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ABSTRACT

The problem of academic motivation, cyberloafing, and multiple screen addiction
has recently gained importance and has come to the forefront of research. This study
aims to fill the research gap in the literature by examining the relationships between
these variables. In the study, the variables were analyzed in terms of gender, grade
level, and daily screen usage habits. Quantitative and cross-sectional research design
was used in the study, and data were collected from 337 university students through
a questionnaire. According to the findings of the study, no significant relationship
was found between academic motivation and cyberloafing. A positive and
significant relationship was found between multiple screen addiction and
cyberloafing. Female students have a higher risk of multiple screen addiction
compared to male students. As the grade level increases, the tendency to cyberloaf
decreases. It was found that as the level of education increases, less cyberloafing is
practiced. As daily screen time increases, cyberloafing and multiscreen addiction
also increase. The results suggest that reducing digital distractions and motivational
strategies in educational processes can be effective in reducing cyberloafing
tendency. In addition, it emphasizes the importance of improving students' time
management skills in their use of digital devices.
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Introduction

Today, computer, tablet, and smart mobile device technologies have become an indispensable part
of our lives. The use of information and internet technologies in education has provided advantages
such as reducing costs, enriching content and facilitating access to information; it has developed
learning environments with distance education, digital course materials and interactive tools, thus
supporting students to access information quickly, communicate effectively and share information
(Atav et al., 2006; Mouza, 2002). Although smart devices fulfill many functions in daily life, such as
learning, shopping, communication, and planning, their excessive use can lead to negative
consequences such as increased screen time, loss of control, and inability to manage repetitive
behaviors, leading to the risk of screen addiction (Yaruk & Yanik, 2021).

Screen addiction is a type of unhealthy and uncontrolled behavioral addiction that occurs with the
individual's desire to use screen-based devices for a long time and often without need, negatively
affecting daily life and functionality (Aydin & Oztiirk, 2022). Screen addiction occurs when people
want to relieve boredom, regulate emotions, enjoy, experience new sensations, and get satisfaction
from easily accessible visual and auditory stimuli as a result of triggering factors such as the
ubiquitous and rapid accessibility of screen devices, unlimited online content, and easy access to
activities such as gaming, shopping, and gambling (Andi¢ & Durak Batigiin, 2019; Gokgearslan et
al., 2023a; Gokgearslan et al., 2023a; Lin et al., 2020). Multi-screen addiction is a type of addiction
that refers to the excessive and uncontrolled exposure of individuals to multiple types of screens,
such as smartphones, television, computers, digital games, and social media. These types of
addictions affect individuals' time management and cause them to neglect their daily tasks, decrease
their academic and professional performance, disrupt their sleep patterns, and experience problems
in their social relationships (Baturay & Toker, 2019; Griffiths, 2000; Hollander & Stein, 2007; Lavoie
& Pychyl, 2001). Internet, smartphone, television, digital game, and social media addictions show
similar effects to substance addiction by causing loss of impulse control, reward mechanisms that
reinforce addiction, withdrawal symptoms, and tolerance development (Kuyucu, 2017; Lemens et
al., 2009; Young, 1998). Such addictions, which start with the aim of relieving the feeling of
loneliness, having fun, or avoiding stress, can lead to psychological problems such as distancing
from the real world, increased social anxiety, low self-efficacy perception, and depression (Yilmaz,
2024). While screen addiction creates a sense of dissatisfaction in the individual, it leads to digital
diseases, causing the individual to limit their world to the internet, have difficulty in establishing
real social relationships and tend to meet all their needs online; it also causes various physical,
mental and social problems such as malnutrition, insomnia, anxiety, inattention, academic failure,
vision problems, inability to distinguish between virtual and real, and loneliness (Esen, 2021; Martin,
2011; Yengin, 2019). The fact that these addictions, which start at an early age, reach their peak in
adolescence and leave long- term negative effects in areas such as family communication, social
skills, and academic success, causes this situation to become a social problem (Cakir & Yalgin, 2015;
Irmak & Erdogan, 2016; Kaya et al, 2016; Mentzoni et al., 2011; Przybylski & Weinstein, 2017; Yilmaz,
2024; Filiz, 2021; Nathanson, 2004). The fact that digital platforms offer unlimited access and use
various algorithms to keep users in front of the screen more makes it difficult for individuals to get
rid of this addiction and weakens their self-control skills over time (Al-Samarraie et al., 2022).
Therefore, multi-screen addiction has become an important issue that needs to be addressed not
only at the individual level but also at the family and community levels.
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The feeling of freedom and practical use provided by wireless networks, the ease of access of smart
mobile devices, and the rapid adaptation of young people to technological developments increase
screen addiction, and this situation leads to the spread of cyberloafing behaviors (Akbulut et al.,
2016; Unver & Kog, 2017). Cyberloafing is the tendency of students to use the Internet for personal
or entertainment purposes outside of academic studies during class hours (Kalayci, 2010). Apart
from learning activities, students tend to engage in extracurricular activities by using digital
technologies and smartphones, which are always accessible, for different purposes. Students'
unconscious use of the internet, smartphones, and information technologies leads to the spread of
cyberloafing behaviors, damaging the climate of the educational environment and causing various
problems in both the learning process and family life (Gokgearslan et al., 2016; Ozcan et al., 2017).

Screen addiction and cyberloafing negatively affect students' academic motivation by distracting
them from lessons (Bedir, 2016; Borak & Beki, 2021; Bozkurt, 2020; Ektiricioglu et al., 2020; Young,
1998). Academic motivation is a process that affects students' attitudes and behaviors towards
learning activities with the desire to reach their targeted academic career, and determines the
intensity, energy, and direction of behavior by combining intrinsic and extrinsic factors (Gomleksiz
& Serhatlioglu, 2014; Orhan, 2022). While intrinsic motivation is related to the fact that a student
finds a task interesting and enjoys doing it voluntarily, extrinsic motivation is shaped by external
rewards or the effort to achieve success (Ryan & Deci, 2000). According to research, intrinsic
motivation supports in-depth and lasting learning by increasing students' interest and effort in
lessons, enabling them to take on challenges, contributes to their satisfaction with the learning
process, and increases their academic achievement (Amabile & Pratt, 2016, Beaudoin, 2006;
Karagiiven, 2019; Ryan & Deci, 2000). While extrinsic motivation enables individuals to be motivated
by extrinsic factors such as gaining rewards or avoiding punishment and receiving recognition, its
transformation into an autonomous form by internalizing and integrating over time can help
individuals develop a meaningful commitment to their tasks and contribute to success when
combined with intrinsic motivation (Deci et al., 2017; Gong & Zhang, 2017; Kayis & Satici, 2019; Ryan
& Deci, 2000).

Today, the rapid spread of digital technologies affects students' academic lives both positively and
negatively. While digital tools facilitate access to information, excessive and uncontrolled use can
lead to behaviors such as decreased academic motivation, screen addiction, and cyberloafing. In this
context, examining the relationships between academic motivation, cyberloafing, and multiscreen
addiction is important for understanding students' interactions with digital environments and
determining how these interactions are reflected in academic processes. In particular, multiscreen
addiction and cyberloafing are among the factors that directly affect students' in-class and
extracurricular time management. Revealing the relationship between university students' screen
usage habits, cyberloafing tendencies, and academic motivation levels will be instructive in terms of
both creating individual awareness and developing strategies for more efficient use of digital
technologies in educational processes.

In the literature, it is stated that excessive exposure to digital screens triggers non-learning,
distracting behaviors. In particular, it is emphasized that multiple screen usage habits cause digital
attention shifts and non-educational digital orientations in individuals (Macit & Kavafoglu, 2019).
While Cmar (2021) stated that there are significant relationships between technology addiction and
cyberloafing, Gokgearslan et al. (2023b) revealed that as the level of smartphone addiction increases,
cyberloafing behaviors increase.
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Multi-screen addiction is a behavioral problem that occurs when individuals' habit of using more
than one digital screen at the same time becomes uncontrolled. Such usage habits, especially in
learning environments, cause students' attention to be distracted from the lesson and to turn to
extracurricular digital content. Ozcan et al. (2017) stated that digital devices increase classroom
distraction; Gokgearslan et al. (2023b) stated that smartphone use is positively related to cyberloafing
behaviors. In the literature, it is frequently emphasized that the use of multiple screens triggers
digital attention shifts and cyber orientations in individuals. In this context, multi-screen addiction
is considered a risk factor that may increase cyberloafing behaviors in the classroom environment.

Hypothesis 1: Multiscreen addiction has a significant positive effect on smartphone cyberloafing in
the classroom.

Students' academic motivation is shaped by factors such as intrinsic desire to learn, goal orientation,
and expectation of success. However, cyberloafing behavior generally develops depending on the
habits and environmental stimuli that the individual establishes with technology rather than the
level of motivation. Bagriacgik-Yilmaz (2017) and Dogusoy et al. (2020) state that cyberloafing
behaviors are more related to screen addiction and the level of interaction with digital content.
Yildirim (2016) and Sert (2021) also revealed that technology-based stimuli increase students'
distraction in the classroom. From this perspective, academic motivation may be insufficient to
directly explain cyberloafing.

Hypothesis 2: Academic motivation has no significant effect on cyberloafing.

Cyberloafing is characterized by a student's use of digital devices in the learning environment for
extracurricular purposes. Over time, such behaviors may increase the student's orientation towards
digital devices and turn screen use into a permanent habit. In particular, attention-grabbing
elements such as social media, video content, and mobile games increase the amount of time
students spend in front of screens and lead to the spread of multiscreen behaviors. Ozcan et al. (2017)
state that cyberloafing causes digital distraction, while Gokgearslan et al. (2016) state that these
behaviors are related to the time spent with digital media. Therefore, cyberloafing behaviors shown
in the classroom may be effective in students' tendency towards multi-screen addiction.

Hypothesis 3: Smartphone cyberloafing in the classroom has a positive and significant effect on
multi-screen addiction.

Multi-screen addiction is associated with an individual's tendency to use digital devices
uncontrollably and often simultaneously. This behavior is associated with psychological symptoms
such as lack of attention, loss of control, and intense need for stimulation from technology. Yaruk
and Yanik (2021) emphasize that the increase in screen time is associated with loss of control and
repetitive behaviors. Kirlioglu et al. (2023) define screen addiction as a psychological problem
independent of motivation level. In this framework, it is not expected that an intrinsic motive for
learning, such as academic motivation, will have a significant effect on multiple screen addiction
that develops based on unconscious and excessive use of digital devices.

Hypothesis 4: Academic motivation has no significant effect on multiple screen addiction.

Along with the reasons stated above, the main purpose of this study is "to analyze the relationship
between cyberloafing, multiple screen addiction, and academic motivation". In this direction, the
following questions were asked in order to achieve the aim of the study:
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What is the usage time of their daily smartphone and other screens (TV, tablet, etc.)?

What is the distribution of daily social media usage time?

What are the academic motivation levels of university students?

What is the level of smartphone cyberloafing in the classroom?

