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Bu ¢alismanin amaci, 6 Subat 2023 depremleri sonrasi konteyner kentte yasayan ortaokul 68rencilerinin
yasadiklar1 sorunlar1 ve bu sorunlarin okula yansimalarini yonetici, 68retmen, veli ve 0grenci
goriislerine gore belirlemektir. Calisma nitel arastirma yontemlerinden durum ¢alismasi yontemi ile
yuritilmistiir. Calisma grubunu 2023-2024 egitim 6gretim yili bahar doneminde Malatya ili Battalgazi
ilgesine bagh resmi ortaokullarda gorev yapan 5 yonetici, 10 6gretmen ve bu okullarda 6grenim géren
10 6grenci ile velileri olusturmaktadir. Calismadaki veriler, yar1 yapilandirilmis gériisme formu ile elde
edilmistir. Toplanan veriler betimsel analiz ve icerik analizi kullanilarak analiz edilmistir. Calismada elde
edilen bulgulara gore; 6grencilerde davranis problemleri goriildiigl, psikolojik sorunlara maruz
kaldiklari, yeni okullarina ve simiflarina uyumda gii¢liik ¢ektikleri, akademik basarilarimin distigi,
dikkat eksikligi ve motivasyon kaybi yasadiklari ortaya ¢ikmistir. Konteyner alaninin dar olmasindan
kaynakll ders ¢alisamama, mahremiyet simirlarinin korunamamasi gibi sorunlarin bas gdsterdigi
sonucuna ulasilmistir. Ayrica dgrencilerde igine kapanma, bosluk hissine kapilma, kendini ifade etmede
yetersizlik, cabuk sinirlenme, argo soézciik kullanma, akran zorbaligi, saldirgan davranislar ve siddete
egilimin arttig1 da arastirmanin bulgular: arasindadir. Calisma bulgularina gére 6grencilerin yasadiklari
problemlere yonelik okul aile is birliginin artirilmasi, velilere gerekli egitimlerin verilmesi, 6grencilerin
ayn1 okul catisi altinda toplanmasi yerine farkl okullarda egitim gérmelerinin saglanmasi, konteyner
ortaminin ve maddi olanaklarin iyilestirilmesi, farkl egitim olanaklarinin gelistirilmesi gibi dnerilerde
bulunulmustur.

Anahtar Kelimeler: Deprem, egitim, 68renci, 6gretmen, veli.

Abstract

The aim of this study is to determine the problems experienced by secondary school students living in
container cities after the earthquakes of 6 February 2023 and the effects of these problems on the school
according to the views of administrators, teachers, parents and students. The study was conducted with
the case study method, one of the qualitative research methods. The study group consists of 5
administrators, 10 teachers working in official secondary schools in Battalgazi district of Malatya
province in the spring term of 2023-2024 academic year, and 10 students and their parents studying in
these schools. The data in the study were obtained through a semi-structured interview form. The
collected data were analysed using descriptive analysis and content analysis. According to the findings
of the study, it was revealed that students had behavioural problems, were exposed to psychological
problems, had difficulty in adapting to their new schools and classrooms, their academic achievement
decreased, and t*hey experienced attention deficit and loss of motivation. It was concluded that
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problems such as inability to study due to the narrowness of the container area and inability to protect
privacy boundaries arose. In addition, it was also found that students became withdrawn, felt a sense of
emptiness, inadequate self-expression, quick temper, use of slang words, peer bullying, aggressive
behaviours and tendency to violence increased.According to the findings of the study, suggestions such
as increasing school-family cooperation, providing necessary trainings to parents, ensuring that
students are educated in different schools instead of gathering them under the same school roof,
improving the container environment and financial opportunities, and developing different educational
opportunities were made for the problems experienced by the students.

Keywords: Earthquake, education, student, teacher, parent.

GIRIS

Afet; insanlarin hayatin1 ve eylemlerini etkileyen, maddi ve manevi olarak kayiplara neden
olan, etkiledigi kisilerin elindeki olanaklarin eksik ve yetersiz kaldig1 olaganiistii olaylarin
sonucudur (Kadioglu, 2011). Dogal afet, cogunlukla kontrol edilemeyen sebeplerden kaynakh
ortaya c¢ikmaktadir. Dogal afetleri yavas gelisen ve hizli gelisen seklinde siniflamak
miimkindtr. Cevre Kkirliligi, erozyon, ormanlarin tahrip edilmesi, kuraklik gibi afetler zamanla
ortaya c¢ikan ve yavas gelisen dogal afetlerdir. Ancak ne zaman meydana gelecegi dnceden
kestirilemeyen ve birdenbire gerceklesen volkanik patlamalar, toprak kaymasi, ¢1g diismesi, su
baskinlar1 gibi afetler ise hizli gelisen dogal afetlerdir. Ani gelisen dogal afetlerden biri de
depremdir (Afet ve Acil Durum Yonetimi Baskanligi [AFAD], 2024). Deprem, yer kabugunun
icinde biriken enerjinin levhalar arasindaki catlaklardan disavurumu sonucu olusmaktadir
(Sozcti, 2019). Bu eneriji titresim veya sallanti seklinde hissedilebilir.

Diinyanin hemen her yerinde ytzlerce hatta binlerce deprem meydana gelmektedir. Sarsintisi
hissedilmeyen depremler oldugu gibi yikict ve can kayiplarinin yasandigi depremler de
olmaktadir. Amerika Birlesik Devletleri Jeolojik Arastirmalar Servisi (USGS)'nin agikladigl
raporlarda her yil yaklasik 500.000 depremin yasandigi, bunlarin sadece %Z20’sinin
hissedilebildigi ve yaklasik 100 tanesinin hasara neden oldugu belirtilmistir (AFAD, 2018).

Tiirkiye, cografi konumu dolayisiyla en aktif deprem kusaklar1 iizerinde bulundugu icin
depremin en sik yasandigl iilkelerden biridir (AFAD, 2018). Tiirkiye, 6 Subat 2023 tarihinde
merkez iisleri Kahramanmaras’'in Pazarcik ilgesi ve yine Kahramanmaras’in Elbistan ilgesi olan
iki blyiik depremle sarsilmistir. Bunlarin ilki saat 04.17’de 7,7 siddetinde, ikincisi ise saat
13.24'te 7,6 siddetinde olmustur. Sonrasinda ¢ok sayida art¢i deprem bdlgede kendini
hissettirmeye devam etmistir. 27 Aralik 1939’da Erzincan’'daki 7,9 siddetindeki depremden
sonra yasanan en biiyiik iki deprem olmasi dolayisiyla “Asrin Felaketi” olarak anilmistir. “Son
Yiizyilin En Siddetli Depremi” olarak gazete haberlerine manset olan (Anadolu Ajansi, 2023) bu
depremler Kahramanmaras, Hatay, Malatya, Adiyaman, Adana, Diyarbakir, Gaziantep, Kilis,
Osmaniye ve Sanlurfa illeri basta olmak iizere birgok ilimizi etkilemistir. Azzimsanmayacak
kadar ev, dini yapilar, saglik ve egitim kurumu, kamu kurumu binalar: yikilmis ya da orta-agir
derecede hasar almistir. Hem can hem mal kaybinin oldugu bu biiyiik depremlerde toplam
53.537 vatandasimiz hayatini kaybederken 107.213 vatandasimiz ise yaralanmistir (Tirk
Tabipleri Birligi [TTB], 2024). 6 Subat 2023 depremleri, Tiirkiye tarihi boyunca can kaybinin
en fazla yasandigl deprem olarak yerini almistir (Darga, 2023). Ulkemiz bu depremler icin
dordiinci seviye acil yardim cagrisi baslatmistir.

Depremden sonra llke genelinde ilk asamada 20 Subat‘a kadar egitim 6gretim faaliyetleri
ertelenmistir. 20 Subat'ta 71 il egitime kaldig1i yerden devam ederken deprem illeri ii¢
kategoriye ayrilmistir. Birinci kategoride bulunan Diyarbakir, Kilis ve Sanliurfa 1 Mart’ta, ikinci
kategoride bulunan Adana, Gaziantep ve Osmaniye 13 Mart'ta, liglincli kategoride bulunan
Malatya, Adiyaman, Kahramanmaras ve Hatay illerinin bazi ilceleri 27 Mart'ta egitime tekrar
devam etmistir. Diger ilgelerde ise egitime devam etme karari ilgili valiliklere verilerek hasar
tespit calismalar1 sonucu saglamlik raporu alan okullar aralikli bir sekilde agilmistir (MEB,
2023).
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Ulkemizde yasanan depremler toplumu maddi ve manevi yénden olumsuz etkilemektedir. Bu
etkiler sosyal, ruhsal, ekonomik, cevresel ve fiziksel olarak goriilebilmektedir (Tan-Giillinay,
vd., 2024). Bu etkilerin en fazla hissedildigi alanlardan biri de egitim hizmetleridir. Okul
binalarinin hasar almasi, egitim arag¢ ve gereclerinin kullanilamaz hale gelmesi, 6gretmen,
Ogrenci ve diger personelden can kaybinin yasanmasi gibi bir¢ok olumsuz durumla karsi
karsiya kalinabilmektedir (Demir-Yildiz ve Demir-Oztiirk, 2023). Bu durum &gretim
faaliyetlerinin devam etmesine engel olan baslica etmenlerdir.

Insanlarin hayatini tehdit eden, halihazirda tehdit etmeye devam eden depremler pek ¢ok
arastirmaya konu olmustur. 1992 yilinda yasanan Erzincan depremi ile 1999 yilinda yasanan
Golciik ve Diizce depremlerinden sonra ¢alismalar (Ayas ve Iskender, 2014; Bakioglu ve Savas,
2001; Erkan, 2010; Icme ve Biiyiik, 2023) o6zellikle yogunluk kazanmistir. Depremler hem
deprem aninda hem de deprem yasanip bittikten sonra insanlarda derin izler birakmaktadir
(Karakus, 2013). Bu nedenle 6grencilerin depremi algilama ve farkindalik diizeyleri (Tuncer,
vd., 2021), depremin psikolojik etkileri (Kardas ve Tanhan, 2018; Kose, vd., 2023) {izerine
calismalar da agirlik kazanmigtir. Ulkemiz disinda diger iilkelerde yasanan depremler
sonrasinda da pek ¢cok arastirma yapilmistir. Cheng vd. (2018)’de yaptiklari arastirma ile 2008
yilinda Cin’in Siguan eyaletinde yasanan depremin ¢ocuklar tzerindeki etkilerini incelemistir.
Bir baska calismada (Onigbinde, 2018) 85 tilkeden olusan bir 6rneklem ile dogal afetlerin
ortadgretim basarisi lzerindeki etkisi incelenmistir. Paudel ve Ryu (2018)'nun yaptiklari
arastirmada 1988 Nepal depreminin egitime uzun vadeli etkileri incelenmis, alt ve st
tabakaya ait cocuklarin ortaokulu ve liseyi bitirme olasiliklar1 hesaplanmistir. Basnet (2020)
yaptig1 calisma ile 2015 yilinda Nepal’de meydana gelen depremin egitim iizerindeki etkisini
incelemistir.

Literatiirde depremden sonra o6grencilerin, 6gretmenlerin ve okul yoneticilerinin nasil
etkilendigi tizerine yapilan ¢ok sayida arastirma bulunmaktadir (Arici, vd., 2023; Ceyhan ve
Ceyhan, 2006; Demirtas, vd., 2023; Ozer, vd., 2024; Ozorug ve Dikici-Sigirtmag, 2024; Seyle, vd.,
2013). Ancak depremi yasayan Ogrencilerden konteyner kentte kalanlarin sorunlarina ve
egitim hayatlarina etkisine iliskin arastirmalarin sinirlh sayida oldugu goriilmiistiir. Oysa
¢ocuklar deprem gibi dogal afetlerden kolaylikla etkilenmektedir ve bu etkilenmeler
Ogrencilerin okul yasamlarina olumsuz olarak yansimaktadir. Arslan (2023)'in yaptigl
calismada 6grencilerin depremden sonra okul basarilarinin diistiigli, okula devamsizliklarinin
arttigi, derse odaklanamama ve motive olamama gibi problemler yasadiklar1 ortaya ¢ikmistir.
Bu nedenle 6grencilerin egitiminin olumsuz etkilenmemesi i¢in 6gretmenlerin bu durumlardan
haberdar olmalar1 gerekmektedir (Erkan, 2010). Bu ¢alismada 6grencilerin egitiminde ve okul
hayatinda depremin nasil bir etkisinin oldugu, ne gibi sorunlarla karsilastiklar1 incelenecektir.
Bu baglamda calismanin literatiire sinirli da olsa katki saglayacag diistiniilmektedir.

Bu calisma ile 6 Subat 2023’te yasanan depremlerden sonra 6grencilerin yasadiklar1 sorunlari
anlamak, 6grencilerde nasil izler biraktigini ve bu izlerin okul i¢i davranislarina nasil
yansidigini daha yakindan incelemek amacglanmistir. Alan yazin tarandiginda, deprem sonrasi
gecici yerlesim alanlarindan konteyner kentte kalan ailelerin ve O6grencilerin yasadiklari
sorunlara yonelik yapilan calismalarin (Bayindirly, 2016; Kili¢ ve Kiygi, 2024; Yanardag, 2024)
sinirll sayida oldugu gorilmistiir. Yapilan calisma ile literatiirdeki boslugun doldurulmasi
amag¢lanmaktadir. Bu baglamda asagidaki sorulara yanit aranacaktir:

Bu arastirma kapsaminda asagidaki sorulara yanit aranacaktir:
1) Depremin konteyner kentte yasayan 6grenciler tizerindeki etkileri nasildir?
2) Deprem sonrasi konteyner kentte yasayan 6grenciler ne gibi sorunlar yagsamaktadir?

3) Deprem sonrasi konteyner kentte yasayan ogrencilerin yasadiklar1 sorunlarin okula
yansimalari nasildir?
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YONTEM

Bu calismada 6 Subat 2023 tarihinde merkezleri Kahramanmaras olan depremler sonrasi
konteyner kentte yasayan ortaokul 6grencilerinin yasadiklari sorunlari ve bu sorunlarin okula
nasil yansidigini belirlemek amaciyla nitel arastirma yontemlerinden durum calismasi yontemi
kullanilmistir. Durum ¢alismasi, gercek hayattaki giincel bir konunun cesitli bilgi edinme
araclari ile kapsamli ve detayl bir sekilde incelenmesidir (Creswell, 2021).

