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ABSTRACT

This study aims to determine teachers' views on the participation of children with
special needs at school. The study group for this research, which employed a case
study as one of the qualitative research methods, consisted of 20 teachers working
in special education and rehabilitation centres in a city centre in the inner Aegean
region of Turkey. The semi-structured “Teacher Interview Form” developed by the
researcher was used as a data collection tool. Content analysis was used to analyze
the data obtained from the study. As a result of the current study, teachers stated
that children with special needs should have equal rights with typically developing
children. Teachers noted that factors such as attitude, social environment, and
teachers themselves strongly support the participation of children with special needs
the most. In contrast, factors such as insufficient family knowledge, insufficient
family support, family rejection, and high expectations hinder participation. Some
of the teachers stated that they found children’s participation in classroom activities
at high and medium levels. Furthermore, it was concluded that teachers used
methods such as child-centered practices, reinforcers, organization in the learning
environment, providing options, family education, and communication to support
the participation of children with special needs.
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Introduction

It is emphasized that the participation rights of children with disabilities should be considered in all
actions, policies, and decisions concerning children (United Nations, 2006). Article 23(1) of the
Convention on the Rights of the Child includes the active participation of children with disabilities
in society (United Nations, 1989). It is stated that all children have the same rights to develop their
potential and access to education (United Nations, 2006). It is also emphasized that it is important
to achieve Goal 4 of the United Nations Sustainable Development Goals (SDGs), which includes
providing inclusive and equitable quality education and promoting lifelong learning opportunities
for all by 2030 (Cappa et al., 2021).

The World Health Organization (WHO) defines participation as involvement in life situations
(WHO, 2018). Participation, emphasized in the International Classification of Functioning, Disability
and Health (ICF) (WHO, 2007), is an indicator of health and well-being and reflects the interaction
of children with special needs in daily activities. Environmental and personal factors are also
necessary for the realization of these daily activities (Shi et al., 2023). According to this classification,
participation consists of two dimensions: attendance and inclusion (Imms et al., 2017). Attendance
is related to how often children participate in an activity. Involvement, on the other hand, is
associated with motivation, commitment, persistence, social interaction, and level of influence
(Arvidsson etal., 2021; Balton et al., 2020).

According to the human rights approach to disability presented in the United Nations Convention
on the Rights of the Child, and based on the principles of non-discrimination and equal opportunity,
children with intellectual disabilities (ID) have equal rights with their typically developing peers
(TD) to participate fully in daily activities (Huus et al., 2016; Sutherland, 2019). Research indicates
that children with intellectual disabilities participate less in daily activities compared to their
typically developing peers (Samuels et al., 2020; Shields et al., 2014). This situation has been
attributed to the interaction between the children’s impairments and the physical or social
environment (Bostrom et al., 2018; Imms et al., 2017; King et al., 2013), as well as to cultural
differences (Huus et al., 2021; Samuels et al., 2020).

The participation of children with special needs at school includes unstructured activities such as
playing with friends, organized activities such as clubs, arts, sports activities, and classroom-based
activities and social roles (Simeonsson et al., 2001). In addition, children with special needs
participate less in structured and unstructured activities and playgrounds (Egilson & Traustadottir,
2009) and less in activities such as clubs and organizations (Houtrow et al., 2012). However, their
limited participation at school (Roorda et al., 2011) negatively affects children's achievement, quality
of life, and emotional well-being in later life (Anaby et al., 2013; Cheryan et al., 2014).

To understand the school participation of children with special needs, it is necessary to measure
what, where, and how children do, not only whether they have access to the school environment.
Understanding whether children have access to the school environment provides important
information about factors outside the school, such as attitudes within the family and community
and accessibility of infrastructure (Coster & Khetani, 2008). Inadequate food and clothing, lack of
assistive devices, long distances between school and home, school fees, social stigma (Hui et al.,
2017), peer bullying (Njelesani, 2019), and other issues can negatively affect a child's participation in
school (Maciver et al., 2019). However, parents and teachers play an important role in providing the
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necessary opportunities, support, and encouragement for children to participate in different
activities at school. In addition, social support from families, teachers, and friends helps to increase
children's participation (Law et al., 2006). The views of teachers who will use effective strategies to
support the active and meaningful participation of children with special needs at school are very
important (Maciver et al., 2019). Teachers' views on the participation of children with special needs
at school will affect the way they support participation and the quality of the practices they will
carry out to ensure participation.

In the studies conducted in our country, it has been determined that the level of participation of
children with special needs in physical sports and recreation activities is insufficient (Aksit et al.,
2023; Akyol & Ilkim, 2018; Durhan et al., 2021; Koyuncu et al., 2024). Furthermore, it was concluded
that the opinions of families were also taken into account in the studies and that the opinions of
children and families regarding participation were different from each other (Biigiisan et al., 2018;
Gliner, 2021; Kurt et al., 2022). Based on all these, this study aims to determine teachers' views on
the participation of children with special needs at school.

In line with this general purpose, answers to the following problems were sought:

1. What are the teachers' views on the participation of children with special needs?

2. What are teachers' views on the participation dimensions of children with special needs?
3. What are teachers' views on the participation of children with special needs at school?

4. What are teachers' views on strategies to support the participation of children with special needs
at school?

Method

Research Design

In this study, a case study, one of the qualitative research designs, was used. Case studies investigate
specific factors such as the environment, individuals, events, and processes associated with a case
in a holistic manner (Merriam, 2013). A case study is a detailed examination of one or more limited-
time situations using data collection tools from multiple sources (Creswell, 2013). The current study
aims to understand teachers' views on the right to participation of children with special needs at
school.

Participants

The participants of this study were 20 teachers, two male and 18 female, working in special
education and rehabilitation centers in a city center in the Central Aegean region of Turkey.
Demographic characteristics of the teachers are presented in Table 1.
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Table 1
Demographic Characteristics of Teachers
Participant Gender Age Graduation Type of special
needs of children in
the class
Sengiil Female 32 Bachelor’s Intellectual
impairment
Onur Male 56 Bachelor’s Intellectual
impairment
Gamze Female 39 Bachelor’s Hearing
impairment
Hilal Female 32 Bachelor’s Autism
Nurdan Female 32 Bachelor’s Autism
Ayla Female 25 Bachelor’s Intellectual
impairment
Gilines Female 25 Bachelor’s Autism
Baris Male 37 Bachelor’s Intellectual
impairment
Cennet Female 28 Bachelor’s Intellectual
impairment
Goniil Female 29 Bachelor’s Autism
Aysun Female 26 Bachelor’s Pervasive
Zehra Female 32 Associate degree developmental
disorder
Selin Female 27 Bachelor’s Specific learning
disability
Ceyda Female 25 Bachelor’s Specific learning
disability
Giilsen Female 23 Associate degree Intellectual
impairment
Sena Female 28 Bachelor’s Intellectual
impairment
Ezgi Female 26 Bachelor’s Speech and
language
impairment
Fatma Female 24 Bachelor’s Speech and
language
impairment
Elif Female 25 Bachelor’s Autism

According to Table 1, the ages of the teachers ranged between 23 and 56, and 18 of the teachers had

bachelor's degrees, and two had associate degrees. There are children with different types of special

needs, such as intellectual disability, autism, speech and language impairment, specific learning

disability, pervasive developmental disorder, and hearing impairment, in the teachers' classrooms.

Data Collection

The researcher developed a semi-structured interview form based on the relevant literature. To

ensure internal validity, the opinions of three field experts were taken into consideration. In line

with the opinions and suggestions of the field experts, one question was removed from the 12

questions, and one question was changed. "What do you think are the factors that affect the
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participation process of the child with special needs? Can you explain a little?" was changed. Within
the scope of the pilot study, interviews were conducted with three teachers, and after these
interviews, it was decided that all questions were clear and understandable.

For this research, ethical permission numbered 25/11/2022 and 2022/327 was obtained from Afyon
Kocatepe University Scientific Research and Publication Ethics Committee. The researcher informed
the participating teachers about the purpose of the study and stated that their identities would be
kept confidential. Face-to-face individual interviews were conducted with teachers who volunteered
to participate in the study and signed the consent form. Participants were informed that they could
withdraw at any time without persuasion. The interviews were conducted with the teachers in the
teachers' room on the specified dates. The interviews lasted approximately 15-20 minutes, and all
interviews were recorded as the participants gave permission for audio recording.

Data Analysis

The data were analyzed using the content analysis method. Content analysis is a method that reveals
the beliefs, attitudes, and opinions of individuals participating in research (Fraenkel & Wallen, 2005).
The data were analyzed using the data analysis steps suggested by Creswell (2013): (a) organizing
and preparing the data, (b) making a general sense of the information, (c) coding, (d) describing, (e)
representing, and (f) interpreting.

In the first stage, all recorded interviews were transcribed into written texts. The interview
transcripts were independently read and coded by the researcher and another independent
researcher. In the second stage, the researcher developed themes based on the codes and reached a
consensus on the themes. In the third stage, the data obtained from the research were organized
according to the codes and themes, and it was agreed that there was no need for an additional theme
other than the previously determined themes. Finally, direct quotations from the participants'
perspectives were used to report the results of the analysis of the themes.

Credibility and Consistency

In this study, strategies such as prolonged interaction, in-depth data collection, participant
confirmation, and expert review were used to ensure credibility (Lincoln & Guba, 1986). The
researcher read and reviewed the interview transcripts several times and had prolonged interaction
with the data sources. The permissions obtained within the scope of the research are stated in the
research. Necessary information was provided to the participants of the study, and participant
confirmations were also provided by presenting consent forms. The names of the participants were
not used in the quotations for ethical reasons, and pseudonyms “Giines, Fatma, Onur, etc.” were
used for the participants.

Opinions and experiences are described in detail, and the processes regarding the authenticity of the
data are presented to the readers with quotations. Independent evaluations were made by two
researchers, the interview form was prepared in consultation with field experts, and necessary
adjustments were made. For consistency, attention was paid to collecting the research data under
the same conditions, recording the collected data, and associating the data with the results (Yildirim
& Simsek, 2016). In addition, the data were analyzed twice, leaving a one-month time frame.

