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Abstract

For pre-school teachers, subjective well-being and self-efficacy are critically important
for creating an effective educational environment that supports the healthy
development of children. There are relational studies in the literature on teachers'
subjective well-being and self-efficacy. However, no experimental studies have been

Pre-school teacher,

found in the literature to increase teachers' subjective well-being and self-efficacy. This
Pre-school education

study examined the effect of drama education on the subjective well-being and self-
efficacy of preschool teachers. The research was conducted in a quasi-experimental

Received: 01.03.2025 design with a pre-test and post-test control group. A total of 38 pre-school teachers
participated in the study voluntarily, 20 of whom were in the experimental group and
Accepted: 03.06.2025 18 in the control group. The research data were obtained using the “Personal
Information Form”, "Teacher Subjective Well-being Questionnaire”, and the "Teachers’
Published: 30.06.2025 Efficacy Beliefs System-Self Form". Within the scope of the research, pre-test data were

collected through relevant scales before the experimental intervention. A total of ten
hours of drama training was given to the teachers in the experimental group by the
researcher in three sessions. After the experimental intervention, the post-tests were re-
administered. As a result of the research, it was determined that the drama education
provided increased the subjective well-being and self-efficacy scores of pre-school
teachers at a statistically significant level.
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Introduction

Education is a vital process that fosters individual development and addresses the needs of society. Within
this process, teachers play a central role, as they are primarily responsible for facilitating student learning and
academic success. Numerous factors influence teachers' effectiveness and success in their profession. Among
these, subjective well-being and self-efficacy are particularly significant, and they form the focus of this
research.

Subjective well-being is a concept that reflects an individual’s evaluation of their own life circumstances. It
encompasses emotional states (such as happiness and sadness), relationships with the environment
(including job and life satisfaction), and overall emotional well-being (Nur Sahin, 2011). For teachers,
subjective well-being is especially important, as it plays a key role in creating a classroom environment that
fosters children's development and learning, as well as in building positive relationships with students (Li
Grining et al.,, 2010; Milatz et al, 2015). Subjective well-being is regarded as one of the core concepts of
positive psychology, which seeks to promote holistic well-being, support individual growth, and help
individuals realize their full potential (Diener & Scollon, 2014).
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There is a consensus among education scholars and reformers on the importance of teacher well-being in
education. Teacher and student well-being are considered as two sides of the same coin (Cetin & ira, 2023).
Individuals with high subjective well-being take actions that they believe will benefit society because they
care about benefiting the society they live in as much as they care about benefiting themselves individually
(Salgado et al., 2019).

Numerous research findings indicate that teachers’ subjective well-being is influenced by a range of
variables. Factors such as gender, age, administrative role, marital status, class size, salary, and access to
vocational training have been shown to impact well-being (Tang, 2018). Other influential variables include life
satisfaction, curriculum design, strategies for coping with work-related stress, and the role of school
administrators (Cenkseven-Onder & Sari, 2009). High levels of subjective well-being among teachers
positively affect various aspects of their professional lives, including job performance, job satisfaction,
productivity, efficiency, social relationships both within and outside the school environment, career
adaptability, psychological resilience, and professional endurance (Boyaci, 2022; Cropanzano, 2009; Cetin,
2019; Eryllmaz & Kara, 2019; Uzun, 2019).

Self-efficacy refers to an individual's belief in their ability to successfully perform a task or engage in a
specific behavior (Bandura, 1997). In the context of education, teacher self-efficacy is defined as the belief
that teachers have the capacity to directly or indirectly influence classroom behaviors and decisions, and to
effectively apply their skills to foster desired behaviors in students (Tschannen-Moran & Hoy, 2001). Research
indicates that preschool teachers’ self-efficacy beliefs are positively associated with job satisfaction; teachers
who report higher levels of job satisfaction also tend to exhibit stronger self-efficacy beliefs (Yildinm &
Acarlioglu, 2022). Teacher self-efficacy, a subjective construct that shapes how teachers interact with their
environment, influences their motivation, instructional practices, and professional attitudes (Nur, 2024). It is
believed that drama workshops can make meaningful contributions to enhancing both teachers’ subjective
well-being and their self-efficacy beliefs.

In its broadest sense, creative drama is a process-oriented approach in which a group explores a particular
idea or theme through techniques such as improvisation and role-playing, drawing on their own life
experiences (Adigtizel, 2018). Beyond its use as a teaching method, creative drama also supports the personal
development of participants in areas such as communication skills, empathetic thinking, interpersonal
problem-solving, and effective use of body language. By engaging participants in experiential learning rather
than relying solely on direct instruction, creative drama enhances the retention and permanence of
knowledge.

During the drama workshops, various creative drama techniques—such as role-playing, photo frame,
sculpture, corridor of consciousness, pantomime, still image, and improvisation—were employed to support
teachers in recognizing their own well-being and sense of competence, as well as to enhance their
professional practices. Throughout these activities, teachers assumed a range of roles, including that of a
novice teacher, a child, a parent, and a school principal, allowing them to explore different perspectives and
deepen their understanding of the educational environment.

There are limited studies that examine the effects of drama education on the subjective well-being and self-
efficacy of teachers or teacher candidates (Guler, 2019; Lee et al.,, 2013; Stanton et al,, 2018). Particularly in
Tirkiye, most research has focused on the drama-related competencies of teachers and teacher candidates
across various disciplines (Celik, 2017; Horzum, 2022; Kirmizi & Saygi, 2015; Sahin, 2018; Yildinm & Acarlioglu,
2022). While there are correlational studies in the literature addressing teachers’ subjective well-being
(Eryiimaz & Kara, 2019) and self-efficacy (Nur, 2024), no experimental research has been found that examines
methods for enhancing these factors. Therefore, the aim of this study is to investigate the effect of drama
education on preschool teachers’ subjective well-being and self-efficacy beliefs.

Hypotheses
HO,: Drama education has no effect on the subjective well-being levels of preschool teachers.

H1,: Drama education has a significant effect on the subjective well-being levels of preschool teachers.
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HO,: Drama education has no effect on the self-efficacy beliefs of preschool teachers.

H1,: Drama education has a significant effect on the self-efficacy beliefs of preschool teachers.
Method

Research Design

This study employed a quasi-experimental design with a pre-test-post-test control group. Widely used in
educational research, this mixed design compares the test scores of two groups before and after an
experimental intervention. It is considered a related design because participants are measured on the
dependent variables both before and after the intervention, and an unrelated design because the
experimental and control groups consist of different individuals (Buytkoztiirk et al., 2015).

Study Group

The study group consisted of 38 preschool teachers working in Ministry of National Education schools in the
Bucak district of Burdur province, with 20 teachers in the experimental group and 18 in the control group.
Pre-test data were collected between December 25 and 27, 2023, and post-test data were gathered between
January 17 and 20, 2024. The drama workshops took place between January 6 and 7, 2024.

Information about the research process was shared by the researcher via the WhatsApp group of preschool
teachers. It was communicated that the study was open to preschool teachers who had not received creative
drama training following their undergraduate education. Participants were informed that data would be
collected using two scales at both the beginning and the end of the study. Additionally, it was explained that
participation in a ten-hour creative drama workshop was required for the experimental group, with the
workshop scheduled to be completed over two days during a weekend (Saturday and Sunday). The study
employed a convenience sampling method. Although 46 preschool teachers initially expressed willingness to
participate, a control item was included in the scale to identify random or inattentive responses. This item
was phrased as, "l definitely believe in this question, please mark it," to ensure participants were carefully
reading and responding to the questionnaire. Data from eight teachers who did not respond correctly to the
control item—three from the experimental group and five from the control group—were excluded from the
analysis. As a result, the final study group consisted of 38 preschool teachers, with 20 in the experimental
group and 18 in the control group. All participating preschool teachers were female. The professional
experience of the teachers ranged from 1 to 31 years. The average professional seniority was 11.4 years in the
experimental group and 10.94 years in the control group, indicating that the groups were comparable in
terms of teaching experience.

