude, Competence.

Beden Egitimi Ogretmenlerinin Kaynastirma Egitiminde Duygu, Tutum, Kaygi ve
Y eterlilik Iliskisi

0z
Amag: Bu arastirmanin amaci beden egitimi 6gretmenlerinin kapsayici egitim uygulamalarina yonelik duygu, tutum, kaygi
ve algilanan yeterlilikleri arasindaki iliskileri incelemektir. Gereg ve Yontem: Calisma grubu, 2024-2025 egitim-0gretim
yili giiz doneminde Balikesir ilinde gorev yapan 152 (%59.4) kadin ve 104 (%40.6) erkek 6gretmen olmak iizere toplam 256
katilimcidan olusmaktadir. Arastirma iliskisel tarama modelindedir. Veri toplama araglari; Kisisel Bilgi Formu, Kaynastirma
Egitime [liskin Duygu, Tutum ve Kaygilar Olgegi ve Kaynastirma Uygulamalarda Ogretmen Yeterlilik Olgegi'dir. Verilerin
analizinde betimsel istatistikler, Bagimsiz Orneklemler T Testi, ANOVA, Pearson Korelasyon ve Regresyon testleri
kullamlmigtir. Bulgular: Mezuniyet durumuna gore yapilan analizlerde duygu, tutum, kayg: ve yeterlilik dizeylerinde
anlamli bir farklilik ortaya ¢ikmamustir. Ayrica tutum degiskeninin 6gretmen yeterliliginde belirleyici bir role sahip oldugu
ve yeterlilik diizeylerindeki varyansmn %11'ini acikladigi bulunmustur. Sonug: Arastirma bulgulari, Tutum ve yeterlilik
arasinda orta diizeyde pozitif bir korelasyon oldugunu gosterirken, Duygu ve Kaygi degigkenleri ile yeterlilik arasinda
anlamli bir iliski bulunamad. Ek olarak, katilimcilarin kaygi diizeylerinde cinsiyete gore anlamli bir fark gozlemlendi. Ozel
gereksinimli bir 6grenciyi tantyan, onunla akraba olan veya 6zel gereksinimli bir 6grenciye sahip olan dgretmenler, duygu
ve tutum puanlar agisindan anlamli bir fark géstermedi, ancak kayg1 ve yeterlilik puanlar1 daha yiiksektir.
Anahtar Kelimeler: Kaynagtirma, Beden Egitimi, Tutum, Yeterlilik.
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INTRODUCTION

The Universal Declaration of Human Rights
emphasizes that everyone has the right to education.
In this context, providing equal educational
opportunities, regardless of individual differences, is
recognized as a fundamental right for all students. In
line with this right, students with special needs also
have the same educational rights as their typically
developing peers (Ismailos et al., 2022). The
importance of education for individuals with special
needs in schools is increasingly recognized. Inclusive
education practices have been implemented to ensure
that these students benefit from equal educational
opportunities with their typically developing peers
(Yilmaz & Melekoglu, 2018). Inclusive education
aims to bring together children with special needs and
typically developing children in both academic and
social domains through individualized educational
programs (Singh, 2016).

Inclusive education is a process where individuals
with special needs receive education alongside their
typically developing peers, and teachers play a crucial
role in this process (Akcamete, 2010). Teachers
should be aware of their responsibilities, legal
obligations, intervention methods, and assessment
strategies related to individuals with special needs
and develop instructional plans accordingly
(Yetistirme ve Ozel Egitim Miidiirliigii, 2006).
Moreover, teachers have a vital role in understanding
the individual needs of students with special needs
and creating effective educational strategies to
address these needs (Danyoli, 2019). Teachers'
knowledge and experience in this area are critical to
the successful implementation of inclusive practices.
Physical education teachers are responsible not only
for creating individualized educational plans to
develop the skills of individuals with special needs
but also for fostering an inclusive environment. This
requires teachers to offer effective and accessible
sports activities that consider the physical, social, and
emotional needs of students with special needs (Roth
& Kearny, 2017). Physical education teachers must
contribute to inclusive education by organizing
activities suited to students' interests and abilities.
Sports education not only enhances individuals'
physical abilities but also improves social skills,
helping them adapt to group dynamics. In this regard,
physical education and sports teachers must design
appropriate sports programs to enable students with
special needs to participate with their peers in the
classroom environment effectively (Fitzgerald &
Stride, 2012).