Calisma Grubu

Calisma grubunu 2023-2024 egitim 6gretim yili bahar déneminde Malatya ili Battalgazi
ilcesine bagl iki ortaokul biinyesindeki 5 yonetici, 10 6gretmen, 10 veli ve 10 6grenci
olusturmaktadir. Calisma grubu olusturulurken amacli 6rnekleme yéntemlerinden maksimum
cesitlilik ornekleme ve ol¢iit drnekleme yontemleri tercih edilmistir. Calismaya katilma
kriterleri; 6 Subat 2023 depremlerini yasamis olmak, ortaokul 6grencisi olmak ve konteyner
kentte yasiyor olmaktir. Bu kriterlere uyan Ogrenciler ile bu 6grencilerin velileriyle
gorisiilmiistiir. Buna bagh olarak 6gretmen ve yoneticiler de bu iki ortaokulda gérev yapanlar
arasindan secilmistir. Calismaya katilan yonetici, 6gretmen, veli ve 6grencilere ait kisisel
bilgilere Tablo 1'de yer verilmistir.
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Tablo 1 Calismaya Katilan Yénetici, Ogretmen, Veli ve Ogrencilere Ait Kisisel Bilgiler

Katilimci Kategori Degisken n
Yonetici Cinsiyet Kadin 1
Erkek 4
Unvan Miidir 2
Miidiir Yardimcisi 3
Yas 30-39 yas 1
40-49 yas 4
50+ yas -
Kidem Yili 1-10 y1l 1
11-20 y1l 1
21+ y1l 3
Ogretmen Cinsiyet Kadin 4
Erkek 6
Yas 20-29 yas 2
30-39 yas 8
40+ yas -
Kidem Yili 1-5y1l 2
6-10 y1l 6
11-15y1l 1
15+ y1l 1
Bransg Tiirkce 3
Fen Bilimleri 2
Sosyal Bilgiler 1
Din Kiiltiirii ve Ahlak Bilgisi 2
Beden Egitimi ve Spor 1
Bilisim Teknolojileri 1
Veli Ogrenciye Yakinhk  Anne 10
Baba -
Ogrenim Durumu flkokul 2
Ortaokul 3
Lise 5
Meslek Ev hanimi 10
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Aylik Gelir 17000 TL ve alt1 7

17000 TL-25000 TL 1

25000 TL-35000 TL 2

35000 TL ve tisti -

Ogrenci Cinsiyet Kadin 6

Erkek 4

Sinifi 5 2

6 3

7 2

8 3

Annenin  Ogrenim ilkokul 2
Durumu

Ortaokul 3

Lise 5

Babanin  Ogrenim ilkokul 2
Durumu

Ortaokul 2

Lise 6

Veri Toplama Araclari

Depremin oOgrencilerin okul yasamina olan etkisini belirlemek amaciyla yapilan ¢alismada
arastirmanin verilerinin toplanmasinda yari yapilandirilmis goriisme formu kullanilmistir. Bu
formlar yonetici, 6gretmen, 6grenci ve veliler icin ayri1 olarak arastirmacilar tarafindan
hazirlanmis olup iki alan uzmaninin (uzmanlardan biri dogent digeri profesér olarak egitim
bilimleri alaninda ¢alismaktadirlar ve ¢ok sayida nitel arastirma yiiriitmiislerdir) goriisleri de
alinmistir. Yapilan degerlendirmeler sonrasi arastirmanin alt problemlerine cevap alinacak
nitelikte sorular eklenerek formun amacina hizmet etmesi saglanmistir. Goriisme formlar iki
kisimdan olusmaktadir. Birinci kisimda katihmcilara ait kisisel bilgilere yer verilmistir. Ikinci
kisimda ise Ogrencilerin yasadigl sorunlar1 ortaya ¢ikarmaya yonelik hazirlanan agik uglu
sorular yer almistir. Formdaki agik uc¢lu sorulardan bazilar1 ve bu sorularin kime sorulduguna
dair bilgilere Tablo 2’'de yer verilmistir:
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Tablo 2 Gorliisme Sorulari

Yonetici 6 Subat 2023 depremlerinden sonra konteyner kentte yasayan 0grencilerinizde ne tiir
sorunlar gozlediniz? Ogrencilerinizin ruhsal durumu nasildir? Ogrenciler psikolojik ve
sosyal anlamda sorunlar yasiyor mu?

Konteyner kentte yasayan ogrencileriniz ulasim, beslenme gibi konularda sikint1 yasiyor
mu?

Ogretmen 6 Subat 2023 depremlerinden sonra konteyner Kkentte yasayan Ogrencilerinizde
gozlemlediginiz, sinif icinde sikinti yasadiginiz durumlar oldu mu?

Konteyner kentte yasayan 6grencilerin 6dev yapma, ders calisma, akademik basari gibi
durumlari nasil etkilendi?

Ogrencilerin derslere karsi ilgi ve motivasyonlari, hazir bulunusluklari, derslere katilim
ve dikkat diizeylerinde degisiklik var m1?

Ders icin gerekli ders kitabi, kaynak Kkitap, ara¢ gerecler vb. materyal eksikligi yasiyor
musunuz?

Veli Ogrencinizin okul arkadaslari ve 6gretmenleri ile iliskileri nasildir ve bu konuda yasadig1
sorunlar varsa nelerdir?

Okulu ne siklikla ziyaret edersiniz? Ziyaret sebebiniz genel olarak ne olur?

Ogrenci Okuluna uyum saglamada ne tiir sorunlar yasadin? Sinif kurallarina uymakta giicliik
cekiyor musun?

Bir 6grenci olarak konteynerde ne tiir problemler yasiyorsun?

Verilerin Toplanmasi ve Analizi

Sayilardan ziyade durumlarla ilgilenen nitel arastirmalar, bireylerin duygu, diisiince, tutum ve
davranislarini anlama ve agiklama tizerine odaklanir (Ocak ve Olur, 2019). Nitel bir arastirma
olan bu ¢alismada veriler 5 yonetici, 10 6gretmen, 10 veli ve 10 68renci ile bireysel ve yiiz ytlize
goriisme ile toplanmistir. Goriismede arastirmaci ile katilimci dogrudan iletisim halindedir
(Karaca, 2021) ve katilmcinin konu ile ilgili gorislerini ifade etmesi, sorulan sorulari
yanitlamasi beklenmektedir.

Verilerin analizinin hatasiz ve kolay yapilabilmesi i¢in velilerin ve 6grencilerin onay1 alinarak
goriisme esnasinda ses kaydi tutulmustur. Yonetici ve 6gretmenler ise formlar yazili olarak
kendileri doldurmustur. Tutulan ses kayitlar1 ve notlarin analizi, betimsel analiz ve icerik
analizi kullanilarak yapilmistir. Betimsel analizde arastirmanin genel hatlar1 ve ana temalar1
arastirmaya baslamadan oOnce bellidir; arastirma sireci igerisinde yeni temalar ile de
sekillenebilir (Celebi, 2021; Yildirim ve Simgek, 2021). igerik analizi ise arastirmada toplanan
verilerin derinlemesine, detayli bir sekilde ¢dziimlenmesini ve yeni temalarin olusturulmasini
saglayan esnek bir analiz yontemidir. Ayrica elde edilen verilerde temalar ve kodlar
aracilifiyla, hangi terimin ne siklikta gectigi icerik analizi ile goriilebilir (Alanka, 2024; Yildirim
ve Simsek, 2021).

Katilimcilara sorulan her bir sorunun altina ilgili katilimcinin vermis oldugu tiim cevaplar
eklenmis ve cevaplarin biitiin olarak goriilmesi saglanmistir. Sorulara verilen cevaplar tek tek
incelenmis, birbirine benzer ve iligkili kavramlar anahtar kavram olarak belirlenmis ve ilgili
olanlar bir araya getirilerek yeni alt temalar olusturulmustur.
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Paylasilan alintilarda gizlilik ilkesi geregi her katilimci icin kodlar kullanilmistir. Yoneticiler Y1,
Y2, Y3, Y4, Y5 kodlariyla; 6gretmenler 01, 02, 03, ..., 010 kodlariyla; veliler V1, V2, V3, ..., V10
kodlariyla ve 6grenciler 0G1, 0G2, 0G3, ..., 0G10 kodlariyla belirtilmistir.

Gecerlik ve Giivenirlik

Bu arastirmada gecerlik ve giivenirligin saglanmasinda birtakim yollar izlenmistir. Yari
yapilandirilmis goriisme formu sorular1 hazirlanirken soru sayisinin ¢oklugundan ziyade
sorularin niteligine ve arastirmanin problemine uygun olmasina dikkat edilmelidir (Polat,
2022). Bu nedenle yari1 yapilandirilmis goériisme formu hazirlanmadan 6nce ilgili literatiir
taramasi yapilmis ve formda yer alan sorular arastirma sorularina yanit olacak sekilde
hazirlanarak gecerlilik saglanmaya calisiimistir. Sorular hakkinda uzman goriisleri alinmus,
sorularin acgiklik ve anlasilirhigl pilot uygulama ile kontrol edilmistir. Yapilan kontroller ve
goriisler sonrasi gereken son diizenlemeler yapilmis ve forma son hali verilmistir.

Amacgh oOrnekleme yontemi ile calisildiginda katilimcilar direkt arastirmanin konusuyla
yakindan ilgili olmakta ve arastirmanin gecerliligini artirmaktadir (Arslan, 2022). Bu
arastirmada da katilimcilar amagh 6rnekleme yontemleriyle secilmistir.

Katilmcilarin arastirmaya gontllii olarak katilmalar1 saglanmis, 6grenciler ile goriisme
yapilmadan o6nce veli izin belgesi ile velilerden izin alinmistir. Veliler ile iletisim kurularak
miisait bir zaman diliminde konteynerde veli ve 6grenciler ziyaret edilmis, gériismeler yiiz
ylze yapilmistir. Kendilerinden tekrar izin alinarak goriisme esnasinda ses kaydi tutulmus ve
analizlerin giivenilir bir sekilde yapilmasi saglanmistir.

Gecerligin saglanmasinda diger bir husus, katilimcilarin bulgular teyit etmesidir. Bu amagla
arastirmanin sonuclart katilimcilara bildirilmis ve teyit ettirilmistir. Teyit sonrasi eldeki
goriisme formlari, alinan izin belgeleri, ses kayitlar1 ve analiz siirecinde kullanilan notlar
dosyalanarak saklanmistir (Yildirim ve Simsek, 2021).

Arastirmanin bulgular1 sonucunda ortaya c¢ikan alt temalar ile ifadelerin siklig1 tablo olarak
gosterilmis ve hangi katilhmcilar tarafindan soylendigi tabloda belirtilmistir (Tavsancil ve
Aslan, 2001). Katimcr gorislerine dikkat ¢ekmek icin goriisler kodlar ile tablolarin altinda
dogrudan alint1 yoluyla aktarilmistir (Altunisik, vd., 2001). Katillmc1 kimlikleri gizli tutularak
her bir katihimciya kodlar verilmistir (Yonetici: Y, Ogretmen: 0, Veli: V, Ogrenci: OG). Belirlenen
alt temalar ve kodlar bir alan uzmanu ile goriis birligi saglanarak kararlastirilmistir. Bu sayede
verilerin yorumlanmasinda birden fazla kodlayicr kullanilarak glivenirlik artirilmigtir
(Creswell, 2016).

Giivenirligin artirilmasinda tutarlilik 6nemlidir. Bu nedenle arastirmanin bulgular
literatiirdeki diger arastirmalarin bulgularn ile karsilastirilmis ve sonuglarin benzer oldugu
gorilmiistir.

BULGULAR

Bu arastirmada 6 Subat 2023 tarihinde yasanan depremler sonrasi konteyner kentte yasayan
ortaokul dgrencilerinin yasadiklari sorunlar1 ve bu sorunlarin okul igerisindeki durumlarina
nasil etki ettigini anlamak maksadiyla yonetici, 6gretmen, veli ve 0Ogrenci gorisleri
incelenmistir. Bu goriismeler sonrasi elde edilen veriler ile bazi tema ve alt temalar
olusturulmustur.

1. Yénetici ve Ogretmen Gériislerine Iliskin Bulgular
1.1. 6 Subat 2023 Depremlerinden Sonra Konteyner Kentte Yasayan Ogrencilerin
Yasadig1 Sorunlara iliskin Bulgular

Arastirma kapsaminda yoneticilere ve 6gretmenlere sorulan “6 Subat 2023 depremlerinden
sonra konteyner kentte yasayan 6grencilerinizde ne tiir sorunlar gozlediniz? Ogrencilerinizin
ruhsal durumu nasildir? Ogrenciler psikolojik ve sosyal anlamda sorunlar yasiyor mu?”
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sorularina verilen cevaplar dogrultusunda konteyner kentte yasayan Ogrencilerin yasadigi
sorunlara Tablo 3’te yer verilmistir.

Tablo 3 Konteyner Kentte Yasayan Ogrencilerin Yasadig1 Sorunlar

Tema: Konteyner Kentte Yasayan Ogrencilerin Yasadig Sorunlar Katilimcilar Frekans
1. Alt Tema: Davranmis ve Uyum Problemleri Y1,Y2,Y3,Y4,Y5 5
Asiri tepkili davranis Y1 1
Siddet egilimi Y2 1
Saldirganlik ve hareketli davraniglar Y3,Y5 2
Anne, baba, kardes iliskilerinde siddet ve bagirma Y3 1
Yasin {istiinde cinsel egilim Y2 1
Disiplin sorunlari, uyum sorunlari Y1,Y4,Y5 3
Uyarilar: dikkate almama Y3 1
Derse ve okula karsi ilgisizlik Y3 1
2. Alt Tema: Psikolojik ve Sosyal Sorunlar Y1, Y3, Y5, 02, 04, 05, 8
icine kapanma Y1 1
Kendini ifade etmede yetersizlik Y1 1
Uykusuzluk 02 1
Kayg1 ve endise Y3 1
Sese karsi fazla duyarlilik 05 1
Kendi 6gretmenini, okulunu, siifin1 isteme Y5 1
Bos vermislik Y3 1
Sinir, stres, agir duygusal sorunlar; mental olarak 04 1
Psikolojik ve duygusal degisimlerde siklik 010 1
Psikolojik iyi olusu saglayamama Y3 1
Binaya girmek istememe, deprem korkusu Y5, 05, 08 3
Akademik basarilarinin olumsuz etkilenmesi Y3 1
3. Alt Tema: Fiziksel ve Ekonomik Sartlarin Getirdigi Sorunlar Y3, 02 2
Ekonomik olarak zor sartlar Y3 1
Ders ¢alisma ortamlarinin olmamasi Y3, 02 2
internet baglantisinin olmamasi Y3 1
Dar alanda yasamanin zorlugu Y3 1
4, Alt Tema: Aile Ortam Y3, Y4 2
Pargalanmis aileler Y3, Y4 2
Mahremiyet sinirlarinin korunamamasi Y3 1
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Tablo 3’ inceledigimizde yonetici ve 6gretmenlerin goriisiine gore; 6 Subat depremleri
sonrasli konteyner kentte yasayan 6grencilerin yasadiklari sorunlarin en basinda psikolojik ve
sosyal sorunlar yer almaktadir. Bu sorunlarin yani sira davranis ve uyum sorunlarinin, fiziksel
imkanlar ve ekonomik sartlarin getirdigi sorunlarin ve parcalanmis ailelerden kaynakl
sorunlarin yasandigi da goriilmektedir. Bu sorunlara bazi yonelik yonetici ve 6gretmen
goruslerine asagida yer verilmistir.

Y1 (Erkek, 19 yilik deneyim): “Ogrencilerin bir kismi icine kapandi, kendini ifade etmede
yetersiz kaldl. Bazilart uyum sorununun yaninda asiri tepkili davranisa sahip oldu.”

Y3 (Kadin, 29 yillik deneyim): “Konteynerde yasayan dgrenciler derse ve okula karsi ilgisiz, ders
calismak istemiyor bircogu. Dar alanda yasamanin verdigi zorlu kosullardan ¢ikip daha genis
olan okul ortamina geldiklerinde saldirganlik ve hareketli davranislari, taskinliklart daha ¢ok
artiyor. Uyarilarimizi ¢ogu zaman dikkate almiyorlar. (..) Bos vermislik daha g¢ok hadkim.
Psikolojik olarak iyi olmadiklarini g6zlemleyebiliyoruz. (...)