What is the level of multi-screen addiction?

Is there a significant relationship between academic motivation and cyberloafing?

Is there a significant relationship between academic motivation and multiple screen addiction?

What is the relationship between smartphone cyberloafing and multiscreen addiction in the
classroom?

Are there significant differences between male and female students in terms of academic motivation,
cyberloafing, and multiple screen addiction?

Do academic motivation, cyberloafing, and multiscreen addiction differ according to grade level?
What impact does academic progression have on cyberloafing and screen addiction?

How does academic motivation, cyberloafing, and screen addiction change as the duration of social
media use increases?

What is the relationship between daily social media usage time and multi-screen addiction?

Method

This research is a quantitative study conducted to evaluate the levels of academic motivation,
cyberloafing and multiple screen addiction of university students and to examine the relationships
between these variables. Within the scope of the study, demographic characteristics, screen usage
habits, and motivation levels of the participants were evaluated.

Research Model

This study is based on a cross-sectional research model that aims to examine the relationships
between existing conditions and variables by collecting data at a specific point in time. Cross-
sectional surveys are quick and effective data collection methods used to determine the prevalence
of certain characteristics of a population or to understand the relationships between variables. They
are generally preferred to examine the distribution of health behaviors, social factors, and
psychological variables (Levin, 2006).

Data were collected with the Google Drive e-survey tool. Before the analysis, 2 outliers were
removed to increase the reliability and accuracy of the data.

Working Group

Our study consists of 337 university students studying at different universities in Turkey. Our study
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group consists of male and female students in different classes of undergraduate education.

Table 1
Descriptive Statistics for Participants’ Gender and Grade Level
n %
Male 99 29.4
Gender Woman 238 70.6
Preparation 0 0.0
Class 1 114 33.9
Class 2 76 22.6
Grade Class 3 81 24.1
Class 4 32 9.5
Master's Degree 33 9.8

In Table 1, descriptive statistics regarding gender and grade level are analyzed. 70.6% of the
participants were female and 29.4% were male, and the largest group was composed of first-year
students (33.9%), followed by third-year students (24.1%) and second-year students (22.6%).

In addition, demographic variables such as "daily social network usage frequency", "daily

smartphone usage time", and "daily non-smartphone screen (TV, tablet, etc.) usage time" are given
in Tables 2 and 3.

Table 2

Daily Social Network Usage

n %
Less than 1 Hour 15 4.5
1-2 Hours 52 15.4
How often do you use social 2-3 Hours 73 21.7
networks daily? 3-4 Hours 69 20.5
4-5 Hours 65 19.3
More than 5 Hours 63 18.7

According to Table 2, in terms of the duration of social media use, most of the participants use social
media between 2 to 5 hours a day. Those who use less than 1 hour constitute the smallest group with
4.5%, while those who use more than 5 hours constitute 18.7%.

Table 3

Screen Usage Times

Minimum Maximum Center SS
How many minutes is your daily smartphone 30.00 7.200,00 285.93 401.48
usage time? Please enter the time offered by your
smartphone. For example, if it is 2 hours, 120 is
entered; if it is 5 hours, 300 is entered.
How many minutes do you estimate your daily 0.00 720,00 127.35 136.91
non-smartphone screen (TV, tablet, etc.) usage time
is?

According to Table 3, the duration of smartphone use ranged from 30 minutes to 7.200 minutes (12
hours), with an average of 285.93 minutes (approximately 4 hours 46 minutes) (ss=401.48). Screen
use other than smartphone ranged from 0 to 720 minutes, with an average of 127.35 minutes
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(approximately 2 hours and 7 minutes) (ss=136.91).
Data Collection Tools

Participants' information, such as gender, grade level, and duration of social media use, was
collected through the "Demographic Information Form". "Academic Motivation Scale" was used to
measure the academic motivation levels of the participants. "Smartphone Cyberloafing Scale in
Classroom" was used to measure the cyberloafing tendencies of the participants. "Multiple Screen
Addiction Scale" was used to determine the participants' habits of using more than one screen and
their addiction levels.

The Academic Motivation Scale is a scale developed to determine the academic motivation levels of
university students. The scale created by Vallerand et al. (1992) based on Deci and Ryan's (1985) Self-
Determination Theory was adapted into Turkish by Karatas and Erden (2012), and validity and
reliability studies were conducted. The scale is a 7-point Likert-type questionnaire. Participants
respond to each item by giving a score ranging from "Does not fit at all" (1) to "completely fits" (7).
The scale consists of 27 items in total and has three main dimensions: intrinsic motivation, extrinsic
motivation, and amotivation. Intrinsic motivation refers to the individual's enjoyment of learning
itself and is divided into the sub-dimensions of knowing, achievement, and drive. Extrinsic
motivation is a process driven by external rewards or punishments and consists of the sub-
dimensions of external regulation, internal reflection regulation, and defined regulation. The
amotivation dimension refers to the reluctance or lack of meaning in academic endeavors. The
validity and reliability studies of the scale were conducted on 246 students at a goverment
University, and the factor analysis results showed that the scale was compatible with the original
structure. The internal consistency reliability coefficient (Cronbach's Alpha) of the scale was
calculated as 0.97, indicating that it is a reliable measurement tool.

The Smartphone Cyberloafing in Classes Scale (SLCS) was developed to measure university
students' cyberloafing behaviors through smartphone use during classes. It was adapted into
Turkish based on the Cyberloafing Scale created by Blau et al. (2006), and validity and reliability
studies were conducted. The scale was tested on 217 students studying at a government University
Faculty of Education in the spring semester of the 2017-2018 academic year. The scale, which consists
of 16 items in total, consists of three factors: Browsing Cyberloafing (7 items), Interactive
Cyberloafing (6 items), and Entertainment Cyberloafing (3 items). The factor structure of the scale
was tested by Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) and
found to be appropriate. The internal consistency reliability coefficient (Cronbach Alpha) was
calculated as 0.88, and the Spearman Brown two-half test reliability coefficients ranged between 0.75
and 0.85. In addition, the validity tests of the scale revealed moderate and high correlations with
similar scales. The scale has a 6-point Likert-type structure, with responses ranging from "Never" (1)
to "Always" (6). The scale, which assesses different types of cyberloafing that students engage in
through smartphone use during class, is considered to be a reliable tool that can be used in research
on classroom management, academic achievement, and technology use in university settings.

The Multiple Screen Addiction Scale is a valid and reliable scale developed to measure the addiction
levels of individuals related to the use of multiple screen devices (phone, tablet, computer,
television, etc.). The scale was developed by Saritepeci (2021). The scale, which was created based
on DSM-V criteria and previous addiction scales in the literature, was tested on university students.
The scale, which consists of 15 items in total, has three factors: "Compulsive Behavior" (8 items),
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"Loss of Control" (3 items), and "Excessive Screen Time" (4 items). The factor structure of the scale
was tested with Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) and
found to be appropriate. Internal consistency reliability coefficients ranged between 0.70 and 0.92.
The scale, which has a 5-point Likert-type structure, is administered by rating the responses between
"Strongly Disagree" (1) and "Strongly Agree" (5). The collected data can be used to assess the screen
addiction levels of individuals, and adaptation studies can be conducted in different age groups.

Permission was obtained with the letter dated 11.10.2024 and numbered E-77082166-302.08.01-
1064270 of the Gazi University Rectorate Ethics Commission.

Data Analysis

In this study, various statistical analyses were applied to determine the relationships between screen
addiction, cyberloafing, and academic motivation. Correlation analysis was conducted to evaluate
the relationships between the variables in the study. Independent sample t-test and one-way
ANOVA analyses were conducted. Multiple regression analysis was performed to determine the
extent to which the dependent variables are explained by the independent variables.

Findings and Interpretation

The findings obtained in accordance with the order of the questions asked to achieve the aim of the
research are presented below.

The academic motivation levels of university students, their levels of smartphone cyberloafing
during classes, and their levels of multi-screen addictions are shown in Table 4.

Table 4
Descriptive Statistics of Variables Related to Academic Motivation, Cyberloafing, and Screen Use (n=337)
n Skewness Kurtosis
Academic motivation 337 -0.555 0.255
Smartphone cyberloafing in class 337 1.025 0.655
Multi-screen addiction 337 0.171 -0.432

In Table 4, descriptive statistics of the scales related to academic motivation, smartphone
cyberloafing in class, and multiple screen addiction are analyzed. Academic motivation skewness
value -0.555 and kurtosis value 0.255 indicate that the data are close to a normal distribution. The
skewness value of 1.025 and the kurtosis value of 0.655 indicate that the data are right-skewed
(positive skewness). Multiple screen addiction skewness value of 0.171 and kurtosis value of 0.432
indicate that the data are slightly right-skewed and close to normal distribution in terms of kurtosis.

Table 5 treats smartphone cyberloafing in courses as the dependent variable and examines the extent
to which this behavior is explained by multiscreen addiction and academic motivation.

Table 5

Regression Analysis Model 1

Dependent variable Independent variable Beta t p R2 F
Multi-screen addiction 0.361  7.060 0.000

Smartphone cyberloafing

P o 0.131 25.091
I the classroom Academic motivation 0.000  0.007 0.994
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According to Table 5, the model is significant (F=25.091, p<0.001) and the independent variables
explain 13.1% (R?=0.131) of the change in cyberloafing behavior in the lessons. Multiscreen addiction
has a moderate positive effect on smartphone cyberloafing behavior in classes (3 =0.361, t =7.060, p
=0.000). This result shows that as multiscreen addiction increases, cyberloafing behavior also
increases. On the other hand, academic motivation does not have a significant effect on cyberloafing
(=0.000, t=0.007, p =0.994), meaning that individuals' academic motivation levels do not affect their
tendency to cyberloaf by using smartphones during class.

Table 6 takes multiscreen addiction as the dependent variable and examines the extent to which this
addiction is explained by academic motivation and smartphone cyberloafing during classes.

Table 6

Regression Analysis Model 2

Dependent variable Independent variable Beta t p R2 F
Academic motivation 0.070 1.374 0.170
Multi-screen addiction Smartphones in the 0.136  26.177
classroom 0.359 7.060 0.000
cyberloafing

According to Table 6, the model is significant (F =26.177, p<0.001) and the independent variables
explain 13.6% (R?=0.136) of the change in multiscreen addiction. Smartphone cyberloafing during
classes has a moderately positive and significant effect on multiscreen addiction (3=0.359, t=7.060,
p=0.000), meaning that as individuals cyberloaf more during classes, their multiscreen addiction
levels increase. On the other hand, academic motivation has no significant effect on multiscreen
addiction (3=0.070, t=1.374, p=0.170).

Table 7 shows the correlations between academic motivation, cyberloafing and multiple screen
addiction.