Physical education and sports represent one of the
most effective ways for integrated students to engage
in physical, psychological, and social interaction with
society (Akdenk et al., 1997). The significance of
physical education and sports for individuals with
special needs suggests that, within the context of
inclusive education in our country, the emotions,
attitudes, and anxieties of physical education teachers
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regarding inclusion practices can influence the
effective  implementation  of  this  process.
Furthermore, teachers' perceived competence in this
area is a crucial factor in determining the quality of
inclusive education practices (Avramidis & Norwich,
2002).

It can be argued that the emotions, attitudes, anxieties,
and competence levels of physical education and
sports teachers in inclusion practices directly impact
the success of education. The cognitive, social,
emotional, and motor skills of physical education and
sports teachers play a decisive role in the inclusion
process (Lindsay, 2007). In particular, the
development of strategies by teachers that promote
social harmony and create an inclusive classroom
environment is of paramount importance. Teachers'
positive perceptions of competence, attitudes,
emotional states, and anxieties regarding inclusion
practices are among the essential factors that enhance
the success of these practices (Avramidis & Norwich,
2002).

Research indicates that the anxieties experienced by
teachers during inclusive education processes often
center on classroom management, meeting the needs
of students with special needs, and implementing
effective teaching methods (Sharma et al., 2011).
Additionally, it has been determined that teachers'
attitudes significantly influence the pedagogical
approaches they adopt when working with students
with special needs. Inclusive education, particularly
for physical education teachers, can present various
challenges in promoting participation in physical
activities and increasing social interactions (Hutzler
& Zach, 2013). Therefore, teachers' perceptions of
competence and their knowledge base in this field are
among the factors that directly affect the effectiveness
of the process (Erbag, 2019).

In this context, the aim of this study is to examine the
relationships between physical education teachers'
emotions, attitudes, anxieties, and perceptions of
competence towards inclusive education practices.
Based on existing findings in literature, it can be
stated that a better understanding of the relationships
between these factors is crucial for the success of
inclusive education.

MATERIALS AND METHODS

Research model

In this study, the "relational survey model,” a
guantitative research method, was employed to
examine the relationship between emotions, attitudes,
anxieties, and competencies of Physical Education
and sports teachers. This model is an approach where
relationships between variables are evaluated without
exposure to external influences (Blyukoztirk et al.,
2015).

Research group

The research universe comprised 520 physical
education teachers working in Balikesir province
during the fall semester of the 2024-2025 academic
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year, with a sample consisting of 152 female and 104
male participants. The average age of the participants
was found to be 34.73+6.38. Their educational
backgrounds included 218 with undergraduate
degrees and equivalents, 30 with master's degrees,
and 8 with doctoral degrees. Furthermore, 55.5% of
the participants reported having
meaningful/significant interaction with an individual
needing special education, while 44.5% did not. For
efficiency in time and resource utilization, the sample
selection was based on the principle of easy
accessibility.

Data collection instruments

The data collection instruments used in the study
were a Personal Information Form, a Scale of
Emotions, Attitudes, and Anxieties Related to
Inclusive Education, and a Teacher Competency
Scale for Inclusion Practices.

Personal information form

Personal Information Form: Created by the
researchers, it was designed to gather information on
participants' gender, whether they had a close
acquaintance/relative/student with special needs, and
their educational background.

