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Bu arastirma, ilkokullarda goérev yapan okul yoneticilerinin okullarda yasanan akran zorbaligi
vakalarina iliskin goriislerini ortaya koyan genel tarama modelinde bir calismadir. Arastirmanin
orneklemini Gaziantep'in Sahinbey ilgesindeki devlet ilkokullarinda gorev yapan 212 okul yo6neticisi
olusturmaktadir. Amaglh 6rnekleme yontemi kullanilmis ve veriler arastirmacilar tarafindan gelistirilen
bir anket araciligiyla toplanmistir. Yanitlarin frekans ve yiizde degerleri analiz edilmistir. Calisma,
yoneticilerin akran zorbaligin1 en yaygin olarak satasma ve hakaret olarak tanimladigini ve aile igi
sorunlarin ana neden olarak gosterildigini ortaya koymustur. Fiziksel zorbalik en yaygin tiir olarak
belirlenmistir. Yoneticiler, zorbaliga maruz kalan oOgrencilerin o6zgilivenlerinin diisik oldugunu,
zorbalarin ise gli¢ gosterisi yapmak i¢in bu davranislar: sergilediklerini belirtmistir. Bire bir goriismeler,
yoneticiler tarafindan zorbalig1 ele almak i¢in kullanilan en yaygin yontemdi. Calisma ayrica 68renci ve
veli direncini zorbalikla miicadelede 6nemli engeller olarak tamimlamistir. Yoneticiler, 6grenciler,
Ogretmenler ve aileler arasinda isbirliginin 6nemini vurgulamis ve uzman destegine duyulan ihtiyaci
kabul etmislerdir. Okullara bu tiir bir destegin saglanmasi, zorbaligin azaltilmasi i¢in ¢ok 6nemlidir.

Anahtar Kelimeler: Zorbalik, Akran zorbaligi, ilkokul, Okul yOneticisi

Abstract

This research is a survey-based study exploring the views of school administrators in primary schools
on peer bullying. The sample includes 212 school administrators from public primary schools in the
Sahinbey district of Gaziantep. The purposive sampling method was used, and data was collected
through a questionnaire developed by the researchers. Frequency and percentage values of the
responses were analyzed. The study found that administrators most commonly defined peer bullying as
teasing and insulting, with domestic problems cited as the main cause. Physical bullying was identified
as the most prevalent type. Administrators noted that bullied students had low self-confidence, while
bullies exhibited these behaviors to assert power. One-on-one interviews were the most common
method used by administrators to address bullying. The study also identified student and parent
resistance as major obstacles in combating bullying. Administrators emphasized the importance of
cooperation among students, teachers, and families and recognized the need for expert support.
Providing such support to schools is crucial to reducing bullying.
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GIRIS

Akran saldirganligl ve zorbalik kiiresel bir halk saghgi krizi olmaya devam ediyor. Zorbaligin
yayginlig1 diinya capinda, genclerin neredeyse ligcte biri akranlari tarafindan zorbaliga maruz
kalmaktadir (Krause ve Smith, 2022; UNICEF, 2019). Ayn1 zamanda akran zorbalifi, egitim
kurumlarinda sik¢a Karsilasilan ve sonuglar1 ciddi boyutlara ulasabilen bir sorundur.
Ogrencilerin veya 6grenci gruplarinin, bagka bir 6grenciye ya da gruba kars: tekrar eden ve aci
cektirmek, fiziksel veya psikolojik baski kurmak amaciyla yaptig1 kasith olarak zarar verici
davranislarda bulunmasi olarak tanimlanabilir (Olweus, 1993; Borgen ve ark. 2021; A¢ikgoz,
2017). Gli¢ dengesizligi ile kendini gosteren akran zorbaligl vakalarina karsi gerekli tedbir ve
onlemlerin alinmamasi halinde magdurlar iizerinde derin etkiler birakabilir (Ayas ve Piskin,
2011). Egitim kurumlarinda goriilen davranis problemlerinin zorbalik sayilabilmesi igin;
vakadan vakaya farklilik géstermekle birlikte en az bir ay ve haftada bir kez olmakla birlikte,

glic dengesizligi esasina dayali eylemler veya manipiilatif davranislarin goriilmesi
gerekmektedir (Roland ve Munthe, 1989; Olweus, 2013; Yaman, 2011).

Zorbalik davranislari uygulanma tiiriine gore dogrudan ve dolayl zorbalik olmak iizere iki
grupta incelenebilir. Dogrudan zorbalik davranislarinda magdur ve zorba profil arasinda
dogrudan etkilesim bulunurken dolayl zorbalik davranislarinda ti¢linciil faktdrler araciligiyla
saldirganlik kendini gosterir (Gladden vd., 2014; Rivers ve Smith, 1994; Bjorkqvist vd., 1992).
Zorbalik davranislar; fiziksel, sozel, duygusal ve bilim ve teknolojideki ilerlemelerle birlikte
davranis problemlerinde de kendini gdsteren siber zorbalik olarak gruplara ayrilabilir (Griffin
ve Alan, 2004; Willard, 2005).

Akran zorbaligi, zorbaliga maruz kalan o6grenciler lizerinde diisiikk 0zgiiven, depresyon,
anksiyete ve hatta intihar diislincelerine kadar varan ciddi psikolojik etkilere neden olabilir.
Zorbaliga maruz kalan o6grenciler, olumsuz deneyimlerinin ardindan kendilerini degersiz,
yetersiz ve yalniz hissedebilirler (Espelage ve Swearer, 2004). Zorbalik vakalarinin ardindan,
magdurlarin glinliik yasamlari, akademik performanslari olumsuz etkilenmekle birlikte
okuldan kaginma, sosyal izolasyon gibi uzun vadeli travmalarin gelismesine yol agabilir (Rigby,
2003). Dogan ve Keles (2023), zorbaligin nedenleri, sonuclar1 ve ¢6ziim onerileri baglaminda
akran zorbaligini ele almis ve zorba ve magdur 6grencilerin profillerini incelemistir. Arastirma,
zorba 6grencilerin genellikle diisiik empati seviyelerine sahip olduklarini ve gii¢ kullanarak
sosyal statililerini artirmaya calistiklarini ortaya koymustur. Magdur 68renciler ise genellikle
diisiik 6zglivene sahip, sosyal olarak izole ve savunmasiz bireyler olarak tanimlanmaistir.

Akran zorbaligi, 6grencilerin ruh sagligl ve akademik basarilar lizerinde olumsuz etkiler
yaratan onemli bir sorundur. Kiling (2023) 2010-2020 yillar1 arasindaki akran zorbalig
calismalarinin sistematik analizini yapmistir. Arastirma sonuglarina gore, akran zorbaligl
egitim kademelerinin hepsinde yaygin olarak goriilmekle birlikte mevcut ¢o6ziimlerin yetersiz
kaldigin1 gozler oniine sermektedir. Talu ve Giimiis'lin (2022) ergenler arasinda akran
zorbaligini inceledigi meta-analiz ¢alismasi ile 6grencilerin bir egitim-6gretim déneminde
ortalama iki kez akran zorbalifina maruz kaldifini ortaya koymaktadir. ilgili calismalarin
bulgulari, akran zorbalig1 vakalarinin iilkemizde yaygin ve siireklilik arz eden bir problem
oldugunu gostermektedir. Benzer ¢alismalar yurt disinda da yapilmistir. Kljakovic ve Hunt
(2016) yaptiklar1 meta-analiz calismasi ise ABD, Kore, Cin, Finlandiya ve Hollanda gibi
tilkelerde, akran zorbalig1 vakalarinin okullarda sosyal ve davranissal sorunlara neden oldugu
sonucunu ¢ikarmistir. Moore ve arkadaslar1 (2017) yaptiklar1 meta-analiz calismasi ile akran
zorbaliginin zihinsel iyi olus ile iliskili ve 6grenciler baglaminda 6zen gosterilmesi gereken bir
sorun oldugunu belirtilmislerdir. Walters (2020) calismasinda benzer sonuglara ulasmis ve
akran zorbaliginin bircok riskli davranisla iliskili oldugunu vurgulamistir. Meta-analiz
calismalariyla da elde edilen kapsamli bulgular, akran zorbaliginin sadece Tiirkiye'de degil,
uluslararasi diizeyde de hem bireysel hem toplumsal diizeyde ¢oziilmesi gereken bir sorun
oldugunu gostermektedir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar1 Dergisi
Journal of Interdisciplinary Educational Research 2025; 9(20);17-30 18



Bozbayindir, F, Uncii, M. ve Coskun, i / ilkokul Yéneticilerinin Perspektifinden Akran Zorbalig:: Nedir, Kim, Neden,
Sonugclari ve Onleme Stratejileri