Data Collection Tools

The data collection tools used in this study included a “Personal Information Form,” developed by the
researcher to gather demographic information about preschool teachers, the “Teacher Subjective Well-being
Questionnaire,” and the “Teachers’ Efficacy Beliefs System — Self Form.”

Personal Information Form: This form was prepared by the researcher and includes information such as the
gender and professional experience (years) of the participants.

Teacher Subjective Well-being Questionnaire: The "Teacher Subjective Well-being Questionnaire,” developed
by Renshaw, Long, and Cook (2015) and adapted into Turkish by Ergiin and Nartgiin (2017), is a 4-point
Likert-type scale. Responses range from “almost always” (4) to “almost never” (1) (Ergiin & Nartgln, 2017).
The scale consists of two sub-dimensions: School Connectedness and Teaching Efficacy, comprising a total of
8 items. Items 1, 3, 5, and 7 measure the School Connectedness dimension, while items 2, 4, 6, and 8 assess
the Teaching Efficacy dimension. Scores on the scale range from 8 to 32, with higher scores indicating greater
subjective well-being among teachers. The Cronbach’s alpha coefficient for the scale was reported as 0.82,
demonstrating good internal consistency (Ergiin & Nartgiin, 2017).

Teachers’ Efficacy Beliefs System-Self Form: The "Teacher Self-Efficacy Belief Scale,” developed by Dellinger,
Bobbett, Olivier, and Ellet (2008) and adapted into Turkish by Taskin and Haciomeroglu (2010), consists of 29
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items and five sub-dimensions: planning and developing learning, creating positive classroom environment,
effective teaching and learning process, individual differences, and academic development. The scale is
rated on a 4-point Likert scale: "I do not believe” (1), “I believe a little” (2), "I believe” (3), and "I definitely
believe” (4). Scores range from 29 to 116, with higher scores indicating greater teacher self-efficacy beliefs.
The Cronbach’s alpha coefficient was reported as 0.95, demonstrating excellent reliability (Taskin &
Haciémeroglu, 2010).

Written permission to use the scales was obtained from the authors via email.
Data Collection

This study aimed to examine the effect of drama education on the subjective well-being and self-efficacy of
preschool teachers. To this end, the “Personal Information Form,” the “Teacher Subjective Well-Being
Questionaire”, and the "Teachers' Efficacy Beliefs System-Self Form” were administered. Forty-six preschool
teachers who volunteered to participate were added to a WhatsApp group, and the pre-tests were
conducted online. Based on the pre-test results, teachers’ scores on the scales were ranked from highest to
lowest. Participants were then assigned to groups, with the highest-scoring teachers placed in the
experimental group and the next highest in the control group, continuing alternately to form one
experimental and one control group. The teachers in the control group were informed that if the creative
drama workshop proved to have a positive effect on subjective well-being and teacher competence, they
would also be offered the opportunity to participate in the workshop. After excluding data from participants
who provided random responses, a 10-hour creative drama workshop was conducted with the 20 teachers in
the experimental group, 10 days after the pre-test. To minimize any reminder effect from the pre-test, the
post-tests were administered online 10 days after the completion of the workshop.

Implementation of Drama Education

Drama education was conducted by the researcher with the experimental group on Saturday, January 6,
2024, in two sessions from 9:00 to 12:00 and 13:00 to 16:00, and on Sunday, January 7, 2024, in one session
from 9:00 to 13:00, totaling 10 hours across three sessions. At the beginning of the drama training, activities
were designed to help group members get acquainted, build rapport, interact, and adapt to the drama
process. Throughout the sessions, a variety of drama techniques were employed, including games, role-
playing, improvisation, still image, organizing a meeting, head voice/inner voice, telephone conversation, and
leading role. The drama training was conducted in the foyer area of a public kindergarten in the district
where the teachers worked. Following the analysis of the post-test results, the training was found to be
effective; therefore, the creative drama workshop was also offered to the preschool teachers in the control

group.
Data Analysis

The data collected through the “Teacher Subjective Well-being Questionaire" and the "Teachers' Efficacy
Beliefs System-Self Form" were entered into a computer and analyzed using the SPSS software (IBM Corp.
Released 2019. IBM SPSS Statistics for Windows, Version 26.0. Armonk, NY: IBM Corp). The normality of the
pre-test and post-test scores for both groups were assessed using skewness and kurtosis coefficients.
Skewness and kurtosis values between -2 and +2 were interpreted as indicating that the scores were
normally distributed (George & Mallery, 2019). The homogeneity of variances for the pre-test and post-test
scores, both for the sub-dimensions and the overall scores of the Teacher Subjective Well-being
Questionnaire and the Teachers' Efficacy Beliefs System-Self Form, was evaluated using Levene's Test. Since
the p-values obtained were greater than the critical value of .05, the assumption of homogeneity of variances
was met. The results of the normality and homogeneity tests for the sub-dimensions and total scores of both
the Teacher Subjective Well-being Questionnaire and the Teachers' Efficacy Beliefs System-Self Form
indicated that the assumptions required for parametric testing were met. Accordingly, independent samples
t-tests were conducted to compare the pre-test and post-test mean scores of the experimental and control
groups. This parametric technique is used to determine whether there is a statistically significant difference
between the means of two independent groups (Cokluk et al., 2012).
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Ethical Disclosure

Ethics Committee Approval: This research was conducted with the permission obtained by the Necmettin
Erbakan University Scientific Research and Publication Ethics Social and Human Sciences Board's decision
dated 08/12/2023 and numbered 581.

Results

This section presents the findings from the comparison of the pre-test and post-test mean scores of the
Teacher Subjective Well-Being Questionnaire and the Teachers’ Efficacy Beliefs System-Self Form for the
experimental and control groups.

Table 1. Comparison of Pre-Test Scores of the Teacher Subjective Well-Being Questionnaire

Group N X SD t* P

Experimental 20 12.95 2.32

School Connectedness Control 18 13.66 537 -.938 .354
. ) Experimental 20 13.65 1.92

Teaching Efficacy Control 18 1311 193 .859 396
Total Teacher Subjective Experimental 20 26.60 3.99

. ; . -.138 891
Well-Being Questionnaire Control 18 26.77 3.94

*' Independent sample t-test, df=36

According to Table 1, there was no statistically significant difference between the experimental and control
groups in the pre-test scores for the sub-dimensions and total score of the Teacher Subjective Well-Being
Questionnaire (p> 0.05).

Table 2. Comparison of pre-test scores of the Teachers' Efficacy Beliefs System-Self Form

Group N X SD t* p
Planning and Developing Experimental 20 31.25 3.64 »88 775
Learning Control 18 30.88 4.08 ' ]
Creating Positive Classroom Experimental 20 24.80 3.38 883 383
Environment Control 18 23.88 2.92
Effective Teaching And Experimental 20 24.70 3.32 1242 992
Learning Process Control 18 23.44 2.85 ' ]
. . Experimental 20 9.95 1.95
Individual Differences Control 18 9.44 165 .854 .399
. Experimental 20 9.85 1.89
Academic Development Control 18 9.88 152 -.069 .945
Total Teachers’ Efficacy Experimental 20 100.55 13.06 729 471
Beliefs System-Self Form Control 18 97.55 12.15 ' '

t independent-sample t-test, df=36

According to Table 2, there was no statistically significant difference between the experimental and control
groups in the pre-test scores of the sub-dimensions and the total score of the Teachers' Efficacy Beliefs
System-Self Form (p> 0.05).

