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It has been observed that social studies teaching programmes implemented in Tiirkiye in
recent years are characterised by an approach that aims to actively involve students in the
learning-teaching process. Research conducted on differentiated instruction has also shown
that this approach supports learning through practical application and experiential
learning. In this regard, the learning-teaching experiences and assessment activities
included in the 2024 Social Studies Course Curriculum were examined in terms of the
differentiated instruction approach. A case study, one of the qualitative research methods,
was used in the research design. The data sources of the research consisted of documents
related to the research, primarily the 2024 Social Studies Course Curriculum. The research
data were analysed through document analysis. The findings obtained from the research
showed that the differentiated teaching approach can be used effectively in social studies
lessons and that differentiation is widely used in the learning-teaching experiences and
measurement and evaluation activities of the 2024 Social Studies Course Curriculum. The
research recommends that, in order to increase the applicability of differentiated instruction
approaches in the 2024 Social Studies Course Curriculum, the guidelines should be made
more explanatory and greater emphasis should be placed on teaching skills that support
differentiation.

2024 Sosyal Bilgiler Dersi Ogretim Programi’ndaki Ogretimsel Siireclerin
Farklilastirilmig Ogretim Yaklasimi1 Bakimindan Incelenmesi
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Tiirkiye’de son yillarda uygulamaya konulan sosyal bilgiler dersi 6gretim programlari,
Ogrencileri 0grenme-o6gretme siirecine aktif olarak katmayi amaglayan bir yaklagimla
hazirlanmaktadir. Farklilagtirilmig 6gretime iligkin ytiriitiilen arastirmalar da bu yaklagimin
pratik uygulama ve deneyimsel 6grenme yoluyla 6grenmeyi destekledigini gostermistir. Bu
itibarla calismada, 2024 Sosyal Bilgiler Dersi Ogretim Programinda yer alan grenme-
Ogretme yasantilar1 ile Slgme ve degerlendirme etkinlikleri, farklilastirilmis O6gretim
yaklagimi bakimindan incelenmistir. Arastirma deseninde nitel arastirma yontemlerinden
durum calismast kullanilmistir. Arastirmanin veri kaynaklar1 basta 2024 Sosyal Bilgiler
Dersi Ogretim Programi olmak iizere, aragtirmayla ilgili dokiimanlardan olusmustur.
Arastirma verileri dokiiman analizi yoluyla ¢6ziimlenmistir. Arastirmadan elde edilen
bulgular, farklilastirilmis dgretim yaklagiminin sosyal bilgiler dersinde etkin bir sekilde
kullanilabilecegini ve 2024 Sosyal Bilgiler Dersi Ogretim Programi'min 6grenme- Sgretme
deneyimleri ile Olgme ve degerlendirme calismalarinda, farklilagtirmanin genis bir
kapsamda yer aldigimi gostermistir. Arastirma, 2024 Sosyal Bilgiler Dersi Ogretim
Programi’nda farklilastirilmis 6gretim yaklasiminin uygulanabilirligini artirmak amaciyla,
yonergelerin daha agiklayici hale getirilmesini ve farklilastirmay1 destekleyen 6gretimsel
becerilere daha fazla yer verilmesini 6nermektedir.
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1. Giris

Modern egitim ve 6grenim anlayis, bilginin faydali oldugu
fikrine dayanir. Ciinkii bilgi, yasam sorunlarmi ¢dzdiigii
olclide degerlidir. Insanlarin 6grenme yoluyla edindikleri
bilgi, deneyim yoluyla daha yararli ve kalici hale gelir.
Boylece insanlar yeni bilgiyi uygulamaya koyar ve eski
bilgi ile yeni bilgiyi birlestirerek yasam sorunlarimi ¢ézerler
(Altun, 2013). Bu konu, toplum agisindan ele alindiginda da
durum benzerdir. Bunun nedeni, toplumun iiyelerine
saglanan egitim ve Ogretimin, toplumun ihtiyaglarmi
karsilamasi ve sorunlarimi ¢dzmesi gerektigidir. Bu
baglamda, gecmiste ve giiniimiizde egitimin ve 6gretimin
en temel gayesi, kisilere gerekli bilgiyi ve beceriyi
kazandirarak toplumun ihtiyaglarin karsilamak olmustur.
Tiim bu yetkinliklerin insanlara aktarilmasinin en 6nemli
yolu ise, 6gretim programidir (Aykag, 2007). Bu nedenle
O0gretim programi, egitimin hedeflerinin gerceklestirilmesi
i¢in 6nemli bir referans noktasidir. Ogretim programlarinin
egitim faaliyetlerini planlama, kazandirilacak becerileri ve
deger yargilarini belirleme, 6lgme ve degerlendirme, ders
icerigine gore basar1 diizeylerini belirleme gibi birgok islevi
yerine getirdigi diistiniildiigiinde, egitim faaliyetlerinde ne
kadar 6nemli oldugu ortaya ¢ikmaktadir.

Ogretim programmin yani sira, bilgi edinme siirecinde
kullanilan yontem ve teknikler de biiyiik ©6nem
tasimaktadir. Geg¢misten bu yana, egitim-Ogretim
siireglerinde bir¢ok yontem ve teknik kullanilagelmistir. Bu
teknikler

Gluniumizde ise,

yontem ve zaman iginde
zenginlesmistir. bilginin dogrudan
aktarildig1 ve ogrencilerin pasif alicilar oldugu anlayis
yerine, dgrencilerin 6grenme siirecinde aktif rol oynadigi
yapilandirarak edindigi bir
konusudur. Bu anlayis1 yansitan ve 6n plana ¢ikaran bir

yaklasim da farklilastirilmis 6gretim yaklagimidir.

cesitlenerek

ve bilgiyi anlayis soz

Farklilastirilmis 6gretim yaklasimi {izerine ¢alisan bir¢ok
aragtirmaci, Ogrenme siirecindeki temel bilesenlerden
igerik, siire¢, iiriin ve Ogrenme ortammnin, Ggrenenler
farkliliklar1  dikkate sekilde
diizenlemenin, onlarin ilgilerine ve 6grenme tercihlerine
gore uyarlanmis 6grenme deneyimleri sunmanin, her bir
Ogrencinin potansiyelini gerceklestirebilmesine destek
saglayacagini savunmaktadir (Heacox, 2002; Kronberg vd.,
1997; Tomlinson, 1995, 1999a, 2001b, 2005a, 2007, 2014).

arasindaki alacak

Bu itibarla farklilastirilmis
ogrencilerin farkli 6grenme profillerine, ilgi alanlarmna ve
o6grenme tercihlerine sahip oldugu anlayisina dayandigini
soylemek miimkiindiir. Ayrica farklilagtirilmis &gretim
yaklagimi, 6gretme ve 6grenme ortaminda bu farkliliklara
yer vermenin, kalicr bir 6grenme sagladigimn ileri siirer
(Tomlinson, 1999b). Boylelikle her 6grenciye, bireysel ilgi
ve yetenegine uygun olarak kendini gerceklestirme firsati
sunulmus olur.

O0gretim  yaklagiminin,

Ogretim programi, egitimin ve 6gretimin sekillenmesinde
o6nemli bir yere sahiptir. Bu itibarla aragtirmanin ana
ekseni, 2024 Sosyal Bilgiler Dersi Ogretim Programi'nda

(SBDOP) yer alan o6grenme yasantilari ile Slgme ve
degerlendirme c¢alismalarinin, farklilagtirilmis Ogretim
yaklasimi bakimindan incelenmesi iizerine kurulmustur.
Bu gercevede arastirmanin temel problem sorusu su sekilde
diizenlenmistir:

Farklilastirilmis Ogretim yaklasimi, 2024 SBDOP'te yer
alan Ogrenme yasantilari ile 6lgme ve degerlendirme
calismalarma ne boyutta yansimistir?

1.1. Farklilastirilmis Ogretim Yaklasum

Tim insanlarin aymi Ozelliklere
sOyleyemeyecegimiz  gibi,
kabiliyetlerinin ayni oldugunu iddia etmek miimkiin
degildir. Ogrenciler ogrenme stilleri, ilgi alanlari, becerileri
ve diger bir¢ok 6zellik bakimindan farklilik gosterir. Ancak

genellikle

sahip oldugunu

tim  Ogrencilerin  de

Ogrenme-dgretme  siireclerinde, dgrenciler
arasindaki bu farkliliklarin yeterince ele almmadig:
sOylenebilir. Bu nedenle farklilagtirilmis 6gretim yaklasima,
ogrenciler arasindaki farkliliklar dikkate alindiginda ve bu
farkhliklarn = 6grenme ve Ogretme dahil

edildiginde daha etkin 6grenme ve Ogretme siireclerinin

stirecine

gerceklesecegini savunur (Bondley, 2011).

Degisen egitim hedefleri, tiim 6grenciler i¢in yeni bir egitim
anlayisi, toplumun ¢ok kiiltiirlii yapisindaki degisiklikler,
sosyal ve teknolojik alanlardaki gelismeler ve ogrenci
profillerinin gesitliligi gibi birgok faktdr, giliniimiiziin
O0grenme ve Ogretme ortamindaki degisiklikleri zorunlu
kilmistir. Tiim Ogrencilerin aym sekilde ve ayni zamanda
ogrenmedikleri sasirtict degildir. Zira farkliik insanin
dogasinda var olan bir ozelliktir. Bu sebeple 6gretmenler
tarafindan Ogrenme-ogretme
yaklagimlarmin, tekniklerinin
farklilastirilmasi, ¢ok sayida d6grenciye ulasabilmeyi saglar.
Bunu yaparken 6gretmenler, tiim 6grencilerin ihtiyaglarini,
0grenmeye hazir olma durumlarini, tercihlerini ve ilgi
alanlarin1  dikkate almalidir. Ogrencilerin ihtiyag ve
yeteneklerini dikkate almak ve deneyimlerine deger
vermek, onlarin potansiyellerini ortaya ¢ikarabilir. Bu

O6grenme ortamlarinin,

Ogretim yontem ve

baglamda, 6gretim programlarindaki farklilagtirma, farkl
ilgiye ve yetenege sahip olan 6grencilerin 6grenmelerini
desteklemek i¢in Snemlidir (Banks, 2012).

Bilim ve teknolojinin hizla ilerlemesinin yan1 sira toplumda
ortaya ¢ikan zorluklar, geleneksel 6gretim yontemlerinde
bir doniisiime yol agmistir. Klasik 6gretim yaklasimlarinin
yerini, bireylerin elestirel diisiinme ve kendi fikirlerini
gelistirme ihtiyaci almistir. Bu da herkes igin etkili, kaliteli
ve yenilikci bir egitim talebini beraberinde getirmistir. Bu
baglamda, “gesitlilik” modern egitimin merkezi bir unsuru
olmustur. Yeni 6grenme ve 6gretme yaklasimlar artik yas,
yetenekler, dnceki egitim, sosyal deneyim ve gelecekteki is
beklentileri gibi faktorleri de dikkate alan egitim ortamlari
olusturmaya odaklanmaktadir. Bu ortamlar, bu gesitliligi
hesaba egitim yapilarini,  ydntemlerini ve
faaliyetlerini kullanarak, ¢ok cesitli 6grenci yeteneklerine
etkili bir sekilde hitap edebilir. Sonug olarak, egitim daha
kapsayici, biitiinciil ve bireysel ihtiyaglara uyarlanabilir

katan
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hale gelmektedir (Valiandes, 2015). Iste farklilastirilmis
O0gretim yaklasiminin da bu anlayis neticesinde ortaya
¢iktig1 sdylenebilir.

Esasinda farklilagtirilmis ogretim yaklasiminin, teorik
temelleri ve felsefi anlayis1 bakimindan yeni bir yaklagim

olmadigmi sodylemek miimkiindiir. Farklilagtirilmis
O0gretim yaklasiminin kuramsal temelleri arasinda;
Piaget'in “Yapilandirmact  Yaklasimi1”, Vygotsky nin

“Yakinsal Gelisim Alant Kurami” ve Gardner’'in “Coklu
Zeka Kurami” yer almaktadir (Abbati, 2012; Rodriguez,
2012; Subban, 2006; Thakur, 2014; Wan, 2017). Bunun yani
sira “Beyin Temelli Ogrenme” ve “Ogrenme Stilleri” gibi
yaklagimlarin da farklilagtirilmis 6gretime kaynaklik ettigi
soylenebilir (Avc ve Yiiksel, 2018).

1900'erin basinda, egitim teorileri ampirik arastirmalar
yoluyla gelistirilmis ve bu teoriler, daha ileri calismalar i¢in
temel olusturmustur. Daha sonra, teorik bilginin egitim
ortamlarinda  pratik
durulmus ve bu konuda ¢ok sayida ¢alisma yapilmistir
(Beauchaine, 2009; Ellis vd., 2007). Bu ¢aligmalar arasinda,
tek smifli okullarda o6zel egitim Ogrencileri ve distiin
yetenekli  ¢ocuklar igin  farklilastirilmis  Ogretim
yaklagimlarmin uygulanmasi da yer almaktadir. Farkli yas
gruplarindan  Ogrencilerin  ihtiyaglarin1  karsilamay
amagclayan farklilastirilmis 6gretim, o zamandan beri
ulusal ve uluslararas: arastirmacilar tarafindan kapsaml
bir sekilde incelenmistir (Altun ve Colak, 2014; Sherman,
2008). Giinlimiizde ise bir¢ok arastirmaci, Ogretimin
farkhlastirilmas: tizerine gesitli ¢alismalar yiirtitmektedir
(Brevik vd., 2018; Heacox, 2002; Tomlinson, 1999a).

olarak uygulanmasi {izerinde

Ogretimin farkhilagtirilmasina yonelik galismalar yiiriiten
aragtirmacilar; 6gretme ve 6grenme siirecinin bilegenlerini
diizenleyerek, dgrenciler arasindaki farkliliklari dikkate
alarak, ogrencilerin  ilgi alanlarma gore
uyarlayarak ve 6grencilerin 6grenme stillerini g6z oniinde
bulundurarak, her 6grenciden beklenen sonuglarin etkili
bir sekilde elde edilebilecegini savunmaktadir (Heacox,
2002; Kronberg vd., 1997; Theisen, 2002; Tomlinson, 1995,
1999a, 2001a, 2007, 2008, 2014; Tomlinson ve Strickland,
2005).

dersleri

Tomlinson ve Strickland'a (2005) gore Ogretmenler,
ogrencilerin etkili bir sekilde 6grenmelerine yardima
olmak igin gesitli sinif unsurlarini degistirebilirler. Bunlar
igerik, siireg, iiriin, duyussal nitelikler ve 6grenme ortami
gibi bilegenlerdir. Icerik, ne 6gretildigini ifade eder. Siireg,
ogrencilerin beklenen bilgiyi edinmeleri ve i¢sellestirmeleri
igin gecen zamandir. Uriin, 6grencinin 6grenme sonucunda
edindigi bilgi birikimini ortaya koyma becerisidir.
Duygusal degisim ise, sinifta 0grencilerin gelisimsel olarak
diisiince ve duygularmin yonetilmesidir. Ogrenme ortami
da ogrencilerin d6grenme faaliyetlerini gerceklestirdikleri
kosullardir.

