Ankara University Journal of Faculty of Educational Sciences
Year: 2025, Volume: 58, Issue: 2, 819-864
e DOI: 10.30964/auebfd. 1651336, E-ISSN: 2458-8342, P-ISSN: 1301-3718

The Effect of LyricsTraining on Listening Achievement
and Listening Anxiety in Foreign Language Education'

ARTICLE TYPE Received Date Accepted Date Published Date
Research Article 03.05.2025 06.30.2025 08.16.2025
Ugur Geng ()2

Ministry of National Education

Tuba Acar Erdol () 3
Ordu University

Abstract

The aim of this study is to examine the effect of LyricsTraining on the English listening
achievement and listening anxiety of 7th grade middle school students. The research was
conducted during the first semester of the 2023-2024 academic year at a public middle school
located in a mid-sized city in Tirkiye. A quasi-experimental design involving pre-test, post-
test, and retention test was employed. In the experimental group, listening activities designed
using LyricsTraining were implemented, while the control group followed the activities
included in the 7th grade English textbook provided by the Ministry of National Education. The
data were collected through a Listening Achievement Test and a Listening Anxiety Scale, and
analyzed using Mixed Design ANOVA and ANCOVA. According to the results, there was no
statistically significant difference between the post-test scores of the experimental and control
groups. However, the results of the retention test revealed that the experimental group using
LyricsTraining demonstrated more effective retention of listening skills compared to the control
group. In addition, a statistically significant decrease was observed in the post-test listening
anxiety scores of the experimental group. This indicates that LyricsTraining is an effective tool
in reducing students’ listening anxiety. The findings suggest that LyricsTraining enhances the
long-term retention of listening skills and reduces anxiety levels among students. In this regard,
it is recommended that LyricsTraining be used more frequently and at regular intervals to
increase its effectiveness.
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Foreign language learning requires the functional integration of four
fundamental language skills (listening, speaking, reading, and writing) along with
three components (grammar, pronunciation, and vocabulary) (Brown, 2007). In
theory, each skill and component is considered equally important and should be
harmoniously integrated. However, in practice, listening skills are often neglected and
remain in the background during foreign language instruction (Kahraman, 2015). This
is primarily due to various factors that hinder the recognition of listening as equally
important as other skills—such as perceptual difficulties during listening, speech rate,
accent, vocabulary knowledge, verbal and non-verbal feedback, and learners’
background knowledge (Hamouda, 2013).

Listening plays a pivotal role in the development of other language skills
(Nunan, 1999), as individuals tend to speak the way they hear, and their overall
language development depends on their ability to comprehend what they hear
(Krashen, 1996). The development of listening skills in a foreign language is as crucial
as in one's native language. However, in Tiirkiye, teachers often strictly adhere to
textbooks and prioritize other types of activities included in them, resulting in
insufficient focus on listening practices. In order to improve listening skills, a
diversification of activities is required. There exists a notable discrepancy between
the objectives and outcomes in foreign language education in Tiirkiye, particularly
regarding the development of listening skills (Avct & Hol, 2023). Kahraman (2015)
examined the underlying reasons for weak listening skills in Tiirkiye and emphasized
the shortcomings in the educational process and inadequacy of instructional materials.
He highlighted that listening activities are often insufficient and not tailored to
students' proficiency levels, which adversely affects their ability to construct meaning
and develop language skills. Furthermore, he stated that teachers’ dependency on
textbooks limits the use of innovative methods and results in an approach that
disregards individual learner differences.

One of the major problems faced by students in foreign language learning is
listening anxiety—a psychological barrier that can impede the development of
listening skills (Elkhafaifi, 2005; Horwitz et al., 1986). Factors such as students
feeling shy or tense when speaking in class, avoiding answering teachers’ questions
due to lack of self-confidence, struggling to choose appropriate words and
grammatical structures while speaking, and teachers delivering monotonous lessons
all negatively affect language skill development (Chau, 2021). Listening anxiety is
considered a critical variable that significantly influences listening skill development
and academic performance. Research has shown a strong negative correlation between
listening anxiety and listening proficiency (Elkhafaifi, 2005; Polat, 2019; Zhang,
2013). Students with high levels of listening anxiety tend to use fewer listening
strategies, have lower comprehension levels, and consequently perform poorly
overall. Conversely, students with lower listening anxiety have been observed to use
metacognitive strategies more effectively (Vandergrift, 2007).
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Listening anxiety occurs across all levels of education. Among middle school
students, anxiety related to listening skills has become a significant focus of recent
educational research. Numerous studies have been conducted on this issue in Tiirkiye
as well (Ay & Akgay, 2024; Orakei, 2018; Say Yagcioglu & Caligkan, 2024; Yiikselir
& Ozer, 2022). Bayraktar et al. (2022) noted that the increasing number of studies on
listening skills at the middle school level highlights both the prevalence of related
problems and the growing interest of researchers in this topic. Difficulties in
understanding texts and keeping up with fast speech are among the main causes of
listening anxiety in middle school students (Orak¢i, 2018). This anxiety hinders
students' active participation in class and negatively impacts the learning process
(Melanhioglu, 2013). Arslan (2018) emphasized that the anxiety experienced by
middle school students while learning a foreign language adversely affects their
academic achievement.

This study focused on middle school students, primarily because the 10-14 age
group represents a critical developmental period for language learning. At this stage,
students experience rapid cognitive development, enhanced processing of linguistic
input, and the shaping of attitudes toward foreign languages (Demirezen, 2003). The
middle school period is a critical phase in which the foundation of language skills is
laid and future learning processes are shaped (Demirezen, 2003). It is noted that
students in this age group exhibit higher motivation toward language learning, and the
skills acquired during this period directly affect subsequent learning (Birdsong, 2018;
Ocak et al., 2022). Furthermore, middle school students show a strong interest in
technology, making digitally supported learning activities highly effective during this
phase (Birdsong, 2018). OECD (2021) reports also indicate that countries that
prioritize language education in middle school curricula tend to have higher long-term
academic success among students. Kemiksiz (2017) emphasized that the lack of
effective listening instruction in middle school may hinder the development of
listening skills in later years. Therefore, it is essential to identify effective methods to
reduce listening anxiety and improve students’ listening performance.

Krashen (1996) stated that encountering real-life examples during listening
practice supports the language learning process. Tools like LyricsTraining not only
provide learners with authentic language input but also create a motivating learning
environment. Through song lyrics, learners can naturally develop their grammar
knowledge, vocabulary, and pronunciation skills.

LyricsTraining, with its interactive structure, is expected to reduce students’ fear
of making mistakes and add an element of fun to the learning process. The platform
can be used both for individual study and in group activities within the classroom,
promoting autonomous learning as well as collaborative learning experiences. Its
adaptability to different proficiency levels also makes it an effective tool for learners
at various stages.

From a teacher’s perspective, the flexibility offered by tools like LyricsTraining
enables the design of customized content for language teaching. For example, teachers
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can select topic-specific vocabulary to create targeted activities that meet students’
needs. In addition, the platform provides a system that allows learners’ performance
to be measured, making the language learning process more structured and trackable
for both students and teachers (Garcia, 2015). For this reason, LyricsTraining has been
the subject of various studies.

When reviewing the literature, it is observed that there are a limited number of
international studies investigating the impact of LyricsTraining on listening skills.
Most of these studies have been conducted at the university level (Angelina, 2020;
Darmawan & Prischilla, 2019; Gamboa Galarza, 2022; Manurung et al., 2022;
Meilinda, 2020; Nguyen, 2023), and only two studies have been carried out at the high
school level (Paras, 2024; Veloz Toapanda, 2023). However, there appears to be no
study in the Turkish context examining the effects of LyricsTraining on listening
performance and anxiety. English language instruction in Tiirkiye differs significantly
from foreign contexts in terms of cultural dynamics, curriculum structure, and
pedagogical practices. Therefore, investigating the effects of LyricsTraining on
Turkish students is crucial for evaluating the tool’s effectiveness within the local
context. Moreover, such a study has the potential to provide teachers with concrete
insights into the classroom application of technology-supported listening activities.
Conducting an experimental study at the middle school level is particularly valuable,
considering students’ familiarity with digital tools and the prevalence of listening
anxiety during foreign language learning. Such a study would fill an important gap in
the literature.

The aim of this study is to determine the effects of using LyricsTraining in
seventh-grade foreign language classes on students’ listening performance and
listening anxiety. To this end, the following research questions are addressed:

1. Is there a significant difference between the experimental and control groups
in terms of the changes in Listening Achievement Test (LAT) mean scores from pre-
test to post-test and retention test?

2. When the pre-test results of the Listening Anxiety Scale (LAS) are controlled,
is there a significant difference between the experimental and control groups in their
post-test scores?

Method

Research Model

This study employed a quasi-experimental design involving a pre-test (PT), post-
test (PoT), and retention test (RT), with comparisons made between an experimental
group (EG) and a control group (CG). This design is used to assess whether the
observed differences between groups are the result of the experimental intervention
(Biiytikoztiirk, 2018). Accordingly, both groups were administered the PT at the
outset, but the intervention was implemented only with the EG. Following the
intervention, both groups were administered the PoT, and a subsequent RT was also
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conducted. While the EG received listening instruction using LyricsTraining, the CG
followed the 2018 English Curriculum and the accompanying textbook published by
the Turkish Ministry of National Education (MoNE). In addition, both groups
completed the Listening Achievement Test (LAT) and the Listening Anxiety Scale
(LAS) before and after the intervention to examine changes in their listening skills
and anxiety levels. The symbolic representation of the quasi-experimental design used
in the study is presented in Table 1.

Table 1

Research Design

Group Pre-Test Intervention Post-Test Retention
Test
EG O:1 (LAT & LAS)  Listening practice Os; (LAT & LAS)  Os (LAT)
with
LyricsTraining

CG O: (LAT & LAS)  7th Grade MoNE Os(LAT & LAS)  Os (LAT)
English Textbook

Study Group

The research was conducted with five different study groups, all consisting of
middle school students from a mid-sized city in Tirkiye.The first group consisted of
84 eighth-grade students and was used to conduct item analysis of the LAT. The
second group included 150 eighth-grade students and was used to perform a
Confirmatory Factor Analysis (CFA) of the LAS in English. The third group consisted
of seventh-grade students from a single middle school. The LAT was administered to
a total of 210 students across seven classes. The mean scores obtained by each class
were as follows: A=6.58, B=7.02,C=7.69,D=7.97, E=8.40,F =6.10, G = 8.70.
Based on these averages, two classes with the most similar scores (Class C = 7.69 and
Class D = 7.97) were randomly assigned to serve as the experimental group and
control group, forming the fourth and fifth study groups, respectively. To determine
whether there was a statistically significant difference in the pre-test scores between
the EG and CG, an independent samples t-test was conducted. The results revealed no
statistically significant difference between the groups [t(63) = 0.33; p>0.05]. The
demographic data of the students in the EG and CG are presented in Table 2.
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Table 2

Demographic and Academic Averages of Students in the Experimental and Control
Groups

Variable EG (n=33, %) CG (n=32, %)
Gender

Male 17 (51.5) 17 (53.13)
Female 16 (48.5) 15 (46.87)
Age

11 1(3.3) 3(9.3)

12 29 (87.8) 26 (81.4)
13 3(9.9) 3(9.3)
Academic

Average 81.44 84.87
English

Average 81.44 80.20

As shown in Table 2, the EG and CG are similar in terms of gender and age
distribution. In both groups, the number of female students is slightly higher than that
of male students, and the differences between the groups are minimal. Regarding
academic achievement, the CG has an average score that is 2 points higher than the
EG. However, in terms of English course averages, the difference is only 0.5 points,
indicating that both groups have relatively similar levels of English proficiency.

Data Collection Tools

In this study, two separate measurement tools were used to evaluate students’
listening skills and listening anxiety.

