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ABSTRACT

The digitalization of education has complicated classroom management processes,
making it necessary for teachers to develop new strategies. The primary objective of
this research is to explore the evolving roles of teachers, the classroom management
challenges they encounter, and the strategy they employ to address these issues
holistically within the context of classroom dynamics that have undergone
transformation with digitalization. The study employed phenomenological research
design. The study group consisted of 32 teachers, selected through the maximum
variation sampling method, during the 2023-2024 academic year. Data were
collected through semi-structured interviews and analyzed using thematic content
analysis. The findings revealed that teachers encounter multilayered problems in
classroom management caused by psychological, social, and physical factors due to
the impact of the digital age. They have developed strategies such as maintaining
motivation, applying disciplinary measures, and fostering communication and
collaboration to cope with these problems. In addition, teachers made suggestions
for effective classroom management, such as simplifying curricula, improving their
digital competencies, and strengthening the technological infrastructure of schools.
The participants also stated that they adopted a holistic approach that provides a
more systemic perspective against the variability created by digitalization in the
classroom. In this respect, the study goes beyond the limited perspective frequently
emphasized in the existing literature, which focuses on digital competence, and
addresses multilayered dimensions such as changing student behaviors, teacher—
student interaction, in-class communication, and school-family collaboration. It also
offers original, thematic, and practice-based contributions to classroom management
processes through the views of teachers.
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Introduction

In today’s world, where technological advancements are reshaping all aspects of social life,
educational systems are inevitably influenced by this transformation. The increasing integration of
technology into teaching and learning processes has particularly intensified the challenges teachers
face in classroom management, making it necessary to adopt a new understanding of management.
With the widespread use of technological tools, teachers are compelled to reconsider their classroom
management methods and competencies (Aktay et al., 2021). Educational processes are no longer
confined to traditional classroom settings; they have expanded into virtual environments through
digital platforms. This shift, along with students” high interest in technology, has introduced new
classroom management challenges, including issues such attention deficits, adjustment difficulties,
and behavioral issues. Consequently, teachers are required to redefine their classroom roles and
develop pedagogical approaches suited to changing learning environments (Ertmer & Ottenbreit-
Leftwich, 2010; Kirkwood & Price, 2014).

Classroom management stands out as a core competence that ensures the effective conduct of
instructional processes. Traditionally, it is defined as a set of rules and principles that support
students in reaching educational goals, facilitate learning, and establish a structured classroom
environment (Aydin, 2007). However, technological developments have added new responsibilities
to this process, diversifying teachers' roles. In addition to integrating technological tools into lessons
(Tuti & Colak, 2022), teachers must also manage their impact on student behaviors and learning
processes (Giliven & Karsli, 2014). This increases the need for strategies that are compatible with
technological innovations and necessitates a more holistic approach to addressing this area, which
involves revising the traditional understanding of classroom management (Tondeur et al., 2017).

Understanding the impact of technological tools on teachers’” classroom management practices is
essential for evaluating the challenges brought about by these tools and changing student behaviors.
In recent years, the proliferation of technological innovations has transformed student learning
processes. Factors such as easier access to information and technology dependency have led to
significant changes that complicate classroom management. The younger generation, often referred
to as “digital natives,” tends to adopt technology as a learning tool and shows greater interest in
technological resources than in traditional methods (Prensky, 2001). This requires teachers to review
their classroom management competencies and adjust their classroom management strategies in
response to technological developments. Increased access to information, availability of digital
course materials, and student interactions through social media have contributed to more complex
learning environments (Aktay et al., 2021). However, these developments have also brought about
negative consequences such as lack of attention, difficulty in concentration, and decreased
motivation (Hayirct & Sari, 2020).

Students’ interest in and dependence on technological devices present new challenges for teachers.
The presence of such devices during lessons, especially smartphones, often causes distractions that
negatively affect teaching and learning processes (Akgiin et al., 2016). Although recent regulations
by the Ministry of National Education (MoNE) banning the use of mobile phones in classes, along
with similar school-level restrictions, attempt to address the problem through prohibitive measures
(MoNE, 2023), they reflect a restrictive rather than pedagogical approach. Therefore, the ability of
teachers to manage students’ relationship with technology through pedagogically sound strategies
is crucial for developing classroom management practices that are responsive to evolving
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conditions. Numerous studies in the literature have emphasized the critical role of effective
classroom management in supporting student learning (Akar, 2007; Can & Baksi, 2014; Calik, 2011;
Cepni & Kilcan, 2019; Erden, 2001; Kunter et al., 2007; McCaslin & Good, 1992; Sentiirk & Oral, 2008;
Wang et al., 1993). These studies demonstrate that the increasing prevalence of technology in daily
life has made classroom management more complex than in the past, requiring teachers to take on
additional responsibilities. These include the pedagogical integration of digital tools, online
attention management, digital citizenship education, and the development of strategies to combat
cyberbullying (Ertmer & Ottenbreit-Leftwich, 2010; Tondeur et al., 2017).

The new roles teachers adopt in technologically enriched learning environments extend beyond
instructional responsibilities, influencing classroom interaction patterns and transforming
traditional approaches to classroom management. The widespread use of digital tools has altered
student behaviors and learning habits, necessitating that teachers adopt more flexible, multifaceted,
and student-centered strategies (Kocaman-Karoglu et al, 2020). Consequently, classroom
management approaches have also evolved and diversified to meet changing needs.

Four main approaches emerge in teachers’ classroom management practices: (i) reactive, (ii)
preventive, (iii) developmental, and (iv) holistic (Aydimn, 2007). The reactive approach, rooted in
traditional methods, emphasizes immediate intervention in response to disruptive behavior and
relies on a discipline system based on rewards and punishments. The preventive approach aims to
foresee and mitigate potential issues, fostering a safe and orderly environment. The developmental
approach focuses on individual student growth, adjusting instructional strategies to their needs. The
holistic approach considers the classroom as an integrated system, encompassing both student
behavior and instructional processes (Pali¢ & Keles, 2011). The increasing influence of technology
has reshaped classroom management and elevated the importance of teachers’ roles. Teachers who
can adapt to technological changes are more likely to succeed in organizing the classroom based on
student needs and managing disruptive behaviors, both of which directly influence the quality of
education (McCaslin & Good, 1992; Sezer, 2018; Wang et al., 1993).

Teachers’ success in classroom management largely depends on their ability to adapt to changing
conditions driven by technology, renew their professional skills, and effectively manage issues such
as student behavior and inadequate physical infrastructure (Giliven & Karsli, 2014). These challenges
make it harder to organize the learning environment in line with its goals and manage student
behavior, ultimately affecting instructional quality. Specific challenges include low self-efficacy
perceptions among teachers, a narrow focus on academic achievement, low student interest and
motivation, insufficient school infrastructure, parental disengagement, and inadequate leadership
skills among school administrators in adapting to changing conditions (Babaoglan & Korkut, 2010;
Ocaka1 & Samanci, 2019). Consequently, traditional classroom management skills often fall short in
the face of technological innovations, and teachers need to update their competencies to effectively
structure learning environments (Small & Vorgan, 2008).

