Research in Educational Administration & Leadership EE

Volume: 10, Issue: 2 / June 2025 nu

The Effect of School Principals' Social
Entrepreneurial Leadership Characteristics on
Teachers' Motivation

Hamza Oz*
Yozgat Bozok University, Yozgat, Tiirkiye

Abstract Article Info

Social entrepreneurship is defined as bringing innovative solutions o

to social problems. In the study conducted by Guzmadn et al., (2024), Article HISt.ory:

o ] ] 7 . Received:

it is emphasized that social entrepreneurship is a developing concept March 16, 2025

and that studies on social entrepreneurship should be supported by Accepted:
July 17, 2025

studies conducted in other sectors, especially in the service sector. It
is known that the leadership skills of school administrators influence
teacher motivation. However, there are no studies in the literature
that reveal how effective the social entrepreneurial leadership
characteristics of school administrators are on teachers’ motivation.
This research was planned to fill this gap in the literature and based
on the necessity to determine the effect of the social entrepreneurial
leadership characteristics of school administrators on teacher Keywords:
motivation. The universe of this research, designed according to the Social entrepreneurship,
relational model, one of the quantitative research methods, consists of lei‘;i’;hi;tﬁ;;zle
teachers working in schools located in a region of country X in the Teacher motivation,
2023-2024 academic year. According to official statistics, a total of Educational management
1859 teachers work in this region, and the sample of the research
consists of 339 teachers determined by the simple random sampling
method. In the study, “Social Entrepreneurial Leadership Scale” and
“Teacher Motivation Scale” were used as data collection tools. In the
study, the perceived social entrepreneurial leadership and motivation
levels of teachers working in the relevant schools were determined
according to the variables of the unit, gender, marital status, age,
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seniority, branch and status of the participants and the relationships
between the variables were revealed. The most important findings of
the study are that there is a high level of positive relationship between
the social entrepreneurial leadership characteristics of school
administrators and teacher motivation, and that the social
entrepreneurial leadership characteristics of school administrators
predict teacher motivation at a high level, positively and
significantly. Various suggestions have been made to researchers and
policy makers in line with these findings.
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Introduction

Society is faced with social problems that require new approaches to
problem solving. When we consider that the needs of society are now
far beyond the capacities of governments, all sectors need to cooperate
to combat social problems and improve living conditions. This
necessity for cooperation evokes the concept of social
entrepreneurship, which is defined as bringing innovative solutions to
social problems. In the study conducted by Guzman et al., (2024), it is
emphasized that social entrepreneurship is a developing concept and
that studies on social entrepreneurship should be supported by studies
conducted in other sectors, especially in the service sector. In this
context, how the social entrepreneurship approach, which is effective
in producing innovative solutions to social problems, intersects with

leadership styles, especially in the field of education, and the effect of
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this intersection on important outcomes such as teacher motivation

should be carefully examined.

Leadership style is the style and approach used to direct people,
implement plans and motivate them. The management style and
leadership skills of school principals are critical in motivating teachers
(Bulug, 2009). Various studies have shown that the leadership qualities
of administrators are an important component that contributes to
teacher motivation, retention and job satisfaction (Elzahiri, 2010;
Finnigan; 2010; Ingersoll, 2001; Lekamge, 2010; Thoonen et al., 2012).
How school principals use their leadership affects the organization,
culture and working conditions of the school, which in turn affects
teacher motivation (Finnigan, 2010; Ghamrawi & Jammal, 2013).
Because school administrators are responsible for facilitating and
developing collaboration, creating learning opportunities, and helping
teachers strengthen their sense of competence in their profession
(Korkmaz, 2007; Lekamge, 2010; Lynch, 2012).

Social entrepreneurial leadership is defined as the process of creating
social value by bringing innovative solutions to social problems (Oz &
Baloglu, 2023). This form of leadership emerges as a dynamic process
that requires interaction with a group of people in line with specific
goals or tasks. The fact that teachers in educational institutions work
in a structure that requires intense interaction necessitates that social
entrepreneurial leadership be considered an important concept in this
field. Therefore, in this study, the dimension of social entrepreneurial
leadership in producing innovative solutions to social problems and
creating social value in educational environments will be highlighted.
Within the scope of the research, teacher motivation, as defined by
Robbins and Judge (2018), will be considered as an internal or external
force that directs, mobilizes, and sustains individuals' behaviors over
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time and under changing conditions and cannot be directly observed.