Limitations
This study, which examines teachers' views and experiences regarding the participation of children

1880



Tugce Akyol

with special needs, also has some limitations. Within the scope of the research, only teachers in the
city center in a certain region were studied, and the opinions of teachers working in rural areas were
not taken. Teachers living in rural areas and urban centers may have different opportunities and
access to support services, so their views and experiences may differ. Furthermore, given that the
participation of children with different special needs may vary, the inclusion of teachers of children
with specific special needs in this study limits the generalizability of the results.

Results

As a result of content analysis, the data of this study were grouped under four themes: “Right to

Participate”, “Dimensions of Participation”, “Participation at School”, and “Strategies to Support
Participation”. The themes and sub-themes are presented in Table 2.

Table 2
Themes and Sub-Themes
Themes Sub-Themes
Right to Participate Characteristics of participation, Digital access
Dimensions of Participation Factors supporting participation, Factors hindering
participation
Participation at School Examples of participation, Participation in activities
Strategies to Support Participation Classroom practices, Physical arrangement
Right to Participate

Findings on the theme of the right to participation are given in Table 3 and Table 4.

Table 3
Characteristics of Participation
Categories Teacher
Same rights as children with normal Giines, Oznur, Goniil, Aysun, Zehra, Ceyda, Selin, Baris,
development Sena, Elif
Right to education Cennet, Onur, Gamze
Social participation Hilal, Ezgi
Expressing opinions Nurdan, Ayla
Being active Sengiil, Giilsen
Participation in the classroom Fatma

According to Table 3, some of the teachers explained that children with special needs should have
the same rights as children with normal development. Giines, one of the teachers, drew attention to
equal rights by saying, “Children with special needs should have the same opportunities and rights
as normal children”. While some teachers explained the right to participation as the right to
education, social participation, expressing opinions, and being active, one of the teachers stated that
it was participation in the lesson. Hilal approached the right to participation in terms of the right to
education by saying, “I think it is the education that should be received for the targeted behaviors.”
Onur, one of the teachers, stated social participation with the opinion “I understand that they should
be involved in every aspect of life, from meeting their own needs to participating in production...”.
Nurdan, one of the teachers, focused on expressing her views by saying “Children should be able to
express their opinions freely on every subject.” and Sengiil focused on expressing her views by
saying “Children with special needs should be able to have a say in the social environment and
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express their opinions freely.” Teacher Fatma explained participation in the lesson as “Giving the
right to speak in the lesson, ensuring participation in the lesson.” She explained it as follows. It is
seen that teachers explained the right to participation of children with special needs in different
ways and emphasized that they should have equal rights with children with normal development.
It is also noteworthy that quite a few teachers explained the right to participation as expressing their

views.
Table 4
Digital Access
Categories Teacher
Limited use Gamze, Nurdan, Oznur, Giilsen, Giines, Cennet, Selin, Ceyda
No access Sengiil, Onur, Ayla, Goniil, Aysun, Zehra, Fatma
Useful applications Barig, Hilal, Sena, Ezgi, Elif

According to Table 4, while some teachers stated that children with special needs should use digital
opportunities in a limited way, some teachers stated that they should not use digital tools. Gamze
said, “I think it should be limited.” Baris said, "Children with intellectual disabilities can look as
much as a normal child. It is not right to restrict them completely." Ayla, one of the teachers who
thought that children with special needs should not have access to digital tools, said, “I do not find
it right for children to use digital media because it affects their attention span.” Some of the teachers
also stated that children can use useful applications. Sena said, "There are useful applications.
Parents should be a little more conscious about this issue." and drew attention to useful applications.
According to all these, it is seen that there are teachers who have the view that children with special
needs can use digital access in a limited way and use useful applications, as well as teachers who
have negative views on digital access.

Dimensions of Participation

Findings on the theme of dimensions of participation are given in Table 5 and Table 6.

Table 5
Factors Supporting Participation
Categories Teacher
Family attitude Onur, Oznur, Giilsen, Cennet, Aysun, Zehra, Selin, Ceyda, Sena,
Elif
Social environment Ayla, Gamze, Oznur, Goniil, Zehra, Selin, Ceyda, Sena
Teacher Aysun, Ceyda, Baris, Ezgi, Fatma, Elif
Type of need Giines, Ceyda
Psychological characteristics Hilal, Oznur
Classroom environment Nurdan
Interest in the lesson Sengiil

According to Table 5, it is seen that teachers mentioned many different points that support the
participation of children with special needs. Teachers primarily stated that family attitude, social
environment, and teacher factors support the participation of children with special needs. Onur
mentioned the role of the family in this regard as follows: "First of all, the family needs to realize
and accept it. Then the parents try to improve themselves and be useful to their child. Then they get
support from schools, institutions, and civil organizations." Zehra, one of the teachers, emphasized
three different factors: “The parents who raise the child, the family environment, the social
environment...”. Selin drew attention to different points such as family, social environment, teacher,
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and the type of need of the child by saying, “Family, the level of the child's diagnosis, the
environment and the attitude of the environment, and the attitude of educators are effective factors.”
Ceyda drew attention to teacher-family cooperation by saying, “If the family and teacher continue
the process in cooperation, participation is ensured.”

When Table 5 is analyzed, it is seen that teachers stated that factors such as type of need,
developmental level, psychological characteristics, classroom environment, and interest in the
lesson also affect children's participation. Giines, one of the teachers, focused on psychological
characteristics by saying, “The child's mood, the child's home situation before coming to school, the
general situation of the parents...” and Ayla focused on the interest in the lesson by saying, “The
child's interest in the lesson and the subject.” Nurdan stated that the classroom environment affected
children's participation as follows:

First of all, in order for the child to participate, there should not be too many distracting materials
in the classroom. There needs to be an environment where the child can concentrate.

Table 6

Factors Hindering Participation
Categories Teacher
Insufficient knowledge of the family Zehra, Ceyda
Insufficient family support Cennet
Lack of acceptance by the family Goniil
High expectations of the family Onur

When Table 6 is analyzed, it is seen that very few teachers mentioned the factors that hinder
participation. Teachers stated that factors such as insufficient knowledge of the family, insufficient
family support, lack of acceptance, and high expectations of the family prevented the participation
of children with special needs. It is noteworthy that teachers emphasized the points related to
families as inhibiting factors. Selin stated, “They do not know many participation rights of children
due to lack of knowledge, and they fail to use these rights.” and Cennet stated, “They do not provide
enough support.” Goniil explained that the lack of acceptance of the families negatively affected the
process by saying, “They do their best to hide it, and there is not much interest because they do not
accept it.” Onur said, "Families have very high expectations. They want the child to do everything
as soon as possible and be in life like typically developing children."

Participation at School

Findings related to the theme of participation at school are given in Table 7 and Table 8.
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Table 7
Examples of Participation
Categories Teacher
Inclusion classroom Onur, Sengiil, Aysun, Zehra, Selin, Ceyda, Sena, Elif
Classroom engagement Gamze, Nurdan, Cennet
Teacher support Oznur, Giilsen, Géniil
In-class tasks Ezgi, Fatma
Taking their opinions into account Ayla, Baris
Adaptation Giines
Peer relationship Hilal

According to Table 7, some of the teachers gave examples of participation at school, such as inclusive
class, class participation, teacher support, and classroom tasks. Aysun, one of the teachers, explained
the participation of children with special needs at school as inclusive education: “The best example
of this is that children can participate in the mainstreaming program where they receive education
in the same class with their peers.” Nurdan explained participation in the lesson as "Being able to
communicate with each other is important for the child's participation in the lesson. This already
shows that the child is participating in the lesson". Baris emphasized the importance of teacher
support in terms of ensuring participation at school. I have children with speech and language
difficulties in my class. We react a lot when they drop even one letter. The child needs to feel it; it
needs to be celebrated. While Oznur mentioned the task given in the classroom by saying “We
decorated the classroom together on April 23rd”, Ezgi explained, taking their opinions into
consideration.

When doing any activity in the classroom, sometimes there are points she wants to change. Here,
we try to make the changes they want by taking their opinions into consideration.

Giilsen drew attention to adaptations by saying, “Adaptations are made in accordance with the
children, and their participation is ensured.” Sena said, "One of my students with autism gave her
friend a napkin from the classroom when her nose ran. He even wiped his nose." Sena gave an
example of peer relations.

Table 8
Participation in Activities
Categories Teacher
High Giines, Giilsen, Aysun, Selin, Ceyda, Baris, Sena, Elif
Medium Hilal, Ayla, Cennet, Ezgi, Fatma
Individual Sengiil, Gamze, Goniil
Variable Nurdan, Oznur, Zehra

According to Table 8, some teachers found the level of children's participation in the activities to be
high, while others found it to be moderate. While three teachers evaluated the participation levels
individually, three other teachers stated that children's participation levels were variable. Ceyda
said, “There is a high level of participation” and Sena said, “There is a medium level of
participation”. Ayla said, “Each child participates at his/her own level”, and Cansu said, “Children's
participation varies according to their psychological state that day.”

1884



Tugce Akyol

Strategies to Support Participation

Findings on the theme of strategies to support participation are given in Table 9 and Table 10.

Table 9
Classroom Practices
Categories Teacher
Child-centered practice Oznur, Baris, Giines, Goniil, Aysun, Zehra, Selin, Ceyda
Reinforcement Sengiil, Gamze, Hilal, Ezgi, Cennet
Arrangement in the learning Nurdan, Sena, Fatma, Elif
environment
Providing choice Ayla
Family education/Adaptation Giilsen
Communication Onur

When Table 9 is examined, it is seen that some teachers stated that they use child-centered practices
and reinforcers to support participation. Giilsen said, “I carry out activities by taking their needs
and moods into consideration.” Teacher Aysun said, “In order to ensure the child's active
participation, I first give the child the opportunity to introduce himself/herself. I try to find out what
the child likes or dislikes.” One of the teachers, Cennet, said, “I use reinforcers that they like.”