Listening Achievement Test (LAT)

The LAT was developed by the researchers in alignment with the learning
outcomes for the first semester of seventh grade as specified in the 2018 English
Language Curriculum (MoNE, 2018). The test consists of multiple-choice questions,
each with four answer options. During the development of the items, seventh-grade
supplementary resources available on the Educational Informatics Network (EBA)
platform were utilized. Based on these materials, the items were converted into
English audio files using the Naraket application. In the 2018 Curriculum, each unit
at the seventh-grade level includes at least one listening outcome. Since the research
was conducted during the first semester of the 2023-2024 academic year, five themes
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from the curriculum were selected, and questions were developed in accordance with
one outcome from each unit.

To ensure the validity and reliability of the LAT, feedback was obtained from
eight academic experts: three in English language education, four in curriculum and
instruction, and one in educational measurement and evaluation. Based on their
feedback concerning content wvalidity, scientific accuracy, student level
appropriateness, and item-writing principles, four items were removed and five were
revised. As a result, the draft version of the test consisted of 25 items. A pilot
implementation of the test was carried out with 84 eighth-grade students. This grade
level was selected for the pilot because these students had previously been taught the
content included in the listening test. The results were analyzed using the Test
Analysis Program (TAP), and the resulting test statistics are presented in Table 3.

Table 3

Item Statistics for the Listening Achievement Test

Item No Difficulty Discrimination Item No Difficulty Discrimination
Index Index Index Index

01 0.9 0.25 14 0.61 0.51
02 0.88 0.25 15 0.5 0.59
03 0.71 0.58 16 0.62 0.59
04 0.65 0.55 17 0.57 0.8
05 0.48 0.76 18 0.76 0.71
06 0.27 0.68 19 0.61 0.79
07 0.36 0.68 20 0.54 0.8
08 0.27 0.64 21 0.79 0.54
09 0.39 0.68 22 0.7 0.71
10 0.26 0.48 23 0.69 0.67
11 0.14 0.11 24 0.67 0.67
12 0.5 0.63 25 0.75 0.58
13 0.73 0.22

As shown in Table 3, the item difficulty indices range from 0.14 to 0.90. The
first item, with the highest difficulty index (0.90), was answered correctly by the vast
majority of students and is therefore considered very easy. In general, a higher
difficulty index indicates that an item is easier, while lower values reflect a more
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difficult item (Turgut & Baykul, 2018). The 11th item, with a difficulty index of 0.14,
was the most challenging for students.

Item discrimination indices ranged from 0.11 to 0.80, suggesting that the
majority of the items had high discriminating power. Items 17, 19, and 20 had the
highest discrimination indices (up to 0.80), effectively distinguishing between high-
performing and low-performing students. According to standard criteria, an index of
0.40 or above indicates high item discrimination (Biiylikoztiirk, 2018). Item 11 had
both low difficulty (0.14) and low discrimination (0.11) and was therefore considered
detrimental to the reliability of the test.

Based on item analysis, items with difficulty indices between 0.30 and 0.70 are
considered moderately difficult and generally acceptable. Items below 0.30 are
interpreted as difficult, and those above 0.70 as easy (Hasangebi et al., 2020; Turgut
& Baykul, 2018;). For discrimination, the interpretation is as follows: >0.40 = high
discrimination, 0.30-0.39 = moderate, 0.20-0.29 = low, and <0.20 = very low. Items
with discrimination below 0.20 are recommended for removal (Hasangebi et al.,
2020). Accordingly, the following items were removed from the test:

e Item 1: Very easy (difficulty = 0.90) and low discrimination (0.25).
Removed due to limited evaluative capacity.

e Item 2: Very easy (difficulty = 0.88), low discrimination (0.25). Removed
due to weak differentiation.

e Item 8: Difficult item (difficulty = 0.27) but high discrimination (0.64).
Removed due to deviation from optimal difficulty range.

e Item 10: Very difficult (difficulty = 0.26), adequate discrimination (0.48).
Removed due to risk of distorting overall test balance.

e Item 11: Very difficult (difficulty = 0.14) and very low discrimination
(0.11). Removed due to negative effect on reliability.

e Item 13: Easy (difficulty = 0.73), low discrimination (0.22). Removed due
to poor discriminative ability.

In addition, to ensure an equal number of questions per learning outcome, four
other items with close values (Items 16, 18, 21, and 25) were also removed. As a
result, the final version of the LAT consisted of 15 items. The test specification table
(Table 4) presents the thematic distribution, learning outcomes, and cognitive levels
of the finalized test items.
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Table 4

Test Specification Table for the Listening Achievement Test

Theme

Outcome
Code

Outcome
Description

Cognitive Level

No. of Item
Numbers

Appearance
and
Personality

Sports

Biographies

Wild
Animals

Television

E7.1.L1

E7.2.L1

E7.3.L1

E7.4.L2

E7.5.L1

Students will be
able to
understand clear,
standard speech
about appearance
and personality.

Students will be
able to recognize
frequency
adverbs in simple
spoken texts.

Students will be
able to identify
specific
information about
past events and
dates.

Students will be
able to identify
the names of wild
animals in simple
spoken texts.

Students will be
able to
understand

simple  spoken
texts about daily
routines and
preferences.

Understand

Remember

Remember

Remember

Understand

1-3

46

10-12

13-15

As seen in Table 4, the LAT consists of five themes. Each theme corresponds to
a specific learning outcome and cognitive level. Three items were prepared for each
theme to ensure balanced coverage.

Listening Anxiety Scale (LAS)

To measure students’ English listening anxiety, the English Listening Anxiety
Scale developed by Orakci (2018) was used. This is a single-factor Likert-type scale
with 14 items, rated on a five-point scale (1 = Strongly Disagree, 5 = Strongly Agree).
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The reliability coefficient of the scale was reported as 0.987. Possible total scores
range from 14 to 70. The fit indices of the scale were found to be at acceptable levels
(x¥/df = 2.04, RMSEA = 0.056, AGFI = 0.941, RMR = 0.059, CFI = 0.97). Sample
items include: “I cannot understand English listening texts when I hear them for the
first time” and “I have difficulty listening to English mass media (radio, television,
CDs, etc.)” (Oraket, 2018).

Ethical Committee Approval

The planning and implementation of this study were approved by the Ethics
Committee for Social Sciences and Humanities Research of the Rectorate of Ordu
University with the decision dated 01/03/2023 and numbered 2023-107.

Implementation

The experimental study was conducted during the first semester of the 2023—
2024 academic year. Prior to the experimental process, the Listening Achievement
Test (LAT) was administered to 210 students across seven classes at the school where
the researcher was employed. The students' test scores were analyzed, and the two
classes with the most similar mean scores were randomly assigned as the experimental
group (EG, n=33) and control group (CG, n=32).

In the first week of September, both groups were administered the pre-tests: the
LAT and the LAS. Following this, the experimental intervention phase began. The
EG received listening instruction using LyricsTraining for one class hour per week,
totaling three hours per month. The listening activities were designed with
LyricsTraining and implemented interactively as well as through printed worksheets.

In addition to the planned activities, students in the EG were encouraged to
complete extra exercises from the Top Lyrics section of the LyricsTraining website
(featuring the most popular lyrics globally) or based on the foreign artists they
personally followed. This was aimed at increasing students’ exposure to listening
input and thus enhancing their listening skills.

In the CG, classes followed the MoNE English Language Curriculum (2018)
using a pre-established lesson plan. Listening activities from the official textbook
were implemented sequentially via smartboard. Sample activities used during the
intervention are presented in the Appendix, and a summary of monthly
implementations is shown in Table 5.
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Table 5

Instructional Practices for Experimental and Control Groups

Month / Theme Experimental Group Control Group Activities

Lesson Activities

Hours

September 3  Appearance Listening  activities Standard listening activities

hours and designed with aligned with the theme were

Personality LyricsTraining were conducted based on the MoNE

implemented. Curriculum.

October Sports Listening  activities Standard listening activities

3 hours designed with aligned with the theme were
LyricsTraining were conducted based on the MoNE
implemented. Curriculum.

November 3 Biographies Listening  activities Standard listening activities

hours designed with aligned with the theme were
LyricsTraining were conducted based on the MoNE
implemented. Curriculum.

December Wild Animals  Listening  activities Standard listening activities

3 hours designed with aligned with the theme were
LyricsTraining were conducted based on the MoNE
implemented. Curriculum.

January Television Listening  activities Standard listening activities

3 hours designed with aligned with the theme were
LyricsTraining were conducted based on the MoNE
implemented. Curriculum.

Data Analysis

The data were analyzed using the JAMOVI and SPSS software programs. The
Listening Anxiety Scale (LAS), originally developed for ninth-grade students, was
subjected to CFA to assess its applicability to middle school students in this study.
Data were collected from 150 seventh-grade students for the CFA. No missing data
or univariate outliers were detected. To identify multivariate outliers, Mahalanobis
distances were calculated, and as a result, the data from one participant were excluded
from the analysis. Reliability analysis for the scale yielded a Cronbach’s Alpha
coefficient of 0.80. The CFA fit indices were calculated as follows: CFI=0.89, TLI=
0.86, SRMR=0.063, and RMSEA=0.067. These results indicate that the scale is
suitable for use with middle school samples.
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In the analysis of the data, skewness and kurtosis values were examined to
determine whether the variables were normally distributed within subgroups.
According to George and Mallery (2010), skewness and kurtosis coefficients between
-2 and +2 indicate a normal distribution. Similarly, Kline (2023) notes that values
below an absolute value of 2 for skewness and 7 for kurtosis are considered acceptable
for assuming normality. Descriptive statistics for the groups are presented in Table 6.

Table 6
Descriptive Statistics for the Groups

Group N X df Skewness Kurtosis

LAT Pre-Test EG 33 797 384 0.021 -1.01

CG 32 7.69 3.02 0.161 -0.884

EG 33 109 438 -0.743 -0.821
LAT Post-Test

CG 32 103 325 -0.449 -0.625

EG 33 114 398 -1.05 -0.0646
LAT Retention

CG 32 103 3.68 -0.174 -1.43

EG 33 542 522 -0.496 -0.273
LAS Pre-Test

CG 32 499 6.71 -1.07 1.09

EG 33 436 647 -1.02 2.65
LAS Post-Test

CG 32 48.6 7.53 -0.953 0.486

Upon examining Table 6, it is observed that the skewness values across
subgroups range between -1.07 and 0.161, while the kurtosis values range from -1.43
to 2.65. These values indicate that the data in the subgroups were normally distributed.
To determine whether there were significant group and time differences in students’
LAT scores between the experimental and control groups, a Mixed-Design ANOVA
was conducted. Stevens (2002) emphasized that such analyses are advantageous in
identifying both main effects and interaction effects. Brown and Forsythe (1974)
noted that this method is a powerful tool for evaluating differences between
independent groups and within-subject changes over time. Field (2018) also
highlighted the importance of including time as a factor in understanding the effects
of independent variables. Therefore, the Mixed-Design ANOVA was chosen as an
appropriate method to effectively evaluate both group differences and performance
changes over time in listening achievement.
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When the assumptions of this test were examined, Mauchly’s Test of Sphericity
was conducted to test the equality of variances of the repeated measures. The results
indicated that the assumption of sphericity was violated (W= 0.808, p <.05), meaning
that the variances were significantly different. In cases where sphericity is violated,
Greenhouse-Geisser and Huynh-Feldt corrections are recommended. The
Greenhouse-Geisser epsilon was calculated as 0.839 and the Huynh-Feldt epsilon as
0.859. When the epsilon value exceeds 0.75, the Huynh-Feldt correction is preferred
(Demirkol, 2024; Field, 2018). Therefore, the Huynh-Feldt adjusted results were
taken into account in the analysis.