The findings of studies that emphasize the decisive role of leadership
in the social entrepreneurship process (Kimakwa et al., 2023) constitute

one of the fundamental bases of this study.

The connection between entrepreneurship and school leadership is
increasingly recognized as important for effective school
improvement. Entrepreneurship involves creative and innovative
value creation, while school leadership focuses on influencing teachers
and stakeholders to create an effective learning environment that
benefits students, teachers, parents, and society (Frentz et al., 2025).
School leaders need to rethink existing resources and seize new
opportunities for themselves and their communities, and this has
implications for the knowledge and skills expected of principals and
others in schools. They draw on the concepts of “social capital’ and
‘social entrepreneurship’ to identify the tensions and possibilities
school leaders experience when seeking resources for school-
community change (Anderson & White, 2011). Given the increasing
centralization and competitive pressures that schools face, the role of
school principals as entrepreneurs is receiving increasing attention in

academic and practical contexts (Yemini et al., 2015).

In recent years, studies in the field of educational sciences have focused
on teacher motivation due to efforts to improve school climate (Thapa
et al., 2013). Although scientific interest in the subject has intensified,
it is emphasized that in addition to the intrinsic and extrinsic
motivation of teachers (Mahler et al., 2018), there may be other school
factors that can affect teacher motivation, and more research is
recommended (Tehseen & Hadi, 2015). Similarly, more research is
called for on teacher motivation in order to determine the strongest

factors that will increase both intrinsic and extrinsic motivation, such

376



Research in Educational Administration & Leadership EE

10(2), June 2025, 373-411 nu

as school environment and student behavior (Fernet et al., 2016; Shen

et al., 2015). Studies aimed at determining the social entrepreneurial
leadership characteristics of school leaders are considered important,
especially considering that the clear role of leadership in the social
value creation process should be determined (EINaggar & Hammad,
2024).

Teacher motivation is of vital importance for the education system. The
leadership of the school principal positively affects the motivation of
teachers both directly and indirectly (Kose et al.,, 2024). Ensuring
teacher motivation is essential to promote a healthy and effective
educational environment (Rey et al., 2024). There is an important
relationship between social entrepreneurial leadership and the concept
of motivation. When this relationship is examined, it can be considered
as providing positive change, increasing people's sensitivity to the
environment, the desire to create social value, helping society, and the
determination to develop innovative solutions to a social problem
(Tiirkes & Ozgeldi, 2023). Social entrepreneurial leadership consists of
the dimensions of social responsibility, innovation, influence and
sustainability (Oz, 2022). It is possible to come across studies in the
literature that reveal the relationship between these dimensions of
social entrepreneurial leadership and teacher motivation (Chang &
Sung, 2024; Kagar & $ahin, 2023; Kowalski & Johnson, 2024; Mesri et
al., 2024; Xiang et al., 2024). Well-motivated teachers are individuals
who have clearly defined goals and take action to achieve them. They
have developed a strong sense of duty and responsibility (Rey et al.,
2024). Leadership in education involves influencing teachers and
stakeholders to create effective learning environments that benefit
students, teachers, parents, and society (Dani€ls et al., 2019). This

approach aligns with entrepreneurial thinking and acting in school
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leadership, which emphasizes coordinating tasks, allocating resources,

and encouraging innovative structures (Brauckmann-Sajkiewicz &
Pashiardis, 2020).

Motivated teachers tend to create a more dynamic, inspiring, and
effective learning environment (Day & Gu, 2009; Klassen & Durksen,
2018). When assessing their students, this can lead to a more holistic
assessment process that focuses on student development and
promotes meaningful learning (Black & Wiliam, 1998). This
contributes to an educational environment that values the growth and
progress of each student. Furthermore, understanding teacher
motivation in classroom management not only improves the learning
experience of students, but also contributes to the formation of more
engaged and motivated citizens (Caprara et al., 2020; Marzano et al,,
2003). Motivated teachers create a dynamic and stimulating classroom
environment that supports the holistic development of students and
tend to choose more inclusive teaching styles, encourage active
learning, recognize the specific strengths and weaknesses of each
student, use positive and constructive approaches to discipline
management, and foster an environment of mutual respect (Leithwood
& Sun, 2019; Malinen & Savolainen, 2022; Ryan & Deci, 2000).

Therefore, conducting a study to determine the effect of school
administrators' social entrepreneurial leadership characteristics on
teachers' motivation will contribute to the field. In addition, this study
will contribute to the guidance of policy makers by revealing the
contribution of school administrators' social entrepreneurial

leadership characteristics on teachers' motivation.