Feelings, Attitudes, and Concerns Regarding
Inclusive Education Scale

The "Feelings, Attitudes, and Concerns Regarding
Inclusive Education Scale (FACIES)," developed by
Forlin et al. (2011), was adapted into Turkish by
Bayar et al. (2015). This scale consists of a total of 15
items and is designed with a 4-point Likert-type
structure. Total scores obtainable from the scale range
from 15 to 60. Higher scores indicate that the
individual has higher levels of feelings, attitudes, and
concerns regarding inclusive education. The scale
comprises three subscales, each containing five items.
The total scores attainable from these subscales vary
between 5 and 20. Since the items in the feelings
subscale contain negative statements, these items
were reverse-coded in statistical calculations. As a
result of this coding process, negative total values in
the feelings subscale indicate positive feelings
regarding inclusion. Following the Turkish
adaptation by Bayar et al. (2015), the Cronbach's
Alpha reliability coefficient of this scale was
determined to be 0.88. In the present study, as a result
of the reliability analysis, the overall Cronbach's
Alpha value of the scale was found to be .78.
Teacher Competency Scale in Inclusive Practices
The “Teacher Competency Scale in Inclusive
Practices (TCSIP),” developed by Umesh Sharma et
al. (2011), comprises 18 items. This scale is designed
with a 6-point Likert-type structure. The rating
options are: "Strongly Disagree"” (1), "Disagree" (2),
"Partially Disagree” (3), "Partially Agree" (4),
"Agree" (5), and "Strongly Agree" (6). The Turkish
adaptation by Bayar (2015) aims to determine the
competencies of teachers in inclusive practices. As a
result of exploratory factor analysis, the scale
exhibited a three-dimensional structure. These

BAUN Health Sci J 2025; 14(1):210-219

PE Teachers’ Emotions and Competence

dimensions were defined as "Teaching Competency"
as the first dimension, "Collaboration Competency"
as the second dimension, and "Classroom
Management Competency" as the third dimension.
The reliability study of the Turkish adaptation was
conducted using Cronbach's Alpha test, and the
internal consistency coefficient was determined to be
0.89. In this study, the reliability of the scale was also
analyzed using Cronbach's Alpha test, and the
internal consistency coefficient was found to be 0.96.
Data analysis

The data for this study were collected through online
forms during the 2024-2025 academic year. Data
collection instruments were sent to physical
education and sports teachers who agreed to
participate in the study. Data analysis was performed
using SPSS software. Skewness and kurtosis values
were examined to determine whether the data were
normally distributed. These values were evaluated by
checking whether they fell within the range of +2 to -
2 (Tabachnick & Fidell, 2013). This evaluation
revealed that the data exhibited a normal distribution,
and accordingly, for data analysis, frequencies and
percentages were first calculated for gender,
graduation status, and interaction status with
individuals with special needs, and mean ages were
calculated. Independent samples t-tests were
conducted to analyze differences in gender and
interaction scores with individuals with special needs.
ANOVA was conducted to determine whether
teachers' educational levels differed in terms of their
scores. Pearson correlation analysis was conducted to
determine the relationship between teachers' levels of
feelings, attitudes, concerns, and competencies
towards inclusion. Linear regression analysis was
conducted to analyze the effects of feelings, attitudes,
and concerns on competency. The analyses were
completed using SPSS 26.0 software and Excel
databases.

Ethical considerations

Before the study was started, written approval was
obtained from the author’s Balikesir University
Social and Humanities Research Ethics Committee
(Date: 30.12.2024, Approval no: E-19928322-
050.04-471588).

RESULTS

A total of 256 individuals participated in the study.
The majority of the participants were female,
accounting for 59.4% (n=152) of the total sample,
while the remaining 40.6% (n=104) were male. In
terms of educational background, the largest
proportion of participants were university graduates
or held an equivalent degree, making up 85.2%
(n=218) of the sample. Additionally, 11.7% (n=30)
had a master’s degree, whereas only a small
percentage, 3.1% (n=8), held a doctoral degree. When
considering participants' previous interactions with
individuals with special needs, 55.5% (n=142)
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reported having experience in this area, while 44.5%
(n=114) stated that they had no prior interaction.