A review of the literature reveals numerous studies examining the effects of technological
developments on education systems, students, teachers, and families. Many of these studies focus
on the effective use of technology in education, computer-assisted instruction, and the effects of
digital games on student behavior, engagement, academic achievement, and development (Akbulut,
2013; Akin & Aticy, 2015; Aktas-Arnas, 2005; Elvan & Mutlubas, 2020; Helsper & Enyon, 2009; Kurt
& Erden, 2020; Sahin, 2009). Additionally, some research explores teachers” use of technology in
instructional processes (Aktiirk & Delen, 2020; Basaran et al., 2021; Gok et al., 2011; Menzi et al.,
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2012; Ozkul & Girginer, 2014; Tuti & Colak, 2022; Witt & Schrodt, 2006; Yildiz & Seferoglu, 2013).
However, most of these studies focus on the application of technology in education and fail to
comprehensively address the impact of technological change on classroom management based on
the experiences of teachers across different school types and levels (Altintag & Tofur, 2023; Arabaci
& Polat, 2013; Arslan & Sumuer, 2020; Yolcu et al., 2024). This study aims to fill the gap in the
literature by offering insights into the development of teaching and learning processes from the
perspective of teachers. Accordingly, the following research questions guided the study:

1. How do teachers define the main challenges they face in classroom management in the
digital age?

2. What strategies do teachers use to overcome classroom management challenges in the digital
age?

3. What recommendations do teachers make for effective classroom management in the digital
age?

4. What classroom management approaches do teachers adopt in the digital age?

Method
Research Design

This study adopted a phenomenological design, one of the qualitative research methods.
Phenomenology focuses on an in-depth exploration of individuals’ lived experiences related to a
specific phenomenon and how they make sense of it. This approach aims to uncover the essence of
participants” experiences and to reveal the meaning of the phenomenon within its natural context
(Creswell, 2013; Ozdemir & Tuti, 2023). The selection of this design was influenced by the need to
analyze in detail the changes triggered by technological developments in classroom management
processes and the challenges teachers face in this context. In line with the study’s objective, a
phenomenological design was preferred to gain a deep understanding of teachers’ experiences
regarding the impact of technology on classroom management.

Study Group

The study group was determined using the maximum variation sampling method, a type of
purposive sampling technique. This method enables the exploration of the phenomenon from
diverse perspectives by including participants with varying characteristics relevant to the research
aim (Patton, 2015). The sample included teachers with different levels of seniority and from different
school types, allowing for a diverse evaluation of classroom management experiences. Data
collection was halted once data saturation was reached. The study was conducted with 32 teachers
working in Trabzon during the 2023-2024 academic year. Interviews lasted approximately 30-45
minutes. All participants were interviewed face-to-face, and prior consent was obtained for audio
recording. For the two participants who declined recto recordata were collected through written
notes. Seventeen of the participants were male teachers (53.1%) and 15 were female teachers (46.9%).
Four of the participants (12.5%) had 1-10 years of experience, 22 (68.7%) had 11-20 years of
experience, and six (18.8%) had 21 years or more of experience. Eight of the participants (25%)
worked in secondary schools, seven (21.9%) in Anatolian high schools, two (6.3%) in science high
schools, nine (28.1%) in vocational and technical Anatolian high schools, five (15.6%) in imam-hatip
high schools, and one (3.1%) in health vocational high schools.
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Data Collection

Data were collected through a semi-structured interview form developed by the researchers based
on the literature. The form included four open-ended questions. One sample question was: “How
do the changes in the classroom environment in the digital age affect classroom management? What
are the main challenges you encounter in this process?” The form was designed to gain an in-depth
understanding of the challenges teachers face in managing classrooms in the digital age, the
strategies they employ, and their lived experiences. The form was created using relevant literature
(Arslan & Sumuer, 2020; Yildirim et al., 2017) and reviewed by four expert academics (in educational
administration, classroom education, and assessment and evaluation) to ensure content validity. A
pilot study was conducted with eight teachers working in Trabzon, and the appropriateness of the
questions was confirmed.

Face-to-face interviews were used as the primary method for data collection. Notes taken during
interviews and school documents verbally referenced by participants were also considered to
enhance contextual understanding. However, the primary data source was the participants” verbal
responses. In line with the Ministry of National Education’s recent regulations banning mobile
phone use during lessons, the teachers' experiences related to this issue were also explored.

Additionally, open-ended guiding questions at the end of the interview form were used to gather
data on teachers' recommendations and approaches to classroom management. Responses from this
section formed the basis for findings related to the third and fourth research questions: “What
recommendations do teachers offer for effective classroom management in the digital age?” and
“What classroom management approaches do teachers adopt based on the strategies they apply in
the digital age?” Teachers’ suggestions and approaches were analyzed through thematic analysis
and visualized using relevant tables. Thus, the data obtained from the interviews were
systematically structured and interpreted in accordance with the research questions.

Data Analysis

Participants’ responses were analyzed using thematic analysis. The process followed the steps
outlined by Miles and Huberman (1994): the data were first read in detail, then meaningful units
were identified and grouped under relevant themes. The analysis was structured around the study's
sub-questions, and the findings were presented and interpreted in thematic visualizations. The data
were analyzed based on transcripts of the audio recordings from the interviews. In cases where
audio was not recorded, written notes were used (Saldana, 2019). In line with Rubin and Rubin’s
(2012) principles, themes were developed based on the participants’ narratives and experiences.
Participants were coded as P1, P2, P3, and so on, and the findings were supported by figures and
tables. The results were then compared with similar and contrasting findings in the existing
literature.

Validity, Reliability, and Ethics

The data were collected through face-to-face interviews with 32 teachers during the 2023-2024
academic year in Trabzon. Before the data collection process, participants were fully informed about
the purpose, scope, and methods of the study and their right to participate voluntarily. It was clearly
stated that participants could withdraw at any stage. To ensure validity and reliability in qualitative
research, Lincoln and Guba’s (1985) trustworthiness criteria forcredibility, transferability,
dependability, and confirmability were adopted. A neutral stance was maintained during interviews
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to minimize researcher bias, and participants' responses were recorded without interruption or
omission. Field notes and audio recordings were taken to ensure the accuracy of the data. When

necessary, member checking was conducted to clarify any uncertainties by recontacting participants
for additional feedback.

To enhance validity, themes, and findings were presented to participants for confirmation (member
checking), and their approvals were obtained to verify the accuracy of the analyses (Merriam, 2009).
During coding and theming, input from two independent experts was used to reduce subjectivity.
An inter-coder reliability rate of over 85% was achieved, ensuring analytical consistency (Miles &
Huberman, 1994). Data triangulation was also employed by incorporating researcher notes and
school documents mentioned by participants, thereby adding contextual depth. This approach
aligns with Creswell’s (2013) view that supporting primary data with auxiliary sources can increase
trustworthiness in qualitative research.

Ethical principles were strictly adhered to throughout the research. Ethical approval was obtained
from the Ethics Committee of Trabzon University on June 4, 2024, with approval number
2400026424. Participants’ identities were kept confidential, and only anonymized data were
analyzed. Informed consent was documented through written consent forms, and data security was
ensured by utilizing encrypted storage systems. It was also assured that participant privacy would
be maintained in the event of publication. All procedures were carried out under the ethical
guidelines in effect in Tiirkiye (e.g., YOK Ethical Guidelines, 2018) and international standards (e.g.,
APA Ethical Principles).

Findings

The study's findings are presented for each sub-question through themes, sub-themes, and
illustrative participant quotations. The findings are organized under four main headings: challenges
in classroom management, strategies employed to overcome these challenges, teachers’
recommendations for effective classroom management, and classroom management approaches.

Challenges in Classroom Management in the Digital Age

Table 1 presents the findings regarding the primary challenges teachers face in classroom
management within the digital age, addressing the first sub-question of the research.