To examine whether there was a statistically significant difference between the
experimental and control groups in terms of LAS scores, Analysis of Covariance
(ANCOVA) was performed. ANCOVA is considered a powerful statistical method in
experimental research, as it evaluates the effect of an independent variable while
statistically controlling for the effects of one or more covariates (Field, 2018). In this
study, the pre-test scores of the LAS were used as the covariate. Using the pre-test as
a covariate helps eliminate the influence of initial differences between the
experimental and control groups, thus providing a more accurate analysis. This
approach aids in identifying the true effects of the independent variable on the
dependent variable and prevents misleading conclusions (Tabachnick & Fidell, 2019).
Additionally, taking the pre-test as a covariate acknowledges the initial differences
between groups and enables their statistical control. This leads to a more precise
evaluation of the experimental intervention's impact, thereby enhancing the internal
validity of the study.

When the assumptions of ANCOVA were examined, Levene’s Test revealed
that the variances were homogeneous between groups (p>.05). However, the
assumption of homogeneity of regression slopes was violated (p < .05). Nevertheless,
Levy’s (1980) simulation study showed that when group sizes are equal or nearly
equal, ANCOVA is robust against violations of both the regression slope homogeneity
and normality assumptions. In the present study, the assumption of normality was met,
and group sizes were nearly equal (33 and 32). Moreover, ANCOVA was maintained
due to its superiority over nonparametric alternatives (Hamilton, 1976).

Validity and Reliability Procedures

Factors that may affect the internal validity of a study include the measurement
instrument, selection bias, subject attrition, testing effects, experimental procedures,
and researcher influence (Fraenkel et al., 2012). In this study, one of the researchers
also served as the teacher of the EG. The CG was taught by a different teacher who
had comparable teaching experience. Considering that this could potentially introduce
bias into the results, several measures were taken to ensure objectivity. First, the
assessment tools administered to both the experimental and control groups were
standardized instruments whose validity and reliability had been previously tested.
The implementation process was carried out under identical physical and temporal
conditions for both groups. Students were explicitly informed that the tests would not
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affect their grades, that the evaluation process would remain confidential, and that the
results would not be associated with their names. To preserve anonymity, all student
data were coded as S1, S2, S3, etc., and no identifying information was used. Data
analysis was conducted by the researcher who was not involved in the experimental
implementation, in order to reduce potential bias. As previously mentioned, the two
groups were selected randomly from among the seven groups who had taken the LAT,
based on their similar mean scores—thus minimizing selection bias. No participant
attrition occurred during the study. Additionally, ANCOVA was used as a statistical
technique to enhance both the reliability and internal validity of the experimental
research (Field, 2018).

Results
Results Regarding Changes in Listening Achievement

Results related to the first sub-question “Is there a statistically significant
difference between the experimental and control groups in the changes in LAT scores
from pre-test to post-test and retention test?”” are presented in Table 7.

Table 7

Descriptive Statistics for the Experimental and Control Groups on the Listening
Achievement Test

Measurement Group N x df
LAT Pre-test EG 33 7.97 3.84
CG 32 7.69 3.02

LAT Post-test EG 33 10.9 4.38
CG 32 10.3 3.25

LAT Retention Test EG 33 11.4 3.98
CG 32 10.3 3.68

As seen in Table 7, the EG’s mean score increased from X = 7.97 in the pre-test
to X = 10.9 in the post-test and further to X = 11.4 in the retention test. Similarly, the
CG’s mean score increased from x = 7.69 in the pre-test to X = 10.3 in the post-test
and remained the same in the retention test. These results indicate that both groups
started from comparable levels in terms of listening achievement. Although the EG
received instruction supported by LyricsTraining, the post-test scores did not show a
significant improvement over the traditional method applied in the CG. However, the
retention scores suggest that the intervention had a more lasting effect on the listening
skills of the EG.
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To determine whether the differences in pre-test, post-test, and retention scores
between the experimental and control groups were statistically significant, a Mixed-
Design ANOVA was conducted. The results are presented in Table 8.

Table 8
Mixed-Design ANOVA Results for Listening Achievement

Source of Variance Sum of df Mean F p Partial
Squares Square n?

Between-Subjects
Group (EG/CG) 21.4 1 214 0.596 0.443  0.009

Error 2265.5 63 36.0

Within-Subjects

Measurement 372.68 1.72 216.86 65.88  .001 0.511
Group X Measurement 5.70 1.72 3.32 1.01 358 0.016
Error 356.36 108.26 3.29

p<0.05*

As seen in Table 8, the interaction between group (EG/CG) and measurement
time (pre-test, post-test, retention test) was not statistically significant (Fs2,
320~=1.01, p>.05, pn?>=0.016). However, a statistically significant difference was found
across measurement times regardless of group (Fie.86, 3.29=05.88, p<.05, n*= .511),
indicating that time had a significant effect on listening achievement. To determine
between which measurements the differences occurred, Bonferroni post-hoc
comparisons were conducted. The results are presented in Table 9.



834 Ugur Geng and Tuba Acar Erdol

Table 9
Pairwise Comparisons of Listening Achievement Scores
Group Time (A) Time (B) Mean Difference Std. Error P
(B-A)

Pre-test Post-test 2.97 0.414 .001*
EG Retention 345 0.486 .001*
Post-test Retention 0.48 0.326 1.000
Pre-test Post-test 2.66 0.420 .001*
CG Retention 2.63 0.494 .001*
Post-test Retention -0.03 0.331 1.000

p<0.05*

As shown in Table 9, there were statistically significant differences between the
pre-test and post-test and between the pre-test and retention test in both groups
(p<.05). However, no significant difference was found between the post-test and
retention test scores (p=1.000), indicating that the level of performance attained in the
post-test was maintained in the retention test.

Results Related to Changes in Listening Anxiety

Results regarding the second sub-question — “Is there a statistically significant
difference between the experimental and control groups in post-test scores of the LAS
when pre-test scores are controlled?” — are presented in Table 10.

Table 10

Descriptive Statistics for the Listening Anxiety Scale

Group N X Sd
LAS Pre-test EG 33 54.2 5.22
CG 32 49.9 6.71
LAS Post-test EG 33 43.6 6.47
CG 32 48.6 7.53

As shown in Table 10, the EG initially had a higher mean anxiety level (X =
54.2) compared to the CG (X = 49.9). At the end of the intervention, both groups
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showed a reduction in anxiety. The mean post-test anxiety score decreased to 43.6 in
the EG, while the CG's mean anxiety score was 48.6. The decrease in anxiety was
more pronounced in the EG. The mean anxiety scores for listening, before and after
adjustment according to the covariate, are presented in Table 11.

Table 11
Mean Listening Anxiety Scores of Groups Before and After Adjustment for Covariate

Group N X X (adjusted)
EG 33 43.6 42.5
CG 32 48.6 49.8

When Table 11 is examined, it is observed that when the pre-test scores of the
LAS are controlled, the post-test scores of the EG, who received instruction enriched
with LyricsTraining (X = 42.5), are lower than those of the CG (X = 49.8). The
ANCOVA results related to the adjusted post-test mean scores based on the pre-test
scores are presented in Table 12.

Table 12

ANCOVA Results Regarding Adjusted Post-Test Mean Scores Based on Pre-Test
Scores

Source SS df MS F p Partial n*
Group 766 1 766.3 19.3 <.001* 0.186
Pre-test (Covariate) 631 1 630.9 159 <.001* 0.151
Error 2466 62 39.8

p<0.05%*

As indicated in Table 12, ANCOVA revealed a statistically significant
difference between the experimental and control groups in their adjusted post-test
scores on the LAS (F(1, 62=19.3, p < .001, pn? = 0.186). The calculated effect size
(pn>>.14) indicates that the experimental intervention had a strong effect on reducing
listening anxiety.
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Discussion, Conclusion and Suggestions

This study investigated the effect of the LyricsTraining application on seventh-
grade students' English listening achievement and anxiety. Post-test results showed
that the LyricsTraining application did not create a statistically significant difference
in improving listening skills. Although care was taken to use the application in
accordance with learning outcomes and to carefully select content during the in-class
implementation process, this result can be explained by the insufficient duration of
the application and intervention. In this research, it is understood that the experimental
intervention, applied for one hour per week over one semester, was not sufficiently
effective. The literature emphasizes that the effects of song-based activities on
language skills become more pronounced in the long term (Engh, 2013). Similar
studies suggest that a minimum of 12 weeks of application yields significant results
(Veloz Toapanda, 2023), and the weekly application time should be at least 2-3 hours.
Furthermore, Ainun and Tahir's (2024) research on podcast-based language teaching
states that the effect of technological tools becomes more pronounced with long-term
and regular use. In light of these findings, it can be concluded that longer (at least one
academic year) and more intensive (2-3 lessons per week) applications are necessary
to fully measure the effectiveness of LyricsTraining.

However, retention test results indicate that LyricsTraining more effectively
supported the sustainability of students' listening skills compared to the listening
activities applied in the control group. This result supports the positive effects of
music-based learning on long-term memory (Medina, 2002) and its ability to make
learning permanent by forming emotional connections (Dolean, 2016). The increase
in scores for both groups from pre-test to post-test also shows that the listening
activities applied in the control group (using a smart board) provided a certain
contribution to improving students' listening skills. This result demonstrates that
traditional methods can also be effective, but digitally enhanced instruction provides
more lasting learning.

One of the striking results of this research is that LyricsTraining was effective in
reducing students' listening anxiety. This finding is consistent with previous research
showing that the LyricsTraining application is effective in reducing students' listening
anxiety (Angelina, 2020; Nguyen, 2023). Chien and Huang (2020) emphasize that
digital tools, especially those that are enjoyable and easily accessible, play a
significant role in reducing students' anxiety levels. Furthermore, Dolean (2016)
highlights the power of songs not only to facilitate language learning but also to create
a more positive learning environment. The music-based and interactive content
offered by LyricsTraining allowed students to experience something different from
traditional exam-oriented listening practices, enabling them to develop a more relaxed
and positive attitude towards language learning. This reduction in students' anxiety
levels can be explained by the interaction of multiple factors. Firstly, language input
presented through songs provides a learning environment that attracts students'
attention and creates emotional engagement. Enjoyable content reduced students' fear



The Effect of LyricsTraining on Listening Achievement and Listening ... 837

of making mistakes, offering a safer learning environment. Additionally, activities in
LyricsTraining such as fill-in-the-blanks, listening-based selection, and responding to
multiple-choice questions have a task-based structure. This structure ensured students'
active participation in the process and helped them focus on a specific goal. In task-
based learning environments, as learners' progress can be observed step by step, this
process also increases students' belief in their own competence (Okcan, 2023). The
ability of students to instantly see their performance, receive immediate feedback
from the system, and have the chance to repeat also contributed to reducing anxiety.
In this process, the individualized and adaptable nature of learning allowed students
to progress at their own pace and according to their needs, unlike traditional classroom
settings. In this regard, it can be said that the song-based, enjoyable, and interactive
environment offered by LyricsTraining reduced students' anxiety levels and made the
foreign language learning process more efficient.

Recommendations

1. In future research, it is recommended to conduct studies with increased
application duration and frequency, lasting at least two semesters and
applying for more than one hour per week, to more clearly determine the
effect of the LyricsTraining application.

2. This study examined the LyricsTraining application. Future research could
aim to compare the effectiveness of different digital tools (e.g., VoScreen,
Listenwise) to determine which tools are more effective in students' language
learning processes.

3. Theresearch was conducted on seventh-grade students. Studies with students
from different age groups or different language proficiency levels could help
evaluate the impact of such tools on a wider student population.

4. Given that the LyricsTraining application is effective in reducing students'
listening anxiety, the longer and more regular use of this method will
contribute to reinforcing the positive results obtained. It is recommended that
teachers regularly integrate digital tools like LyricsTraining into their weekly
lesson plans. Using the application for at least two lesson hours per week
will facilitate students' more frequent exposure to language input and enable
progress in their listening skills.