Table 1. Sociodemographic characteristics of the study group (n=256).

Variables n %
Gender Female 152 59.40
Male 104 40.60
University graduate and equivalent 218 85.20
Graduation Status Master's degree 30 11.70
Doctorate 8 3.10
. . L . . Yes 142 55.50
Interaction with Individuals with Special Needs No 114 4450
Total 256 100.00

n: Count, %: Column percentage.

Furthermore, the age distribution of the participants
revealed an average age of 34.73 years, with a
standard deviation of 6.38 years, indicating a
relatively homogeneous age range within the sample
(Table 1). Examination of the scores achieved by the
physical education and sports teachers participating
in the study on the subscales of the Inclusion
Feelings, Attitudes, and Anxiety Scale revealed that

the highest mean score was obtained from the attitude
dimension (13.01+3.23), while the lowest mean score
was obtained from the feelings dimension
(10.50+2.91). The total score of physical education
and sports teachers on the Inclusion Feelings,
Attitudes, and Anxiety Scale was found to be above
the median value (35.28+6.70). (Table 2).

Table 2. Mean scores of the subscales of the inclusion feelings, attitudes, and anxiety scale.

Inclusion Feelings, Attitudes, and Anxiety Scale Sub-Dimensions Min. Max. X+S.D.

Feelings 5.00 20.00 10.50+2.91
Attitude 6.00 20.00 13.01+3.23
Anxiety 5.00 20.00 11.7743.04
Total 18.00 60.00 35.28+6.70

Min: Minimum, Max: Maximum, X: Mean, S.D.: Standard deviation.

Analyzing the scores obtained by physical education
and sports teachers on the subscales of the Inclusive
Teacher Competency Scale reveals that the highest
mean value was for collaboration competency
(29.4615.61), while the lowest mean value was for

classroom management competency (29.42+5.67).
The total score for physical education and sports
teachers on the Inclusive Teacher Competency Scale
was above the average (88.35+16.09). (Table 3).

Table 3. Mean scores of physical education and sports teachers on the subscales of the Inclusive Teacher

Competency Scale.

Inclusion Teacher Competency Scale Sub-Dimensions Min. Max. X+S.D

Teacher Competency 8.00 36.00 29.46x5.47
Collaboration Competency 10.00 36.00 29.4645.61
Classroom Management Competency 9.00 36.00 29.42+5.67
Total 29.00 108.00 88.35+16.09

Min: Minimum, Max: Maximum, X: Mean, S.D.: Standard deviation.



The table analyzes whether the inclusion feelings,
attitudes, anxiety, and inclusive teacher competency
scores of female and male teachers differed by
gender. No significant difference was found between
genders in terms of feelings (Xfemale=10.47;
Xmale=10.53) and attitude (Xfemale=12.93;
Xmale=13.13) scores (p>0.05). However, male
teacher candidates had significantly higher anxiety

scores (X=12.39) than females (X=11.31) (p=0.005).
No significant difference was found between female
and male candidates in terms of inclusive teacher
competency (Xfemale=88.43; Xmale=88.22,
p>0.05). This indicates that gender only created a
difference in anxiety levels and had no significant
effect on the other variables. (Table 4).

Table 4. T-test results of scale scores according to the gender variable.

Scales Gender N X S.D. t P
. Female 152 10.47 2.96
Feelings -0.166 0.869
Male 104 10.53 2.85
. Female 152 12.93 3.02
Attitude -0.486 0.628
Male 104 13.13 3.54
. Female 152 11.31 2.96
Anxiety -2.838 0.005
Male 104 12.39 3.04
. Female 152 88.43 17.30
Inclusion Teacher Competency 0.102 0.919
Male 104 88.22 14.31

p<0.05, X: Mean, S.D.: Standard deviation.