The main purpose of this research is to determine the effects of school
principals' social entrepreneurial leadership characteristics on

teachers' motivation. In this context, answers to the following
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questions will be sought in order to achieve the purpose of the

research.

1. According to teachers' perceptions, what are the social
entrepreneurial leadership characteristics of school administrators and

the level of motivation of teachers?

2. What is the relationship between the social entrepreneurial
leadership characteristics of school principals and the motivation of

teachers?

3. To what extent do the social entrepreneurial leadership
characteristics of school administrators predict the motivation of

teachers?

Literature Review

Social Entrepreneurial Leadership

Although social entrepreneurship emerged as a sub-branch of
entrepreneurship in the 1970s, it was tried to be explained with the
concept of “social innovation” put forward by Peter Drucker in the
early 1980s (Ron Rohas et al, 2024). Although there are many
definitions in the literature on social entrepreneurship, social
entrepreneurship essentially consists of a multi-dimensional structure
with a social mission (Sullivan Mort et al., 2003; Akter et al., 2020).

According to Mair and Marti (2006), social entrepreneurship is defined
as the process of creating social value by discovering and taking
advantage of opportunities through efforts to promote social change
or meet social needs, while according to Dacin et al. (2010), it is defined
as initiatives focused on the mission of creating social value, whether

the results are positive or negative, and according to Bornstein and

379



EE Oz, (2025). The Effect of school principals' social entrepreneurial leadership characteristics on
n u teachers' motivation.

Davis (2010), it is defined as the process of organizing problem-solving

efforts. It is thought that the concept of social entrepreneurship
(Nunez, 2020; Renko et al., 2015), which is defined as creating a social
value by using the success strategies of economic markets, will

contribute to the solution of these problems.

Social entrepreneurship functions to highlight unresolved societal
concerns on a global scale, promote human development worldwide,
and increase life expectancy (Alarifi et al., 2019). According to Rey-
Marti et al. (2016), social entrepreneurship is considered as a social task
process that uses the pooling of resources and creative ideas to help
society grow both socially and economically. The unique challenges of
social entrepreneurs require specific leadership qualities to influence
stakeholders and promote effective outcomes in social endeavors
(Brunelli & Cavazotte, 2024). It is seen that social entrepreneurship
practices are defined as helping students develop the knowledge and
skills to produce sustainable solutions to social needs (Huster et al.,
2014). This approach has introduced a new type of leadership in the
literature.

Social entrepreneurial leadership is defined as the process of creating
social value by bringing innovative solutions to social problems. Social
entrepreneurial leadership emerges as a process that requires
interaction between a group of people with specific goals or tasks.
Prabhu (1999) describes the primary mission of social entrepreneurial
leaders as being individuals who create and manage innovative,
entrepreneurial organizations or ventures that are social change and
development for their group, while Adeagbo (2008) defines the social
entrepreneurial leader as a leader with vision and values who creates
change while generating self-sufficient or self-sustainable income to

pursue the social mission.
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Social entrepreneurial leadership consists of the dimensions of social

responsibility, innovation, influence and sustainability (Oz & Baloglu,
2023). The social responsibility dimension of social entrepreneurial
leadership includes acting with social responsibility awareness in
solidarity and providing a social benefit by solving social problems.
The innovation dimension includes taking risks, creative thinking
skills, acting with foresight and acting outside the box. The influence
dimension includes creating a sense of ownership, trust, satisfaction,
dedication and increasing the motivation of followers by evaluating
feedback, while the sustainability dimension includes managing
change, finding sustainable solutions, being able to play the role of a
change agent and being in a constant search until permanent solutions

are found to social problems (Oz, 2022).
Teacher Motivation

Motivation represents similar beliefs and emotions that affect
professional and personal behavior; it is the force that drives a person
to do something, such as learning to work productively and reach their
potential (Bandura, 1993). Motivation can be generally defined as “an
internal state that arouses, directs, and sustains behavior” (Woolfolk,
2007). Motivation is defined by Guay et al (2010) as the underlying
reasons for behavior, while according to Ingvarson (2009), it is based
on employees' perceptions of how satisfied they are with the

functioning of their organization.