5. The LyricsTraining method, which is effective in reducing anxiety, can be
supported with more interactive and enjoyable activities such as group work,
competitions, and virtual reality applications. For example, students can
compete as a team in class to complete song lyrics, or the group with the
most correct answers within a certain period could be rewarded.
Additionally, motivation can be increased by using feedback systems such
as digital badges or achievement certificates, where students can observe
their individual progress. Such activities can encourage students' active
participation while also making the learning process more efficient and
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enjoyable. Furthermore, student age levels, interests, and language
proficiency should be considered when selecting songs, and content should
be aligned with learning outcomes.

It is recommended that curriculum development specialists consider adding
digital modules aimed at improving listening skills to English language
curricula. In this regard, preparing application guides for teachers and
presenting sample lesson plans supported with activity suggestions will help
practitioners use digital tools more effectively.
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Yabanci dil d6grenimi, dort temel dilsel beceri (dinleme, konugma, okuma,
yazma) ve li¢ bilesenin (dilbilgisi, telaffuz ve kelime bilgisi) islevsel bir biitiinliik
icinde kullanilmasini gerektirmektedir (Brown, 2007). Teoride, her bir beceri ve
bilesenin esit derecede Onemli oldugu ve birbirine uyum saglamasi gerektigi
vurgulanmaktadir. Ancak, uygulamada, yabanci dil 6gretimi sirasinda dinleme
becerisi genellikle digerlerine gore ihmal edilmekte ve arka planda kalmaktadir
(Kahraman, 2015). Ciinkii dinleme esnasinda yasanan algilama problemleri, konugma
hizi, aksan, kelime bilgisi, s6zel ve sozel olmayan geri bildirimler, kisinin konu
hakkindaki 6n bilgisi gibi bircok faktér dinleme becerisinin diger beceriler kadar
6nemsenmesinin 6niine gegmektedir (Hamouda, 2013).

Dinleme becerisi diger dilsel becerilerin gelisimi igin kilit bir 6neme sahiptir
(Nunan, 1999). Ciinkii kisi duydugu gibi konusur, duyduklarini anlamlandirabildigi
Olciide diger becerileri geligmektedir (Krashen, 1996). Yabanci dilde dinleme
becerisinin gelisimi de ana dildeki gibi ¢ok 6nemlidir. Ancak, Tiirkiye’de 6gretmenler
genellikle ders kitaplarina siki sikiya bagl kalmakta ve bu kitaplarda yer alan diger
etkinliklere daha fazla agirlik verdikleri igin dinleme etkinlikleri yeterince
yapilamamaktadir. Dinleme  becerisinin  gelistirilmesi  i¢cin  etkinliklerin
cesitlendirilmesi gerekmektedir. Tiirkiye’de yabanci dil ogretiminde Ozellikle
dinleme becerisinin gelistirilmesi konusunda hedefler ve sonuglar arasinda tutarsizlik
vardir (Avci ve Hol, 2023). Kahraman (2015), Tiirkiye'de dinleme becerilerinin zayif
olmasinin ardindaki nedenleri inceleyerek, egitim siirecindeki eksikliklerin ve
kullanilan materyallerin yetersizliginin bu durumda rol oynadigini belirtmektedir.
Calismasinda, dinleme etkinliklerinin genellikle yetersiz ve &grencilerin dil
seviyelerine uygun olmayan materyallerle desteklendigini vurgulamaktadir. Bu
durum, 6grencilerin anlam ¢ikarma ve dil becerilerini gelistirme siireglerini olumsuz
etkilemektedir. Ayrica, dgretmenlerin ders kitaplarina bagimli kalarak yenilikgi
yontemleri sinirladiklar1 ve 6grencilerin bireysel farkliliklarini dikkate almayan bir
egitim yaklagimi1 benimsediklerini ifade etmektedir.

Yabanci dil 6greniminde dgrencilerin karsilastigi 6nemli sorunlardan biri de
dinleme kaygisidir. Dinleme kaygisi, oOgrencilerin  dinleme becerilerini
gelistirmelerini engelleyebilecek duygusal bir bariyerdir (Elkhafaifi, 2005; Horwitz
vd., 1986). Ogrencilerin smif ortaminda konusurken utanga¢ olmalar1 ve gergin
hissetmeleri, 6gretmenlerin sorularma 6zgiiven eksikligi nedeniyle cevap vermekten
kaginmalari, konusurken uygun kelimeleri ve dogru dil bilgisi kurallarin1 segmeye
calisarak hata yapmalar1 ve 6gretmenlerin dersleri monoton bir sekilde islemeleri,
ogrencilerin dil becerilerinin gelisimini olumsuz etkilemektedir (Chau, 2021).
Yabanci dilde dinleme kaygisi, dinleme becerilerinin gelistirilmesi ve akademik
basar1 diizeyi tlizerinde Onemli bir etkisi olan kritik bir degisken olarak
degerlendirilmektedir. Arastirmalar, dinleme kaygisi ile dinleme becerisi arasinda
negatif yonlii giicli bir iligki oldugunu ortaya koymustur (Elkhafaifi, 2005; Polat,
2019; Zhang, 2013). Yiiksek diizeyde dinleme kaygis1 yasayan 6grencilerin dinleme
stratejilerini kullanma egilimlerinin azaldigi, dinlediklerini anlama diizeylerinin
diistiigii ve bu durumun genel basarilarina olumsuz yansidigi belirtilmektedir. Ayrica,
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dinleme kaygis1 diisiik olan dgrencilerin, iistbiligsel stratejileri daha etkin bir sekilde
kullandiklar1 gézlemlenmistir (Vandergrift, 2007).

Dinleme kaygist egitimin her kademesinde yasanmaktadir. Ortaokul
Ogrencilerinin yabanci dil 6grenme siirecinde yasadiklari kaygilarin, 6zellikle dinleme
becerisiyle ilgili boyutlari, giiniimiiz egitim arastirmalarinin 6nemli bir odag1 haline
gelmigtir. Tirkiye'de de bu konuya yonelik yapilan calismalarin sayisi oldukca
fazladir (Ay ve Akcay, 2024; Orakci, 2018; Say Yagcioglu ve Caliskan, 2024;
Yiikselir ve Ozer, 2022). Bayraktar vd. (2022), ortaokul diizeyinde dinleme becerileri
lizerine yapilan c¢aligmalarin artisinin, bu alandaki sorunlarm yaygmligini ve
aragtirmacilarn bu konuya verdigi Onemi gosterdigini belirtmistir. Ortaokul
ogrencilerinin dinleme etkinliklerinde metinleri anlama gii¢liigii ve hizli konugmalara
ayak uyduramamalari, dinleme kaygisinin baglica nedenlerindendir (Orakg1, 2018).
Bu kaygi, o6grencilerin derse etkin katilimini engelleyerek 6grenme siireglerini
olumsuz etkilemektedir (Melanlioglu, 2013). Arslan (2018), ortaokul 6grencilerinin
yabanci dil 6grenirken yasadig1 kaygilarin, 6grenme basarilarini olumsuz etkiledigini
belirtmektedir.

Bu arastirmada ortaokul dgrencileri ile ¢aligilmistir. Bunun temel nedeni, 10-14
yas grubunun yabanci dil 6grenimi agisindan kritik bir gelisim dénemi olmasidir. Bu
yas araliginda 6grencilerin biligsel gelisimleri hiz kazanmakta, dilsel girdileri isleme
becerileri artmakta ve yabanci dile yonelik tutumlari bigimlenmektedir (Demirezen,
2003). Ortaokul donemi, dil becerilerinin temellerinin atildigr ve ileriki grenme
siireglerini sekillendiren kritik bir agamadir (Demirezen, 2003). Bu dénemindeki
ogrencilerin dil 6grenimine kars1 daha yiliksek motivasyon sergiledigi ve bu donemde
kazanilan becerilerin sonraki 6grenme siireclerini dogrudan etkiledigi belirtilmektedir
(Birdsong, 2018; Ocak vd., 2022). Ayrica, ortaokul ¢agindaki dgrenciler teknolojiye
kars1 yiiksek bir ilgi gdstermekte olup, bu donemde dijital araglarla desteklenen
ogrenme etkinliklerinden yiiksek verim alinabilecegi ongdriilmektedir (Birdsong,
2018). OECD (2021) raporlar1 da, ortaokul 6gretim programlarinda dil egitimine
agirlik veren lilkelerde dgrencilerin uzun vadeli akademik basarilarinin daha yiiksek
oldugunu ortaya koymaktadir. Kemiksiz (2017), ortaokulda etkili dinleme egitimi
verilmemesinin ilerleyen yillarda dinleme becerilerinin gelisimini olumsuz
etkileyebilecegini vurgulamaktadir. Bu nedenle, dinleme kaygisini azaltmak ve
Ogrencilerin dinleme becerilerini gelistirmek igin etkili yontemlerin belirlenmesi
gerekmektedir.

Krashen (1996), ogrencilerin dinleme pratigi yaparken gercek yasamdan
orneklerle karsilagsmalarinin dil 6grenme siirecini destekledigini ifade etmektedir.
LyricsTraining gibi araglar, 6grencilere hem dil girdisi saglamakta hem de onlari
motive eden bir 6grenme ortami sunmaktadir. Ayrica, 6grenenlerin sarki sozleri
araciligryla dil bilgisi kurallarini, kelime dagarcigini ve telaffuz becerilerini dogal bir
sekilde gelistirmelerine olanak tanimaktadir.

Etkilesimli bir yap1 sunan LyricsTraining’in, dgrencilerin dil 6grenirken hata
yapma korkusunu azaltmasi ve Ogrenme silirecine eglenceli bir boyut katmasi
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beklenmektedir. Ogrencilerin bireysel olarak calisabilecekleri gibi smif ortaminda
grup etkinlikleri seklinde de kullanilabilen bu platform, hem bagimsiz 6grenmeyi
tesvik etmekte hem de igbirlik¢ci 6grenme deneyimlerine katkida bulunmaktadir.
Ayrica, 6grencilerin seviyelerine gore uyarlanabilir bir yapiya sahip olmasi, bu aract
her diizeyde 6grenen i¢in etkili bir hale getirmektedir.

Ogretmenler agisindan da LyricsTraining gibi araglarin sundugu esneklik, dil
ogretiminde ozellestirilmis icerikler sunmayr miimkiin kilmaktadir. Ornegin,
ogretmenler belirli bir konuya yonelik kelimeleri segerek 6grencilerin ihtiyaglarina
yonelik etkinlikler tasarlayabilmektedir. Bunun yani sira, uygulamanin dgrencilerin
performanslarint &lgebilecekleri bir sistem sunmasi, hem Ogrenciler hem de
Ogretmenler igin dil 6grenme siirecini daha yapilandirilmis ve izlenebilir bir hale
getirmektedir (Garcia, 2015). Bu nedenle LyricsTraining uygulamasi g¢esitli
aragtirmalara da konu olmustur.

Yurt disindaki arastirmalara bakildiginda, LyricsTraining uygulamasinin
dinleme becerisi lizerindeki etkilerini inceleyen sinirli sayida caligmanin oldugu
goriilmektedir. Bu arastirmalarin ¢ogunun iiniversite diizeyinde oldugu tespit edilmis
(Angelina, 2020; Darmawan ve Prischilla, 2019; Gamboa Galarza, 2022; Manurung
vd., 2022; Meilinda, 2020; Nguyen, 2023), yalnizca iki aragtirmanin lise seviyesinde
gerceklestirildigi gortilmistiir (Paras, 2024; Veloz Toapanda, 2023). Ancak
LyricsTraining aracinin dinleme basarisi ve kaygisi iizerindeki etkilerini inceleyen bir
calismaya Tiirkiye baglaminda rastlanmamistir. Tiirkiye’deki Ingilizce &gretimi
baglami, kiiltiirel dinamikler, 6gretim programi yapisi ve pedagojik uygulamalar
acisindan yurt disindaki 6rneklerden belirgin bicimde farklilik gosterebilmektedir. Bu
nedenle, LyricsTraining aracinin Tirkiye’deki 6grenciler iizerindeki etkilerinin
incelenmesi, bu dijital aracin etkililigini yerel baglamda degerlendirmek agisindan
onemlidir. Ayrica, bdyle bir ¢aligma Ogretmenlere, teknoloji destekli dinleme
etkinliklerinin sinif i¢i uygulamalarma dair somut ipuglar1 sunma potansiyeli
tasimaktadir. Ozellikle ortaokul diizeyinde yiiriitiilecek deneysel bir arastirma, hem
bu yas grubunun dijital araglara olan yatkinligi hem de yabanci dil 6grenme siirecinde
yasadigr dinleme kaygisina yonelik ¢6ziim iretme kapasitesi bakimindan
alanyazindaki 6nemli bir boslugu dolduracaktir.