Table 7
The Relationship Between Academic Motivation, Cyberloafing and Multiple Screen Addiction Variables
Academic Lessons in smartphone Multi-screen
motivation cyberloafing addiction
Academic motivation r 1
P
Lessons in smartphone r 0.029 1
cyberloafing P 0.590
Multi-screen addiction r 0.081 361 1
p 0.140 0.000

According to Table 7, there is a very weak and insignificant relationship between academic
motivation and cyberloafing (r=0.029, p=0.590). Similarly, the relationship between academic
motivation and multi-screen addiction is also very weak and not statistically significant (r=0.081,
p=0.140). On the other hand, there is a moderate positive and significant relationship between
smartphone cyberloafing and multiscreen addiction (r=0.361, p=0.000), indicating that cyberloafing
behaviors increase as screen addiction increases.

In Table 8, independent sample t-test was applied to compare academic motivation, cyberloafing
and screen usage habits between genders.
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Table 8
Independent Sample T-Test Results of Motivation, Cyberloafing and Screen Use Variables by Gender
Variable Gender n Average ss t p
Academic motivation Male 99 117.83 26.43 -3.489 0.001*
Woman 238 128.21 20.66
Smartphone Male 99 33.19 11.90 -0.964 0.336
cyberloafing in the Woman 238 34.71 13.66
classroom
Multi-screen Male 99 38.48 11.68 -2.312 0.022*
addiction Woman 238 41.85 13.31

According to Table 8, in terms of academic motivation, women (mean=128.21, SD=20.66) have a
higher mean than men (mean=117.83, SD=26.43) and this difference is statistically significant (t=-
3.489, p=0.001). This result shows that the academic motivation level of women is significantly higher
than that of men.

In terms of cyberloafing, although women (mean=34.71, SD=13.66) have a slightly higher mean score
than men (mean=33.19, SD=11.90), this difference is not statistically significant (t=-0.964, p=0.336).

In terms of multi-screen addiction, women (M = 41.85, SD = 13.31) scored higher than men (M
= 38.48, SD = 11.68) and this difference is statistically significant (t = -2.312, p = 0.022).

In Table 9, the variables of academic motivation, cyberloafing, and multiple screen addiction were
analyzed according to grade level, and ANOVA analysis was applied.

Table 9
ANOVA Results for Motivation, Cyberloafing and Screen Use Variables by Grade Level (n=337)
Variable Your class n Average ss F p
Academic motivation 1st grade or prep 114 125.44 22.57 2.289 0.060
Class 2 76 125.47 24.32
Class 3 81 120.74 21.31
Grade 4 32 125.22 26.39
Master's degree or 33 134.94 19.40
higher
Cyberloafing in the 1st grade or prep 114 35.56 13.50 3.923 0.004*
classroom Class 2 76 31.07 12.14
Class 3 81 36.40 14.21
Grade 4 32 37.38 13.16
Master's degree or 33 28.79 8.70
higher
Multi-screen addiction 1st grade or prep 114 42.19 12.64 1.541 0.190
Class 2 76 39.74 12.04
Class 3 81 39.59 13.91
Grade 4 32 44.47 12.29
Master's degree or 33 38.52 13.73
higher
*p<0.05

According to Table 9, there was no significant difference between the groups in terms of academic
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motivation (F(4.332)= 2.289, p=0.060). However, when the averages were examined, it was observed
that the academic motivation of master's degree and above students was higher than the other
groups (Mean=134.94 + 19.40).

A significant difference was found in terms of cyberloafing according to grade level (F(4.332)=3.923,
p=0.004). The highest mean of cyberloafing was found in 4th grade students (37.38 + 13.16), while
the lowest mean was found in graduate and above students (28.79 + 8.70). These results show that
cyberloafing behaviors tend to decrease with the progression of academic level.

In the analysis conducted in terms of multiple screen addiction scale, no significant difference was
found between the grade levels (F(4.332)=1.541, p=0.190). However, it was found that the average
screen addiction of 4th grade students was the highest (44.47 + 12.29) compared to other grades,
while graduate students and above had the lowest average (38.52 + 13.73).

In Table 10, the differences between the duration of daily social network use and various types of
motivation, cyberloafing, and screen usage habits were analyzed with one-way ANOVA test.

Table 10

ANOVA Results of Motivation, Cyberloafing, and Screen Use Variables According to Daily Social Network
Usage Time (n=337)

Variable Frequency n  Aver. ss F p
Academic motivation Less than 1 hour 15 124.67 2464 0.196 0.964
1-2 hours 52  126.46 27.36
2-3 hours 73 12695 21.70
3-4 hours 69 12390 19.51
4-5 hours 65 124.17 22.50
More than 5 hours 63 12452 24.67
Cyberloafing in the Less than 1 hour 15 2893 6.60 2324  0.043%
classroom 1-2 hours 52 3040 12.35
2-3 hours 73 3399 1290
3-4 hours 69 34.09 12.05
4-5 hours 65 36.66 14.83
More than 5 hours 63 36.76  13.89
Multi-screen addiction Less than 1 hour 15 3220 1531 14.48 0.000*
1-2 hours 52 34.08 11.30 5
2-3 hours 73 3823  10.96
3-4 hours 69 40.12  11.06
4-5 hours 65 4275 11.88
More than 5 hours 63 5044  12.87
*p<0.05

According to Table 10, the duration of social media use does not have a significant effect on academic
motivation (p=0.964). However, cyberloafing (p=0.043) and multi-screen addiction (p=0.000) levels
increase significantly as the duration of use increases. In particular, individuals who use social media
for 4 hours or more per day have significantly higher cyberloafing and multi-screen addiction scores.
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Discussion

According to the research findings, the majority of the participants were women, with the largest
group being first-year students. Daily social media use is generally concentrated between 2 and 5
hours. Smartphone use averages a few hours per day, while other screens are used less frequently.
Academic motivation is generally close to a normal distribution, but cyberloafing is more prevalent
in certain groups.

The effects of smartphone cyberloafing and multiscreen addiction on academic motivation were
examined. It was found that smartphone cyberloafing did not have a significant effect on academic
motivation. In similar studies conducted on university students, it was stated that there was no
significant relationship between cyberloafing and academic motivation (Ozcan et al., 2017; Cok &
Kutlu, 2018). However, there are also studies that found that smartphone cyberloafing decreases
academic motivation and decreases interest in the course (Bedir, 2016; Bilik et al., 2024; Borak & Beki,
2021).

According to the findings of the study, although the negative effect of academic motivation on
cyberloafing was found to be too weak to be considered statistically significant, we can state that
cyberloafing tendencies are lower in individuals with high academic motivation. Cyberloafing
behaviors are less in students with high academic motivation, and it has been observed that
cyberloafing behaviors increase in students who lack motivation (Cok, 2018; Gezgin & Sarsar, 2020;
Yuwanto, 2018).

In this study, it was determined that screen addiction did not have a significant effect on academic
motivation. Contrary to this finding, it is stated in the literature that screen addiction types such as
internet addiction (Young, 1998), social media addiction (Bozkurt, 2020), smartphone and digital
game addiction (Ektiricioglu et al., 2020) reduce academic motivation.

According to the significant relationship between screen addiction and smartphone cyberloafing, as
multi-screen addiction increases, smartphone cyberloafing also increases. In studies conducted on
employees (Andreassen et al., 2014; Lim & Teo, 2019) and university students (Savc et al., 2021), it
was found that individuals with high screen addiction were easily distracted and cyberloafed by
turning to screens.

The results of this study show that multi-screen addiction increases with the increase in the level of
cyberloafing. According to studies in the literature, cyberloafing increases smartphone addiction
(Gokgearslan et al., 2016; Gokgearslan et al. (2018). Cyberloafing increases social media addiction
(Kalayci, 2010) and internet addiction (Goztim et al., 2020).

In this study, it was found that cyberloafing and multi-screen addiction levels increased significantly
as the daily screen usage time increased. In particular, individuals who use social media for 4 hours
or more per day have higher cyberloafing and multi-screen addiction scores. As the daily screen
time of university students increases, their smartphone addiction (Flanigan et al., 2023) and
cyberloafing tendencies increase (Gokgearslan et al., 2023b; Gokgearslan & Erol- Sahin, 2024).

In this study, academic motivation, cyberloafing, and screen use habits were compared between
genders. The results show that the academic motivation level of women is significantly higher than
that of men. In terms of cyberloafing, cyberloafing behaviors do not show a significant difference
between genders. Gezgin et al. (2018) examined the cyberloafing behavior of high school students,
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and Dogusoy et al. (2020) examined the cyberloafing behavior of university students and found that
cyberloafing behavior did not differ in terms of gender. There are many studies in the literature
stating that there is no significant gender difference in cyberloafing levels (Askew et al., 2014;
Tanriverdi & Karaca, 2018). According to the studies stating that gender differences affect
cyberloafing behaviors, male students cyberloaf more during lessons (Arabaci, 2017; Ayazlar et al.,
2018; Dursun et al., 2020). The results revealed that women were significantly more screen addicted
than men in terms of multiple screen addiction.

In terms of class levels, the general academic motivation levels of students with master's degrees
and above are higher than those of undergraduate students. The grade level of undergraduate
students has no effect on academic motivation. Similarly, in the literature, there are studies that find
that academic motivation differs in terms of grade levels (Alemdag et al., 2014) as well as studies
that conclude that it does not differ (Kobicheva et al., 2024).

In this study, when analyzed by grade level, it was found that undergraduate students engaged in
cyberloafing more than graduate students. This finding indicates that cyberloafing behaviors tend
to decrease with the increase in academic level. However, there are also studies in the literature
indicating that there is no significant difference between grade levels in terms of cyberloafing (Cok
& Kutlu, 2018; Yasar, 2013). In the analysis conducted in terms of multi-screen addiction, no
significant difference was found between grade levels. However, it was found that the rate of screen
addiction was low in graduate students and above.

Conclusion and Recommendations

The findings of this study have important implications for understanding and managing the effects
of digital devices. The fact that cyberloafing tendencies are low in individuals with high academic
motivation suggests that strategies to increase motivation in educational processes may be effective
in reducing distractions such as cyberloafing. The fact that screen addiction is not directly related to
academic motivation but is related to cyberloafing suggests that uncontrolled use of digital tools
may decrease academic productivity during the course process. The increase in cyberloafing and
multi-screen addiction with the increase in daily screen time suggests that developing digital literacy
and time management skills is critical to support academic success. When gender differences are
examined, it is seen that although women have higher academic motivation compared to men, they
are a riskier group in terms of screen addiction, suggesting the need for gender-specific
interventions. While the decrease

Cyberloafing with increasing academic level indicates that academic discipline and self-regulation
skills improve over time, the lack of a significant difference in multi-screen addiction suggests that
digital tools have become a common habit of use regardless of academic level. These results suggest
that educational processes and student support mechanisms should be designed to minimize the
effects of digital distractions and emphasize the importance of providing students with the skills to
balance digital and real life in order to maintain academic success.

This study is limited to undergraduate and graduate students at specific universities. The
demographic composition of the study group limits the generalizability of the findings to different
age groups, types of institutions, or cultural contexts. Data was collected through an e-survey based
on participants' self-assessment, which may carry the risk of social desirability and response error.
Although the scales used are valid and reliable, more comprehensive analyses can be conducted by
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supplementing different instruments.