Table 1

Challenges in Classroom Management in the Digital Age
Main Theme  Sub-theme Illustrative Quotations
Psychological Lack of Interest “One of the biggest problems we face in classroom management in
Challenges the digital age is students’ lack of interest in the lesson.” [P4] “What

I'struggle with the most during lessons is students’ disinterest. This
affects the classroom atmosphere and distracts others.” [P]

Distractibility “Students are very easily distracted, which increases their
disinterest in the lesson.” [P4]
“Due to the influence of technology, students' attention span has
shortened. The biggest problem I face is distractibility.” [P11]
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Lack of Motivation “Students who are constantly engaged with digital content are less
motivated to learn. I frequently encounter issues like lack of
participation and motivation.” [P8]

“Low student motivation decreases their willingness to learn and
makes it difficult for me to manage the class.” [P12]

Inability to Focus “One of the most obvious problems I face in classroom
management is students’ inability to concentrate.” [P9]

“Due to their digital habits, students have prejudices against school
and are unwilling to learn; this significantly impairs their focus.”

[P22]
Social Social Media “Students tend to focus more on social media content than the
Challenges lesson, which weakens communication. Sometimes, they even

bring up things they’ve seen on social platforms, disrupting the
lesson.” [P4]

“Students imitate the behavior and language they see on social
media, especially TikTok, which causes conflicts among peers.”
[P22]

Lack of Preparedness “Students who do not prepare before class have difficulty adapting

to the content. Their attention is easily distracted, and this causes
the teacher to repeat frequently.” [P16]
“There are significant differences in learning levels among
students. Some grasp the content quickly, while others ask for
repeated explanations, which lowers motivation and hampers the
learning environment.” [P32]

Smartphone “Students who are used to using phones and tablets at home want

Addiction to continue doing so in class. It's nearly impossible to take the
phone away; they keep trying to use it throughout the lesson.”
[P14]

“Most students struggle to focus on the lesson. Even one
notification sound can distract the whole class, making classroom
management very difficult.” [P15]

Family Structure “Students from broken families or those who've lost a parent tend
to exhibit more attention-seeking or rule-breaking behaviors. These
students require special attention.” [P3]

“The lack of value education at home directly affects students’
behavior. We try to teach respect and cooperation at school because
they receive insufficient support at home.” [P19]

Lack of “Generation Z students have a weak sense of responsibility. Most

Responsibility students don’t do their homework or bring the necessary materials
and don’t care about it. This makes it hard to establish classroom
order.” [P20] “Because they didn’t develop a sense of responsibility
in primary or middle school, they expect everything to be handed
to them in high school. This passive attitude presents a major
obstacle to classroom management.” [P31]

Peer Bullying “There are frequent incidents of swearing, mocking, and exclusion
among students. These forms of bullying prevent timid students
from participating in class.” [P2]

“When physical or verbal bullying occurs, it disrupts the entire
class atmosphere. This becomes a social problem that affects not
only the victim but everyone.” [P2§]
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Physical Overcrowded “It's especially difficult for students to maintain attention in
Challenges Classrooms overcrowded classes. Because they can influence each other easily,
off-task behaviors are more frequent.” [P13]
“Having too many students makes it hard for the teacher to
respond to everyone’s questions. While addressing one student,
others get distracted and disengage.” [P26]
Lack of “Inadequate physical resources at school, especially for courses like
Infrastructure physical education, pose serious limitations. The lack of a gym or
large playground makes it hard to carry out lessons effectively.”
[P27]
“In schools with poor infrastructure, students don’t have the
opportunity to socialize or move. This negatively affects their
mood and causes disinterest or restlessness in class.” [P30]
Curriculum “When the curriculum for culture courses in vocational high
Mismatch schools doesn’t align with students” interests, they lose interest in
class. Offering simpler and more relevant content could facilitate
classroom management.” [P4]
“Applying academically intense curricula designed for science or
Anatolian high schools to vocational students leads to mismatch
with their level and causes demotivation and behavioral issues.”

[P29]
Policy and “When school administrators are not firm in enforcing discipline
Regulation Issues rules, students believe there will be no consequences. This weakens

classroom rules and undermines teacher authority.” [P2]

“When the curriculum lacks relevance to students’ lives and lesson
durations are too long, it becomes hard for students to stay focused,
making sustainable classroom management difficult.” [P28]

The findings in Table 1 demonstrate that the challenges teachers face in managing classrooms in the
digital age can be categorized into three main dimensions: psychological, social, and physical. Under
the psychological challenges theme, teachers reported that students frequently exhibit a lack of
interest, short attention spans, low motivation, and difficulty maintaining focus. These problems
were often attributed to the intensive use of digital content, reduced attention spans, and habitual
exposure to online stimuli-hallmarks of the digital era. Teachers emphasized that students” declining
engagement in learning has made sustaining attention during lessons increasingly difficult. The
theme of social challenges directly reflects the impact of the digital age on student behavior. Teachers
have noted that students' addiction to social media has an adverse effect on classroom
communication and concentration. Content from social platforms is often introduced into classroom
settings, leading to disciplinary issues. Additional factors such as insufficient preparedness, mobile
phone dependency, family-related problems, lack of responsibility, and peer bullying were also
cited as significant obstacles to effective classroom management. These challenges compel teachers
to engage not only in instructional duties but also in addressing students” social and emotional
development needs. The physical challenges theme pertains to infrastructural limitations, student
overcrowding, and environmental conditions. Teachers reported that managing individual
differences in overcrowded classrooms is becoming increasingly difficult, as student attention is
more easily disrupted and instructional efficiency is diminished. Furthermore, inadequate physical
infrastructure (e.g., the absence of gyms, playgrounds, and technological equipment) restricts
students” social and academic development. The misalignment between the curriculum and
student’s needs, as well as the impracticality of some legal regulations, further intensifies the
structural difficulties encountered in classroom management.
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Strategies Used by Teachers to Manage Classrooms in the Digital Age

The second sub-question of the study examined the strategies developed by teachers to address
classroom management challenges in the digital age and how these strategies are implemented in
classroom environments. Table 2 presents the thematic findings.

Table 2

Strategies Used by Teachers in Classroom Management in the Digital Age

Main Theme Sub-theme Illustrative Quotations

“To combat the distractibility and lack of motivation brought by the
digital age, I assign responsibilities to students to ensure active

Assigning participation. Those involved in hands-on tasks engage more willingly

o and show increased interest in the lesson.” [T1]
Responsibility

“To prevent disciplinary problems and promote student involvement, I
assign individual responsibilities. Students with responsibilities tend to
adhere more to classroom rules.” [P6]

“I restructure lesson content based on students’ interests shaped by
digital culture. Using visual and digital materials significantly increases
Attracting their engagement.” [P4]
Attention “] make use of the possibilities offered by the digital age to promote
Enhancing students’ active participation, integrating various instructional methods
Motivation and techniques into my teaching.” [P26]

“I move around the classroom to observe students’ activity and offer

individual support based on their learning pace. I encourage fast
Guidance learners and provide detailed instructions to those in need.” [P3]

“To reduce disinterest and increase participation, I make a conscious

effort to guide students during classroom activities.” [P34]

“l implement differentiated instruction by integrating technology for

pedagogical purposes. I have observed that this increases students’

motivation for lessons.” [P12]

Using Technolo . o .
& 8Y T use Web 2.0 tools in lesson content to maintain student interest and

boost participation. Technological materials have become effective tools

in classroom management.” [P25]