Robbins and Judge (2018), teacher motivation is defined as an
unobservable force that directs, activates, and sustains behaviors due
to internal or external factors over time and in the face of changing
conditions. Similarly, According Cuevas to et al. (2018), quality
education and academic success depend on teacher performance, and

teacher performance also results from teacher motivation.
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Framed by emotional, cognitive, and behavioral processes that support

individual goals, teacher motivation is determined by multiple factors
and results in goal-centered actions aimed at being aligned with the
school’s goals (Kanfer & Chen, 2016). Canrinus (2012) and Thoonen et
al. (2012) found that when teachers internally accept the school’s goals
as their own, teacher commitment increases, which is an important
element for teachers’ motivation and commitment to the teaching
profession. In this respect, the successful functioning of a school or
school system depends on the determining and fundamental variable
of teacher motivation (Mintrop & Ordenes, 2017; Viseu et al., 2016).

Understanding the factors that contribute to teachers’ demotivation
provides insight into the creation of motivating conditions. Such
negative outcomes are linked to disruptive student behaviors, negative
student attitudes, long work schedules, intense and high workload
demands, and stressful relationships in the school environment (Han
& Yin, 2016; Viseu et al., 2016). Meeting teachers’ intrinsic and extrinsic
motivational needs improves the quality of job performance,
contributes to student achievement, and helps meet teachers” work-life
balance needs (Barrett & Harris, 2015; Clandinin et al., 2015; Deci et al.,
2017; Dee & Wyckoff, 2015; Fernet et al., 2016; Mahler et al., 2018).
Conversely, both undermining experiences and demotivating events
contribute to decreased quality of job performance and increased
teacher attrition rates (Brereton, 2019; Han & Yin, 2016; Hassanzadeh
& Jafari, 2019).

Studies examining the relationships between social entrepreneurship
and transformational leadership (Kirilmaz, 2013), ethical and servant
leadership (Bahgebasi, 2020) reveal the multidimensional structure of
social entrepreneurial leadership. In addition, studies examining the
relationships between social value creation processes (Ttiirker, 2020;
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Kat1 & Toker, 2021) and social entrepreneurship and individual
personality traits (Giil, 2019; Kizil6z et al., 2021) shed light on how

social entrepreneurship is shaped in individual and structural

dimensions. While Pisapia (2009) emphasizes that school
administrators should be structured as entrepreneurial leaders;
Brauckmann-Sajkiewicz and Pashiardis (2020) associate the key role
that school administrators play in resource creation processes with
social entrepreneurial leadership traits. In this context, it is considered
an important element in terms of effective leadership practices that
social entrepreneurial leaders have intrinsic motivation (Nicholls,
2006; Shaw & Carter, 2007) and the competence to fulfill their self-
actualization and personal motivation obligations (Wronka-Pospiech,
2016). In this sense, social entrepreneurial leadership is considered as

a way of creating social value in educational institutions (Oz, 2022).

Methodology

Research design and case selection

This study, which was conducted to determine the effect of school
administrators' social entrepreneurial leadership characteristics on
teachers' motivation, was designed in accordance with a relational
study model from quantitative research methods. The relational model
is to reveal the relationship or effect between two different variables
(Fraenkel et al., 2012). The main purpose of such studies is to examine
whether the variables change together or, if there is a change, in what

way (Karasar, 2017).

The universe of this research consists of teachers working in schools
located in the central district of Y province in the 2023-2024 academic
year. According to the data obtained from the official website of the Y

Provincial Directorate of National Education on 26.03.2024, a total of
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1859 teachers work in schools located in the central district. The sample

of the research consists of 339 teachers determined by the simple

random sampling method. Descriptive information about the sample

research is presented in Table 1.

Table 1.

Descriptive Information of Participants

Variables Category f %
Woman 162 47.8
Gender Man 177 52.2
. Single 75 22.1
Marital Status 1 ed 264 77.9
25 years old and under 12 35
Between 26-35 years old 108 31.9
Age Between 36-45 years old 135 39.8
Between 46-55 years old 60 17.7

Ages 56 and over 24 7.1
5 years and under 54 15.9
Between 6-10 years 63 18.6
Seniority Between 11-15 years 48 14.2
Between 16-20 years 75 22.1
Between 21-25 years 54 15.9
26 years and above 45 13.3
Preschool Teacher 66 19.5
Branch Class Teacher 165 48.7
Branch Teacher 108 31.8
. Licence 252 74.3
Graduation Status Postgraduate 87 25.7
Regular 300 88.5

Status Contractual 21 6.2
Paid 18 5.3

Candidate Teacher 18 5.3
Career Step Teacher 111 32.7
Expert Teacher 177 52.2

Head teacher 33 9.7
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Data collection tools

In the study, the personal information form, the “Social Entrepreneurial
Leadership Scale (SGLO)” developed by Oz and Baloglu (2023), for
which the necessary permissions were obtained, and the “Teacher
Motivation Scale” developed by Yildiz and Tasgin (2020) were used as

data collection tools.