According to Table 9, teachers also stated that they made arrangements in the learning environment,
offered choices, and used family education and communication as classroom practices. Ceyda, one
of the teachers, said, “I make new arrangements in the environment according to the special needs
of the child.” Sengiil said, “I make him/her choose which games or activities to do with his/her other
friends.” Sengiil explained the use of choice by saying, “I make him/her choose which games or
activities to do with his/her other friends.” Baris explained family education by saying, “We provide
family training. We give information at meetings." Onur explained communication activities within
the scope of in-class practices by saying, "I do speaking and listening activities to help him
communicate.”

Table 10
Physical Arrangement
Categories Teacher
Consideration of the type of need Giines, Giilsen, Aysun, Zehra, Selin, Ceyda, Sena, Fatma, Ezgi
Removal of distractions Nurdan, Goniil, Selin, Sena, Elif
Organization of materials Cennet, Gontil, Aysun, Ceyda
I do not Ayla, Oznur, Baris

According to Table 10, some of the teachers stated that they took into account the type of need for
physical organization, removed distractions, and organized materials, and three teachers stated that
they did not make any arrangements. Zehra, one of the teachers, explained that she takes into
account the type of need by saying, “We organize the physical environment according to the special
need.” Elif stated that she removed distracting elements by saying, “I do not keep excess colors and
toys in the classroom to prevent distraction.” Cennet stated that she organizes the materials by
saying, “I especially make light, sound, table, chair arrangements.” Sengiil stated that she does not
make physical arrangements by saying, “I do not need it because of my disability.”
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Discussion, Conclusion, and Recommendations

The participation process, which has an important place in children's development (Holloway &
Long, 2019), affects the quality of life, independence, and life satisfaction of children with special
needs (Berg et al., 2018). It was determined that some of the teachers participating in this research
had awareness about children with special needs having equal rights. However, it was observed
that very few teachers explained children's right to participate in expressing their opinions.
Considering that taking children's opinions enables children to learn democratic decision-making
styles, realize their potential, and realize their participation rights (Pecnik et al., 2016), it is thought
that teachers should know this issue. In the literature, it is seen that there are similar results in studies
examining teachers' views on the right to participation of typically developing children (Faiz &
Kamer, 2017).

In this study, it was determined that some teachers thought that children with special needs should
use digital access in a limited way and that it was useful for certain applications, while others had
negative views on digital access. Although it is emphasized that the constant use of technological
tools by children with special needs may cause obesity (Antczak et al., 2021; Choi et al., 2022), adults
should take necessary precautions in this regard. It is emphasized that the digital access of children
with special needs, who are one of the most sensitive groups in terms of the risks of digital access
and who are not aware of the negative effects of technology, should be provided under adult
guidance (American Psychological Association (APA), 2020; Lauricella et al., 2011). The divergence
in teacher perspectives may stem from differences in digital pedagogical competence, perceptions
of the child’s specific needs, beliefs about parental supervision, and prior classroom experiences.
While some teachers, particularly those with higher digital literacy, recognize the benefits of
targeted and purposeful use, others who have witnessed negative behavioral or attentional
outcomes tend to adopt more restrictive approaches (Alper & Goggin, 2017; Ertmer & Ottenbreit-
Leftwich, 2010).

The teachers in this research stated that family attitude, social environment, and teacher factors
supported the participation of children with special needs the most. Furthermore, it was observed
that they thought that factors such as type of need, developmental level, psychological
characteristics, classroom environment, and interest in the lesson also affected participation. The
findings of this study are supported by the studies in the literature, which concluded that the factors
that most support the participation of children with special needs are school and teachers (Shi et al.,
2023; Zheng, 2012) and that parents think that the factor of friends is also effective (Earde et al., 2018;
Hansen et al., 2014). Unlike this study, some studies concluded that the child's self-acceptance also
supports participation (Hansen et al., 2014; Shields & Synnot, 2016). It was observed that a small
number of teachers in this study focused on familial factors such as insufficient knowledge of the
family, insufficient family support, lack of family acceptance, and high expectations as barriers to
participation. The fact that the teachers focused only on the family and did not address the
characteristics of the school suggests that they had a subjective evaluation in this regard. In addition
to the studies that concluded that the family's economic problems (Huus et al., 2021), educational
level (Xia et al., 2023), and overprotective attitudes (Hansen et al., 2014) negatively affect
participation, the conditions of the school and learning environment (Earde et al., 2018; Maciever et
al., 2019), and the social opportunities offered by the school and teachers (Cappa et al., 2021; Choi et
al.,, 2022) have been found to affect the participation processes of children with special needs.

In the current study, it was observed that teachers mostly explained participation in the school as an
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inclusion class. Apart from the mainstreaming class, they also gave examples in different ways, such
as class participation, teacher support, classroom tasks, taking their opinions into consideration,
adaptation, and peer relationships. Considering that teachers' attitudes towards inclusion education
and their level of knowledge (Cekic et al.,, 2024) affect inclusion practices, teachers must have
awareness of this issue. All children with special needs should be included in education within their
communities and provided with appropriate learning opportunities to reach their potential despite
individual differences and abilities that may exist. The components of school environment and
school inclusion are broad enough to meet the needs of different individuals, schools, and contexts,
and therefore provide an entry point for measuring inclusive education that is appropriate for low-
and middle-income countries where the principal understanding of inclusive education is still
emerging (Cappa et al., 2021).

Some of the teachers who participated in this study evaluated children's participation levels in
classroom activities as high and moderate, while others evaluated them as individual and variable.
In the literature, it has also been concluded that teachers evaluate children's participation levels in
the classroom at different levels (Akyol & Erdem, 2021). It is emphasized that it is important not
only to determine whether participation occurs and its frequency, but also to determine the quality
and scope of participation (Schlebusch et al., 2020). In this study, we focused on the views and
experiences of teachers regarding the participation levels of children with special needs, as well as
the participation processes and the factors affecting these processes.

The variability observed in children with special needs’ participation levels in classroom activities
can be understood through the dynamic interplay between child-specific factors, teacher influences,
and the broader school environment. Firstly, individual characteristics such as the type and severity
of disability, cognitive and language development, attention span, motivation, and even daily
psychological state significantly affect participation (Mastropieri & Scruggs, 2018). For example,
fluctuations in engagement are common among children with attention deficits or autism spectrum
disorders, necessitating flexible and individualized teaching approaches. Secondly, teacher-related
factors play a crucial role; effective classroom management skills, the ability to implement
differentiated instruction, and positive teacher-student relationships have been shown to enhance
both the quality and consistency of participation among special needs students (Pianta, Hamre, &
Allen, 2012; Roorda et al.,, 2011). Finally, the school context—including physical classroom
arrangements, availability of diverse materials, support staff, and an inclusive school culture —either
facilitates or hinders active participation (Florian & Black-Hawkins, 2011). Limitations such as
overcrowded classrooms, insufficient resources, or a lack of support personnel may negatively
impact students” engagement. Therefore, the differences in participation levels reported by teachers
reflect not only children’s individual variability but also the complex, reciprocal interactions within
the child-teacher-school ecosystem. These findings underscore the importance of adopting a holistic
approach in interventions aimed at increasing participation, which considers the multifaceted
influences shaping engagement rather than focusing solely on individual child characteristics.

In this research, it was concluded that teachers stated that they used methods such as child-centered
practices, reinforcers, organization in the learning environment, offering choices, family education,
and communication in classroom practices to support participation. Accordingly, it can be said that
teachers try to use different methods. It is stated that environmental factors such as learning
environment, materials, organization, methods, adult support, and peers are effective for the
participation of children with special needs at school (Maciver et al., 2019). Studies in the literature
(Colver et al., 2011; Michelsen et al., 2009; Sentenac et al., 2013), which concluded that environmental
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factors at school affect the participation of children with special needs, support the findings of this
study. Maciver et al. (2019) emphasize that a holistic perspective should be provided to determine
participation in school, not only the barriers or supportive factors of participation. They argue that
the contextual impact of the school is not just the sum of people, objects, and places, but also “how’
things are done or expected to be done in school and the important social roles that adults play in
providing opportunities for participation.

As a result of this research, it was determined that teachers think that children with special needs
should have equal rights with typically developing children, and some teachers have negative views
on digital access. The teachers who participated in the research stated that factors such as attitude,
social environment, and teachers themselves support the participation of children with special needs
the most, while factors such as insufficient knowledge of the family, insufficient family support,
family rejection, and high expectations hinder participation. Teachers explained participation in the
school as an inclusion class, and some of the teachers stated that they found children's participation
levels in classroom activities at high and medium levels. It was also concluded that teachers used
methods such as child-centred practices, reinforcers, organization in the learning environment,
providing options, family education, and communication to support the participation of children
with special needs.

The following suggestions were developed in line with these results:

Seminars and in-service trainings can be organized to increase teachers' awareness of the importance
of participation of children with special needs.

Based on teachers' views on this issue, participation-based intervention programs for children with
special needs can be prepared, and comprehensive studies can be conducted on the effects of these
programs.

In this study, only the opinions of teachers were taken, and in future studies, the opinions of
children, parents, and experts working with children can be compared.