The table analyzes whether teachers' inclusion
feelings, attitudes, anxiety, and teacher competency
scores differ based on whether they had an
acquaintance/relative/student with special needs. In
terms of feelings, the mean for those who had an
acquaintance/relative/student with special needs was
(X=10.20), and for those who did not, it was
(X=10.86), with the p-value (p=0.690) indicating no
significant difference. Attitude scores similarly
showed no significant difference (X yes=13.00; X
no=13.03, p=0.931). Regarding anxiety scores,
teachers who had an acquaintance/relative/student
with special needs had a significantly lower mean
(X=11.40) than those who did not (X=12.23)
(p=0.029). In terms of inclusive teacher competency,
teachers with an acquaintance/relative/student with
special needs had a significantly higher mean score
(X=90.56) compared to those without (X=85.61)
(p=0.014). This suggests that having an
acquaintance/relative/student with special needs
reduces teachers' anxiety levels and positively affects

their perception of inclusion competency. (Table 5).
Table 6 analyzes whether teachers' feelings, attitudes,
anxiety, and inclusive teacher competency scores
differ based on their graduation status
(undergraduate, graduate, doctorate). No significant
differences were found based on graduation status for
feelings (F=0.522, p=0.594), attitude (F=0.172,
p=0.842), and anxiety (F=0.615, p=0.541). Similarly,
no significant difference was observed among
graduation statuses in terms of inclusive teacher
competency (F=0.427, p=0.653). These findings
indicate that graduation status has no significant
effect on these variables. (Table 6).

In Table 7, the relationship between Emotion,
Attitude, Anxiety, and Competence scales were
analyzed using the Pearson Correlation test.
Accordingly, a moderate, positive, and significant
relationship was found between Attitude and
Competence (r = 0.290, p<0.01). No significant
relationship was found between the Emotion and
Anxiety variables and Competence. (Table 7).

Table 5. T-test results of scale scores according to the presence of an acquaintance/relative/student with

special needs.

Having an
Scales Acquaintance/Relative/Student with N X SD t P
Special Needs
. Yes 142 10.20 291
Emotion No 114 10.86 287 -1.823 0.69
. Yes 142 13.00 3.26
Attitude No 114 13.03 390 -0.086 0.931
. Yes 142 11.40 3.14
Anxiety No 114 1293 286 -2.196 0.029
Inclusive Teacher  Yes 142 90.55 15.31
Competency No 114 85.61 16.67 2.466 0.014

p<0.05, X: Mean, S.D.: Standard deviation.



Table 6. One-way ANOVA results of mean scale scores according to graduation status.

Scales Graduation Status N X S.D. F p

Undergraduate 218 10.48 2.90

Emotion Graduate 30 10.33 3.05 0.522 0.594
Doctorate 8 11.50 2.56
Undergraduate 218 12.96 3.24

Attitude Graduate 30 13.33 3.36 0.172 0.842
Doctorate 8 13.12 2.64
Undergraduate 218 11.74 3.05

Anxiety Graduate 30 11.83 3.11 0.111 0.895
Doctorate 8 12.25 2.96

Inclusive Teacher Undergraduate 218 87.82 16.37

Competency Graduate 30 90.93 14.83 0.853 0.427
Doctorate 8 88.35 12.21

p<0.05, X: Mean, S.D.: Standard deviation

Table 7. Correlation between Emotion, Attitude,
Anxiety, and Competence.