“To prevent undesirable behaviors influenced by digital media, I clearly
establish class rules at the beginning of the year and ensure students
Setting Rules internalize ther,r,L For lf:yberbullyirTg or profanity, I confiscate phones as

a consequence.” [P2] “Together with students, we set classroom rules at
the start of the year and post them on the wall. This helps them accept

classroom order.” [P9]

“When students misuse digital devices in the classroom, I act within the
disciplinary regulations. In cases of illegal recording or sharing, I initiate
formal procedures.” [P5]

“In cases of unauthorized phone, video, or photo use, we follow the
school’s regulations and begin disciplinary proceedings. These
measures act as deterrents.” [P27]

Implementing

. Legal Measures
Sanctions

“To maintain order, I hold one-on-one conversations with students who
display disruptive behavior or remove them from class temporarily.”
[P9]

“I frequently remind students that using phones during lessons is
prohibited based on school policy. This ensures awareness of classroom
rules.” [P13]
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“l assess students based on their preparation and participation. This
evaluation method helps strengthen their sense of responsibility.” [P18]
“I score behaviors such as bringing materials or completing homework
using a plus-minus system. This encourages students to come to class
prepared.” [P20]

Grading-Based
Sanctions

“Building strong communication with students is the foundation of
classroom management. Especially in today’s digital world, personal
Effective dialogue helps reduce behavioral issues.” [P21]
Communication ~ “When I encounter behavioral problems, I first talk individually with
the student; if necessary, I involve the guidance counselor and the
parents to find solutions.” [P26]

“l discuss classroom management challenges with my colleagues to
benefit from their experiences. Exchanging ideas about digital tools
Collaboration with makes the process easier.” [P22]

.. Colleagues “At the beginning of the year, we planned digital content, games, and
Communication videos with subject-area teachers. These plans help us attract students’
and . . ”

) attention more effectively.” [P29]
Collaboration

“] maintain regular communication with parents to influence students’
out-of-school behaviors positively. I especially seek their support in
limiting digital device use at home.” [P10]
“] guide parents to support learning at home. We plan activities together
to improve students’ literacy skills.” [P14]

Collaboration with
Parents

“To address new challenges like smartphone addiction, we work closely
with the school counselor to identify appropriate interventions.” [P14]

Collaboration with . .
“When classroom disruptions cannot be resolved through one-on-one

Guidance Services . . .
talks, we meet with the student and parents alongside the guidance

counselor to address the issue from multiple angles.” [P26]

“When I encounter disciplinary issues such as phone use in class, I
Collaboration with inform the school administration and involve the disciplinary board if
School needed.” [P15]
Administration =~ “For serious issues like bullying, I collaborate with both the school
administration and the guidance services to prevent recurrence.” [P28]

“] try to set a good example by consistently displaying appropriate
behavior. In the digital age, the teacher’s role as a model has become
even more important in value transmission.” [P19]

“I reinforce positive behavior in students so they can adopt similar
attitudes, thereby fostering a positive classroom climate.” [P31]

Being a Role
Model

The strategies employed by teachers in managing classrooms in the digital age were categorized
under three main themes: enhancing motivation, implementing disciplinary measures, and fostering
communication and collaboration. Under the theme of enhancing motivation, teachers reported
adopting various strategies to boost student interest and strengthen classroom participation.
Assigning responsibilities encouraged students to take a more active role in lessons. Additionally,
course content was redesigned to align with students” digital world interests, incorporating visual
and technological materials to attract attention. Teachers also provided individualized guidance
based on students’ learning pace, offering tailored support during instructional activities.
Technological tools were used effectively to introduce variety into lessons, extend attention spans,
and increase students' desire to learn. The disciplinary strategies theme indicated that teachers
clearly defined classroom rules and employed a range of enforcement techniques to ensure
compliance. These included establishing rules, initiating disciplinary procedures, issuing verbal
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warnings, and using performance-based evaluation methods. Such strategies contributed to
maintaining classroom order and encouraging student accountability. In the theme of
communication and collaboration, teachers emphasized one-on-one interaction with students,
regular cooperation with guidance services, and active involvement of parents in the educational
process. Teachers also benefited from exchanging experiences with colleagues to diversify classroom
strategies and worked in coordination with school administrators to resolve emerging problems.
Furthermore, serving as role models was highlighted as an essential strategy for reinforcing
teachers’” influence on students and fostering a positive classroom atmosphere.

Teachers” Recommendations for Effective Classroom Management in the Digital Age

The third sub-question examined teachers’ recommendations for effective classroom management
in the digital age. Table 3 outlines participant suggestions.

Table 3

Teachers” Recommendations for Effective Classroom Management in the Digital Age

Authorized Administrative
Sub-theme Sample Teacher Recommendation Statements Level
Lower Middle Upper

Lesson content should be enriched with digital resources.
[P11]

Theoretical components should be minimized, and practices
supported by digital applications should be increased. [P14]

X

X

Curriculum There should be digital and social platforms where teachers
and students can share content. [P18]

A digital database should be created for teachers and
educators. [P22]

The curriculum should be simplified. [P29] X
Teachers should be trained in the use of technology. [P2] X

Teachers should receive training in the use of Web 2.0 tools.
Technological ~ [P17]

Competence Teachers should be educated in preparing digital content.
[P20]

Teachers should be able to use technology effectively. [P8]
Educational technologies should be used effectively. [P7] X

s

Educational technologies should be used in alignment with
instructional goals. [P9]
The EBA platform should be used more efficiently. [P5] X
Educational The use of smsmart boardshould be enhanced. [P11] X
Technology Resources such as Z-library, e-library, and e-books should
be created. [P12]
There should be computer labs in schools. [P25] X

Various applications, including exams, should be digitized.
[P6]

Teachers should know theget to ir students well and
understand their needs. [individual P27]
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In addition to technological skills, students should also

X
develop social competencies. [P3]
Teachers should focus more on practical content than X
theoretical knowledge. [P5]
Student- Less emphasis should be placed on rewards and
. X
Centered punishments. [P10]
Instruction Students should be provided with opportunities to use
smartphones and the internet for educational purposes. X
[P23]
Digital activities that encourage active student participation X
should be incorporated into lessons. [P16]
Seminars should be given to students on the beneficial use X
of technology. [P19]
Internet Safety =~ Teachers should be trained in cybersecurity. [P13] X
Students should be educated on conscious internet use. X
[P24]
Students should be reminded of school discipline rules.
X
[P15]
Students should be approached in ways appropriate to their X
developmental stages. [P1]
Preventive Students should be given more opportunities for physical
.. X
Measures activity at school. [P28]
The use of phones and other electronic materials should be X
minimized with parental support. [P31]
Digital tools should be used sparingly and only when X

necessary. [P32]

The findings in Table 3 demonstrate that teachers’ recommendations for effective classroom
management in the digital age reflect a multidimensional approach addressing various components
of the education system. These findings are categorized under six key themes: curriculum design,
technological competence, educational technology, student-centered learning, internet safety, and
preventive measures. Under the curriculum design theme, teachers emphasized the need to reduce
theoretical content in favor of a more practice-based and digitally supported instructional approach.
They suggested increasing teacher-student interaction through digital platforms, facilitating content
creation through digital databases, and restructuring the curriculum to better align with current
student needs. In the theme of technological competence, participants underscored the importance
of equipping teachers with skills relevant to the digital age. The need for in-service training focused
on the use of Web 2.0 tools, digital content development, and the pedagogical integration of
technology was particularly emphasized. Within the scope of educational technology, teachers
proposed a more purposeful and functional use of existing technological infrastructure.
Recommendations included the effective utilization of smartboards, the national education platform
(EBA), and e-libraries, along with expanding computer laboratories and developing more
comprehensive digital assessment tools. The theme of student-centered learning highlighted the
necessity of planning instruction based on individual differences and addressing not only
technological but also social skill development. Teachers advocated for reducing the emphasis on
theoretical content, employing active digital learning activities, and moving away from traditional
reward-punishment systems. In terms of internet safety, findings suggested that schools should
provide awareness-raising programs to promote responsible technology use. Both teachers and
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students should be educated on digital citizenship and cybersecurity to ensure safe engagement
with digital environments. Lastly, under the preventive measures theme, teachers recommended
clearly communicating classroom rules at the beginning of the school year, using digital tools in a
balanced and goal-oriented manner, adopting approaches tailored to students’ developmental
characteristics, and promoting more physical activities in schools.