The social entrepreneurial leadership scale was developed by Oz and
Baloglu (2023) and consists of 24 items in 4 dimensions. The
dimensions of the scale are social responsibility (6 items), innovation
(7 items), influence (5 items) and sustainability (6 items). The
statements in the scale are in the form of an equally spaced scale
consisting of the options “None (1), Little (2), Moderate (3), Much (4)
and Full (5)”. High scores obtained from the scale indicate that the
participants have a high level of participation, while low scores
indicate a low level of participation. According to the confirmatory
factor analysis (CFA) conducted within the scope of this research, the
chi-square of the scale (X2 = 434.65); (sd=243, p<.00), (x2 /sd)=1.78 was
calculated. The ratio of the chi-square value to the degree of freedom
between 0 and 2 indicates perfect fit (Tabachnick and Fidell, 2013). This
ratio has a value in the perfect fit range in this research. In order to test
the reliability of the scale, Cronbach's Alpha internal consistency
coefficient was examined and the Cronbach's Alpha values of the sub-
dimensions of the scale were found to be .95 in the Social
Responsibility dimension; .91 in the Innovation dimension; .94 in the
Influence dimension; .94 in the Sustainability dimension. The
Cronbach's Alpha internal consistency coefficient obtained for the
entire scale was found to be .97. This result shows that it is highly

reliable for research.
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Teacher motivation scale: It was developed by Yildiz and Tasgmn (2020)

and consists of 3 dimensions and 28 items. The dimensions of the scale
are school management (11 items), professional satisfaction and
personal development (10 items) and teaching process and students (7
items). The statements in the scale were prepared in a 5-point Likert
type consisting of the options “I completely agree (1), I disagree (2), I
partially agree (3), I agree (4) and I completely agree (5)”. High scores
obtained from the scale indicate that the participants have a high level
of participation, and low scores indicate that they have a low level of
participation. As a result of the CFA, the fit index values were found
to be X?= 887.75 (sd=344, p=.00), X?/sd=2.35. This rate also has a value
in the perfect fit range in this study. Cronbach Alpha internal
consistency coefficient was calculated for the reliability of the scale.
The internal consistency coefficient for the “School Management” sub-
dimension was calculated as .96, the internal consistency coefficient for
the “Professional Satisfaction and Personal Development” sub-
dimension as .91, and the internal consistency coefficient for the
“Teaching Process and Students” sub-dimension as .86. The internal

consistency coefficient for the entire scale was calculated as .94.
Data collection and analysis

Data were collected via “Google Form” between 01.05.2024 and
01.07.2024. The research began with a comprehensive literature
review. The variables of the research were determined according to
literature findings. Necessary permissions were obtained for the
implementation of the data collection tools. A personal information
form developed by researchers was added to the data collection tool.
Within the scope of the research, 1743 of the 1859 teachers constituting
the study wuniverse were reached via e-mail and WhatsApp
application, and feedback was obtained from 339 teachers. The data
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collected were analyzed using the SPSS package program. The data

were analyzed with the help of pairwise and multiple comparison
techniques. Before the analysis, the distribution properties of the data
sets were tried to be determined. It was investigated whether the data
showed normal distribution according to the variables to be compared.
Accordingly, When the descriptive statistics for the social
entrepreneurial leadership and teacher motivation scale variables
were examined; it was seen that the skewness and kurtosis values of
all variables were between +1.5 and -1.5, and the arithmetic mean,
mode and median values were close to each other. With this result, it
was determined that the variables of social entrepreneurial leadership
and teacher motivation had a normal distribution. For this reason,
parametric analyses were applied in the comparisons regarding the
examination of intergroup differences in the study (Tabachnick &
Fidell, 2013). In the study, the perceived social entrepreneurial
leadership and motivation levels of teachers working in the relevant
schools were determined in terms of frequency and percentage values.
The correlational relationship between social entrepreneurial
leadership and teacher motivation was determined by Pearson
Product Moment Correlation Analysis and multiple regression
analysis was performed in order to determine the level of prediction.
The value of p<.05 was accepted for the significance level of statistical
tests. In our study, while interpreting the arithmetic means regarding
the social entrepreneurial leadership characteristics of school
administrators and the motivation levels of teachers, 1.00-1.79 was
evaluated as “not at all”, 1.80-2.49 as “little”, 2.50-3.19 as “medium”,
3.20-3.99 as “a lot”, and 4.00-5.00 was evaluated as “full”.
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Findings

In this section, the findings obtained in the context of the research
questions are given. The findings are presented and interpreted in
tables.