The similarity between the pre-test scores of the experimental and control groups on both scales is
important, as it establishes a baseline that allows the effect of the drama education to be more accurately
assessed.
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Table 3. Comparison of post-test scores of the Teacher Subjective Well-Being Questionnaire

Group N X SD t p
Experimental 20 14.70 1.62
School Connectedness Control 18 13.94 192 1.312 198
. . Experimental 20 14.85 1.53 .
Teaching Efficacy Control 18 13.00 187 3.341 .002
Total Teacher Subjective Well-  Experimental 20 29.55 2.99 5529 016*
Being Questionnaire Control 18 26.94 335 ' ]

*p<.05 t: independent-sample t-test, df=36

According to Table 3, there was no statistically significant difference between the experimental and control
groups in the post-test scores of the School Connectedness sub-dimension of the Teacher Subjective Well-
Being Questionnaire (p> 0.05). However, a significant difference was found in favor of the experimental

group in both the Teaching Efficacy sub-dimension and the total scale scores (p <0.05).

Table 4. Comparison of post-test scores of the Teachers' Efficacy Beliefs System-Self Form

Group N X SD t p
Plann!ng and Developing Experimental 20 33.75 3.46 2624 013+
Learning Control 18 30.16 4.09
Creating Positive Classroom Experimental 20 26.65 2.51 3502 007*
Environment Control 18 23.61 2.83 ' ]
Effective  Teaching  And Experimental 20 26.50 2.58 3463 007*
Learning Process Control 18 2344 2.85 ' ]

L . Experimental 20 11.20 1.47 .
Individual Differences Control 18 9.61 141 3.377  .002
Academic Development Experimental 20 11.20 119 3.101  .004*

Control 18 9.88 1.40
Total  Teachers’ Efficacy Experimental 20 109.50 10.52 3325 002+
Beliefs System-Self Form Control 18 97.38 11.93 ' ]

*p<.05 t independent-sample t-test, df=36

According to Table 4, a significant difference was found between the experimental and control groups in all
sub-dimensions of the Teachers' Efficacy Beliefs System-Self Form —Planning and Developing Learning,
Creating Positive Classroom Environment, Effective Teaching and Learning Process, Individual Differences,
and Academic Development—as well as in the total scale scores (p<0.05). The experimental group’s scores,

both overall and across all sub-dimensions, were higher than those of the control group.

Table 5. Comparison of the experimental group's Teacher Subjective Well-Being Questionnaire scores

X

Test N SD t p
Pre test 20 12.95 2.32 .
School Connectedness Post test 50 14.70 162 -4.145 .001
. . Pre test 20 13.65 1.92 .
Teaching Efficacy Post test 20 14.85 153 -3.335 .003
Total Teacher Subjective Well- Pre test 20 26.60 3.99 4.037 001+
Being Questionnaire Post test 20 29.55 2.99 ' ]

*p<.05 t: paired-sample t-testi, df=19

As shown in Table 5, the post-test mean scores for all sub-dimensions and the overall Teacher Subjective
Well-Being Questionnaire in the experimental group of preschool teachers were statistically significantly

higher than their pre-test mean scores (p <0.05).
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Table 6. Comparison of the experimental group's Teachers' Efficacy Beliefs System-Self Form scores

Test N X SD t p

Planning and Developing Pre test 20 31.25 3.64 23101 006+
Learning Post test 20 33.75 346 ] '
Creating  Positive  Classroom Pre test 20 24.80 3.38 2599 018*
Environment Post test 20 26.65 2.51 ] '
Effective Teaching And Learning Pre test 20 24.70 3.32 2474 023+
Process Post test 20 26.50 2.58

- . Pre test 20 9.95 1.95 .
Individual Differences Post test 50 11.20 147 -3.101 .006

. Pre test 20 9.85 1.89 .

Academic Development Post test 50 11.20 119 -3.500 .002
Total Teachers' Efficacy Beliefs Pre test 20 100.55 13.06 13350 003*
System-Self Form Post test 20 109.50 10.52 ) '

*p<.05 t: paired-sample t-test, df=19

As shown in Table 6, the post-test mean scores of all sub-dimensions and the overall Teachers' Efficacy
Beliefs System-Self Form for the preschool teachers in the experimental group were statistically significantly
higher than their pre-test mean scores (p <0.05).

Discussion, Conclusion, and Recommendations

The findings of the study indicate that drama education increases the subjective well-being and self-efficacy
beliefs of preschool teachers. A review of the literature reveals descriptive studies examining the subjective
well-being of preschool teachers (Benevene et al, 2018; Gan & Cheng, 2021; Sagita & Simarmata, 2024),
similarly descriptive studies investigating teachers’ levels of self-efficacy (Shen et al.,, 2023), as well as studies
that examine both teacher self-efficacy and psychological well-being together (Glindiiz, 2022). Studies based
on drama indicate that drama-based instructional models have a positive effect on teachers’ perceptions of
self-efficacy (Lee et al, 2013) and that drama education positively influences teacher self-efficacy (Stanton et
al., 2018). However, no experimental research has been found that examines the effect of drama education
on teachers' subjective well-being.

A positive relationship has been identified between teachers' psychological well-being and self-efficacy
(Cansoy et al, 2020). Additionally, research indicates that as teachers’' self-efficacy beliefs increase, their
classroom management skills improve (Geng¢ & Yurdakal, 2024; Vatansever Bayraktar & Celik, 2021).
Furthermore, Akbulut and Aslan (2024) found a positive correlation between teachers’ self-efficacy and their
adaptation behaviors to the work environment. Teachers with high self-efficacy are reported to experience
greater job satisfaction (Matteucci et al, 2017). Moreover, self-efficacy not only enhances teachers’
confidence in their abilities but also fosters resilience, enabling them to cope more effectively with challenges
(Li, 2022). The findings of this study suggest that teachers’ self-efficacy beliefs—an essential factor in their
professional practice—can be strengthened through drama education.

Teachers with high subjective well-being are more likely to foster a positive and high-quality learning
environment (Sagita & Simarmata, 2024). Additionally, elevated levels of subjective well-being have been
shown to enhance teachers’ professional performance (Rahm & Heise, 2019). Research also indicates that
subjective well-being contributes to increased career adaptability among teachers, with goal striving serving
as a mediating factor in this relationship (Eryilmaz & Kara, 2019). In a study conducted by Lee et al. (2013)
with preschool teachers, it was concluded that increases in social support are positively associated with
higher levels of teachers’ subjective well-being (Lee et al., 2013). A review of the literature reveals a lack of
educational intervention studies specifically aimed at enhancing teachers’ subjective well-being. However, it
has been suggested that interventions targeting the enhancement of teachers’ self-efficacy may serve as an
effective means to improve their subjective well-being (Nur, 2024). The findings of the present study,
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demonstrating that drama-based education increases preschool teachers’ self-efficacy and subjective well-
being, are therefore expected to make a valuable contribution to the literature.