In addition, since the participants of this study, teachers who worked with children living in the city
center, studies that address the views of teachers on the participation of children living in rural areas
can also be planned.
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Bu arastirmanin amaci, 6gretmenlerin dzel gereksinimli cocuklarin okulda katilim
hakkina iliskin goriislerinin belirlenmesidir. Nitel arastirma yontemlerinden biri
olan durum c¢alismas: ile gerceklestirilen bu aragtirmanin calisma grubunu,
Tiirkiye'nin i¢ ege bolgesindeki bir sehir merkezinde 6zel egitim ve rehabilitasyon
merkezlerinde c¢alisan 20 Ogretmen olusturmustur. Arastirmaci tarafindan
gelistirilen yar1 yapilandirilmis “Ogretmen Goriisme Formu” veri toplama araci
olarak kullanilmistir. Calismadan elde edilen verilerin analizi igin igerik analizi
kullamilmistir. Mevcut ¢alismanin sonucunda, dgretmenler 6zel ihtiyaglari olan
¢ocuklarin normal gelisen cocuklarla esit haklara sahip olmasi gerektigini
belirtmistir. Ogretmenler, tutum, sosyal gevre ve 6gretmenler gibi faktorlerin 6zel
ihtiyaglar1 olan cocuklarin katiimini en ¢ok destekleyen faktorler oldugunu
belirtmislerdir. Buna karsin, yetersiz aile bilgisi, yetersiz aile destegi, ailenin reddi
ve yiiksek beklentiler gibi faktorlerin katilimi engellemektedir. Baz1 6gretmenler,
cocuklarin sinuf etkinliklerine katiliminin yiiksek ve orta diizeyde oldugunu
belirtti. Ayrica, 6gretmenlerin 6zel gereksinimli ¢ocuklarin katilimini desteklemek
icin ¢ocuk merkezli uygulamalar, pekistiriciler, 6grenme ortaminda organizasyon,
segenekler sunma, aile egitimi ve iletisim gibi yontemler kullandiklar1 sonucuna
varilmigtir.
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Giris

Cocuklarn ilgilendiren tiim eylem, politika ve kararlarda engelli ¢ocuklarin katilim haklarmin
dikkate alinmasi gerektigi vurgulanmaktadir (Birlesmis Milletler, 2006). Cocuk Haklar1 Sozlesmesi
Madde 23(1) engelli ¢ocuklarin topluma aktif katilimini icermektedir (Birlesmis Milletler, 1989).
Tiim cocuklarin potansiyellerini gelistirme ve egitime erisim konusunda aymi haklara sahip
olduklar1 belirtilmektedir (Birlesmis Milletler, 2006). Ayrica Birlesmis Milletler Siirdiiriilebilir
Kalkinma Hedefleri arasinda (SDG) 2030'a kadar kapsayic1 ve esitlikgi kaliteli egitimin saglanmasi
ve herkes i¢in yasam boyu Ogrenme firsatlarmin tesvik edilmesini kapsayan Hedef 4’e de
ulasilmasinin da 6nemli oldugu vurgulanmaktadir (Cappa ve digerleri, 2023).

Diinya Saglik Orgiitii (DSO), katilim1 yasam durumlarina dahil olma olarak tanimlamaktadir (DSO,
2018). Uluslararas: Islevsellik, Engellilik ve Saglik Simiflandirmasinda (ICF) (WHO, 2007)
vurgulanan katilim, saghk ve refahin bir gostergesidir ve 6zel ihtiyaglar1 olan ¢ocuklarin giinliik
faaliyetlerdeki etkilesimini yansitir. Bu giinliik faaliyetlerin gergeklestirilmesi i¢in ¢evresel ve kisisel
faktorler de gereklidir (Shi ve digerleri, 2023). Bu siniflandirmaya gore, katilim iki boyuttan olusur:
katillm ve dahil olma (Imms ve digerleri, 2017). Katilim, ¢ocuklarin bir faaliyete ne siklikla
katildiklariyla ilgilidir. Dahil olma ise motivasyon, baghlik, azim, sosyal etkilesim ve etki diizeyi ile
iligkilidir (Arvidsson ve digerleri, 2021; Balton ve digerleri, 2020).

Birlesmis Milletler Cocuk Haklar1 Sozlesmesinde sunulan engellilige yonelik insan haklar:
yaklagimina gore ayrimcilik yapmama ve firsat esitligi temelinde, zihinsel engelli ¢ocuklar (ZE)
glinliik faaliyetlere tam olarak katilma konusunda normal gelisim gosteren akranlariyla (TD) esit
haklara sahiptir (Huus ve digerleri 2016; Sutherland, 2019). Arastirmalar, zihinsel engelli gocuklarin
glnliik aktivitelere normal gelisim gosteren akranlarina kiyasla daha az katildiklarini
gostermektedir (Samuels ve digerleri, 2020; Shields ve digerleri, 2014). Bu durumun ¢ocuklarin
engelleri ile fiziksel veya sosyal ¢evre arasindaki etkilesimden (Bostrom ve digerleri, 2018; Imms ve
digerleri, 2017; King ve digerleri, 2013) ve kiiltiirel farkliliklardan (Huus ve digerleri 2021; Samuels
ve digerleri, 2020) kaynaklanabilecegi belirtilmektedir.

Ozel gereksinimli ¢ocuklar okulda katilimi, arkadaslar oyun gibi yapilandirilmamais etkinlikler,
kuliip, sanat, spor aktiviteleri gibi organize edilmis etkinlikler ve smif temelli etkinlikler ve sosyal
rolleri igermektedir (Simeonsson ve digerleri, 2001). Bunun yanisira 6zel gereksinimli gocuklar
yapilandirilmis ve yapilandirilmamas etkinliklere ve oyun alanlarina daha az katilmakta (Egilson ve
Traustadottir, 2009) kuliipler, organizasyonlar gibi etkinliklerde daha az yer almaktadir (Houtrow
ve digerleri, 2012). Fakat okulda smirhi diizeyde bir katilima sahip olmalar1 (Roorda ve digerleri,
2011) ¢ocuklarin ileriki yasamlarinda basarilarini, yasam kalitelerini ve duygusal iyi olusluklarini
olumsuz yonde etkilemektedir (Anaby ve digerleri, 2013; Cheryan ve digerleri, 2014).

Ozel gereksinimli ¢ocuklarin okulda katiimini anlamak igin, sadece okul ortamina erisip
erisemediklerini degil, cocuklarin neyi, nerede ve nasil yaptiklarini 6l¢gmek gereklidir. Cocuklarin
okul ortamina erisip erisemedigini anlamak, aile ve toplum igindeki tutumlar ve altyap:
erisilebilirligi gibi okul disindaki faktorler hakkinda 6nemli bilgiler saglar (Coster ve Khetani, 2008).
Yetersiz yiyecek ve giyecek, yardimai cihazlarin bulunmamasi, okul ile ev arasindaki uzun mesafe,
okul ticretleri, sosyal damgalanma (Hui ve digerleri, 2017), akran zorbali$1 (Njelesani, 2019) ve diger
sorunlar cocugun okuldaki katilimini olumsuz yonde etkileyebilir (Maciver ve digerleri, 2019). Buna
karsin ailelerin ve 6gretmenlerin ¢ocuklarin okuldaki farkl aktivitelere katilmalar: i¢in gerekli
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firsatin, destegin ve tesvigin saglanmasinda 6nemli bir rol oynamaktadir. Ayrica ailelerden,
ogretmenlerden ve arkadaglardan alian sosyal destek, cocuklarin katilimini arttirmaya yardima
olmaktadir (Law ve digerleri, 2006). Ozel gereksinimli ¢ocuklarmn okuldaki aktif ve anlamli
katilimini desteklemek icin gerekli etkili stratejileri kullanacak olan 6gretmenlerin bu konudaki
goriigleri oldukga onemlidir (Maciver ve digerleri, 2019). Ogretmenlerin &zel gereksinimli
cocuklarin okuldaki katilimina iliskin goriisleri katilimi destekleme bigimlerini, katilimi saglamaya
iliskin gerceklestirecekleri uygulamalarin niteligini etkileyecektir.

Ulkemizde gerceklestirilen arastirmalarda 6zel gereksinimli ¢ocuklarin fiziksel-spor ve rekreasyon
etkinliklerine etkinliklerine katihm diizeylerinin yetersiz oldugu belirlenmistir (Aksit ve digerleri,
2023; Akyol ve Ilkim, 2018; Durhan ve digerleri, 2021; Koyuncu ve digerleri, 2024). Ayrica yapilan
arastirmalarda ailelerin de goriislerinin alindig1 ve c¢ocuklarin ve ailelerin katilima iliskin
goriislerinin birbirinden farkli oldugu sonucuna ulasilmistir (Biigiisan ve digerleri, 2018; Giiner,
2021; Kurt ve digerleri, 2022). Tiim bunlardan yola ¢ikilarak bu arastirmada 6gretmenlerin 6zel
gereksinimli ¢ocuklarm okulda katilim hakkina iligskin goriislerinin belirlenmesi amaglanmaktadr.

Bu genel amag dogrultusunda asagida belirtilen problemlere cevap aranmigtir:

1. Ogretmenlerin 6zel gereksinimli cocuklarin katihim hakkima gériisleri nelerdir?

2. Ogretmenlerin 0zel gereksinimli ¢ocuklarin katilim boyutlarina iliskin gortisleri nelerdir?
3. Ogretmenlerin &zel gereksinimli gocuklarin okulda katilimina iliskin goriisleri nelerdir?

4. Ogretmenlerin 6zel gereksinimli cocuklarin okulda katilimlarini destekleme stratejilerine yonelik
gortisleri nelerdir?

Yontem

Arastirmanin Modeli

Bu calismada, nitel arastirma yontemlerinden biri olan durum ¢alismas: kullanmilmigtir. Durum
caligmasi, bir durum ile iligkili cevre, bireyler, olaylar ve siirecler gibi belirli faktorleri biitiinsel bir
sekilde inceler (Merriam, 2013). Durum ¢alismasi, birden fazla kaynaktan elde edilen veri toplama
araclarmi kullanarak bir veya daha fazla sinrh siireli durumun ayrintili olarak incelenmesidir
(Creswell, 2013). Mevcut arastirma, 0gretmenlerin 6zel gereksinimli ¢cocuklarin okulda katilim hakk:
konusundaki goriislerini anlamay1 amaclamaktadir.