Findings regarding school administrators’ social entrepreneurial

leadership characteristics and teachers” motivation levels

The arithmetic means and standard deviation values regarding the
social entrepreneurial leadership characteristics of school
administrators and the motivation levels of teachers according to

teachers' perceptions are presented in Table 2.

Table 2.

Arithmetic Mean and Standard Deviation Values for Social Entrepreneurial
Leadership and Teacher Motivation Levels

Scales and Sub-dimensions n X SS
Social Entrepreneurial Leadership 339 3.97 1.00
Social Responsibility 339 424 0.99
Innovation 339 3.73 1.05
Influencing 339 4.02 1.08
Sustainability 339 3.96 1.05
Teacher Motivation 339 4.36 0.65
Professional Satisfaction and 339 431 0.68
Personal Development

School Management 339 4.26 0.83
Teaching Process and Students 339 4.58 0.57

According to Table 2, it is seen that teachers' general perceptions of
social entrepreneurial leadership (X=3.97, SD=1.00) are at the "very”
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level, in the dimensions of social entrepreneurial leadership, it is at the "very”

level in the dimensions of innovation (X=3.73, SD=1.05) and
sustainability (X=3.96, SD=1.05), and it is at the " full ” level in the
dimensions of social responsibility (X=4.24, SD=0.99) and influence
(X=4.02, SD=1.08) . It is observed that teacher motivation is high at the
“full” level in both general teacher motivation (X=4.36, SD=0.65) and
professional satisfaction and personal development (X=4.31, SD=0.68),
school administration (X=4.26, SD=0.83) and teaching process and
students (X=4.58, SD=0.57) dimensions.

Social Entrepreneurial Leadership Characteristics of School

Administrators and Teachers' Motivation

In order to determine the relationship between the social
entrepreneurial leadership characteristics of school administrators and
teachers' motivations according to teachers' perceptions, Pearson
Product Moment Correlation Analysis was conducted since our data
showed a normal distribution, and the analysis results are presented
in Table 3.
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Table 3.

Pearson Product Moment Correlation Analysis Conducted to Determine the
Relationship Between Social Entrepreneurial Leadership Characteristics of
School Administrators and Teachers” Motivation

Points 1 2 3 4 5 6 7 8 9
1.Social Entrepreneurial 1 9627 9607 9727 9657 684" 632"  ,666" 5127
Leadership
2. Social Responsibility ,962 1 889 918" 914" 632 578" 610" 494
3. Innovation 960,889 1 916 885"  ,666" 619" 6517 A82™
4. Influence 9727 918" 916" 1 929,658  ,601™ 649 487
5. Sustainability 965 ,914™ 885" 929" 1 6827 637 658" 513
6. Teacher Motivation 6847 632"  ,665"  ,658™ 682 1 916 927 ,870"
7. Professional Satisfaction 6327 578 619"  ,601™ 637" 916" 1 726" ,804 ™
and Personal Development
8. School Administration 666 610" 651" 649" 658 927" 726" 1 ,694 ™
9. Educational Process and 5127 494 482 487" 513" 870"  ,804™  ,694" 1

Students

N:339, "p<0.01

When Table 3 is examined, it is seen that there is a generally high level
(r=0.69; p<0.01) positive relationship between social entrepreneurial
leadership and teacher motivation. This situation reveals the finding
that the increase in social entrepreneurial leadership characteristics of

school administrators positively affects teacher motivation.

Findings on the Prediction Level of School Administrators’ Social
Entrepreneurial Leadership Characteristics on Teacher Motivation

A multiple linear regression analysis was conducted to determine to
what extent the social entrepreneurial leadership characteristics of
school administrators predict teacher motivation according to
teachers' perceptions, and the analysis results are presented in Table 4.
The assumptions of the multiple linear regression analysis were
checked, and the variance inflation factor (VIF) value of the variables
was examined for the problem of multiple linearity, and since this
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value was below 5, it was decided that there was no problem of

multiple linearity.

Table 4.