02 (Erkek, 9 yillik deneyim): “Ogrencilerimizin yasam alani darligindan uykusuz geldikleri
gtinler oluyor. Calisma ortaminin olmadigi magduriyetini duymaktayiz.”

1.2. Konteyner Kentte Yasayan Ogrencilerin Sinif Icerisinde Yasadiklar1 Sorunlara Iliskin
Bulgular

Arastirma kapsaminda 6gretmenlere sorulan “6 Subat 2023 depremlerinden sonra konteyner
kentte yasayan 6grencilerinizde gozlemlediginiz, sinif icinde sikinti yasadiginiz durumlar oldu
mu?” sorusuna verilen cevaplar dogrultusunda konteyner kentte yasayan 6grencilerin sinif
icerisinde yasadiklari sorunlar Tablo 4’te gdsterilmistir.

Tablo 4 Konteyner Kentte Yasayan Ogrencilerin Sinif icerisinde Yasadiklar1 Sorunlar

Tema: Konteyner Kentte Yasayan Ogrencilerin Sinif icerisinde Yasadiklar1 Katihmcilar Frekans
Sorunlar
1. Alt Tema: Davranis ve uyum problemleri 01,06 2
Akran zorbaligi 06 1
Argo sézciik kullanimi 06 1
Mahrem konularda 6zensiz davranma 06 1
Siddete egilim 01 1
Disiplin ve uyum sorunu 01 1
Sinif kurallarina uymada giiglitk 06 1
2. Alt Tema: Egitim Ogretim Siirecinde Yasanan Sorunlar 03, 04, 05, 06 4
Konsantrasyon problemi 05 1
Dersin olagan akisina engel olma 03 1
Dikkat dagimikhgi 03 1
Derslerdeki basari oraninda azalma 04, 06 2

Ogretmen goriislerine gore olusturulan Tablo 4’e gore; dgrencilerin sinif icerisinde yasadig
sorunlar genel olarak egitim siirecini ve ders basarilarini olumsuz etkileyen durumlar ile
davranis ve uyum problemleri olmustur. Bu problemlere yonelik 6gretmen goriislerinden
bazilar1 asagida yer almaktadir.
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01 (Erkek, 4 yilhik deneyim): “Genelde disiplin sikintist meydana gelmektedir. Siddete egilim
artmis durumdadir.”

05 (Kadin, 6 yillik deneyim): “Sese karsi fazlaca duyarlilik, deprem korkularinin devam etmesi,
buna bagl olarak konsantrasyon problemi gibi sikintilar yastyorlar.”

06 (Erkek, 12 yillik deneyim): “Okul icinde akran zorbaligi, mahrem konularda 6zensiz
davranma, argo sézciik kullanimi, sinif kurallarina uyma da giicliik gibi sorunlarla
karsilasabiliyoruz.”

1.3. Ogrencilerin Okula Ulasim ve Beslenme Durumlarina iliskin Bulgular

Yoneticilere sorulan “Konteyner kentte yasayan 6grencileriniz ulasim, beslenme gibi konularda
sikint1 yasiyor mu?” sorusuna yonelik yoneticilerin tamami ulasim ve beslenme problemi
yasanmadigini belirtmistir. Ulasim ve beslenme durumlarina iliskin yonetici goriislerinden
bazilar1 asagida yer almaktadir.

Y2 (Erkek, 22 yillik deneyim): “Ogrenciler sabah erken evden ciktiklarindan dolay! genelde
kahvalti yapmadan geldiklerine ¢ok sahit olduk. Maddi durumu yetersiz grenciler bazen 6gle eve
gidene kadar ac¢ kalabiliyorlar. Bu durum egitim kalitesini diigtirtiyor. Devletimiz servis araci
tahsis ettigi icin gelip gitme ile ilgili bir problem yasanmiyor diyebiliriz. Sadece arag ve sofér
segen ogrencilerimizi saymazsak.”

Y4 (Erkek, 9 yillik deneyim): “Ulasim konusunda stkinti yok. Ciinkii hem konteynerlerin yakin
olmasi hem de servisler ile tasimanin olmasindan dolayi o konuda bir sikinti yasamadik. Beslenme
konusunda da bir sorun yasanmadi. Cocuklar sabah kahvaltisim yapip geliyorlar. Ogleyin eve
gidiyorlar.”

Y5 (Erkek, 23 yillik deneyim): “Yasamadik. Tasima kapsaminda oldugu igin biitiin égrenciler
servisle geliyor.”

1.4. Ogrencilerin Egitim ve Ogretim Acisindan Yasadiklar1 Sorunlara iliskin Bulgular

Yoneticilere sorulan “Depremlerin 6grencilerin okula devamina ve basari durumuna etkisi
nasil oldu?” sorusu ile 6gretmenlere sorulan “Konteyner kentte yasayan o6grencilerin ddev
yapma, ders ¢calisma, akademik basari gibi durumlari nasil etkilendi?”, “Ogrencilerin derslere
kars: ilgi ve motivasyonlari, hazirbulunusluklari, derslere katilim ve dikkat diizeylerinde
degisiklik var m1?” sorularina verilen cevaplar dogrultusunda 6grencilerin egitim 6gretim
acisindan yasadiklari sorunlara Tablo 5’te yer verilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2025; 9(20); 90-113 100



Yaylar, M., Demirtas, H. ve Atik, S. / 6 Subat 2023 Depremleri Sonrasi1 Konteyner Kentte Yasayan Ortaokul Ogrencilerinin
Yasadiklar1 Sorunlarin Okula Yansimalari

Tablo 5 Ogrencilerin Egitim Ogretim Acisindan Yasadiklar1 Sorunlar

Tema: Ogrencilerin egitim 6gretim acisindan yasadiklar: sorunlar Katilimcilar Frekans
1. Alt Tema: Okula devamin olumsuz etkilenmesi Y1, Y4 2
Devam konusunda duyarsizlasma, devamsizhigin Y1, Y4 2
artmasi
Yeni okula ayak uyduramama Y4 1
2. Alt Tema: Gorev ve sorumluluklarin yerine getirilmemesi Y5, 01, 02, 03, 04, 05, 11

06,07, 08, 09,010

Gorev ve sorumluluklarin yerine getirilmemesi 05 1

Odev yapmama ya da bir kismini1 yapma Y5, 02, 03, 04, 05,07, 7
010

Ders arag gereclerini getirmeme 03 1

Derse hazirliksiz gelme 05, 08 2

3. Alt Tema: Derse ve okula karsi ilgi ve tutumlarin degismesi Y3, Y4, 02, 03, 05,07, 8

08, 09

Derse kars isteksizlik 02,07 2

Motivasyon eksikligi Y3, 03, 08, 09 4

Odaklanma problemi 03 1

Dikkat diizeylerinde azalma, dikkat daginikhg1 03, 05,07, 08 4

Hazirbulunuslugun diisiik olmasi 08 1

Ders ve hayat amaglarinda belirsizlik Y3 1

Bos vermislik Y4 1

Okulu ikinci plana atma, okula gecici gozle bakma Y4, 02 2

4. Alt Tema: Basarilarinin olumsuz etkilenmesi Y2, Y4,Y5, 01, 03,04, 10

05, 06,07,010

Okuma ve yazmada gerileme 01 1

Basarisiz dgrencilerin basarili 6grencileri olumsuz Y2 1

etkilemesi

Akademik basarida diisiis Y2, Y4,Y5, 01, 03,04, 10
05, 06,07,010

Yonetici ve 68retmen goriislerine gore olusturulan Tablo 5’i inceledigimizde; 6grencilerin
okula devamsizliginin arttigi, gérev ve sorumluluklarini yerine getirmedikleri, derse ve okula
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karsi ilgi ve tutumlarinin olumsuz etkilendigi, akademik basarilarinda diisiis oldugu yoniinde
sorunlar yasadigl goriilmektedir. Bu sorunlara iliskin katilmci ifadelerinden bazilar1 su
sekildedir:

Y2 (Erkek, 22 yillik deneyim): “Ozellikle basarili égrencilerin u¢ noktada bagarisiz 6grenciler
tarafindan etkilendiklerine sahit olduk. Basarisizlik konteynerle paralel olarak adeta artti.”

Y3 (Kadin, 29 yillik deneyim): “Ogrencilerimizin motivasyonlari eksik. Yasam-éliim denklemini
depremde yasayinca ders ve hayat amaclarinda bir belirsizlik gozlemliyoruz.”

02 (Erkek, 9 yillik deneyim): “Ogrencilerimiz de kalabalik ortamda yasadiklari icin konteyner
kent ortamini oyun oynama olarak degerlendirmektedir. Verilen édevler kistm kistm yapilmakta
ya da evde unuttum tarzi acitklamalarla karsilasmaktayiz. (...)”

1.5. Ogrencilerin Ders Arag Gereg ve Materyal Eksikligi Durumuna Iliskin Bulgular

Arastirma kapsaminda 6gretmenlere sorulan “Ders i¢in gerekli ders kitabi, kaynak kitap, arag
gerecler vb. materyal eksikligi yasiyor musunuz?” sorusuna verilen cevaplar dogrultusunda
ogrencilerin yasadiklari sorunlara Tablo 6’da yer verilmistir.

Tablo 6 Ders Arac¢ Gereg ve Materyal Eksikligi Sorunu

Tema: Ders ara¢ gerec¢ ve materyal eksikligi sorunu  Katilimcilar Frekans

Ders kitabi ve kaynak kitap eksikligi yasiyorum. 01, 02, 03, 05, 06, 9
07,08,09,010

Ders kitab1 ve kaynak kitap eksikligi 04 1
yasamiyorum.

Tablo 6 incelendiginde 6gretmenlerin ¢ogu 6grencilerin ders icin gerekli ara¢ gere¢, materyal
ve kitap konusunda sorun yasadigini belirtmistir. Bu soruna yonelik 6gretmen ifadeleri asagida
sunulmustur.

05 (Kadin, 6 yilhik deneyim): “Ders kitabi eksikligi yasaniyor. Konteynerde kendileri icin
calisma alani olusturulamadigi icin aldiklari kitaplari da kaybettiklerini ifade ediyorlar.”

06 (Erkek, 12 yillik deneyim): “Bircok égrenci LGS’ye hazirhk asamasinda kaynak problemi
yastyor. Ogrenci sayisinin fazla olmasi okul icinde yapilacak ek faaliyetleri kisitliyor.”

08 (Erkek, 10 yillik deneyim): “Ogrencilerin cogu maddi kayip yasadiklarindan ders icin gerekli
arac gere¢ isteminde cok bulunamiyoruz. Istesek bile égrencilerin cogu alamiyor.”

1.6. Ogrencilerin Karsilastiklar: Diger Sorunlara Iliskin Bulgular

Yoneticilere ve 6gretmenlere sorulan “Yukaridaki sorular haricinde Ogrencilerin yasamis
oldugu baska sorunlar var m1?” sorusuna karsilik verilen cevaplar dogrultusunda 6grencilerin
karsilastiklar1 diger sorunlar Tablo 7’de belirtilmistir.
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Tablo 7 Ogrencilerin Karsilastiklar1 Diger Sorunlar

Tema: Ogrencilerin karsilastiklar: diger sorunlar Katilimcilar Frekans
Gelir diizeyinin diisiik olmasi, maddi problemler Y2, 01,06 3
Sinif ortaminda hirsizlik 06 1
Ogrencinin anne ve babas ile iligkilerinde olumsuzluk 06 1
Farkl kiiltiirlerin bir arada yasama zorlugu Y4, 06 2
Velilerin duyarsiz, ilgisiz olmasi Y5, 01 2
Okulun uzak olmasi, velilerin okulu ziyaret edememesi Y5 1
Anne ve babanin ayri olmasi, baba otoritesinin olmamasi Y2, Y4 2
Konteyner ortaminin olumsuz olmasi Y1 1

Tablo 7 incelendiginde; 68rencilerin aile gelir diizeyinin diisiik olmasi 6grencilerin en ¢ok
yasadig1 sorun olarak goriilmektedir. Bunu takip eden diger 6nemli sorunlar ise anne ve
babanin ayr1 olmasi, velilerin ilgisizligi, okuldaki 6grencilerin kultiir farkhliklaridir. Simif
icerisinde yasanan hirsizlik olaylari, 6grencinin anne baba iliskilerindeki olumsuzluk,
konteyner ortamindaki olumsuzluklar ve okulun uzak olmasina bagh olarak velilerin okulu
ziyaret edememesi de diger sorunlar arasinda goriilmektedir. Bu sorunlara yonelik yonetici ve
O0gretmen ifadelerinden birkagi asagida verilmistir.

Y4 (Erkek, 9 yillik deneyim): “Her okula belli kesimden égrenci gelirken burada Malatya'nin her
yerinden her cesit 6grenci var. Bizim kdylerden gelen égrencilerimiz ¢ok iyilerdi. Simdi onlar da
davranis olarak asiri derecede degistiler. Béliinmiis ailelerden gelen Ogrenci ¢ok fazla var.
Babanin otoritesi olmadigi igin ¢ok stkinti yasiyoruz.”

Y5 (Erkek, 23 yillik deneyim): “Ogrencilerden cok velilerle ugrasiyoruz. Veli duyarsiz, ilgisiz,
cocugun bagaristyla pek ilgilenmiyor. Ilgili olan da uzak oldugu icin okula gelemiyor.”

06 (Erkek, 12 yillik deneyim): “Cocuklarin yasadigi maddi problemler okul icinde ya da sinif
ortaminda hirsizlik olaylarinin yasanmasina neden oluyor. Konteynerdeki kisitli yasam alani
cocuklarin anne ve baba ile iliskilerini olumsuz etkiliyor. Bu da okul ortamina yansiyor. (Cevre
sartlarinin olumsuz durumlari ortaya ¢ikarmasi, farkli egitim seviyesindeki insanlarin bir arada
olmasi, farkl: kiiltiirlerin bir arada yasama zorlugu ve etkileri okul ortamina da yanstyor.”

2. Veli ve Ogrenci Gériislerine Iliskin Bulgular

2.1.6 Subat 2023 Depremleri Sonras1 Ogrencilerin Okul Degisikligi Durumuna Iliskin
Bulgular

Velilere sorulan “Ogrenciniz 6 Subat depremlerinden sonra okul degisikligi yapti m1?” sorusu
ile 6grencilere sorulan “Son 1 yilda okul degisikligi yaptin mi1?” sorusuna hem veliler hem de
ogrencilerin tamami “Evet.” seklinde cevap vermistir. Baz1 6grencilerin birden fazla okul
degisimi yaptig1 ifade edilmistir. Bu ifadelerden bazilar1 asagida sunulmustur.

V2: “Inénii Ilkokulu’ndan gecti.”
0G6 (Kiz, 7.stmif): “Hammn Ciftligi Sadiye Liitfi Evliyaoglu Ortaokulu’ndan gectim.”
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0G9 (Erkek, 6.smn1f): “5. sinif 1. dénem Barbaros Ortaokulu’ndaydim. 2. dénem Tahsin Basdemir
Ortaokulu’ndaydim. 6. sinifta da Sehit Aytag Altunérs Ortaokulu’na gectim.”