Bu itibarla farklilagtirilmis 6gretim yaklasimi, 6grencilere
cesitli sekillerde 0grenme firsatlar1 sunarak Ogrencilerin
farkli 6grenme ihtiyaglarini karsilayan bir 6gretim

yaklasimi olarak karsimiza c¢ikmaktadir. Bu sayede
ogrencilerin bireysel yeteneklerine uygun bir sekilde bilgi
ile etkilesime girmeleri ve 6grenmelerini sahiplenmeleri
saglanmus olur. Ogrenciler, 5grenme siirecini kesfetmek ve
siirece dahil olmak icin kendi yeteneklerini kullanabilir,
cevrelerindeki diinyaya dair daha derin bir anlayis
gelistirebilirler (Demir ve Giirol, 2015). Bu yaklasimda

Ogrenciler, bilgiyi organize edebildikleri ve kendi
deneyimleriyle  yorumlayabildikleri  icin,  bilgiyi
igsellestirmeyi kolaylastirabilirler. Dolayistyla

farklilastirllmis Ogretimin genel amaci, her 6grencinin
bireysel ihtiyag ve yeteneklerine en uygun sekilde ilerleme
kaydetmesini ve bilgiyi 6ziimsemesini saglamaktir. Bu
siire¢ ayni zamanda, aktif 6grenmenin gergeklestigi ve
boylece 6grencilerin kendi 6grenmelerinin sorumlulugunu
iistlendikleri bir asamadir (Tomlinson, 2005b).

Farklilagtirilmis 6gretim yaklasgiminin 6grenme-6gretme
siireclerinde etkin bir rol iistlendigi ve siirece zengin bir
katki sundugu alanyazin arastirmalarinda ortaya
konulmustur (Beauchaine, 2009; Beler, 2010; Burkett, 2013;
Ekinci, 2016; Good, 2006; Hellman, 2007; Kaplan Say1, 2013;
Saldirdak, 2012; Scott, 2012; Umar, 2014).

Nitekim konu sosyal dersi
incelendiginde  ise, bilgiler
farklilastirllmis 6gretim yaklasimina iliskin galismalarin,
konuyu farkli agilardan ele aldig1 goriilmektedir. Bunlar
arasinda; farkhilastirilmis Ogretimin akademik basariya,
Ogrenmeye
sentezleme gibi ¢esitli bilissel ve duyussal becerilere etkisi;
ogrencilere yonelik farklilastirilan bir 6gretim programinin
sosyal bilgiler dersinde 6grencileri nasil etkiledigi; okul
Ogretmenlerin ve ogrencilerin
bilgiler dersindeki farklilastirma ile ilgili goriislerinin
analizi gibi calismalar yer almaktadir (Akdemir, 2019;
Cetintas, 2019; Ucarkus, 2020; Waid, 2016). Bu calismalar,
sosyal bilgiler derslerinde farklilagtirilmis &gretimin
akademik
ogrencilerin becerilerinin gelistirilmesi, &grenciler ve
Ogretmenler arasinda derse yonelik olumlu tutumlarin
olusturulmasi gibi bir dizi olumlu sonu¢ dogurdugunu
gostermektedir (Akdemir, 2019; Bergstrom, 2015; Cetintas,
2019; Marone, 2013; Rogers, 1995; Ugarkug, 2020; Waid,
2016; Woo, 1991). Lott’a gore (2021), son zamanlarda
farklilastirilmig O0gretim yaklagimina odaklanan
arastirmalarn  artmasi, farklilastirmanin  giintimiiz
smiflarinda gesitli basar1 seviyelerine sahip &grencilerin
ihtiyaglarini  karsilamada etkili bir yol oldugunu
gostermesinden kaynaklanmaktadir.

bilgiler baglaminda

sosyal derslerinde

yonelik tutuma, elestirel diisiinebilme,

yoneticilerinin, sosyal

uygulanmasinin, basarmin  artirilmasi,

1.2. Sosyal Bilgiler Dersi Ogretim Programlart ve
Farklhilastirma

Tiirkiye’de  20007i  yillardan  itibaren  gelistirilen
SBDOP’lerde, bireyin Ogrenme-ogretme yasantilarinda
aktif bir rol oynadig1 diisiincesi yerlesmeye baslamistir. Bu
diislincenin esasinda, farkhlastirilmig O0gretim
yaklagimmnin &ziinde var oldugunu belirtmek gerekir
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(Tomlinson, 1999b). Ozellikle 2005 yilinda uygulamaya
konulan SBDOPiin, yapilandirmaci felsefeyi yansitmast
buna 6rnek olarak gosterilebilir (Altun, 2013). Milli Egitim
Bakanlig: tarafindan 2004-2005 6gretim yilindan itibaren
kademeli olarak hayata gegirilen bu 6gretim programa,
Ogrenciyi merkeze almas1 ve bilgiyi 6grenciye dogrudan
aktarmak yerine, Ogrencinin kendi c¢abasiyla bilgiyi
edinmesini bakimindan dikkat ¢ekicidir
(Keskin, 2019). Bu program; tematik yapisi, sosyal bilimler
dahil
yapilandirmaci bir anlayisa gore diizenlemesi ve etkinlik
merkezli yaklasimi agisindan, 6nceki sosyal bilgiler dersi
Ogretim programlarindan ayrilmistir (Kara, 2019; Tay,
2017).

amaclamasi

disiplinlerini  {initelere etmesi, kazanimlari

2005’teki programin ardindan 2018'de hazirlanan ve 2024’e
kadar yiiriirliikte kalacak olan SBDOP"te 6ncelikle, amaglar
ele alinmistir (MEB, 2018). Bu amaglarin milll egitimin
genel amaglar1 gercevesinde belirlendigi ve okul 6ncesi
egitimden lise egitimine kadar program kazanimlar:
hakkinda kisa bilgiler verildigi dikkat cekmektedir
(Dascioglu ve Simsek, 2019). Bu baglamda, 6nceki 6gretim
programinda oldugu gibi, 2018 yilinda yiiriirliige giren
SBDOP’te temel beceri ve degerlere yer verilmis, dersin
0zel amaglari, Olgme ve degerlendirme yaklasimlar:
belirlenmistir. Programin 06zii; duyarli davranan, etkin
vatandaslik anlayisina sahip, iireten, sorumluluk bilinci ile
hareket eden, kendi kiiltiirel degerlerine ve evrensel
degerlere saygili, hayata iliskin deneyimler kazanmis iyi
vatandaslar yetistirmeyi amaglamistir (MEB, 2018).

2024 SBDOP genis bir yelpazede farklilastirilmis pedagojik
yaklagimlar  igermektedir. 1k olarak, programin
yapilandirmaci bir yaklasima dayandigi gerceginden de
anlasilacagt programda,
dogrudan aktarilmasindan ziyade, 6grenme ve Ogretme
siirecinde 6grenciler tarafindan aktif olarak edinilmesine
odaklanildigr goriilmektedir. Bu itibarla programda,
yapilandirmaci yaklasimin baskin oldugu sdylenebilir.

lizere bilginin ~ &grencilere

Ozellikle 6grenme ve bilissel faaliyetlere iliskin asagidaki
ifade, 6gretimde farklilastirmanin 6nemini gostermektedir
(MEB, 2024, s. 4):

“Sosyal Bilgiler Dersi Ogretim Programi ile dgrencilere
kavramsal beceriler (temel, biitiinlesik, iist diizey diisiinme), alan
becerileri (zaman algilama ve kronolojik diisiinme, kanita dayal
sorgulama ve aragtirma, tarihsel empati, degisim ve siirekliligi
anlama vb.), sosyal ve duygusal 6grenme becerileri (benlik, sosyal
yasam, ortak/birlesik), okuryazarlik becerileri (bilgi, dijital,
finansal, gorsel, kiiltiir, vatandaslik, veri, siirdiiriilebilirlik,
sanat), egilimler (benlik, sosyal, entelektiiel) ve degerlerin (adalet,
aile biitiinliigii, ¢aliskanlik, dostluk, duyarlilhk, 6zgiirliik,
sorumluluk, vb.) kazandirilmas: amaclanmaktadir. Program
icerisinde giinliik yagam ile koprii kurulmas: ve ogrencilerin
gerekli gercek  yasamla baglantili  bir  sekilde
deneyimleyerek edinmeleri amaclanmigstir.”

becerileri

Bugiin okula farkli yeteneklere, 6grenme stillerine ve

cesitlilik goOsteren zeka tiirlerine sahip &grenciler

gelmektedir. Bu cesitlilikteki
profillerine uygun programlarin olusturulmasi kaginilmaz
bir gerekliliktir. Ogrenme—égretme stirecleri, Ogrenciler
tarafindan benimsenmedigi takdirde, hayal kiriklig,
sitkilma ve dikkat dagmikhgr gibi olumsuz durumlar
meydana gelebilir (Danzi vd., 2008). Ayrica, iist diizey
ogrenme gergeklestiren Ogrencilere uygun olan 6gretim
yaklagimlarinin, daha alt diizey 6grenme gerceklestiren
ogrenciler i¢in oldukga zorlayic olabilecegine dair 6nemli
(Mayer, 2008). Bu baglamda,
ogretimde farklilastirma uygulamalarmin, gesitli 6grenme
tarzlarimi dikkate alan ve genis bir 6gretim yontemi
yelpazesine dayanan bir yaklasim oldugu soylenebilir
(Beler ve Avci, 2015). Bu yoniiyle, 2024 SBDOP’iin bireysel
farkliliklar1 destekleyen bir yapiya sahip oldugu ifade
edilebilir.

yetenek ve Ogrenme

bulgular mevcuttur

Ek olarak, programin 6l¢me ve degerlendirme kisminda
farklilastirilmis 6gretim yaklagiminin asagidaki sekilde 6n
plana c¢iktig1 goriilmektedir(MEB, 2024, s. 7):

“Oleme ve degerlendirme araclari kullanilirken 6grenme ¢iktilari,
alan becerileri veya kavramsal beceriler dikkate almmalidir.
Biitiinciil yaklasima uygun olacak sekilde, 6grencilerin farkl:
ozelliklerini ortaya koyabilecekleri siire¢ odakli degerlendirme
araglar: kullanilmalidir. Olgme ve degerlendirme uygulamalar:
siirecinde 6grencilerin gelisimlerinin farkli olabilecegi gozden
kagirilmamali, her 6grenciden her alanda aymi ilerlemeyi
goOstermesi Ogrencilerin  farkli
alanlarmda farkl diizeylerde gelisim gdsterebilecegi diisiiniilerek
dgrenme siireci bir biitiin olarak degerlendirilmelidir. Bu amacla
programda  63renme izlemeye  firsat  verebilecek
bicimlendirici 6lgme ve degerlendirme araglarina yer verilmistir.”

beklenmemelidir. beceri

siirecini

Ogretimin farklilastirilmasinda 6lgme ve degerlendirme,
bakis
Ogrencilerin akademik beceri ve yetenekleri gibi giiglii
yonlerinin yani sira, zayif kalan yanlari, ilgi alanlar1 ve
o0grenme tercihlerine dair gesitli bilesenler siirece dahil
edilmektedir. Bu tiir bir 6lgme ve degerlendirme, 6grenme

homojen olmayan bir agisimi  igermektedir.

deneyimlerini gelistirmekte ve 0&grencilerin &grenme
siiregleri hakkinda onemli geri doniisler sunmaktadir
(Moon, 2005). Bu baglamda, 2024 SBDOP’iin &lgme ve
degerlendirme  agisindan  farkhilastirilmis ~ Ogretim
yaklagimini yansittigi soylenebilir. Bunun temel nedeni,
programin standartlastirilmis 6lgme ve degerlendirme
yerine, farkliliklar1 g6z Oniinde bulunduran ve kati
olmayan bir 6l¢me ve degerlendirmeyi (Tomlinson, 2007)
6n plana ¢ikarmasidir. Bu tespitler, 2024 SBDOP'teki 6lgme
ve degerlendirme c¢alismalarmin  birgok  acgidan
farklilastirilmis Ogretim  yaklasgimmi  yansitmasi
bakimindan dikkat gekicidir.
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2. Yontem
2.1. Desen
Calisma, nitel arastirma  gelenegi  cercevesinde
gerceklestirilmistir. ~ Nitel arastirma, olaylarin ve

durumlarin derinlemesine incelenmesi ve anlamlarinin
ortaya konulmasi amaciyla bireylerin deneyimlerinin
analizine dayanir. Bu tiir arastirmalar, nitel unsurlara ve
nedensellige odaklanarak, olaylarn ve durumlarin genis
bir perspektiften degerlendirilmesine
(Buiytikoztiirtk vd., 2018). Bu ¢alisma, anlamsal cesitlilik
agisindan zengin bir yapiya sahip olmasi ve derinlemesine
analize uygun olmasi nedeniyle nitel bir arastirma
gercevesinde yiiriitiilmiistiir. Arastirmada, nitel bir yontem
olarak durum (vaka) calismasi kullanilmistir. Merriam
(2018) durum calismasmi; gilincel bir olguyu gergek

olanak tamur

hayattaki baglamiyla inceleyen ampirik bir arastirma
(vaka)
calismasmin temel amaci, bir veya daha fazla durumu
tespit etmek ve bu durumlarin sorunu nasil yansittigini
belirlemektir. Bu sayede durumlar detayli bir bigimde
analiz edilmektedir 2013).
odagmdaki durum, 2024 SBDOP’iin 6grenme alanlarmda
yer alan Ogrenme-0gretme yasantilart ile o6lgme ve
degerlendirme c¢alismalarmin farkhilastirilmis Ogretimi
yansitma boyutudur. Nitel vaka c¢alismalarinda, veri
toplamak ve icin  birincil  araglar
aragtirmacilarin kendileridir. Bu tiimevarimsal aragtirma

yontemi olarak tanimlamaktadir. Durum

(Creswell, Bu c¢alismanin

analiz etmek

stratejisi oldukca betimleyici sonuglar iiretir. Vaka
¢alismalarmmin  Ozellikle egitim alanindaki yenilikleri,
degerlendirme programlarmi ve bilgi politikalarin

incelerken islevsel oldugu goriilmiistiir (Merriam, 2018).
Incelenen konunun &gretim programi ekseninde olmasi ve
programin farklilastirilmig 6gretim yaklagiminin izlerini
tasimasi nedeniyle arastirmada durum calismasi deseni
kullanilmistir.

2.2. Calisma Grubu

Nitel arastirmalar sirasinda elde edilen veriler, genellikle
sayisal veri kaynaklarindan degil, sdzlii kaynaklardan ve
belgelerden toplanmaktadir (Balaban Sali, 2016). Bu
aragtirmanin temel veri kaynag1, 2024 SBDOP tiir.