As suggestions for future research, it may be recommended to conduct similar analyses with
students of different ages and educational levels, to monitor the effects of variables on each other
over time with longitudinal studies, and to examine the effects of intervention programs to reduce
the effects of digital media use on academic performance. The findings obtained may contribute to
raising awareness about digital media use in universities and educational policies, and developing
strategies to increase academic productivity.

Ethics Committee Approval: The issue regarding the thesis titled 'Investigation of Cyberloafing, Academic
Motivation and Screen Addiction among University Students' was discussed at the meeting of Gazi University
Ethics Commission dated 09.10.2024 and numbered 16, and it was decided that it was ethically appropriate.
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Giris

Giintimiizde bilgisayar, tablet, akilli mobil cihaz teknolojileri hayatimizin vazgecilmez bir pargasi
olmustur. Egitimde bilisim ve internet teknolojilerinin kullanimi, maliyetleri azaltma, igerikleri
zenginlestirme ve bilgiye erisimi kolaylastirma gibi avantajlar sunarak; uzaktan egitim, dijital ders
materyalleri ve etkilesimli araglarla 6grenme ortamlarini gelistirmis, boylece 6grencilerin bilgiye
hizl1 ulagmasiny, etkili iletisim kurmasini ve bilgiyi paylagsmasini desteklemistir (Atav ve digerleri,
2006; Mouza, 2002). Akilli cihazlar giinliik hayatta 6grenme, aligveris, iletisim ve planlama gibi
bir¢ok islevi yerine getirse de asir1 kullanimlar: ekran siiresinin artisi, kontrol kayb ve tekrarlayict
davraniglarin yOnetilememesi gibi olumsuz sonuglara yol agarak ekran bagimlilig1 riskini
dogurabilmektedir (Yanik ve Yanik, 2021).

Ekran bagimliligi, bireyin ekran tabanli cihazlar1 uzun siire boyunca ve ¢ogu zaman ihtiyag
olmaksizin kullanma istegiyle ortaya ¢ikan, giinliik yasamini ve islevselligini olumsuz etkileyen
sagliksiz ve kontrolsiiz bir davranigsal bagimlilik tiiriidiir (Aydin ve Oztiirk, 2022). Ekran
bagimlilig1; ekranl cihazlarin her yerden ve hizli bir sekilde ulasilabilir olmasi, ¢evrimigi igeriklerin
sinirsiz sunulmasi ve oyun, alisveris, kumar gibi faaliyetlerin kolayca yapilabilmesi gibi tetikleyici
faktorler neticesinde insanlarin can sikintisini gidermek, duygu diizenlemek, keyif almak, yeni
hisler deneyimlemek ve kolayca erisilebilen gorsel ve isitsel uyaricilardan tatmin saglamak
istemesiyle ortaya ¢ikmaktadir (Andi¢ ve Durak Batigiin, 2019; Gokgearslan ve digerleri, 2023a;
Gokgearslan ve digerleri, 2023b; Lin ve digerleri, 2020). Coklu ekran bagimlilig1, bireylerin akilli
telefonlar, televizyon, bilgisayar, dijital oyunlar ve sosyal medya gibi birden fazla ekran tiiriine asir1
ve kontrolsiiz sekilde maruz kalmasini ifade eden bir bagimlhilik tiirtidiir. Bu bagimlilik tiirleri,
bireylerin zaman yonetimini etkileyerek giinliik gorevlerini ihmal etmelerine, akademik ve mesleki
performanslarinin diismesine, uyku diizenlerinin bozulmasina ve sosyal iliskilerinde sorunlar
yasamasina neden olmaktadir (Baturay ve Toker, 2019; Griffiths, 2000; Hollander ve Stein 2007;
Lavoie ve Pychyl, 2001). Internet, akilli telefon, televizyon, dijital oyun ve sosyal medya
bagimliliklari, bireylerde benzer sekilde diirtii kontrol kaybina, bagimliligi pekistiren odiil
mekanizmalarina, yoksunluk belirtilerine ve tolerans gelisimine yol acarak bireyde, madde
bagimliligina benzer etkiler gostermektedir (Kuyucu, 2017; Lemens ve digerleri, 2009; Young, 1998).
Ozellikle yalnizlik hissini gidermek, eglenmek veya stresten kaginmak amaciyla baglayan bu tiir
bagimliliklar, zamanla bireyin gercek diinyadan uzaklagsmasina, sosyal kaygisimin artmasina, diisiik
oz-yeterlilik algisina ve depresyon gibi psikolojik sorunlara yol acabilmektedir (Yilmaz, 2024). Ekran
bagimhilig, kiside doyumsuzluk hissi yaratirken, dijital hastaliklara yol agarak bireyin diinyasim
internetle simirlandirmasina, gercek sosyal iligkiler kurmakta zorlanmasia ve tiim ihtiyaglarini
cevrimici olarak karsilamaya yonelmesine neden olur; ayrica beslenme bozuklugu, uykusuzluk,
anksiyete, dikkatsizlik, akademik basarisizlik, gorme problemleri, sanal ile gergegi ayiramama ve
yalnizlik gibi cesitli fiziksel, zihinsel ve sosyal sorunlara yol agmaktadir (Esen, 2021; Martin, 2011;
Yengin, 2019). Erken yasta baslayan bu bagimliliklarin ergenlikte zirveye ulagmasi ve aile igi iletigim,
sosyal beceriler, akademik basari1 gibi alanlarda uzun vadeli olumsuz etkiler birakmasi, bu durumun
toplumsal bir sorun haline gelmesine neden olmaktadir (Cakir ve Yalgin, 2015; Irmak ve Erdogan,
2016; Kaya ve digerleri, 2016; Mentzoni ve digerleri, 2011; Przybylski ve Weinstein 2017; Yi1lmaz,
2024; Filiz, 2021; Nathanson, 2004). Dijital platformlarin sinirsiz erisim imkan sunmasi ve
kullanicilar1 ekran basinda daha fazla tutmak igin gesitli algoritmalar kullanmasi, bireylerin bu
bagimliliktan kurtulmasini zorlastirmakta, zamanla 6z-denetim becerilerini zayiflatmaktadir (Al-
Samarraie ve digerleri, 2022). Dolayisiyla, ¢oklu ekran bagimlilig1 yalnizca bireysel degil, aile ve
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toplum diizeyinde de ele alinmasi gereken énemli bir konu haline gelmistir.

Kablosuz aglarin sagladig1 6zgiirliik hissi ve pratik kullamim imkani, akilli mobil cihazlarin erisim
kolaylig1 ve genglerin teknolojik gelismelere hizla uyum saglamasi, ekran bagimliligini artirmakta
ve bu durum siber aylaklik davramslarinin yayginlasmasina yol agmaktadir (Akbulut ve digerleri,
2016; Unver ve Kog, 2017). Siber aylaklik, 6grencilerin ders saatleri i¢inde akademik calismalar
disinda interneti kisisel veya eglence amagh kullanma egilimidir (Kalayci, 2010). Ogrenciler,
ogrenme faaliyetleri haricinde dijital teknolojileri ve her an ulasilabilir olan akilli telefonlar1 farkl
amaglarla kullanarak ders dis1 etkinliklere yonelmektedirler. Ogrencilerin internet, akilli telefon ve
bilisim teknolojilerini bilingsiz kullanmalari, siber aylaklik davranislarmin yayginlasmasma yol
acarak egitim ortamimin iklimine zarar vermekte ve hem Ogrenme siirecinde hem de aile
hayatlarinda cesitli sorunlara neden olabilmektedir (Gokgearslan ve digerleri, 2016; Ozcan ve
digerleri, 2017).

Ekran bagimlili§1 ve siber aylaklik, 6grencilerin dikkatini derslerden uzaklastirarak akademik
motivasyonlarin1 olumsuz etkilemektedir (Bedir, 2016; Borak ve Beki, 2021; Bozkurt, 2020;
Ektiricioglu ve digerleri, 2020; Young 1998). Akademik motivasyon, 6grencilerin hedefledikleri
akademik kariyere ulagsma istegiyle 0grenme faaliyetlerine yonelik tutum ve davranislarini
etkileyen, i¢sel ve dissal faktorlerin birleserek davranmisin yogunlugunu, enerjisini ve yoniinii
belirleyen bir siirectir (Gomleksiz ve Serhatlioglu 2014; Orhan, 2022). I¢sel motivasyon, 6grencinin
bir gorevi kendi istegiyle ilgi ¢ekici bulmasi ve onu yaparken keyif almasiyla baglantiliyken, dissal
motivasyon ise disaridan gelen Odiiller veya basar1 elde etme ¢abasiyla sekillenir (Ryan ve Deci,
2000). Arastirmalara gore; i¢sel motivasyon, Ogrencilerin derslere ilgisini ve c¢abasini artirarak
derinlemesine ve kalic1 6grenmeyi destekler, meydan okumalar1 goze almalarini saglar, 6grenme
siirecinden tatmin duymalaria katkida bulunur ve akademik basarilarini yiikseltir (Amabile ve
Pratt, 2016; Beaudoin, 2006; Karagiiven, 2019; Ryan ve Deci, 2000). Dissal motivasyon, bireylerin
odil kazanma veya cezadan kag¢inma, takdir gorme gibi dissal faktorlerle harekete ge¢mesini
saglarken, zamanla igsellestirip biitiinleserek 6zerk bigime doniismesi bireylerin gorevlerine anlamh
bir baghlik gelistirmelerine ve igsel motivasyonla birlestiginde basariya katkida bulunmasina
yardimci olabilir (Deci ve digerleri, 2017; Gong ve Zhang, 2017; Kay1s ve Satic1 2019; Ryan ve Deci,
2000)

Giiniimiizde dijital teknolojilerin hizla yayginlagsmasi, 6grencilerin akademik hayatin1 hem olumlu
hem de olumsuz yonde etkilemektedir. Dijital araglar bilgiye erisimi kolaylastirirken, agir1 ve
kontrolstiz kullamim, akademik motivasyonun diismesine, ekran bagimliligina ve siber aylaklik gibi
davranislara yol agabilmektedir. Bu baglamda, akademik motivasyon, siber aylaklik ve ¢oklu ekran
bagimhilig: arasindaki iligkilerin incelenmesi, ogrencilerin dijital ortamlarla olan etkilesimlerini
anlamak ve bu etkilesimlerin akademik siireglere nasil yansidigini belirlemek agisindan 6nemlidir.
Ozellikle ¢oklu ekran bagimliligi ve siber aylaklik, dgrencilerin ders igi ve ders disi zaman
yonetimini dogrudan etkileyen faktdrler arasinda yer almaktadir. Universite 6grencilerinin ekran
kullanim aligkanliklari, siber aylaklik egilimleri ve akademik motivasyon diizeyleri arasindaki
iliskiyi ortaya koymak hem bireysel farkindalik olusturulmasi hem de egitim siireglerinde dijital
teknolojilerin daha verimli kullanilmasina yonelik stratejiler gelistirilmesi agisindan yol gosterici
olacaktir.