Classroom Management Approaches Adopted by Teachers in the Digital Age

The fourth sub-question focused on identifying the main classroom management approaches
adopted by teachers to address challenges in the digital age. Based on participant statements, four
major approaches emerged: holistic, preventive, reactive, and developmental. Each approach reflects how
teachers respond to classroom dynamics shaped by digital influences.

Table 4

Classroom Management Approaches Adopted by Teachers in the Digital Age

Approach Sample Common Participant Statements Related to the Adopted Approach

“With the influence of the digital age, the behavioral patterns students bring into the
classroom have changed. Therefore, I approach classroom management not just
individually but systemically; I try to eliminate the root causes of undesirable
behaviors through collaboration among school, parents, and students.” [P3, K9, P15,
P8, P12]

“l evaluate issues such as attention deficit, social tension, and avoidance of
responsibility —arising from students' use of technology with a holistic perspective. I
perceive these problems not merely as individual but as structural issues that affect
the entire classroom climate.” [P1, P19, P26]

Holistic “Digital tools affect students’ learning styles. Therefore, I not only deliver

Approach instructional content but also take into account their social interactions and
communication styles. I design differentiated instructional strategies with this
systemic perspective.” [P18, P14, P27, P24]

“In digitally induced problems in the classroom, I analyze the impact of the
environment, family, and external factors more than the student's individual
behavior. My approach is process-oriented, aiming not only to intervene but to
eliminate the underlying causes.” [P17, P28, P21, P2]

“I use digital collaboration platforms and joint project tools to foster interaction,
cooperation, and a sense of responsibility in the classroom. This approach naturally
helps maintain order.” [P5, P11, P20, P16]

“At the beginning of the lesson, I make decisions with students regarding both
classroom rules and how digital tools will be used. This approach helps students
understand their roles and boundaries in advance and prevents possible behavioral
problems.” [P10, P4, P6]

Preventive “Due to the influence of digital media culture, students’ attention spans have
Approach shortened. To prevent sudden disruptions, I implement routines and reminders that
help them focus before starting the lesson.” [P23, P16]

“Use of mobile phones and computers at home affects students' behavior in the
classroom. In cases of digital addiction, I collaborate with parents and work to
develop a common disciplinary approach.” [P22, P7, P30]
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“Students influenced by digital environments sometimes exhibit sudden,
uncontrolled, or distracting behaviors during class. In such cases, I intervene without
Reactive delay; sometimes, I ask them to leave or give direct warnings.” [P24, P29]

Approach
“When social media language, jokes, or digital behavior patterns are brought into the

classroom, controlling the environment becomes difficult. I intervene immediately
and according to the situation when students violate rules.” [P32]

“When sudden distractions or behavioral issues stemming from digital sources arise,
I don’t follow a predetermined intervention model; instead, I try to find solutions
Developmental based on the situation at hand.” [P13]

Approach “As students' individual differences and developmental needs increase in the digital
age, I try to support not only their academic but also their digital and psychosocial
development by focusing on their personal growth within the classroom.” [P31]

The findings in Table 4 reveal the classroom management approaches developed by teachers in
response to the changing dynamics of the digital age. The participants emphasized that classroom
management should not be limited to individual behavioral issues but rather be understood as a
multidimensional structure shaped by environmental, social, and digital influences. The holistic
approach emerged as the most commonly adopted strategy. Teachers reported addressing problems
such as distraction, communication breakdown, and lack of motivation caused by technology
through a systemic lens. They aimed to resolve the root causes of disruptive behaviors by fostering
interaction among students, parents, and school administrators by incorporating differentiated
instruction and digital collaboration tools. The preventive approach ranked second in frequency,
highlighted proactive planning to reduce risks associated with the digital age. Teachers noted that
setting classroom rules in advance —particularly regarding digital stimuli and attentional patterns —
helped maintain classroom order. They also engaged in parent collaboration to minimize the
influence of students’ out-of-school digital habits on classroom behavior. Fewer participants
adopted a reactive approach, addressing sudden and uncontrolled behaviors brought into the
classroom from digital media through immediate responses. These included on-the-spot
interventions such as verbal warnings or temporary removal from the classroom, often without a
pre-established system. The developmental approach, mentioned by a small number of teachers,
centered on supporting students” individual and emotional development in the digital era. These
teachers prioritized personal growth over rigid discipline, adopting flexible and empathetic
management strategies.

Overall, the findings suggest that the digitalization of classrooms has encouraged teachers to adopt
more systematic, preventive, and student-sensitive management practices.

Discussion, Conclusion, and Recommendations

The primary objective of this study is to present, through a holistic approach, the evolving roles of
teachers, the classroom management challenges they encounter, and the strategies they develop to
address these issues within the context of changing classroom dynamics resulting from
digitalization. In this respect, the study goes beyond the limited perspective that often emphasizes
only technological competence in the existing literature. It comprehensively addresses the
multifaceted dimensions of classroom management in the digital age —such as changes in student
behavior, teteacher-studentnteraction, in-class communication, and school-family collaboration—
while offering thematic and practice-based original contributions through teachers’ perspectives.
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Findings related to the first sub-problem suggest that teachers encounter multifaceted classroom
management challenges arising from psychological, social, and physical factors. In terms of
psychological problems, students’ lack of interest in lessons, difficulties in maintaining attention,
low motivation, and concentration issues are commonly observed. These issues are particularly
associated with overexposure to digital content and habitual responsiveness to online stimuli, which
are characteristics of the digital age. Social problems include students” addiction to social media,
lack of preparedness, dependency on mobile phones, discipline issues stemming from family-related
factors, low sense of responsibility, and peer bullying, all of which negatively affect classroom
interaction. According to teachers, the infiltration of digital media culture into classrooms fosters
new patterns of behavior that may disrupt the classroom environment.

Physical challenges include overcrowded classrooms, deficiencies in physical infrastructure (e.g., a
lack of gyms, activity spaces, and adequate digital equipment), the density of the curriculum, and
the difficulty of implementing legal regulations. It has been reported that managing classrooms with
sensitivity to individual differences becomes more challenging in large class sizes, thereby reducing
instructional efficiency. These findings are consistent with previous research. For instance, Sener et
al. (2021) noted that technological transformation necessitates structural reorganization in
educational environments; Hayirci and Sar1 (2020) emphasized the adverse effects of the digital age
on attention span; and Aktay et al. (2021) highlighted the significant challenges posed by social
media and mobile phone addiction in classroom management. Similarly, Arabaci and Polat (2013)
reported that students often misuse digital devices during lessons, weakening in-class engagement.
Ertmer and Ottenbreit-Leftwich (2010) argued that teachers should use digital tools effectively for
pedagogical purposes, which requires not only technical knowledge but also pedagogical beliefs
and practices. Therefore, in response to the new learning and behavioral patterns of the digital era,
it is insufficient for teachers to rely solely on traditional classroom management strategies; instead,
they must adopt technologically responsive, multidimensional, and preventative approaches.