Results of Multiple Linear Regression Analysis Showing the Prediction Level
of School Administrators’ Social Entrepreneurial Leadership Characteristics
on Teacher Motivation

Predicted Variables
Professional Satisfaction School Management Teaching Process and
and Personal Students
Predictor Development
Variables [R=0.652; R2 =0.425] [R=0.677; R2 =0.458] [R=0.518; R2 =0.269]
F=61.757 F=70.571 F=30.677
p=0.00" p=0.00" p=0.00"
VIF=3.348 VIF=2.281 VIF=3.057
Still t 21,904 14,878 28,782
p 0.00 " 0.00 ™ 0.00 "
Social B -0.157 -0.154 0.127
Responsibility t -1,330 -1,346 0.953
p 0.18 0.18 0.34
B 0.359 0.313 0.114
Innovation t 3,279 2,951 0.920
P 0.00 ™ 0.00 ™ 0.35
B -0.101 0.139 -0.063
Influencing t -0.722 1,023 -0.397
p 0.47 0.30 0.69
B 0.557 0.392 0.355
Sustainability — t 4,480 3,247 2,529
P 0.00 ™ 0.00 ™ 0.01™
"p<0.05, " p<0.01

According to Table 4, the dimensions of social entrepreneurial
leadership in the model, namely social responsibility, innovation,
influence and sustainability, have a high level and significant
relationship with teacher motivation, professional satisfaction and
personal development (R=0.652; p<0.01). The dimensions of social

entrepreneurial leadership explain approximately 43% of the total
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variance in professional satisfaction and personal development

(R2=0.425). The relative importance order of the predictor variables on
professional satisfaction and personal development is social
responsibility ($=-0.157), innovation (3=0.359), influence (p=-0.101)
and sustainability (=0.557). According to the t-test results, social
responsibility (t=-1.330), innovation (t=3.279), influence (t=-0.722) and
sustainability (t=4.480) are seen to be significant predictors of

professional satisfaction and personal development.

According to Table 4, the dimensions of social entrepreneurial
leadership in the model, namely social responsibility, innovation,
influence and sustainability, have a high level and significant
relationship with teacher motivation and school management
(R=0.677; p<0.01). The dimensions of social entrepreneurial leadership
explain approximately 46% of the total variance in school management
(R2=0.458). The relative order of importance of the predictor variables
on school management is social responsibility (3=-0.154), innovation
(B=0.313), influence (=-0.139) and sustainability (3=0.392). According
to the t-test results, social responsibility (t=-1.346), innovation (t=3.951),
influence (t=1.023) and sustainability (t=3.247) are seen to be significant
predictors of school management.

According to Table 4, the dimensions of social entrepreneurial
leadership in the model, namely social responsibility, innovation,
influence and sustainability variables, have a high level and significant
relationship with teacher motivation, teaching process and students
(R=0.518; p<0.01). The dimensions of social entrepreneurial leadership
explain approximately 27% of the total variance in the teaching process
and students (R2=0.269). The relative order of importance of the
predictor variables on the teaching process and students is social
responsibility ($=-0.127), innovation (3=0.114), influence (=-0.063)
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and sustainability ($=0.355). According to the t-test results, it is seen

that social responsibility (t=0.953), innovation (t=0.920), influence (t=-
0.397) and sustainability (t=2.529) are significant predictors of the

teaching process and students.
Discussion

Leadership in today's educational environments requires an
understanding that encompasses not only administrative processes
but also social change and value creation. In this context, school
administrators with social entrepreneurial leadership characteristics
play an important role in increasing teachers' motivation. Leaders who
are sensitive to social problems and develop inclusive and innovative
solutions within the school allow teachers to see themselves as part of
a more meaningful structure (Brauckmann-Sajkiewicz & Pashiardis,
2020). This type of leadership approach contributes not only to
teachers' professional but also to their individual development.
Elements such as intrinsic motivation, job satisfaction and
organizational commitment are among the positive effects of the social
value-oriented leadership approach on teachers (Wronka-Pospiech,
2016). Therefore, the social entrepreneurial leadership approach
should be evaluated among a new leadership paradigm that nourishes

teacher motivation.

In the literature, there are studies that find the leadership levels of
school principals at a high level (Dasci Sonmez et al., 2024; Kose et al.,
2024; Pan & Chen, 2021; Pazarcik, 2016; Uslu, 2018). In the current
study, the participants' perceptions of social entrepreneurship
leadership, "very" or "full" in all dimensions, indicate that they have a
"high" level of social entrepreneurial leadership perception. It is seen

that this finding coincides with the studies in literature. In the study
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conducted by Cemaloglu (2007), it was found that school principals

exhibited low-level leadership behaviors.