2.2.0grencilerin Okula Uyum Durumuna Iliskin Bulgular

Velilere yoneltilen “Ogrenciniz okula uyum saglamakta giicliik ¢ekiyor mu?” sorusu ile
ogrencilere yoneltilen “Okuluna uyum saglamada ne tiir sorunlar yasadin? Sinif kurallarina
uymakta giicliik cekiyor musun?” sorusuna verilen yanitlar Tablo 8’de yer almaktadir.

Tablo 8 Okula ve Sinif Kurallarina Uyum Saglamada Yasanan Sorunlar

Tema: Okula ve sinif kurallarina uyum saglamada yasanan Katilimcilar Frekans
sorunlar

Okula uyum saglamada giigliik V1, V2,V3,V4,V6,V7,V8, 11
V9, V10, 0G2, 0G3

Dislanma V1, V4 2

Eski ortamini isteme, okula gitmek istememe V2,V7,V9 3

Veli ve 6grencilerin goriislerine gore hazirlanan Tablo 10 incelendiginde; 6grencilerin okula
uyum saglamakta giicliik cektigi, eski ortamini istedigi, okula gitmek istemedigi ve okulda
dislandig gorilmektedir. Bu sorunlara yonelik veli ve 68renci goriislerinden bazilar1 asagida
belirtilmistir.

V1: “llk 2 ay dislandilar depremzede égrenciler diye. Ojretmenler hakaret ettiler. Okul idaresi ile
gortistiik. Ancak o sekilde diizeldi.”

V4: “Buraya ilk geldiginde sikinti oldu. Siirekli sen Suriyelisin dediler. Ondan sonra normale
déndii. ITk 2 hafta béyleydi. Cok stikiir kisa stirdii.”

0G3 (Kiz, 8.sinif): “llk zamanlar arkadagslarla uyum siireci biraz sikintiliyd. Ondan sonra
birbirimize biraz alistik. Yakin oldugum bir arkadasim var okulda. Burada da bir tane var.”

2.3.0grencilerin Okula Ulasim Durumuna Iliskin Bulgular

Velilere “Ogrenciniz okula ulasimi nasil saghyor?” sorusu ile 6grencilere “Konteyner kentten
okula gidip gelmede ulasim problemi yasiyor musun?” sorusu sorulmustur. Katilimci veli ve
ogrenciler ulasim konusunda bir sikint1 yasanmadigini ve ulasimin iicretsiz bir sekilde servisle
saglandigini ifade etmislerdir. Baz1 égrenciler (0G2, 0G3) birkag defa servisi kagirdiklarini ve
okul uzak oldugu i¢cin o giinler okula gidemediklerini belirtmistir. Asagida veli ve 6grenci
ifadelerinden bazilarina yer verilmistir.

V2: “Servisle gidiyor. Devlet servis verdi. Herhangi bir licret vermiyoruz.”

0G2 (Erkek, 5.sinif): “Servisle gidiyorum. Simdiye kadar bir kere kacirdim. Kagirdigim zaman
okula gidemiyorum.”

0G10 (Kiz, 6.s1ni1f): “Servisle gidip geliyorum. Servise binerken siirekli kargasa cikiyor.”
2.4. Ogrencilerin Okul Idaresi, Ogretmenleri ve Arkadaslari ile Iliskilerine Dair Bulgular

Velilere yoneltilen “Ogrencinizin okul arkadaslar1 ve égretmenleri ile iligkileri nasildir ve bu
konuda yasadig1 sorunlar varsa nelerdir?” sorusu ile 6grencilere yoneltilen “Okul arkadaslarin
ile arkadaslik iligkilerin nasil?”, “Okul idaresi ve 6gretmenler ile iletisimin nasil?” sorularina
iliskin verilen cevaplar Tablo 9’da belirtilmistir.

ISSN: 2602-2516 Disiplinlerarasi Egitim Arastirmalari Dergisi
Journal of Interdisciplinary Educational Research 2025; 9(20); 90-113 104



Yaylar, M., Demirtas, H. ve Atik, S. / 6 Subat 2023 Depremleri Sonrasi1 Konteyner Kentte Yasayan Ortaokul Ogrencilerinin
Yasadiklar1 Sorunlarin Okula Yansimalari

Tablo 9 Okul idaresi, Ogretmenleri ve Arkadaslar ile Iliskiler

Tema: Okul idaresi, 6gretmenler ve arkadaslar ile Katilimcilar Frekans
iliskiler
Okul arkadaglari ile tartismalar V1, V3, 0G4, 0G8, 0G9, 0G10 6
Ogretmenlere karsi olumsuz tutum V1,V2,0G2, 0G10 4

Tablo 9 incelendiginde; 6grencilerin en ¢ok arkadaslari ile tartisma yasadigi, bazi 6grencilerin
de Ogretmenlerine karsi olumsuz tutum icerisinde oldugu goriilmektedir. V1 kodlu veli,
Ogrencisinin hem okul arkadaslari ile hem de 6gretmenleri ile sorunlar yasadigini ifade
etmistir. Aym sekilde 0G10 kodlu 6grenci de okul arkadaslar1 ve dgretmenleri ile sorunlar
yasadigini belirtmistir. Bu sorunlara yonelik veli ve 6grenci goriisleri asagida yer almaktadir.

V1: “llk zamanlar kétiiydii, su an iyi.”
0G8 (Erkek, 6.smnif): “lyi. Ara sira arkadasglarla laf dalasi oluyor. Sonra diizeliyor.”

0G9 (Erkek, 6.sinif): “Arkadagslarimla iliskilerim cok iyi. Kavga degil ama laf dalasina girdigim
arkadaglarim oldu. Ama aramin kétii oldugu arkadasim yok. Arkadas sayim da ¢ok fazla.”

2.5. Velilerin Okulu Ziyaret Etme Siklig1 ve Nedenlerine Iliskin Bulgular

Velilere sorulan “Okulu ne siklikla ziyaret edersiniz? Ziyaret sebebiniz genel olarak ne olur?”
sorusuna yonelik verilen cevaplar Tablo 10’da sunulmustur.

Tablo 10 Okulu Ziyaret Etme Siklig1 ve Nedenleri

Tema: Okulu ziyaret etme siklig1 ve nedenleri Katilimcilar Frekans
Hi¢ gidemedim (Konteyner kentte toplant1 yapild1.) V5,Ve6,V8 3
1 kere gittim. V1,V4,V7 3
Sadece toplantilara gittim. V2,V3 2
Toplantilar ve 6zel durumlar haricinde de gittim. V9, V10 2

Velilerin ¢ogu 6grencilerinin 6nceki okulunu daha sik ziyaret ettiklerini, su anki okulun uzak
olmasindan dolay: sadece toplantilara katildiklarini, 6gretmenleri ¢agirdigl zaman gittiklerini
belirtmislerdir. Baz1 veliler ise toplantilara dahi katilamadigini, okula nasil gidilecegini
bilmedigini ifade etmislerdir. Toplantilarin bazilarinin konteyner kentte yapildigini belirten
veliler de olmustur. Buna yonelik veli ifadelerinden bazilarina asagida yer verilmistir.

V1: “15 giinde bir ziyaret ederdim onceki okulunda. Burada sadece bir kere gittim komgsunun
arabastyla. Veli toplantilarina da katilamadim. Nasil gidilir bilmiyorum.”

V5: “Hi¢c ziyaret etmedim. Ben normalde biitiin toplantilara giderim. Her giin alirim birakirim
ama servisle gittikleri icin benim imkdnim olmadi Toplantilarin hicbirine gidemedim. Onceki
okullarinda stirekli gidiyordum. Burada mesafeden dolayi gidemiyorum.”

V7: “Ziyaret edemedik. Toplantiy1 da biz gidemedigimiz icin hocamiz burada yapti. Sadece bir
kere gittim. Onceki okulda her giin kendim gétiiriip getirdigim icin her giin gériisiiyordum
hocalariyla. Ne olmus ne bitmis, hangi puani diismiis hepsini 6greniyordum.”

2.6.0kuldan Gelen Sikayetler ve Sebeplerine Iliskin Bulgular
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Velilerle “Ogrenciniz ile ilgili okuldan herhangi bir sikdyet geliyor mu? Geliyorsa sebepleri
nelerdir?” sorusu paylasilmis ve Tablo 11’'deki cevaplar alinmistir.

Tablo 11 Okuldan Gelen Sikayetler ve Sebepleri

Tema: Okuldan gelen sikiyetler ve sebepleri Katilimcilar Frekans
Sikayet gelmedi. V1,V3,Vv4,V5,V6,V7,V8,V9, V10 9
Arkadaslanyla ilgili sikayet geldi. V2 1

Tablo 11 incelendiginde velilerin 9'u okuldan hicbir sikdyet gelmedigi yoniinde, 1’i ise
arkadaslariyla ilgili sikayet geldigi yoniinde goriis belirtmistir. Buna iliskin veli goriislerinden
birkaci asagida verilmistir.

V1. “Ogretmenleri kendisinden cok memnun. Sikdyet gelmedi.”

V2. “Sikdyet geliyor. Ogretmenleri ile ilgili degil, arkadaglariyla ilgili sikdyetler.”

V3. “Ogretmenlerinden hic sikdyet duymuyorum, cok memnunlar.”

2.7.0grencilerin Konteynerde Kalmaktan Dolay: Yasadigi Sorunlara iliskin Bulgular

Velilere yoneltilen “Ogrencinizin konteynerde kalmaktan dolayr yasamis oldugu sorunlar
nelerdir?” sorusu ile 6grencilere yoneltilen “Bir 68renci olarak konteynerde ne tiir problemler
yasiyorsun?” sorusuna yonelik cevaplar Tablo 12’de sunulmustur.

Tablo 12 Konteynerde Kalmaktan Dolay1 Yasanan Sorunlar

Tema: Konteynerde kalmaktan dolay1 yasanan sorunlar Katilimcilar Frekans
Dar alan V4,V6,V7,V10,0G3,0G7,0G8,0G9 8
Internetin yoklugu V1,Vs5,0G1, 0G6, 0G10 5
Arkadas yoklugu V1, 0G3 2
Arkadas ¢evresini tanimama V3 1
Ders ¢alismama/calisamama, 6devlerini takip V3, V5, V6, V8, 0G6, 0G7, 0G9 7
edememe
Kardeslerle gecimsizlik V10 1
Kiitiiphane ortaminin yoklugu/yer bulamama 0G1, 0G2, 6G9 3
Cok fazla giiriiltii olmasi 0G5, 0G7 2

Tablo 12 incelendiginde; veli ve 68renciler konteynerdeki en biiyiik sorun olarak alanin dar
olusunu belirtmislerdir. Alanin dar olmasina bagh olarak ders calisamadiklarini, konteynerde
internet sorunu yasadiklarini, arkadas ortaminin olmamasini, kiitiphanede yer
bulamadiklarini, konteyner kentte disaridan ¢ok fazla ses geldigini de ifade etmislerdir.
Konteynerde yasamanin getirdigi sorunlara yonelik veli ve 6grenci goriislerinden bazilari
asagida yer almaktadir.

V3: “Burada hi¢ tanimadigimiz arkadasg cevreleri var. Bizim mahallede konustuklari égrencilerin,
cocuklarin hepsinin aileleri ile de tamisiyorduk. Kim olduklarini biliyorduk. Burada dyle bir ortam
var ki ne ¢ocugu taniyoruz ne ailesini taniyoruz ne ortamini biliyoruz. Yani ¢ocuklarimizin
terbiyesi %100 tersine déndii gibi. Her sey ¢ok degisti burada. (...)”
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V5: “Ders calisamiyor, odaklanamiyor. Interneti bagladilar ama ¢cekmiyor.”

0G1 (Kiz, 8.smnif): “Kiitiiphane sikintist var. Calisma ortami uygun degil.”

2.8. Konteyner Kentte Yasayan Ogrencilerin Yasadigi Diger Sorunlara Iliskin Bulgular

Velilere ve 6grencilere “Eklemek istediginiz baska problem var mi?” sorusu yoneltilmis ve
verilen cevaplar dogrultusunda Tablo 13 olusturulmustur.

Tablo 13 Konteyner Kentte Yasayan Ogrencilerin Yasadigi Diger Sorunlar

Tema: Diger sorunlar Katilimcilar Frekans
Hayati bos vermislik V1 1
Eski okulunu isteme V2 1
Sessiz ortam istegi V5,V7 2
Cok cabuk sinirlenme, bagirma V5,V8 2
Davranis degisikligi V8 1
Anne babanin ayrilmasi V10 1
Cevrenin tehdidi 0G2 1

Tablo 13 incelendiginde konteyner kentte yasayan Ogrencilerin yasadigl diger sorunlarin
hayat1 bosvermislik, eski okulunu isteme, sessiz ortam istegi, cabuk sinirlenme ve bagirma,
davranis degisikligi, anne babanin ayrilmasi ve ¢evrenin tehdidi oldugu goriilmektedir. Bazi
veli ve 6grencilerin gortsleri soyledir:

0G2 (Erkek, 5.sinif): “Bir tane cocuk var. Kiifrediyor, vuruyor. Ben bisiklet siirerken ayagim
kaydi, diismemek icin yanhgslikla onun ayagina bastim. O da babasina séyledi. Babasi diyor ki bu
mahalleden gecme seni vururum. Beni tehdit ediyor.”

V5: “Depremden sonra biraz daha sessiz ortam istiyor. Kardeslerine normalde bagirmaz
cagirmaz. Ama simdi en ufak bir seste kardeslerine bagirir.”

V8: “Hayir. Yani ¢ocugum depremden etkilendi de énceden de ¢cok ders calismiyordu zaten.
Davranig olarak ¢ok degisti. Cok asabi oldu burada.”

SONUCLAR ve TARTISMA

Yasanan dogal afetler nedeniyle bir¢ok insan hem maddi hem manevi kayiplara ugrar. 6 Subat
2023’'te yasanan depremlerden bir ay sonra aciklanan degerlendirme raporuna gore,
depremden etkilenen 11 ilde toplam 518009 adet konutun agir hasarly, yikik ya da yikilacak
kategorisine girdigi tespit edilmis ve toplam 2273551 kisinin barinma sikintis1 yasadigi
belirlenmistir (Strateji ve Biitge Baskanligi, 2023). Bu nedenle insanlar ¢cadir ve konteyner gibi
gecici yasam merkezlerinde hayatlarini siirdiirmek zorunda kalmistir. Cocuklarin yasadiklar:
ortamin degismesi bir¢cok olumsuzlugu beraberinde getirdigi gibi bu olumsuzluklar cocuklarin
okul hayatina da etki etmektedir.

Bu ¢alismada 6 Subat 2023 depremleri sonrasi konteyner kentte yasayan 6grencilerin yasadigi
sorunlar ve bu sorunlarin okula yansimalarinin nasil oldugu yonetici, 6gretmen, veli ve 6grenci
goriislerine gore incelenmistir.

Calisma kapsaminda yapilan goriismelere gore dgrencilerin yasadigi baslica sorunlar; davranis
problemleri, disiplin ve uyum sorunlari, psikolojik ve sosyal sorunlar, derslerindeki basari
oraninda azalma, goérev ve sorumluluklarin yerine getirilmemesi, ders kitabi1 ve kaynak kitap
eksikligidir. Ayrica maddi olanaklarin yetersizligi, konteyner alaninin dar olmasi, mahremiyet
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sinirlarinin korunamamasi, okula devamsizligin artmasi, derse ve okula kars ilgisizlik gibi
sorunlarin yasandigini da belirtmislerdir.