Findings related to the second sub-problem indicate that teachers have developed three primary
strategies in response to classroom management challenges in the digital age: enhancing motivation,
enforcing rules, and fostering communication and collaboration. Within motivation strategies,
teachers attempt to redirect students” interest in digital worlds toward classroom learning by using
visual materials, technology-supported content, and personalized guidance. Web 2.0 tools, in
particular, are regarded as effective in increasing attention spans and participation. As part of
enforcement strategies, teachers implement clear classroom rules, initiate disciplinary procedures,
issue verbal warnings, and assess performance to address behavioral issues stemming from digital
influences. These practices are considered adequate for maintaining order and instilling a sense of
responsibility. Communication and collaboration strategies involve one-on-one interactions with
students, coordination with guidance services, and involving parents in the process. Additionally,
teachers share experiences with colleagues and collaborate with school administrators, supporting
a diversity of classroom management strategies.

These findings align with the local literature. For example, Erdogan et al. (2010), Girmen et al. (2006),
and Giindiiz and Konuk (2016) reported that teachers employ communication- and motivation-
oriented strategies. Similarly, Clark and Kwinn (2007) and Kear et al. (2012) emphasized that
instructional practices grounded in effective communication and collaboration help increase student
motivation and attention. Furthermore, Ertmer and Ottenbreit-Leftwich (2010) underlined that
integrating technology with classroom management strategies is not only a matter of technical
competence but also strongly influenced by teachers’ beliefs, self-confidence, and the broader school
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culture. In sum, teachers are moving beyond traditional methods in managing student behavior and
are developing multidimensional, adaptable strategies in response to digitally transformed
classroom environments. This suggests that a flexible, technology-integrated, and collaboration-
oriented approach is becoming increasingly prominent in classroom management.

Findings from the third sub-problem show that teachers offer diverse suggestions for effective
classroom management tailored to the demands of the digital age. These suggestions include
simplifying the curriculum, increasing the use of practice-based content, and enriching instruction
with digital resources. Teachers emphasized that technology integration should not be merely tool-
based but must align with pedagogical goals. They called for more in-service training and improved
technological infrastructure in schools. Other recommendations include integrating student-
centered digital activities into lessons, promoting safe internet use, and providing guidance for both
teachers and students on managing digital behavior. Suggestions such as clearly communicating
discipline rules at the beginning of the school year and using digital tools in moderation reflect
teachers’ tendency to incorporate technology into classroom processes in a controlled manner. These
recommendations suggest that while teachers are challenged by the transformation brought by
digitalization, they also recognize the need for support to manage this process effectively.

Studies from the literature supporting these findings are also notable. Akar (2007) advocated for
simplifying curricula; Aktiirk and Delen (2020) recommended increasing teachers’ access to
technology training; and Arabaci and Polat (2013) emphasized the functional use of educational
technologies. Elvan and Mutlubas (2020) suggested that combining student-centered approaches
with technology integration yields more favorable classroom management outcomes. Similarly,
Tondeur et al. (2016) concluded that teachers must be equipped with both technical knowledge and
pedagogical competence to meet the demands of the digital age. They emphasized that this
preparation should not rely solely on technology training but must be systematically supported
within teacher education programs. Accordingly, the findings of this study indicate the need to
support teachers’ professional development in the digital transformation process, strengthen
technological infrastructure, and redesign curricula in line with contemporary needs.

Findings related to the fourth sub-problem show that teachers are adopting more systematic and
preventative approaches to adapt to the new classroom dynamics introduced by the digital age. The
most frequently adopted approach, the holistic approach, reflects the need to address problems such
as attention deficits, social tension, and lack of motivation in a multidimensional manner through
school-family collaboration. This aligns with the work of Tondeur et al. (2016) and Ertmer and
Ottenbreit-Leftwich (2010), who emphasized the necessity of technology-integrated strategies. In
contrast, developmental and reactive approaches were the least preferred, as they rely on individual
or spontaneous responses, which may be insufficient to address the complex realities of digital-age
classrooms. As Sezer (2018) also noted, approaches focusing solely on student development may fall
short of maintaining behavioral control in classrooms. This demonstrates that teachers are leaning
more toward holistic and preventive system approaches, developing structural solutions to the
multilayered problems of the digital age.

Based on the results of this study, several recommendations can be made for researchers,
practitioners, and policymakers. First, researchers may design studies to explore the types of
educational and classroom management models needed in the digital age. They may also prioritize
investigations into how technological tools affect student behavior and how this impacts teachers'
classroom management competencies. Furthermore, more research should focus on the new
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strategies that teachers employ for classroom management in the digital era. Teachers should be
encouraged to attend regular technology training sessions to enhance their digital competencies and
utilize gamification and interactive learning tools to increase student engagement. Policymakers are
advised to be more proactive in strengthening schools’ digital infrastructure, ensuring the provision
of necessary technological equipment, and implementing measures for internet safety. Allocating
sufficient budgets and resources for educational technologies would also facilitate school access to
these tools.
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OZET

MAKALE BiLGISi

Egitimde dijitallesme, sinif yonetimi siireglerini karmasiklastirarak 6gretmenlerin
yeni stratejiler gelistirmesini zorunlu hale getirmistir. Bu arastirmanin temel
dijitallesmeyle birlikte doniisen smif dinamikleri baglaminda
ogretmenlerin degisen rollerini, karsilastiklar1 sinif yonetimi sorunlarmi ve bu
sorunlara gelistirdikleri stratejileri biitlinctil bir yaklasimla ortaya koymaktir.
Calisma, fenomenoloji calismasi deseninde yiiriitiilmiistiir. Arastirmanin galisma
grubu, 2023-2024 egitim-6gretim yilinda, maksimum ¢esitlilik Ornekleme
yontemiyle belirlenen 32 6gretmenden olusmaktadir. Veriler, yar1 yapilandirilmig
goriismeler yoluyla toplanmis ve veriler tematik igerik analizi yOntemiyle

amaci,

¢ozlimlenmistir. Bulgular, 6gretmenlerin dijital cagin etkisiyle sinif yonetiminde
psikolojik, sosyal ve fiziksel kaynakli ¢cok katmanli sorunlarla karsilastiklarini; bu
sorunlara karst motivasyon saglama, yaptirim uygulama ve iletisim-is birligi
stratejileri gelistirdiklerini ortaya koymustur. Ayrica Ogretmenler, etkili smif
yonetimi i¢in Ogretim programlarinin sadelestirilmesi, dijital yeterliklerinin
artirilmasi ve okullarin teknolojik altyapisinin gliclendirilmesi yoniinde dnerilerde
bulunmustur. Katilimecilarin biiyiik boliimii, dijitallesmenin yarattign simf ici
degiskenliklere kars1 daha ¢ok sistemsel bir bakis agist sunan biitiinsel yaklasim
benimsediklerini ifade etmistir. Bu yoniiyle ¢alisma, mevcut literatiirde sikca
vurgulanan teknoloji kullamim yeterligi odakli smurli bakis agisinin Gtesine
gecerek; dijital cagin etkisiyle farklilasan 6grenci davramslari, 6gretmen-6grenci
etkilesimi, sinif igi iletisim ve okul-aile is birligi gibi ¢ok katmanli boyutlar: da
kapsamli sekilde ele almakta, 6gretmen goriisleri araciigiyla siuf yonetimi
slireclerine dair tematik ve uygulama temelli 6zgiin katkilar sunmaktadir.
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Dijital Cagda Smifi Yonetmek: Karsilagilan Zorluklar ve Coziim Onerileri