Tirkiye’de akran zorbalig1 vakalari, 6grencilerin sosyal ve duygusal gelisimlerini olumsuz
yonde etkilemektedir. Ogrenciler tizerindeki olumsuz etkileri azaltmak amaciyla Milli Egitim
Bakanligi, 2022-2023 egitim 6gretim yilindan itibaren tiim egitim kademelerinde “akran
zorbaligl” “siber zorbalik” ve “psikolojik saglamlik” gibi konular1 kapsayan farkindalik ve
egitim programlarini uygulamaya koymustur (Milli Egitim Bakanligi, 2023). Tiirkiye'de yapilan
ilkokullar baglamindaki akran zorbaligi arastirmalari incelendiginde, zorbalik vakalarinin
yaygin oldugu goriilmektedir. Akran zorbaligi konusunda 06grenci, 6gretmen, psikolojik
danisma ve rehberlik hizmetleri alanlarinda ilkokul seviyesinde arastirmalar yapilmis
paydaslarin goriisleri alinarak hem nitel hem de nicel verilere dayanan calismalar ortaya
konulmustur. Akpinar ve Akpinar (2022), ilkégretim okullarinda 6gretmenlerin akran
zorbaligina dair gorislerini incelemis ve 6gretmenlerin bu konuda farkindalik diizeylerinin
ylksek oldugunu ortaya koymustur. Barik ve Yurtal (2023), sinif 6gretmenlerinin akran
zorbalig ile basa ¢ikma stratejilerini ve karsilastiklari zorluklart arastirmislardir. Calismanin
bulgulari, ilkokul seviyesinde Ogretmenlerin zorbalikla miicadelede yeterli destegi
alamadiklarini ve bu konuda daha fazla egitime ihtiyag duyduklarini gostermektedir.
Ogretmenlerin zorbalif1 tespit etme ve miidahale etme konusundaki yetkinliklerinin
artirilmas1 gerektigi belirtilmistir. Karatastan ve Akcan (2023a), smif 6gretmenlerinin
perspektifinden gécmen ve miilteci cocuklarin akran zorbaligina maruz kalma durumlarini
incelemistir. Calisma, go¢cmen ve miilteci ¢ocuklarin, dil ve kiltiir farkhliklar1 nedeniyle
zorbaliga daha fazla maruz kaldiklarini ve bu durumun onlarin uyum siireglerini olumsuz
etkiledigini gostermektedir. Bayar ve Balci (2023), okul rehber o6gretmenlerinin bakis
acisindan akran zorbaligini ve ¢6zim yollarini ele almistir. Rehber 6gretmenler, zorbalik
olaylarin1 tespit etme ve 0Ogrencilere psikolojik destek saglama konusunda o©nemli
sorumluluklar tstlenmektedirler. Bu calisma, rehber 6gretmenlerin daha etkin olabilmeleri
icin gerekli kaynak ve egitimlerin saglanmasi gerektigini vurgulamaktadir. Akran zorbalig ile
ilgili literatiir ulusal ve uluslararasi 6lcekte incelendiginde egitim stirecinin tiim baglamlar
acisindan akran zorbalig1 konusunun 6nem arz eden bir konu oldugu goriilmektedir.

Akran zorbaligl, giiniimiizde egitim sistemlerinin karsilastif1 6ncelikli sorunlardan biridir ve
¢ocuklarin ruh saghg, sosyal gelisimi ve akademik basarilar1 tizerinde ciddi etkiler
yaratmaktadir (Olweus, 2013). Okul ortaminda karsilasilan zorbalik vakalari, 6grencilerin
ozgiivenini zedeleyerek okul basarisini diistirmekte, okul devamsizligina ve sosyal izolasyona
yol agcmaktadir (Rigby, 2003). Bu nedenle, zorbalikla miicadele siirecinde yalnizca 6gretmen ve
okul yoneticilerinin degil; ayni zamanda veliler, rehberlik uzmanlarnn ve toplumun diger
paydaslarinin da katkis1 gerekmektedir (Swearer ve Espelage, 2004). Yonetici goriislerinin
incelenmesi akran zorbalig1 vakalari ile miicadelede kritik bir rol oynamakta, mevcut durumu
betimlemekte ve okul ortaminda glvenli bir egitim iklimi olusturulmasina katkida
bulunmaktadir (Smith, 2011). Egitimciler zorbaligin 6grencilerin hayatlar: tizerindeki etkisini
hem sinifta hem de sinif disinda ciddi sekilde degerlendirmeli ve sorunu reaktif olarak degil
proaktif olarak ele almak icin sistematik olarak bilingli bir ¢aba gostermelidir (Waters ve
Mashburn, 2017). Bundan dolay1 bu arastirmada 6zellikle ilkokul diizeyinde uygulanabilecek
uygulamalarin gelistirilmesine rehberlik edecek veriler sunarak, akran zorbalig1 vakalar ile
miicadele konusunda literatiire katki saglamak amaglamaktadir. Bu arastirmanin sonuglari,
okul yoneticilerinin akran zorbaligi ile miicadele stratejilerinin giiclendirilmesine katki
saglayarak, 6grencilerin giivenligini ve refahim arttirabilecek uygulamalara mevcut durumu
gozler Oniine sererek kaynaklik edecektir. Bu c¢alisma sayesinde egitim yoneticileri,
ogretmenler ve veliler arasinda ortak bir bilin¢ olusturulmasi hedeflenmektedir. Elde edilecek
bulgular, akran zorbaligiyla miicadelede daha genis capta bir is birligi ve destek agi
kurulmasina olanak taniyacaktir. Arastirmanin sonuglar1 hem teorik bilgiye katkida bulunmasi
hem de pratige doniik politikalar gelistirilmesine rehberlik etmesi acisindan 6nemlidir. Bu
baglamda arastirmada asagidaki sorulara yanit aranmistir;

1. Okul yoneticileri akran zorbaligini nasil tanimlamaktadirlar?
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2. Okul yoneticilerine gore okulda yasanan akran zorbaliginin nedenleri nelerdir?

3. Okul yoneticilerine gore okulda akran zorbaligiyla ilgili en sik karsilasilan davranis
tiirleri nelerdir?

4. Okul yoneticilerine gore akran zorbalifina maruz kalan 6grencilerin o6zellikleri
nelerdir?

Okul yoneticilerine gore akran zorbalig1 yapan dgrencilerin 6zellikleri nelerdir?
6. Okul yoneticileri akran zorbalig1 vakalarina nasil miidahale etmektedirler?

Okul yoneticilerinin akran zorbaligi ile miicadelede hangi zorluklarla
karsilasmaktadirlar?

Okul yoneticilerinin akran zorbaligini 6nlemede izledikleri stratejiler nelerdir?

Okul yoneticilerine gore akran zorbaligl ile miicadelede daha etkili olabilmek icin
ihtiyac hissedilen destek alanlar1 nelerdir?

YONTEM
Arastirmanin Modeli

Bu arastirma, Milll Egitim Bakanlifina baglh resmi ilkokullarda gorev yapan okul
yoneticilerinin okullarda yasanan akran zorbalig1 vakalarina iliskin goriisleri dogrultusunda
mevcut durumu betimlemek amaciyla yiiriitillen nicel ydonteme dayali tarama modeline gore
diizenlenmis bir ¢alismadir. Tarama arastirmalari, belirli bir evrenden 6rneklem secilerek
mevcut durumun betimlenmesini amaglayan arastirma desenleridir. Bu tiir arastirmalar, genis
katilimcl gruplarindan veri toplayarak belirli bir olgunun yayginligini, dagilimimi veya
iligkilerini incelemeyi hedefler. Biiyiikoztiirk (2019) tarama modellerinin, arastirilan olay veya
olgunun var olan durumunu oldugu gibi betimlemeyi amacladigini belirtmektedir. Bu ¢alisma,
arastirmacilar tarafinda gelistirilen anket ile akran zorbaliginin nedenleri, sonuglar1 ve
onlemeye yonelik yapilmasi gerekenleri betimledigi icin tarama ¢alismasidir.

Arastirmanin Evreni ve Orneklemi

Arastirma evrenini Gaziantep ili Sahinbey ilcesinde Milll Egitim Bakanlhgina bagh resmi
ilkokullarda gorev yapan okul yoneticileri olusturmaktadir. Orneklemin seciminde amach
ornekleme yontemlerinden maksimum ¢esitlilik 6rnekleme yontemi kullanmilmistir.
Maksimumum ¢esitlilik 6rneklemesinde ¢alismaya katilacak bireylerin cesitliligini maksimum
derecede yansitmak ve bu sayede problemin farkli boyutlarini ortaya koymak
amagclanmaktadir (Yildirnm ve Simsek, 2013). Bu c¢alismada g¢alisma grubu olustururken
katilimcilarin cinsiyet, yas, mesleki kidem, tinvan ve yoneticilikteki gorev stiresi cesitliligi
dikkate alinmistir. Katilimcilara ait demografik bilgiler Tablo 1'de sunulmustur.
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Tablo 1. Katilimcilara Ait Demografik Bilgiler

F %
Cinsiyet Kadin 81 38,2
Erkek 131 61,8
Egitim Durumu Lisans 118 55,7
Yiiksek Lisans 91 429
Doktora 3 1,4
Unvan Okul Midiiri 44 20,8
Midiir Bagyardimcisi 4 1,9
Midiir Yardimecisi 164 77,4
Yas 25 ve alt1 2 0,9
26-35 45 21,2
36-45 95 44,8
46-55 61 28,8
56 ve usti 9 4,2
Mesleki Kidem 0-5yas 9 4,2
6-10 y1l 29 13,7
11-15y1l 36 17
16-20 y1l 58 27,4
21 y1l ve lizeri 80 37,7
Egitim Yoneticiligi Gorev Siiresi 0-5 y1l 104 49,1
6-10 y1l 45 21,2
11-15y1l 32 15,1
16 y1l ve lizeri 31 14,6
Gorev Yapilan Okulun Ogrenci Sayisi 100-601 28 13,2
601-1201 59 27,8
1201-1801 62 29,2
1801 ve tlizeri 63 29,7
Toplam 212 100

Tablo 1’e gore calismaya katilan okul yoneticilerinin 81'i (%38,2) kadin, 131'i (%61,8)
erkektir. Yoneticilerin 118’1 (%55,7) lisans mezunu, 91'i (%42,9) yiiksek lisans mezunu, 3’i
(%1,4) doktora mezunudur. Gorev tirlerine gore 164t (%77,4) midir yardimcihigl, 44’
(%20,8) mudirlik, 4t (%1,9) midur basyardimcilil gorevlerini yerine getirmektedir. Yas
dagilimina gore, 25 yas ve alt1 2 (%0,9), 26-35 yas araliginda 45 (%21,2), 36-45 yas araliginda
95 (%44,8), 46-55 yas araliginda 61 (%28,8), 56 yas ve tlizeri 9 (%4,2) yonetici ¢alismaya
katilmistir. Mesleki kidemlerine gore yoneticilerin 9'u (%4,2) 0-5 yillik kideme, 29’u (%13,7)
6-10 yillik kideme, 36’s1 (%17) 11-15 yillik kideme, 58'i (%27,4) 16-20 yillik kideme, 80’i
(%37,7) 21 yil ve uizeri kideme sahiptir. Egitim yoneticiligi gorev siirelerine gore katiimcilarin
104’4 (%49,1) 0-5 y1l, 45’i (%21,2) 6-10 y1l, 32’si (%15,1) 11-15 y1l, 31'i (%14,6) 16 yil ve
lizeri gorev yapmistir. Gorev yaptiklari okulun 6grenci sayilarina gore yoneticilerin 28’i
(%13,2) 100-601 6grenci, 59'u (%27,8) 601-1201 6g8renci, 62’si (%29,2) 1201-1801 dgrenci,
63’1 (%29,7) 1801 ve lizeri 6grenciye sahip okullarda ¢alismaktadir.