Literatiirde, dijital ekranlara asir1 maruz kalmanin 6grenme disi dikkat dagitict davraniglar
tetikledigi ifade edilmektedir. Ozellikle coklu ekran kullanim aliskanliklarimin bireylerde dijital
dikkat kaymalarina ve egitim disi dijital yonelimlere sebep oldugu vurgulanmaktadir (Macit ve
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Kavafoglu, 2019). Cinar (2021), teknoloji bagimlilig1 ile siber aylaklik arasinda anlaml iligkiler
bulundugunu belirtirken; Gokgearslan ve digerleri (2023) da akilli telefon bagimlilig diizeyi arttikca
siber aylaklik davranislarinda artis goriildiigiinii ortaya koymustur.

Coklu ekran bagimliligi, bireylerin ayni1 anda birden fazla dijital ekram kullanma aliskanliginin
kontrolsiiz hale gelmesiyle ortaya ¢ikan davranigsal bir sorundur. Bu tiir kullanim aligkanliklari,
ozellikle 6grenme ortamlarinda 6grencilerin dikkatinin dersten uzaklasmasina ve ders dis1 dijital
ieriklere yonelmesine neden olmaktadir. Ozcan ve digerleri (2017), dijital cihazlarin sinif igi dikkat
dagmikligini artirdigini; Gokgearslan ve digerleri (2023) ise akilli telefon kullaniminin siber aylaklik
davraniglariyla pozitif iligkili oldugunu belirtmistir. Literatiirde ¢oklu ekran kullaniminin
bireylerde dijital dikkat kaymalar1 ve siber yonelimleri tetikledigi siklikla vurgulanmaktadir. Bu
baglamda ¢oklu ekran bagimlilig, ders ortaminda siber aylaklik davramislarini artirabilecek bir risk
faktorii olarak degerlendirilmektedir.

Hipotez 1: Coklu ekran bagimliligi, derslerde akilli telefon siber aylaklig: iizerinde pozitif anlaml
bir etkiye sahiptir.

Ogrencilerin akademik motivasyonlari; 6grenmeye yonelik icsel istekler, hedef odaklilik ve basari
beklentisi gibi unsurlarla sekillenir. Ancak siber aylaklik davranislar: genellikle bireyin motivasyon
seviyesinden ziyade, teknolojiyle kurdugu aliskanliklara ve cevresel uyaricilara bagli olarak
gelismektedir. Bagriagik-Yilmaz (2017), Dogusoy ve digerleri (2020), siber aylaklik davranislarinin
daha ¢ok ekran bagimlilig1 ve dijital iceriklerle olan etkilesim diizeyiyle iliskili oldugunu ifade
etmektedir. Yildirim (2016) ve Sert (2021) de teknoloji temelli uyaranlarin 6grencilerin sinuf ici dikkat
dagmikhigimi artirdigimi ortaya koymustur. Bu agidan bakildiginda, akademik motivasyonun
dogrudan siber aylaklig1 agiklamakta yetersiz kalabilecegi degerlendirilmektedir.

Hipotez 2: Akademik motivasyonun siber aylaklik {izerinde anlaml bir etkisi bulunmamaktadir.

Siber aylaklik, 6grencinin 6grenme ortaminda dijital cihazlar1 ders dis1 amaglarla kullanmasiyla
karakterize edilir. Bu tiir davramislar, zamanla 6grencinin dijital cihazlara yonelimini artirarak ekran
kullanimini kalicr bir aliskanliga doniistiirebilir. Ozellikle sosyal medya, video igerikler ve mobil
oyunlar gibi dikkat ¢ekici unsurlar, 6grencilerde ekran basinda gecirilen siireyi artirmakta ve coklu
ekran davraniglarinin yayginlasmasina neden olmaktadir. Ozcan ve digerleri (2017), siber aylakligin
dijital dikkat daginikligina neden oldugunu; Gokgearslan ve digerleri (2016) ise bu davramslarin
dijital medya ile gegirilen zamanla iligkili oldugunu ifade etmektedir. Dolayisiyla, sinuf i¢inde
gosterilen siber aylaklik davraniglari, 6grencinin ¢oklu ekran bagimliligina yonelmesinde etkili
olabilir.

Hipotez 3: Derslerde akilli telefon siber aylaklig1, coklu ekran bagimlilig1 tizerinde pozitif ve anlaml
bir etkiye sahiptir.

Coklu ekran bagimhiligi, bireyin dijital cihazlar1 kontrolsiiz bigimde ve ¢ogu zaman eszamanl
kullanma egilimiyle iligkilidir. Bu davranis bigimi, dikkat eksikligi, kontrol kayb1 ve teknolojiye
yonelik yogun uyarilma ihtiyaci gibi psikolojik belirtilerle birlikte degerlendirilir. Yaruk ve Yanik
(2021), ekran siiresindeki artisin kontrol kaybi ve tekrar eden davraniglarla iligkili oldugunu
vurgulamaktadir. Kirhoglu ve digerleri (2023) ise ekran bagimliligim1i motivasyon diizeyinden
bagimsiz olarak psikolojik bir problem olarak tanimlamaktadir. Bu ¢ergevede, akademik
motivasyon gibi 6grenmeye yonelik igsel bir giidiiniin, dijital cihazlarin bilingsiz ve asir
kullanimmna dayal: olarak gelisen ¢coklu ekran bagimlili§1 iizerinde anlaml bir etkisinin bulunmasi

839



Universite Ogrencilerinde Akademik Motivasyon, Siber Aylaklik ve Coklu Ekran Bagimlilig1

beklenmemektedir.

Hipotez 4: Akademik motivasyonun ¢oklu ekran bagimliligi {izerinde anlamli bir etkisi
bulunmamaktadir.

Yukarida ifade edilen gerekgelerle birlikte bu ¢alismanin temel amaci “siber aylaklik, coklu ekran
bagimhiligt ve akademik motivasyon arasindaki iliskiyi analiz etmektir”. Bu dogrultuda
arastirmanin amacina ulasmak i¢in asagidaki sorular sorulmustur:

Giinliik akill telefon ve diger ekran (TV, tablet vb.) kullanim siireleri nasildir?

Giinliik sosyal medya kullanim siiresi nasil bir dagilim gostermektedir?

Universite 6grencilerinin akademik motivasyon diizeyleri nasildir?

Derslerde akilli telefon siber aylaklik diizeyleri ne seviyededir?

Coklu ekran bagimlilig1 hangi diizeydedir?

Akademik motivasyon ile siber aylaklik arasinda anlamli bir iliski var mi1?

Akademik motivasyon ile ¢oklu ekran bagimlilig1 arasinda anlaml bir iliski var mi1?
Derslerde akilli telefon siber aylaklig ile coklu ekran bagimlilig: arasindaki iliski nasildir?

Kadin ve erkek 6grenciler arasinda akademik motivasyon, siber aylaklik ve ¢coklu ekran bagimlilig1
acgisindan anlamli farkliliklar var mi1?

Akademik motivasyon, siber aylaklik ve ¢oklu ekran bagimliligi smif diizeylerine gore farkhilik
gostermekte midir?

Akademik seviyenin ilerlemesi siber aylaklik ve ekran bagimlilig: {izerinde nasil bir etkiye sahiptir?

Sosyal medya kullanim siiresi arttikca akademik motivasyon, siber aylaklik ve ekran bagimlilig
nasil degismektedir?

Giinliik sosyal medya kullanim siiresi ile ¢oklu ekran bagimlilig1 arasindaki iligki nasildir?

Yontem

Bu arastirma, {iniversite ogrencilerinin akademik motivasyon, siber aylaklik ve ¢oklu ekran
bagimhilig: diizeylerini degerlendirmek ve bu degiskenler arasindaki iligkileri incelemek amaciyla
yapilan nicel bir ¢alismadir. Arastirma kapsaminda, katilimcilarin demografik ozellikleri, ekran
kullanim aligkanliklar1 ve motivasyon diizeyleri degerlendirilmistir.

Arastirma Modeli

Bu calisma, belirli bir zamanda veri toplayarak mevcut durumlar ve degiskenler arasindaki iligkileri
incelemeyi amaglayan kesitsel bir aragtirma modeline dayanmaktadir. Kesitsel arastirmalar,
popiilasyonun belirli 6zelliklerinin yayginligim belirlemek veya degiskenler arasindaki iligkileri
anlamak icin kullanilan, hizli ve etkili veri toplama yontemleridir. Genellikle saglik davranislars,
sosyal faktorler ve psikolojik degiskenlerin dagilimini incelemek amaciyla tercih edilirler (Levin,
2006).
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Veriler, google drive e-anket araci ile toplanmustir. Analizlerden 6nce, verilerin giivenilirligi ve
dogrulugunu artirmak igin 2 ug deger analizden ¢ikarilmstir.

Calisma grubu

Arastirmamiz, Tiirkiye'deki farkli iiniversitelerde 6grenim goren 337 iiniversite 0grencisinden
olusmaktadir. Calisma grubumuz, lisans egitiminin farkli siniflarinda yer alan erkek ve kadin
ogrencilerden olusmaktadir.

Tablo 1
Katilimcilarin Cinsiyet ve Stmif Diizeyini Tammlayict Istatistikler
n %
Cinsiyet Erkek 99 29,4
Kadin 238 70,6
Hazirlik 0 0,0
1.Smuf 114 33,9
2.Smuf 76 22,6
Simifiniz 3.Smuf 81 24,1
4.Smaf 32 9,5
Yiksek
Lisans 33 o8

Tablo 1’de, cinsiyet, sinif diizeyine iliskin tamimlayici istatistikler incelenmistir. Katilimcilarin
%70,6’s1 kadin, %29,4’11 erkek olup, en biiyiik grubu birinci sinif 6grencileri olusturmaktadir (%33,9),
ardindan tiglincti smif (%24,1) ve ikinci siif 6grencileri (%22,6) gelmektedir.

o

Ayrica ¢alismamizda “glinliik sosyal ag kullanim siklig1”, “gtinliik akilli telefon kullanum siiresi”,
“giinliik akill1 telefon harici ekran (tv, tablet vb.) kullanim siiresi” seklindeki demografik
degiskenlere Tablo 2 ve Tablo 3’te yer verilmistir.