The higher subjective well-being and self-efficacy belief scale scores observed among preschool teachers in
the drama group compared to those in the control group clearly demonstrate the impact of drama
education. The drama education, delivered over three sessions totalling ten hours, consisted of workshops
designed to provide preschool teachers with experiential opportunities that fostered greater awareness and
development of their subjective well-being and self-efficacy beliefs. It is believed that the teachers’ full and
active participation throughout the drama workshops may have enhanced the effectiveness of the training.
This study, which aimed to examine the impact of creative drama training on preschool teachers’ subjective
well-being and self-efficacy beliefs, demonstrated that the intervention yielded positive outcomes.
Specifically, it was found that drama training significantly increased both the subjective well-being and self-
efficacy beliefs of the participating teachers.

Based on the results of the study, and considering that creative drama workshops provide valuable
professional development opportunities, it is recommended that drama-based activities for teachers be
implemented in a planned and systematic manner. Furthermore, similar programs should be extended to
other groups of teachers, and their effects should be examined through further research. Studies on the
long-term effects of teachers in experimental and control groups can provide more information about the
permanence and sustainability of educational programs. The effect of teachers' subjective well-being and
self-efficacy beliefs on students' development can be investigated. In addition to quantitative studies, new
studies can be planned using qualitative design to understand teachers' experiences, perceptions and
changes in the educational process in more depth.
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Okul Oncesi Ogretmenlerinin Oznel lyi Olus ve Oz-Yeterliklerine Yaratici
Drama Egitiminin Etkisi

Osman Basit’
Makale Bilgisi Ozet
Anahtar Kelime Okul éncesi 6gretmenleri icin dznel iyi olus ve dz-yeterlilik, cocuklarin saglkli gelisimini
I?rama., . destekleyici etkili bir egitim ortami olusturmak agisindan kritik éneme sahiptir. Alan
Oznel iyi ‘olu§, yazininda dgretmenlerin dznel iyi oluslar ve 6z-yeterlilikleri ile ilgili iligskisel ¢alismalar
Oz yeferllk,. N . bulunmaktadir. Fakat literatiirde 6gretmenlerin éznel iyi oluslan ve éz-yeterliliklerini
Okul 6ncesi 6gretmeni, arttirmaya yonelik deneysel calismalara rastlanmamistir. Bu arastirmada drama

Okul dncesi egitim egitiminin okul &ncesi 6gretmenlerinin 6znel iyi olug ve 6z-yeterliklerine etkisi

incelenmistir. Arastirma ©6n test son test kontrol gruplu yar deneysel desende

Yiikleme: 01.03.2025 yurtttlmustar. Arastirmaya gondlli katim esasina bagli olarak 20'si deney 18'i kontrol
grubunda olmak Uzere toplam 38 okul dncesi 6gretmeni katiim saglamistir. Arastirma
Kabul: 03.06.2025 verileri; ‘Kisisel Bilgi Formu’, “Ogretmen Oznel iyi Olus Olcegi” ve "Ogretmen Oz-yeterlik
inanc Olcegi” kullanilarak elde edilmistir. Arastirma kapsaminda deneysel miidahale
Yayin: 30.06.2025 oncesinde 6n test verileri ilgili dlcekler araciligiyla toplanmistir. Deney grubunda yer

alan 6gretmenlere U¢ oturumda toplam on saatlik drama egitimi arastirmaci tarafindan
verilmistir. Deneysel mudahale sonrasinda olcekler son test olarak yeniden

Arastirma Makalesi uygulanmistir.  Arastirma  sonucunda verilen drama egitiminin okul &ncesi
ogretmenlerinin Oznel iyi olus ve 0z-yeterlik puanlarini istatistiksel olarak anlamli
dizeyde arttirdigi saptanmistir.

DOI: 10.17984/adyuebd.1649583

Giris
Egitim, bireylerin gelisimine katki saglamak ve toplumun ihtiyaglarini karsilamak amaciyla gergeklestirilen
énemli bir strectir. Ogretmenler ise bu siirecin en énemli aktérlerindendir ve 6grencilerin basarili bir sekilde
dgrenmelerini saglamaktan sorumludurlar. Ogretmenlerin  mesleklerini yaparken basariya ulasmalarini

etkileyen pek cok faktor bulunmaktadir. Bu arastirmaya konu edinen o6znel iyi olus ve 6z yeterlik bu
faktorlerden sadece ikisidir.

Oznel iyi olus, bireyin kendi durumu hakkinda yaptigi degerlendirmelere dayali bir kavramdir. Bu, kisinin ruh
halini (mutluluk, Gzintd gibi), cevresiyle olan iliskisini (is ve yasam memnuniyeti gibi) ve bireysel duygusal
durumunu icerir (Nur Sahin, 2011). Ogretmenlerinin 6znel iyi oluslar, onlarin cocuklarin gelisim ve
ogrenmelerini destekleyen bir sinif ortami olusturabilmeleri ve cocuklarla olumlu iliskiler kurabilmeleri
bakimindan oldukca énemlidir (Li Grining et al.,, 2010; Milatz et al., 2015). Oznel iyi olus, butlinsel iyi olusu ve
bireysel blylimeyi tesvik etmeyi ve kisinin tim potansiyelinin ortaya ¢ikmasina katkida bulunmayi amaclayan
pozitif psikolojinin en temel kavramlarindan biri olarak kabul edilmektedir (Diener & Scollon, 2014).

Egitim akademisyenleri ve reformcular tarafindan, egitimde 6gretmenin refahinin 6nemi konusunda bir fikir
birligine variimaktadir. Ogretmen ve 6grencinin refahi ayni madalyonun iki yizi olarak dustinilmektedir

Sorumlu yazar': Osman Basit, Dr. Ogr. Uyesi, Necmettin Erbakan Universitesi, Tiirkiye,
osman.basit@erbakan.edu.tr

Basit, O. (2025). The effect of creative drama education on subjective well-being and self-efficacy of
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(Cetin & ira, 2023). Oznel iyi olusu yiiksek olan bireyler, bireysel olarak fayda saglamak kadar icinde yasadig
topluma fayda saglamayr da 6nemsedikleri igin topluma fayda saglayacagini dustindikleri eylemlerde
bulunurlar (Salgado et al., 2019).

Bircok arastirma bulgusuna goére 6gretmenlerin 6znel iyi oluslan farkh degiskenlerden etkilenmektedir.
Ogretmenlerin 6znel iyi oluslar; cinsiyet, yas, idari pozisyon, medeni durum, sinif mevcudu, Ucretler ve
mesleki egitim (Tang, 2018), yasam doyumu statii, mifredat, isle ilgili stresle basa ¢ikma, okul yoneticisi gibi
cesitli degiskenlere bagldir (Cenkseven-Onder & Sari, 2009). Ogretmenlerin éznel iyi olus diizeylerinin yiiksek
olmasi is performansini, is tatminini, Gretkenlik ve verimliligini, okul ici ve disi sosyal iliskilerini, kariyer
uyumunu, psikolojik saglamhigini ve mesleki dayanikhligini pozitif yonde etkilemektedir (Boyaci, 2022;
Cropanzano, 2009; Cetin, 2019; Eryilmaz & Kara, 2019; Uzun, 2019).