Deprem oOncesi bir diizen igerisinde yasayan cocuklar, deprem sonrasi yiizlerce insanin bir
arada yasadigl, imkanlarinin kisitlandigi konteynerde yasamaya mecbur kalmistir.
Ogrencilerin, ortamin degismesi ile yeni ortama ayak uyduramama, eski arkadaslarini ve eski
okulunu isteme, i¢cine kapanma, kendini ifade etmede yetersizlik, saldirganlik ve siddet egilimi
gibi davranis problemleri, ¢cabuk sinirlenme, motivasyon kaybi ve odak sorunu gibi sorunlar
yasadiklari goriilmistiir. Giilliinay vd. (2024) arastirmasinda da benzer sonuclara ulasilmistir.

Arastirma sonucunda konteyner ortamina alismakta giicliik ceken 6grenciler ayni sekilde yeni
okullarina alismada da giicliik ¢ekmistir. Uyum saglamada cekilen bu giigliikler 6grencilerde
davranis problemlerini ortaya ¢cikarmistir. 6 Subat 2023 depremlerini yasayan 6grencilerde
goriilen en temel sorun davranis problemi olmustur. Asir1 tepkili davranma, saldirganlik ve
siddete egilim, akran zorbalifi, argo s6zclik kullanimi, cinsel konulara egilim ve mahrem
konularda 6zensiz davranma gibi sorunlar bu davranis problemleri arasinda sayilmistir.
Limoncu ve Atmaca (2018)ya gore, oOzellikle 6-11 yas araligini kapsayan okul doénemi
¢ocuklarinda okula gitmek istememe, 6zgiiven eksikligi, okul icerisinde saldirganlik ve ofkeli
davranislar goriilebilir. Yine Girardi vd. (2020)'nin Montreal’deki gecici barinaklarda yasayan
cocuklar iizerine yaptiklar1 c¢alismada, akran iligkilerinde kopukluk ve ¢ocuklarda kaygili
davranislarin goriildiigii sonucuna ulasmislardir.

Arastirma sonucuna gore okul icerisinde yasanan uyum sorunlari arasinda; yeni okula ayak
uyduramama, okula gitmek istememe, kendi 6gretmenini, okulunu, siifini isteme, okul
arkadaglari ile tartismalar, dislanma, 6gretmenlere karsi olumsuz tutum, farkh kiltiirlerin bir
arada yasama zorlugu gibi sorunlar bulunmaktadir. Coffman (1998), cocuklar arkadaslarindan
kopmak zorunda kaldiklarinda ya da arkadaslarinmi kaybettiklerinde kendilerinde psikolojik ve
davranissal olarak ¢ok ciddi problemlerin ortaya ¢iktigini belirtmistir.

Yonetici, 6gretmen ve velilerin belirttikleri goriislere gore egitim ve 6gretim siirecinde yasanan
en Onemli sorun, akademik basari oranindaki diismedir. Basarisiz 6grencilerin basarili
ogrencileri olumsuz etkiledigi, okuma ve yazmada gerileme goriildigii, gorev ve
sorumluluklarin yerine getirilmedigi, Odevlerin yapilmadigi, ders ara¢ gereclerinin
getirilmedigi, derse hazirliksiz gelindigi 6gretmenler tarafindan tespit edilmistir. Bu durumun
ortaya cikmasinda rol oynayan etkenler olarak; derse ve okula kars: ilgisizlik, okulu ikinci
plana atma, okula gecici gozle bakma, devam konusunda duyarsizlasma, devamsizligin artmasi,
konsantrasyon  problemi, motivasyon eksikligi, dikkat dlzeylerindeki azalma,
hazirbulunuslugun disiik olmasi sayilabilir. Literatiire bakildiginda Usami vd. (2012)'nin 2011
yilinda yasanan Japonya depremi ve tsunamisinden 8 ay sonra cocuklar lizerinde yaptigi
calisma ile cocuklarda dikkat eksikligi ve anksiyete belirtilerinin ortaya ¢iktifi sonucu bu
arastirmanin bulgulari ile értiismektedir.

Ogretmen goriislerine gore siif icerisinde yasanan disiplin problemleri cok fazla artis
gostermistir. Ogretmenler dersin olagan akisina engel olma, uyarilan dikkate almama, simif
ortaminda hirsizlik gibi durumlarin ortaya c¢iktigini belirtmislerdir. Deprem, yangin, sel,
tsunami gibi dogal afet krizlerinden sonra o6grencilerde stres ve kayginin artmasi sonucu
siniflarda birtakim problemlerin goriilmesi muhtemeldir. Bu problemler derse odaklanamama
ve motivasyon kaybi (Breen ve Meyer, 2021) gibi akademik problemler olabilecegi gibi dersin
ve sinifin kurallarina karsi gelme gibi disiplin ve uyum problemleri de olabilir. Ayrica sinif
ortaminda akranlariyla sozli ya da fiziksel ¢atismaya girme, arkadaslarina zorbalik yapma,
o0gretmene karsi saygisizlik yapma, 6gretmenden izinsiz konusma ve ayaga kalkip sinifta
gezinme, maddi sikintilar ¢eken 6grencilerin baskalarinin esyalarini izinsiz kullanmasi gibi
istenmeyen davranislar da goriilebilir (Atalay, 2023).
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Deprem gibi dogal afetlerden etkilenen en savunmasiz grup cocuklar olmaktadir (Aydogdu ve
Fofana, 2023). 6 Subat 2023’te yasanan iki deprem sonrasi psikolojik olarak sarsilan
cocuklarda derin izler kalmistir. Yapilan bu calismanin sonucuna goére kaygi ve endise dolu
¢ocuklar, deprem korkusu nedeniyle okul binalarina girmek istememektedir. Baz1 6grencilerin
agir duygusal sorunlar yasadigi, ders ve hayat amaclarinda belirsizlik goriildiigli, hayati bos
verdigi, icine kapandigi, kendini ifade etmede yetersiz kaldigi, psikolojik ve duygusal
degisimlerinde siklik yasadigi, sese karsi fazla duyarli oldugu, uykusuzluk cektigi, psikolojik iyi
olusu saglayamadigl, mental olarak bosluk hissine kapildigi sonucuna ulagilmistir. ilgili
literatlire bakildiginda Aykac¢ ve digerleri (2024), 16 anaokulu o6gretmeni ile yaptiklari
calismada Ogrencilerin korku ile yasadig, icine kapandigi ve ifade becerilerinde eksiklik
yasadigl sonucuna varmistir. Bozkurt (2023) depremzedelerle yaptigi goriismelerde
depremzedelerin uykusuzluk, hayati anlamsiz bulma, bosluk hissi, korku gibi sorunlar1 siklikla
tekrar ettigini dile getirmistir.

Yasanan depremler sonrasi bir¢ok 0Ogrencinin anne ve babasinin ayrildigl yoneticiler
tarafindan ifade edilmistir. Parcalanmis ailelerden gelen bu 06grencilerin hayata yenik
basladiklari, hayati bos verdikleri, bir hedeflerinin ve umutlarinin olmadig1 yoniinde goriisler
belirtilmistir. Baba otoritesinin olmamasi, velilerin ilgisizligi ve duyarsizligi nedeniyle
ogrencilerin problemlerini gidermede zorluk ¢ekildigi de sorun olarak goériilmektedir. Alkan
(2018)'1n yaptig1 calismada biitiinligli bozulmus aile ¢ocuklarinin ebeveyn ve rol model
eksikligi cektiklerini, yeterli destegi goremediklerini, 6zgliven kaybi yasadiklarini belirtmistir.
Aile ile okul is birliginin yetersiz kalmasi ve maddi sikintilarin yasanmasi sonucu 6grencilerin
okul basarisinin da olumsuz etkilendigi ortaya cikmistir. Atmaca ve Kili¢ (2024)'in yapmis
olduklar1 calismada ise pargalanmis aileye sahip ¢ocuklarda stres seviyesinin yiiksek oldugu,
okula devamsizligin arttigi, okula uyum saglanamadigi, dolayisiyla okul basarilarinin diistigi
ifade edilmistir. Ayrica sosyal cevre iliskilerinde zorlandiklari ve 6zgiiven eksikligi yasadiklar
da ¢alismanin bulgular1 arasindadir.

Ogrencilerin okula ulasim ve beslenme konusunda sorun yasamadig belirtilse de okulun uzak
olmasindan dolay1 velilerin okulu ziyaret edememesi yoneticiler tarafindan sorun olarak
gorilmistiir. Veliler ise ¢ogunluk olarak veli toplantilar1 ve 6grencilerinden herhangi bir
sikayet gelmesi gibi mecburi durumlarda okula gittigini belirtmistir.

Veli ve 6grencilerle yapilan goriismelerle elde edilen bulgulara gore 6grencilerin konteyner
kentte cok fazla sorunla kars: karsiya kaldiklar1 ortaya ¢ikmistir. Veliler konteyner ortaminin
olumsuz oldugunu belirtmis, cocuklarinin arkadas cevresini tanimadiklarindan dolay1 tedirgin
olduklarini ifade etmislerdir. Arkadas ortaminin olmamasi1 sebebiyle konteynerden disari
¢ikamayan cocuklarin kardesleriyle gecimsizlik yasadiklar1 ortaya ¢cikmistir. Cocuklar oyun
oynayarak, arkadaslariyla vakit gecirerek ve sosyalleserek streslerini atar ve mutlu olurlar.
Ancak konteyner ortaminda alanin sinirlh olmasi ve hareket ozgirliiklerinin kisitlanmasi
¢ocuklarda stres yiikiiniin ve kayginin artmasina neden olmaktadir. Dolayisiyla uzun siire
kiciik bir alanda zaman gecirmek zorunda kaldiklari aileleri ve kardesleriyle daha sik
gecimsizlik yasamalari da siklikla rastlanan bir durumdur (Tekin-Babuc ve Gokge, 2024).

Ekonomik sikintilar yasayan veliler konteyner kentte mecburiyetten kaldiklarini belirtmis,
konteynerde alanin dar ve yetersiz olmasindan dolay1 ¢ocuklarin ders ¢alisamadiklarini
soylemislerdir. Ogrencilerin bazilar1 kiitiiphanede ders ¢ahsmak istediklerini ancak
kiitiiphanede ya ¢cok ses oldugunu ya da yer bulamadiklarini belirtmislerdir. Bunlara ek olarak
maddi imkanlarin yetersizliginden dolay1 kaynak kitap alamadiklarindan, internet ¢ekmedigi
icin telefondan bile ders c¢alisamadiklarindan, bu sebeple basarilarinin diistiigiinden
yakinmuslardur. Ilgili literatiirde Erdogdu (2007)'nun yaptig1 calismaya gore sosyoekonomik
diizeyi yiiksek olan 6grencilerin, sosyoekonomik diizeyi diisiik olan 6grencilerden daha basaril
oldugu tespit edilmistir. Bu tespitin nedeni olarak da ailelerin, ¢cocuklarinin egitim hayatiyla
yakindan ilgilendiklerinden dolay1r bu basariy1 elde ettiklerini ileri siirmektedir. Ancak
konteyner ortaminda 6grencilerinin édev takibini dahi yapamadigini belirten veliler olmustur.
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Ogrencilerin kendilerine ait ézel bir alanin olmamas1 mahremiyet sinirlarinin korunamamasi
problemini beraberinde getirmistir. Biitiin aile bireylerinin kii¢iik bir alanda yasamasi sonucu
o0zel hayata dair bir gizliligin kalmadig1, mahrem konulara ve cinsel egilime meyilli 6grencilerin
oldugu yoneticiler tarafindan ifade edilmistir. Literatiire bakildiginda Polat ve Saricam
(2024)'1n yaptiklari calismada benzer sonuglara ulasilmistir. Yine Kiimbetoglu vd. (2007)
yaptiklar1 calismada, 17 Agustos 1999 Diizce depremi sonrasi prefabriklerde ve cadirlarda
yasayan ailelerde mahremiyetin biiyiik bir sorun haline geldigi sonucuna ulasilmistir.

Oneriler
Calismada elde edilen bulgular neticesinde asagidaki dneriler dikkate alinabilir:

e Ogrencilerin 6zellikle duygusal, psikolojik ve davramigsal olarak problemler yasadig
goriilmektedir. Bu sorunlarla bas etmede 6grencinin yalniz kalmasi dnlenebilir. Okulda
yoneticiler, 6gretmenler ve okul rehber oOgretmenleri is birligiyle 6grenciye destek
verebilirler; 6grencinin kendi sorunlariyla bas etmesine yonelik gelistirici uygulamalari
veya gerekli yonlendirmeleri saglayabilirler. Yine ayni sekilde evde ebeveynler, ¢ocuklarin
sorunlari iizerinde durabilir ve iyilesmelerine katki saglayabilir. Bu konuda ebeveynlere
egitimler verilerek bilgilendirilebilir ve yetistirilebilir. Boylece afetlerin biraktig1 hasarlar
en aza indirilebilir.

o Velilere; parcalanmis ailenin ¢ocuga yansimalar1 ve nasil yaklasilmasi gerektigi, gecici
konut igerisinde mahremiyetin nasil saglanmasi1 gerektigi gibi konularda egitimler
diizenlenebilir.

e Konteyner kentte yasayan Ogrencilerin tamaminin ayni okul ¢atisi altinda toplanmasi,
depremin ve konteynerde yasamanin etkisiyle ortaya ¢ikan bir¢ok problemin o okula
tasinmasina sebebiyet vermektedir. Bu uygulamanin yerine konteyner kentte kalan
Ogrenci sayisinin, gonderildigi okuldaki toplam o6grenci sayisinin belli bir yiizdesini
gecmeyecek sekilde okullara dagitilmasi ve 6grencilerin konteynerde yasamayan akranlari
ile egitim almalar1 saglanabilir. Béylece yasanan problemler en aza indirilebilir.

e Ogrencilerin akademik basarisiziginin engellenebilmesi ve aradaki acigin giderilebilmesi
icin sadece 8. siniflara yonelik olan destekleme ve yetistirme kurslari 5, 6 ve 7. siniflara da
acilabilir.

o Konteyner kentte var olan fakat imkanlari yeterli goriilmeyen ¢alisma salonlarn ile
kiitiiphanelerin sayis1 ve niteligi artirilabilir. Ogrencilerin haftanin belirli giinlerinde ve
belirli saatlerinde tasimali servis uygulamasi ile millet kiitiiphanelerinden faydalanmasi da
saglanabilir.

o Konteyner kentteki internet alt yap1 sorunu giderilebilir, 6devlerine ve derslerine yardimci
olabilecek tablet, bilgisayar gibi teknolojik aletler ile ogrenciler desteklenebilir.
Ogrencilerin kaynak kitap, ders ara¢ gerec ve materyal eksiklikleri giderilebilir.

o Konteyner kentin giivenligi konusunda daha hassas ve 6zenli davranilabilir.

o Konteyner kentte yeterli imkanin ve ortamin olmamasindan dolay1 ¢ocuklarin gelisim
donemleri de dikkate alinarak konteyner kent icerisinde sportif faaliyetler ile sanatsal ve
kiiltiirel etkinlikler gerceklestirilebilir.

e Velilerin okulu daha sik ziyaret edebilmeleri icin velilere 6zel servis vb. kolayliklar
saglanabilir.