2.3. Islem

Calismada ilk olarak, 2024 SBDOP'te yer alan, grenme-
Ogretme yasantilart ile Olgme ve degerlendirme
¢alismalarina iliskin “6grenme-63retme yasantilart” ile “dlgme
ve degerlendirme caligmalar1” adi altinda iki kategori
olusturulmustur. Ardindan 2024 SBDOP'te 4., 5., 6. ve 7.
sinif seviyelerinde yer alan toplam 6 6grenme alani tema
olarak belirlenmistir. akabinde, belirlenmis
temalarla ilgili kodlar olusturulmus, olusturulan kod
kiimeleri temalarla iligskilendirilerek gruplandirilmistir.
Nihai olarak ortaya ¢ikan kodlar, betimsel analiz yontemi
ile ¢oziimlenerek anlam igeriklerine gore bulgular
saptanmaya calistlmistir. Bulgular arasinda nedensel

Bunun

iligkiler
calismalarla karsilastirmalar yapilmastir.

kurulmus ve uygun olan yerlerde farkli

2.3.1. Etik bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar: Bilimsel
Arastirma ve Yayn Etigi Yonergesi” kapsaminda uyulmasi
belirtilen téim kurallara uyulmustur. Yoénergenin ikinci
boliimii olan “Bilimsel Arastirma ve Yayin Etigine Aykiri
Eylemler” bashg: altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. TR Dizin Etik Ilkeleri Akis Semasi
uyarinca bu ¢alisma, dokiiman incelemesi niteliginde olup
herhangi bir katilimc igermediginden etik kurul izni
gerektirmemektedir.

2.4. Veri Toplama Araclar

Arastirma verileri, dokiiman (belge) incelemesi yoluyla
toplanmistir. Belgeler, nitel calismalarda etkin bir sekilde
kullanilabilen 6nemli veri kaynaklar1 arasindadir. Bu veri
kaynaklar1 ayni zamanda, goriismeler ve gozlemler
sirasinda elde edilen bilgileri dogrulamak igin de
kullanilabilir (Yildirim ve Simgek, 2016).
kaynaklarini

Nitel veri

olusturan belgeler arasinda; kurumsal
kayitlar, program kayitlari, yazismalar, raporlar, kisisel
glinliikler ve acik uglu cevaplar yer alabilir (Patton, 2018).

Bu arastirmada 2024 SBDOP incelenmistir.
2.5. Veri Analizi

Veri analizi, verinin neyi temsil ettigini ortaya ¢ikarma
asamasidir. Bu calismada, nitel analizin bir tiirii olan
betimsel analiz yontemi kullanilmistir. Betimsel analiz ile
veriler, gore
olusturulabilecegi gibi, goriisme asamasindaki soru ve
belgelere gore yeniden de diizenlenebilir. Bu sayede yeni
temalar, kategoriler ve kodlar ortaya cikabilir. Boylece,
aragtirmanin yeni anlamlar1 tanimlanabilir (Yildirim ve
Simgek, 2016).

aragtirmada  belirlenen  temalara

Calismada oncelikle 2024 SBDOP'te yer alan 4, 5, 6 ve 7.
sinif diizeyindeki 6grenme alanlari ile iligkili, “dgrenme-
ogretme yagantilar” ile “6lgme ve degerlendirme calismalart”
adinda iki kategori belirlenmis, daha sonra 2024 SBDOP"iin
6 dgrenme alani (Birlikte Yasamak, Evimiz Diinya, Ortak
Mirasimiz, Yasayan Demokrasimiz, Hayatimizdaki
Ekonomi, Teknoloji ve Sosyal Bilimler) ile ilgili kod
kiimeleri olusturulmustur. Olusturulan kod kiimeleri bir
alan uzmani ile gdzden gegirilerek bu kodlara eklemeler ve
¢ikarmalar yapilmistir. Elde edilen son kodlar, betimsel
analiz yontemi ile analiz edilerek bulgulara ulasilmaya
caligilmistr.

*  Gegerlik ve giivenirligin saglanmasi: Calismanin
gecerliligini  (genellenebilirligini)  artirabilmek igin,
aragtirma siirecinde neler yapildigina dair ayrintili bir
aciklama sunulmustur. Ozellikle yontem boliimiinde
calismanin yiriitilldiigii grup, veri toplama, analiz ve
yorumlama detaylandirilmistir.  Calismanin
glivenilirligini artirmak i¢in bulgularla ilgili veriler tarafsiz
bir  sekilde Aragtirmanin ~ problem

stiregleri

sunulmustur.
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durumunun ve bu problem durumuna yonelik gelistirilen
kodlarin belirlenmesinde bir alan uzmanina danisilmig ve
alman geri bildirimlerle yeniden diizenlenen problem
durumu ve kodlar tizerinde goriis birligine varilmistir.

3. Bulgular

2024 SBDOP, 4., 5., 6. ve 7. sinif seviyesinde; “Birlikte
Yasamak”, “Evimiz Diinya”, “Ortak Mirasumz”, “Yasayan

“Birlikte Yasamak” Ogrenme alani, Ogrencilerin iginde
yasadiklar1 sosyal hayatin farkinda olmalari, gruplarin
Onemini anlamalari, roller, haklar ve sorumluluklar, etkili
iletisim, farkli kisisel ve kiiltiirel ge¢mise saygi, sosyal
uyum agisindan is birligi ve dayanisma, Tiirk toplumunun
gibi
kapsamaktadir (MEB, 2024). Ogrenme alanina iligkin
Ogrenme-ogretme yasantilar1 ile 6lgme ve degerlendirme

ulusal meselelere karst tutumu konular:

Demokrasimiz”, “Hayatimizdaki Ekonomi”, “Teknoloji ve Sosyal =~ ¢alismalarma  yonelik  olusturulan kodlar asagida
Bilimler” adi1 altinda alt1 6grenme alanindan olusmustur. tablolagtirilmigtir:
Tablo 1.
“Birlikte Yasamak” 6grenme alanina iliskin 6grenme-0gretme yasantilari ile 6lgme ve degerlendirme ¢alismalar:
Kodlar 4.5mmf 5.5mif 6.S1mif 7.5mif TOPLAM
f f f f f %
Ornek olay sunumu 1 1 3,03
Ornek verme 1 1 3,03
Zaman tiineli teknigi 1 1 3,03
Drama ¢aligmalar: 1 1 3,03
Grup goriigmesi 1 1 3,03
Konugma biletleri teknigi 1 1 3,03
Oriimcek ag1 teknigi 1 1 3,03
E Grup calismast 1 1 2 6,06
TE. Akvaryum teknigi 1 1 3,03
% Ifﬁgiik grup tartisma teknigi 1 1 2 6,06
>q: Ornek olay canlandirma 1 1 3,03
£ Yazili, gorsel veya dijital iirtin olusturma 1 1 3,03
& Fikir Gretme 1 1 3,03
Q Ogrenme galerisi teknigi 1 1 3,03
qé Tarih seridi sunumu 1 1 3,03
)gb Mektup yazma 1 1 3,03
:0 Siir, slogan, hikaye, resim, afis veya poster hazirlama 1 1 2 6,06
Balik kilgig1 teknigi 1 1 3,03
Biiyiik grup tartismasi teknigi 1 1 3,03
Beyin eseri teknigi 1 1 2 6,06
Koselenme teknigi 1 1 3,03
5N1K teknigi 1 1 3,03
Beyin firtinasi 1 1 3,03
Arkasi yarin teknigi 1 1 3,03
Ornek olay incelemesi 1 1 3,03
Konusma halkas: teknigi 1 1 3,03
Proje tasarisi hazirlama 1 1 3,03
Kompozisyon yazma 1 1 3,03
Toplam 8 6 9 9 33 100
Dereceli puanlama anahtar1 1 1 2 8,33
@ Calisma yapraklari 2 1 1 4 16,66
g Biitiinciil dereceli puanlama anahtar1 1 1 2 8,33
2 . Gozlem formu 2 2 1 5 20,83
% = Ogrenme giinliikleri 1 1 4,16
o &  Grup degerlendirme formu 1 1 4,16
@ 3 Karsilagtirma tablosu 1 1 2 8,33
) Derecelendirme dlgegi 1 1 2 8,33
§« Kontrol listesi 2 1 2 8,33
O Anekdot kayd 1 1 2 8,33
Toplam 8 8 2 6 24 100
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Tablodaki ©6grenme-Ogretme yasantilarindan, grup
calismasi, kii¢lik grup tartismasi, beyin eseri teknigi
(%6,06) agirlikl
goriilmektedir. Olcme ve degerlendirme calismalarinda ise
gozlem formu (%20,83) ve ¢alisma yapraklarmin (%16,06)
on plana ¢ktig
yasantilarinin 6. ve 7. siniflarda, 6lgme ve degerlendirme
araglarinin ise 4. ve 5. smiflarda daha cesitli oldugu
goriilmektedir.

araclarma olarak yer verildigi

soylenebilir.  Ogrenme-dgretme

“Evimiz Diinya” 6grenme alaninda; temel diizeyde harita
kullanma becerisi; insanlarin yasadiklar1 g¢evrenin cografi

Tablo 2.

kosullarindan nasil etkilendikleri ve bu kosullarin onlar:
nasil etkiledigi; cevrede meydana gelen afetler ve bunlarla
ilgili yapilmasi gerekenler; yasadigimiz ilin goreceli
dogal ve beseri cevredeki
degisimler, {ilkemizin ve komsu tilkelerin genel 6zellikleri,
kitalar ve okyanuslar, {ilkemizin dogal ve beseri 6zellikleri,
Tiirk devletleriyle kiilttirel isbirligi, kiiresellesmenin
toplum hayatina etkisi, bolgesel ve kiiresel meselelerin
¢ozlimiinde {ilkemizin rolii gibi konular ele alnmistir
(MEB, 2024). Ogrenme alanindaki &grenme-dgretme
deneyimleri ve 6lgme ve degerlendirme ¢alismalari ile ilgili
kodlar asagidaki tabloda verilmistir:

konumunun 0zellikleri;

“Evimiz Diinya” 63renme alanina iligkin 6§renme-6gretme yagantilari ile 6l¢me ve degerlendirme ¢aligmalart

Kodlar 4.5mf 5.5mf 6.5mmf 7.5mmf Toplam
f f f f f %
Dilsiz harita ¢alismalar1 1 1 4,76
. Oryantiring oyunlar1 1 1 4,76
g Kitap kapag1 tasarimi 1 1 4,76
g Acil durum aile plan1 hazirlama 1 1 4,76
E Dilsiz harita hazirlama 1 1 2 9,52
) Bilgi kartlar1 hazirlama 1 1 4,76
*E Biiyiik grup tartismasi 1 1 1 3 14,28
£ Altsapkal diisiinme teknigi 1 1 476
@ Balik kilgig1 diyagram 1 1 4,76
g Grup calismast 1 1 4,76
53 Afis hazirlama 1 1 4,76
© St sunum 1 1 4,76
Beyin firtinasi 1 1 2 9,52
Kavram haritasi olusturma 1 1 4,76
Tablo olusturma 1 1 4,76
Ayrilip birlesme teknigi 1 1 4,76
So6zI1, yazili veya gorsel olarak yorumla 1 1 4,76
Toplam 4 7 4 6 21 100
o Calisma yapraklar: 1 2 3 15,78
g Biitiinciil dereceli puanlama anahtar1 2 4 21,05
E - Derecelendirme 6lgegi 2 1 1 4 21,05
% =  Kargilagtirma tablosu 1 1 5,26
oy % Dereceli puanlama anahtar1 1 1 5,26
@ 3 Gozlem formu 2 2 10,52
o Kontrol listeleri 2 1 3 15,78
E)" Anekdot kayd1 1 1 5,26
© Toplam 3 6 8 2 19 100

Bu 6grenme alaninda biiyiik grup tartismasi (%14,28),
dilsiz harita hazirlama ve beyin firtinas1 (%9,52) gibi
0grenme-ogretme agirlik  verildigi
soylenebilir. Olgme ve degerlendirme galigmalarinda ise,
biitiinciil dereceli puanlama anahtari, derecelendirme
olgegi (%21,05), calisma yapraklar: ve kontrol listelerinin
(%15,78) vurgulandig1 ortaya ¢tkmaktadir. Ayrica tabloda,
0grenme-Ogretme yasantilarinin 5. ve 7. siiflarda, dlgme
ve degerlendirme araglarinin ise, 5. ve 6. siniflarda daha
zengin oldugu goriilmektedir.

yasantilarina

“Ortak Mirasimiz” dgrenme alani; oyun ve oyuncak tarihi,
aile tarihi, ortak kiiltiirel miras, Anadolu'da ilk yerlesimler
ve sosyal yasam, Mezopotamya uygarliklar1 ve Anadolu
uygarliklarinin ~ kiiltiirel mirasa katkisi, Tiirkistan'da
kurulan ilk Tiirk devletinin uygarliga katkisi, Anadolu'da
Tiirklesme ve Islamlasma
Imparatorlugu'nun bir diinya devleti olmasini saglayan
politikalar;; Osmanli Imparatorlugu'nun getirdigi ve
diinya dengelerini degistiren yenilikler; Osmanli kiiltiir ve
uygarligr gibi konular1 kapsamaktadir (MEB, 2024).
Ogrenme alanindaki &grenme-6gretme deneyimleri ve

slireci, Osmanl
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6lgme ve degerlendirme calismalar1 ile ilgili kodlar
asagidaki tabloda verilmistir:

Tablo 3.

“Ortak Mirasimiz” 6grenme alanina iliskin 6grenme-6gretme yasantilart ile 6lgme ve degerlendirme ¢alismalar

Kodlar 4.Suuf 5.Sumf 6.Suf 7.Suf TOPLAM
f f f f f %
Gorseller veya yazili tirtinler araciligi ile 1 1 4,34
anlatim
Alile tarihi ¢alismalar1 1 1 4,34
= Tanitim yazis1 olusturma 1 1 4,34
= Afis, poster veya brosiir hazirlama 1 1 2 8,69
% Karsilastirma 1 1 2 8,69
;@ Diisiinceleri yazili veya gorsel olarak ifade 1 1 4,34
GE’ etme
] Nesi var teknigi 1 1 4,34
& Beyin eseri teknigi 1 1 4,34
g 5N1K teknigi 1 1 2 8,69
g Beyin firtinas1 1 1 4,34
:gb Biiyiik grup tartismasi 1 1 4,34
Ayrilip birlesme teknigi 1 1 2 8,69
Grup caligmast 1 1 4,34
Hikaye tasarlama 1 1 4,34
Simiflandirma 1 1 4,34
Metin hazirlama 1 1 4,34
Soru kartlar1 hazirlama 1 1 4,34
Ornek olay inceleme 1 1 4,34
Yazili bir metin olusturma 1 1 4,34
Toplam 3 5 10 5 23 100
Bilgi, istek ve 6grenme kartlar1 1 1 3,70
) Biitiinciil dereceli puanlama anahtar1 1 2 1 1 5 18,51
E Kontrol listesi 1 1 2 1 5 18,51
g o Kargilagtirma tablosu 1 1 2 7,40
TS Derecelendirme olgegi 1 2 3 11,11
E)D % Calisma yaprag: 1 1 1 3 11,11
v 8 Gozlem formu 1 2 1 4 14,81
o Anekdot kaydi1 1 1 2 7,40
EJ" Oz degerlendireme formu 1 1 3,70
© Akran degerlendirme formu 1 1 3,70
Toplam 3 7 10 7 27 100

Tablo incelendiginde; afis, poster veya brosiir hazirlama,
karsilastirma, 5N1K teknigi ve ayrilip birlesme teknigi
(%18,51) gibi 6grenme-6gretme yasantilarinin 6n plana
ciktigr  goriilmektedir. puanlama
anahtari, kontrol listesi (%18,51) ve gozlem formunun
(%14,81), ol¢me ve degerlendirme c¢alismalarinda 6n

Biitiinctil ~ dereceli

planda oldugu soylenebilir. Ayrica tabloda, &grenme-
Ogretme yasantilari ile 6lgme ve degerlendirme araglarinin
6. siniflarda diger smniflara gore daha fazla yer aldig:
goriilmektedir.