Oz yeterlik, bireylerin bir gdérevi basarabilecegine veya bir davranisi gerceklestirebilecegine olan inancidir
(Bandura, 1997). Oz yeterlik, dgretmenlerin siniftaki davraniglar ve alinan kararlar dogrudan veya dolayli
olarak etkileme giicline sahip olduklarina ve becerilerini etkili bir sekilde kullanarak hedeflenen davranislari
cocuklara aktarabileceklerine olan inancidir (Tschannen-Moran & Hoy, 2001). Calismalar okul Oncesi
dgretmenlerinin 6z yeterlik inanclarinin is doyumunu olumlu yénde etkiledigini ve daha yiksek is doyumu
dlzeyine sahip olan 6gretmenlerin daha yiksek 6z yeterlik inancina sahip oldugunu goéstermistir (Yildinm &
Acarlioglu, 2022). Ogretmenlerin cevreleriyle etkilesimlerini sekillendiren ve éznel bir kavram olan égretmen
6z yeterligi, onlarin motivasyonlarini, uygulamalarini, tutumlarini etkilemektedir (Nur, 2024). Ogretmenlerin
6znel iyi olus ve 6z-yeterlik inanglarinin yikseltilmesinde drama atdlyelerinin énemli katkilar olabilecegi
distinilmektedir.

En genel tanimi ile yaratici drama, bir grubun Uyelerinin yasam deneyimlerinden faydalanarak, belirli bir
dislince veya amacin dogaglama, rol yapma gibi cesitli tekniklerle canlandirilmasini iceren bir sirectir
(Adiglizel, 2018). Yaratici drama iletisim becerileri basta olmak Uzere, empatik disiinme, kisilerarasi problem
¢6zme, beden dili kullanimi gibi bircok konuda katimcilarin kisisel gelisimlerine katki sunmasinin yaninda bir
ogretim yontemi olarak da kullaniimaktadir. Bir bilginin dogrudan aktariimasi yerine gesitli yasantilar yoluyla
katilimcilara / 6grencilere sunulmasi 6grenmenin kalicihginin arttirlmasina olanak saglamaktadir.

Drama atdlyeleri sirasinda ogretmenlerin iyi oluslarini ve yeterlik algilarini fark etmeleri ve iyilestirici
calismalari iceren rol oynama, fotograf karesi, heykel olusturma, biling koridoru, pandomim, donuk imge,
dogaclama vb. gibi drama teknikleri kullanilarak canlandirmalar yapilmistir. Bu canlandirmalar sirasinda
O6gretmenler bazen meslege yeni baslamis bir 6gretmen, bazen bir cocuk, bazen bir anne bazen bir okul
muduri rollerine burinmduslerdir.

Drama egitiminin 6gretmenlerin ya da 6gretmen adaylarinin 6znel iyi oluslari ve 6z yeterliklerine etkisini
ortaya koyan arastirmalar sinirli sayida bulunmaktadir (Giler, 2019; Lee et al. 2013; Stanton et al., 2018). Buna
karsin Ozellikle Turkiye'de yapilan calismalarda ©6gretmen ve o6gretmen adaylarinin dramaya yonelik
yeterlikleri Uzerine calismalar farkh branslar olacak sekilde ¢ok sayida yapilmistir (Celik, 2017; Horzum, 2022;
Kirmizi & Saygi, 2015; Sahin, 2018; Yildinm & Acarlioglu, 2022). Alan yazininda 6gretmenlerin 6znel iyi oluslan
(Eryilmaz & Kara, 2019) ve 0Oz-yeterlilikleri (Nur, 2024) ile ilgili iliskisel ¢alismalar bulunmaktadir. Fakat
literatlirde o6gretmenlerin 6znel iyi oluslar ve 06z-yeterliliklerini arttirmaya yonelik deneysel calismalara
rastlaniimamistir. Bu arastirmanin amaci, drama egitiminin okul éncesi 6gretmenlerinin 6znel iyi olus ve 6z-
yeterlik inanglarina etkisinin belirlenmesidir.

Hipotezler

HO_1. Drama egitiminin, okul dncesi 6gretmenlerinin 6znel iyi olug diizeylerine etkisi yoktur.
H1_1. Drama egitiminin, okul dncesi 6gretmenlerinin 6znel iyi olus dlizeylerine etkisi vardir.
HO_2. Drama egitiminin, okul dncesi 6gretmenlerinin 6z-yeterlilik inanglarina etkisi yoktur.

H1_2.Drama egitiminin, okul dncesi 6gretmenlerinin 6z-yeterlilik inanglarina etkisi vardir.



O. Basit 260

Yontem

Arastirmanin Deseni

Arastirma on test-son test kontrol gruplu yari deneysel desende gergeklestirilmistir. Egitim arastirmalarinda
yaygin olarak kullanilan bu desen deneysel miidahale dncesinde ve sonrasinda dl¢limlerin yapildigi iki grubun
test puanlarinin karsilastinldigi karisik bir desendir. Bu arastirmanin deseni, katilimcilarin, deneysel islemden
once ve sonra bagiml degiskenle ilgili olarak dlclilmelerinden dolay: iliskili; farkli deneklerden olusan deney
ve kontrol gruplarinin karsilastiriimasindan dolayi ise iliskisiz bir desendir (Blytkoztiirk et al., 2015).

Calisma Grubu

Arastirmanin calisma grubunu Burdur ili Bucak ilgesinde Milli Egitim Bakanligi okullarinda goérevli olan 38 okul
Oncesi 6gretmeni (20 Deney — 18 Kontrol grubu) olusturmaktadir. Arastirmanin on test verileri 25-27 Aralik
2023, son test verileri 17-20 Ocak 2024 tarihleri arasinda toplanmis, drama atdlyeleri ise 6-7 Ocak 2024
tarihleri arasinda gerceklestirilmistir.

Arastirma sureci ile ilgili bilgilendirme arastirmaci tarafindan okul 6ncesi 6gretmenlerinin bulundugu
Whatsapp grubunda yapilmistir. Arastirmaya lisans egitimi sonrasinda yaratici drama egitimi almayan okul
oncesi 6gretmenlerinin katilabilecegi, arastirmanin basinda ve sonunda iki 6lcek ile veri toplanacagi, deneysel
uygulama olarak on saatlik bir yaratict drama atdlyesine katiim gosterilmesi gerektigi, yaratici drama
atdlyesinin cumartesi ve pazar olmak lzere bir hafta sonunun iki gininde tamamlanacag okul oncesi
o6gretmenlerine aktarilmistir. Calismada kolay ulasilabilir 6rneklem yontemi kullanilmistir. 46 okul &ncesi
Ogretmeni arastirmaya katilmaya istekli olmus, ancak rastgele cevaplari tespit etmek ve katimcinin gercekten
okuyup okumadigini anlamak igin, Olcekteki bir madde soru olarak “bu soruya kesinlikle inaniyorum
isaretleyin” seklinde yazilmistir. Bu soruya kesinlikle inaniyorum cevabini vermeyen 8 6gretmene (deney
grubunda 3, kontrol grubunda 5) ait veriler arastirmaya dahil edilmemistir. Bu nedenle calisma grubunu 38
okul oncesi 6gretmeni (20 Deney — 18 Kontrol grubu) olusturmustur. Arastirmaya katilan okul &6ncesi
dgretmenlerinin tamami kadinlardan olusmaktadir. Ogretmenlerin mesleki kidemleri 1 yildan 31 yila kadar
degismektedir. Deney grubundaki dgretmenlerin mesleki kidemleri ortalamasi 11,4 yil, kontrol grubundaki
dgretmenlerin ise 10,94 yil olarak belirlenmistir. Ogretmenlerin mesleki kidem ortalamalari benzer niteliktedir.