Giris

Teknolojik gelismelerin toplumsal yasami yeniden sekillendirdigi cagimizda, egitim sistemleri de
bu teknolojik doniisiimden kagimilmaz olarak etkilenmektedir. Teknolojinin egitim-6gretim
siireglerinde yayginlasmasi, Ozellikle siuf yonetiminde Ogretmenlerin karsilastifi zorluklar
artirarak yeni bir yonetim anlayisini zorunlu hale getirmistir. Bu siireg, teknolojik araglarin
kullaniminin artmasiyla birlikte, 0gretmenlerin siruf i¢i yOonetim yontemlerini ve becerilerini
yeniden gozden gecirmelerine neden olmaktadir (Aktay ve digerleri, 2021). Egitim-6gretim siiregleri
glintimiizde yalnizca geleneksel sinif ortamiyla sinurli kalmayip, dijital platformlar araciligiyla sanal
ortamlara da taginmistir. Bu doniisiim, 6grencilerin teknolojiye olan ytiiksek ilgisinin yar sira dikkat
dagmikligi, uyum problemleri ve davramgsal zorluklar gibi yeni simif yonetimi sorunlarini da
beraberinde getirmistir. Bu gelismeler, Ogretmenlerin smif igindeki rollerini yeniden
tanimlamalarini ve degisen Ogrenme ortamlarina uyum saglayacak pedagojik yaklasimlar
gelistirmelerini zorunlu kilmaktadir (Ertmer ve Ottenbreit-Leftwich, 2010; Kirkwood ve Price, 2014).

Simif yonetimi, 6gretim siireglerinin verimli bir sekilde yiiriitiilmesini saglayan temel bir yeterlik
olarak oOne c¢ikmaktadir. Geleneksel anlamda simif yonetimi, Ogrencilerin egitim hedeflerine
ulasmalarini destekleyen, 6grenmeyi kolaylastiran ve sinif iginde diizenli bir ortam yaratan kural ve
ilkeler biitiinii seklinde tanimlanir (Aydin, 2007). Ancak teknolojinin gelismesi, bu stireglere yeni
sorumluluklar ekleyerek &gretmenlerin rollerini cesitlendirmistir. Ogretmenler, 6grenme
ortamlarinda teknolojik aracglari derslere biitiinlestirmenin yami sira (Tuti ve Colak, 2022), bu
araglarin Ogrenci davranislart ve Ogrenme siirecgleri {izerindeki etkilerini de yonetmek
durumundadir (Giiven ve Karsli, 2014). Bu durum, teknolojik yeniliklerle uyumlu stratejilere
duyulan ihtiyac: artirmakta ve sinif yonetimini geleneksel yeterlik anlayisindan ¢ikararak bu alanin
daha biitiinctiil bir yaklasimla ele alinmasini zorunlu hale getirmektedir (Tondeur ve digerleri, 2017).

Teknolojik araglarin egitim ortamlarinda kullaniminin, 6gretmenlerin sinif yonetimi siireclerine
etkilerini anlamak, bu araclarin ve degisen Ogrenci davraniglarimin yol acti§i zorluklari
degerlendirmek agisindan Onemlidir. Son yillarda teknolojik yeniliklerin yaygimlasmasi,
ogrencilerin 6grenme siireglerini doniistiirmiis; bilgiye erisim kolaylig1 ve teknoloji bagimlilig1 gibi
faktorler, sinif yonetimini karmasiklastiran belirgin degisimlere neden olmustur. ‘Dijital yerliler’
olarak adlandirilan geng nesil, teknolojiyi bir 6grenme araci olarak benimsemekte ve geleneksel
yontemlere kiyasla teknolojik kaynaklara daha fazla ilgi duymaktadir (Prensky, 2001). Bu durum,
ogretmenlerin sinif yonetimi yeterliklerini gozden gecirmelerini ve sif yonetimi stratejilerini
teknolojik gelismelere uyumlu hale getirmelerini gerektirmektedir. Ogrencilerin bilgiye erisim
olanaklarinin artmasi, ders materyallerine dijital platformlar {izerinden ulagmalar: ve iletisimlerini
sosyal medya araciifiyla siirdiirmeleri, 6grenme siireclerinin yonetimini karmagiklaghrmistir
(Aktay ve digerleri, 2021). Ancak bu durum, smnif icinde dikkat daginiklig1, odaklanma zorluklar ve
motivasyon eksikligi gibi olumsuzluklar1 da beraberinde getirmistir (Hayirc1 ve Sar1, 2020).

Ogrencilerin teknolojik cihazlara olan ilgisi ve bagimhihigi, siif iginde 6gretmenlerin yeni
zorluklarla karsilasmalarina neden olmaktadir. Ozellikle derslerde teknolojik araglarin etkisiyle
siiregler daha karmasik bir hale gelmistir. C)grencilerin ders saatlerinde akilli telefon gibi cihazlara
yonelmesi, dikkat dagimikligina yol agarak 6grenme-ogretim siireglerini olumsuz etkilemektedir
(Akgiin ve digerleri, 2016). Ancak, Milli Egitim Bakanligi'min derslerde cep telefonu kullanmimin
yasaklayan giincel diizenlemeleri ve okul yoneticilerinin benzer yaklagimlari, sorunlarin yasakgi bir
anlayisla ¢oziimiine yol agmaktadir (MEB, 2023). Bu anlamda, Ogretmenlerin Ogrencilerin
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teknolojiyle iliskilerini pedagojik bir yaklasimla diizenleme becerisi, degisen kosullara uygun siruf
yOnetimi stratejileri gelistirmeleri agisindan biiyiik 6nem tasimaktadir. Alanyazinda, etkili sinif
yonetiminin 6grenci 6grenmesini desteklemedeki kritik roliinii vurgulayan ¢ok sayida calisma yer
almaktadir (Akar, 2007; Can ve Baksi, 2014; Calik, 2011; Cepni ve Kilcan, 2019; Erden, 2001; Kunter
ve digerleri, 2007; McCaslin ve Good, 1992; Sentiirk ve Oral, 2008; Wang ve digerleri, 1993).
Aragtirmalar, teknolojinin giinliik yasamda yayginlasmasinin sinif yonetimini gegmise kiyasla daha
karmasik hale getirdigini ve Ogretmenlerin yeni sorumluluklar tistlenmesini gerektirdigini
gostermektedir. Bu sorumluluklar arasinda dijjital araglarin pedagojik entegrasyonu, ¢evrim igi
dikkat yonetimi, dijital vatandashk egitimi ve siber zorbalikla basa ¢cikma stratejileri gelistirme gibi
alanlar bulunmaktadir (Ertmer ve Ottenbreit-Leftwich, 2010; Tondeur ve digerleri, 2017).