Arastirma Grubu

Bu aragtirmanin katihimecilari, Tiirkiye'nin I¢ Ege bolgesinde bir sehir merkezindeki &zel egitim ve
rehabilitasyon merkezlerinde gorev yapmakta olan ikisi erkek, 18’i kadin olmak {izere toplam 20
ogretmen olusturmustur. Ogretmenlere iliskin demografik 6zellikler Tablo 1’de sunulmustur.
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Tablo 1
Ogretmenlerin Demografik Ozellikleri
Katilimcr Cinsiyet Yas Ogrenim Diizeyi Sinifindaki
cocuklarin 6zel
gereksinim tiirii
Sengiil Kadin 32 Lisans Zihinsel yetersizlik
Onur Erkek 56 Lisans Zihinsel yetersizlik
Gamze Kadin 39 Lisans Isitme yetersizligi
Hilal Kadin 32 Lisans Otizm
Nurdan Kadin 32 Lisans Otizm
Ayla Kadin 25 Lisans Zihinsel yetersizlik
Giines Kadin 25 Lisans Otizm
Baris Erkek 37 Lisans Zihinsel
yetersizlik
Cennet Kadin 28 Lisans Zihinsel
yetersizlik
Gontil Kadin 29 Lisans Otizm
Aysun Kadin 26 Onlisans Yaygin gelisimsel
Zehra Kadin 32 bozukluk
Ozel 6grenme
Selin Kadin 27 Lisans glcliigii
Ozel 6grenme
Ceyda Kadin 25 Lisans glcligi
Zihinsel
Giilsen Kadin 23 Onlisans yetersizlik
Zihinsel
Sena Kadin 28 Lisans yetersizlik
Dil ve konusma
Ezgi Kadin 26 Lisans yetersizligi
Dil ve konusma
Fatma Kadin 24 Lisans yetersizligi
Otizm
Elif Kadin 25 Lisans

Tablo 1’e gore 6gretmenlerin yaslar1 23-56 arasinda degismekte olup 6gretmenlerin 18’i lisans, ikisi
ise dnlisans mezunudur. Ogretmenlerin smiflarinda zihinsel yetersizlik, otizm, dil ve konusma
yetersizligi, 0zel 6grenme giicliigli, yaygin gelisimse bozukluk, isitme yetersizligi gibi farkli 6zel
gereksinim tiirtine sahip ¢ocuklar bulunmaktadir.

Veri Toplama Araci

Aragtirmaa ilgili literatiire dayanarak yari yapilandirilmis bir gériisme formu gelistirmistir. I¢
gecerliligi saglamak i¢in ii¢ alan uzmaninin bu goriismeye iliskin goriisleri dikkate alinmistir. Alan
uzmanlarmin goriis ve Onerileri dogrultusunda 12 sorudan bir soru cikarilmis ve bir soru
degistirilmistir. “Sizce 6zel gereksinimli ¢ocugun katilim stirecini etkileyen faktorler neler olabilir?
Biraz agiklar misiniz?” sorusu degistirilmistir. Pilot ¢calisma kapsaminda {i¢ 6gretmen ile goriismeler
gerceklestirilmis ve bu goriismeler sonrasinda tiim sorularin agik ve anlasilir olduguna karar
verilmistir.
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Bu arastirma icin Afyon Kocatepe Universitesi Bilimsel Arastirma ve Yayn Etik Kurulu'ndan
25/11/2022 ve 2022/327 sayili etik izin almmistir. Arastirmaci tarafindan arastirmaya katilan
Ogretmenlere arastirmanin amaci hakkinda bilgi verilmistir ve kimliklerinin gizli tutulacag:
belirtilmistir. Arastirmaya katilmaya goniillii oldugunu sdyleyen ve onam formunu imzalayan
ogretmenler ile yiizyiize bireysel goriismeler gerceklestirilmistir. Katilimcilara istedikleri zaman
ikna edilmeden ¢ekilebilecekleri bilgisi verilmistir. Goriismeler belirlenen tarihlerde 6gretmenler ile
ogretmenler odasinda gerceklestirilmistir. Goriismeler yaklasik 15-20 dakika stirmiis ve katilimcilar
ses kaydina izin verdigi icin tiim goriismeler kaydedilmistir.

Verilerin Analizi

Veriler igerik analizi yontemi kullanilarak analiz edilmistir. Icerik analizi, aragtirmaya katilan
bireylerin inanglarmni, tutumlarini ve fikirlerini ortaya ¢ikaran bir yontemdir (Fraenkel ve Wallen,
2005). Veriler, Creswell (2013) tarafindan onerilen veri analizi adimlari kullanilarak analiz edilmistir:
(a) verilerin diizenlenmesi ve hazirlanmasi, (b) bilgilerin genel olarak anlamlandirilmasi, (c)
kodlama, (d) tanimlama, (e) temsil etme ve (f) yorumlama.

Ik asamada, kaydedilen tiim goriismeler yazili metinlere doniistiiriilmiistiir. Goriisme dokiimleri
arastirmaci ve bagka bir bagimsiz arastirmaci tarafindan bagimsiz olarak okunmus ve kodlanmuistir.
Ikinci asamada, arastirmaci kodlardan yola cikarak temalar gelistirmis ve temalar iizerinde
uzlagsmaya varmiglardir. Ugiincii asamada, arastirmadan elde edilen veriler kodlara ve temalara
gore diizenlenmis ve daha once belirlenen temalar diginda ek bir temaya gerek olmadig1 konusunda
mutabik kalinmigtir. Son olarak, temalarin incelenmesi sonucunda ortaya c¢ikan sonuglarin
raporlanmasi i¢in katilimcilarin bakis agilarindan dogrudan alintilar kullanilmustr.

Inanirlik ve Tutarlilik

Bu calismada inandiriciligi saglamak i¢in uzun siireli etkilesim, derinlemesine veri toplama,
katihmar teyidi ve uzman incelemesi gibi stratejiler kullanilmistir (Lincoln ve Guba, 1986).
Arastirmaci, goriisme dokiimlerini birkag kez okuyup gozden gecirmis ve veri kaynaklari ile uzun
siireli etkilesimde bulunmustur. Arastirma kapsaminda alinan izinler arastirmada belirtilmistir.
Arastirmanin katilimcilarina gerekli bilgilendirmeler yapilmis ve onam formlari sunularak katilimci
teyitleri de saglanmigtir. Alntilarda katilimalarin isimleri etik nedenlerle kullanilmamis ve
katilimailar i¢in “Giines, Fatma, Onur, vb.” rumuz isimler kullanilmistur.

Goriisler ve deneyimler detayli olarak anlatilmis ve verilerin gercekligine iliskin siirecler alintilarla
okuyuculara sunulmustur. iki aragtirmaci tarafindan bagimsiz degerlendirmeler yapilmis, alan
uzmanlarma danigilarak goriisme formu hazirlanmis ve gerekli diizenlemeler yapilmistir. Tutarlilik
i¢in arastirma verilerinin ayni kosullarda toplanmasina, toplanan verilerin kayit altina alinmasimna
ve verilerin sonuglarla iligskilendirilmesine dikkat edilmistir (Yildirirm ve Simsek, 2016). Ayrica,
veriler bir aylik bir zaman dilimi birakilarak iki kez analiz edilmistir.

Sinirliliklar

Ogretmenlerin 6zel gereksinimli cocuklarin katilimina iliskin goriislerini ve deneyimlerini inceleyen
bu calismanin bazi siirhiliklart da bulunmaktadir. Arastirma kapsaminda sadece belirli bir
bolgedeki il merkezindeki 6gretmenler ile ¢alisilmis, kirsal kesimde gorev yapan 6gretmenlerin
goriigleri alimmamustir. Kirsal kesimde ve kent merkezinde yasayan ogretmenler farkli olanaklara
ve destek hizmetlerine erisime sahip olabilir, dolayisiyla goriisleri ve deneyimleri farklilik
gosterebilir. Ayrica, farkli 6zel gereksinimleri olan ¢ocuklarin katilimimin farkliik gosterebilecegi
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goz Oniinde bulunduruldugunda, bu calismaya belirli 6zel gereksinimleri olan ¢ocuklarin
ogretmenlerinin dahil edilmesi sonuglarin genellenebilirligini sinirlandirmaktadir.

Bulgular

Bu arastirmanin verileri igerik analizi sonucunda “Katilim Hakk1”, “Katilimin Boyutlar1”, “Okulda
Katilim”, “Katilim1 Destekleme Stratejileri” olmak iizere toplam dort tema altinda toplanmuistir.
Temalar ve alt temalar Tablo 2’de sunulmustur.

Tablo 2
Temalar ve Alt Temalar
Tema Alt Temalar
Katilim hakki Katilimin 6zellikleri, Dijital erisim
Katilimin boyutlar1 Katilim1 destekleyen faktorler, Katilimi engelleyen faktorler
Katilima iligkin 6rnekler, Etkinliklere katilim
Okulda katilim Sinif i¢i uygulamalar, Fiziksel diizenleme

Katilimi destekleme stratejileri

Katilim Hakka

Katilim hakki temasina iliskin bulgular Tablo 3’te ve Tablo 4’te verilmistir.

Tablo 3
Katilimin Ozellikleri
Kategoriler Ogretmen
Normal gelisim gosteren c¢ocuklar ile ayn1  Giines, Oznur, Géniil, Aysun, Zehra, Ceyda, Selin, Baris,
haklar Sena, Elif
Egitim hakki Cennet, Onur, Gamze
Toplumsal katilim Hilal, Ezgi
Gortiglerini ifade etme Nurdan, Ayla
Aktif olma Sengiil, Giilsen
Derse katilim Fatma

Tablo 3’e gore, 6gretmenlerin bir kismi1 6zel gereksinimli ¢ocuklarin katilim hakkini normal gelisim
gosteren gocuklar ile ayn1 haklara sahip olmalar1 gerektigi seklinde agiklamistir. Ogretmenlerden
Giines “Ozel gereksinimli ¢ocuklarin da normal ¢ocuklarin katildig: imkanlara ve haklara sahip
olmasidir.” diyerek esit haklara dikkat ¢ekmistir. Baz1 6gretmenler katilim hakkini egitim hakki,
toplumsal katilim, goriislerini ifade etme, aktif olma seklinde agiklarken 6gretmenlerden biri derse
katilim oldugunu belirtmistir. Hilal Ogretmen, katilim hakkina “Hedeflenen davranislar icin almasi
gereken egitim oldugunu diistiniiyorum.” seklinde egitim hakki agisindan yaklasmistir.
Ogretmenlerden Onur “Hayatin her alaninda yer alabilmeleri icinde olmalari gerektigini anliyorum.
Kendi ihtiyaclarim1 karsilamadan, iiretime katilmaya gibi her alanda olmalari...” goriisii ile
toplumsal katilimu belirtmistir. Ogretmenlerden Nurdan “Cocuklarin her konuda fikirlerini 6zgiirce
ifade edebilmeleri.” diyerek ve Sengiil “Ozel gereksinimli ¢ocuklarin sosyal ortamda s6z sahibi
olabilmeleri ve goriislerini Ozgilirce ifade edebilmeleri.” diyerek goriislerini ifade etmeye
odaklanmustir. Ggretmen Fatma derse katilimi “Derste soz hakki vermek, derse katilimini
saglamak.” seklinde agiklamistir. Ogretmenlerin 6zel gereksinimli ocuklarin katilim hakkini farkl
sekillerde acgikladiklari, normal gelisim gosteren c¢ocuklar ile esit haklara sahip olmalarini
vurguladiklar1 goriilmektedir. Oldukca az sayidaki 6gretmenin katilim hakkimni goriiglerini ifade
etmek olarak agiklamasi da dikkat ¢ekicidir.
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Tablo 4
Dijital Erisim
Kategoriler Ogretmen
Sinirli kullanim Gamze, Nurdan, Oznur, Giilsen, Giines, Cennet, Selin, Ceyda
Erisim olmamal Sengiil, Onur, Ayla, Goniil, Aysun, Zehra, Fatma
Yararli uygulamalar Baris, Hilal, Sena, Ezgi, Elif