“Yasayan Demokrasimiz” Ogrenme alaninda; Kurtulus
Savasi’'nda halkimizin sergiledigi birlik ve dayanisma,

cumhuriyet yonetim seklinin hayatimiza sagladig: katkilar,
cumhuriyete ve nitelikler,
demokrasi ile iligkisi,
demokrasinin 6nemi, etkili yurttaslik, sosyal sorunlarin
demokratik  yollarla toplumsal  hayatta
karsilagilabilecek zorluklar, idarenin karar alma stireglerini
etkileyen  unsurlar, yasamda
sorumluluklar, dijitallesme ve teknolojik yeniliklerin
haklar ve sorumluluklar etkisi, Tirkiye
Cumbhuriyetinin yonetim yapisi, ge¢gmisten giliniimiize
iilkemizde demokrasinin seyri gibi meseleler {izerinde
durulmustur (MEB, 2024). Ogrenme alanindaki 6grenme-

demokrasiye dair esas

cumhuriyet ~ kavraminin
¢ozumd,
sosyal haklar  ve

uzerindeki
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Ogretme

deneyimleri ve oOlgme ve degerlendirme

¢alismalari ile ilgili kodlar asagidaki tabloda verilmistir

Tablo 4.

“Yagsayan Demokrasimiz” 6grenme alamna iliskin 6grenme-6gretme yasantilari ile lgme ve degerlendirme caligmalar:

Ogrenme-Ogretme Yasantilar

Olgme ve Degerlendirme Calismalari

Kodlar 4.Sumf 5.5umf 6.Sumf 7.Sumf TOPLAM
f f f f f %

Albtim olusturma 1 1 2,85
Diistindtigiinii yazili olarak ifade etme 1 1 2,85
Resim, siir, slogan, sarki olusturma 1 1 2,85
Haber olusturma 1 1 2,85
Vizilt1 gruplar teknigi 1 1 2 5,71
Bence-bizce teknigi 1 1 2,85
Istasyon teknigi 1 1 2 5,71
Grafik ¢izme 1 1 2,85
Beyin firtinas1 teknigi 1 1 2 5,71
Ornek olay incelemesi 1 1 2,85
Kavram haritalar1 olugturma 1 1 2,85
Frayer modeli 1 1 2,85
Yazili, gorsel veya djjital {iriin tasarimi1 1 1 1 3 8,57
Egitsel oyun 1 1 2,85
5N1K teknigi 1 1 2 571
Yazili ve gorsel kaynaklardan bilgi toplama 1 2 571
Biiytiik grup tartismasi 1 1 2,85
Dilekce yazma 1 1 2,85
Rapor hazirlama 1 1 2,85
Grup caligmast 1 1 2,85
Miinazara teknigi 1 1 2,85
Kartopu teknigi 1 1 2,85
Anlam ¢6ziimleme tablosu 1 1 2,85
Metin yazma 1 1 2,85
Egitsel oyunlar 1 1 2,85
Konusma halkasi teknigi 1 1 2,85
Tarih seridi olusturma 1 1 2,85
Kiigiik grup tartismasi 1 1 2,85
Toplam 11 8 7 8 35 100
Dereceli puanlama anahtar1 1 1 3,70
Calisma yapraklari 2 1 3 11,11
Gozlem formu 2 1 1 2 6 22,22
Biitiinciil dereceli puanlama anahtar1 1 1 1 1 4 14,81
Derecelendirme 6lgegi 1 2 3 11,11
Kontrol listesi 1 1 2 4 14,81
Kavram aglar1 1 1 3,70
Zihin haritalar1 1 1 3,70
Oz degerlendirme formu 1 1 3,70
Akran degerlendirme formu 1 1 3,70
Anekdot kaydi 2 2 7,40
TOPLAM 6 5 9 7 27 100

Tabloya bakildiginda; yazili, gorsel veya dijital tiriin
(%8,57), 5NIK teknigi, yazili ve gorsel
kaynaklardan bilgi toplama, beyin firtmnas: teknigi,
teknigi = (%5,71) gibi  0grenme-0gretme

tasarimi

istasyon

yasantilarinin agirlik kazandig ortaya gikmaktadir. Olgme
ve degerlendirme c¢alismalarinda ise, gozlem formu
(%22,22), kontrol listesi (%14,80), derecelendirme &lgegi ve
c¢alisma yapraklarinin (%11,11) 6n plana ¢ktig1 ifade
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edilebilir. Bunun yami sira tabloda, 6grenme-6gretme
yasantilarinda 4. smiflarda, 6lgme ve degerlendirme
calismalarinda ise 6. siflarda daha fazla ogeye yer
verildigi ortaya ¢ikmaktadir.

“Hayatimizdaki ~ Ekonomi” alaninda; dogal
kaynaklarin  kisitliligs, isteklerin
belirlenmesinde bilingli se¢cim yapma, {iretim, dagitim,
tiiketim siiregleri, kaynaklarin etkin kullaniminin doga ve

O0grenme
ihtiyaglarm ~ ve

Tablo 5.

insan {izerindeki etkileri, biitce hazirlamanin 6nemi,
yasadigimiz sehirdeki ekonomik aktiviteler, Tiirkiye'nin
kaynaklari, ticari etkinlikler ve meslekler arasindaki
baglantilar, bir iiriiniin yatirimi ve pazarlama asamasi,
ulusal kalkinma girisimlerinin sebepleri ve sonuglar1 gibi
meseleler ele alimmistir (MEB, 2024). Ogrenme alanindaki
0grenme-Ogretme deneyimleri ve lgme ve degerlendirme
calismalari ile ilgili kodlar asagidaki tabloda verilmistir:

“Hayatimizdaki Ekonomi” 6grenme alanina iligkin 6grenme-ogretme yasantilari ile 6lgme ve degerlendirme ¢calismalar

Kodlar 4.5mmf 5.5mif 6.5tmf 7.5mmf TOPLAM
f f f f f %
Grup calismalar1 1 1 4,34
Hikaye tamamlama veya canlandirma 1 1 4,34
Oneri olusturma 1 1 4,34
Arastirma 1 1 4,34
Yazili liste hazirlama 1 1 4,34
Grup arastirmast 1 1 4,34
E Bilgi kartlar1 hazirlama 1 1 4,34
b= Sicak sandalye teknigi 1 1 4,34
% Afis hazirlama 1 1 4,34
>qj Biiytiik grup tartismasi 1 1 4,34
g Ogretmen gozlem formu 1 1 4,34
%Jo Hikaye, siir, haber, slogan veya resim hazirlama 1 1 2 9,52
Q Kendine ait biitge planlama 1 1 4,34
é’ Harita cizme 1 1 434
o Tartisma 1 1 4,34
:)50 Fikir taramasi teknigi 1 1 4,34
Beyin firtinasi teknigi 1 1 2 9,52
Mektup veya kartpostal hazirlama 1 1 4,34
Uriin tasarlama 1 1 4,34
Yatirim ve pazarlama projesi hazirlama 1 1 4,34
Drama, rol oynama 1 1 4,34
Toplam 9 4 8 2 23 100
Biitiinciil dereceli puanlama anahtar1 2 2 1 5 22,72
) Kontrol listeleri 1 2 1 1 5 22,72
g Ogretmen gozlem formu 1 1 4,54
2 . Anckdotkayds 1 1 1 3 13,63
T =  Akran degerlendirme formu 1 1 4,54
ol & Oz degerlendirme formlari 1 1 4,54
@ 3 Derecelendirme olgegi 1 1 2 9,09
w Gozlem formu 1 1 2 9,09
E» Analitik dereceli puanlama anahtar1 1 1 4,54
‘O Sunum stiregleri kontrol listeleri 1 1 4,54
Toplam 3 9 7 3 22 100

Tabloda 6grenme-6gretme yasantilar1 genel itibariyle
homojen dagilmakla birlikte, hikaye, siir, haber, slogan
veya resim hazirlama ve beyin firtinasi tekniginin (%9,52)
on plana ciktigi soylenebilir. Olcme ve degerlendirme
araglarinda ise, biitiinciil dereceli puanlama anahtar1 ve
kontrol listeleri (%22,72) baskin oranda yer almistir. Ayrica
bu 6grenme alaninda 4. ve 6. siniflarin 6grenme-6gretme

araglarmi, 5. ve 6. smiflarin Slgme ve degerlendirme
aracglarinin daha zengin oldugu goriilmektedir.

“Teknoloji ve Sosyal Bilimler” Ogrenme alani; djijital
platformlardaki giivenlik ve gizlilik, bilim insanlarmin
teknolojinin  bilingli  kullanimz,
teknoloji ve kiiltiirel evrim, telif hakki, patent ve fikri
miilkiyet teknolojik

cocukluk donemleri,

haklarinin Onemi, bilimsel ve
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gelismelerin toplum {izerindeki etkileri gibi konularn
kapsamaktadir (MEB, 2024). Ogrenme alanindaki

Tablo 6.

6grenme-ogretme deneyimleri ve dlgme ve degerlendirme
calismalari ile ilgili kodlar asagidaki tabloda verilmistir

“Teknoloji ve Sosyal Bilimler” 6grenme alanina iliskin 6grenme-6gretme yasantilart ile 6lgme ve degerlendirme ¢aligmalar:

Olgme ve Degerlendirme

Ogrenme-Ogretme Yasantilar

Calismalar

Kodlar 4.Smf 5.5imif 6.Stmf 7.Smf TOPLAM
f f f f f %

Hikaye tamamlama veya canlandirma 1 1 5,55
Liste hazirlama 1 1 5,55
Bilgi kartlar1 hazirlama 1 1 5,55
Sicak sandalye teknigi 1 1 5,55
Afis hazirlama 1 1 2 11,11
Grupla {iriin tasarlama 1 1 5,55
Balik kilgig1 teknigi 1 1 5,55
Beyin firtinas1 1 1 2 11,11
Rapor hazirlama ve sunma 1 1 5,55
Cember tartisma teknigi 3 3 16,66
Fikir taramasi teknigi 1 1 5,55
Ogrenme galerisi teknigi 1 1 5,55
Servis althig1 teknigi 1 1 5,55
Kiigiik grup tartismasi teknigi 1 1 5,55
Toplam 5 1 3 9 18 100
Biitiinciil dereceli puanlama anahtar1 1 3 12,50
Kontrol listesi 1 1 5 7 29,16
Infografik 1 1 4,16
Derecelendirme olgegi 1 1 2 8,33
Gozlem formu 4 4 16,66
Anekdot kaydi 3 3 12,50
Calisma yapraklar: 1 1 4,16
Oz degerlendirme formu 1 1 4,16
Akran degerlendirme formu 1 1 4,16
Analitik dereceli puanlama anahtarlar1 1 1 4,16
Toplam 3 1 3 17 24 100
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Tablo 6’daki 6grenme-Ogretme c¢alismalarindan g¢ember
tartisma teknigi (%16.66), beyin firtinasi ve afis hazirlama
(%11.11) goriilmektedir.
Olcme ve degerlendirme araglarindan ise, kontrol listesi
(%29.16), gozlem formu (%16.66), biitiinciil dereceli
puanlama anahtar1 ve anekdot kaydmin (%12.50) en ¢ok
kullanulan araglar oldugu dikkat gekicidir. Bu 6grenme
alaninda 7. sinifin, hem 6grenme-6gretme hem de 6l¢me ve
degerlendirme araglarinda diger siniflara gore daha zengin
oldugu ortaya gikmustir.

etkinliklerinin ~ vurgulandigt

4. Tartisma

2024 SBDOP’teki O0grenme alanlari, arastirmanin temel
problem sorusu gercevesinde ele alinmistir. Elde edilen
bulgularda, “Birlikte Yagamak” 6grenme alaninda; 6grenme-
Ogretme yasantilarindan, grup calismasi, kiigiik grup
tartismasi, beyin eseri teknigi (%6,06) araclarina agirlikl
olarak yer verildigi, degerlendirme
calismalarinda ise gozlem formu (%20,83) ve calisma
yapraklarinin (%16,06) 6n plana ¢ikti1, 6grenme-6gretme
yasantilarinin 6. ve 7. smiflarda, 6l¢me ve degerlendirme

Olcme  ve

araglarinin ise 4. ve 5. smiflarda daha cesitli oldugu tespit
edilmistir. Bu agidan bakildiginda hedefin, bireylerin
O0grenme ve 0gretme siirecine aktif olarak katilmasi oldugu
soylenebilir. Nitekim farklilastirilmis O0gretim
yontemlerinin bireyleri siireg icerisinde aktif hale getirerek
¢ok yonlii gelisimlerini saglamasi (Valiandes ve
Neophytou, 2018), bireysel farkliliklara deger vermesi
(Ulusoy, 2023),
amaglamas1 (Uzun, 2022) gibi oOzellikleri bakimindan
“Birlikte Yasamak” Ogrenme alaninin,
Ogretim yaklagiminin amaglarmi karsilar nitelikte oldugu
sonucuna ulasilabilir.

ve isbirlik¢i beceriler kazandirmay:

farklilagtirilmis

Biiyiik grup tartismasi (%14.28), dilsiz harita hazirlama ve
(%9.52)  gibi  Ogrenme-0gretme
yasantilarinin; biitiinciil dereceli puanlama anahtari,
derecelendirme o6lgegi (%21.05), ¢alisma yapraklar1 ve
kontrol listeleri (%15.78) gibi 6lgme ve degerlendirme

beyin  firtinasi

’

araglarinin baskin olarak kullanuldigr “Evimiz Diinya”
O6grenme alaninda, 6grenme-6gretme yasantilarinin 5. ve 7.
siniflarda, 6lgme ve degerlendirme araglarinin ise, 5. ve 6.
smiflarda daha zengin oldugu tespit edilmistir.

Yorumlama, analiz etme ve belirleme gibi 6grenme
giktilarinin vurgulandig “Evimiz Diinya” 6grenme alaninin
6grenme ciktilarma bakildiginda,
diizeyindeki becerilerin agirlikta oldugu goriilmektedir.
Ogrenme alaninda; harita kullanimy, {ilkemizdeki dogal ve
beseri ozellikler, iilkemizin iklimi, tilkemizdeki dogal
afetler ve gevre sorunlar1 hakkinda akil yiiriitme, iilkemizin
Tirk diinyas: ile olan iliskileri ve kiiresel sorunlar
hakkinda ¢ikarimlar yapma gibi konulara yer verilmesi ile,
Ogrencilere ¢ok yonlii bir bakis agisinin kazandirilmaya
calisildigr sonucu ¢ikarilabilir. Dolayisiyla, hedeflenen
unsurlar  incelendiginde, sadece bilgi  vermekle
yetinilmeyip Ogrencilerin siirece dahil edilmesi, onlara

analiz ve sentez

muhakeme ve kesfetme firsatlar1 sunulmasinin 6n plana
cikarildig goriilmektedir.