Teacher Competency

. r -0.099
Emotion

p 0.114

. r *0.290**
Attitude

p <0.001

. r -0.118
IAnxiety

p 0.058

**p<0.01

The multiple linear regression analysis results in
Table 8 show that the regression model is statistically
significant (F=10.348; p<0.001). According to the
standardized regression coefficient (B), the relative
importance of the predictor variables on teacher
competence is Emotion, Attitude, and Anxiety,
respectively. Examination of the t-test results for the
regression coefficients of the independent variables
revealed that the Attitude variable ($=0.311; t=5.186;
p<0.001) has a significant and positive effect on
teacher competence, while the Anxiety variable (p=-
0.103; t=-1.264; p=0.207) and the Emotion variable
(B=-0.073; t=-0.891; p=0.374) do not have a
significant effect on teacher competence. These
variables explain 10% of the total variance in the
dependent variable (R2=0.110). (Table 8).

DISCUSSION

The findings of this study, which examined the levels
of emotion, attitude, anxiety, and competence of
physical education and sports teachers in inclusive
practices, were interpreted by comparing them with
similar studies in the literature.

The research findings indicate that teachers received
the lowest mean score on the emotion dimension and
the highest mean score on the attitude dimension of

the emotion, attitude, and anxiety scales. This
suggests that physical education and sports teachers
have a positive attitude towards inclusion practices
but may need support in the emotional dimension.
The high attitude score indicates that teachers exhibit
a positive stance on inclusive education (Orel, Zerey,
and Taret, 2004), while the low score on the emotion
dimension may indicate a need for more awareness
and training in this area (Keskinkili¢ and Yilmaz,
2023). This finding is consistent with the results of
studies in the literature that emphasize the impact of
teacher attitudes on inclusive practices (Metin, 2015;
Mindivanli Akdogan, Kogak, and Subasi, 2017; Sart
et al., 2004; Smith 2001).

Physical education and sports teachers received the
highest mean score on the collaboration competence
dimension and the lowest mean score on the
classroom management competence dimension of the
inclusion competence scale. The collaboration
dimension reveals teachers' ability to establish
effective dialogue and collaborate with students and
other partners in the inclusion process (Akay, 2011;
Foster and Cue, 2009). The high score on this
dimension may be due to teachers feeling competent
in situations requiring collaboration. On the other
hand, the low score on the classroom management
competence dimension may indicate that teachers
need more support in managing students with diverse
needs in the classroom. The literature emphasizes the
significant impact of classroom management skills in
the inclusive education process and the need to
develop these skills (Baskurt, 2024; Marzano,
Marzano, and Pickering, 2003; Soodak, 2003).
Analyses conducted based on the gender variable in
the study revealed no significant difference in
emotion and attitude scores, while male physical
education teachers scored higher on the anxiety sub-
dimension compared to female physical education
teachers. This situation may stem from male teachers'
lack of experience with inclusion or societal
expectations. When examining studies in the
literature, Bayar and Ustiin (2017) examined the
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emotional and attitudinal levels of 502 teachers
towards inclusion in terms of gender during the 2015-
2016 academic year and found no significant
difference, while they found a significant difference
between anxiety levels and the gender variable, but
this difference was in favor of female teachers.
Similarly, Akdemir et al. (2022) stated that female
teachers have higher anxiety levels than male teachers
based on the gender variable. However, there was no

Table 8. Regression Analysis Results of the Effect

PE Teachers’ Emotions and Competence

significant difference between genders in terms of
teacher competence in inclusive education. Similar
studies in the literature have shown no significant
difference between genders in terms of teacher
competence in inclusive education (Daglar, 2011;
Guleryiiz, 2014; Hofman & Kilimo, 2014; Sahbaz
and Kalay, 2010). This might be attributed to the
similar levels of education and experience of female
and male physical education teachers.

of Emotion, Attitude, and Anxiety on Teacher

Competence.
Variables B SE B t p
Constant 78.780 5.250 15.006 <0.001
Emotion -0.401 0.450 -0.073 -0.891 0.374
Attitude 1.549 0.299 0.311 5.186 <0.001
Anxiety -0.541 0.428 -0.103 -1.264 0.207
R=0.331 R2adj=0.099 F=10.348 p=<0.001

B: Unstandardized Coefficients Beta, SE: Standard Error, g: Standardized Beta, F: ANOVA, R2: R Square.