Various studies in the literature reveal that teacher motivation is
generally at a high level. For example, in the study conducted by
Demir (2023), it is emphasized that teachers' professional autonomy is
closely related to high motivation levels. In addition, Kose et al. (2024)
state that the leadership styles exhibited by school principals have a
decisive effect on teacher motivation, and especially transformational
and supportive leadership stand out in this context. These findings
show that teacher motivation is shaped not only by individual but also
by organizational and administrative factors, and that this interaction
results in a strong professional commitment and increased
performance (Ozdogru & Aydm, 2016; Yalcinkaya, et al., 2021; Ye et
al,, 2024).

There are studies showing that the leadership behaviors of school
administrators directly affect teachers' motivation (Baloglu, 2012;
Bulug, 2009; Eres, 2011; Eyal & Roth, 2011; Finnigan, 2010; Kilig et al.,
2023; Kose et al., 2024; Kurt, 2015; Sucuoglu & Ulug, 2022; Thoonen et
al,, 2011; Yalginkaya et al., 2021). Ada et al. (2014) also emphasizes that
strong and trustworthy leadership increases teachers' motivation and
the importance of effective administrative support for successful work.
Similarly, it was concluded that teachers' motivation to participate in
school management increased. This result coincides with studies such
as Kili¢ (2019) and Bigakgilar (2021). Kilig (2019) stated in his research
that the proactive and initiative-taking behaviors of school
administrators positively affect teacher motivation. In addition, it was
determined that the dimensions of social entrepreneurial leadership
predict the teaching process and student dimensions of teacher
motivation. This finding shows that as the perceived leadership
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characteristics of school administrators increase, teachers' motivation

regarding the teaching process and students increases. Another study
conducted by Demir (2018) reveals that the language used by school
administrators in the teaching process significantly affects teacher
motivation. In this way, the effects of social entrepreneurial leadership
characteristics on teacher motivation are consistently supported by the
findings in the literature and show that the strong leadership
characteristics of school administrators play an important role in

increasing teachers' motivation levels.
Conclusion

The findings of this study revealed that teachers' perceptions of school
administrators' social entrepreneurial leadership characteristics are
generally high and that these perceptions have a significant and strong
relationship with teacher motivation. It was determined that various
dimensions of social entrepreneurial leadership, such as social
responsibility, innovation, influence and sustainability, are positively
related to different areas of teacher motivation. This situation shows
that social entrepreneurial leadership can be an effective element in
increasing teachers' professional satisfaction, supporting their
personal development and strengthening their commitment to the
teaching process. In this context, supporting and developing school
administrators' social entrepreneurial leadership skills can positively
contribute to the overall performance of the school by increasing

teacher motivation.

Limitations and Recommendations

Although this study reveals important results regarding the
relationship between school principals’ social entrepreneurial

leadership levels and teacher motivation, there are some limitations
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when interpreting the findings. Firstly, the research is limited to the

participation of 339 teachers in a province located in the Central
Anatolia Region of Tiirkiye. Although this sample provided rich and
in-depth data, the findings may not be generalizable to a wider group
of teachers in different regions or countries. Future studies could
expand the sample size to include a more diverse group of teachers
from various geographical regions, school types, and cultural contexts,

thus increasing the generalizability of the results.

Another limitation is that the study only focused on the perception of
teachers. Although the views of teachers are important, it would be
beneficial to include different perspectives such as the views of
students, school administrators and policy makers in future studies.
Another limitation can be considered as the fact that this study was
conducted using a quantitative research method. Considering the
limitations of quantitative data collection methods, it can be suggested
to support it with qualitative or even mixed studies. In addition, it can
be suggested to conduct research on other types of leadership that are
thought to have an effect on teacher motivation. It can be suggested to
conduct studies that can reveal the relationship between social
entrepreneurial leadership and issues such as job satisfaction,
sustainability, student success and workforce efficiency. In addition,
training, workshops, conferences or congresses can be organized to
increase the social entrepreneurial leadership skills of school

administrators and increase teacher motivation.

Social entrepreneurial leadership, in addition to its positive effects,
may also contain potential risks such as depletion of material and
moral resources in the process of creating social impact, charismatic
leadership increasing organizational dependency, pushing employees'
personal boundaries, and emergence of profit-loss imbalances in the
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name of social benefit. Such results are important in understanding the

practical limits of social entrepreneurial leadership. However, more
empirical research is needed to reveal whether these effects are

systematic and direct results.
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