“Ortak  Mirasimiz” Ogrenme alami, tarih bilincinin
gelistirilmesinde her smifin seviyesini dikkate alarak, tarihi
konulara agirlik vermistir. Ogretim programi; tarihi
olaylar, Mezopotamya ve Anadolu uygarliklarinin insanlik
katkilari, Orta Asya
uygarliktaki rolii, Islam'in etkisi, Anadolu'daki kiiltiirel ve
sosyal degisimler, Osmanli Imparatorlugu'nun kurulusuy,

fetih politikasi, kiiltiir ve sanatin 6nemi gibi konular1

mirasina Turk devletlerinin

kapsamistir. Bunun yani sira uygarlklarin cografi, siyasi,
ekonomik ve kiiltiirel yonlerini kronolojik sirayla inceleyen
Ogretim programinin, bu yoniiyle ¢ok boyutlu bir
yaklasimi benimsedigi sonucuna wulagilabilir. Ayrica
programda yer alan O&grenme-6gretme yasantilarinin;
analiz, sentez, karsilastirma, yorumlama, sorgulama, akil
ylirlitme, degerlendirme ve {iriin olusturma gibi becerileri
on plana ¢ikarmasi, bireysel gelisimi tesvik etme
bakimindan dikkat ¢ekicidir. Nitekim Tomlinson (2005b),
farklilastirllmis 6gretim yaklasiminda, bireyin 6grenme-
Ogretme siirecine aktif bir sekilde katilma imkaninin
oldugunu ifade eder. Bu bakimdan 6gretim programinin
farklilastirllmis  Ogretim yaklasiminin ortaya koydugu
ilkeler ile uyumlu oldugu sonucu ¢ikarilabilir. Bunun yam
sira Ogrenme alaninda, biitiinciil dereceli puanlama
anahtari, kontrol listeleri (%18,51) ve gozlem formu
(%14,81) gibi oOl¢me ve degerlendirme araglariin ise
kosulmasi, standart 6lgme ve degerlendirmenin 6tesinde,
bigimlendirici 6l¢me ve degerlendirmeye 6nem verildigini
gostermektedir.
degerlendirme, farklilastirilmis 6gretim yaklagiminin da 6n
plana ¢ikardig: bir konudur (Ucarkus, 2020; Uzun, 2022).

Nitekim big¢imlendirici Olgme ve

Sosyal Bilgiler Dersi C)gretim Programinin “Yasayan
Demokrasimiz” 6grenme alani incelendiginde, demokrasi
kavramina yapilan vurgu dikkat cekmektedir. Ogrenme-
Ogretme deneyimleri incelendiginde, yazili, gorsel veya
dijital irtinler tasarlama (%8,57), 5N1K teknigini kullanma,
yazili ve gorsel kaynaklardan bilgi toplama, beyin firtinasi
ve istasyon teknigi (%5,71) gibi etkinliklere agirlik verildigi
goriilmektedir. Buradan hareketle gretim programinin,
analiz etme, yorumlama, sorgulama ve ¢ikarim yapma gibi
icerdigi, boylelikle
diisinme ve sentezleme yetilerinin gelistirilmesinin
amagclandig1 soylenebilir. Sonug¢ olarak, bu hedeflere
ulasmanin tek bir diizeyde degil, daha kapsamli bir
yaklagimla takip edildigi ortaya ¢ikmaktadir. Bu baglamda,
ogrenme alani kapsamindaki 6grenme-6gretme yasantilari
ile 6l¢gme ve degerlendirme ¢alismalarinin, farklilastirilmis
Ogretim yaklasiminin da isaret ettigi aktif bireye (Stirling,
2009) vurgu yapmasi dikkat ¢ekicidir.

becerileri ogrencilerde  analitik

Uretim, dagitim ve tiiketim gibi ekonomik faaliyetler,
devletin isleyisinde ¢ok 6nemli bir bilegsen olan, ekonomik
sistemin temel unsurlarini olusturmaktadir. “Hayatimizdaki
Ekonomi” 6grenme alani kapsaminda ogrenme ciktilary;
iiretim faaliyetlerinin toplumsal &nemi, bu baglamda
ortaya c¢ikan meslekler, {iretim, dagitim ve tiiketim
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aglarmin dinamikleri ve bilingli tiiketiciligin nemi gibi
konulara odaklanmaktadir. Ogrenme alaninin 6grenme-
Ogretme siirecinde; hikaye, siir, haber, slogan veya resim
hazirlama ve beyin firtinas1 teknigi (%9,52) 6n plana
cikarken, 6lgme ve degerlendirme araglarindan, biitiinciil
dereceli puanlama anahtar1 ve kontrol listeleri (%22,72)
baskin oranda yer almistir. Bu bakimdan 6grenme alam
degerlendirildiginde, bilgiyi analiz edebilme, yeni fikirler
gelistirebilme ve bunlar1 gercek hayat uygulamalarina
aktarabilme gibi becerilerin, 6gretimde farklilastirmaya
vurgu yaptig1 sonucuna ulagilabilir. Nitekim Atalay (2014),
farklilagtirllmis ~ Ogretim  yaklasimmin  bireylerde
sentezleme yetisini gelistirdigini ifade etmektedir.

“Teknoloji ve Sosyal Bilimler” 6grenme alaninin temel amaci,
ogrencilerin teknolojik okuryazarliklarimi temel diizeyde
gelistirmektir. Bu baglamda 6grenme alaninda, cagdas
toplumda yaygin bir endise kaynag: olan teknolojinin
sosyallesmeye etkisi, sanal ortamlarin giivenli bir sekilde
kullanimi, giivenilir bilgiye erisim ve bilimsel etik, kesifler
ve icatlar, bilim insanlarina dair 6zellikler, arastirma ve
bilimsel faaliyetlerin degeri gibi konular ele alinmistir. Bu
alandaki 6grenme-0gretme siireclerinde; ¢ember tartisma
teknigi (%16,66), beyin firtinas1 ve afis hazirlama (%11,11)
gibi etkinliklerin 6n plana ¢ikarildigy,
degerlendirme araglarindan ise, kontrol listeleri (%29,16),
gozlem formu (%16,66), biitiinciil dereceli puanlama
anahtar1 ve anekdot kaydmin (%12,50) yaygin olarak
kullanildig1  tespit
vurguladig, bilimsel g¢alismalarin yiiriitiilmesi yoluyla
ogrencilerin aktif
gerceklestirmelerini tesvik etme becerileri ve bu becerilerin
O0grenme olarak  olgiiliip
degerlendirilmesi, farklilagtirilmig 6gretim yaklasiminin da
oncelik verdigi bir 6zelliktir (Mills vd., 2014).

Olgme ve

edilmistir. Ogrenme alaninin

katilimin ve kendilerini

slirecinde biitiinctil

Ogretim programi, hedeflerinin
gerceklestirilmesinde, pedagojik faaliyetler igin bir rehber

olarak hizmet etmenin yani sira, edinilecek yetkinlikleri

egitim

tasarlamada da ¢ok &nemli bir yere sahiptir. Ayrica her
smif diizeyi icin ilgili 6grenme alanlarmin ve igerigin
olusturulmasi Ogretim programi ile gerceklesmektedir.
Etkili bir 6gretim programi, 6grenme deneyimlerini tesvik
ederek 6grenciyi amaclanan hedeflere ulastiran bir 6gretim
programidir. Bu amagla, 6gretim programindaki 6grenme
giktilari, program ici etkinlikler, 6lgme ve degerlendirme
calismalari, Ogrencilerin kendi anlayislarmi ve Kkisisel
yorumlarini 6zerk bir sekilde gelistirmelerini saglamak icin
titizlikle hazirlanmalidir. Ayrica, bu program tasarimi,
bireysel farkliliklar1 dikkate almal1 ve boylece her bireyin
potansiyelini gerceklestirmesini ve kendini kesfetmesini
kolaylastirmalidir (Akpinar vd., 2017).

Aslinda, farklilastirilmis ogretim yaklasimi, yukarida
belirtilen nitelikleri ele almasi yoniiyle, 6grenme-6gretme
deneyimleri alaninda 6nemli bir ilgi gérmiistiir. Ogrenme-
Ogretme deneyimlerinin hazir bulunusluk, 6n 6grenme,
motivasyon, ilgi ve 6grenme profili gibi ¢ok sayida bireysel
farklhilikla karakterize oldugu kabul edilmektedir.

Farklilagtirilmis 6gretim yaklasimi, bu bireysel farkliliklar:
dikkate alarak igerik, siireg, iiriin, 6grenme ortami, 6lgme
ve degerlendirme gibi bilesenlerin farklilastirilmasi ve
ogrencilerin bireysel Ozelliklerine hitap edecek sekilde
diizenlenmesinin, etkili 6grenmeyi saglayacagimni savunur
(Tomlinson, 2005a). Akademik literatiirde farklilagtirilmig
O0gretim yaklasiminin etkililigine yonelik ¢ok sayida
aragtirma yapilmigstir. Bu caligmalar birkac temel sonuca
1s1k tutmustur. Yapilan ¢alismalar ilk olarak, yaklasimin
etkili 6grenmeyi kolaylastirdigini tespit etmistir. Ikinci
olarak, ogrencilerin derse artirdigt
belirlenmistir.  Uctincii ~ olarak, davranig
sorunlarint azalttigr gozlemlenmistir. Dordiincii olarak,
bireysel farkliliklar: destekledigi kanitlanmistir. Son olarak,
Ogretmenler ve okul yoneticileri arasinda yaklasima

olan ilgisini

siftaki

yonelik olumlu tutumlar gelistirdigi ortaya konulmustur
(Atalay, 2014; Bondley, 2011; Demir, 2013; Gibson, 2005;
Karadag, 2010; Maddox, 2015; Ozer, 2016; Ozkanoglu, 2015;
Pope, 2022; Prince, 2020; Sentiirk, 2017; Stewart, 2016;
Yabasg, 2008).

Konu sosyal bilgiler dersi baglaminda incelendiginde de
benzer sonuglara ulasilmigtir. Hgili calismalar arasinda
farklilagtirilmig
akademik bagarilari, tutumlari, elestirel diisiinme ve
sentezleme becerileri {izerindeki etkilerini arastiranlarin
yaninda, farklilasmanin tarihsel analizini yapan, sosyal
bilgiler O0gretim  programlarim1  farkhlastirma
boyutunda ele alan, 6gretmen ve 6grencilerin yaklasima
yonelik calismalar da
bulunmaktadir. Bu ¢alismalardan, farklilastirilmis 6gretim
yaklagimmnin sosyal bilgiler derslerinde uygulanmasmnin
bazi 6nemli sonuglar dogurduguna dair bir fikir birligi
ortaya c¢ikmistir. Bunlar arasinda; dgrencilerin derse olan
ilgisinin artmasi, akademik basarinin yiikselmesi, kalict
o6grenmenin kolaylasmasi, olumlu smif disiplininin tesvik
edilmesi, Ogretmenler ve Ogrenciler arasinda olumlu
tutumlarin  gelismesi gibi bulgular yer almaktadir
(Akdemir, 2019; Atalay, 2014; Cetintas, 2019; Tanyel, 2022;
Ugarkug, 2020; Ulusoy, 2023; Uzun, 2022).

ogretim  yaklasimmmin  &grencilerin

dersi

tutumlarim inceleyen

Bu yonii ile literatiirde Ogretim
0grenme-ogretme bircok

yonden katki sagladigi konusunda bir fikir birligi oldugu

farklilastirilmig
yaklagiminin, etkinliklerine
goriilmektedir. Sosyal bilgiler dersi baglaminda da bunu
soylemek miimkiindiir. Nitekim sosyal bilgiler dersi
Ogretim programlarinin igeriklerinde, yapilandirmacilik
felsefesinin hakim olmasiyla birlikte, farklilagtirilmig
Ogretim yaklasimmin programlara yansimaya basladig:
sOylenebilir. Bu durum o6zellikle 2005 yilindan sonra
gelistirilen sosyal bilgiler dersi 6gretim programlarinda
agtkca goriilmektedir (Akhan ve Cigek, 2021).

2024 SBDOP'te, her bir O0grenme alanindaki kazanimlarin
etkili bir gekilde farklilagtirma
yonergelerine yer verilmesi, programin genis bir kapsamda
farklilastirilmis 6gretime vurgu yaptigini gostermektedir
(MEB, 2024). Nitekim programin 6grenme alanlarindaki
Ogrenme-6gretme yasantilarinda; yorumlama, analiz etme,

edinilmesi  igin,
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karsilastirma, sorgulama, degerlendirme, akil yiiriitme,
¢ikarimda bulunma ve yeni fikirler tiretme gibi becerilere
yer verilmesi, bu iddiay1 dogrular niteliktedir. Bunun yani
sira programin, sadece bilginin baz alindig1 tek diize bir
Ol¢me ve degerlendirme anlayisi yerine, 6grenme-6gretme
yagsantilarmin biitiin  bilesenlerinin dikkate alindigi,
bigimlendirici bir 6l¢me ve degerlendirme anlayisina sahip
oldugu dikkat c¢ekicidir. Bu olgme ve degerlendirme
yaklasimi da farklilastirilmis 6gretimin vurguladig: bir
husustur (Tomlinson, 2007). Cagdas egitim pratigi,
Ogrenme siirecine aktif katilimin giderek daha fazla
vurgulandig1 bir paradigma degisiminden gecmektedir. Bu
doniisiim, bilginin pasif bir sekilde alinmasinin artik yeterli
olmadigmin giderek daha fazla kabul edilmesine bir yanit
olarak goriilebilir. Bu baglamda, sosyal bilgiler dersi
Ogretim programlarimnin, farklilastirilmis 6gretim yaklasimi
gercevesinde diizenlenmesinin, 6grencilere bir¢ok yonden
fayda saglama potansiyeline sahip, pedagojik bir strateji
oldugu disiiniilmektedir.

Konuya iligkin asagidaki oneriler gelistirilmistir:

e 2024 SBDOPiin cesitli yonlerini, farklilagtirilmis
Ogretim  yaklasimi agisindan  inceleyen  yeni
arastirmalarin yapilmasi onerilir.

e 2024 SBDOP'te yer alan 6grenme-6gretme yasantilart
ile olgme ve degerlendirme  calismalarin
uygulanmasmna yonelik, farkhilastirilmis Ogretim
yaklasimini destekleyici yoOnergeler ve uygulama
orneklerine yer verilmesi onerilir.

e 2024 SBDOPiin 6grenme alanlarina ait 6grenme-
Ogretme yasantilar1 ile dlgme ve degerlendirme
¢alismalarinda, farklilastirilmis ogretimi destekleyen
becerilere daha fazla yer verilmelidir.