Tablo 2
Gunluk Sosyal Aglart Kullanim Sikligina Iliskin Tammlayict Istatistikler

n %
1 Saatten Az 15 45
1-2 Saat 52 15,4
Giinliik sosyal aglar1 kullanim 2-3 Saat 73 21,7
sikliginiz nedir? 3-4 Saat 69 20,5
4-5 Saat 65 19,3
5 Saatten Fazla 63 18,7

Tablo 2'ye gore sosyal medya kullanim siiresi agisindan, katilimcailarin ¢ogu giinde 2-5 saat arasinda
sosyal medya kullanmaktadir. 1 saatten az kullananlar %4,5 ile en kiigiik grubu olustururken, 5
saatten fazla kullananlar %18,7’dir.
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Tablo 3
Ekran Kullanim Siirelerine Iliskin Tammlayic: Istatistikler
Minimum Maksimum Ort SS
Giinliik akilli telefon kullanim siireniz kag
. A
dakikadir? Liitfen akilli telefonunuzun 30,00 7.200,00 285,93 401,48

sundugu siireyi giriniz. Or 2 saat ise 120, 5
saat ise 300 girilmistir.
Giinliik akilli telefon harici ekran (tv, tablet 0,00 720,00 127,35 136,91
vb.) kullanim siireniz tahmini ka¢ dakikadir?

Tablo 3’e gore akilli telefon kullamim stiresi 30 dakika ile 7.200 dakika (12 saat) arasinda
degismektedir ve ortalama 285,93 dakika (yaklasik 4 saat 46 dakika) olarak hesaplanmistir
(ss=401,48). Akall1 telefon disindaki ekran kullanimu ise 0 ila 720 dakika arasinda degismekte olup,
ortalama 127,35 dakika (yaklasik 2 saat 7 dakika) olarak belirlenmistir (ss=136,91).

Veri Toplama Araglarn

Katilimailarin cinsiyet, sinif diizeyi, sosyal medya kullanim siiresi gibi bilgileri “Demografik Bilgi
Formu” araciligiyla toplanmistir. Katilimcilarin akademik motivasyon diizeylerini 6lgmek igin
“Akademik Motivasyon Olcegi” kullamlmistir. Katilimcilarin siber aylaklik egilimlerini 6lgmek
amaciyla “Sinif Ici Akilli Telefon Siber Aylaklik Olgegi” kullarlmstir. Katilimcilarin birden fazla
ekrani kullanma aliskanliklarini ve bagimlilik diizeylerini belirlemek amaciyla “Coklu Ekran
Bagimlilig1 Olcegi” uygulanmistr.

Akademik Motivasyon Olgegi, iiniversite Ogrencilerinin akademik motivasyon diizeylerini
belirlemek amaciyla gelistirilmis bir dlgektir. Deci ve Ryan’in (1985) Oz-Belirleme Kurami temel
alarak Vallerand ve digerleri (1992) tarafindan olusturulan 6lgek, Tiirk¢e’ye Karatas ve Erden
(2012) tarafindan uyarlanarak gecerlik ve giivenirlik calismalar1 yapilmustir. Olcek, 7'1i Likert tipi bir
ankettir. Katilimcilar, her maddeye “Hi¢ Uymuyor” (1) ile “Tamamen Uyuyor” (7) arasinda degisen
bir puan vererek yanitlar. Toplam 27 maddeden olusan 6lgek, i¢csel motivasyon, digsal motivasyon
ve motivasyonsuzluk olmak iizere {i¢ temel boyuta sahiptir. Igsel motivasyon, bireyin 6grenmenin
kendisinden zevk almasin ifade eder ve bilmek, basarma ve diirtii alt boyutlarmna ayrilir. Dissal
motivasyon ise dig Odiiller veya cezalar tarafindan yonlendirilen bir siire¢ olup disa bagl
diizenleme, ice yansitma diizenlemesi ve tamimlanmis diizenleme alt boyutlarindan olusur.
Motivasyonsuzluk boyutu ise akademik cabalara yonelik isteksizlik veya anlam eksikligini ifade
eder. Olgegin gegerlik ve giivenirlik calismalari Yildiz Teknik Universitesi'nde 246 &grenci tizerinde
gerceklestirilmis ve faktor analizi sonuglar, Olgegin orijinal yapisiyla uyumlu oldugunu
gostermistir. Olgegin i¢ tutarhlik giivenirlik katsayisi (Cronbach Alpha) 0,97 olarak hesaplanmis
olup, glivenilir bir 6l¢tim araci oldugu ortaya konulmustur.

Derslerde Akilli Telefon Siber Aylakligi Olgegi (DATSAO), iiniversite dgrencilerinin ders sirasinda
akill1 telefon kullanimu yoluyla gerceklestirdikleri siber aylaklik davramglarimi 6l¢gmek amaciyla
gelistirilmistir. Blau ve digerlerinin (2006) olusturdugu Siber Aylaklik Olgegi temel alinarak
Tiirkge’ye uyarlanmus ve gegerlik ile giivenirlik ¢calismalar1 yapilmistir. Olgek, 2017-2018 akademik
yili bahar déneminde Mus Alparslan Universitesi Egitim Fakiiltesi'nde dgrenim goren 217 dgrenci
tizerinde test edilmistir. Toplam 16 maddeden olusan 6lgek, Tarama Siber Aylakligi (7 madde),
Etkilesimsel Siber Aylaklik (6 madde) ve Eglence Siber Aylakligi (3 madde) olmak {tizere iig
faktorden olusmaktadir. Olgegin faktdr yapisi, Agimlayict Faktdr Analizi (AFA) ve Dogrulayict
Faktor Analizi (DFA) ile test edilmis ve uygun bulunmustur. I¢ tutarhilik glvenirlik katsayisi
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(Cronbach Alpha) 0,88 olarak hesaplanmis, Spearman Brown iki yari test giivenirlik katsayilar: ise
0,75 ile 0,85 arasinda degismistir. Ayrica, 6lgegin gecerlik sinamalarinda benzer 6lgekler ile orta ve
yliksek diizeyde korelasyon tespit edilmistir. 6’1 Likert tipi bir yapiya sahip olan 6lcek, yanitlarin
“Higbir Zaman” (1) ile “Her Zaman” (6) arasinda derecelendirilmesiyle uygulanmaktadir.
Ogrencilerin ders sirasinda akilli telefon kullanimi yoluyla gergeklestirdikleri farkl siber aylaklik
tiirlerini degerlendiren 6lgek, tiniversite ortamlarinda sinif yonetimi, akademik basar: ve teknoloji
kullanimi {izerine yapilacak arastirmalarda kullanilabilecek giivenilir bir ara¢ olarak kabul
edilmektedir.

Coklu Ekran Bagimliligi Olgegi, bireylerin birden fazla ekranli cihaz (telefon, tablet, bilgisayar,
televizyon vb.) kullanimuyla iligkili bagimlilik diizeylerini 6l¢gmek amaciyla gelistirilmis gegerli ve
glvenilir bir Olgektir. Olcek, Saritepeci (2021) tarafindan gelistirilmistir. DSM-V kriterleri ve
literatiirdeki onceki bagimlilik olgekleri temel alinarak olusturulan 6lgek, {iniversite dgrencileri
tizerinde test edilmistir. Toplam 15 maddeden olusan 6lgek, "Zorlayict Davrams" (8 madde),
"Kontrol Kayb1" (3 madde) ve "Asir1 Ekran Siiresi" (4 madde) olmak {izere ii¢ faktore sahiptir.
Olgegin faktor yapisi, Agimlayici Faktor Analizi (AFA) ve Dogrulayici Faktor Analizi (DFA) ile test
edilmis ve uygun bulunmustur. I¢ tutarlilik giivenirlik katsayilart 0,70 ile 0,92 arasinda
degismektedir. 5'1i Likert tipi bir yapiya sahip olan 6lgek, yanitlarin "Hi¢ Uygulamiyorum" (1) ile
"Tamamen Katiliyorum" (5) arasinda derecelendirilmesiyle uygulanmaktadir. Toplanan veriler,
bireylerin ekran bagimlilig1 diizeylerini degerlendirmek i¢in kullanilabilir ve farkli yas gruplarinda
da uyarlama ¢alismalari yapailabilir.

Gazi Universitesi Rektorliigii Etik Komisyonunun 11.10.2024 tarih ve E-77082166-302.08.01-1064270
sayil1 yazisi ile izin alinmaistir.

Verilerin Analizi

Bu calismada, ekran bagimliligi, siber aylaklik ve akademik motivasyon arasindaki iligkileri
belirlemek amaciyla gesitli istatistiksel analizler uygulanmistir. Arastirmada degiskenler arasindaki
iligkileri degerlendirmek icin korelasyon analizi yapilmistir. Bagimsiz 6rneklem t-testi ve tek yonlii
ANOVA analizleri gerceklestirilmistir. Bagimli degiskenlerin bagimsiz degiskenler tarafindan ne
ol¢lide agiklandigim belirlemek amaciyla ¢oklu regresyon analizi gerceklestirilmistir.

Bulgular ve Yorum

Aragtirmanin amacina ulagmak igin sorulan sorularin sirasina uygun olarak elde edilen bulgular
asagida sunulmustur.

Universite dgrencilerinin akademik motivasyon diizeyleri, derslerde akilli telefon siber aylaklik
diizeyleri ve ¢oklu ekran bagimliliklarin diizeyleri Tablo 4'te gosterilmistir.

Tablo 4

Akademik Motivasyon, Siber Aylaklik ve Ekran Kullanimuyla [Igili Degiskenlere Ait Tanimlayict Istatistikler

n Carpiklik Basiklik
Akademik motivasyon 337 -0,555 0,255
Dersler akilli telefon siber aylaklig: 337 1,025 0,655
Coklu ekran bagimlilig: 337 0,171 -0,432

Tablo 4'te akademik motivasyon, derslerde akill1 telefon siber aylakli1 ve ¢coklu ekran bagimliligina
iliskin olgeklere ait tanimlayici istatistikler incelenmistir. Akademik motivasyon carpiklik degeri-
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0,555 ve basiklik degeri 0,255, verilerin normal dagilima yakin oldugunu gosteriyor. Dersler akilli
telefon siber aylaklig1 carpiklik degeri 1,025 ve basiklik degeri 0,655, verilerin saga carpik (pozitif
carpiklik) oldugunu gosteriyor. Coklu ekran bagimlilig1 carpiklik degeri 0,171 ve basiklik degeri-
0,432, verilerin hafif saga carpik oldugunu ve basiklik agisindan normal dagilima yakin oldugunu
gosteriyor.

Tablo 5, derslerde akilli telefon siber aylakligim1 bagimli degisken olarak ele almakta ve bu
davranisin ¢oklu ekran bagimlilig1 ve akademik motivasyon tarafindan ne 6lgiide aciklandiginm
incelemektedir.

Tablo 5
Regresyon Analizi Model 1

Bagimh degisken Bagimsiz degisken Beta t P R2 F

Derslerde akill telefon Coklu ekran bagimlilig: 0,361 7,060 0,000

131 1
siber aylaklig: 0,13 25,09

Akademik motivasyon 0,000 0,007 0,994

Tablo 5e gore model anlamlidir (F=25,091, p <0,001) ve bagimsiz degiskenler, derslerdeki siber
aylaklik davranisindaki degisimin %13,1'ini (R?=0,131) agiklamaktadir. Coklu ekran bagimlhilig;,
derslerde akill1 telefon siber aylaklig tizerinde orta diizeyde pozitif bir etkiye sahiptir (3 =0,361, t
=7,060, p =0,000). Bu sonug, ¢oklu ekran bagimlilig arttik¢a derslerde siber aylaklik davranisinin da
arttigim gostermektedir. Ote yandan akademik motivasyonun siber aylaklik {izerinde anlamli bir
etkisi bulunmamaktadir (3 =0,000, t =0,007, p =0,994), yani bireylerin akademik motivasyon
diizeyleri, ders sirasinda akilli telefon kullanarak siber aylaklik yapma egilimlerini
etkilememektedir.