Veri Toplama Araclan

Veri toplama araci olarak, okul 6ncesi 6gretmenlerinin demografik bilgilerini belirlemek amaciyla arastirmaci
tarafindan olusturulan “Kisisel Bilgi Formu”, “Ogretmen Oznel iyi Olus Olcegi (O0I00)” ve “Ogretmen Oz-
yeterlik inanc Olcegi” kullaniimistir.

Kisisel Bilgi Formu: Bu form, arastirmaci tarafindan hazirlanmis olup, katilimcilarin cinsiyet ve mesleki
deneyim (yil) surresi gibi bilgileri icermektedir.

Ogretmen Oznel lyi Olus Olcegi (OOIOO): Renshaw, Long ve Cook (2015) tarafindan gelistirilen (Renshaw et
al., 2015), Erglin ve Nartglin (2017) tarafindan Tirkgeye uyarlanan 6lgek 4'1U likert tipinde olup neredeyse her
zaman=4, sik sik=3, bazen= 2, neredeyse hicbir zaman=1 seklinde derecelendirilmistir (Erglin & Nartgdin,
2017). Olcek iki alt boyut (okul bagliigi ve 6gretim yeterligi) ve 8 maddeden olugsmaktadir. Okul baghlig
boyutunu 1, 3, 5, 7. maddeler olustururken 6gretim yeterliligi boyutunu 2, 4, 6, 8. maddeler olusturmaktadir.
Olcekten alinabilecek en diisiik puan 8, en yiiksek puan 32 olup yiiksek puanlar égretmenlerin 6znel iyi
oluglarinin daha yiiksek oldugunu géstermektedir. Olcegin Cronbach Alfa katsayisi 0.82 olarak belirtilmistir
(Erglin & Nartgiin, 2017).

Ogretmen Oz-VYeterlik inan¢ Olgegi: Dellinger, Bobbett, Olivier ve Ellet (2008) tarafindan gelistirilen (Dellinger
et al, 2008), Taskin ve Hacimeroglu (2010) tarafindan Tirkceye uyarlanan “Ogretmen Oz-Yeterlik inanc¢
Olcegi” 29 madde ve bes alt boyuttan (planlama ve 6grenmeyi gelistirme, olumlu sinif ortami olusturma, etkili
dgrenme-6gretme siireci, bireysel farkliliklar ve akademik gelisim) olusmaktadir. Olcegin derecelendirilmesi,
“inanmiyorum (1), biraz inaniyorum (2), inaniyorum (3), kesinlikle inaniyorum (4)" seklindedir. Olcekten
alinabilecek puan araligi 29-116 olup 6lcegin degerlendiriimesinde yiksek puanlar 6gretmenlerin 6z-yeterlik
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inanclarinin daha yiksek oldugunu géstermektedir. Olcegin Cronbach Alfa katsayisi 0.95 olarak belirtilmistir
(Taskin & Haciémeroglu, 2010).

Olceklerin kullanimi ile ilgili yazarlardan e-posta yoluyla yazili olarak kullanim izni alinmstir.
Verilerin Toplanmasi

Drama egitiminin okul éncesi 6gretmenlerinin 6znel iyi oluslar ve 6gretmen yeterliliklerine yaratici drama
egitiminin etkisini ortaya koymak amaciyla yapilan bu calismada “Kisisel Bilgi Formu”, "Ogretmen Oznel lyi
Olus Olcegi (O0I00)" ve "Ogretmen Oz-yeterlik inan¢ Olcedi” uygulanmistir. Arastirmada yer almak isteyen
46 okul éncesi 6gretmeni bir Whatsapp grubuna déahil edilmis ve online olarak &n testler uygulanmistir. On
test sonuglarina gére dgretmenlerin olceklerden aldiklart puanlar biylkten kiiclige dogru siralanmis, en
yuksek alan deney grubuna ikinci en yiksek alan kontrol grubuna sonrasinda sirasiyla bir deney bir kontrol
olacak sekilde deney ve kontrol gruplar olusturulmustur. Yaratici drama atdlyesinin dgretmenlerin 6znel iyi
oluslar ve 6gretmen yeterliliklerine olumlu etkisi olmasi halinde kontrol grubuna da yaratici drama atdlyesi
uygulanacagi bilgisi kontrol grubundaki 6gretmenlere verilmistir. Rastgele isaretlendigi anlasilan veriler
cikarildiktan sonra deney grubunda yer alan 20 6gretmen ile 6n test uygulandiktan 10 glin sonra 10 saatlik
yaratici drama atélyesi uygulanmistir. On testte verilen cevaplarin son teste hatirlatici etkisi olmamasi
agisindan yaratici drama at6lyesinden 10 guin sonra da son testler (online) uygulanmistir.

Drama Egitiminin Uygulanmasi

Drama egitimi, deney grubuna 6 Ocak 2024 Cumartesi 9:00-12:00, 13:00-16:00 saatleri arasinda iki oturum; 7
Ocak 2024 Pazar giinl ise 9:00-13:00 saatleri arasinda bir oturum seklinde; toplamda da 10 saat ve 3 oturum
olacak sekilde, arastirmaci tarafindan uygulanmistir. Drama egitiminin baslangicinda 6ncelikle grup Gyelerinin
tanismasi, kaynasmasi, birbirleriyle etkilesime girmesi ve drama siirecine uyum saglamasi icin etkinlikler
diizenlenmistir. Etkinlikler sirasinda cesitli oyunlardan ve rol oynama, dogaclama, donuk imge, toplant
dizenleme, kafa sesi / i¢ sesi, telefon gértismesi ve lider rolde drama tekniklerinden yararlaniimistir. Son test
uygulamasinin yapilmasinin ardindan yapilan analizler neticesinde egitimin etkili olmasi sebebiyle, drama
egitimi kontrol grubundaki okul &ncesi 6gretmenlerine de uygulanmistir. Drama egitimi 6gretmenlerin
gorevli olduklari ilgede bir devlet anaokulunun fuaye alaninda uygulanmistir.

Verilerin Analizi

v oen < en

Arastirmada kullanilan “Ogretmen Oznel lyi Olus Olcegi” ve "Ogretmen Oz-yeterlik inan¢ Olcegi” kullanilarak
toplanan verileri bilgisayar ortamina aktariimis, SPSS programi (IBM Corp. Released 2019. IBM SPSS Statistics
for Windows, Version 26.0 Armonk, NY: IBM Corp) kullanilarak analiz edilmistir. Gruplara ait 6n test ve son
test puanlarinin normal dagilima uygunlugu carpiklik ve basiklik katsayilarina gére degerlendirilmistir. Elde
edilen carpikhk (skewness) ve basiklik (kurtosis) degerleri -2 ile +2 arasinda olmasi 6n test ve son test
puanlarinin normal dagihm gésterdigi anlamina gelmektedir (George & Mallery, 2019). Ogretmen Oznel lyi
Olus Olcegi ve Ogretmen Oz-yeterlik inanc Olcegi alt boyutlar ve geneline iliskin olarak én test ve son
testlerinden elde edilen puanlarin test varyanslarin homojenligine iliskin Levene Testine ait p degerleri .05
kritik degerinden daha buylk oldugundan test varyanslarinin homojenlik varsayimini karsiladig
gorilmektedir. Ogretmen Oznel lyi Olus Olcegi ve Ogretmen Oz-yeterlik inan¢ Olcedi alt boyutlar ve
geneline ait normallik ve homojenlik testleri parametrik testlerin kullanilabilecegini ortaya koymaktadir. Bu
dogrultuda gruplarin 6n test ve son test puan ortalamalarinin karsilastirilmasi icin bagimsiz 6rneklem
(independent-sample) t testi kullanilmistir. Bu test birbirinden bagimsiz iki gruptan elde edilen ortalamalar
arasindaki farkin anlamliligi icin kullanilan parametrik bir tekniktir (Cokluk et al., 2012).