Yazar Notu: Bu makale, 16-17 Mart 2025 tarihinde
6.Uluslararas1 Sel¢uk Bilimsel Arastirmalar Kongresinde
sunulan " 2024 Sosyal Bilgiler Dersi Ogretim Programi‘min
Farklilastirilmig Ogretim Yaklasimi ~ Bakimindan
Incelenmesi" bashkli bildirinin yeniden ele almarak

genigletilmis halidir.

Yazar Katkilar : Calismanin tamami tek yazara
aittir

Finansman : Calismada herhangi bir finansal

destek alinmamustir.

Cikar Catismasi : Bu calismada c¢ikar catismasi
olarak  nitelendirilebilecek  herhangi bir durum
bulunmamaktadir.

Veri Erisilebilirligi  : Bu ¢alismanin verilerine, T.C. Milli
Egitim Bakanligi internet sayfasindan ve ilgili veri
tabanlarindan ulagilabilir.
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1. Introduction

Contemporary conceptions of education and learning are
grounded in the premise that knowledge holds value.
Knowledge is deemed valuable insofar as it contributes to
solving real-life problems. Knowledge acquired through
learning gains permanence and practical value through
experience. Thus, people put new knowledge into practice
and solve life problems by combining old knowledge with
new knowledge (Altun, 2013). The situation is similar when
this issue is considered from the point of view of society.
This is because the education and training provided to
members of society must meet the needs of society and
solve its problems. In this context, the primary purpose of
education and training in the past and today has been to
meet the needs of society by providing people with the
necessary knowledge and skills. The curriculum is the most
important way to transfer all these competencies to people
(Aykag, 2007). Therefore, the curriculum is an important
reference point for the realization of the objectives of
education. Given that the curriculum fulfils many
functions, such as planning educational activities,
determining the skills and value judgments to be gained,
measuring and evaluating, and determining the level of
success according to the course content, it becomes clear

how crucial it is in educational activities.

In addition to the curriculum, the methods and techniques
used in acquiring knowledge are also of immense
importance. Over the past years, many methods and

The curriculum has an especially important place in
shaping education and training. The main axis of this
research is based on examining the learning experiences,
measurement and evaluation studies in the 2024 Social
Studies Course Curriculum in terms of the differentiated
instruction approach. In this context, the main problem
question of the research is organized as follows:

techniques have been used in education and training
processes. These methods and techniques have diversified
Today, instead of the
understanding that information is transferred directly and
students are passive recipients, there is an understanding
that students play an active role in the learning process and
acquire knowledge by structuring it. An approach that
reflects and emphasizes this understanding is the
differentiated teaching approach.

and enriched over time.

Many researchers working on the differentiated instruction
approach argue that organizing the content, process,
product and learning environment, which are the basic
components of the learning process, in a way that takes into
account the differences between learners, and providing
learning experiences tailored to their interests and learning
preferences, will support each student to realize their
potential (Heacox, 2002; Kronberg et al., 1997; Tomlinson,
1995, 1999, 2001b, 2005a, 2007, 2014).

It is possible to say that the differentiated instruction
approach is based on the understanding that students have
different learning profiles,
preferences. In addition, the differentiated instruction
approach asserts that including these differences in the
teaching and learning environment provides permanent
learning. In this way, each student is offered the

interests and learning

opportunity to realize himself in accordance with his or her
interests and abilities.

To what extent is the differentiated instruction approach
reflected in the learning experiences, measurement and
evaluation studies in the 2024 Social Studies Course
Curriculum?
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3.1. Differentiated Instruction Approach

Just as individuals differ in their characteristics, students
also vary in their abilities. Students differ in their learning
styles, interests, skills, and many other characteristics.
However, it can be said that these differences between
students are not adequately addressed in the learning-
teaching processes. Thus, the differentiated instruction
approach argues that more effective learning and teaching
processes will occur when the differences between students
are considered and these differences are included in the
learning and teaching process (Bondley, 2011).

Many factors, such as changing educational goals, a new
understanding of education for all students, changes in the
multicultural structure of society, developments in social
and technological fields, and the diversity of student
profiles, have necessitated changes in today's learning and
teaching environment. It is not surprising that not all
students learn in the same way and at the same time. This
stems from the fact that human diversity is intrinsic to
human nature. Thus, the differentiation of learning
environments, learning-teaching approaches, teaching
methods and techniques by teachers enables them to reach
many students. Teachers should consider the needs of all
students, their readiness to learn, and their preferences and
interests. Addressing students’ needs and capabilities,
while valuing their experiences, can foster individual
growth. Curricular
accommodating diverse student interests and abilities.
(Banks, 2012).

differentiation is essential for

The rapid advancement of science and technology, as well
as emerging challenges in society, have led to a
transformation in traditional teaching methods. Classical
teaching approaches have been replaced by the need for
individuals to think critically and develop their own ideas.
This has brought about the demand for effective, quality
and innovative education for everyone. In this context,
"diversity" has been a central element of modern education.
Innovative approaches to learning and teaching are now
focusing on creating educational environments that also
consider factors, such as age, abilities, previous education,
social experience, and future job prospects. These settings
can effectively cater to a wide range of student abilities,
using educational structures, methods, and activities that
consider this diversity. As a result, education is becoming
more inclusive, holistic and adaptable to individual needs
(Valiandes, 2015). It can be said that the differentiated
instruction approach emerged as a
understanding.

result of this

In fact, it is possible to say that the differentiated instruction
approach is not an innovative approach in terms of its
theoretical foundations and philosophical understanding.
Among the theoretical foundations of the differentiated
approach are DPiaget's "Constructivist
Approach,” Vygotsky's "Theory of the Field of Proximal
Development" "Theory of Multiple

instruction

and Gardner's

Intelligences" (Abbati, 2012; Rodriguez, 2012; Subban, 2006;
Thakur, 2014; Wan, 2017). In addition, it can be said that
approaches, such as "Brain-based Learning" and "Learning
Styles," are also sources of differentiated instruction (Avci
and Yiiksel, 2018).

In the early 1900s, educational theories were developed
through empirical research, and these theories served as the
basis for further study. Subsequently, the practical
application of theoretical knowledge in educational
settings has been emphasized, and many studies have been
conducted on this subject (Beauchaine, 2009; Ellis et al.,
2007), such as the implementation of differentiated
instruction approaches for special education students and
gifted children in single-class schools. Differentiated
instruction, which aims to meet the needs of students from
different age groups, has since been extensively studied by
national and international researchers (Altun and Colak,
2014; Sherman, 2008). Today, many researchers are
conducting various studies on the differentiation of
teaching (Brevik et al., 2018; Heacox, 2002; Tomlinson,
1999).

Researchers who conduct studies on the differentiation of
teaching argue that the desired learning outcomes from
each student can be effectively obtained by tailoring
instructional components of the teaching and learning
process, considering the differences between students,
adapting the lessons according to the interests of the
students and taking into account the learning styles of the
students (Heacox, 2002; Kronberg et al., 1997; Theisen, 2002;
Tomlinson, 1995, 1999, 2001a, 2007, 2008, 2014; Tomlinson
& Strickland, 2005).

According to Tomlinson and Strickland (2005), teachers can
modify various classroom elements to help students learn
effectively. These are components, such as content, process,
product, affective qualities, and learning environment.
Content refers to what is being taught. The process is the
time it takes for students to acquire and internalize the
expected knowledge. The product is the ability of the
student to reveal the knowledge gained because of
learning. Emotional change, on the other hand, is the
developmental management of students' thoughts and
emotions in the classroom. The learning environment is
also the conditions under which students conduct their
learning activities.

The differentiated instruction approach addresses a
teaching approach that meets the different learning needs
of students by offering students learning opportunities in
many ways. In this way, it is ensured that students interact
with information in accordance with their individual
abilities and take ownership of their learning. Students can
use their own talents to explore and be involved in the
learning process, and develop a deeper understanding of
the world around them (Demir and Giirol, 2015). In this
approach, students can facilitate the internalization of
information because they are able to organize the
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information and interpret it through their own experiences.
Therefore, the overall goal of differentiated instruction is to
enable each student to promote academic growth in a way
that best suits their individual needs and abilities. This
process is also a stage where active learning takes place so
that students take responsibility for their own learning
(Tomlinson, 2005b).

It has been revealed in the literature that the differentiated
instruction approach plays an active role in learning-
teaching processes and makes a rich contribution to the
process (Beauchaine, 2009; Beler, 2010; Burkett, 2013;
Ekinci, 2016; Good, 2006; Hellman, 2007; Kaplan Issue,
2013; Shaldirdak, 2012; Scott, 2012; Umar, 2014).

In fact, when the subject is examined in the context of social
studies course, it is seen that studies on differentiated
instruction approach in social studies courses in domestic
and foreign literature deal with the subject from different
perspectives. These include; the effect of differentiated
instruction on academic achievement, attitude towards
learning, and various cognitive and affective skills, such as
critical thinking and synthesis; how a differentiated
curriculum for students affects students in social studies;
There are studies, such as the analysis of school
administrators’,
differentiation in social studies lessons (Akdemir, 2019;
Cetintas, 2019; Ugarku§, 2020; Waid, 2016).

teachers' and students' views on

These studies show that the implementation of
differentiated instruction in social studies courses has a
series of positive outcomes, such as increasing academic
achievement, improving students' skills, and creating
positive attitudes towards the lesson among students and
teachers (Akdemir, 2019; Bergstrom, 2015; Cetintas, 2019;
Marone, 2013; Rogers, 1995; Ugarku@, 2020; Waid, 2016;
Woo, 1991). According to Lott (2021), the recent increase in
research focusing on differentiated instruction approaches
stems from the fact that differentiation has been shown to
be an effective way of meeting the needs of students with

varying levels of achievement in today's classrooms.
1.2. Social Studies Course Curriculum and Differentiation

In the social studies curriculum developed in our country
since the 2000s, the idea that the individual plays an active
role in learning-teaching experiences has started to settle. It
should be noted that this in the
differentiated instruction approach. In particular, the Social
Studies Curriculum, which was put into practice in 2005,
reflects the constructivist philosophy (Altun, 2013). This
curriculum, which has been gradually implemented by the
Ministry of National Education since the 2004-2005
academic year, is remarkable in that it puts the student at
the center and aims to acquire the knowledge through the
student's own efforts instead of transferring the
information directly to the student (Keskin, 2019). This
program; It differs from the previous social studies course
curriculum in terms of its thematic structure, including
social sciences disciplines in the units, organizing the

idea is inherent

achievements according to a constructivist approach, and
activity-centered approach (Kara, 2019; Tay, 2017).

In the Social Studies Course Curriculum, which was
prepared in 2018 after the program in 2005 and will remain
in force until 2024, the objectives were primarily discussed
(MEB, 2018). It is noteworthy that these objectives are
determined within the framework of the general objectives
of national education and brief information is given about
the program outcomes from pre-school education to high
school education (Dascioglu and Simsek, 2019). In this
context, as in the previous curriculum, basic skills and
values were included in the social studies course
curriculum developed in 2018, and the specific objectives of
the course, measurement and evaluation approaches were
determined (MEB, 2018). The essence of the program; It
aims to raise good citizens who act sensitively, have an
effective understanding of citizenship, produce, act with a
sense of responsibility, respect their own cultural values

and universal values, and have gained experience in life.

The content in the 2018 Social Studies Course Curriculum
includes a wide range of differentiated pedagogical
approaches. First, as can be understood from the fact that
the program is based on a constructivist approach, it is seen
that the program focuses on the active acquisition of
knowledge by students in the learning and teaching
process, rather than the direct transfer of knowledge to
students. In this respect, it can be said that the constructivist
approach is dominant in the program. In particular, the
following statement regarding learning and cognitive
activities shows the importance of differentiation in
teaching (MEB, 2024):

"With the Social Studies Course Curriculum, students are
provided with conceptual skills (basic, integrated, higher-order
thinking), field skills (time perception and chronological thinking,
evidence-based inquiry and research, historical empathy,
understanding change and continuity, etc.), social and emotional
learning skills (self, social life, joint/combined), literacy skills
(information, digital, financial, visual, culture, citizenship, data,
sustainability, art), trends (self, social, intellectual) and values
(justice, family integrity, diligence, friendship, sensitivity,
freedom, responsibility, etc.). Within the program, it is aimed to
build a bridge with daily life and to enable students to acquire the
necessary skills by experiencing them in connection with real life
p.4.”

Today, students with different abilities, learning styles, and
varying types of intelligence attend the school. It is an
inevitable necessity to create programs suitable for this
diversity of abilities and learning profiles. If learning-
teaching processes are not adopted by students, negative
situations, such as learner frustration, boredom and
distraction may occur (Danzi et al., 2008). In addition, there
is important evidence that teaching approaches for upper-
level students can be quite challenging for lower-level
students (Mayer, 2008). In this context, it can be said that
differentiation practices in teaching are an approach that
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takes into account various learning styles and is based on a
wide range of teaching methods. In this respect, it can be
stated that the 2024 Social Studies Course Curriculum has
a structure that supports individual differences.

In addition, it is seen that the differentiated instruction
approach comes to the fore in the measurement and
evaluation part of the program as follows (MEB, 2024):

"Learning outcomes, domain skills or conceptual skills should be
taken into account when using assessment and evaluation tools.
In accordance with the comprehensive approach, process-oriented
assessment tools should be used in which students can reveal their
different characteristics. It should not be overlooked that the
development of students may be different in the process of
measurement and evaluation practices, and not every student
should be expected to show the same progress in every field.
Considering that students can develop at different levels in
different skill areas, the learning process should be evaluated. For
this purpose, formative measurement and evaluation tools that
can provide the opportunity to monitor the learning process are
included in the program (p.7).”

Measurement and evaluation in the differentiation of
teaching includes a non-homogeneous perspective. In
addition to the strengths of the students, such as their
academic skills and abilities, various components of their
weaknesses,
included in the process. This type of assessment and
evaluation enhances learning experiences and provides
important feedback on students' learning processes (Moon,
2005). In this context, it can be said that the 2024 Social
Studies Curriculum reflects a differentiated instruction
approach in terms of measurement and evaluation. The
main reason for this is that instead of standardized
measurement and evaluation, the program emphasizes a
non-rigid assessment and evaluation (Tomlinson, 2007)
that takes into account the differences . These findings are
important in terms of reflecting the differentiated
instruction approach of the measurement and evaluation

interests and learning preferences are

studies in the 2024 Social Studies Course Curriculum in
many respects.

2. Method
2.1. Design

This study was designed within the framework of
qualitative research tradition. Qualitative research is based
on the analysis of individuals' experiences to examine
events and contexts in depth and reveal their meaning. This
type of research focuses on qualitative elements and
causality, allowing events and situations to be evaluated
from a broad perspective (Biiyiikoztiirk et al., 2018). This
study was conducted within the framework of a qualitative
research because it has a rich structure in terms of semantic
diversity and is suitable for in-depth analysis. This study
employed a case study design as the primary qualitative
method. Merriam (2018) defines a case study as an
empirical research method that examines a current

phenomenon in its real-life context. The primary purpose
of a case study is to identify one or more situations and
determine how these situations reflect the problem. In this
way, situations are analyzed in detail (Creswell, 2013). The
focus of this study is the dimension of differentiated
instruction reflected in the learning experiences and
assessment and evaluation activities included in the
learning areas of the 2024 Social Studies Course
Curriculum. In qualitative case studies, the primary tools
for collecting and analyzing data are the researchers
themselves. This inductive research strategy produces
highly descriptive results. Case studies are functional
especially when examining innovations in the field of
education, evaluation programs and information policies
(Merriam, 2018). Case study design was used in this
research because the subject examined is on the axis of the
curriculum and the program bears the traces of the
differentiated instruction approach.