Bu arastirmanin amaci ortaokul yedinci siif yabanci dil dersinde LyricsTraining
kullanimimin ortaokul 6grencilerinin dinleme basarilarina ve kaygilarina etkisini
belirlemektir. Bu amagla su sorulara yanit aranmistir:

1. Dinleme Basari Testi (DBT) puan ortalamalarinin uygulama oncesi ile
uygulama sonrast ve kalicilik dl¢limleri degisimlerinde deney ve kontrol
gruplari arasinda anlamli bir farklilik var midir?

2. Dinleme Kaygi Olgegi (DKO) 6n test sonuglar1 kontrol edildiginde deney ve
kontrol gruplarinin son test puanlari arasinda anlamli bir farklilik var midir?
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Yontem

Arastirma Modeli

Bu arastirmada, 6n test (OT), son test (ST) ve kalicilik testi (KT) igeren, deney
grubu (DG) ve kontrol grubu (KG) arasinda karsilastirmalar yapilan bir yar1 deneysel
desen uygulanmistir. Bu desen, gruplar arasinda gézlemlenen farkliliklarin, deneysel
miidahalenin bir sonucu olup olmadigini degerlendirmek i¢in kullanilmaktadir
(Biiyiikdztiirk, 2018). Bu baglamda, baslangigta her iki gruba da OT uygulanmus,
yalnizca DG’ye miidahale edilmistir. Miidahale yalnizca DG’ye yapilip, miidahalenin
ardindan her iki gruba da ST uygulanmis ve sonrasinda KT yapilmistir. DG’de
LyricsTraining kullanilirken, KG’de 2018 ingilizce Ogretim Programi ve bu
dogrultuda hazirlanan ders kitabi takip edilmistir. Ayrica, her iki gruba arastirma
oncesi ve sonrasinda DBT ve DKO uygulanarak dinleme becerileri ve kaygi
seviyelerindeki degisim incelenmistir. Arastirmada tercih edilen yar1 deneysel desene
ait sembolik gosterime Tablo 1'de yer verilmistir.

Tablo 1

Arastirmanin Deseni

Grup On Test Islem Son test Kalicilik Testi
. .. 0
w0 b o O
DBT ve DKO cahgmalan DBT ve DKO DBT
MEB Yedinci Oe
KG 02 Sif Ingilizce Oa
DBTve DKO  Ders  Kitabi DBT ve DKO
DBT
Calisma Grubu

Arastrma bes c¢alisma grubu iizerinde yiiriitilmiigtiir. Calisma gruplarini
Tiirkiye’nin orta biiyiikliikteki bir ilinde yer alan ortaokul dgrencileri olusturmustur.
Birinci c¢aligma grubu, DBT’nin madde analizlerini yapmak amaciyla
olusturulmustur. Bu grupta sekizinci sinif diizeyinde 84 6grenci yer almstir. ikinci
grup, Ingilizce DKO’niin dogrulayici faktér analizini (DFA) yapmak amaciyla
olusturulmus olup, bu grupta sekizinci simif diizeyinde 150 6grenci yer almustir.

Ucgiincii ¢alisma grubunu, bir ortaokulun yedinci sinif diizeyinde yer alan
ogrenciler olusturmustur. Yedi subede yer alan 210 6grenciye DBT uygulanmistir.
Ogrencilerin yapilan testlerden aldiklar1 puan ortalamalar1 hesaplanmstir (A= 6.58,
B=7.02, C=7.69, D=7.97, E= 8.4, F=6.1, G=8.7) ve en yakin puanlar1 alan iki sube
(C=7.69 ve D=7.97) DG ve KG olarak rastgele belirlenerek aragtirmanin dérdiincii
ve besinci ¢aligma gruplari olusturulmustur. DG ve KG’nin OT puanlar1 arasindaki
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anlamli bir farklilik olup olmadigini test etmek i¢in bagimsiz drneklemler t testi
yapilmistir. Bagimsiz drneklemler t testi sonuglari da DG ile KG arasinda istatistiksel
olarak anlamli bir fark bulunmadigimni gostermektedir [te3)= 0.33; p>0.05). DG ve
KG’de yer alan 6grencilere yonelik demografik bilgilere Tablo 2°de yer verilmistir.

Tablo 2

Deney ve Kontrol Gruplarinda Yer Alan Ogrencilerin Demografik ve Akademik
Ortalama Bilgileri

Degisken DG (n=33, %) KG (n=32, %)
Cinsiyet

Kadm 17 (51.5) 17 (53.13)
Erkek 16 (48.5) 15 (46.87)
Yas

11 1(3.3) 3(9.3)

12 29 (87.8) 26 (81.4)
13 3(9.9 3(9.3)
Akademik

Ortalama 81.44 84.87
Ingilizce

Ortalamast 81.44 80.20

Tablo 2’ de sunulan DG ve KG’nin demografik bilgileri karsilastirildiginda, her
iki grup arasinda benzer cinsiyet ve yas dagilimlart goézlemlenmektedir. Cinsiyet
oranlarma bakildiginda, her iki grupta da kadin 6grenci sayisi erkeklerden daha fazla
olup, gruplar arasindaki farklar ¢ok azdir. Akademik ortalamalar agisindan, KG ile
DG arasinda 2 puanlik bir fark bulunmaktadir. Ancak, Ingilizce dersi ortalamalarinda
gruplar arasinda yalnizca 0.5 puanlik bir fark vardir, bu da her iki grubun ingilizce
basarisi agisindan oldukca benzer seviyelerde oldugunu gdstermektedir.

Veri Toplama Araclari
Arastirma siirecinde, dgrencilerin dinleme becerilerini ve dinleme kaygisini
degerlendirmek amacryla iki ayr1 6lgme araci kullanilmistir.

Dinleme Basari Testi

Aragtirmacilar tarafindan gelistirilen DBT, 2018 Ingilizce Dersi Ogretim
Programi (IDOP)’nda yer alan yedinci simif birinci donem kazanimlarina uygun
olarak hazirlanmistir. Test, dort segenek igeren c¢oktan se¢meli sorulardan
olusmaktadir. Test sorular1 hazirlanirken, Egitim Bilisim Ag1 (EBA) platformunda yer
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alan yedinci sinif Ingilizce yardime1 kaynaklardan faydalanilmigtir. Bu kaynaklardan
yararlanarak olusturulan sorular, Naraket uygulamasi kullanilarak Ingilizce ses
dosyalarina doniistiiriilmiistiir. 2018 IDOP ‘te yedinci simif seviyesindeki her iinitede
bir dinleme becerisi kazanimi yer almaktadir. Arastirma siiresi 2023-2024 egitim
Ogretim yilinin birinci donemini kapsadigi igin, 6gretim programindaki bes tema
temel alinarak, bu tinitelerle iliskili bes kazanim dogrultusunda sorular hazirlanmistir.
DBT’nin gegerlik ve giivenirligini saglamaya yénelik, ii¢ konu alan1 uzmani (ingilizce
egitimi), dort program gelistirme uzmani ve bir dlgme ve degerlendirme uzmani
olmak tizere toplam sekiz akademisyenin goriisleri alinmistir. Kapsam gegerligine,
bilimsel dogruluga, &grenci diizeyine ve madde yazma ilkelerine uygunluguna
yonelik alinan déniitler dogrultusunda taslak 6lgme aracindaki dort soru ¢ikarilmig ve
bes soru diizenlenmistir. Bu siirecin sonunda taslak Olgme araci 25 sorudan
olusmustur. Olusturulan testin 84 kisilik sekizinci sinif 6grencisi ile pilot uygulamasi
yapilmistir. Pilot uygulamada sekizinci sinif 6grencilerinin segilmesinin nedeni bir
onceki egitim yillarinda dinleme testine konu olan {initeleri islemis olmalaridir. Test
sonuclart TAP (Test Analysis Program) ile analiz edilmistir. Yapilan analiz
sonucunda elde edilen test istatistikleri Tablo 3’te verilmistir.

Tablo 3
Dinleme Basari Testine Yonelik Test Istatistikleri

Soru No Madde Madde Soru No Madde Madde
Gugliik Ayiricihk Giigliik Ayricihk
Indeksi Indeksi Indeksi Indeksi
01 0.9 0.25 14 0.61 0.51
02 0.88 0.25 15 0.5 0.59
03 0.71 0.58 16 0.62 0.59
04 0.65 0.55 17 0.57 0.8
05 0.48 0.76 18 0.76 0.71
06 0.27 0.68 19 0.61 0.79
07 0.36 0.68 20 0.54 0.8
08 0.27 0.64 21 0.79 0.54
09 0.39 0.68 22 0.7 0.71
10 0.26 0.48 23 0.69 0.67
11 0.14 0.11 24 0.67 0.67
12 0.5 0.63 25 0.75 0.58

13 0.73 0.22




846 Ugur Geng ve Tuba Acar Erdol

Tablo 3’te yer alan madde istatistikleri, testin her bir maddesi i¢in gii¢liik ve
ayiricilik indekslerini gostermektedir. Tabloya gore, madde giigliik indeksleri 0.14 ile
0.9 arasinda degismektedir. En yiiksek giigliik indeksine sahip olan 1. madde (0.90),
ogrencilerin biiyiik ¢ogunlugu tarafindan dogru yanitlanmis olup oldukga kolay bir
madde olarak degerlendirilmektedir. Madde giicliikk indeksi arttik¢a, maddenin
kolaylik diizeyinin yiikseldigi kabul edilir; buna karsilik diisiik degerler, maddenin
zor oldugunu gostermektedir (Turgut & Baykul, 2018). En diisiik giicliik indeksine
sahip olan 11. madde (0.14) ise 6grenciler tarafindan en az dogru yanitlanan ve
dolayistyla testin en zor maddesi konumundadir.

Madde ayiricilik indeksleri ise 0.11 ile 0.80 arasinda degismektedir. Bu degerler,
maddelerin  biliylik ¢ogunlugunun yiiksek ayirt edicilige sahip oldugunu
gostermektedir. Ozellikle 17., 19. ve 20. maddelerin ayiricilik indeksleri 0.80’e kadar
ulagsmakta ve bu maddelerin yiiksek basari diizeyindeki 6grenciler ile diisiik bagart
diizeyindeki 6grencileri etkili bir sekilde ayirt edebildigini ortaya koymaktadir. Genel
kabul goren olgiitlere gore, ayiricilik indeksinin 0.40 ve {izeri olmast madde agisindan
yiiksek ayirt edicilik diizeyine isaret etmektedir (Biiylikoztiirk, 2018). Bununla
birlikte, 11. madde hem giigliik (0.14) hem de ayiricilik (0.11) agisindan diisiik
degerlere sahip olup, testin gilivenirligine olumsuz katk:i saglayabilecek bir madde
olarak degerlendirilmektedir.

Tablo 3 incelendiginde, testin maddelerinin farkli zorluk diizeylerine ve ayirt
edicilik 6zelliklerine sahip oldugu goriilmektedir. Madde giigliik indeksinin 0.30 ile
0.70 arasinda olmasi, maddenin orta diizeyde zorluk icerdigini ve genellikle uygun
kabul edildigini gostermektedir. 0.30’un altindaki degerler zor, 0.70’in tizerindeki
degerler ise kolay madde olarak yorumlanmaktadir (Hasangebi vd., 2020; Turgut &
Baykul, 2018). Madde ayiricilik indeksinde ise 0.40 ve iizeri degerler “yiiksek ayirt
edici”, 0.30-0.39 aras1 “orta diizeyde ayirt edici”, 0.20-0.29 aras1 “diisiik diizeyde
ayirt edici” ve 0.20’nin altindaki degerler “gok diisiikk ayirt edicilige” sahip olarak
degerlendirilmektedir. Ayirt ediciligi 0.20°nin altinda olan maddelerin testten
cikarilmasi Onerilmektedir (Hasangebi vd., 2020).