Etik Bildirim
Etik Kurul izin Bilgisi: Bu arastirma, Necmettin Erbakan Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal
ve Beseri Bilimler kurulunun 08/12/2023 tarihli 2023/581sayili karari ile alinan izinle yGrattulmastur.

Bulgular

Bu bélimde deney ve kontrol gruplarina ait Ogretmen Oznel lyi Olus Olcegi ve Ogretmen Oz-yeterlik inanc
Olcegi 6n test ve son test puan ortalamalarinin karsilastirmasina iliskin bulgulara yer verilmistir.
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Tablo 1. Ogretmen Oznel iyi Olus Olcedi On Test Puanlarinin Karsilastiriimasi
Grup N X SS t* P

o s Deney 20 12,95 2,32
Okul Baglhg: Kontrol 18 13.66 237 -938 354
ae . Deney 20 13,65 1,92
Ogretim Yeterligi Kontrol 18 1311 1.93 ,859 ,396
Ogretmen Oznel lyi Olus Olcegi Deney 20 26,60 3,99 _138 891
Toplam Kontrol 18 26,77 3,94 ’ '

* Bagimsiz 6rneklem t testi, df=36

Tablo 1'e gére; deney ve kontrol grubu Ogretmen Oznel lyi Olus Olcegi alt boyut ve toplam 6n test puanlari

arasinda anlamli farkhihk olmadigi gorilmektedir (p>0,05).

Tablo 2. Ogretmen Oz-Yeterlik inanc Olcegi On Test Puanlarinin Karsilastinimasi

Grup N X SS t* p
Planl o) i Gelisti Deney 20 3125 3,64 288 775
anlama ve Ogrenmeyi Gelistirme Kontrol 18 30,88 408 . .
Deney 20 24,80 3,38
Olumlu Sinif Ortami Olust ,883 ,383
HmI ~init et s trma Kontrol 18 23,88 2,92
Lo - Lo Deney 20 24,70 3,32
Etkili Ogrenme-Ogretme Sireci Kontrol 18 23.44 285 1,242 222
. Deney 20 9,95 1,95
Bireysel Farkliliklar Kontrol 18 9.44 1,65 854 399
. - Deney 20 9,85 1,89
Akademik Gelisim Kontrol 18 9.88 152 -,069 945
Ogretmen Oz-yeterlik inang Olcegi Deney 20 100,55 13,06 229 471
toplam Kontrol 18 97,55 12,15 ' '

t:bagimsiz érneklem (independent-sample) t-testi, df=36

Tablo 2'ye gére; deney ve kontrol grubunun Ogretmen Oz-yeterlik inanc Olcegi alt boyut ve toplam én test
puanlari arasinda anlamh farklilik olmadigi gérilmektedir (p>0,05).

Her iki dlcek igin deney ve kontrol grubu 6n test puanlarinin birbirine yakin olmasi drama egitiminin etkisini

ortaya koymak acgisindan énemlidir.

Tablo 3. Ogretmen Oznel iyi Olus Olcedi Son Test Puanlarinin Karsilastirilmasi

Grup N X SS t p
_ Deney 20 14,70 1,62
Okul Baghhgi Kontrol 18 13.94 1.92 1,312 ,198
e L. e Deney 20 14,85 1,53 N
Ogretim Yeterligi Kontrol 18 13,00 1.87 3,341 ,002
Ogretmen Oznel lyi Olus Olcegi Deney 20 29,55 2,99 2 529 016+
Toplam Kontrol 18 26,94 3,35 ! '

*p<.05 t: bagimsiz 6rneklem (independent-sample) t-testi, df=36

Tablo 3'e gére; deney ve kontrol grubunun Ogretmen Oznel iyi Olus Olcegi Okul baglihgr alt boyutu son test
puanlari arasinda anlamli fark bulunmazken (p>0,05), 6gretim yeterliligi ve dlcek toplam puanlar arasinda

deney grubu lehine anlamli farklilik gérilmustir (p<0,05).
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Tablo 4. Ogretmen Oz-Yeterlik inanc Olcedi Son Test Puanlarinin Karsilastirimasi

Grup N X SS t p
. o Deney 20 33,75 3,46
Planl I 2,624 ,013*
anlama ve Ogrenmeyi Gelistirme Kontrol 18 30,16 4,09 6 013
Deney 20 26,65 2,51 .
Olumlu Sinif Ortami Olusturma Kontrol 18 2361 283 3,502 ,001
e . L Deney 20 26,50 2,58 .
Etkili Ogrenme-Ogretme Siireci Kontrol 18 23 44 285 3,463 ,001
. Deney 20 11,20 1,47 .
Bireysel Farkhhklar Kontrol 18 961 1.41 3,377 ,002
Akademik Gelisim Deney 20 11.20 119 3101 oo0sr
Kontrol 18 9,88 1,40
Ogretmen Oz-yeterlik inanc Deney 20 109,50 10,52 3325 002+
Olcegi toplam Kontrol 18 97,38 11,93 ' '

*p<.05 t: bagimsiz 6rneklem (independent-sample) t-testi, df=36

Tablo 4'e gore; deney ve kontrol grubunun Planlama ve Ogrenmeyi Gelistirme, Olumlu Sinif Ortami
Olusturma, Etkili Ogrenme-Ogretme Siireci, Bireysel Farkliliklar ve Akademik Gelisim alt boyutlar ve
Ogretmen Oz-yeterlik inanc Olcegi toplam puanlari arasinda anlamli farklilik saptanmistir (p<0,05). Deney
grubunun 0lcek toplam ve tiim alt boyut puanlarinin kontrol grubuna goére yiiksek oldugu saptanmistir.

Tablo 5. Deney Grubunun Ogretmen Oznel iyi Olus Olcegi Puanlarin Karsilastinimasi

Test N X SS t p
Okul Bagliligr On test 20 12,95 2,32 .
Son test 20 14,70 162 14 00
Ogretim Yeterligi On test 20 13,65 1,92 .
Son test 20 14,85 153 3% 008
Ogretmen Oznel iyi Olus Olcegi On test 20 26,60 3,99 4037 001*
Toplam Son test 20 29,55 2,99 ' !

*p<.05 t: eslestirilmis 6rneklem (paired-sample) t-testi, df=19

Tablo 5 incelendiginde; deney grubunda yer alan okul éncesi égretmenlerinin Ogretmen Oznel lyi Olus
Olcegi alt boyutlari ve geneli son test puan ortalamalarinin n test puan ortalamalarindan istatistiksel olarak
anlamli bir sekilde yiiksek oldugu gorilmektedir (p<0,05).