2.2. Study Group

The data obtained during qualitative research is generally
collected from verbal sources and documents rather than
numerical data sources (Balaban Sali, 2016). The main data
source for this research is the 2024 Social Studies Course
Curriculum.

2.3. Process

Firstly, two categories were created in this study: “learning-
teaching experiences” and “assessment and evaluation
studies”. Then, a total of six learning areas in grades 4, 5, 6,
and 7 in the 2024 Social Studies Curriculum were identified
as themes. Subsequently, codes related to the identified
themes were created, and the created code sets were
grouped by linking them to the themes. The final codes
were analysed using a descriptive analysis method, and the
findings were determined according to their meaning
content. Causal relationships were established among the
findings, and comparisons were made with other studies.

2.3.1. Ethical Disclosure

In this study, all the rules specified in the "Directive on
Scientific Research and Publication Ethics of Higher
Education Institutions" were followed. None of the actions
specified under the second section of the Directive,
"Actions Contrary to Scientific Research and Publication
Ethics", have been carried out. According to the TR Index
Ethical Principles Flowchart, this study is a document
review and does not require ethics committee permission
since it does not involve any participants.

2.4. Measures

Research data were collected through document review.
Documents are among the important data sources that can
be used effectively in qualitative studies. These data
sources can also be used to verify the information obtained
during interviews and observations (Yildirim and Simsek,
2016). Among the documents that make up qualitative data

952



A. Ulusoy

Ahi Evran University Journal of Kirsehir Education Faculty Volume 26, Issue 3, 2025

sources are institutional records, program records,
correspondence, reports, personal diaries, and open-ended
answers (Patton, 2018). In this study, the 2024 Social Studies
Course Curriculum and documents related to the literature
were examined.

2.5. Data Analysis

Data analysis is the stage of revealing what the data
represents. In this study, descriptive analysis, which is a
type of qualitative analysis, was used. With descriptive
analysis, the data can be created according to the themes
determined in the research, or they can be rearranged
according to the questions and documents at the interview
stage. In this way, new themes, categories, and codes can
emerge. Thus, new meanings of research can be defined
(Yildirim and Simsek, 2016).

First, in this study, two categories were determined in
relation to the learning areas of grades 4, 5, 6, and 7 in the
2024 Social Studies Course Curriculum: ‘learning-teaching
experiences’ and ‘measurement and evaluation studies.’
Subsequently, code sets were created for the six learning
areas of the 2024 Social Studies Curriculum (Living
Together, Our Home, The World, Our Shared Heritage,
Our Living Democracy, Economy in Our Lives, Technology
and Social Sciences). The code sets were reviewed by a
subject matter expert, who made additions and deletions to
the codes. The final codes were analysed using a
descriptive analysis method to arrive at the findings.

e Creating a framework for descriptive analysis: First,
a conceptual framework was created regarding
learning-teaching experiences and measurement and
evaluation studies in the 2024 Social Studies Course
Curriculum. This conceptual framework is shaped
according to the themes created under the name of
learning-teaching experiences and measurement and
evaluation studies. The data obtained from the
conceptual framework created in the context of the
themes of the research was analyzed.

e Processing the data according to the thematic
framework: At this stage, codes related to the

previously determined themes were created, and the
created code sets were grouped by associating them
with the themes.

e Ensuring validity and reliability: To increase the
validity (generalizability) of this study, a detailed
explanation of what was done during the research
process is presented. Especially in the method section,
the groups in which this study was conducted, data
collection, analysis and interpretation processes are
detailed. To increase the reliability of the study, the
data related to the findings are presented unbiasedly.
In determining the problem situation of the research
and the codes developed for this problem situation,
field experts were consulted, and a consensus was
reached on the problem
rearranged with feedback.

situation and codes

¢ Describing and interpreting the findings: In the last
stage, the codes created were analyzed by the
descriptive analysis and the findings were determined
their
relationships were established between the findings,
and comparisons were made with different studies
where appropriate.

according to meaning content. Causal

3. Findings

2024 Social Studies Course Curriculum, 4th, 5th, 6th and
7th grade levels; It consists of six learning areas under the
names of "Living Together”, "Our Home is the World” ”Our
Common Heritage”, "Our Living Democracy”, "Economy in
Technology and Social Sciences.”

"o

Our Lives”,

The "Living Together” learning area covers topics, such as
students' awareness of the social life they live in,
understanding the importance of groups, roles, rights and
responsibilities, effective communication, respect for
different personal and cultural backgrounds, cooperation
and solidarity in terms of social cohesion, and the attitude
of Turkish society towards national issues (MEB, 2024). The
codes created for learning-teaching experiences and
measurement and evaluation studies related to the learning
field are tabulated below:
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Table 1.

Learning- teaching experiences and measurement and evaluation activities related to the learning domain “Living Together”

Codes Grade4  Grade5  Grade6  Grade7 SUM
f f f f f %
Case study presentation 1 1 3.03
Giving an example 1 1 3.03
Timeline technique 1 1 3.03
Drama studies 1 1 3.03
Group interview 1 1 3.03
Talk tickets technique 1 1 3.03
Spider web technique 1 1 3.03
¢ Group work 1 1 2 6.06
_@ Aquarium technique 1 1 3.03
g Small group discussion technique 1 1 2 6.06
s} Case study animation 1 1 3.03
%D Create a written, visual, or digital product 1 1 3.03
é Idea generation 1 1 3.03
[il’ Learning gallery technique 1 1 3.03
%‘3 Date strip presentation 1 1 3.03
% Letter writing 1 1 3.03
4 Preparing poems, slogans, stories, pictures or posters 1 1 2 6.06
Fishbone technique 1 1 3.03
Large group discussion technique 1 1 3.03
Brain artifact technique 1 1 2 6.06
Cornering technique 1 1 3.03
5W1H technique 1 1 3.03
Brainstorming 1 1 3.03
Back-to-Back Technique 1 1 3.03
Case study 1 1 3.03
Speech ring technique 1 1 3.03
Preparing a project draft 1 1 3.03
Composition writing 1 1 3.03
SUM 8 6 9 9 33 100
- Rubric 1 1 2 8.33
8 Worksheets 2 1 1 4 16.66
3 Holistic rubric 1 1 2 8.33
E Observation form 2 2 1 5 20.83
o 4 Learning logs 1 1 4.16
& 8 Group evaluation form 1 1 4.16
g & Comparison table 1 1 2 8.33
g Rating scale 1 1 2 8.33
z Checklist 2 1 2 833
%’ Anecdotal record 1 1 2 8.33
SUM 8 8 2 6 24 100

Among the learning-teaching experiences in Table 1, group
work, small and brainstorming
technique (6.06%) tools were observed. In measurement
and evaluation studies, observation forms (20.83%) and
worksheets (16.06%) were prominent. Learning-teaching
experiences showed more diversity in grades 6 and 7, while
measurement and evaluation tools were more abundant in
grades 4 and 5.

group discussion,

In the learning area of "Our Home is the World,” the ability
to use maps at a basic level; how people are affected by the

geographical conditions of the environment they live in
and how these conditions affect them; disasters that occur
in the environment and what needs to be done about them;
characteristics of the relative location of the province we
live in; changes in the natural and human environment,
general characteristics of our country and neighbouring
countries, continents and oceans, natural and human
characteristics of our country, cultural relations with
Turkish states Issues, such as cooperation, the impact of
globalization on social life, and the role of our country in
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solving regional and global issues were discussed (MEB,

2024). The code set created for learning-teaching

Table 2.

experiences and measurement and evaluation studies in
the field of learning is as follows:

Learning-teaching experiences and measurement and evaluation studies related to the learning area "Our Home is the World”

Codes Grade 4 Grade 5 Grade 6 Grade 7 SUM
f f f f f %
Mute map studies 1 1 4.76
Orienteering games 1 1 4.76
Book cover design 1 1 4.76
Preparing an emergency family plan 1 1 4.76
Preparing a mute map 1 1 2 9.52
Preparing flashcards 1 1 4.76
Large group discussion 1 1 1 3 14.28
Six thinking hats technique 1 1 4.76
@ Fishbone diagram 1 1 4.76
.g Group work 1 1 4.76
g Poster preparation 1 1 4.76
s Oral presentation 1 1 4.76
%D Brainstorming 1 1 2 9.52
fé Create a concept map 1 1 4.76
& Create a table 1 1 4.76
éo Separation and merging technique 1 1 4.76
.g Interpret verbally, in writing, or visually 1 1 4.76
3 SUM 4 7 4 6 21 100
Worksheets 1 2 3 15.78
o g Holistic rubric 2 4 21.05
8 %  Ratingscale 2 1 1 4 21.05
E‘«: ﬁs Comparison table 1 1 5.26
& §  Rubric 1 1 5.26
:% § Observation form 2 2 10.52
& S Checklist 2 1 3 15.78
= i Anecdotal record 1 1 5.26
SUM 3 6 8 2 19 100

According to Table 2, it can be said that learning-
teaching experiences, such as large group discussions
(14.28%) and silent map preparation and brainstorming
(9.52%), came to the fore in this learning area. In
assessment and evaluation studies, learning-teaching
experiences such as holistic rubrics, rating scales
(21.05%), worksheets, and checklists (15.78%) are seen to
be  prominent.  Additionally, learning-teaching
experiences were more abundant in grades 5 and 7,
while assessment and evaluation tools were more in
grades 5 and 6.

"Our Common Heritage” learning area; history of games
and toys, family history, common cultural heritage, first

settlements and social life in Anatolia, Mesopotamian
and the contribution of Anatolian
civilizations to cultural heritage, the contribution of the
first Turkish state established
civilization, the process of

Islamization in Anatolia, the policies that enabled the

civilizations

in Turkestan to
Turkification and
Ottoman Empire to become a world state; Innovations
brought by the Ottoman Empire that changed the world
balances; It covers topics, such as Ottoman culture and
civilization (MEB, 2024). Codes related to learning-
teaching experiences and measurement and evaluation
studies in the field of learning are summarised in the
table below:
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Table 3.

Learning-teaching experiences and measurement and evaluation studies related to the learning area "Our Common Heritage”

Codes Grade 5 Grade 6 Grade 7 SUM
f f f f %
Narration through visuals or written 1 4.34
products
Family history studies 1 434
Create a white paper 1 4.34
Preparing banners, posters, or brochures 1 1 2 8.69
2 Comparison 1 1 2 8.69
% Expressing thoughts in writing or visually 1 1 434
= What is wrong with the technique 1 1 434
& Brain artifact technique 1 1 4.34
oo 5W1H technique 1 1 2 8.69
E Brainstorming 1 1 4.34
§ Large g.roup discussif)n . 1 1 4.34
& Separation and merging technique 1 1 2 8.69
é Group work 1 1 434
5 Designing a story 1 1 4.34
- Classification 1 1 434
Text preparation 1 1 4.34
Preparing question cards 1 1 4.34
Case study 1 1 4.34
Creating a written text 1 1 4.34
SUM 5 10 5 23 100
- Information, wish and learning cards 1 3.70
) Holistic rubric 2 1 1 5 18.51
3 Checklist 1 2 1 5 1851
L%s Comparison table 1 1 2 7.40
o 8 Rating scale 1 2 3 11.11
&7 Worksheet 1 1 1 3 11.11
g & Observation form 1 2 1 4 14.81
g Anecdotal record 1 1 2 7.40
% Self-assessment form 1 1 3.70
é’ Peer review form 1 1 3.70
SUM 7 10 7 27 100

As presented in Table 3, learning-teaching experiences,
such as poster, poster or brochure preparation,
comparison, 5NIK technique and separation and
merging technique (18.51%), come to the fore. It can be
said that the holistic rubric, checklist (18.51%) and
observation form (14.81%), are at the forefront of
measurement and evaluation studies. In addition, as
shown in Table 3, learning-teaching experiences and
measurement and evaluation tools are more common in
6th grades than in other grades.

In the learning area of "Our Living Democracy,” the unity
and solidarity displayed by our people in the War of
Independence, the contributions of the republican form
of government to our lives, the main characteristics of
the republic and democracy, the relationship between
democracy and the concept of republic, the importance
of democracy, effective citizenship, the solution of social
problems through democratic means, the difficulties that

may be encountered in social life, the factors affecting the
decision-making processes of the administration, the
rights and responsibilities in social life, the rights and
responsibilities of digitalization and technological
innovations. Issues, such as its impact on
responsibilities, the administrative structure of the
Republic of Tiirkiye, and the course of democracy in our
country from past to present (MEB, 2024). Codes related
to learning-teaching experiences and measurement and
evaluation studies in the field of learning are given in the
table below.
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Table 4.