Veri Toplama Araci

Ilkokul yoéneticilerinin okullarda yasanan akran zorbaligina iliskin goriislerine ulasabilmek icin
arastirmacilarin bu ¢calismada gelistirdigi “Ilkokul Yoneticilerinin Akran Zorbahgina Yonelik
Goruslerini Belirleme Anketi” kullanilmistir. Arastirmacilar tarafindan gelistirilen ilgili anket
iki bolimden olusmaktadir. Anketin birinci boliimiinde “Demografik Bilgiler Formu” yer
almaktadir. Bu formda; cinsiyet egitim durumu, tinvan, yas, mesleki kidem, egitim yoneticiligi
gorev siiresi, gérev yapilan okulun égrenci sayisina iliskin sorular yer almaktadir. Ikinci
boliimde ilkokul yoneticilerinin akran zorbaligina iliskin gorislerini belirlemek amaciyla
coktan secmeli 9 maddeden olusan “ilkokul Yoneticilerinin Akran Zorbaligina Yonelik
Gorislerini Belirleme Anketi” yer almaktadir. Anket gelistirme siirecinde ilgili konu ile ilgili
alan yazin taramasi yapilmistir.

Anket Gelistirme Siireci

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar1 Dergisi 21
Journal of Interdisciplinary Educational Research 2025;9(20);17-30



Disiplinlerarasi Egitim Arastirmalar1 Dergisi

Alan yazin taramasiyla, okul yoneticilerinin goriislerinin tespit edilmesi icin yapilan diger
arastirmalar (Dursun vd., 2024; Pektas vd., 2023; Aksoy, 2019; Baloglu vd., 2023; Dogan ve
Keles, 2023; Bayar ve Balci, 2023; Akpinar ve Akpinar, 2022; Bakir ve Elma, 2023; Barik ve
Yurtal, 2023; Muslu, 2023; Sulak ve Altuntas, 2022; Semercioglu vd., 2023; Sezgin, 2018;
Karatastan ve Akcan, 2023b) incelenmistir. Literatiirdeki ilgili calismalarin incelenmesinin
ardindan 15 maddelik madde havuzu olusturulmustur.

Anket icin gecerlik ve giivenirlik ¢calismast

Ilkokul yéneticilerinin akran zorbaligina dair gériislerini betimlemek amaciyla gelistirilen 15
maddenin kapsam ve goriiniis gecerliligini incelemek icin 5 uzmanin gorislerine sunulmustur
ve maddeler amaca uygunlugu acisindan degerlendirilmistir. Uzmanlardan alinan goriisler
dogrultusunda anket arastirmacilar tarafindan yeniden diizenlenerek 9 maddeye indirgenmis
ve pilot uygulama formu olusturulmustur. Hazirlanan pilot uygulama formu maddelerin
anlasilabilir ve uygulanabilirligini degerlendirmek icin Gaziantep ili Sahinbey il¢cesinde gorev
yapan 4 egitim kurumu y6neticisine uygulanmis ve ankete son sekli verilmistir.

Verilerin Toplanmasi ve Analizi

Ilkokul yéneticilerinin akran zorbaligina iliskin goériislerini betimlemek amaciyla gelistirilen 9
maddelik anket katilimcilara ¢evrimici ortamda ulastirilmis ve goniilliilik esasina dayanarak
veriler toplanmistir. Katilimcilardan veriler ¢evrimici ortamda toplandigi icin kayip deger ve ug
deger verilerine rastlanmamistir. Istatistiksel analiz siirecinde verilerin frekans ve yiizde
degerleri, demografik bilgiler ve anketin her bir maddesi baglaminda incelenerek
raporlastirilmistir.

BULGULAR

Milli Egitim Bakanligina bagli resmi ilkokullarda gorev yapan okul yoneticilerinin, akran
zorbaligina iliskin goriislerini incelemeye yonelik olarak yapilan bu arastirmanin bulgularina;
aragtirmacilar tarafindan gelistirilmis “Ilkokul Yoneticilerinin Akran Zorbaligina Yénelik
Goruslerini Belirleme Anketi” kullanilarak ulasilmistir. Arastirmanin bulgular1 sunulurken
arastirmanin alt problemlerinin ve anket sorularinin sirasi izlenmistir.

Arastirmanin birinci alt probleminde “Akran zorbaligini nasil tanimlarsiniz?” sorusu
katilimcilara yoneltilmistir. Bu alt probleme iliskin bulgular Tablo 2’de verilmistir.

Tablo 1. Akran zorbaliginin tanimlanmasina iligkin bulgular

Maddeler %
Vurma, itme gibi fiziksel saldirilar 28,71
Alay etme, hakaret etme, kiiglimseme gibi s6zlii saldirilar 29,04
Dislama, dedikodu yapma, arkadas gruplarindan dislama gibi sosyal dislanma davranislari 24,75
internet tizerinden, sosyal medya veya mesajlasma uygulamalar araciligiyla yapilan zorbalik 17,49
Toplam 100

Tablo 1 incelendiginde okul yoneticilerinin: %28,71’i akran zorbaligini “Vurma, itme gibi
fiziksel saldirilar.” seklinde tamimlamistir. %29,04’t akran zorbaligin1 “Alay etme, hakaret
etme, kiigimseme gibi sozlii saldirilar.” seklinde tanimlarken %Z24,75’i akran zorbaligini
“Dislama, dedikodu yapma, arkadas gruplarindan dislama gibi sosyal dislanma davranislari
seklinde tammlamustir. flkokul yéneticilerinin %17,49’u akran zorbaligim * internet iizerinden,
sosyal medya veya mesajlasma uygulamalart aracilifiyla yapilan zorbalik” seklinde
tanimlamistir. Birinci bulgunun istatistiksel degerleri incelendiginde arastirmaya katilan okul
yoneticileri akran zorbaligini en ¢ok “Alay etme, hakaret etme, kiiclimseme gibi sozli
saldirilar.” seklinde tanimlamistir.
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Arastirmanin ikinci alt probleminde “Okulunuzda akran zorbalifinin nedenleri nelerdir?”
sorusu katilimcilara yoneltilmistir. Bu alt probleme iliskin bulgular Tablo 3’te verilmistir.

Tablo 3. Akran zorbaliginin nedenlerine iliskin bulgular

Maddeler %
Aile i¢i sorunlar 26,73
Sosyo-ekonomik faktorler 2291
Medya etkisi 19,44
Akademik basarisizlik 10,59
Teknoloji ve sosyal medya kullanimi 20,31
Toplam 100

Tablo 3 incelendiginde okul yoneticilerinin: %26,73’lik kism1 akran zorbaliginin en yaygin
nedenlerini “Aile ici sorunlar” olarak diistinmektedir. Okul yoneticilerinin %22,91'i akran
zorbaliginin nedenlerinin “Sosyo-ekonomik faktorler” oldugunu belirtirken %19,44’i
zorbaligin nedenleri olarak “Medya etkisi” oldugunu belirtmistir. Ilkokul yéneticilerinin
%710,59’u zorbaligin nedenlerinin “Akademik basarisizlik” oldugunu belirtmistir. %20,31’i ise
zorbaligin nedenlerinin “ Teknoloji ve sosyal medya kullanimi” oldugunu belirtmistir. Tablo 3
incelendiginde arastirmaya katilan okul yoneticilerine gore akran zorbaliginin en yaygin
nedeni “Aile i¢i sorunlar” olarak goriilmektedir.

Arastirmanin tii¢iincii alt probleminde “Okulunuzda akran zorbaligiyla ilgili en sik karsilasilan
davranis tiirleri nelerdir? sorusu katilimcilara yoneltilmistir. Bu alt probleme iliskin bulgular
Tablo 4’te verilmistir.

Tablo 4. Akran zorbaligiyla ilgili en sik karsilasilan davranis tiirlerine iliskin bulgular

Maddeler %

Fiziksel zorbalik 36,31
Sozel zorbalik 28,70
Siber zorbalik 3,42
Dislama 18,44
Magdurun egyalarin zarar gérmesi 13,11
Toplam 100

Tablo 4 incelendiginde okul yoéneticilerinin: %36,31'i okullarinda “Fiziksel zorbalik”
davraniglarimin yaygin olarak goriildiigiinii belirtmislerdir. ilkokul yoneticilerinin %28,70’i
okullarinda “Sézel zorbalik” davranislarinin yaygin olarak gorildigiinii belirtirken %3,42’si
okullarinda “Siber zorbalik” davraniglarinin yaygin olarak gériildiigiinii belirtmislerdir. ilkokul
yoneticilerinin %18,44’i okullarinda “Dislama” davranislarinin yaygin olarak goriildigini
%13,11'i ise okullarinda “Magdurun egyalarin zarar gérmesi” davranislarinin yaygin olarak
goriildigiini belirtmislerdir. Tablo 4 incelendiginde “Fiziksel zorbalik” arastirmaya katilan
okul yoneticilerinin okullarinda en sik karsilastigi akran zorbalig1 davranisidir. Arastirmanin
dordiinci alt probleminde “Akran zorbaligina maruz kalan 6grencilerin 6zellikleri nelerdir?”
sorusu katilimcilara yoneltilmistir. Bu alt probleme iliskin bulgular Tablo 5’te verilmistir.