Bu 6lgiitler dogrultusunda yapilan analizde asagidaki maddelerin testten ¢ikarilmasina
karar verilmistir:

1. madde: Giiclik indeksi 0.90 olup olduk¢a kolay bir madde olarak
degerlendirilmistir. Ayrica ayiricilik indeksi de 0.25 ile diisiik diizeydedir. Hem kolay
olmast hem de diisiik ayirt ediciligi nedeniyle testten ¢ikarilmistir.

2. madde: Giiglik indeksi 0.88 (¢ok kolay) ve ayricilik indeksi 0.25 (disik).
Ogrencilerin biiyiik ¢ogunlugu tarafindan dogru yamitlanmis ancak gruplari ayirma
giicli zay1f oldugundan ¢ikarilmistir.

8. madde: Giigliik indeksi 0.27 ile zor bir madde olup, aymricilik indeksi 0.64 ile
yiiksek olsa da zorluk diizeyi ideal araligin altinda kaldig: igin testin genel yapisina
uygun bulunmamastir.
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10. madde: Giigliik indeksi 0.26 ve ayiricilik indeksi 0.48. Ayiricilig yeterli olsa da
¢ok zor olmasi nedeniyle dgrencilerin basarisin1 6lgmede dengesizlik yaratabilecegi
gerekgesiyle ¢cikarilmugtir.

11. madde: Giigliik indeksi 0.14 ve ayiricilik indeksi 0.11 ile hem ¢ok zor hem de ¢ok
disik ayirt edici bir madde olup, testin giivenilirligini olumsuz etkileyecegi
diistiniilerek testten ¢ikarilmstir.

13. madde: Giigliik indeksi 0.73 (¢ok kolay) ve ayiricilik indeksi 0.22 (diisiik). Madde,
cok kolay olmasinin yani sira yeterli ayirt edicilik gostermedigi igin test dist
birakilmistir. Daha sonra her bir kazanim i¢in soru sayilarinda esitligi saglamak adina
birbirine yakin degerli olan sorulardan 16., 18., 21., ve 25. maddelerin de testten
¢ikarilmasina karar verilmistir. Boylece DBT nin nihai hali 15 sorudan olusmustur.
Nihai halde testteki maddelere iliskin belirtke tablosu tablo 4’te sunulmustur.

Tablo 4
Dinleme Basari Testi Belirtke Tablosu

Tema Kazanom  Kazanim Biligsel Soru Soru
Kodu Aciklamasi Diizey Sayis1 Numaralari

Appearance  E7.1.L1 Ogrenciler Anlama 3 1-3
and goriiniisler  ve
Personality kisilikler
(Goriintis  ve hakkindaki net
Kisilik) ve standart

konusmay1

anlayabilecektir.
Sports E7.2.L1 Ogrenciler basit Hatirlama 3 4-6
(Sporlar) sozlii

metinlerdeki

siklik  zarflarini

tantyabilecektir.
Biographies ~ E7.3.L1 Ogrenciler Hatirlama 3 7-9
(Biyografiler) gecmis olaylar

ve tarihlerle

ilgili sozli

metinlerdeki

belirli  bilgileri

tantyabilecektir.

(devam ediyor)
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Tablo 4 (devam)
Wild E7.4L2 Ogrenciler basit Hatirlama 3 10-12
Animals sozli
(Vahsi metinlerdeki
Hayvanlar) yabani
hayvanlarin
adlarin1  tespit
edebilecektir.
Television E7.5.L1 Ogrenciler Anlama 3 13-15
(Televizyon) giinlik rutinler
ve tercihler

hakkindaki basit
sozlii metinleri
anlayabilecektir.

Tablo 4 incelendiginde DBT’nin bes temadan olustugu ve her tema ile ilgili
kazanim ve biligsel diizeylere yer verildigi goriilmektedir. Belirtke tablosunda soru
dagilimlari incelendiginde her bir tema i¢in ii¢ adet soru hazirlandigi gériilmektedir.

Dinleme Kaygis1 Olcegi

Bu arastirmada, dgrencilerin Ingilizce dinleme kaygilarmi 6lgmek amaciyla
Orakc1 (2018) tarafindan gelistirilen ingilizce DKO kullamlmistir. Likert tipi bir
derecelendirme sistemi (1:Kesinlikle Katilmiyorum, 5:Kesinlikle Katiliyorum) ile
degerlendirilen dlgek, tek faktdrden olusmakta ve toplam 14 madde yer almaktadir.
Olgekle elde edilen dlciimlerin giivenirlik katsayis1 0.987 olarak bulunmustur.
Olgekten alinabilecek puanlar 14 ile 70 arasinda degismektedir. Olgegin uyum
degerlerinin (}2/df=2.04, RMSEA=0.056, AGFI=0.941, RMR=0.059, CFI=0.97)
istenen diizeyde oldugu belirlenmistir. Ornek maddeler arasinda, “Ingilizce dinleme
metinlerini ilk defa dinledigimde anlayamiyorum” ve “Kitle iletisim araglarini (radyo,
televizyon, cd vb.) Ingilizce olarak dinlemekte zorluk cekiyorum” gibi ifadeler yer
almaktadir (Orake1, 2018).

Etik Kurul Karan

Bu arastirmanin planlanmasi ve yiiriitiilmesi, Ordu Universitesi Rektorliigii
Sosyal ve Beseri Bilimler Aragtirmalar1 Etik Kurulu’nun 01/03/2023 tarih ve 2023-
107 nolu karari ile uygun bulunmustur.

Uygulama

Deneysel ¢alisma, 2023-2024 akademik yilmin birinci ddneminde
gerceklestirilmistir. Deneysel siireg dncesinde aragtirmacinin goérev yaptig1 okulda
yedi subede yer alan 210 6grenciye DBT uygulanmistir. Ogrencilerin yapilan
testlerden aldiklar1 puanlar analiz edilmistir ve puanlar1 birbirine en yakin olan iki
sube, DG (n=33) ve KG (n=32) olarak rastgele belirlenmistir. Belirlenen gruplara
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Eyliil ayinin ilk haftasinda OT olarak DBT ve DKO uygulanmistir. Daha sonra
deneysel miidahale siireci baglamistir. DG’de, haftada bir saat olmak {izere ayda
toplamda ii¢ ders saati LyricsTraining ile hazirlanan dinleme etkinlikleri yapilmustir.
Etkinlikler hem interaktif olarak hem de ¢alisma kagitlar1 hazirlanarak yapilmustir.
Bunun yani sira hazirlanan etkinliklerden farkli olarak DG’de yer alan 6grencilerden
Lyrics Trainig sitesinde yer alan Top Lyrics (Diinya genelinde en ¢cok begenilen sark1
sozleri) baslig1 altinda yer alan veya grencilerin bireysel olarak takip ettigi yabanci
sarkicilara ait etkinlikleri yapmalar1 istenmistir. Burada &grencilerin daha fazla
etkinlige maruz kalarak dinleme becerilerini gelistirmeleri amaglanmistir.

KG’de ise MEB IDOP dogrultusunda hazirlanan plana gére ders islenmistir.
Derslerde akilli tahta kullanilarak kitapta yer alan dinleme etkinlikleri sirayla
yapilmigtir. Uygulama siirecine yonelik etkinlik 6rneklerine ekler boliimiinde yer
verilmistir ve aylik yapilan islemlere yonelik bilgiler Tablo 5’te sunulmustur

Tablo 5

Deney ve Kontrol Gruplarinana Yonelik Uygulamalar

Ay / Ders Tema Deney Grubu Kontrol Grubu

Saati Uygulamalar1 Uygulamalar1

Eyliil Appearance and Lyrics Training ile IDOP’e uygun sekilde

3 Saat Personality hazirlanan dinleme “Appearance and
etkinlikleri yapilmistir. ~ Personality” temasiyla

iligkili  standart dinleme
etkinlikleri yapilmistir.

Ekim Sports Lyrics Training ile IDOP’e wuygun sekilde
3 Saat hazirlanan dinleme “Sports” temasiyla iliskili
etkinlikleri yapilmigtir.  standart dinleme etkinlikleri

yapilmstir.

(devam ediyor)
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Tablo 5 (devam)
Kasim Biographies Lyrics Training ile IDOP’e uygun sekilde
3 Saat hazirlanan dinleme “Biographies” temasiyla
etkinlikleri yapilmistir.  iligkili ~ standart dinleme
etkinlikleri yapilmistir.
Aralik Wild Animals Lyrics Training ile IDOP’euygun sekilde “Wild
3 Saat hazirlanan dinleme Animals” temasiyla iligkili
etkinlikleri yapilmistir. ~ standart dinleme etkinlikleri
yapilmstir.
Ocak Television Lyrics Training ile IDOP’e uygun sekilde
3 Saat hazirlanan dinleme “Television” temasiyla

etkinlikleri yapilmistir.  iligkili ~ standart dinleme
etkinlikleri yapilmigtir.

Verilerin Analizi

Verilerin analizi JAMOVI ve SPSS programlarinda yapilmistir. DKO,
dokuzuncu smif Ogrencilerine yonelik gelistirilmis olup, bu g¢aligmada ortaokul
seviyesindeki 6grencilere uygulanabilirligini test etmek amaciyla DFA yapilmistir.
DFA yapmaya yonelik 150 yedinci smif 6grencisinden veri toplanmus, kayip veri ve
tek degiskenli u¢ deger olmadigi tespit edilmistir. Cok degiskenli u¢ degerleri
belirlemek amaciyla Mahalanobis uzakligi hesaplanmig ve bunun sonucunda bir
katilimeimni  verisi  ¢ikarilmigtir. Olgege yonelik yapilan giivenirlik analizinde
Cronbach’s Alpha degeri 0.80 bulunmustur. DFA analizine ait uyum indekslerinin
CFI=0.89; TLI=0.86; SRMR=0.063 ve RMSEA=0.067 bulunmustur. Bu veriler
sonucunda 6lgegin ortaokul 6rnekleminde kullanilabilir oldugu goriilmistiir.

Verilerin analizinde, degiskenlerin alt gruplarda normal dagilim gosterip
gostermediklerini kontrol etmek icin carpiklik ve basiklik degerleri incelenmistir.
George ve Mallery (2010)’ye gore garpiklik ve basiklik katsayilari -2 ile +2 arasinda
ise dagilim normal kabul edilmektedir. Bununla birlikte Kline (2023) ¢arpiklik i¢in
mutlak 2 ve basiklik i¢in mutlak 7’nin altindaki degerlerin normal dagilim kabul
edilebilecegini belirtmektedir. Gruplara ait betimsel istastistik degerlerine Tablo 6’ da
yer verilmistir.
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Tablo 6
Gruplara Ait Betimsel Istatistikler
Grup N X Ss Carpiklik Basiklik
DG 33 797 3.84 0.0211 -1.01
DBT On Test
KG 32 7.69 3.02 0.161 -0.884
DG 33 10.9 4.38 -0.743 -0.821
DBT Son Test
KG 32 10.3 3.25 -0.449 -0.625
DG 33 11.4 3.98 -1.05 -0.0646
DBT Kalicilik
KG 32 10.3 3.68 -0.174 -1.43
DG 33 54.2 5.22 -0.496 -0.273
DKO On Test
KG 32 499 6.71 -1.07 1.09
DG 33 43.6 6.47 -1.02 2.65
DKO Son Test
KG 32 48.6 7.53 -0.953 0.486

Tablo 6 incelendiginde alt gruplardaki ¢arpiklik degerlerinin -1.07 ile 0.161
arasinda, basiklik degerlerinin ise -1.43 ile 2.65 arasinda degistigi goriilmektedir. Bu
degerler sonucunda verilerin alt gruplarda normal dagildigi sdylenebilir. DG ve
KG’nin DBT’ye ydnelik grup ve zaman farklarini belirlemek amaciyla Karigik Desen
ANOVA yapilmasina karar verilmistir. Stevens (2002), bu tiir analizlerin ana etkiler
ve etkilesimleri belirlemede avantaj sagladigini vurgulamaktadir. Brown ve Forsythe
(1974), bu yontemin, bagimsiz gruplar arasindaki farklari ve zaman igindeki
degisimleri degerlendirmek i¢in giiclii bir ara¢ oldugunu belirtmektedir. Field (2018),
zaman faktoriiniin bagimsiz degiskenlerin etkilerini anlamada onemli bir rol
oynadigini ifade etmektedir. Bu nedenle, dinleme basar1 testinde hem grup farklarini
hem de zamanla degisen basariy1 daha etkili bir sekilde degerlendirmek amaciyla
Karigik Desen ANOVA kullanilmustir.