Learning-teaching experiences and measurement and evaluation studies related to learning area "Our Living Democracy”

Codes Grade 4 Grade 5 Grade 6 Grade 7 SUM
f f f f f %
Creating an album 1 1 2.85
Expressing thoughts in writing 1 1 2.85
Creating pictures, poems, slogans, or songs 1 1 2.85
Creating news 1 1 2.85
Buzz groups technique 1 1 2 5.71
I think-we think technique 1 1 2.85
Station technique 1 1 2 5.71
Drawing a graph 1 1 2.85
Brainstorming technique 1 1 2 5.71
Case study 1 1 2.85
@ Create concept maps 1 1 2.85
_@ Frayer model 1 1 2.85
g Written, visual or digital product design 1 1 1 3 8.57
ia) Educational game 1 1 2.85
%‘3 5W1H technique 1 1 2 5.71
5 Gathering information from written and 1 2 571
§ visual sources
éo Large group discussion 1 1 2.85
E Writing a petition 1 1 2.85
3 Preparing a report 1 1 2.85
- Group work 1 1 2.85
Debate technique 1 1 2.85
Snowball technique 1 1 2.85
Semantic analysis table 1 1 2.85
Writing a text 1 1 2.85
Educational games 1 1 2.85
Speech ring technique 1 1 2.85
Create a date strip 1 1 2.85
Small group discussion 1 1 2.85
SUM 11 8 7 8 35 100
8 Rubric 1 1 3.70
E Worksheets 2 1 3 11.11
(2 Observation form 2 1 1 2 6 2222
2 Holistic rubric 1 1 1 1 4 14.81
% Rating scale 1 2 3 11.11
i Checklist 1 1 2 4 14.81
2 Concept networks 1 1 3.70
b Mind maps 1 1 3.70
g Self-assessment form 1 1 3.70
% Peer review form 1 1 3.70
§ Anecdotal record 2 2 7.40
> SUM 6 5 9 7 27 100

Looking at Table 4, it can be seen that learning-teaching
experiences such as written, visual or digital product
design (8.57%), the 5WIH technique, gathering
information from written and sources,
brainstorming technique, and station technique (5.71%)
are emphasised. In measurement and evaluation studies,
observation forms (22.22%), checklists (14.80%), rating
scales, and worksheets (11.11%) stand out. Additionally,
the table shows more codes in learning-teaching

visual

experiences in the 4th grade and assessment and
evaluation studies in the 6th grade. In the learning area of
“The Economy in Our Lives”; the limitation of natural
resources, making conscious choices in determining
needs and wants, production, distribution, consumption
processes, the effects of effective use of resources on
nature and people, the importance of preparing a
budget, economic activities in the city we live in,
Turkey's resources, the connections between commercial
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activities and professions, the investment and marketing
phase of a product, the causes and consequences of
national development initiatives (MEB, 2024). Codes

Table 5.

related to learning-teaching and

measurement and evaluation studies in the field of

experiences

learning are given in the table below:

Learning-teaching experiences and measurement and evaluation studies related to the learning area "Economy in Our Lives”

SUM
Codes Grade4  Grade5  Grade6  Grade7
f f f f f %
Group work 1 1 434
Completing or animating a story 1 1 434
Creating a recommendation 1 1 4.34
Research 1 1 4.34
Preparing of a written list 1 1 434
" Group research 1 1 4.34
qg Preparing flashcards 1 1 434
%) Hot chair technique 1 1 4.34
§< Poster preparation 1 1 434
= Large group discussion 1 1 4.34
%D Teacher observation form 1 1 4.34
g Preparing stories, ‘poems, news, slogans, or pictures 1 1 2 9.52
= Self-budget planning 1 1 4.34
%‘3 Drawing a map 1 1 434
g Argument 1 1 4.34
§ Idea screening technique 1 1 434
Brainstorming technique 1 1 2 9.52
Preparing a letter or postcard 1 1 434
Designing a product 1 1 434
Investment and marketing project preparation 1 1 4.34
Drama and role playing 1 1 434
SUM 9 4 8 2 23 100
- Holistic rubric 2 2 1 5 22.72
2 Checklists 1 2 1 1 5 22.72
E Teacher observation form 1 1 454
L;J; Anecdotal record 1 1 1 3 13.63
9 & Peer review form 1 1 4.54
& 2 Self-assessment forms 1 1 4.54
§ &  Rating scale 1 1 2 9.09
5 Observation form 1 1 2 9.09
% Analytical rubric 1 1 4.54
% Rollout process checklists 1 1 4.54
SUM 3 9 7 3 22 100
Although learning-teaching experiences are evenly such as security and privacy on digital platforms, the

distributed in Table 5, story, poetry, news, slogan or picture
preparation and brainstorming technique (9.52%) stand
out. In terms of measurement and evaluation tools, holistic
rubrics and checklists (22.72%) are at the forefront. In this
learning area, it is observed that the learning and teaching
tools for grades 4 and 6, and the measurement and
evaluation tools for grades 5 and 6 are more abundant. The
"Technology and Social Sciences” learning area covers topics,

childhood periods of scientists, the conscious use of
technology, technology and evolution, the
importance of copyright, patent and intellectual property
rights, and the effects of scientific and technological
developments on society (MEB, 2024). Codes related to
learning-teaching experiences and measurement and
evaluation studies in the field of learning are given in the
table below:

cultural
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Table 6.

Learning-teaching experiences and measurement and evaluation studies related to learning area "Technology and Social Sciences”

Codes
Grade 4 Grade 5 Grade 6 Grade 7 SUM
2 f f f f f %
g Completing or animating a story 1 1 5.55
'% Preparing a list 1 1 5.55
g Preparing flashcards 1 1 5.55
L:D Hot chair technique 1 1 5.55
E Poster preparation 1 1 2 11.11
§ Designing products with a group 1 1 5.55
[Zo Fishbone technique 1 1 5.55
k=t Brainstorming 1 1 2 11.11
% Preparing and presenting reports 1 1 5.55
3 Circle discussion technique 3 3 16.66
Idea screening technique 1 1 5.55
Learning gallery technique 1 1 5.55
Placemat technology 1 1 5.55
Small group discussion technique 1 1 5.55
SUM 5 1 3 9 18 100
o Holistic rubric 1 3 12.50
g Checklist 1 1 5 7 29.16
3 Infographic 1 1 416
z Rating scale 1 1 2 833
2 i Observation form 4 4 16.66
8 2 Anecdotal record 3 3 12.50
g & Worksheets 1 1 4.16
% Self-assessment form 1 1 4.16
z Peer review form 1 1 416
§ Analytical rubrics 1 1 4.16
SUM 3 1 3 17 24 100

As shown in Table 6, the activities of the circle discussion
technique (16.66%), brainstorming and poster preparation
(11.11%) were emphasized. It is noteworthy that the
checklist (29.16%), observation form (16.66%), holistic
rubric and anecdotal record (12.50%) were the most used
tools. In this learning area, it was revealed that the 7th
grade was richer than other classes in both learning-
teaching and measurement and evaluation tools.

4. Discussion

The 2024 Social Studies Curriculum’s learning areas are
examined in light of the study’s primary research question.
The findings revealed that, in the "Living Together"
learning area, group work, small group discussions and the
brainstorming technique were included in learning-
teaching experiences. Observation forms and worksheets
came to the fore in measurement and evaluation studies.
Learning-teaching experiences were more diverse in the 6th
and 7th grades, while measurement and evaluation tools
were more diverse in the 4th and 5th grades. From this
perspective, it can be concluded that the objective is to
encourage active participation in the learning and teaching
process. Indeed, the “Living Together” learning area meets
the objectives of the differentiated instruction approach by

enabling individuals to develop multifaceted skills through
active participation (Valiandes & Neophytou, 2018),
valuing individual differences (Ulusoy, 2023) and fostering
collaborative skills (Uzun, 2022).

In the learning area of "Our Home is the World,,” it can be
said that learning-teaching experiences, such as large group
discussion  (14.28%), map preparation and
brainstorming (9.52%), and measurement and evaluation
tools, such as holistic rubric, rating scale (21.05%),
worksheets and checklists (15.78%) are predominantly
used. In addition, in the field of learning, it is striking that
learning-teaching experiences are richer in the 5th and 7th

mute

grades, and measurement and evaluation tools are richer in
the 5th and 6th grades.

When we look at the learning outcomes of the "Our Home
is the World" learning area, where learning outcomes, such as
interpreting, analyzing and determining are emphasized, it is
seen that skills at the level of analysis and synthesis are
predominant. In the field of learning; Based on the
inclusion of topics, such as the use of maps, natural and
human features in our country, the climate of our country,
reasoning about natural disasters and environmental
problems in our country, our country's relations with the
Turkic world and making inferences about global
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problems, it can be concluded that students are trying to
gain a multifaceted perspective. Therefore, when the
targeted elements are examined, it is seen that it is not only
sufficient to provide information, but also to include
students in the process, to provide them with opportunities
for reasoning and discovery.

The "Our Common Heritage” learning area centers on
historical issues, tailored to students” developmental levels
in the development of historical awareness. Curriculum;
historical events, the contributions of Mesopotamian and
Anatolian civilizations to the heritage of humanity, the role
of Central Asian Turkish states in civilization, the influence
of Islam, cultural and social changes in Anatolia, the
establishment of the Ottoman Empire, the policy of
conquest, the importance of culture and art. In addition, it
can be concluded that the curriculum, which examines the
geographical, political, economic and cultural aspects of
civilizations chronologically, adopts a multidimensional
approach. In addition, the learning-teaching experiences in
the program, it is remarkable in terms of encouraging
individual development that it emphasizes skills such as
synthesis, interpretation,
questioning, reasoning, evaluation and product creation.
Tomlinson (2005b) states that in the differentiated
instruction approach, the individual has the opportunity to
participate in the learning-teaching process actively. It can
be concluded that the curriculum is compatible with the
principles of the differentiated instruction approach. In
addition, the use of measurement and evaluation tools,
such as holistic rubrics, checklists (18.51%) and observation
forms (14.81%) in the field of learning shows that formative
measurement and evaluation is given importance beyond
standard measurement evaluation. Formative
measurement and evaluation issue that the
differentiated instruction approach also brings to the fore
(Ucarkus, 2020; Uzun, 2022).

When the "Our Living Democracy” learning area of the

analysis, comparison,

and
is an

Social Studies Curriculum is examined, the emphasis on the
concept of democracy draws attention. When the learning-
teaching experiences are examined, it is seen that activities,
such as designing written, visual or digital products
(8.57%), using the 5N1K technique, collecting information
from written and visual sources, brainstorming and station
technique (5.71%) are emphasized. From this point of view,
it can be said that the curriculum includes skills, such as
analyzing, interpreting, and making
inferences, thus aiming to develop analytical thinking and
synthesis skills in students. As a result, it becomes clear that
the achievement of these goals is not pursued at a single
level, but through a more comprehensive approach. In this
context, it is noteworthy that the learning-teaching
experiences and measurement and evaluation studies
within the scope of the learning field emphasize the active
individual (Stirling, 2009), which is also pointed out by the
differentiated instruction approach.

Economic activities, such as production, distribution and
consumption constitute the basic elements of the economic

questioning

system, which is an especially important component in the
functioning of the state. Within the scope of the “Economy in
Our Lives” learning area, learning outcomes focus on topics,
such as the social importance of production activities, the
professions that emerge in this context, the dynamics of
production, distribution and consumption networks, and
the importance of conscious consumerism. In the learning-
teaching process of the learning area; While story, poem,
news, slogan or picture preparation and brainstorming
technique (9.52%) came to the fore, holistic rubric and
checklists  (22.72%)
measurement and evaluation tools. When the learning area
is evaluated, it can be concluded that skills, such as
analyzing information, developing new
transferring them to real-life applications emphasize
differentiation in teaching. states that the differentiated
instruction approach improves the ability to synthesize in
individuals.

The main objective of the "Technology and Social Sciences”
learning area is to cultivate students' technological literacy

were dominant among the

ideas and

at a basic level. Within this framework, key topics such as
technology’s impact on socialization, safe use of virtual
environments, access to reliable information, scientific
ethics, discoveries, and inventions are explored. In the
learning-teaching processes in this field, it was determined
that activities, such as circle discussion technique (16.66%),
brainstorming and poster preparation (11.11%) were
highlighted, and checklists (29.16%), observation form
(16.66%), holistic rubric and anecdotal record (12.50%) were
widely used as measurement and evaluation tools.
Encouraging active self-
realization through scientific inquiry, along with holistic
assessment, aligns closely with the priorities of the

student participation and

differentiated instruction approach. (Mills et al., 2014).

The curriculum has an especially important place in the
realization of educational objectives, serving as a guide for
pedagogical activities, as designing the
competencies to be acquired. In addition, the creation of

well as

relevant learning areas and content for each grade level is
conducted with the curriculum. An effective curriculum
actively engages learners in targeted educational goals
through meaningful experiences. For this purpose, the
learning outcomes, in-program activities, assessment and
evaluation should be
meticulously prepared to enable students to develop their
own understanding and personal interpretations
autonomously. In addition, this program design should
take into account individual differences and thus make it
easier for each individual to realize their potential and
discover themselves (Akpinar et al., 2017).

In fact, the differentiated instruction approach has received
significant attention in the field of learning-teaching
experiences in terms of addressing the above-mentioned
qualities. Learning experiences are shaped by diverse
individual factors, including readiness, prior knowledge,
motivation, interests, learning profiles. The
differentiated  instruction  approach that

studies in the curriculum

and
argues
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differentiating components, such as content, process,
product, learning environment, measurement
evaluation, taking into these
differences, and arranging them in a way that addresses the
individual characteristics of students will ensure effective
learning (Tomlinson, 2005a). A large number of studies
have been conducted in the academic literature on the

and

account individual

effectiveness of the differentiated instruction approach.
These studies have shed light on several key conclusions.
Research has consistently demonstrated that the approach
enhances effectiveness, student
engagement, reduces supports
individual learning needs, and fosters positive attitudes
among educators. Secondly, it was determined that it
increased the of the students’ interest in the course. Third,
it has been observed to reduce behavioural problems in the
classroom. Fourth, it has been proven to support individual
differences. Finally, it has been revealed that it has
developed positive attitudes towards the approach among
teachers and school administrators (Atalay, 2014; Bondley,
2011; Demir, 2013; Gibson, 2005; Karadag, 2010; Maddox,
2015; Ozer, 2016; Ozkanoglu, 2015; Pope, 2022; Prince, 2020;
Sentiirk, 2017; Stewart, 2016; Yabasg, 2008).

When the subject was examined in the context of the social
studies course, consistent results were reached. Among the
related studies, in addition to investigating the effects of the
differentiated instruction approach on students' academic
achievements, attitudes, critical thinking and synthesis
skills, analyse the analysis of
differentiation, deal with the social studies curriculum in

learning increases

behavioral issues,

studies historical
the dimension of differentiation and examine the attitudes
of teachers and students towards the approach exists. From
these studies, a consensus has emerged that the application
of the differentiated instruction approach in social studies
courses has some important results. There are findings,
such as increasing students' interest in the lesson,
increasing academic success, facilitating permanent
learning, encouraging positive classroom discipline, and
developing positive attitudes among teachers and students
(Akdemir, 2019; Atalay, 2014; Cetintas, 2019; Tanyel, 2022;
Ugarkug, 2020; Ulusoy, 2023; Uzun, 2022).

A growing consensus in the literature affirms that
differentiated instruction significantly contributes to
diverse educational outcomes, particularly within the
context of social studies education. It is also possible to say
this in the context of social studies lessons. In fact, it can be
said that with the dominance of the philosophy of
constructivism in the content of the social studies
curriculum, the differentiated instruction approach has
started to be reflected in the programs. This is especially
evident in the social studies curriculum developed after
2005 (Akhan & Cigek, 2021).

The inclusion of differentiation guidelines in the 2024 Social
Studies Course Curriculum to facilitate effective outcome
acquisition in each learning area shows that the program
touches on differentiated instruction in a wide scope (MEB,
2024). In the learning-teaching experiences in the learning

areas of the program, including skills, such as interpreting,
analyzing, comparing, questioning, evaluating, reasoning,
making inferences and generating new ideas, confirms this
claim. Notably, the program adopts a formative assessment
perspective that considers all dimensions of instructional
experiences, rather than relying solely on knowledge-
based, uniform evaluation practices. This assessment and
evaluation approach is also an issue emphasized by
differentiated Contemporary educational
practice is undergoing a change in basic assumptions in

instruction.

which active participation in the learning process is
increasingly emphasized. This transformation reflects the
increasing recognition that passive information reception is
insufficient. In this context, organizing social studies
curriculum within the framework of the differentiated
instruction approach can be a pedagogical strategy that has
the potential to benefit students in many ways.

The following suggestions have been developed on the

subject:

e It is recommended that new research examine
various aspects of the 2024 Social Studies Course
Curriculum in terms of the differentiated

instruction approach.

e It is recommended to include guidelines and
application that support the
differentiated instruction approach for the
implementation of learning-teaching experiences
and measurement and evaluation studies in the

examples

2024 Social Studies Course Curriculum.

e Skills that support differentiated instruction
should be given more space in the learning-
teaching experiences and measurement and
evaluation studies of the learning areas of the 2024
Social Studies Course Curriculum.
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