Tablo 5. Akran zorbaligina maruz kalan 6grencilerin 6zelliklerine iliskin bulgular

Maddeler %
Fiziksel zayiflik 32,46
Diisiik 6zgliven 37,90
Akademik basarisizlik 16,33
Farkl etnik koken 13,28
Toplam 100
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Tablo 5 incelendiginde ilkokul yoneticilerinin: %32,46’s1 akran zorbaligina maruz kalan
ogrencilerin 6zelliklerinin “Fiziksel zayiflik” oldugunu belirtmistir. Okul yoneticilerinin
%37,90’1 akran zorbaliina maruz kalan O6grencilerin “Diisiik 6zglivene” sahip oldugunu
belirtmistir. Akran zorbaligina maruz kalanlarin “Akademik basarisizlik” 6zelligine de sahip
oldugunu bildiren yoneticilerin orani ise %16,33’diir. Yoneticilerin %13,28’i akran zorbaligina
maruz kalan 6grencilerin 6zelliklerinde “Farkli etnik koken” oldugunu belirtmistir. Tablo 5
incelendiginde yoneticiler diisiik 6zgiivenin akran zorbaligina maruz kalan 6grencilerin en
fazla sahip oldugu 6zellik olarak nitelendirmistir. Arastirmanin besinci alt probleminde “Akran
zorbaligl yapan o6grencilerin 6zellikleri nelerdir?” sorusu katiimcilara yoneltilmistir. Bu alt
probleme iliskin bulgular Tablo 6’da verilmistir.

Tablo 6. Akran zorbalig1 yapan 6grencilerin 6zelliklerine iliskin bulgular

Maddeler %

Gli¢ gosterisi yapma arzusu 28,68
Diisiik empati seviyesi 18,03
Dikkat cekme istegi 27,04
Akademik basarisizlik 17,54
Farkl etnik koken 8,52
Aile i¢i siddete maruz kalma 0,16
Toplam 100

Tablo 6 incelendiginde yoneticilerin akran zorbaligi yapan 6grencilerin %,28,68'si “Gli¢
gosterisi yapma arzusu”, %18,03't “diisiik empati seviyesi”, %27,04 “Dikkat cekme istegi”,
%17,54’t “Akademik basarisizlik”, %,8,52’si “Farkli etnik kdken” ve 0,16’s1 “Aile ici siddete
maruz kalma” 0Ozelliklere sahip oldugunu belirtmistir. Tablo 6 incelendiginde ilkokul
yoneticileri gli¢ gosterisi yapma arzusunun akran zorbalig1 yapan 6grencilerin en fazla sahip
oldugu ozellik olarak belirtmistir. Arastirmanin altinci alt probleminde “Akran zorbaligl
vakalarina nasil miidahale ediyorsunuz?” sorusu katilimcilara yoneltilmistir. Bu alt probleme
iliskin bulgular Tablo 7’de verilmistir.

Tablo 7. Akran zorbaligina yonelik yapilan miidahalelere iliskin bulgular

Maddeler %

Olayin arastirilmasi 14,59
Taraflarla birebir gériisme 26,42
Aileleri bilgilendirme ve destek sunma 23,06
Disiplin cezalar1 uygulama 4,08
Psikolojik destek ve rehberlik saglama 20,28
Siirekli izleme ve degerlendirme 11,24
Toplam 100

Tablo 7 incelendiginde yoneticilerin akran zorbaligina yonelik %14,59’u “Olayin arastirilmasi”,
%26,42’si “Taraflarla birebir goriisme”, %23,06’s1 “Aileleri bilgilendirme ve destek sunma”,
%4,08’i “ Disiplin cezalar1 uygulama”, % 20,581 “Psikolojik destek ve rehberlik saglama” ve %
11,24’ “Strekli izleme ve degerlendirme” miidahalede bulundugunu belirtmistir. Tablo 7
incelendiginde yoneticilerin akran zorbaligina yonelik en fazla “Taraflarla birebir goriisme”
miidahalesinde bulundugu goriilmektedir. Arastirmanin yedinci alt probleminde “Akran
zorbaligl vakalar1 ile miicadelede karsilastiginiz zorluklar nelerdir?” sorusu katilimcilara
yoneltilmistir. Bu alt probleme iliskin bulgular Tablo 8’de verilmistir.
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Tablo 8. Akran zorbalig1 vakalari ile miicadelede karsilasilan zorluklara iliskin bulgular

Maddeler %

Yetersiz kaynaklar 7,16
Ogrenci ve veli direnci 50,41
flgili mevzuat yetersizligi 35,26
Okul personelinin yetersizligi 6,88
Ogretmenlerin ilgisizligi 0,27
Toplam 100

Tablo 8 incelendiginde yoneticilerin akran zorbalig1 vakalari ile miicadelede %7,16’s1 “Yetersiz
kaynaklar”, %50,41’i “Ogrenci ve veli direnci”, %35,26’s1 “Ilgili mevzuat yetersizligi”, %6,88'i
“Okul personelinin yetersizligi” ve %0,27’si “Ogretmenlerin ilgisizligi” zorluklan ile
karsilastiklarini belirtmistir. Tablo 8 incelendiginde yoneticilerin akran zorbalig1 vakalar ile
miicadelede ne fazla “Ogrenci ve veli direnci” ile zorlugu ile karsilagtiklarimi belirtmiglerdir.
Arastirmanin sekizinci alt probleminde “Akran zorbalig1 vakalarin1 6nlemeye yonelik izlenen
stratejiler nelerdir?” sorusu katilimcilara yoneltilmistir. Bu alt probleme iliskin bulgular Tablo
9’da verilmistir.

Tablo 9. Akran zorbaligl vakalarini 6nlemeye yonelik izlenen stratejilere iliskin bulgular

Maddeler %

Zorbaligi 6nlemeye yonelik politika olugturma 5,05
Okul yonetiminin aktif roli 17,07
Ogrenci, 6gretmen ve aile is birligi 31,88
Bilgilendirici brostirler ve afisler 8,71
Aile toplantilar1 ve seminerler 23,51
Ogrenci bilgilendirme toplantilar: 13,76
Toplam 100

Tablo 9 incelendiginde yoneticileri okullarinda akran zorbaligin1 6nlemeye yonelik olarak %
5,05’i “Zorbalig1 6nlemeye yonelik politika olusturma”, %17,07’si “Okul yonetiminin aktif roli”,
%31,88’i “Ogrenci, 6gretmen ve aile is birligi”, %8,71’i “Bilgilendirici brosiirler ve afisler”,
%23,51'i “Aile toplantilar1 ve seminerler” ve %13,76's1 “Ogrenci bilgilendirme toplantilar”
stratejilerini takip ettiklerini belirtmistir. Tablo 9 incelendiginde ydneticilerin akran zorbalig1
vakalarim énlemeye yénelik izledigi en fazla stratejinin “Ogrenci, 6gretmen ve aile is birligi”
stratejisi oldugu goriilmektedir. Arastirmanin dokuzuncu alt probleminde “Akran zorbalig ile
miicadelede daha etkili olabilmek icin hangi alanlarda destege ihtiyaciniz vardir?” sorusu
katilimcilara yoneltilmistir. Bu alt probleme iliskin bulgular Tablo 10’da verilmistir.

Tablo 10. Yoneticilerin akran zorbaligi ile miicadelede daha etkili olabilmek i¢in hangi
alanlarda destege ihtiyaci olduguna iliskin bulgular

Maddeler %
Maddi kaynak ihtiyaci 14,17
Egitim materyalleri ihtiyaci 20,49
Uzman destegi ihtiyaci 36,59
Egitim faaliyetlerinin arttirilmasi ihtiyaci 28,73
Toplam 100

Tablo 10 incelendiginde yoneticileri okullarinda akran zorbalig1 ile miicadelede %14,17’si
“Maddi kaynaklar ihtiyac1”, %20,49’u “Egitim materyalleri ihtiyac1”, %26,59'u “Uzman destegi
ihtiyacl” ve %28,73'ti “Egitim faaliyetlerinin arttirilmas1 ihtiyac1” destegine ihtiyac
duymaktadir. Tablo 10 incelendiginde yoneticiler akran zorbaligi ile miicadelede daha etkili
olabilmek i¢in en fazla uzman destegine ihtiyacini oldugunu belirtmislerdir.
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SONUCLAR ve TARTISMA

Ilkokullarda akran zorbalhgina iliskin okul yéneticilerinin gériisleri alinarak mevcut durumu
betimlemek amaciyla yapilan bu ¢alismanin bulgularina arastirmacilar tarafindan gelistirilen
“Ilkokul Yoneticilerinin Akran Zorbaligina Yénelik Goriislerini Belirleme Anketi” kullanilarak
ulagilmustir. Ilgili ankette arastirmanin her bir alt problemine iliskin sorulara yer verilmistir ve
elde edilen istatistiksel degerler ayrintili olarak bulgular kisminda sunulmustur.