Bu c¢alismada ortaokul diizeyinde egitim goéren ve konteynerde yasayan depremzede
Ogrencilerin yasadiklar1 sorunlarin egitim hayatina nasil yansidigin1 ortaya koymak
amaglanmistir. Bu konu iizerine yapilan yeteri kadar arastirmaya rastlanmamistir.
Arastirmacilar diger egitim kademelerinde ya da farkli 6rneklemlerle calisarak literatiire katki
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saglayabilir. Bu arastirmada elde edilen veriler sonraki arastirmalar icin rehber ve 6rnek
olabilir.
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Abstract

The aim of this study is to determine the problems experienced by secondary school students living in
container cities after the earthquakes of 6 February 2023 and the effects of these problems on the school
according to the views of administrators, teachers, parents and students. The study was conducted with
the case study method, one of the qualitative research methods. The study group consists of 5
administrators, 10 teachers working in official secondary schools in Battalgazi district of Malatya province
in the spring term of 2023-2024 academic year, and 10 students and their parents studying in these
schools. The data in the study were obtained through a semi-structured interview form. The collected data
were analysed using descriptive analysis and content analysis. According to the findings of the study, it
was revealed that students had behavioural problems, were exposed to psychological problems, had
difficulty in adapting to their new schools and classrooms, their academic achievement decreased, and
they experienced attention deficit and loss of motivation. It was concluded that problems such as inability
to study due to the narrowness of the container area and inability to protect privacy boundaries arose. In
addition, it was also found that students became withdrawn, felt a sense of emptiness, inadequate self-
expression, quick temper, use of slang words, peer bullying, aggressive behaviours and tendency to
violence increased.According to the findings of the study, suggestions such as increasing school-family
cooperation, providing necessary trainings to parents, ensuring that students are educated in different
schools instead of gathering them under the same school roof, improving the container environment and
financial opportunities, and developing different educational opportunities were made for the problems
experienced by the students.

Keywords: Earthquake, education, student, teacher, parent.
INTRODUCTION

Disaster is the result of extraordinary events that affect people's lives and actions, cause
material and moral losses, and the possibilities available to the affected people are incomplete
and insufficient (Kadioglu, 2011). Natural disasters occur mostly due to uncontrollable reasons.
It is possible to classify natural disasters as slow developing and fast developing. Disasters such
as environmental pollution, erosion, destruction of forests, drought are slow developing natural
disasters that occur over time. However, unpredictable and sudden disasters such as volcanic
eruptions, landslides, avalanches and floods are fast developing natural disasters. One of the
sudden natural disasters is earthquake (Disaster and Emergency Management Presidency
[AFAD], 2024). Earthquake occurs as a result of the expression of the energy accumulated in the
earth's crust through the cracks between the plates (Sozcii, 2019). This energy can be felt as
vibration or shaking.

Hundreds or even thousands of earthquakes occur almost everywhere in the world. There are
earthquakes whose shaking is not felt, as well as earthquakes that are destructive and cause loss
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of life. The United States Geological Survey (USGS) reports that there are approximately 500,000
earthquakes every year, only 20% of which can be felt and approximately 100 of which cause
damage (AFAD, 2018).

Turkey is one of the most earthquake-prone countries as it is located on the most active
earthquake belts due to its geographical location (AFAD, 2018). On February 6, 2023, Turkey
was shaken by two major earthquakes with epicenters in Pazarcik district of Kahramanmaras
and Elbistan district of Kahramanmaras. The first one was at 4.17 am with a magnitude of 7.7
and the second one at 13.24 am with a magnitude of 7.6. Afterwards, many aftershocks
continued to make themselves felt in the region. After the 7.9 magnitude earthquake in Erzincan
on December 27, 1939, the two earthquakes were the two largest earthquakes after the 7.9
magnitude earthquake in Erzincan, and were therefore referred to as the "Disaster of the
Century". These earthquakes, which made headlines as "The Most Severe Earthquake of the Last
Century" (Anadolu Agency, 2023), affected many provinces, especially Kahramanmaras, Hatay,
Malatya, Adiyaman, Adana, Diyarbakir, Gaziantep, Kilis, Osmaniye and Sanliurfa. A considerable
number of houses, religious buildings, health and education institutions, and public institutions
were destroyed or moderately to severely damaged. A total of 53,537 citizens lost their lives and
107,213 citizens were injured in these major earthquakes, which caused both loss of life and
property (Turkish Medical Association [TTB], 2024). The February 6, 2023 earthquakes took its
place as the earthquake with the highest loss of life in the history of Turkey (Darga, 2023).
Turkey launched a level four emergency call for assistance for these earthquakes.

After the earthquake, education activities were initially postponed until February 20. On
February 20, 71 provinces resumed education, while the earthquake provinces were divided
into three categories. Diyarbakir, Kilis and Sanlurfa in the first category resumed on March 1;
Adana, Gaziantep and Osmaniye in the second category resumed on March 13; and some
districts of Malatya, Adiyaman, Kahramanmaras and Hatay in the third category resumed on
March 27. In other districts, the decision to resume education was given to the relevant
governorships, and schools that received a soundness report as a result of damage assessment
studies were reopened intermittently (MEB, 2023).

Earthquakes in our country negatively affect the society in material and moral aspects. These
effects can be seen as social, spiritual, economic, environmental and physical (Tan-Giillinay, et
al.,, 2024). One of the areas where these effects are felt the most is education services. Many
negative situations such as damage to school buildings, unusability of educational tools and
equipment, loss of life among teachers, students and other personnel can be encountered
(Demir-Yildiz and Demir-Oztiirk, 2023). These are the main factors that prevent the
continuation of education activities.

Earthquakes, which have threatened and continue to threaten people's lives, have been the
subject of many studies. After the 1992 Erzincan earthquake and the 1999 Goélciik and Diizce
earthquakes (Ayas & Iskender, 2014; Bakioglu & Savas, 2001; Erkan, 2010; Icme & Biiyiik,
2023), studies have become especially intense. Earthquakes leave deep traces on people both
during and after the earthquake (Karakus, 2013). For this reason, studies on students'
earthquake perception and awareness levels (Tuncer, et al., 2021) and psychological effects of
earthquakes (Kardas & Tanhan, 2018; Kose, et al., 2023) have also gained weight. Many studies
have also been conducted after earthquakes in countries other than our country. Cheng et al.
(2018) examined the effects of the earthquake in Sichuan province of China in 2008 on children.
Another study (Onigbinde, 2018) examined the impact of natural disasters on secondary school
achievement with a sample of 85 countries. Paudel and Ryu (2018) examined the long-term
effects of the 1988 Nepal earthquake on education and calculated the probability of lower and
upper stratum children completing middle and high school. Basnet (2020) examined the impact
of the earthquake that occurred in Nepal in 2015 on education.

There are many studies in the literature on how students, teachers and school administrators
were affected after the earthquake (Aricy, et al., 2023; Ceyhan & Ceyhan, 2006; Demirtas, et al.,
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2023; Ozer, et al., 2024; Ozorug & Dikici-Sigirtmag, 2024; Seyle, et al., 2013). However, it has
been observed that there is a limited number of studies on the problems of students living in
container cities and their impact on their educational lives. However, children are easily affected
by natural disasters such as earthquakes and these effects are negatively reflected on their
school lives. In the study conducted by Arslan (2023), it was revealed that after the earthquake,
students' school achievement decreased, their absenteeism increased, and they experienced
problems such as not being able to focus on the lesson and not being motivated. For this reason,
teachers should be aware of these situations so that students' education is not negatively
affected (Erkan, 2010). In this study, the impact of the earthquake on students' education and
school life and what kind of problems they face will be examined. In this context, it is thought
that the study will make a limited contribution to the literature.

The aim of this study was to understand the problems experienced by students after the
earthquakes on February 6, 2023, and to examine more closely how these problems left traces
on students and how these traces were reflected in their in-school behaviors. When the
literature was reviewed, it was seen that there were a limited number of studies (Bayindirly,
2016; Kilig & Kiygi, 2024; Yanardag, 2024) on the problems experienced by families and
students staying in container cities, one of the temporary settlement areas after the earthquake.
This study aims to fill the gap in the literature. In this context, answers to the following
questions will be sought:

Within the scope of this research, answers to the following questions will be sought:
1) What are the effects of the earthquake on students living in container cities?
2) What kind of problems do students living in container cities experience after the earthquake?

3) How are the problems experienced by students living in container cities after the earthquake
reflected on the school?

METHOD

In this study, the case study method, one of the qualitative research methods, was used to
determine the problems experienced by secondary school students living in container cities
after the earthquakes in Kahramanmaras on February 6, 2023 and how these problems were
reflected in the school. A case study is a comprehensive and detailed examination of a current
issue in real life with various information gathering tools (Creswell, 2021).

Working Group

The study group consists of 5 administrators, 10 teachers, 10 parents and 10 students in two
secondary schools in Battalgazi district of Malatya province in the spring semester of 2023-2024
academic year. While forming the study group, maximum diversity sampling and criterion
sampling methods were preferred from purposeful sampling methods. The criteria for
participating in the study were to have experienced the February 6, 2023 earthquakes, to be a
middle school student and to live in a container city. Students who met these criteria and their
parents were interviewed. Accordingly, teachers and administrators were selected from among
those working in these two middle schools. Personal information about the administrators,
teachers, parents and students who participated in the study is given in Table 1.
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Table 1 Personal Information of the Administrators, Teachers,

Participating in the Study

Parents and Students

Participant Category Variable n
Administrator Gender Woman 1
Male 4
Title School Principal 2
Assistant Principal 3
Age 30-39 years 1
40-49 years 4
50+ years old -
Seniority Year 1-10 years 1
11-20 years 1
21+ years 3
Teacher Gender Woman 4
Male 6
Age 20-29 years 2
30-39 years 8
40+ years old -
Seniority Year 1-5 years 2
6-10 years 6
11-15years 1
15+ years 1
Branch Turkish 3
Science 2
Social Studies 1
Religious Culture and Ethics 2
Physical Education and Sports 1
Information Technologies 1
Parent Proximity to Mother 10
Students
Father -
Education Status Primary School 2
Middle School 3
High School 5
Profession Housewife 10
Monthly Income 17000 TL and below 7
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17000 TL-25000 TL

25000 TL-35000 TL

35000 TL and above

Student Gender

Woman

Male

Classroom

5

6

7

8

Mother's Education
Level

Primary School

Middle School

High School

Father's Education
Level

Primary School

Middle School

High School

Data Collection Tools

In the study conducted to determine the impact of the earthquake on students' school life, semi-
structured interview forms were used to collect the data. These forms were prepared separately
for administrators, teachers, students and parents by the researchers and the opinions of two
field experts (one of the experts is an associate professor and the other is a professor working in
the field of educational sciences and they have conducted many qualitative studies) were also
taken. After the evaluations, questions were added to answer the sub-problems of the research
and the form was ensured to serve its purpose. The interview forms consist of two parts. The
first part includes personal information about the participants. In the second part, open-ended
questions prepared to reveal the problems experienced by the students were included. Some of
the open-ended questions in the form and information about who was asked these questions are

given in Table 2:
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Table 2 Interview Questions

Administrator After the February 6, 2023 earthquakes, what kind of problems did you observe in your
students living in the container city? What is the mental state of your students? Do
students experience psychological and social problems?

Do your students living in container cities have problems with transportation, nutrition,
etc.?

Teacher After the February 6, 2023 earthquakes, were there any situations that you observed
with your students living in the container city and that you experienced difficulties in the
classroom?

How have students living in container cities been affected in terms of homework,
studying, and academic achievement?

Are there any changes in students' interest and motivation, readiness, attendance and
attention levels?

Do you experience a lack of materials such as textbooks, resource books, tools, etc.
required for the course?

Parent How is your student's relationship with his/her schoolmates and teachers and what are
the problems he/she has in this regard?

How often do you visit the school? What is the reason for your visit in general?

Student What kind of problems did you have in adapting to your school? Do you have difficulty
following the classroom rules?

As a student, what kind of problems do you experience in the container?

Data Collection and Analysis

Qualitative research, which deals with situations rather than numbers, focuses on understanding
and explaining individuals' feelings, thoughts, attitudes and behaviors (Ocak & Olur, 2019). In
this qualitative study, data were collected through individual and face-to-face interviews with 5
administrators, 10 teachers, 10 parents and 10 students. In the interview, the researcher and the
participant are in direct communication (Karaca, 2021) and the participant is expected to
express his/her views on the subject and answer the questions asked.

In order to make the data analysis accurate and easy, parents' and students' consent was
obtained and audio recordings were made during the interviews. Administrators and teachers
filled in the forms themselves in writing. The audio recordings and notes were analyzed using
descriptive analysis and content analysis. In descriptive analysis, the general outlines and main
themes of the research are clear before the research begins; it can also be shaped with new
themes during the research process (Celebi, 2021; Yildirim & Simsek, 2021). Content analysis is
a flexible analysis method that enables in-depth, detailed analysis of the data collected in the
research and the creation of new themes. In addition, through themes and codes in the data
obtained, it can be seen through content analysis how often which term is mentioned (Alanka,
2024; Yildirim & Simsek, 2021).

Under each question asked to the participants, all the answers given by the relevant participant
were added and the answers were seen as a whole. The answers given to the questions were
analyzed one by one, similar and related concepts were identified as key concepts, and new sub-
themes were created by bringing together the relevant ones.

In the quotations shared, codes were used for each participant due to the confidentiality
principle. Administrators are indicated with the codes Y1, Y2, Y3, Y4, Y5; teachers with the codes
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01, 02, 03, .., 010; parents with the codes V1, V2, V3, .., V10 and students with the codes 0G1,
0G2, 0G3, .., 0G10.

Validity and Reliability

In this study, a number of ways were followed to ensure validity and reliability. When preparing
semi-structured interview form questions, attention should be paid to the quality of the
questions and their suitability to the problem of the research rather than the number of
questions (Polat, 2022). For this reason, before the semi-structured interview form was
prepared, the relevant literature was reviewed and the questions in the form were prepared to
answer the research questions and validity was tried to be ensured. Expert opinions were taken
about the questions and the clarity and comprehensibility of the questions were checked with a
pilot application. After the controls and opinions, the necessary final arrangements were made
and the form was finalized.

When purposive sampling is used, the participants are directly related to the subject of the
research and increase the validity of the research (Arslan, 2022). In this study, participants were
selected through purposive sampling methods.

The participants voluntarily participated in the study, and permission was obtained from the
parents with a parental permission document before the interviews with the students. The
parents were contacted and parents and students were visited in the container at a suitable
time, and the interviews were conducted face-to-face. After obtaining permission from them
again, audio recordings were kept during the interviews and reliable analysis was ensured.

Another issue in ensuring validity is the confirmation of the findings by the participants. For this
purpose, the results of the research were reported to the participants and confirmed. After
confirmation, the interview forms, permission documents, audio recordings and notes used in
the analysis process were filed and kept (Yildirim & Simsek, 2021).

The frequency of the sub-themes and statements that emerged as a result of the findings of the
research are shown in tables and the frequency of the statements is indicated in the table
(Tavsancil & Aslan, 2001). In order to draw attention to the views of the participants, the views
were conveyed with codes and direct quotations under the tables (Altunisik, et al., 2001).
Participant identities were kept confidential and codes were given to each participant
(Administrator: Y, Teacher: O, Parent: V, Student: OG). The determined sub-themes and codes
were agreed upon in consultation with a field expert. In this way, reliability was increased by
using more than one coder in data interpretation (Creswell, 2016).