Tablo 6'da c¢oklu ekran bagimhiligini bagimli degisken olarak ele almakta ve bu bagimliligin
akademik motivasyon ile derslerde akilli telefon siber aylaklig: tarafindan ne 6lgiide agiklandigin
incelemektedir.

Tablo 6
Regresyon Analizi Model 2

Bagimli degisken Bagimsiz degisken Beta t P R2 F

Akademik motivasyon 0,070 1,374 0,170

Coklu ekran bagimlilig: 0,136 26,177

Derslerde akilli telefon

359 7
siber aylaklig1 0,35 ,060 0,000

Tablo 6'ya gore model anlamhdir (F =26,177, p <0,001) ve bagimsiz degiskenler, ¢oklu ekran
bagimhligindaki degisimin %13,6'stm1 (R?=0,136) agiklamaktadir. Derslerde akilli telefon siber
aylakligi, coklu ekran bagimlilig1 tizerinde orta diizeyde pozitif ve anlaml bir etkiye sahiptir
(p=0,359, t =7,060, p=0,000), yani bireyler derslerde daha fazla siber aylaklik yaptik¢a ¢oklu ekran
bagimhihg: diizeyleri de artmaktadir. Ote yandan akademik motivasyonun goklu ekran bagimlilig:
tizerinde anlamli bir etkisi bulunmamaktadir (3=0,070, t=1,374, p=0,170).

Tablo 7, akademik motivasyon, siber aylaklik ve coklu ekran bagimlilig1 arasindaki korelasyonlar:
gostermektedir.
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Tablo 7

Akademik Motivasyon, Siber Aylaklik ve Coklu Ekran Bagimliligr Degiskenleri Arasmndaki Iliski

Degisken Akademik Dersler akilli telefon Coklu ekran bagimlilig:
motivasyon siber aylaklig:
Akademik motivasyon r 1
P
Dersler akilli telefon r 0,029 1
siber aylaklig1 p 0,590

Coklu ekran bagimlilig: r 0,081 361" 1

p 0,140 0,000

Tablo 7’'ye gore akademik motivasyon ile siber aylaklik arasinda ¢ok zayif ve anlamsiz bir iligki
bulunmaktadir (r=0,029, p=0,590). Benzer sekilde, akademik motivasyon ile ¢oklu ekran bagimlilig
arasindaki iliski de oldukga zayiftir ve istatistiksel olarak anlamli degildir (r=0,081, p=0,140). Ote
yandan, derslerde akilli telefon siber aylaklig: ile ¢oklu ekran bagimlilig1 arasinda orta diizeyde
pozitif ve anlamli bir iliski bulunmaktadir (r=0,361, p=0,000), bu da ekran bagimlilig1 arttikca siber
aylaklik davranislarinin da arttigini gostermektedir.

Tablo 8de, cinsiyetler arasinda akademik motivasyon, siber aylaklik ve ekran kullanim
aliskanliklarinin karsilastirilmasi igin bagimsiz 6rneklem t-testi uygulanmistir.

Tablo 8

Cinsiyetlere Gére Motivasyon, Siber Aylaklik ve Ekran Kullanimi Degiskenlerinin Bagimsiz Orneklem T-
Testi Sonuglart

Degisken Cinsiyet n Ort ss t p
Akademik Erkek 99 117,83 26,43 -3,489 0,001*
motivasyon Kadin 238 128,21 20,66
Derslerde akilli Erkek 99 33,19 11,90 -0,964 0,336
telefon siber Kadin 238 34,71 13,66
aylaklig
Coklu ekran Erkek 99 38,48 11,68 -2,312 0,022*
bagimlilig Kadin 238 41,85 13,31
*p<0,05

Tablo 8e gore akademik motivasyon acisindan kadinlar (Ort=128,21, ss=20,66) erkeklere
(Ort=117,83, ss=26,43) kiyasla daha yiiksek bir ortalamaya sahiptir ve bu fark istatistiksel olarak
anlamhidir (t=-3,489, p=0,001). Bu sonug, kadinlarin akademik motivasyon diizeyinin erkeklere gore
anlamli derecede daha yiiksek oldugunu gostermektedir.

Siber aylaklik agisindan ise kadinlar (Ort=34,71, ss=13,66) erkeklerden (Ort=33,19, ss=11,90) biraz
daha ytiksek bir ortalama puana sahip olsa da bu fark istatistiksel olarak anlamli degildir (t=-0,964,
p=0,336).

Coklu ekran bagimlilig1 agisindan kadinlarin (Ort =41,85, ss =13,31) erkeklere (Ort=38,48, ss=11,68)
kiyasla daha yiiksek puan aldig1 goriilmektedir ve bu fark istatistiksel olarak anlamlidir (t=-2,312,
p=0,022).

Tablo 9’da aragtirma kapsaminda smif diizeyine gore akademik motivasyon, siber aylaklik ve coklu
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ekran bagimlilig1 degiskenleri incelenmis ve ANOVA analizi uygulanmaistir.

Tablo 9

Simif Diizeyine Gore Motivasyon, Siber Aylaklik ve Ekran Kullanimi Degiskenlerine Yonelik ANOVA
Sonuclart (n=337)

Degisken Smifmiz n Ort ss F p
Akademik motivasyon 1.sinif ya da hazirbk 114 125,44 22,57 2,289 0,060
2.Smuf 76 125,47 24,32
3.Smf 81 120,74 21,31
4.Smuf 32 125,22 26,39
Yiiksek Lisansyada 33 134,94 19,40
uzeri
Derslerde akilli telefon siber ~ 1.smif ya da hazirhk 114 35,56 13,50 3,923 0,004*
aylaklig 2.Smf 76 31,07 12,14
3.Smaf 81 36,40 14,21
4.Sinf 32 37,38 13,16
Yiiksek lisans ya da 33 28,79 8,70
uzeri
Coklu ekran bagimlilig: 1.5mif ya da hazirbk 114 42,19 12,64 1,541 0,190
2.Smuf 76 39,74 12,04
3.Smuf 81 39,59 13,91
4.Smuf 32 44,47 12,29
Yiiksek lisans ya da 33 38,52 13,73
uzeri

*p<0,05

Tablo 9a gore akademik motivasyon agisindan gruplar arasinda anlamh bir fark bulunmamstir
(F(4,332)=2,289, p=0,060). Ancak, ortalamalar incelendiginde yiiksek lisans ve {izeri 6grencilerin
akademik motivasyonunun diger gruplara kiyasla daha yiiksek oldugu gozlemlenmistir
(Ort=134,94 + 19,40).

Siber aylaklik agisindan sinif diizeyine gore anlamli bir farklilik tespit edilmistir (F(4,332)=3,923,
p=0,004). En yiiksek siber aylaklik ortalamasi 4. sinf 6grencilerinde (37,38 + 13,16) goriiliirken, en
diisiik ortalamanin yiiksek lisans ve tizeri 6grencilerde (28,79 + 8,70) oldugu belirlenmistir. Bu
sonuglar, akademik seviyenin ilerlemesiyle birlikte siber aylaklik davraniglarinin azalma egiliminde
oldugunu gostermektedir.

Coklu ekran bagimlilig: 6lgegi acisndan yapilan analizde sinif diizeyleri arasinda anlaml bir fark
bulunmamustir (F(4,332)=1,541, p=0,190). Bununla birlikte, 4. sinif 6grencilerinin ekran bagimlilig:
ortalamasinin diger simiflara kiyasla en yiiksek oldugu (44,47 + 12,29), yiiksek lisans ve {izeri
ogrencilerin ise en diisiik ortalamaya sahip oldugu (38,52 + 13,73) tespit edilmistir.

Tablo 10"da, giinliik sosyal ag kullanimu stiresi ile gesitli motivasyon tiirleri, siber aylaklik ve ekran
kullanim aligkanliklar1 arasindaki farklar, tek yonliit ANOVA testi ile analiz edilmistir.
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Tablo 10

Giinliik Sosyal Ag Kullanim Siirelerine Gore Motivasyon, Siber Aylaklik ve Ekran Kullanimi Degiskenlerinin
Anova Sonuclart (n=337)

Giinliik sosyal aglar: n Ort ss F p
kullanim sikliginiz
nedir?
Akademik motivasyon 1 saatten az 15 12467 2464 0,196 0,964
1-2 saat 52 126,46 27,36
2-3 saat 73 126,95 21,70
3-4 saat 69 123,90 19,51
4-5 saat 65 124,17 22,50
5 saatten fazla 63 124,52 24,67
Derslerde akilli telefon 1 saatten az 15 28,93 6,60 2,324 0,043*
siber aylaklig1 1-2 saat 52 30,40 12,35
2-3 saat 73 3399 12,90
3-4 saat 69 34,09 12,05
4-5 saat 65 36,66 14,83
5 saatten fazla 63 36,76 13,89
Coklu ekran bagimlilig: 1 saatten az 15 32,20 15,31 14,48 0,000*
1-2 saat 52 34,08 11,30 5
2-3 saat 73 38,23 10,96
3-4 saat 69 40,12 11,06
4-5 saat 65 42,75 11,88
5 saatten fazla 63 50,44 12,87
*p<0,05

Tablo 10’a gore sosyal medya kullanim stiresi akademik motivasyon tizerinde anlamh bir etkiye
sahip degildir (p=0,964). Ancak, kullanum siiresi arttik¢a siber aylaklik (p=0,043) ve ¢oklu ekran
bagimlilig1 (p=0,000) seviyeleri anlamli sekilde yiikselmektedir. Ozellikle giinde 4 saat ve daha fazla
sosyal medya kullanan bireylerin siber aylaklik ve ¢oklu ekran bagimlili1 puanlari belirgin sekilde
daha ytiksektir.

Tartisma

Aragtirma bulgularina gore, katilimcilarin cogunlugunu kadinlar olusturmakta olup, en biiytiik grup
birinci simf Ogrencileridir. Giinliik sosyal medya kullanimi genellikle 2 ila 5 saat arasinda
yogunlasmaktadir. Akilli telefon kullanmimu giinliik ortalama birkag saat siirerken, diger ekranlarin
kullanim siiresi daha diistiktiir. Akademik motivasyon genel olarak normal dagilima yakin bir seyir
izlemekte, ancak siber aylaklik belirli gruplarda daha yaygin gozlemlenmektedir.