Ilkokullarda gérev yapan okul yoneticileri akran zorbaligin1 daha ¢ok alay etme, hakaret etme,
kiicimseme gibi s6zli saldirilar seklinde tanimlamaktadir. Sahin vd.’nin (2009) okul 6ncesi
O0gretmenlerinin gorislerini inceledigi arastirma bu bulguyu desteklemektedir. Dursun vd.’nin
(2024) okul yoneticilerinin akran zorbaligi hakkindaki goriislerini incelemek amaciyla yaptigi
nitel yontemlere dayali calisma, arastirmanin bu alt problemine iliskin sonuglar ile ayni
dogrultudadir. Ilgili calismalarin sonuglarina gore zorbalikk tamimlari egitimin paydaslar
arasinda fiziksel, psikolojik ve so6zlii zarar cercevesinde karsilik bulmaktadir.

Arastirma akran zorbaliginin en yaygin nedeninin aile i¢i sorunlar oldugu sonucuna
ulasilmistir. Wang vd., (2023) yaptiklar: ¢alismada ailenin sosyo-ekonomik diizeyi ile zorbalik
arasinda iliski oldugu sonucuna ulasiumistir. Ciinkii akran zorbalig1 ailesel faktorlerden
etkilenen bir durumdur (Rigby, 2007; Tanrikulu ve Campbell, 2015 ). Eray vd. (2020) aile
tavirlarn ile akran zorbaligr vakalar1 arasindaki iliskiyi ortaya koyarak ilgili alt problemin
sonuglarini desteklemektedir. Hosgoriir ve Orhan (2017) yaptiklar1 ¢alismada aile ici
yasantilar ve ebeveyn tutumlarindan zorbalik vakalarinin etkilendigi sonucuna ulasmislardir.
Muscar1 (2002) ilgili calismasinda, bu arastirma sonucuna benzer nitelikte aile icindeki
olumsuz rol modellerin okullardaki zorbalik vakalarini tetikledigini belirtmistir. Gokbilgin ve
Elma (2019) ilgili calismalarinda, aile egitimsizliginin okul i¢i zorbalik vakalarini etkiledigi
sonucuna ulasmistir. Ayrica ebeveynler ve cocuklar arasindaki iletisim oOriintiisii zorbaligi
etkileyen 6nemli bir faktordiir (Garces-Prettel, 2020; Rinaldi, 2023; Ulfah ve Gustina, 2020). Bu
baglamda bu arastirma sonuglari ile alanda yapilan diger ¢alisma sonuglar 6rtiismektedir.

Ilkokul yoneticilerine goére fiziksel zorbalik vakalar ile daha fazla karsilasilmasi aragtirmanin
bir diger sonucudur. Cubukcu ve Dénmez (2012) siddet tiirlerine yonelik yaptiklar ¢calismada
arastirma bulgularin1 destekler nitelikte fiziksel ve soézel zorbalik vakalarinin daha fazla
goriildiigii sonucuna ulasmigtir. Benzer seklide Ozbek ve Taneri (2022) yaptiklar ¢alismada
fiziksel zorbaligin ilkokul 6grencileri arasinda en yaygin zorbalik tiirii oldugu sonucuna
ulasmustir. Ozkan ve Cifci (2010) akran zorbalig1 vakalarim sosyo-ekonomik diizeylerine gore
incelemis fiziksel ve s6zel zorbalik davranislarinin daha yaygin oldugunu ifade etmislerdir
Akduman (2012) ve Tanrikulu (2020) ¢alismalarinda okul 6ncesi donemde fiziksel zorbalik
davranislarinin fazla oldugu sonucuna ulasilmistir. Danaci ve Cetin’in (2016) ¢alismasi da bu
sonugla benzerlik gostermektedir. Yapilan farkli calismalarin sonuglart ile bu calismanin
sonucu paralellik gostermektedir. Craig vd. (2009) alt1 iilkeden topladig1 ve biiylik bir
orneklem grubu tlizerinden elde ettigi bulgular ise bu alt problemde okul yoneticilerinin
gorislerine gore ikinci sirada yer alan cevap olan sézel zorbalik davranislarinin diger zorbalik
tiirlerine gore daha fazla gorildiigiinii gostermektedir.

Ozgiiveni diisiik 6grencilerin akran zorbalig: ile daha fazla karsilagtigi arastirmanin bir diger
sonucudur. Zorbaliga maruz kalan bireyler endiseli ve utanga¢ 6zelligine sahiptirler (Jennifer
ve Cowie, 2012). Giirhan (2017) akran zorbaligini biitiin boyutlariyla ele aldig1 ¢alismasinda
zorbalik magduru 6grencileri dzgiiveni diisiik cocuklar olarak tanimlamistir. Ozgéker’e (2018)
gore zorbalik vakalarinin goriilmesi 6grencileri duygusal agidan etkilemektedir. Top¢u'nun
(2018) calismasinin sonuglarina gore, zorbalik magduru 6grencilerin yasadig psikolojik etkiler
yasamlarinin ilerleyen donemlerini de etkilemektedir.

Calismanin bir diger sonucu ise; akran zorbalig1 yapan Ogrencilerin giic gdsterisi yapma
ozelligine sahip olmalaridir. Zorbalik davranislar1 gosteren ¢ocuklarin 6zelliklerini inceleyen

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalar1 Dergisi
Journal of Interdisciplinary Educational Research 2025; 9(20);17-30 26



Bozbayindir, F, Uncii, M. ve Coskun, i / ilkokul Yéneticilerinin Perspektifinden Akran Zorbalig:: Nedir, Kim, Neden,
Sonugclari ve Onleme Stratejileri

Olwes’a (1993) gore zorba cocuklar diger bireyleri baski altina alarak haz duyan ve bu
davranislarini yeni akran gruplarina girdiklerinde de siirdiiren bireylerdir. Liderlik hedefiyle,
saldirganca davranislarinmi diizenli ve siirekli bir sekilde sergiler. KoSir vd., (2020) yaptiklar
calismada popiiler olmak ile zorbaligin pozitif iliskili oldugu sonucuna ulasmistir. Birey bir
gruba katildiginda, kendi giiclerini kabul ettirebilmek amaciyla saldirganligi bir arac¢ olarak
kullanir. Bu stirecte hedef olarak genellikle fiziksel agidan daha zayif, sosyal becerileri sinirh ve
yalmiz cocuklar1 secerler. Bu secim hem giiciin kolayca gosterilmesini hem de hedefin
kendilerine karsi koyma ihtimalinin diisiik olmasini saglamaktadir (Olwes, 1994). ilgili
literatliir dikkate alindiginda akran zorbalifi yapan bireyler gilici bir arac olarak
kullanmaktadir. Bu durum c¢alismanin sonucu ile ortiismektedir.

Arastirmada okul yoneticilerinin akran zorbaligi vakalarini 6nleme yontemleri de incelemistir.
Bu baglamda calismaya katilan okul yoneticilerinin velilerle is birligi yaparak vakalarin 6niine
gecmeye calistiklar sonucuna ulasilmistir. Ogrenciler, 6gretmenler, yoneticiler ve ebeveynler
egitim kurumlarinda zorbaliga miidahale etmeye ve zorbaligi 6nlemede isbirligi icinde
olmalidir (Waters ve Mashburn, 2017). Sahin vd., (2009) ¢alismalarinda 6gretmenlerin veliler
ile iletisim kurarak zorbalik vakalari ile miicadele ettikleri sonucuna ulasmistir. Olumlu
o0gretmen-6grenci iliskilerini tesvik etmek zorbalik ve akran magduriyetiyle miicadeleye
yardimci olabilir. (Ten Bokkel vd., 2023). Ayrica 6gretmenlerin zorbalik karsiti programlarda
onemli bir rol oynamaktadir (Krause ve Smith, 2022; Veenstra vd., 2014). Bu baglamda akran
zorbaligin1 azaltmada 6gretmen 6grenci iliskisi ve isbirligi 6nem arz etmektedir. Arastirma
sonuglar1 bu durumu destekler niteliktedir. Arastirmada okul yoneticilerinin 6grenci ve veli
direnci nedeniyle akran zorbalig1 ile miicadelede zorluklar yasadigi sonucuna ulasilmistir. Lee
vd. (2022) genis capli 6rneklem grubu ile yaptigi iliskisel arastirmasi zorbalik vakalari ile aile
destegi arasinda negatif yonde iliski oldugu sonucuna varmistir. Akran zorbaligi konusunda
aile destegi ne kadar fazla olursa vakalarin goriilmesi o kadar azalacaktir sonucu bu
arastirmaya katilim goésteren okul yoneticilerinin diisiinceleri ile ayn1 dogrultuda olup sonucu
destekler niteliktedir.

Arastirmada ilkokul yoneticilerinin vakalar ile miicadelede uzman destegine ihtiya¢ duydugu
sonucuna ulasilmistir. Ozgéker (2018) arastirmasinda, 6gretmenlerin zorbalik ile miicadelede
herhangi bir egitim almadiklar1 sonucuna ulasmistir. Cubuk¢u ve Dénmez (2012) de yaptigl
¢alismada zorbalik vakalar ile miicadelede 6grenci, 6gretmen ve veli egitimleri ile uzman
destegi saglamanin 6nemine dikkat ¢ekmistir. Oldenburg vd. (2016) vakalarin ¢6ziimiinde
yontemlerin sinirli kaldigini belirtmistir. Literatiirdeki sonuclara benzer sekilde uzman destegi
noktasinda yeni yontemler lizerine ¢alismak okullarda akran zorbaliginin daha az gériilmesini
saglayacaktir. Arastirma sonuglari ve sinirliliklart baglaminda su 6neriler sunulabilir;

1. Akran zorbaligina maruz kalan 6grencilerin 6zgiiveni ve akademik basarisini artirmaya
yonelik programlar uygulanmaldir.

2. Akran zorbaligi yapan Ogrencilerin ihtiyaclar1 dikkate alinarak zorbalik davranislarini
azaltici 6nlemler alinmalidir.

3. Okullarda akran zorbaligin1 azaltma ve yonetmede okullarin ihtiyaci olan maddi kaynak,
egitim materyali ve uzman destegi saglanmalidir.