Consistency is important in increasing reliability. For this reason, the findings of the study were
compared with the findings of other studies in the literature and the results were found to be
similar.

FINDINGS

In this study, the views of administrators, teachers, parents and students were examined in
order to understand the problems experienced by secondary school students living in container
cities after the earthquakes on February 6, 2023 and how these problems affect their situation in
school. Some themes and sub-themes were formed with the data obtained after these interviews.

1. Findings Related to Administrator and Teacher Opinions

1.1. 6 Findings on the Problems Experienced by Students Living in Container Cities after
the February 2023 Earthquakes

Within the scope of the research, administrators and teachers were asked "What kind of
problems did you observe in your students living in container cities after the February 6, 2023
earthquakes? What is the mental state of your students? Do students experience psychological
and social problems?" Table 3 shows the problems experienced by students living in container
cities.
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Table 3 Problems Experienced by Students Living in Container Cities

Theme: Problems Experienced by Students Living in Container Cities Participants Frequency
1. Sub Theme: Behavior and Adaptation Problems Y1,Y2,Y3,Y4,Y5 5
Overreactive behavior Y1 1
Violent tendency Y2 1
Aggression and active behavior Y3, Y5 2
Vif)lernce ) gnd shouting in mother, father, sibling Y3 1
Over-age sexual orientation Y2 1
Discipline problems, adaptation problems Y1,Y4,Y5 3
Ignoring warnings Y3 1
Lack of interest in class and school Y3 1
2. Sub Theme: Psychological and Social Problems Y1, Y3, Y5, 02, 04,05, 8
Withdrawal Y1 1
Inability to express oneself Y1 1
Insomnia 02 1
Anxiety and worry Y3 1
Hypersensitivity to sound 05 1
Wanting your own teacher, school, classroom Y5 1
Complacency Y3 1
l}]el_‘yousness,__ stress, severe e_mqtional problems; 04 1
Frequency of psychological and emotional changes 010 1
Failure to achieve psychological well-being Y3 1
Not wanting to enter the building, fear of earthquake Y5, 05, 08 3
Negative impact on their academic success Y3 1
3. S_ub _’_I‘l_leme: Problems caused by Physical and Economic Y3, 02 2
Economically difficult conditions Y3 1
Lack of study environments Y3, 02 2
Lack of internet connection Y3 1
The difficulty of living in a confined space Y3 1
4. Sub theme: Family Environment Y3, Y4 2
Broken families Y3, Y4 2
Failure to protect privacy boundaries Y3 1
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When we examine Table 3, according to the opinions of administrators and teachers,
psychological and social problems are at the top of the list of problems experienced by students
living in container cities after the February 6 earthquakes. In addition to these problems, it is
also seen that there are behavioral and adaptation problems, problems caused by physical
facilities and economic conditions, and problems arising from broken families. The views of
administrators and teachers on some of these problems are given below.

Y1 (Male, 19 years of experience): "Some of the students withdrew into themselves and were
unable to express themselves. Some of them had overreactive behavior in addition to adaptation
problems."

Y3 (Female, 29 years of experience): "Students living in containers are disinterested in class and
school, many of them do not want to study. When they leave the harsh conditions of living in a
confined space and come to the wider school environment, their aggression, active behavior and
outbursts increase. They often ignore our warnings. (...) Complacency is more prevalent. We can
observe that they are not psychologically well. (...)

02 (Male, 9 years of experience): "There are days when our students come sleepless due to the
lack of living space. We hear the victimization that there is no working environment.”

1.2. Findings Regarding the Problems Experienced by Students Living in Container Cities in
the Classroom

In line with the answers given to the question "After the February 6, 2023 earthquakes, were
there any situations that you observed in your students living in the container city and that you
had problems in the classroom?”, the problems experienced by the students living in the
container city in the classroom are shown in Table 4.

Table 4 Problems Experienced by Students Living in Container Cities in the Classroom

Theme: Problems Experienced by Students Living in Container Cities in Participants Frequency
the Classroom

1. Sub Theme: Behavior and adaptation problems 01,06 2
Peer bullying 06 1
Use of slang words 06 1
Sloppy behavior in intimate matters 06 1
Tendency to violence 01 1
Discipline and cohesion problem 01 1
Difficulty following classroom rules 06 1
2. Sub Theme: Problems Experienced in the Education and Training 03, 04, 05,06 4
Concentration problems 05 1
Interfering with the normal flow of the lesson 03 1
Distraction 03 1
Decreased success rate in classes 04, 06 2

According to Table 4, the problems experienced by the students in the classroom were generally
situations that negatively affected the educational process and course success, as well as
behavioral and adaptation problems. Some of the teachers' views on these problems are given
below.

01 (Male, 4 years of experience): "In general, discipline problems occur. The tendency towards
violence has increased.”
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05 (Female, 6 years of experience): "They experience problems such as excessive sensitivity to
sound, persistence of earthquake fears, and concentration problems due to this."”

06 (Male, 12 years of experience): "We may encounter problems such as peer bullying, careless
behavior in private matters, use of slang words, and difficulty in following classroom rules."”

1.3. Findings on Students’ Transportation to School and Nutrition Status

In response to the question "Do your students living in container cities have problems with
transportation and nutrition?", all administrators stated that there were no transportation and
nutrition problems. Some of the administrators' opinions on transportation and nutrition are
given below.

Y2 (Male, 22 years of experience): "Since students leave home early in the morning, we have
witnessed many times that they usually come back without having breakfast. Students with poor
financial conditions sometimes go hungry until they go home in the afternoon. This situation
reduces the quality of education. Since our government allocates a shuttle bus, we can say that
there is no problem with transportation. Except for the students who choose the vehicle and driver.”

Y4 (Male, 9 years of experience): "There is no problem with transportation. Because both the
containers are close to each other and transportation is provided by shuttles, we did not have any
problems in that regard. There was no problem with nutrition either. Children have breakfast in
the morning and come. They go home at noon.”

Y5 (Male, 23 years of experience): "We haven't. All students come by shuttle service because it is
part of transportation.”

1.4. Findings Regarding the Problems Experienced by Students in terms of Education and
Training

In line with the answers given to the questions "How did the earthquakes affect students' school
attendance and achievement?" asked to the administrators and "How were students living in
container cities affected in terms of homework, studying, academic achievement?" and "Are
there any changes in students' interest and motivation, readiness, attendance and attention
levels?" asked to the teachers, the problems experienced by students in terms of education and
training are given in Table 5.
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Table 5 Problems Experienced by Students in terms of Education and Training

Theme: Problems experienced by students in terms of education and Participants Frequency
training
1. Sub Theme: Negative impact on school attendance Y1, Y4 2
Desensitization to attendance, increased Y1,Y4 2
absenteeism
Failure to adapt to the new school Y4 1
2. Sub Theme: Failure to fulfill duties and responsibilities Y5, 01, 02, 03, 04, 05, 11
06, 07,08, 09,010
Failure to fulfill duties and responsibilities 05 1
Not doing homework or doing some of it Y5, 02, 03, 04, 05, 07, 7
010
Failure to bring course materials 03 1
Coming to class unprepared 05, 08 2
3. Sub Theme: Changing interest and attitudes towards the Y3, Y4, 02, 03,05,07, 8
course and school 08, 09
Unwillingness to learn 02,07 2
Lack of motivation Y3, 03, 08, 09 4
Focus problem 03 1
Decreased attention levels, distraction 03, 05,07,08 4
Low readiness 08 1
Uncertainty in course and life goals Y3 1
Complacency Y4 1
Putting school on the back burner, looking at school Y4, 02 2
as temporary
4. Sub Theme: Negative impact on their success Y2, Y4,Y5, 01, 03, 04, 10
05, 06, 07,010
Decline in reading and writing 01 1
Negative impact of unsuccessful students on Y2 1
successful students
Decline in academic achievement Y2, Y4,Y5, 01, 03, 04, 10

04, 05, 06, 07,010

When we examine Table 5, which was created according to the views of administrators and
teachers, it is seen that students experience problems such as increased absenteeism, failure to
fulfill their duties and responsibilities, negative effects on their interest and attitudes towards
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the course and school, and a decrease in their academic success. Some of the participant
statements regarding these problems are as follows:

Y2 (Male, 22 years of experience): "We witnessed especially successful students being influenced
by unsuccessful students at the extreme. Failure almost increased in parallel with the container.”

Y3 (Female, 29 years of experience): "Our students lack motivation. When they experience the
life-death equation in the earthquake, we observe an uncertainty in their course and life goals.”

02 (Male, 9 years of experience): "Our students consider the container city environment as
playing games because they live in a crowded environment. The homework assignments are done in
parts or we encounter explanations like "I forgot it at home." (...)"

1.5. Findings Related to Students' Lack of Course Materials and Equipment

Table 6 shows the problems experienced by the students in line with the answers given to the
question "Do you experience a lack of materials such as textbooks, reference books, tools, etc.
necessary for the course?" asked to the teachers within the scope of the research.

Table 6 Lack of Course Materials and Equipment

Theme: Lack of teaching aids and materials Participants Frequency
[ lack textbooks and reference books. 01, 02,03, 05,06,07,08, 9
09,010
I do not lack textbooks and reference books. 04 1

When Table 6 is analyzed, it is seen that most of the teachers stated that students had problems
with the necessary tools, materials and books for the lesson. Teacher statements regarding this
problem are presented below.

05 (Female, 6 years of experience): "There is a lack of textbooks. They state that they lost the
books they received because they could not create a study area for themselves in the container.”

06 (Male, 12 years of experience): "Many students have resource problems in preparation for
LGS. The high number of students limits additional activities within the school.”

08 (Male, 10 years of experience): "Since most of the students experience financial loss, we
cannot ask for the necessary equipment for the course. Even if we do, most of the students cannot
buy them.”

1.6. Findings on Other Problems Faced by Students

In response to the question "Apart from the above questions, are there any other problems
experienced by the students?”, the other problems encountered by the students are presented in
Table 7.

Table 7 Other Problems Faced by Students

Theme: Other problems faced by students Participants Frequency
Low income level, financial problems Y2, 01, 06 3
Theft in the classroom 06 1
Negativity in the student's relationship with his/her parents 06 1
The challenge of coexistence of different cultures Y4, 06 2
Insensitive and indifferent parents Y5, 01 2
The school is far away, parents cannot visit the school Y5 1
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Separation of parents, lack of paternal authority Y2, Y4 2

Unfavorable container environment Y1 1

When Table 7 is analyzed, it is seen that low family income level is the most common problem
experienced by students. Other important problems that follow this are the separation of
parents, parents' indifference, and the cultural differences of the students in the school. Other
problems include theft incidents in the classroom, negative parental relations, negative
container environment and the inability of parents to visit the school due to the distance of the
school. Some of the statements of administrators and teachers regarding these problems are
given below.

Y4 (Male, 9 years of experience): "While every school has students from a certain segment of
society, here there are all kinds of students from all over Malatya. Our students from the villages
were very good. Now they have changed extremely in terms of behavior. There are many students
from divided families. We have a lot of trouble because the father has no authority."”

Y5 (Male, 23 years of experience): "We deal with parents more than students. Parents are
insensitive, indifferent, not very interested in the success of the child. Even those who are interested
cannot come to school because it is far away."

06 (Male, 12 years of experience): "The financial problems experienced by children lead to theft
incidents in school or in the classroom. The limited living space in the container negatively affects
children's relationships with their parents. This is reflected in the school environment. The negative
conditions of the environment, the coexistence of people with different levels of education, the
difficulty of living together with different cultures and their effects are also reflected in the school
environment.”

2. Findings on Parent and Student Opinions
2.1. 6 Findings Regarding Students' School Changes After the February 2023 Earthquakes

Both parents and students answered "Yes" to the question "Did your student change schools
after the February 6 earthquakes?" and to the question "Have you changed schools in the last 1
year?". It was stated that some students changed more than one school. Some of these
statements are presented below.

V2: "He passed through Inonu Primary School.”

0G6 (Female, 7th grade): "I went through Hanimin Ciftligi Sadiye Liitfi Evliyaoglu Secondary
School.”

0G9 (Male, 6th grade): "I was at Barbaros Secondary School in the 1st semester of the 5th grade.
In the 2nd semester, I was at Tahsin Basdemir Secondary School. In the 6th grade, I transferred to
Sehit Aytag Altunérs Secondary School."”

2.2. Findings Related to Students’ Adaptation to School

The responses to the question "Does your student have difficulty adapting to school?" asked to
parents and the question "What kind of problems did you have in adapting to your school? Do
you have difficulty complying with classroom rules?" are given in Table 8.

Table 8 Problems in Adapting to School and Classroom Rules

Theme: Problems in adapting to school and classroom rules Participants Frequency

Difficulty adapting to school V1, V2, V3, V4,Ve,V7, V8, 11
V9,V10, 0G2, 6G3

Exclusion V1, V4 2
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Wanting the old environment, not wanting to go to school V2,V7,V9 3

When Table 10, which was prepared according to the opinions of parents and students, is
examined; it is seen that students have difficulty adapting to school, want their old environment,
do not want to go to school and are excluded from school. Some of the opinions of parents and
students regarding these problems are given below.

V1: "They were excluded for the first 2 months because they were earthquake victims. Teachers
insulted them. We met with the school administration. Only then it got better.”

V4: "There were problems when you first came here. They kept saying you are a Syrian. After that,
it went back to normal. It was like this for the first 2 weeks. Thank God it was short-lived.”

0G3 (Female, 8th grade): "At first, the adaptation process with friends was a bit troublesome.
Then we got used to each other. I have a close friend at school. I have one here too."

2.3. Findings Related to Students’ Transportation to School

Parents were asked the question "How does your student get to school?" and students were
asked the question "Do you have transportation problems going to and from school from the
container city?". Participant parents and students stated that there was no problem in
transportation and transportation was provided free of charge by shuttle service. Some students
(T2, T3) stated that they missed the bus a few times and could not go to school on those days
because the school was far away. Some of the parent and student statements are given below.

V2: "He goes by shuttle service. The state provided a shuttle service. We do not pay any fee.”

02 (Male, 5th grade): "I go by bus. I have missed it once so far. When I miss it, I can't go to school.”
0G10 (Female, 6th grade): "I commute by bus. There is always chaos when getting on the bus."
2.4. Findings on Students’ Relations with School Administration, Teachers and Friends

The answers to the questions "How are your student's relationships with schoolmates and
teachers and what are the problems, if any, that your student has in this regard?" and "How are
your friendships with your schoolmates?" and "How is your communication with the school
administration and teachers?" are given in Table 9.

Table 9 Relations with School Administration, Teachers and Friends

Theme: Relations with school administration, teachers Participants Frequency
and friends

Arguments with schoolmates V1, V3, 0G4, 0G8, 0G9, 0G10 6

Negative attitude towards teachers V1, V2, 0G2, 0G10 4

When Table 9 is analyzed, it is seen that students mostly have arguments with their friends and
some students have negative attitudes towards their teachers. The parent coded V1 stated that
his/her student had problems with both schoolmates and teachers. Likewise, the student coded
0G10 stated that he had problems with his schoolmates and teachers. Parent and student views
on these problems are given below.