Bu testin varsayimlar: kontrol edildiginde, dl¢iim farklarinin varyanslariin
esitligi kosulu Mauchly Kiiresellik testi ile sinanmig ve varyanslar arasinda anlaml
bir fark oldugu i¢in (Mauchly’s W=0.808; p<.05) kiiresellik kosulunun saglanamadigi
goriilmistiir. Kiiresellik varsayimi karsilanmadiginda Greenhouse-Geisser ve Huynh-
Feldt kestirimleri kullanilabilmektedir. Kiiresellik testi sonucunda Greenhouse-
Geisser epsilon degeri 0.839 ve Huynh-Feldt epsilon degeri 0.859 olarak
hesaplanmistir Epsilon degerinin 0.75’ten biiyiik oldugu durumlarda Huynh-Feldt
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kestiriminin kullanilmasi 6nerilmektedir (Demirkol, 2024; Field, 2018). Bu nedenle
analizde Huynh-Feldt testi sonuglar1 dikkate alinmustir.

DG ve KG’de kaygi 6lgeginin 6l¢iim sonuglari arasinda anlamli bir farklilik olup
olmadiginin incelenmesinde, ANCOVA yapilmasina karar verilmigtir. ANCOVA,
deneysel arastirmalarda giiclii bir istatistiksel yontem olarak kabul edilmektedir. Bu
yontem, bagimsiz degiskenin etkisini degerlendirirken ayni zamanda kovaryans
olarak tanimlanan bir veya daha fazla kontrol degiskeninin etkisini ortadan kaldirarak
sonuglarm daha giivenilir olmasini saglar (Field, 2018). DG ve KG’nin DKO ontest
sonuglar1 kovaryans olarak alinmustir. Ontest sonuclarmin kovaryans olarak
kullanilmasi, DG ve KG arasinda baslangigtaki farkliliklarin etkisini ortadan
kaldirarak daha dogru bir analiz yapilmasini saglamaktadir. Bu yaklagim, bagimli
degisken iizerindeki gercek etkilerin belirlenmesine yardimer olur ve yaniltict
sonuglarin oniine geger (Tabachnick ve Fidell, 2019). Ayrica, ontestin kovaryans
olarak alinmasi, gruplar arasinda baslangi¢ seviyelerinin esit olmadigini1 kabul ederek
bu farklarin kontrol edilmesini miimkiin kilar. Bdylece, deneysel miidahalenin etkisi
daha hassas bir sekilde degerlendirilebilir ve bu da ¢alismanin i¢ gegerligini artirir.
ANCOVA’nm varsayimlari incelendiginde, Levene testi sonuclarina gére gruplarin
varyanslarinin homojen oldugu goriilmistiir (p>.05). Ancak regresyon egimlerinin
homojenligi varsayiminin karsilanmadig tespit edilmistir (p<.05). Bununla birlikte
Levy (1980)’nin yaptig1 simiilasyon ¢alismasinda grup biyiikliikleri esit oldugunda
ANCOVA’nin regresyon egimlerinin homojenligi ve normallik varsayimlarinin her
ikisinin ihlaline karst direngli oldugu goriilmiistir. Bu c¢alismada normallik
kargilandigindan ve grup biiyiikliikleri esitlige ¢ok yakin oldugundan (32, 33) ve
ANCOVA’nm parametrik olmayan karsitlarina gore iistiinliigiinden (Hamilton, 1976)
dolay1t ANCOVA’ya yonelik analize devam edilmistir.

Gecerlik ve Giivenirlik Calismalari

Bir arastirmanin i¢ gegerligini etkileyen faktorler olarak 6lgme aracinin etkisi,
secim yanlilig1, denek kaybi, test etkisi, deneysel islem, uygulayici etkisi gibi faktorler
siralanmaktadir (Fraenkel vd., 2012). Bu arastirmanin uygulama siirecinde,
arastirmacilardan biri aynt zamanda DG’nin 6gretmeni olarak goérev yapmuistir.
KG’nin dgretmeni ise arastirmaci ile benzer 6gretmenlik deneyimine sahip farkli bir
o0gretmendir. Bu durumun arastirma sonuglart iizerinde Onyargi olusturma riski
tagiyabilecegi dikkate alinarak, nesnelligi saglamak amaciyla cesitli onlemler
alinmistir. Oncelikle, deney ve kontrol gruplarina uygulanan dlgme araglari, gegerligi
ve giivenirligi 6nceden test edilmis, standartlastirilmis araglardir. Uygulamalar her iki
grupta da ayni fiziksel ve zamansal kosullarda gerceklestirilmis; 6grencilere testlerin
notla iligkilendirilmedigi, degerlendirme siirecinin gizli tutuldugu ve sonuglarin
isimleriyle eslestirilmeyecegi agik¢a belirtilmistir. Bu dogrultuda, tiim 6grenci verileri
01, 02, 03 seklinde kodlanarak kimlik bilgileri gizlenmistir. Bu arastirmada verilerin
analizi deneysel uygulamay1 yapmayan diger arastirmaci tarafindan gerceklestirilerek
yanlilik Onlenmeye calisilmistir. Secim yanliligini 6nlemek amaciyla, yukarida
aciklandigi tizere, DBT uygulanan yedi grup arasindan birbirine en yakin ortalamaya
sahip iki grup rastgele DG ve KG olarak atanmistir. Arastirmada denek kaybi
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olmamistir. Deneysel aragtirmanin sonuglarinin giivenirligini ve i¢ gegerligini arttiran
bir yontem olarak ANCOVA (Field, 2018) kullanilmistir.

Bulgular

Dinleme Basarisindaki Degisime Yonelik Bulgular

“DBT puan ortalamalarinin uygulama oncesi ile uygulama sonrasi ve kalicilik
Olciimleri degisimlerinde DG ve KG arasinda anlamli bir farklilik var midir?” alt
problemine ait bulgular Tablo 7°de verilmistir.

Tablo 7
Deney ve Kontrol Gruplarinin Dinleme Basari Testine Yonelik Betimsel Istatistikleri
Dinleme Bagar1 Testi Grup N X SS
DG 33 7.97 3.84
DBT On Test
KG 32 7.69 3.02
DG 33 10.9 4.38
DBT Son Test
KG 32 10.3 3.25
DG 33 11.4 3.98
DBT Kalicilik
KG 32 10.3 3.68

Tablo 7’de sunulan DBT’ye yonelik betimsel istatistikler incelendiginde DG nin
Ontest puan ortalamasi X= 7.97 iken sontest puan ortalamast Xx= 10.97’ye kalicilik
testinde ise X= 11.4’¢ yiikseldigi goriilmiigtiir. KG’nin dntest ortalamasi X=7.69 iken
sontestte bu ortalama X=10.3’e¢ yiikselmis ve kalicilik testinde ayni deger
korunmustur. Bu sonuglar birlikte degerlendirildiginde, dinleme basari Ontest
sonuglarinin DG ve KG arasinda birbirine oldukca yakin oldugu anlasilmaktadir.
Ancak sontestler incelendiginde, DG’ye verilen Lyricstraining ile desteklenmis
egitimin, KG’ye uygulanan geleneksel yontemlerle verilen egitime kiyasla dinleme
becerisinin gelisiminde belirgin bir farklilik yaratmadigi goriilmektedir. Bununla
birlikte, kalicilik testi sonuglari, DG’ye verilen egitimin dinleme becerisinin
kaliciliginda daha etkili oldugunu ortaya koymaktadir. DG ve KG’nin Ontest, sontest
ve kalicilik testleri arasinda anlamli bir farklilik olup olmadigini test etmek amaciyla
Karigik Desen ANOVA testi yapilmistir. Test sonuglar1 Tablo 8’de sunulmustur.
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Tablo 8

Karisik Desen ANOVA Sonuglar

Varyansin Kaynagi Kareler sd Kareler F p Kismi
Toplami Ortalamast n2
Gruplar arasi
Grup (Deney/Kontrol) 21.4 1 21.4 0.596 0.443  0.009
Hata 2265.5 63 36.0
Gruplar ici
Olgiim (&ntest — 372.68 1.72 216.86 65.88 .001  0.511
sontest - kalicilik)
Grup*Olgiim 5.70 1.72 3.32 1.01 358 0.016
Hata 356.36 108.26 3.29
p<0.05*

Tablo 8 incelendiginde grup (DG ve KG) ve 6l¢iim zamanlarmin (6ntest, sontest,
kalicilik testi) etkilesimlerinin ortak etkilerinin istatistiksel olarak anlamli olmadigi
gozlenmemistir (Fi32, 320= 1.01, p>.05, pn2=0.016). Bununla birlikte o6l¢iim
zamanlar1 arasinda anlamli bir farklilik oldugu goriilmektedir (Fie6.56, 3.20-65.88,
p<.05, pn2=0.511). S6z konusu farkliligin hangi gruplar arasinda oldugunu
belirlemek igin post-hoc analizi testlerinden bonferroni kullanilmistir. DBT ye iligkin
ikili kargilagtirmalar Tablo 9’da sunulmustur.

Tablo 9

Dinleme Basari Testine Iliskin Ikili Karsilastirmalar

Grup Olgiim(A) Olgiim (B) Ort. Farki (B-A) Std. Hata P
Deney Ontest Sontest 2.9697 0.414 .001
Kalieilik 3.4545 0.486 .001
Sontest Kalieilik 0.4848 0.326 1.000
Kontrol Ontest Sontest 2.6563 0.420 .001
Kalicilik 2.6250 0.494 .001
Sontest Kalieilik -0.0313 0.331 1.000

p<0.05*
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Tablo 9 incelendiginde ikili karsilagtirma sonuglarina gére DG’nin Ontest ile
sontest ve Ontest ile kalicilik testi sonuglar1 arasinda anlamli bir farklilik vardir
(p<.05). Ancak, sontest ile kalicilik testi arasinda anlaml1 bir fark tespit edilmemistir
(p=1.000). Bu durumda, sontestte elde edilen basarinin kalicilik testi ile stirdiiriildiigii
sOylenebilir. KG’de ontest ile sontest (p<.001) ve Ontest ile kalicilik testi (p<.001)
arasinda anlamli fark bulunmaktadir. Ancak, sontest ile kalicilik testi arasinda anlamli
bir fark bulunmamistir (p=1.000). Bu durum, KG’de elde edilen bagarinin sontest ve
kalicilik testi arasinda degigsmedigini gostermektedir.

Dinleme Kaygisindaki Degisime Yonelik Bulgular

“Dinleme Kaygi Olgegi dntest sonuglari kontrol edildiginde DG ve KG’nin
sontest puanlari arasinda anlamli bir farklilik var midir?” alt problemine ait bulgular
Tablo 10°da sunulmustur.