Tablo 6. Deney Grubunun Ogretmen Oz-Yeterlik inan¢ Olcedi Puanlarinin Karsilastiriimasi

Test N X SS t p
Planlama ve Ogrenmeyi On test 20 31,25 3,64 3101 006"
Gelistirme Son test 20 33,75 3,46 ' '
On test 20 24,80 3,38 .
Olumlu Sinif Ortami Olusturma Son test 50 26,65 251 -2,599 ,018
. . o On test 20 24,70 3,32 .
Etkili Ogrenme-Ogretme Sureci Son test 20 26,50 258 2,474 ,023
. On test 20 9,95 1,95 .
Bireysel Farkhhklar Son test 20 11,20 1.47 -3,101 ,006
. .. On test 20 9,85 1,89 .
Akademik Gelisim Son test 20 11,20 119 -3,500 ,002
Ogretmen Oz-yeterlik inang On test 20 100,55 13,06 3350 003*
Olcegi Toplam Son test 20 109,50 10,52 ' '

*p<.05 teslestirilmis érneklem (paired-sample) t-testi, df=19
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Tablo 6 incelendiginde deney grubunda bulunan okul éncesi égretmenlerinin Ogretmen Oz-yeterlik inanc
Olcegi alt boyutlari ve geneli son test puan ortalamalarinin &n test puan ortalamalarindan istatistiksel olarak
anlamli bir sekilde ytiksek oldugu goérilmektedir (p<0,05).

Tartisma, Sonug ve Oneriler

Arastirmanin sonugclari drama egitiminin okul &ncesi 6gretmenlerinin 6znel iyi oluglarini ve 6z yeterlik
inanglarini arttirdigini ortaya koymaktadir. Yapilan calismalar incelendiginde okul dncesi 6gretmenlerinin
6znel iyi olus durumlarini inceleyen tanimlayici nitelikte calismalar (Benevene et al,, 2018; Gan & Cheng, 2021;
Sagita & Simarmata, 2024), benzer sekilde 6gretmenlerin 6z yeterlik dlzeylerinin inceleyen tanimlayici
calismalar (Shen et al., 2023) ve 6gretmen 6z yeterligi ile psikolojik iyi oluslarini birlikte inceleyen calismalar
(Glndiz, 2022) bulunmaktadir. Drama temelli yapilan calismalara bakildiginda drama temelli bir 6gretim
modelinin 6gretmenlerin 6z yeterlik algilan Gzerinde olumlu etkisi oldugu (Lee et al, 2013) ve drama
egitiminin 6gretmen 6z yeterligini olumlu yonde etkiledigi (Stanton et al., 2018) bulunmustur. Ancak drama
egitiminin 6gretmenlerin 6znel iyi olus durumuna etkisini inceleyen deneysel olarak yapilmis arastirmaya
rastlanmamistir.

Ogretmenlerin psikolojik iyi oluslari ile 6z yeterlikleri arasinda pozitif iliski bulunmustur (Cansoy et al., 2020).
Baska bir calismada, 6gretmenlerin 6z yeterlik inanci arttikga sinif yonetimi becerileri dizeylerinin de arttig
saptanmistir (Geng & Yurdakal, 2024; Vatansever Bayraktar & Celik, 2021). Akbulut ve Aslan'in (2024)
calismasinda 6z yeterlikleri ile is ¢evresine uyum davranislar arasinda pozitif iliski bulunmustur (Akbulut &
Aslan, 2024). Oz yeterliligi yiksek olan 6gretmenlerin daha fazla is memnuniyeti yasama egiliminde oldugu
belirtiimektedir (Matteucci et al. 2017). Oz yeterliligin 6gretmenlerin yeteneklerine olan giivenini artirmanin
yani sira dayanikliigi da tesvik ettigi, bdylece zorluklarla daha etkili bir sekilde basa ¢ikmalarina olanak
sagladigi belirtiimektedir (Li, 2022). Bu ¢alismada 6gretmenlerin meslegini icra ederken énemli bir faktor olan
0z yeterlik inanclarinin drama egitimi yoluyla artirilabilecegi sonucuna ulasiimistir.

Oznel iyi oluslar yiiksek olan égretmenlerin olumlu ve kaliteli bir 6grenme ortami yaratma olasiligi daha
yuksektir (Sagita & Simarmata, 2024). Ayrica yiksek diizeyde o6znel iyi olus, 6gretmenlerin mesleki
performansini arttirmaktadir (Rahm & Heise, 2019). Ogretmenlerin éznel iyi oluslarinin kariyer uyumlulugunu
artirdi§i, bu siirecte amaglar icin miicadele etmenin aracilik etkisinin oldugu saptanmistir (Eryilmaz & Kara,
2019). Lee ve digerlerinin (2016) okul 6ncesi 6gretmenleri ile yaptiklan calismada, 6gretmenlerin aldiklar
sosyal destek arttikca 6znel iyi oluslarinin da yikseldigi sonucuna ulasmiglardir (Lee et al., 2013). Alan yazini
incelendiginde ogretmenlerin 6znel iyi olus algisini artirmaya yonelik egitimsel mudahale ¢alismasina
rastlanmamistir, ancak 6gretmenlerin 6z yeterliliklerini artirmaya yonelik miidahalelerin 6znel iyi oluslarini
artirmada etkili bir arag olabilecegi belirtilmistir (Nur, 2024). Bu calismada elde edilen drama temelli verilen
egitimin okul oncesi 6gretmenlerinin 6z yeterlilik ve 6znel iyi olus algilarini arttirdigr bulgusunun alan
yazinina katki saglayacagi dustnilmektedir.

Drama grubundaki okul dncesi 6gretmenlerinin, egitim sonrasi 6znel iyi olus ve 6z-yeterlik inang olgek
puanlarinin kontrol grubundaki okul ©ncesi 6gretmenlerin puanlarindan fazla olmasi, drama egitiminin
etkisini ortaya koymaktadir. U¢ oturumda toplamda on saat olarak gerceklestirilen drama egitimi okul éncesi
ogretmenlerinin 6znel iyi olus ve 6z yeterlik inancglarini fark etmelerine olanak saglayacak yasantilari
deneyimlemeye yonelik atdlyelerden olusmustur. Ogretmenlerin gerceklestirilen drama atélyelerinin
tamamina, eksiksiz ve aktif bir sekilde katilim gdstermis olmasinin da egitimin etkisini artirmis olabilecegi
distnilmektedir.

Okul 6ncesi 6gretmenlerinin 6znel iyi oluslari ve 6z-yeterlilik inanclarina yaratici drama egitiminin etkisini
ortaya koymak amaciyla yapilan bu ¢alismada, verilen egitimin olumlu etkilerinin oldugu ortaya konulmustur.
Drama egitiminin 6gretmenlerin dznel iyi olus ve 8gretmen 6z yeterliliklerini arttigi saptanmistir.

Galismanin sonuglar dogrultusunda, yaratici drama atélye calismasinin mesleki gelisim imkani sundugu goz
onine alindiginda, 8gretmenlere ydnelik drama calismalarinin planli ve diizenli bir sekilde gerceklestirilmesi,
benzer programlarin diger 6gretmen gruplarinda da uygulanarak etkilerinin incelenmesi Onerilmektedir.
Deney ve kontrol gruplarindaki 6gretmenlerin uzun doénemli etkileri Uzerine yapilan calismalar, egitim
programlarinin kalicihigi ve sirdirilebilirligi hakkinda daha fazla bilgi saglayabilir. Ogretmenlerin 6znel iyi
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olus ve Oz-yeterlik inanclari dizeyinin 6grencilerin gelisimlerine etkisi arastirilabilir. Nicel arastirmalarin yani
sira, 6gretmenlerin egitim strecindeki deneyimlerini, algilarini ve degisimlerini daha derinlemesine anlamak
amaciyla nitel tasarim kullanilarak yeni arastirmalar planlanabilir.

Tesekkiir

Yazar calismaya gonilli olarak katilan 6gretmenlere tesekkir eder.
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