Tablo 4’e gore, baz1 6gretmenler 6zel gereksinimli ¢cocuklarin dijital olanaklar1 sinirh bir sekilde
kullanmalar1 gerektigini belirtirken, baz1 6gretmenler de dijital araglar1 kullanmamalar1 gerektigini
ifade etmistir. Gamze Ogretmen “Smirlandirilmasi gerektigini diisiiniiyorum.” derken, Baris
Ogretmen “Zihinsel yetersizligi olan ¢ocuklar normal bir cocuk kadar bakabilir. Tamamen
kisitlamak dogru degil.” seklinde goriis bildirmistir. Ozel gereksinimli cocuklarn dijital araglara
erisimlerinin olmamasi gerektigini diistinen 6gretmenlerden Ayla “Dijital ortam ¢ocuklarin dikkat
siirelerini etkiledigi i¢in kullanmalarin1 dogru bulmuyorum.” demistir. Ogretmenlerin bir kismi1 da
cocuklarin yararli uygulamalar1 kullanabileceklerini belirtmigtir. Sena “Yararh uygulamalar var.
Anne baba bu konuda biraz daha bilingli olmali.” diyerek yararli uygulamalara dikkat ¢ekmistir.
Tiim bunlara gore 6zel gereksinimli ¢ocuklarn dijital erisimlerini smirh bir sekilde ve yararh
uygulamalar1 kullanmalar1 goriisiine sahip 6gretmenlerin yani sira dijital erisime iliskin olumsuz
goriislere sahip 6gretmenlerin de oldugu goriilmektedir.

Katilimin Boyutlar

Katilimin boyutlari temasina iliskin bulgular Tablo 5’de ve Tablo 6’da verilmistir.

Tablo 5
Katilimi Destekleyen Faktorler
Kategoriler Ogretmen
Aile tutumu Onur, Oznur, Giilsen, Cennet, Aysun, Zehra, Selin, Ceyda, Sena,
Elif
Sosyal cevre Ayla, Gamze, Oznur, Goniil, Zehra, Selin, Ceyda, Sena
Ogretmen Aysun, Ceyda, Baris, Ezgi, Fatma, Elif
Gereksinim tiirii Giines, Ceyda
Psikolojik 6zellikler Hilal, Oznur
Sinif ortami Nurdan
Derse ilgisi Sengiil

Tablo 5e gore, ogretmenlerin 6zel gereksinimli ¢ocuklarin katiimini destekleyen bircok farkli
noktaya degindikleri goriilmektedir. Ogretmenler &ncelikle aile tutumu, sosyal gevre, gretmen
faktorlerinin 6zel gereksinimli ¢ocuklarin katilimini destekledigini belirtmistir. Onur, ailenin bu
konudaki roliine sdyle deginmistir: “Oncelikle ailenin farkina varmasi ve kabullenmesi gerekiyor.
Sonra anne baba kendini gelistirip ¢cocuguna yararli olmaya ¢alistyor. Daha sonra okul, kurum ve
sivil kuruluglardan destek aliyor.” @gretmenlerden Zehra, “Yetistiren ebeveynleri, aile ortamu,
sosyal cevresi..” diyerek ti¢ farkli faktorii vurgulamistir. Selin 6gretmen de “Aile, ¢cocugun tanisi
diizeyi, cevre ve ¢evrenin tutumu, egitimcilerin tutumu etkili faktorlerdir.” seklinde aile, sosyal
gevre, 0gretmen, ¢ocugun gereksinim tiirii gibi farkli noktalara dikkat ¢ekmistir. Ceyda ise “Aile ve
O0gretmen is birligi icinde siireci devam ettirirse katilimi saglanir.” diyerek 6gretmen-aile isbirligine
dikkat cekmistir.

Tablo 5 incelendiginde 6gretmenlerin gereksinim tiirii, gelisim diizeyi, psikolojik 6zellikler, smif
ortam1 ve derse ilgi gibi faktorlerin de cocuklarm katilimi etkiledigini sdylemistir. Ogretmenlerden
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Glines, “Cocugun ruh hali, cocugun okula gelmeden 6nceki ev durumu, anne babasinin genel
durumlari...” diyerek psikolojik 6zelliklere, Ayla “Cocugun islenen derse ve konuya olan ilgisi
meraki1.” diyerek derse duyulan ilgiye odaklanmistir. Nurdan 6gretmen, sinif ortaminin ¢ocuklarin
katilim etkiledigini sOyle ifade etmistir:

[k nce gocugun katilim gdsterebilmesi igin sinifta dikkatini dagitacak ok fazla materyal olmamasi
gerekiyor. Cocugun dikkatini toplayabilecegi bir ortam olmas1 gerekiyor.

Tablo 6

Katilim1 Engelleyen Faktorler
Kategoriler Ogretmen
Ailenin yetersiz bilgisi Zehra, Ceyda
Yetersiz aile destegi Cennet
Ailenin kabullenmemesi Goniil
Ailenin beklentisinin yiiksek olmasi Onur

Tablo 6 incelendiginde, oldukca az sayida 6gretmenin katilimin engelleyici faktorlerinden bahsettigi
goriilmektedir. Ogretmenler, ailenin yetersiz bilgiye sahip olmasi, yetersiz aile destegi, ailenin
kabullenmemesi ve beklentilerinin yiiksek olmasi gibi faktorlerin 6zel gereksinimli gocuklarin
katilimini engelledigini belirtmistir. Ogretmenlerin engelleyici faktorler olarak ailelere iliskin
noktalar1 vurguladiklar: dikkat cekmektedir. Selin “Bilgi eksikliginden kaynakl1 ¢ocuklarmn pek ¢ok

7

katihm hakkini bilmiyorlar ve bu haklarmi kullanmakta yetersiz kaliyorlar.” ve Cennet “Yeterli
destek olmuyorlar.” seklinde goriis bildirmistir. Goniil 6gretmen ailelerin kabullenmemesinin
stireci olumsuz yonde etkiledigini “Bunun gizlenmesi konusunda ellerinden geleni yapiyorlar ve
kabullenmedikleri i¢inde ¢ok ilgi yok.” diyerek agiklamistir. Onur da “Ailelerin beklentileri ¢ok
yliksek. Cocugun her seyi en kisa siirede yapip normal ¢cocuklar gibi hayatin i¢cinde olmasini istiyor.”

seklinde goriis bildirmistir.
Okulda Katilim

Okulda katilim temasina iliskin bulgular Tablo 7’de ve Tablo 8 de verilmistir

Tablo 7
Katilimin Ozellikleri
Kategoriler Ogretmen
Kaynastirma sinifi Onur, Sengiil, Aysun, Zehra, Selin, Ceyda, Sena, Elif
Derse katilim Gamze, Nurdan, Cennet
C)gretmen destegi Oznur, Giilsen, Goniil
Smuf ici gorevler Ezgi, Fatma
Gortliglerini dikkate alma Ayla, Barisg
Uyarlama Glines
Akran iligkisi Hilal

Tablo 7’ye gore, 0gretmenlerin bir kismi1 okulda katilima iliskin kaynastirma sinifi, derse katilim,
ogretmen destegi, simif ici gorevler gibi Ornekler vermistir. Ogretmenlerden Aysun, oOzel
gereksinimli ¢ocuklarin okuldaki katilimini kaynastirma egitimi olarak agiklamistir: “Buna en iyi
ornek ¢ocuklarin yasitlariyla aym smifta egitim aldiklar1 kaynastirma programina
katilabilmeleridir.” Nurdan derse katilimi “Karsilikl iletisim kurabilmek ¢ocugun derse katilimi
icin 6nemlidir. Bu zaten cocugun derse katildigini gosterir” diyerek agiklamigtir. Barig ise 6gretmen
desteginin okuldaki katilimi saglamak agisindan 6nemine deginmistir.
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Simifimda dil ve konusma giigliigii ¢eken ¢ocuklarim var. Onlar bir harf bile gikarttiklarinda ¢ok
tepki gosteriyoruz. Cocugun bunu hissetmesi gerekiyor, bunu kutlamak gerekiyor.

Oznur “23 Nisan'da beraber smnif siislemistik.” diyerek sinif igi verilen géreve deginirken, Ezgi
gortislerini dikkate almay1 agiklamistir.

Smuf igerisinde herhangi bir etkinlik yaparken bazen degistirmek istedigi noktalar oluyor. Burada
goriislerini dikkate alarak istedigi degisimleri yapmaya calisiyoruz.

Giilsen, “Cocuklara uygun sekilde uyarlama yapilarak onlarin da katilimi saglanir.” diyerek
uyarlamalara dikkat ¢ekerken, Sena “Otizimli bir 6grencim arkadasinin burnu akinca ona siniftan
bir pegete vermisti. Hatta burnunu sildi.” seklinde akran iligskilerine 6rnek vermistir.