Tablo 10
Deney ve Kontrol Gruplarimin Dinleme Kaygi Olcegine Yonelik Betimsel Istatistikleri
Grup N X Ss
DG 33 54.2 5.22
DKO Ontest
KG 32 49.9 6.71
DG 33 43.6 6.47
DKO Sontest
KG 32 48.6 7.53

Tablo 10 incelendiginde, dntest sonuglarina gére, DG’ nin ortalama kaygi diizeyi
(X=54.2) KG’ye (X=49.9) kiyasla daha yiiksek iken, her iki grup da sontestte kaygi
diizeylerinde bir azalma gdstermistir. DG’nin sontestteki ortalama kaygi diizeyi
43.6'ya diiserken, KG’nin kaygi diizeyi ise 48.6 olarak kaydedilmistir. DG’de kaygt
diizeyinde belirgin bir azalma goriiliirken, KG’de ise azalma daha smirl kalmigtir.
Gruplarin kontrol degiskenine gore diizeltme Oncesi ve sonrasi dinlemeye yonelik
kaygi puan ortalamalar1 Tablo 11°de sunulmustur.
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Tablo 11

Gruplarin Kontrol Degiskenine Gore Diizeltme Oncesi ve Sonrast Dinlemeye Yonelik
Kaygi Puan Ortalamalar

Grup N X X (diizeltilmis)
DG 33 43.6 42.5
KG 32 48.6 49.8

Tablo 11 incelendiginde, 6grencilerin DKO 6ntest puanlari kontrol altina
alindiginda, Lyricstraining ile zenginlestirilmis 6grenim géren DG 6grencilerinin
DKO sontest puanlar1 (X= 42.5), KG’deki 6grencilerin puanlarindan (X=49.8) daha
diisiik ¢tknustir. Ontest puanlarina gore diizeltilmis sontest puan ortalamalarima iliskin
ANCOVA sonuglari ise Tablo 12°de sunulmustur.

Tablo 12

On Test Puanlarina Gore Diizeltilmis Son Test Puan Ortalamalarina Iliskin ANCOVA
Sonuclart

Kaynak KT sd KO F P Kismi n2
Grup 766 1 766.3 19.3 <.001 0.186
On Test (ortak degisken) 631 1 630.9 15.9 <.001 0.151
Hata 2466 62 39.8
p<0.05%*

Tablo 12 incelendiginde, ANCOVA sonucuna gére DG ve KG’nin diizeltilmis
DKO sontest puanlar1 arasinda istatistiksel olarak anlamli bir fark bulunmaktadir
(F,62=19.3; p<0.05, pn2=0.186). Hesaplanan etki biyiikliigii degeri (pn2>.14),
deneysel islemin dinleme kaygisini azaltmaya yonelik giiglii bir etkiye sahip oldugunu
gostermektedir.

Tartisma, Sonug ve Oneriler

Bu c¢alismada, LyricsTraining uygulamasinin yedinci sinif &grencilerinin
Ingilizce dinleme basarilar1 ve kaygilari {izerindeki etkisi incelenmistir. ST sonuglari,
LyricsTraining uygulamasinin dinleme becerilerini artirmada istatistiksel olarak
anlaml bir fark yaratmadigini gostermistir. Smif i¢i uygulama siirecinde uygulamanin
kazanimlara uygun sekilde kullanilmasina ve igeriklerin 6zenle secgilmesine dikkat
edilmis olmasina ragmen ulasilan bu sonug, uygulama ve miidahale siiresinin yetersiz
kalmastyla aciklanabilir. Bu arastirmada, bir donem boyunca haftada bir saat
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uygulanan deneysel miidahalenin yeterince etkili olmadigi anlasilmaktadir. Alan
yazinda, sarki temelli etkinliklerin dil becerileri iizerindeki etkilerinin uzun vadede
daha belirgin hale geldigi vurgulanmaktadir (Engh, 2013). Benzer ¢aligmalarda en az
12 haftalik uygulamalarin anlamli sonuglar verdigi (Veloz Toapanda, 2023), haftalik
uygulama siiresinin ise en az 2-3 saat olmasi gerektigi 6nerilmektedir. Ayrica, Ainun
ve Tahir'in (2024) podcast tabanli dil 6gretimi ilizerine yaptig1 aragtirmada, teknolojik
araglarin etkisinin uzun siireli ve diizenli kullanimda daha belirgin hale geldigi ifade
edilmektedir. Bu bulgular 1s18inda, LyricsTraining'in etkililigini tam olarak
6lgebilmek i¢in daha uzun siireli (en az bir akademik y1l) ve yogun (haftada 2-3 ders)
uygulamalarin gerekli oldugu sonucuna varilabilir.

Bununla birlikte, KT sonuglari, LyricsTraining'in KG'de uygulanan dinleme
etkinliklerine kiyasla &grencilerin dinleme becerilerinin siirdiiriilebilirligini daha
etkili bir sekilde destekledigini ortaya koymaktadir. Bu bulgu miizik temelli
O6grenmenin uzun vadeli bellek iizerindeki olumlu etkilerini (Medina, 2002) ve
duygusal baglantilar kurarak 6grenmeyi kalici hale getirdigini (Dolean, 2016)
desteklemektedir. Her iki grubun da OT'den ST ye kadar puanlarini artirmasi, KG'de
uygulanan (akilli tahta kullanilarak) dinleme etkinliklerinin de 6grencilerin dinleme
becerilerini gelistirmede belirli bir katki sagladigini gostermektedir. Bu sonug,
geleneksel yontemlerin de etkili olabilecegini ancak dijital araglarla zenginlestirilmis
Ogretimin daha kalic1 6grenme sagladigini ortaya koymaktadir.

Bu arastirmanin dikkat ¢ceken sonuglarindan biri, LyricsTraining'in 6grencilerin
dinleme kaygisini azaltmada etkili olmasidir. Bu bulgu, LyricsTraining
uygulamasiin 6grencilerin dinleme kaygisini azaltmada etkili oldugunu gdsteren
onceki aragtirmalarla da ortlismektedir (Angelina, 2020; Nguyen, 2023). Chien ve
Huang (2020) dijital araglarin, &zellikle eglenceli ve kolay erisilebilir olanlarin,
ogrencilerin kaygi diizeylerini azaltmada 6nemli bir rol oynadigin1 vurgulamaktadir.
Ayrica, Dolean (2016), sarkilarin yalnizca dil 6grenimini degil, ayn1 zamanda daha
olumlu bir 6grenme ortami yaratma giiclinii de vurgulamaktadir. LyricsTraining’in
sundugu igeriklerin miizik temelli ve etkilesimli olmasi, 6grencilerin geleneksel sinav
odakli dinleme uygulamalarindan farkli bir deneyim yasamalarina imkan tanimis,
boylece dil 6grenimine karsi daha rahat ve olumlu bir tutum gelistirmelerini
saglanustir. Ogrencilerin kaygi diizeyinde yasanan bu azalma, birden fazla faktoriin
etkilesimiyle agiklanabilir. Oncelikle, sarkilar araciligiyla sunulan dil girdisi,
Ogrencilerin dikkatini ¢eken ve duygusal etkilesim yaratan bir 6grenme ortami
saglamaktadir. Eglenceli i¢erikler, 6grencilerin hata yapma korkusunu azaltarak daha
giivenli bir 6grenme ortami sunmustur. Ayrica, LyricsTraining’de yer alan bosluk
doldurma, dinleyerek se¢im yapma ve c¢oktan se¢meli sorulara yanit verme gibi
etkinlikler, gorev temelli bir yapiya sahiptir. Bu yapi, 6grencilerin hem siirece aktif
katilimini saglamig hem de belirli bir hedef dogrultusunda odaklanmalarina yardimet
olmustur. Gorev temelli 6grenme ortamlarinda, 6grenenin basarisi adim adim
gozlemlenebilir hale geldiginden, bu siire¢ 6grencinin kendi yeterliligine olan inancint
da artirmaktadir (Okcan, 2023). Ogrencilerin kendi performanslarini anlik olarak
gorebilmeleri, sistem tarafindan aninda geri bildirim almalar1 ve tekrar etme sansina
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sahip olmalar1 da kaygiy1 azaltan etkenler arasinda yer almaktadir. Bu siiregte
O0grenmenin bireysellestirilmis ve 6grenciye gore uyarlanabilir olmasi, geleneksel
smif ortamlarinin aksine Ogrencinin hizina ve ihtiyacina gore ilerleme imkani
tanimistir. Bu dogrultuda, LyricsTraining'in sundugu sarki temelli, eglenceli ve
etkilesimli ortamin, 6grencilerin kaygi diizeylerini azaltarak yabanci dil 6grenme
stirecini daha verimli hale getirdigi sdylenebilir.

Oneriler

1. Gelecekteki aragtirmalarda, LyricsTraining uygulamasinin etkisinin daha net
bir sekilde belirlenebilmesi igin, uygulama siiresi ve sikliginimn artirildigi, en az iki
donem siiren ve haftada bir saatten fazla uygulamanin yapildigi caligmalar yapilmasi
Onerilmektedir.

2. Bu c¢alismada LyricsTraining uygulamast incelenmistir. Gelecek
aragtirmalar, farkli dijital araglarin (6rnegin, VoScreen, Listenwise) etkinliklerini
karsilastirarak hangi araglarin 6grencilerin dil 6grenme siireglerinde daha etkili
oldugunu belirlemeyi hedefleyebilir.

3. Aragtirma yedinci smif dgrencileri lizerinde gerceklestirilmistir. Farkli yas
gruplarindaki veya farkli dil seviyelerindeki 6grencilerle yapilacak ¢alismalar, bu tiir
araglarin genis bir 6grenci kitlesindeki etkisini degerlendirmeye yardimei olabilir.

4. LyricsTraining uygulamasmin Ogrencilerin dinleme kaygisint azaltmada
etkili oldugu goz oniine alindiginda, bu yontemin daha uzun siireli ve diizenli olarak
kullanilmasi, elde edilen olumlu sonuglarin pekistirilmesine katki saglayacaktir.
Ogretmenlerin LyricsTraining gibi dijital araglar1 haftalik ders planlarina diizenli
bicimde entegre etmeleri onerilmektedir. Uygulamanin haftada en az iki ders saati
kullanilmasi, &grencilerin hem dil girdisine daha sik maruz kalmalarini hem de
dinleme becerilerinde ilerleme saglamalarini kolaylastiracaktir.

5. Kaygiy1 azaltmada etkili olan LyricsTraining yontemi, grup caligmalari,
yarigmalar ve sanal gergeklik uygulamalari gibi daha fazla interaktif ve eglenceli
etkinliklerle desteklenebilir. Ornegin, dgrenciler sinif iginde takim halinde yarisarak
sarki sozlerini tamamlayabilir veya belirli bir siire i¢inde en ¢ok dogru cevabi veren
grup  ddiillendirilebilir. Ayrica, Ogrencilerin ~ bireysel  ilerlemelerini
gozlemleyebildikleri dijital rozetler veya basart sertifikalar1 gibi geri bildirim
sistemleri kullanilarak, motivasyon artirilabilir. Bu tiir etkinlikler, 6grencilerin aktif
katilimim tegvik ederken, ayn1 zamanda 6grenme siirecini daha verimli ve eglenceli
hale getirebilir. Ayrica, sarki seciminde 6grencilerin yas diizeyleri, ilgi alanlari ve dil
seviyeleri dikkate alinmali, icerikler kazanimlarla uyumlu sekilde belirlenmelidir.

6. Program gelistirme uzmanlarinin, Ingilizce 6gretim programlarma dinleme
becerilerini gelistirmeye yonelik dijital modiiller eklemeleri onerilebilir. Bu
dogrultuda, 6gretmenlere yonelik uygulama kilavuzlariin hazirlanmasi ve etkinlik
onerileriyle desteklenmis 6rnek ders planlarinin sunulmasi, uygulayicilarin dijital
araglar1 daha etkili bigimde kullanmalarina yardimei olacaktir.
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