4. Okul sartlar1 ve 6grenci profili detayl incelenerek davranis problemleri gortiilmeden zorbalik
Onleyici faaliyetler ytiriitiilebilir.

5. Akran zorbalig ile ilgili boylamsal ve deneysel calismalar yapilarak, okul yoneticilerinin
akran zorbaligindaki rolii daha derinlemesine incelenebilir.

Smirhiliklar

llkokullarda gorev yapan okul yéneticilerinin perspektifinden akran zorbaligini incelemek
amaciyla yapilan bu calismanin verileri, 2024-2025 egitim o6gretim yilinda Gaziantep ili
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Sahinbey ilcesinde gorev yapan okul yoneticilerinin katilimiyla toplanmis ve bu yoneticilerin
goritsleriyle sinirhdir.
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Abstract

This research is a survey-based study exploring the views of school administrators in primary schools on
peer bullying. The sample includes 212 school administrators from public primary schools in the Sahinbey
district of Gaziantep. The purposive sampling method was used, and data was collected through a
questionnaire developed by the researchers. Frequency and percentage values of the responses were
analyzed. The study found that administrators most commonly defined peer bullying as teasing and
insulting, with domestic problems cited as the main cause. Physical bullying was identified as the most
prevalent type. Administrators noted that bullied students had low self-confidence, while bullies exhibited
these behaviors to assert power. One-on-one interviews were the most common method used by
administrators to address bullying. The study also identified student and parent resistance as major
obstacles in combating bullying. Administrators emphasized the importance of cooperation among
students, teachers, and families and recognized the need for expert support. Providing such support to
schools is crucial to reducing bullying.

Keywords: Bullying, peer bullying, Primary school, School administrator
INTRODUCTION

Peer aggression and bullying remain a global public health crisis. The prevalence of bullying is
high worldwide, with nearly one-third of young people experiencing peer victimization (Krause
& Smith, 2022; UNICEF, 2019). At the same time, peer bullying is a widespread issue in
educational institutions, often leading to serious consequences. It is defined as repeated and
intentionally harmful behavior by a student or a group of students toward another student or
group, with the intent to inflict pain or exert physical and psychological pressure (Olweus, 1993;
Borgen et al,, 2021; Acikgoz, 2017). If the necessary measures and precautions are not taken
against peer bullying, which manifests through power imbalances, it can have profound effects
on victims (Ayas & Piskin, 2011). For behavioral problems observed in educational institutions
to be classified as bullying, actions or manipulative behaviors based on power imbalances must
occur at least once a week for at least a month, though this may vary depending on the case
(Roland & Munthe, 1989; Olweus, 2013; Yaman, 2011).

Bullying behaviors can be categorized into two groups—direct and indirect bullying—based on
their mode of execution. In direct bullying, there is direct interaction between the victim and the
bully, whereas in indirect bullying, aggression is expressed through tertiary factors (Gladden et
al,, 2014; Rivers & Smith, 1994; Bjorkqvist et al., 1992). Additionally, bullying behaviors can be
classified into physical, verbal, emotional, and cyberbullying, the latter emerging as a behavioral
issue with advancements in science and technology (Griffin & Alan, 2004; Willard, 2005).
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Peer bullying can have serious psychological effects on victims, including low self-esteem,
depression, anxiety, and even suicidal thoughts. Students who experience bullying may feel
worthless, inadequate, and lonely as a result of their negative experiences (Espelage & Swearer,
2004). Following bullying incidents, victims' daily lives and academic performance are often
negatively affected, potentially leading to long-term consequences such as school avoidance and
social isolation (Rigby, 2003). Dogan and Keles (2023) examined peer bullying in terms of its
causes, consequences, and possible solutions, while also analyzing the profiles of both bully and
victim students. The study found that bullies generally have low levels of empathy and attempt
to enhance their social status through aggression. Victimized students, on the other hand, were
typically described as socially isolated and vulnerable individuals with low self-esteem.

Peer bullying is a significant issue that negatively impacts students' mental health and academic
success. Kiling (2023) conducted a systematic analysis of peer bullying studies from 2010 to
2020. The results of this research indicate that although peer bullying is prevalent across all
levels of education, the existing solutions are insufficient. Talu and Giimiis's (2022) meta-
analysis of peer bullying among adolescents reveals that, on average, students are exposed to
peer bullying twice during an academic year. The findings of these studies highlight that peer
bullying remains a common and ongoing problem in our country. Similar studies have also been
conducted internationally. Kljakovic and Hunt (2016) conducted a meta-analysis and concluded
that peer bullying leads to social and behavioral problems in schools across countries such as
the USA, Korea, China, Finland, and the Netherlands. Moore et al. (2017), in their own meta-
analysis, stated that peer bullying is a significant issue related to mental well-being, requiring
attention within the student context. Walters (2020) reached similar conclusions in his study,
highlighting the association between peer bullying and various risky behaviors. The
comprehensive findings from these meta-analyses underscore that peer bullying is a problem
that needs to be addressed not only in Turkey but also internationally, at both individual and
societal levels.

Cases of peer bullying in Turkey have a negative impact on students' social and emotional
development. To mitigate these effects, the Ministry of National Education has implemented
awareness and training programs covering topics such as 'peer bullying,' 'cyberbullying,' and
'psychological resilience’ at all educational levels, starting from the 2022-2023 academic year
(Ministry of National Education, 2023). When examining peer bullying research in the context of
primary schools in Turkey, it is evident that bullying cases are prevalent. Studies on peer
bullying at the primary school level have been conducted in the areas of students, teachers, and
psychological counseling and guidance services. Both qualitative and quantitative studies have
been presented, incorporating the perspectives of various stakeholders. Akpinar and Akpinar
(2022) examined primary school teachers' perspectives on peer bullying and found that
teachers possess a high level of awareness regarding this issue. Barik and Yurtal (2023)
investigated classroom teachers' strategies for coping with peer bullying and the challenges they
face. The study's findings indicate that primary school teachers do not receive adequate support
in addressing bullying and require additional training in this area. It was suggested that
teachers' competencies in identifying and intervening in bullying situations should be
strengthened. Karatastan and Akcan (2023a) explored the exposure of immigrant and refugee
children to peer bullying from the perspective of classroom teachers. The study reveals that
immigrant and refugee children are more vulnerable to bullying due to language and cultural
differences, which negatively impacts their adaptation processes. Bayar and Balci (2023)
examined peer bullying and potential solutions from the perspective of school counselors.
School counselors play a crucial role in detecting bullying incidents and providing psychological
support to students. The study emphasizes the need for adequate resources and training to
enable guidance counselors to be more effective. A review of the literature on peer bullying, both
nationally and internationally, reveals that it is a significant issue across all aspects of the
educational process.
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Peer bullying is one of the primary challenges faced by education systems today, and it has
serious effects on children's mental health, social development, and academic success (Olweus,
2013). Bullying incidents in the school environment harm students' self-confidence, reduce
academic performance, and lead to school absenteeism and social isolation (Rigby, 2003).
Therefore, combating bullying requires the involvement of not only teachers and school
administrators but also parents, guidance counselors, and other community stakeholders
(Swearer & Espelage, 2004). Examining the perspectives of administrators is crucial in
addressing peer bullying, as it helps describe the current situation and contributes to creating a
safe educational climate within the school environment (Smith, 2011). Educators should
carefully assess the impact of bullying on students' lives, both inside and outside the classroom,
and make a conscious, systematic effort to address the problem proactively rather than
reactively (Waters & Mashburn, 2017). Therefore, this study aims to contribute to the literature
on combating peer bullying by providing data to inform the development of practices that can be
implemented, particularly at the primary school level. The results of this study will contribute to
strengthening school administrators' strategies for combating peer bullying and will serve as a
resource for practices that can enhance student safety and well-being by revealing the current
situation. This study aims to foster a shared awareness among educational administrators,
teachers, and parents. The findings will facilitate the establishment of a broader network of
cooperation and support in the fight against peer bullying. The results of the research are
significant both for contributing to theoretical knowledge and for guiding the development of
practical policies. In this context, the research sought answers to the following questions:

1. How do school administrators define peer bullying?
2. What do school administrators consider to be the causes of peer bullying in schools?

3. What are the most common types of behaviors related to peer bullying, according to school
administrators?

4. What characteristics do school administrators identify in students who are exposed to peer
bullying?

5. What characteristics do school administrators attribute to students who engage in peer
bullying?

6. How do school administrators intervene in cases of peer bullying?
7. What challenges do school administrators face in combating peer bullying?
8. What strategies do school administrators implement to prevent peer bullying?

9. What areas of support do school administrators believe are necessary to enhance their
effectiveness in combating peer bullying?

METHOD
Research Design

This research is a study organized according to the survey model, based on quantitative
methods, conducted to describe the current situation in relation to the opinions of school
administrators working in public primary schools affiliated with the Ministry of National
Education regarding peer bullying cases. Survey research is a research design that aims to
describe the current state by selecting a sample from a specific population. This type of research
seeks to examine the prevalence, distribution, or relationships of a particular phenomenon by
collecting data from large groups of participants. According to Biiylikoztiirk (2019), survey
models aim to describe the existing situation of the event or phenomenon being studied as it is.
This study is a survey-based study because it describes the causes and consequences of peer
bullying and outlines what should be done to prevent it, using a questionnaire developed by the
researchers.
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Population and Sample of the Study

The research population consists of school administrators working in public primary schools
affiliated with the Ministry of National Education in the Sahinbey district of Gaziantep province.
To select the sample, the maximum diversity sampling method, a type of purposeful sampling,
was employed. In maximum diversity sampling, the goal is to reflect the broadest possible
diversity of participants in the study, thereby revealing different dimensions of the problem
(Yildirnm & Simsek, 2013). For this study, factors such as gender, age, professional seniority,
title, and tenure in management were considered while forming the study group. Demographic
information of the participants is presented in Table 1.