Tablo 8

Etkinliklere Katilim
Kategoriler Ogretmen
Yiiksek Giines, Glilsen, Aysun, Selin, Ceyda, Baris, Sena, Elif
Orta Hilal, Ayla, Cennet, Ezgi, Fatma
Bireysel Sengiil, Gamze, Goniil
Degisken Nurdan, Oznur, Zehra

Tablo 8’e gore, baz1 6gretmenlerin ¢ocuklarin etkinliklere katihm diizeyini yiiksek, bazilarinin orta
diizeyde bulduklar1 goriilmektedir. Ug 0Ogretmen katitm diizeylerini bireysel —olarak
degerlendirirken, diger {i¢ 0gretmen de ¢ocuklarin katilim diizeylerinin degisken oldugunu ifade
etmistir. Ceyda ogretmen, “Yiiksek diizeyde katihm sagliyorlar.” seklinde, Sena 6gretmen “Orta
diizeyde bir katilim mevcuttur” diyerek ¢ocuklarin katilim diizeylerini agiklamistir. Ayla, “Her
cocuk kendi diizeyinde katilim gosteriyor.” seklinde ve Cansu, “Cocuklar o giinkii psikolojik
durumlarina gore degisiklik gosterir katilim durumlar1.” seklinde goriis bildirmistir.

Katilim1 Destekleme Stratejileri

Katilimi destekleme stratejileri temasina iliskin bulgular Tablo 9'da ve Tablo 10’da verilmistir.
Tablo 9

Sunif I¢i Uygulamalar

Kategoriler Ogretmen

Cocuk merkezli uygulama Oznur, Baris, Giines, Goniil, Aysun, Zehra, Selin, Ceyda
Pekigtireg Sengiil, Gamze, Hilal, Ezgi, Cennet

Ogrenme ortaminda diizenleme Nurdan, Sena, Fatma, Elif

Segenek sunma Ayla

Aile egitimi Giilsen

Tletisim Onur

Tablo 9 incelendiginde, baz1 6gretmenler katilimi desteklemek icin ¢ocuk merkezli uygulamalar
gerceklestirdiklerini ve pekistirecler kullandiklarini belirtmistir. Giilsen O6gretmen, “Onlarin
ihtiyaglarin1 ve ruh halini dikkate alip etkinlikleri yiiriitiiyorum.” diyerek, Aysun 6gretmen de
“Cocugun etkin katihmini saglayabilmek icin 6nce ¢ocuga kendini tanitma firsati veriyorum.
Cocugun sevdigi veya sevmedigi seyleri Ogrenmeye calistyorum.” seklinde ¢ocuk merkezli
uygulamalar gerceklestirdiklerini ifade etmistir. Ogretmenlerden Cennet “Onlarin hosuna giden
pekistiregler kullaniyorum.” demistir. Tablo 9’a gore, 6gretmenler smif i¢i uygulamalar olarak
O0grenme ortaminda diizenlemeler yaptiklarini, segenek sunduklarini, aile egitimi ve iletisim
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kullandiklarin1 da belirtmistir. Ogretmenlerden Ceyda, “Cocugun oOzel gereksinimine gore
ortamlarda yeni diizenlemeler yapiyorum.” demistir. Secenek sunmay1r Sengiil, “Diger
arkadaglariyla hangi oyun ya da etkinlik yapacagi konusunda tercih yapmasini sagliyorum.”, ve aile
egitimini Baris “Aile egitimleri veriyoruz. Toplantilarda bilgi veriyoruz.” diyerek agiklamigtir. Onur
smif i¢i uygulamalar kapsaminda iletisim ¢alismalarinm “Iletisim kurabilmesi icin konusma ve
dinleme ¢alismalar1 yapiyorum.” diyerek anlatmistir.

Tablo 10
Fiziksel Diizenleme

Kategoriler Ogretmen

Gereksinim tiiriiniin dikkate alinmas1 ~ Glines, Giilsen, Aysun, Zehra, Selin, Ceyda, Sena, Fatma, Ezgi
Dikkat dagitict unsurlarin kaldirilmas:  Nurdan, Gondil, Selin, Sena, Elif

Materyallerin diizenlenmesi Cennet, Goniil, Aysun, Ceyda

Yapmiyorum Ayla, Oznur, Baris

Tablo 10’a gore, 6gretmenlerin bir kismi fiziksel diizenleme igin gereksinim tiiriintin dikkate
aldiklarmi, dikkat dagitict unsurlar kaldirdiklarmi, materyalleri diizenlediklerini belirtmis ve tig
ogretmen ise diizenlemeler yapmadiklarini belirtmigtir. Ogretmenlerden Zehra, “Ozel
gereksinimine gore fiziksel ortami diizenliyoruz.” diyerek gereksinim tiirtinii dikkate aldigini
aciklamigtir.  Elif, “Dikkat dagmkligimmi onlemek icin renk ve oyuncak fazlaliklar1 simufta
bulundurmuyorum.” seklinde dikkat dagitici unsurlar1 kaldirdigini ifade etmistir. Cennet
materyalleri diizenledigini, “Ozellikle 151k, ses, masa, sandalye diizenlemeleri yaptyorum.” diyerek
belirtirken, Sengiil “Engel durumundan dolay1 ihtiyag duymuyorum.” diyerek fiziksel diizenleme

yapmadigini soylemistir.
Tartisma, Sonug ve Oneriler

Cocuklarin gelisiminde 6nemli bir yer tutan katihm siireci (Holloway ve Long, 2019). Ozel
gereksinimli ¢ocuklarin yagam kalitesini, bagimsizligini ve yasam doyumunu etkilemektedir (Berg
ve digerleri, 2018). Bu arastirmaya katilan 6gretmenlerin bir kisminin 6zel gereksinimli ¢ocuklarin
esit haklara sahip olmasi ile ilgili farkindaliga sahip olduklari belirlenmistir. Buna karsin oldukga az
sayida Ogretmenin c¢ocuklarin katilim hakkmi goriislerini ifade etmek seklinde agikladig:
gortilmiistiir. Cocuklarin goriislerinin alinmasi, ¢ocuklarin demokratik karar alma bigimlerini
ogrenmelerini, potansiyellerini fark etmelerini ve katilim haklarini gergeklestirmelerini sagladig:
(Pecnik ve digerleri, 2016) diistiniildiigiinde 6gretmenlerin bu konuda bilgi sahibi olmalar1 gerektigi
diisiiniilmektedir. Alanyazinda 6gretmenlerin normal gelisim gosteren ¢ocuklarin katilim hakkina
iliskin goriislerinin incelendigi arastirmalarda da benzer sonuglarin oldugu goriilmektedir (Faiz ve
Kamer, 2017).

Bu arastirmada, baz1 6gretmenlerin 6zel gereksinimli ¢ocuklarin dijital erisimlerini sinirl bir sekilde
ve yararli uygulamalari kullanmalar1 gerektigini diistindiikleri, baz1 6gretmenlerin de dijital erisime
iliskin olumsuz goriislere sahip olduklar1 belirlenmistir. Ozel gereksinimli ¢ocuklarin siirekli
teknolojik araclar1 kullanmalarmin obeziteye neden olabilecegi vurgulanmakla birlikte (Antczak ve
digerleri, 2021; Choi ve digerleri, 2022) yetiskinlerin bu konuda gerekli 6nlemleri almalar1 gereklidir.
Dijital erisimin riskleri agisindan en duyarl gruplardan biri olan ve teknolojinin olumsuz etkilerinin
farkinda olmayan 0zel gereksinimli ¢ocuklarin dijital erisimlerinin yetiskin rehberliginde
saglanmas1 gerektigi vurgulanmaktadir (American Psychological Association (APA), 2020;
Lauricella ve digerleri, 2011).
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Ogretmenlerin bakis acilarindaki farkliliklarin, dijital pedagojik yeterlilik, cocugun ozel
ihtiyaclarma iligskin algilar, ebeveyn denetimi hakkindaki inanglar ve 6nceki sinif deneyimlerinden
kaynaklanabilecegi diisiiniilmektedir. Baz1 6gretmenler, 6zellikle dijital okuryazarli§1 daha yiiksek
olanlar, hedefli ve amagh kullanimin faydalarimi kabul ederken, olumsuz davranissal veya dikkat
sonuglarina tanik olan digerleri daha kisitlayic1 yaklasgimlar benimseme egilimindedir (Alper ve
Goggin, 2017; Ertmer ve Ottenbreit-Leftwich, 2010).

Bu arastirmada yer alan 6gretmenler, en fazla aile tutumu, sosyal cevre, 6gretmen faktorlerinin 6zel
gereksinimli ¢ocuklarin katilimimni destekledigini belirtmistir. Bunun disinda gereksinim tiirii,
gelisim diizeyi, psikolojik 6zellikler, smif ortami ve derse ilgi gibi faktorlerin de katilim etkiledigini
diistindiikleri goriilmiistiir. Alanyazinda anne babalarin 6zel gereksinimli ¢ocuklarin katilimlarimni
en ¢ok destekleyen faktorlerin okul ve 6gretmen oldugunu (Shi ve digerleri, 2023; Zheng, 2012),
arkadas faktoriiniin de etkili oldugunu diistindiikleri (Earde ve digerleri, 2018; Hansen ve digerleri,
2014) sonucuna ulasilan arastirmalar, bu ¢alismanin bulgularini desteklemektedir. Bu ¢alismadan
farkli olarak ¢ocugun kendini kabullenmesinin de katiimi destekledigi sonucunu elde eden
¢alismalar bulunmaktadir (Hansen ve digerleri, 2014; Shields ve Synnot, 2016). Bu arastirmada yer
alan az sayidaki 6gretmenin katiimin engelleyici faktorleri olarak ailenin yetersiz bilgiye sahip
olmasi, yetersiz aile destegi, ailenin kabullenmemesi ve beklentilerinin yiiksek olmasi gibi ailevi
faktorlere odaklandiklar1 goriilmiistiir. Ogretmenlerin sadece aileye odaklanip okulun da
ozelliklerini ele almamis olmalar1 bu konuda o6znel bir degerlendirmeye sahip olduklarin
diisiindiirmektedir. Ailenin ekonomik sorunlarinin (Huus ve digerleri, 2021), egitim diizeyinin (Xia
ve digerleri, 2023) ve asir1 kollamac1 tutumlarmin (Hansen ve digerleri, 2014) katilim1 olumsuz
yonde etkiledigi sonucunu elde eden ¢alismalarin yanisira okulun ve 6grenme ortaminin kosullar
(Earde ve digerleri, 2018; Maciever ve digerleri, 2019), okulun ve 6gretmenlerin sundugu sosyal
olanaklarin da (Cappa ve digerleri, 2023; Choi ve digerleri, 2022) 6zel gereksinimli ¢ocuklarin
katilim stireglerini etkiledigi sonuglarina ulasilmistir.