Alalli telefon siber aylakliginin ve ¢oklu ekran bagimliliginin akademik motivasyon iizerine etkileri
incelenmistir. Akill1 telefon siber aylakliginin akademik motivasyon {izerinde anlaml bir etkisi
olmadig bulunmustur. Universite 6grencileri iizerinde yapilan benzer calismalarda siber aylaklik
ile akademik motivasyon arasinda anlamli bir iligski olmadig1 ifade edilmistir. (Ozcan ve digerleri,
2017; Cok ve Kutlu, 2018). Bununla birlikte akilli telefon siber aylakliginin akademik motivasyonu
diistirdiiglinii, derse olan ilgiyi azalttigin tespit eden ¢alismalar da mevcuttur (Bedir, 2016; Bilik ve
digerleri, 2024; Borak ve Beki, 2021).

Calisma bulgularina gore, akademik motivasyonun siber aylaklik tizerindeki negatif etkisi
istatistiksel olarak anlamli kabul edilemeyecek kadar zayif bulunmus olsa da akademik
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motivasyonu yiiksek olan bireylerde siber aylaklik egilimlerinin daha diisiik seviyede oldugunu
ifade edebiliriz. Akademik motivasyonu yiiksek 6grencilerde siber aylaklik davranislar1 daha az
olup, motivasyon eksikligi yasayan ogrencilerde siber aylaklik davranmislarinin arttig1 gortilmiistiir
(Cok 2018; Gezgin ve Sarsar, 2020; Yuwanto, 2018).

Bu calismada ekran bagimliliginin akademik motivasyona anlamli bir etkisinin olmadig: tespit
edilmistir. Bu bulgunun aksine literatiirde internet bagimlilifi (Young 1998), sosyal medya
bagimlilig1 (Bozkurt, 2020), akill telefon ve dijital oyun bagimlilig1 (Ektiricioglu ve digerleri, 2020)
gibi ekran bagimlilig1 gesitlerinin akademik motivasyonu azalttig: ifade edilmistir.

Ekran bagimlilig ile akilli telefon siber aylaklig1 arasinda tespit edilen anlaml iliskiye gore, coklu
ekran bagimlilig: arttik¢a derslerde akilli telefon siber aylaklig1 da artmaktadir. Calisanlar {izerinde
yapilan ¢alismalarda (Andreassen ve digerleri, 2014; Lim ve Teo, 2019) ve tiniversite 6grencileri
iizerinde yapilan ¢alismada (Sava ve digerleri, 2021) ekran bagimlilig1 yiiksek ¢ikan bireylerin
dikkatlerinin kolay dagildig1 ve ekranlara yonelerek siber aylaklik yaptiklar tespit edilmistir.

Bu calisma sonuglari siber aylaklik diizeyinin artmasiyla birlikte ¢oklu ekran bagimliliginin arttigini
gostermektedir. Alan yazindaki c¢alismalara gore de siber aylaklik akilli telefon bagimliliginm
artirmaktadir (Gokgearslan ve digerleri, 2016; Gokgearslan ve digerleri, 2018). Siber aylaklik, sosyal
medya bagimliligini (Kalayci, 2010) ve internet bagimhiligini artirmaktadir (Goziim ve digerleri,
2020).

Bu calismada, giinliik ekran kullanim siiresi arttik¢a siber aylaklik ve ¢oklu ekran bagimlilig:
seviyelerinin anlamli sekilde yiikseldigi tespit edilmistir. Ozellikle giinde 4 saat ve daha fazla sosyal
medya kullanan bireylerin siber aylaklik ve ¢oklu ekran bagimliligi puanlari daha yiiksektir.
Universite 6grencilerinin giinliik ekran siireleri arttikca 6grencilerin akilli telefon bagimliliklar
(Flanigan ve digerleri, 2023) ve siber aylaklik egilimleri artmaktadir (Gokgearslan ve digerleri, 2023;
Gokgearslan ve Erol-Sahin 2024).

Bu calismada, cinsiyetler arasinda akademik motivasyon, siber aylaklik ve ekran kullanim
aliskanliklarinin karsilagtirilmasi yapilmistir. Sonuglar kadinlarin akademik motivasyon diizeyinin
erkeklere gore anlamli derecede daha yiiksek oldugunu gostermektedir. Siber aylaklik agisindan ise,
siber aylaklik davraniglar cinsiyetler arasinda énemli bir farklilik gostermemektedir. Gezgin ve
digerleri (2018) lise 6grencilerinin, Dogusoy ve digerleri (2020) de {iniversite 6grencilerinin siber
aylaklik davraniglarini inceledikleri arastirmalarinda siber aylaklik davranisinin cinsiyet agisindan
farklilasmadigmi tespit etmislerdir. Literatiirde siber aylaklik diizeylerinde cinsiyet acisindan
anlamli bir farklilasma olmadigini ifade eden pek ¢ok ¢alisma mevcuttur (Askew ve digerleri, 2014;
Tanrverdi ve Karaca 2018). Siber aylaklik davramislar cinsiyet farkliliklarinin etkiledigini ifade
eden calismalara gore erkek 6grenciler derslerde daha fazla siber aylaklik yapmaktadirlar (Arabaci,
2017; Ayazlar, Sayman ve Cinar, 2018; Dursun ve digerleri, 2020). Sonuglar ¢oklu ekran bagimlilig:
acisindan kadinlarin erkeklere gore anlamli diizeyde daha fazla ekran bagimlisi olduklarmni ortaya
¢gikarmustir.

Smuf diizeyleri agisindan bakildiginda, yiiksek lisans ve {izeri Ogrencilerin genel akademik
motivasyon diizeyleri lisans Ogrencilerinden daha yiiksektir. Lisans ogrencilerinin simf
seviyelerinin akademik motivasyona etkisi yoktur. Literatiirde benzer sekilde akademik
motivasyonun sinif seviyeleri agisindan farklilastigini1 bulan ¢alismalar (Alemdag ve digerleri, 2014)
oldugu gibi farklilasmadig1 sonucuna ulasan ¢calismalar da mevcuttur (Kobicheva ve digerleri, 2024).
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Bu calismada, smif seviyelerine gore incelendiginde, lisans Ogrencilerinin yiiksek lisans
ogrencilerine kiyasla daha fazla siber aylaklik yaptiklari tespit edilmistir. Bu bulgu, akademik
seviyenin yiikselmesiyle birlikte siber aylaklik davranislarinin azalma egilimi gosterdigine isaret
etmektedir. Ancak, literatiirde sinif diizeyleri arasinda siber aylaklik agisindan anlamh bir fark
bulunmadigini belirten ¢alismalar da bulunmaktadir (Cok ve Kutlu, 2018; Yasar, 2013). Coklu ekran
bagimlilig1 agisindan yapilan analizde smif diizeyleri arasinda anlamh bir fark bulunmamuistir.
Bununla birlikte, yiiksek lisans ve tizeri 6grencilerinde ekran bagimliligi oraninin diisiik oldugu
tespit edilmistir.

Sonug ve Oneriler

Bu calismanin bulgulari, dijital cihazlarin etkilerini anlamak ve yonetmek agisindan onemli
¢ikarimlar sunmaktadir. Akademik motivasyonu yiiksek bireylerde siber aylaklik egilimlerinin
diisiik olmasi, egitim siireglerinde motivasyonu artirmaya yonelik stratejilerin siber aylaklik gibi
dikkat dagitici faktorleri azaltmada etkili olabilecegini gostermektedir. Ekran bagimliliginin
akademik motivasyonla dogrudan iliskili olmamasi1 ancak siber aylaklikla baglantili olmasi, dijital
araglarin kontrolstiz kullaniminin ders siirecinde akademik verimliligi diistirebilecegini
diistindiirmektedir. Giinliik ekran siiresinin artmastyla siber aylaklik ve ¢oklu ekran bagimliliginin
ylikselmesi, dijital okuryazarlik ve zaman yonetimi becerilerinin gelistirilmesinin akademik basariy1
desteklemek igin kritik oldugunu gostermektedir. Cinsiyet farklarma bakildiginda, kadmnlarin
akademik motivasyonunun erkeklere kiyasla daha yiiksek olmasina ragmen ekran bagimlilig1
acisindan daha riskli bir grup oldugu goriilmektedir, bu da cinsiyete 6zgii miidahalelerin
gerekliligini diistindiirmektedir. Akademik seviyenin yiikselmesiyle siber aylakligin azalmasi,
akademik disiplin ve 6z diizenleme becerilerinin zamanla gelistigine isaret ederken, ¢oklu ekran
bagimliliginda anlamli bir fark bulunmamasi, dijital araglarin akademik seviyeden bagimsiz olarak
yaygin bir kullanim aliskanligina dontistiigiinii gostermektedir. Bu sonuglar, egitim siireclerinin ve
ogrenci destek mekanizmalarmin dijital dikkat dagiticilarin etkilerini en aza indirgeyecek sekilde
tasarlanmasi gerektigini ortaya koyarken, akademik basarinin korunmasi icin 6grencilere dijital ile
gercek hayat arasindaki dengeyi saglamaya yonelik beceriler kazandirilmasinin 6nemini
vurgulamaktadir.

Bu calisma, yalnizca belirli iiniversitelerdeki lisans ve lisansiistii 6grencileriyle simrlidir. Calisma
grubunun demografik yapisi nedeniyle bulgularin farkli yas gruplarina, kurum tiirlerine veya
kiiltiirel baglamlara genellenebilirligi stnirhidir. Veriler, katilimcilarin 6z degerlendirmelerine dayal
e-anket yoluyla toplanmistir; bu durum sosyal istenilirlik ve yamt hatasi riski tagtyabilir. Kullanilan
Olgekler gecerli ve giivenilir olsa da farkli araclarla desteklenerek daha kapsamli analizler
yapilabilir.

Gelecekte yapilacak arastirmalar igin Oneriler olarak, farkli yas ve egitim kademesindeki 6grenciler
ile benzer analizlerin yapilmasi, uzunlamasma galismalar ile zaman i¢inde degiskenlerin birbirleri
tizerindeki etkilerinin izlenmesi ve dijital medya kullaniminin akademik performansa olan etkilerini
azaltmaya yoOnelik miidahale programlarimn etkilerinin incelenmesi Onerilebilir. Elde edilen
bulgular, tiniversitelerde ve egitim politikalarinda dijital medya kullanimina iliskin farkindalik
yaratmaya ve akademik verimliligi arttiracak stratejilerin gelistirilmesine katki saglayabilir.
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Etik Kurul Onay: 'Universite Ogrencilerinde Siber Aylaklik, Akademik Motivasyon ve Ekran Bagimliligimmn
Incelenmesi" adl tez calismast ile ilgili konu Gazi Universitesi Etik Komisyonunun 09.10.2024 tarih ve 16 sayili
toplantisinda goriisiilmiis olup etik agidan uygun olduguna karar verilmistir.

Arastirmacilarin Katki Orant: Bu ¢alisma birinci yazarin tezinden tiretilmistir. Tkinci yazar makale tiretiminde
ve tez yiiriitmede calismistir.

Catisma Beyani: Yazar(lar) potansiyel bir ¢ikar catismasi olmadigini beyan ederler.
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