Table 1. Demographic Information of the Participants

F %
Gender Female 81 38,2
Male 131 61,8
Education Status Bachelor's degree  Master's 118 55,7
degree 91 429
Doctoral degree 3 1,4
Title School principal 44 20,8
Chief Ast. Manager 4 1,9
Assistant Manager 164 77,4
Age 25 and below 2 0,9
26-35 45 21,2
36-45 95 44,8
46-55 61 28,8
56 and above 9 4,2
Professional Seniority 0-5 age 9 4,2
6-10 year 29 13,7
11-15 year 36 17
16-20 year 58 27,4
21 year and above 80 37,7
Education Administrator Tenure 0-5 year 104 49,1
6-10 year 45 21,2
11-15year 32 15,1
16 year and above 31 14,6
Number of Students of the School 100-601 28 13,2
601-1201 59 27,8
1201-1801 62 29,2
1801 ve lizeri 63 29,7
Total 212 100

According to Table 1, 81 (38.2%) of the school administrators participating in the study were
female, while 131 (61.8%) were male. Of the administrators, 118 (55.7%) held a bachelor's
degree, 91 (42.9%) held a master's degree, and 3 (1.4%) held a doctoral degree. Regarding their
job titles, 164 (77.4%) were assistant principals, 44 (20.8%) were principals, and 4 (1.9%) were
chief assistant principals. In terms of age distribution, 2 (0.9%) administrators were aged 25 and
under, 45 (21.2%) were aged 26-35, 95 (44.8%) were aged 36-45, 61 (28.8%) were aged 46-55,
and 9 (4.2%) were aged 56 and over. Regarding professional seniority, 9 (4.2%) administrators
had 0-5 years of experience, 29 (13.7%) had 6-10 years, 36 (17%) had 11-15 years, 58 (27.4%)
had 16-20 years, and 80 (37.7%) had 21 years or more of experience. In terms of tenure as an
educational administrator, 104 (49.1%) participants had 0-5 years of service, 45 (21.2%) had 6-
10 years, 32 (15.1%) had 11-15 years, and 31 (14.6%) had 16 or more years of experience.
Regarding the number of students in the schools where they work, 28 (13.2%) administrators
worked in schools with 100-600 students, 59 (27.8%) worked in schools with 601-1200
students, 62 (29.2%) worked in schools with 1201-1800 students, and 63 (29.7%) worked in
schools with more than 1800 students.
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Data Collection Tool

In order to reach the views of primary school administrators on peer bullying in schools, the
‘Questionnaire for Determining the Views of Primary School Administrators on Peer Bullying’
developed by the researchers in this study was used. The questionnaire developed by the
researchers consists of two parts. The first part of the questionnaire includes ‘Demographic
Information Form’. In this form, there are questions about gender, educational status, title, age,
professional seniority, tenure as an educational administrator, and the number of students in the
school. In the second part, in order to determine the views of primary school administrators on
peer bullying, the ‘Questionnaire for Determining the Views of Primary School Administrators
on Peer Bullying’ consisting of 9 multiple-choice items is included. During the questionnaire
development process, a literature review on the related subject was conducted.

Questionnaire Development Process

The literature review included an examination of other studies conducted to determine the
opinions of school administrators (Dursun et al., 2024; Pektas et al., 2023; Aksoy, 2019; Baloglu
et al, 2023; Dogan & Keles, 2023; Bayar & Balci, 2023; Akpinar & Akpinar, 2022; Bakir & Elma,
2023; Barik & Yurtal, 2023; Muslu, 2023; Sulak & Altuntas, 2022; Semercioglu et al., 2023;
Sezgin, 2018; Karatastan & Akcan, 2023b). After analyzing the relevant studies in the literature,
an item pool consisting of 15 items was created.

Validity and Reliability Study for the Questionnaire

To assess the content and face validity of the 15 items developed to capture the views of primary
school administrators on peer bullying, the items were presented to 5 experts for their opinions.
The items were evaluated based on their suitability for the intended purpose. Following the
experts' feedback, the researchers reorganized the questionnaire, reducing it to 9 items, and a
pilot version was created. This pilot version was then administered to 4 educational institution
administrators in the Sahinbey district of Gaziantep province to assess the clarity and
applicability of the items. Based on this evaluation, the final version of the questionnaire was
prepared.

Data Collection and Analysis

The 9-item questionnaire, developed to capture the views of primary school administrators on
peer bullying, was distributed to participants online, and data were collected on a voluntary
basis. Since the data were collected online, no missing or outlier values were identified. In the
statistical analysis process, the frequency and percentage values of the data were examined and
reported in relation to the demographic information and each item of the questionnaire.

RESULTS

The findings of this study, which was conducted to examine the views of school administrators
working in official primary schools affiliated to the Ministry of National Education on peer
bullying, were obtained by using the ‘Questionnaire for Determining the Views of Primary
School Administrators on Peer Bullying’ developed by the researchers. While presenting the
findings of the research, the order of the sub-problems of the research and the survey questions
were followed.

In the first sub-problem of the study, the question ‘How do you define peer bullying? was asked
to the participants. The findings related to this sub-problem are given in Table 2.
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Table 2. Findings related to the definition of peer bullying

Items %
Physical attacks such as hitting, pushing 28,71
Verbal attacks such as mocking, insulting, belittling 29,04
Social exclusion behaviours such as exclusion, gossiping, exclusion from friend groups 24,75
Bullying via the internet, social media or messaging applications 17,49
Total 100

When Table 2 is examined, 28.71% of school administrators defined peer bullying as "physical
attacks such as hitting or pushing,” while 29.04% defined it as "verbal attacks such as mocking,
insulting, or belittling." Additionally, 24.75% defined peer bullying as "social exclusion behaviors
such as exclusion, gossiping, or being excluded from friend groups.”" Furthermore, 17.49% of
primary school administrators defined peer bullying as "bullying via the internet, social media,
or messaging applications." When the statistical values of the first finding were analyzed, it was
found that the majority of school administrators who participated in the study defined peer
bullying as "verbal attacks such as mocking, insulting, or belittling."

In the second sub-problem of the study, the question ‘What are the causes of peer bullying in
your school? was asked to the participants. The findings related to this sub-problem are given in
Table 3.

Table 3. Findings related to the causes of peer bullying

Items %
Family problems 26,73
Socio-economic factors 22,91
Media effect 19,44
Academic failure 10,59
Technology and social media use 20,31
Total 100

When Table 3 is analyzed, 26.73% of school administrators believe that the most common cause
of peer bullying is "family problems." Meanwhile, 22.91% of school administrators identified
"socio-economic factors" as the causes of peer bullying, and 19.44% attributed it to the "media
effect." Additionally, 10.59% of primary school administrators mentioned "academic failure" as a
cause, and 20.31% pointed to "technology and social media use" as contributing factors.
According to the school administrators who participated in the research, the most common
cause of peer bullying is "family problems."

In the third sub-problem of the research, the participants were asked the question, "What are
the most common types of behaviors related to peer bullying in your school?" The findings
related to this sub-problem are presented in Table 4.

Table 4. Findings related to the most frequently encountered behavior types associated with
peer bullying.

Items %
Physical bullying 36,31
Verbal bullying 28,70
Cyberbullying 3,42
Exclusion 18,44
Damaging the victim's belongings 13,11
Total 100

When Table 4 is examined, 36.31% of school administrators reported that "physical bullying"
behaviors are commonly observed in their schools. Meanwhile, 28.70% of primary school
administrators indicated that "verbal bullying" behaviors are common in their schools, and
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3.42% mentioned that "cyberbullying” behaviors are prevalent. Additionally, 18.44% of the
primary school administrators stated that "exclusion" behaviors are common, and 13.11%
reported that "damaging the victim's belongings" behaviors are frequently encountered. Based
on the findings from Table 4, "physical bullying” is identified as the most common type of peer
bullying behavior encountered by the school administrators participating in the research.

In the fourth sub-problem of the study, participants were asked the question, "What are the
characteristics of students exposed to peer bullying?" The findings related to this sub-problem
are provided in Table 5.

Table 5. Findings on the characteristics of students exposed to peer bullying.

Items %
Physical weakness 32,46
Low self-confidence 37,90
Academic failure 16,33
Different ethnic origins 13,28
Total 100

When Table 5 is analyzed, 32.46% of primary school administrators stated that the
characteristics of students exposed to peer bullying include "physical weakness." 37.90% of
school administrators reported that students exposed to peer bullying have "low self-
confidence." The percentage of administrators who indicated that students exposed to peer
bullying also exhibit "academic failure" as a characteristic is 16.33%. Furthermore, 13.28% of
administrators stated that students exposed to peer bullying have "different ethnic origins."
Based on the findings in Table 5, the administrators identified low self-confidence as the most
common characteristic of students who are exposed to peer bullying.

In the fifth sub-problem of the study, the question "What are the characteristics of students who
engage in peer bullying?" was asked to the participants. The findings related to this sub-problem
are presented in Table 6.

Table 6. Findings related to the characteristics of students who engage in peer bullying

Items %
Desire to show power 28,68
Low empathy level 18,03
Desire to attract attention 27,04
Academic failure 17,54
Different ethnic origin 8,52
Exposure to domestic violence 0,16
Total 100

When Table 6 is analyzed, it is observed that 28.68% of the administrators stated that students
who bully peers have the characteristic of "desire to show power," 18.03% reported "low
empathy level," 27.04% indicated "desire to attract attention," 17.54% identified "academic
failure," 8.52% noted "different ethnic origin,"” and 0.16% mentioned "exposure to domestic
violence." Based on the analysis of Table 6, primary school administrators identified "desire to
show power" as the most common characteristic of students who engage in bullying.