Mevcut arastirmada, 6gretmenler okulda katilimi en fazla kaynastirma sinifi olarak agikladiklar:
gorlilmistiir. Kaynastirma smifi disinda derse katilim, Ogretmen destegi, smif ici gorevler,
goriislerini dikkate alma, uyarlama, akran iligkisi gibi farkli sekillerde Ornekler de verdikleri
belirlenmistir. Ogretmenlerin kaynastirma egitimine iligkin tutumlarmin ve bilgi diizeylerinin
(Cekig ve digerleri, 2024) kaynastirma uygulamalarini etkiledigi diisiiniildiigiinde 6gretmenlerin bu
konuda farkindaliga sahip olmalari olduk¢a énemlidir. Ozel gereksinimli tiim cocuklar, kendi
topluluklar iginde egitime dahil edilmeli ve var olabilecek bireysel farkliliklara ve yeteneklere
ragmen potansiyellerine ulasmalari i¢in uygun 6grenme firsatlar1 saglanmalidir. Okul ortami ve
okul katilim1 bilegenleri farkli bireylerin, okullarin ve baglamlarin ihtiyaglarini karsilayacak kadar
genistir ve bu nedenle bu bilesenler, kapsayici egitim ilkesinin ve anlayisinin hentiiz yeni gelismekte
oldugu diisiik ve orta gelirli tilkeler icin uygun ve kapsayici egitimin olciilmesine yonelik bir giris
noktasi sunmaktadir (Cappa ve digerleri, 2023).

Bu arastirmaya katilan 6gretmenlerin bir kismi ¢ocuklarin smif igindeki etkinliklere katilim
diizeylerini yiiksek ve orta diizeyde, diger kismui ise bireysel ve degisken olarak degerlendirmistir.
Alanyazinda da Ogretmenlerin ¢ocuklarin sif igin katilim diizeylerini farkhi diizeylerde
degerlendirdikleri sonucuna ulasilmistir (Akyol ve Erdem, 2021). Katilimini sadece gerceklesip
gerceklesmedigini ve sikligin1 belirlemenin yanisira katilimin niteli§inin ve kapsaminin da
belirlenmesinin énemli oldugu vurgulanmaktadir (Schlebusch ve digerleri, 2020). Bu arastirmada
da, 6gretmenlerin 6zel gereksinimli ¢ocuklarin katilim diizeylerine oldugu kadar katilim siireclerine
ve bunun etkileyen faktorlere iliskin goriislerine ve deneyimlerine odaklanilmasgtir.
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Ozel gereksinimli ¢ocuklarin smuf etkinliklerine katihm diizeylerinde gozlemlenen degiskenlik,
gocuga Ozgii faktorler, ogretmenlerin etkileri ve daha genis okul ortami arasindaki dinamik
etkilesim ile anlagilabilir. Tlk olarak, gereksinimin tiirii ve diizeyi, bilissel ve dil gelisimi, dikkat
siiresi, motivasyon ve hatta giinliik psikolojik durum gibi bireysel 6zellikler katilim1 6nemli 6lgtide
etkiler (Mastropieri ve Scruggs, 2018). Ornegin, dikkat eksikligi veya otizm spektrum bozuklugu
olan ¢ocuklarda katilimdaki dalgalanmalar yaygindir ve bu da esnek ve bireysellestirilmis 6gretim
yaklagimlarim gerekli kilar. Ikinci olarak, 6gretmen ile ilgili faktorler cok nemli bir rol oynar; etkili
smif yonetimi becerileri, farklilastirilmis 6gretim uygulayabilme yetenegi ve olumlu 6gretmen-
ogrenci iliskileri, 6zel gereksinimli Ogrencilerin katiliminin hem kalitesini hem de tutarliligini
artirdig1 goriilmistiir (Pianta, Hamre ve Allen, 2012; Roorda ve digerleri, 2011). Son olarak, fiziksel
smif diizenlemeleri, gesitli materyallerin mevcudiyeti, destek personeli ve kapsayici bir okul kiiltiirii
gibi okul baglami, aktif katilimi kolaylastirir veya engeller (Florian ve Black-Hawkins, 2011). Asir1
kalabalik smniflar, yetersiz kaynaklar veya destek personelinin eksikligi gibi smirlamalar,
ogrencilerin katilimini olumsuz etkileyebilir. Bu nedenle, 6gretmenler tarafindan bildirilen katilim
diizeylerindeki farkliliklar, yalnizca ¢ocuklarin bireysel farkliliklarii degil, ayn1 zamanda ¢ocuk-
ogretmen-okul ekosistemindeki karmasik, karsilikli etkilesimleri de yansitmaktadir. Bu bulgular,
katilhmi1 artirmaya yonelik miidahalelerde, yalnizca bireysel ¢ocuk 6zelliklerine odaklanmak yerine,
katilimi sekillendiren ¢ok yonlii etkileri dikkate alan biitiinciil bir yaklagim benimsemenin énemini
vurgulamaktadir.

Bu arastirmada, 0gretmenlerin katilimi desteklemek igin simif i¢i uygulamalarda ¢ocuk merkezli
uygulamalar, pekistirecler, 6grenme ortaminda diizenleme, secenek sunma, aile egitimi, iletisim gibi
yontemler kullandiklarimi belirttikleri sonucuna ulasilmistir. Buna gore Ogretmenlerin farkh
yontemleri kullanmaya calistiklari sdylenebilir. Ozel gereksinimli ¢ocuklarin okulda katilimimnin
gerceklemesi igin 0grenme ortami, materyaller, organizasyon, yontemler, yetiskin destegi, akranlar
gibi cevresel faktorlerin etkili oldugu belirtilmektedir (Maciver ve digerleri, 2019). Alanyazinda da
okuldaki gevresel faktorlerin 6zel gereksinimli ¢ocuklarin katilimin etkiledigi sonucuna ulasilan
arastirmalar (Colver ve digerleri, 2011; Michelsen ve digerleri, 2009; Sentenac ve digerleri, 2013) bu
¢alismanin bulgularini desteklemektedir. Maciver ve digerleri (2019) okulda katilimin belirlenmesi
icin sadece katilimin engellerini ve ya destekleyeci faktorlerin degil biitiinciil bir bakis agisinin
saglanmasi gerektigini vurgulamaktadir. Okulun baglamsal etkisinin sadece insanlarmn, nesnelerin
ve mekanlarin bir toplam1 degil, ayn1 zamanda okulda islerin “nasil” yapildig1 veya yapilmasinin
beklendigi ve yetiskinlerin katilim igin firsatlar saglamada oynadiklar1 6nemli sosyal rollere de
deginilmesi gerektigini ifade etmektedir.

Bu aragtirma sonucunda, 6gretmenlerin 6zel gereksinimli ¢ocuklarin normal gelisim gosteren
cocuklar ile esit haklara sahip olmalar1 gerektigini diisiindiikleri, baz1 6gretmenlerin de dijital
erisime iliskin olumsuz goriislere sahip olduklar1 belirlenmistir. Arastirmaya katilan 6gretmenler
0zel gereksinimli ¢cocuklarin katiimini en fazla ile tutumu, sosyal ¢evre, 6gretmen faktorlerinin
destekledigi; ailenin yetersiz bilgiye sahip olmasi, yetersiz aile destegi, ailenin kabullenmemesi ve
beklentilerinin yiiksek olmasi gibi faktorlerin de katilimi engelledigi yoniinde goriis bildirmistir.
Ogretmenler, okulda katilimi kaynastirma smifi olarak aciklamis ve &gretmenlerin bir kismi
cocuklarin sinif icindeki etkinliklere katilim diizeylerini yiiksek ve orta diizeyde bulduklarini
belirtmistir. Ayrica 6gretmenlerin 6zel gereksinimli ¢ocuklarin katilimini desteklemek i¢in ¢ocuk
merkezli uygulamalar, pekistirecler, 6grenme ortaminda diizenleme, se¢enek sunma, aile egitimi,
iletisim gibi yontemler kullandiklar1 sonucuna ulasilmistir.

Bu sonuglar dogrultusunda su oneriler gelistirilmistir:
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Ogretmenlerin 6zel gereksinimli cocuklarm katilimimin 6nemi ile ilgili farkindaliklarmin artmasi
i¢in seminerler, hizmet ici egitimler diizenlenebilir.

Ogretmenlerin bu konuya iliskin goriislerinden yola gikarak &zel gereksinimli ¢ocuklara yénelik
katilim temelli miidahale programlar1 hazirlanabilir ve bu programlarin etkilerine iliskin kapsamli
calismalar yapilabilir.

Bu arastirmada sadece Ogretmenlerin goriisleri alinmis olup, bundan sonraki arastirmalarda
¢ocuklarin, anne babalarin, ¢ocuklar tizerine ¢alisan uzmanlarin gortisleri karsilastirilabilir

Ayrica bu ¢alismanin katilimcilar: olan 6gretmenler sehir merkezinde yasayan ¢ocuklar ile birlikte
calistig1 igin kirsal kesimde yasayan ¢ocuklarin katilimma iliskin 6gretmen goriislerini ele alan
calismalar da planlanabilir.

Etik Kurul Onay1: Afyon Kocatepe Universitesi Sosyal ve Beseri Bilimleri Bilimsel Arastirma ve Yayin Etigi
Kurulu tarafindan 25.11.2022 tarihli ve 11 sayili

Arastirmacilarin Katki Orani: Calismanin tiim asamalar: yazarin kendisi tarafindan gerceklestirilmistir.

Catisma Beyani: Yazar potansiyel bir ¢ikar catismasi olmadigini beyan eder.
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