V1: "At first it was bad, now it is good."
0G8 (Male, 6th grade): "It is good. There are occasional quarrels with friends. Then it gets better."

0G9 (Male, 6th grade): "My relationships with my friends are very good. I had some friends with
whom I had a quarrel, not a fight. But I have no friends with whom I have a bad relationship. I have
a lot of friends.”

2.5. Findings on the Frequency and Reasons for Parents’ Visits to the School
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Parents were asked "How often do you visit the school? What is the reason for your visit in
general?" The answers to the question are presented in Table 10.

Table 10 Frequency and Reasons for Visiting School

Theme: Frequency and reasons for visiting school Participants Frequency
I could never go (A meeting was held in the container city.) V5,Ve6,V8 3
I went 1 time. V1,V4,V7 3
I only went to meetings. V2,V3 2
I went except for meetings and special occasions. V9, V10 2

Most of the parents stated that they visited their students' previous school more often, but since
the current school was far away, they only attended meetings and went when the teachers called
them. Some parents stated that they could not even attend the meetings and did not know how
to get to the school. Some parents also stated that some of the meetings were held in the
container city. Some of these statements are given below.

V1: "In my previous school, I used to visit every 15 days. Here I went only once with the neighbor's
car. I couldn't attend parent-teacher meetings either, I don't know how to go."

V5: "I never visited them. I normally go to all meetings. I pick them up and drop them off every day,
but I didn't have the opportunity because they traveled by bus. I couldn't go to any of the meetings.
In their previous schools I used to go all the time. Here I can't go because of the distance.”

V7: "We could not visit. Our teacher held the meeting here because we could not go. In the previous
school, I was in contact with the teachers every day because I brought them in and out myself every
day. I was learning about what happened, what was going on, which score was dropped.”

2.6. Findings on Complaints Received from the School and Their Reasons

Parents were asked "Do you receive any complaints from the school about your student? If so,
what are the reasons?" and the answers in Table 11 were obtained.

Table 11 Complaints from the school and their reasons

Theme: Complaints from school and their Participants Frequency
reasons

There were no complaints. V1,V3,V4,V5,V6,V7,V8,V9,V10 9

There was a complaint about his friends. V2 1

When Table 11 is analyzed, 9 of the parents stated that they did not receive any complaints from
the school and 1 of them stated that they received complaints about their friends. Some of the
parents' opinions on this issue are given below.

V1. "His teachers are very happy with him. There were no complaints.”
V2. "There are complaints. Not complaints about their teachers, but about their friends."”
V3. "l don't hear any complaints about their teachers, they are very satisfied."

2.7. Findings Regarding the Problems Experienced by Students Due to Staying in Containers
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The answers to the question "What are the problems your student has experienced due to
staying in a container?" asked to the parents and the question "What kind of problems do you
experience as a student in a container?" asked to the students are presented in Table 12.

Table 12 Problems Due to Staying in Containers

Theme: Problems due to living in a container Participants Frequency

Narrow space V4,V6,V7,V10,0G3, 0G7,0G8,0G9 8
Absence of internet V1,Vs5,0G1, 0G6, 0G10 5
Lack of friends V1, 0G3 2
Not knowing your circle of friends V3 1
Not studying/not being able to study, not keeping V3, V5, V6, V8, 0G6, 0G7, 0G9 7
track of homework

Incompatibility with siblings V10 1
Lack of library environment/lack of space 0G1, 0G2, 6G9 3
Too much noise 0G5, 0G7 2

When Table 12 is analyzed; parents and students stated that the biggest problem in the
container was the narrow space. They also stated that they could not study due to the narrow
space, they had internet problems in the container, there were no friends, they could not find a
place in the library, and there was too much noise coming from outside in the container city.
Some of the views of parents and students on the problems of living in containers are given
below.

V3: "Here they have a circle of friends we don't know at all. We knew the families of all the students
and children they talked to in our neighborhood. We knew who they were. There is such an
environment here that we don't know the child, we don't know the family, we don't know the
environment. I mean, the upbringing of our children is 100% reversed. Everything has changed a
lot here. (...)"

V5: "He cannot study, he cannot focus. They connected the internet but there is no signal.”
0G1 (Female, 8th grade): "There is a shortage of library. The study environment is not suitable.”
2.8. Findings on Other Problems Experienced by Students Living in Container Cities

Parents and students were asked the question "Are there any other problems you would like to
add?" and Table 13 was created based on the answers given.

Table 13 Other Problems Experienced by Students Living in Container Cities

Theme: Other issues Participants Frequency
Life's a waste V1 1
Don't ask for your old school V2 1
Request for a quiet environment V5,V7 2
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Getting angry very easily, yelling V5,V8 2
Behavior change V8 1
Separation of parents V10 1
Threat to the environment 0G2 1

When Table 13 is examined, it is seen that other problems experienced by students living in
container cities are neglecting life, wanting their old school, wanting a quiet environment,
getting angry and yelling, behavioral change, separation of parents and threats from the
environment. The opinions of some parents and students are as follows:

T2 (Male, 5th grade): "There is one child. He swears and hits. When I was riding my bicycle, my
foot slipped, I accidentally stepped on his foot to avoid falling. He told his father. His father says
don't pass through this neighborhood, I will shoot you. He threatens me."”

V5: "He wants a quieter environment after the earthquake. He normally does not yell at his siblings.
But now he yells at his siblings at the slightest sound.”

V8: "No. I mean, my child was affected by the earthquake, but he was not studying much before. He
changed a lot in terms of behavior. He became very irritable here."”
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RESULTS and DISCUSSION

Many people suffer both material and moral losses due to natural disasters. On February 6,
2023, according to the assessment report released one month after the earthquakes, it was
determined that a total of 518009 houses in 11 provinces affected by the earthquake were
categorized as heavily damaged, destroyed or to be destroyed, and a total of 2273551 people
had housing problems (Presidency of Strategy and Budget, 2023). Therefore, people were forced
to live in temporary living centers such as tents and containers. The change in the environment
in which children live brings with it many negativities, and these negativities also affect
children's school life.

In this study, the problems experienced by students living in container cities after the February
6, 2023 earthquakes and the reflections of these problems on the school were examined
according to the views of administrators, teachers, parents and students.

According to the interviews conducted within the scope of the study, the main problems
experienced by students are behavioral problems, discipline and adaptation problems,
psychological and social problems, decreased success rate in their lessons, failure to fulfill duties
and responsibilities, lack of textbooks and reference books. They also stated that there were
problems such as insufficient financial means, narrow container space, inability to protect the
boundaries of privacy, increased absenteeism from school, and lack of interest in lessons and
school.

Children who lived in an orderly environment before the earthquake were forced to live in
containers after the earthquake, where hundreds of people lived together and their
opportunities were limited. It was observed that the students experienced problems such as
inability to adapt to the new environment, wanting their old friends and old school, withdrawal,
inability to express themselves, behavioral problems such as aggression and tendency to
violence, quick temper, loss of motivation and focus problems. Similar results were found in the
study of Giiliinay et al. (2024).

As a result of the research, students who had difficulty getting used to the container
environment also had difficulty getting used to their new schools. These difficulties in adaptation
led to behavioral problems in students. After the February 6, 2023 earthquakes, the most basic
problem observed in students was behavioral problems. Problems such as overreaction,
tendency to aggression and violence, peer bullying, use of slang words, tendency to sexual issues
and careless behavior in intimate matters were counted among these behavioral problems.
According to Limoncu and Atmaca (2018), school-age children, especially those between the
ages of 6 and 11, may experience reluctance to go to school, lack of self-confidence, aggression
and angry behaviors at school. Again, Girardi et al. (2020), in their study on children living in
temporary shelters in Montreal, concluded that disconnection in peer relationships and anxious
behaviors were observed in children.

According to the results of the research, adaptation problems experienced in school include
problems such as not being able to adapt to the new school, not wanting to go to school, wanting
their own teacher, school and class, arguments with schoolmates, exclusion, negative attitudes
towards teachers, and the difficulty of living together with different cultures. Coffman (1998)
stated that when children are forced to disconnect from their friends or lose their friends, they
develop serious psychological and behavioral problems.

According to the opinions of administrators, teachers and parents, the most important problem
in the education and training process is the decline in academic achievement. Teachers have
identified that unsuccessful students negatively affect successful students, that there is a decline
in reading and writing, that duties and responsibilities are not fulfilled, homework is not done,
course materials are not brought, and students come to class unprepared. The factors that play a
role in the emergence of this situation are; indifference to the lesson and school, putting school
on the back burner, looking at school as temporary, desensitization to attendance, increased
absenteeism, concentration problems, lack of motivation, decreased attention levels, and low
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readiness. Looking at the literature, Usami et al. (2012) conducted a study on children 8 months
after the Japan earthquake and tsunami in 2011 and found that attention deficit and anxiety
symptoms emerged in children, which coincides with the findings of this study.

According to teachers' opinions, discipline problems in the classroom have increased
significantly. Teachers stated that situations such as interfering with the normal flow of the
lesson, ignoring warnings, and theft in the classroom environment emerged. After natural
disaster crises such as earthquakes, fires, floods, tsunamis, etc., it is possible to see some
problems in classrooms as a result of increased stress and anxiety in students. These problems
may be academic problems such as inability to focus on the lesson and loss of motivation (Breen
& Meyer, 2021), as well as discipline and compliance problems such as disobeying the rules of
the lesson and the class. In addition, undesirable behaviors such as engaging in verbal or
physical conflicts with peers, bullying their friends, disrespecting the teacher, speaking without
permission from the teacher, standing up and walking around the classroom, and using other
people's belongings without permission can also be seen in the classroom environment (Atalay,
2023).

Children are the most vulnerable group affected by natural disasters such as earthquakes
(Aydogdu & Fofana, 2023). On February 6, 2023, two earthquakes left deep scars on children
who were psychologically shaken. According to the results of this study, children full of anxiety
and worry do not want to enter school buildings due to fear of earthquakes. It was concluded
that some students experienced severe emotional problems, had uncertainty in their course and
life goals, neglected life, withdrew into themselves, were inadequate in expressing themselves,
experienced frequent psychological and emotional changes, were overly sensitive to sound,
suffered from insomnia, could not achieve psychological well-being, and had a feeling of mental
emptiness. Looking at the related literature, Aykac et al. (2024), in a study conducted with 16
kindergarten teachers, concluded that students lived with fear, withdrew into themselves and
lacked expressive skills. Bozkurt (2023) stated in his interviews with earthquake survivors that
earthquake survivors frequently repeated problems such as insomnia, finding life meaningless,
feeling of emptiness, and fear.

It was stated by the administrators that many students' parents were separated after the
earthquakes. It was stated that these students who come from broken families start life in a
defeated way, give up on life, and have no goals or hopes. It is also seen as a problem that there
is difficulty in solving the problems of students due to the lack of parental authority, indifference
and insensitivity of parents. In the study conducted by Alkan (2018), it was stated that children
from families with disrupted integrity suffer from lack of parents and role models, do not receive
adequate support, and experience loss of self-confidence. It was revealed that students' school
success was also negatively affected as a result of insufficient family-school cooperation and
financial difficulties. In the study conducted by Atmaca and Kili¢ (2024), it was stated that the
stress level in children with broken families was high, school absenteeism increased, school
adaptation could not be achieved, and therefore school achievement decreased. In addition, it
was also found that they had difficulties in social relations and lacked self-confidence.

Although it was stated that students do not have problems with transportation to school and
nutrition, the inability of parents to visit the school due to the distance of the school was seen as
a problem by the administrators. Parents, on the other hand, stated that they mostly went to
school in obligatory situations such as parent-teacher conferences and any complaints from
their students.

According to the findings of the interviews with parents and students, it was revealed that
students faced many problems in the container city. Parents stated that the container
environment was unfavorable and that they were anxious because they did not know their
children's circle of friends. It was revealed that children who were unable to go out of the
container due to the lack of friends had conflicts with their siblings. Children relieve their stress
and become happy by playing games, spending time with friends and socializing. However, the
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limited space in the container environment and the restriction of freedom of movement lead to
increased stress and anxiety in children. Therefore, it is common for them to have more frequent
disagreements with their families and siblings, with whom they have to spend time in a small
space for a long time (Tekin-Babu¢ and Gokge, 2024).

Parents experiencing economic difficulties stated that they stayed in the container city out of
necessity and that their children could not study because the space in the container was narrow
and inadequate. Some of the students stated that they wanted to study in the library, but it was
either too noisy or they could not find a place. In addition to these, they complained that they
could not buy reference books due to lack of financial means, that they could not even study on
their phones because there was no internet signal, and that their achievement decreased for this
reason. In the related literature, Erdogdu (2007) found that students with high socioeconomic
status are more successful than students with low socioeconomic status. The reason for this
finding is that families are closely involved in the educational life of their children, which is why
they achieve this success. However, some parents stated that they could not even follow up their
students' homework in the container environment.

The lack of a private space of their own brought along the problem of not being able to protect
the boundaries of privacy. It was stated by the administrators that as a result of all family
members living in a small area, there was no privacy in private life and there were students who
were inclined to intimate matters and sexual tendencies. Looking at the literature, similar results
were found in the study conducted by Polat and Saricam (2024). Again, Kiimbetoglu et al. (2007)
concluded that privacy became a major problem in families living in prefabricated houses and
tents after the August 17, 1999 Diizce earthquake.

Recommendations

As a result of the findings obtained in the study, the following recommendations can be taken
into consideration:

e [tis seen that students have emotional, psychological and behavioral problems. Students
can be prevented from being alone in coping with these problems. At school,
administrators, teachers and school counselors can support the student in cooperation;
they can provide developmental practices or necessary guidance for the student to cope
with his/her own problems. Similarly, at home, parents can emphasize their children's
problems and contribute to their recovery. Parents can be informed and trained by
providing trainings on this subject. Thus, the damages left by disasters can be minimized.

e Trainings can be organized for parents on the reflections of a broken family on children
and how to approach them, and how to ensure privacy in temporary housing.

e Gathering all the students living in the container city under the same school roof causes
many of the problems caused by the earthquake and living in containers to be
transferred to that school. Instead of this practice, the number of students living in the
container city can be distributed to schools in a way that does not exceed a certain
percentage of the total number of students in the school to which they are sent, and
students can receive education with their peers who do not live in containers. Thus, the
problems experienced can be minimized.

e In order to prevent the academic failure of students and to eliminate the gap, support
and training courses, which are only for 8th graders, can also be opened for 5th, 6th and
7th graders.

o The number and quality of study halls and libraries that exist in container cities but are
not considered adequate can be increased. Students can also benefit from public libraries
on certain days of the week and at certain times of the week with the transportation
service.
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o The internet infrastructure problem in the container city can be solved, and students can
be supported with technological devices such as tablets and computers that can help
them with their homework and lessons. Students' lack of reference books, course
equipment and materials can be addressed.

e The security of the container city could be more sensitive and attentive.

o Due to the lack of adequate facilities and environment in the container city, sportive
activities and artistic and cultural activities can be organized in the container city, taking
into account the developmental stages of children.

e In order to enable parents to visit the school more frequently, special shuttle services
etc. can be provided for parents.

In this study, it is aimed to reveal how the problems experienced by earthquake survivor
students studying at the secondary school level and living in containers are reflected in their
educational life. There is not enough research on this subject. Researchers can contribute to the
literature by working at other levels of education or with different samples. The data obtained in
this study can be a guide and example for future research.
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