In the sixth sub-problem of the study, the question "How do you intervene in cases of peer
bullying?" was asked to the participants. The findings related to this sub-problem are presented
in Table 7.
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Table 7. Findings related to interventions for peer bullying.

Items %
Investigating the incident 14,59
One-to-one interviews with the parties 26,42
Informing and supporting families 23,06
Applying disciplinary penalties 4,08
Providing psychological support and guidance 20,28
Continuous monitoring and evaluation 11,24
Total 100

When Table 7 is examined, 14.59% of the administrators stated that they intervened by
"Investigating the incident," 26.42% through "One-to-one interviews with the parties," 23.06%
by "Informing and supporting families," 4.08% by "Applying disciplinary penalties," 20.58%
through "Providing psychological support and guidance,” and 11.24% by "Continuous
monitoring and evaluation." Based on the analysis of Table 7, it is observed that administrators
most commonly intervened through "One-to-one interviews with the parties” in peer bullying
cases.

In the seventh sub-problem of the study, the question "What are the difficulties you face in
combating peer bullying cases?" was asked to the participants. The findings related to this sub-
problem are provided in Table 8.

Table 8. Findings related to the difficulties encountered in combating peer bullying cases.

Items %
Insufficient resources, 7,16
Student and parent resistance 50,41
Inadequacy of relevant legislation 35,26
Inadequacy of school staff 6,88
Indifference of teachers 0,27
Total 100

When Table 8 is analyzed, 7.16% of the administrators stated that they faced "Insufficient
resources,” 50.41% reported "Student and parent resistance," 35.26% mentioned the
"Inadequacy of relevant legislation,” 6.88% referred to the "Inadequacy of school staff," and
0.27% identified the "Indifference of teachers" as challenges in combating peer bullying cases.
Based on the analysis of Table 8, it is evident that administrators reported facing the greatest
difficulty with "Student and parent resistance” in combating peer bullying cases.

In the eighth sub-problem of the study, the question "What strategies are followed to prevent
peer bullying cases?" was posed to the participants. The findings related to this sub-problem are
presented in Table 9.

Table 9. Findings related to the strategies followed to prevent peer bullying cases.

Items %
Creating a policy to prevent bullying 5,05
Active role of school administration 17,07
Student, teacher, and family cooperation 31,88
Informative brochures and posters 8,71
Family meetings and seminars 23,51
Student information meetings 13,76
Total 100

When Table 9 is analyzed, it is evident that 5.05% of the administrators stated that they follow
the strategy of "Creating a policy to prevent bullying," 17.07% reported the "Active role of school
administration,” 31.88% emphasized "Student, teacher, and family cooperation,” 8.71%
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mentioned "Informative brochures and posters," 23.51% referred to "Family meetings and
seminars," and 13.76% stated "Student information meetings." From the analysis of Table 9, it
can be concluded that the most common strategy followed by administrators to prevent peer
bullying cases is the "Student, teacher, and family cooperation” strategy.

In the ninth sub-problem of the study, the question "In which areas do you need support to be
more effective in combating peer bullying?" was posed to the participants. The findings related
to this sub-problem are presented in Table 10.

Table 10. Findings on the areas in which administrators need support to be more effective in
combating peer bullying.

Items %
Financial resources 14,17
Educational materials 20,49
Expert support 36,59
Increased educational activities 28,73
Total 100

When Table 10 is examined, it can be seen that 14.17% of administrators need "Financial
resources," 20.49% need "Educational materials," 26.59% need "Expert support,” and 28.73%
need "Increased educational activities" to be more effective in combating peer bullying in their
schools. According to Table 10, administrators have stated that the greatest need for combating
peer bullying is for expert support.

DISCUSSION and CONCLUSION

The findings of this study, which aims to describe the current situation by obtaining the views of
school administrators on peer bullying in primary schools, were obtained using the "Primary
School Administrators’ Views on Peer Bullying Questionnaire" developed by the researchers.
The questionnaire includes questions related to each sub-problem of the research, and the
statistical values obtained are presented in detail in the findings section.

School administrators working in primary schools define peer bullying as verbal attacks,
including mocking, insulting, and belittling. Sahin et al.'s (2009) study, which examines the views
of preschool teachers, supports these findings. The qualitative study conducted by Dursun et al.
(2024) to examine school administrators' views on peer bullying aligns with the results of this
sub-problem in the study. According to the results of related studies, bullying is defined in terms
of physical, psychological, and verbal harm among education stakeholders.

The study concluded that the most common cause of peer bullying is family problems. Wang et
al. (2023) found a relationship between the socio-economic status of the family and bullying, as
peer bullying is influenced by familial factors (Rigby, 2007; Tanrikulu & Campbell, 2015). Eray et
al. (2020) support the results of this sub-problem by highlighting the connection between family
attitudes and peer bullying cases. Hosgoriir and Orhan (2017) concluded in their study that
bullying cases are influenced by family experiences and parental attitudes. In a similar study,
Muscari (2002) stated that negative role models within the family trigger bullying incidents in
schools. Gokbilgin and Elma (2019) found that lack of family education has an impact on bullying
cases within schools. Additionally, the communication patterns between parents and children
are an important factor influencing bullying (Garces-Prettel, 2020; Rinaldi, 2023; Ulfah &
Gustina, 2020). In this context, the results of this research align with findings from other studies
in the field.

Another result of the research is that physical bullying cases are encountered more than primary
school administrators. In their study on types of violence, Cubukcu and Dénmez (2012) found
that physical and verbal bullying cases were more common, supporting the findings of the study.
Similarly, Ozbek and Taneri (2022) concluded that physical bullying is the most common type of
bullying among primary school students. Ozkan and Cifci (2010) examined peer bullying cases
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according to socio-economic levels and stated that physical and verbal bullying behaviours were
more common. Akduman (2012) and Tanrikulu (2020) concluded that physical bullying
behaviors are most prevalent during the preschool period. Danaci and Cetin's (2016) study
aligns with this result. The findings of various studies are consistent with the results of this
study. The results of Craig et al. (2009), which were gathered from six countries and a large
sample group, show that verbal bullying behaviors, which were ranked second according to the
opinions of school administrators in this sub-problem, are more common than other types of
bullying.

Another finding of the study is that students with low self-esteem are more likely to experience
peer bullying. Individuals exposed to bullying tend to be anxious and shy (Jennifer & Cowie,
2012). In his study on peer bullying in all its dimensions, Giirhan (2017) defined bullying victims
as children with low self-confidence. According to Ozgoker (2018), the occurrence of bullying
affects students emotionally. The results of Topcu's (2018) study indicate that the psychological
effects experienced by students who are victims of bullying also impact later stages of their lives.

Another finding of the study is that students who bully tend to demonstrate a desire to show
power. According to Olweus (1993), who examines the characteristics of children who engage in
bullying behaviors, bullies are individuals who derive pleasure from putting others under
pressure and continue these behaviors when they enter new peer groups. They regularly and
persistently display aggressive behaviors with the goal of establishing leadership. KoSir et al.
(2020) concluded in their study that there is a positive relationship between popularity and
bullying. When an individual joins a group, they often use aggression as a tool to assert their
power. In this process, bullies typically target children who are physically weaker, have limited
social skills, and are socially isolated. This choice ensures that the power is easily demonstrated
and that the target is unlikely to resist (Olweus, 1994). According to the related literature,
individuals who bully peers use power as a tool, which aligns with the results of this study.

The study also examined the methods school administrators use to prevent peer bullying cases.
In this context, it was concluded that the school administrators who participated in the study
attempted to prevent bullying by cooperating with parents. Students, teachers, administrators,
and parents should work together to intervene and prevent bullying in educational institutions
(Waters & Mashburn, 2017). Sahin et al. (2009) concluded in their study that teachers address
bullying cases by communicating with parents. Promoting positive teacher-student relationships
can help combat bullying and peer victimization (Ten Bokkel et al.,, 2023). Teachers also play a
key role in anti-bullying programs (Krause & Smith, 2022; Veenstra et al., 2014). In this context,
the teacher-student relationship and cooperation are crucial in reducing peer bullying. The
research findings support this conclusion. The study concluded that school administrators face
difficulties in combating peer bullying due to resistance from students and parents. Lee et al.
(2022) found a negative relationship between bullying cases and family support in a relational
study conducted with a large sample group. The conclusion that increased family support for
addressing peer bullying leads to fewer cases aligns with the views of the school administrators
participating in this study and supports the findings.

The study concluded that primary school administrators need expert support in addressing
bullying cases. Ozgoker (2018) found that teachers did not receive any training in combating
bullying. Cubuk¢u and Dénmez (2012) also highlighted the importance of providing training for
students, teachers, and parents, as well as expert support, in tackling bullying cases. Oldenburg
et al. (2016) stated that existing methods are limited in solving these cases. Similar to the
findings in the literature, developing new methods for expert support will help reduce the
prevalence of peer bullying in schools. Based on the research results and limitations, the
following recommendations can be made:

1. Programs should be implemented to enhance the self-confidence and academic success of
students who are exposed to peer bullying.
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2. Measures should be taken to reduce bullying behaviors by addressing the needs of students
who engage in bullying.

3. Financial resources, educational materials, and expert support needed by schools to reduce
and manage peer bullying should be provided.

4. By thoroughly examining school conditions and the student profile, anti-bullying activities can
be conducted proactively, before behavioral problems arise.

5. Longitudinal and experimental studies on peer bullying should be conducted to explore the
role of school administrators in addressing peer bullying in greater depth.

Limitations

The data for this study, which was conducted to examine peer bullying from the perspective of
school administrators working in primary schools, were collected from school administrators in
the Sahinbey district of Gaziantep province during the 2024-2025 academic year. The study is
limited to the opinions of these administrators.
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