Upon examining the status of physical education and
sports teachers who have a relative, close friend, or
student with special needs, no significant difference
was found in terms of emotion and attitude scores, but
anxiety scores were found to be lower in this group.
Furthermore, these teachers also had higher inclusion
competency scores. The reason for the lower anxiety
scores might be that these teachers have more
opportunities for confidence and experience in
interacting with individuals with special needs (Pullu
etal., 2024). In addition, it is likely that teachers with
inclusion experience approach the process with
inclusion students more positively and demonstrate
better competence in this practice (Onder, 2007).
Literature reviews also emphasize that teachers who
have a relative, close friend, or student with special
needs have lower anxiety levels and higher
competency levels regarding inclusion education
(Camadan, 2012; Daglar, 2011; Dolapgi, 2013; Sar1
and Bozgeyikli, 2002).

In the analyses conducted according to the graduation
status variable, no significant difference was found in
emotion, attitude, anxiety, and competency levels.
This suggests that graduation status does not have a
significant effect on teachers' perceptions of inclusion
practices. Similarly, Toy (2015) found no significant
difference in teachers' inclusion competencies in
terms of educational status. However, Sali-Bilgic
(2011), in her research with psychological
counselors, found that primary school psychological

counselors who graduated from faculty had
significantly  higher self-efficacy beliefs in
psychological  counseling than those  with

postgraduate education. These differences may stem
from variations in factors (teachers' personal
experiences, professional attitudes, practical skills,
etc.) influencing the relationship between teachers'
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graduation status and their inclusion education
competencies.

The research findings indicated a positive, moderate,
and significant relationship between attitude and
competency, but no significant relationship between
emotion and anxiety variables and competency. A
review of the literature revealed that Emam and
Mohamed (2011), in their study examining the
relationship between teachers' competencies and their
attitudes towards inclusion education, found a
significant relationship between competency and
attitudes towards inclusion education. Similarly,
Girgin (2019) found a significant relationship
between teachers' perceived competency and their
attitudes towards inclusion education. Consistent
with the literature, the findings indicate that teachers'
attitudes and competencies play a significant role in
the development of their inclusion practices.
Another finding from the research revealed that the
attitude variable plays a decisive role in teacher
competency and explains 11% of the variance in
competency levels. However, the relationship
between teacher competency and anxiety and
emotion variables was not found to be significant.
These results suggest that attitude is an important
factor in increasing teacher competency. Findings
supporting the study were found when the literature
was reviewed (Akiiziim and Akbulut, 2021; Ozokgu,
2018; Sagm and Karadas, 2023; Sahan, 2019). In this
regard, the study's crimes indicate that developing
positive attitudes towards inclusion education among
teachers can strengthen their perception of
competence and enable them to implement more
effective educational practices.

CONCLUSION

In conclusion, this study examined the attitudes,
emotions, anxieties, and competency levels of
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physical education and sports teachers towards
inclusion education and revealed the relationship
between these variables. The findings indicate that
teachers have high attitudes towards inclusion
practices, and this attitude plays a decisive role on
competency. However, it was found that emotion and
anxiety variables did not show a significant
relationship with competency. Teachers’
collaborative competency was found to be high, while
classroom management competency was lower,
indicating that they need support, especially in
classroom management, in inclusion practices. While
factors such as gender and having a relative, close
friend, or student with special needs influenced
teachers' anxiety levels, graduation status did not
have a significant effect on these variables. In this
context, strengthening teachers’ positive attitudes and
developing their classroom management skills can
contribute to more effective outcomes in inclusion
education. Future research could investigate
intervention programs focused on developing special
education and classroom management skills to
enhance teachers' competencies in inclusive
education. In addition, more in-depth studies on the
psychological and socio-cultural factors affecting
teachers' anxiety levels could contribute to the
development of more effective approaches in
inclusion education.
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