Ogretmenlerin teknolojiyle zenginlesen 6grenme ortamlarinda iistlendigi yeni roller, yalnizca
ogretimsel sorumluluklarla simirli kalmamakta; ayn1 zamanda sinif ici etkilesim bigimlerini ve siuf
yonetimi anlayisini da dontstiirmektedir. Dijital araglarin kullaniminin yayginlagsmasi, 6grenci
davraniglarini ve 6grenme aliskanliklarini degistirmis; bu durum, 6gretmenlerin sinif yonetiminde
daha esnek, ¢ok yonlii ve 6grenci merkezli stratejiler benimsemelerini gerekli kilmistir (Kocaman-
Karoglu ve digerleri, 2020). Bu baglamda, 6gretmenlerin benimsedikleri sinif yonetimi yaklasimlar:
da doniistim gegirmekte ve farkl ihtiyaglara yamt verecek sekilde cesitlenmektedir.

Ogretmenlerin sinif yonetimi siirecinde kullandiklar1 dort temel yaklasim one ¢ikmaktadir: (i)
tepkisel, (ii) onlemsel, (iii) gelisimsel ve (iv) biitiinsel yaklasimlar (Aydin, 2007). Tepkisel yaklasim,
sinif ortaminda istenmeyen davranislara aninda miidahale edilmesini ve 6d{il-ceza sistemine dayali
disiplini esas alan geleneksel bir yontemdir. Onlemsel yaklagim, olas1 sorunlari nceden 6ngorerek
engellemeyi hedefler ve sinifta giivenli, diizenli bir ortam olusturmay1 amaglar. Gelisimsel yaklagim,
ogrencilerin bireysel gelisimlerine odaklanarak Ogretim stratejilerini onlarin ihtiyaglarina gore
diizenler. Biitiinsel yaklasim ise sinifi bir biitiin olarak ele alir ve hem 6grenci davranislarini hem de
Ogretim siireglerini kapsayan bir yonetim anlayisini benimser (Pali¢ ve Keles, 2011). Teknolojinin
yayginlasmasinin getirdigi kosullar, sinif yonetimini yeniden sekillendirerek 6gretmenlerin roliinii
daha onemli hale getirmistir. Teknolojik degisimlere uyum saglayabilen 6gretmenlerin, simif
ortamin1 Ogrencilerin ihtiyaclarina gore diizenleme becerisi ve istenmeyen davranslar
yonetmedeki basarisi, egitim-6gretim kalitesini dogrudan etkilemektedir (McCaslin ve Good, 1992;
Sezer, 2018; Wang ve digerleri, 1993).

Ogretmenlerin simf ydnetimindeki basarisi, biiyiik dlgiide teknolojiyle degisen kosullara uyum
saglayarak kendilerini yenileme becerilerine ve 6grenci davranuslar, fiziki altyap: eksiklikleri gibi
sorunlarla basa ¢ikma yeteneklerine baghdir (Giiven ve Karsli, 2014). Bu sorunlar, 6grenme
ortammin amaglara uygun diizenlenmesini ve Ogrencilerin davramislarmin etkin bir sekilde
yonetilmesini zorlagtirirken, 6gretim siirecinin kalitesini de etkilemektedir. S6z konusu zorluklar
arasinda, Ogretmenlerin 6z yeterlik algilarindaki eksiklikler, akademik basariya odakl egitim
anlayisi, 6grencilerin ilgi ve motivasyon diisiikliigii, okulun fiziki altyapisindaki yetersizlikler,
velilerin okula ilgisizligi ve okul yoneticilerinin degisen kosullara uygun yonetim becerilerinin
eksikligi yer almaktadir (Babaoglan ve Korkut, 2010; Ocak¢1 ve Samanci, 2019). Sonug olarak,
geleneksel sinif yonetimi becerileri teknolojik yenilikler karsisinda yetersiz kalmakta; 6gretmenlerin
kendilerini bu kosullara gore yenilemeleri ve 6grenme ortamlarimni etkin bir sekilde diizenlemeleri
gerekmektedir (Small ve Vorgan, 2008).

Alanyazin incelendiginde, teknolojik gelismelerin egitim sistemi, 6grenciler, 6gretmenler ve aileler
tizerindeki etkilerini ele alan ¢ok sayida ¢alisma bulundugu goriilmektedir. Bu ¢alismalarin bir
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boliimii, egitimde teknolojinin etkin kullanim, bilgisayar destekli 6gretim ve dijital oyunlarn
ogrencilerin davranislary, baghliklari,, akademik basarilar1 ve gelisimleri tizerindeki etkilerine
odaklanmaktadir (Akbulut, 2013; Akin ve Atici, 2015; Aktas-Arnas, 2005; Elvan ve Mutlubas, 2020;
Helsper ve Enyon, 2009; Kurt ve Erden, 2020; Sahin, 2009). Bunun yan sira, 6gretmenlerin egitim-
ogretim siireclerinde teknoloji kullanimini inceleyen arastirmalar da alanyazinda yer almaktadir
(Aktiirk ve Delen, 2020; Basaran ve digerleri, 2021; Gok ve digerleri, 2011; Menzi ve digerleri, 2012;
Ozkul ve Girginer, 2014; Tuti ve Colak, 2022; Witt ve Schrodt, 2006; Yildiz ve Seferoglu, 2013). Ancak
bu c¢alismalarin ¢ogu teknolojinin egitimdeki uygulamalarina yogunlasmakta; teknolojik
degisimlerin sinuf yonetimi iizerindeki etkilerini, farkl1 okul tiirleri ve kademelerinde gorev yapan
Oogretmenlerin deneyimlerine dayali olarak biitiinciil bir sekilde ele alan arastirmalar simirh
kalmaktadir (Altintas ve Tofur, 2023; Arabaci ve Polat, 2013; Arslan ve Sumuer, 2020; Yolcu ve
digerleri, 2024). Calismada elde edilen sonuglarin alanyazindaki bu boslugu doldurmas: ve
ogretmenlerin goriislerinden yola ¢ikarak egitim-6gretim siireglerinin gelistirilmesine katki sunmast
beklenmektedir. Bu dogrultuda asagidaki sorulara yanit aranmistir:

1. Ogretmenler, dijital cagda siuf yonetiminde karsilastiklari baslica sorunlar nasil
tanimlamaktadir?

2. Ogretmenler, dijital cagda sinif yonetiminde karsilastiklari sorunlari asmak igin hangi
stratejileri kullanmaktadir?

3. Ogretmenler, dijital cagda etkili sinif yonetimine yonelik hangi énerilerde bulunmaktadir?

4. Ogretmenler, dijital cagda smif yonetiminde hangi yaklagimlar1 benimsemektedir?

Yontem

Bu calismada nitel arastirma yontemlerinden biri olan fenomenoloji deseni tercih edilmistir.
Fenomenolojik desen, bireylerin belirli bir olguya iliski yasantilarin1 ve bu olguyu nasil
anlamlandirdiklarini  derinlemesine incelemeye odaklamir. Bu yaklasim, katilimcilarin
deneyimlerinin 6ziinii agifa ¢ikarmay1 ve olgunun bireyler {izerindeki anlamimi dogal baglanu
iginde ortaya koymay1 amaglar (Creswell, 2013; Ozdemir ve Tuti, 2023). Teknolojik gelismelerin simf
yoOnetimi siireclerinde yol actig1 degisimlerin ve 6gretmenlerin bu siirecte karsilastiklari sorunlarin
detayl bir sekilde analiz edilmesi, bu yontemin se¢ilmesinde etkili olmustur. Arastirmanin amaci
dogrultusunda, teknolojinin sif yonetimine etkilerine iliskin Ogretmen deneyimlerini
derinlemesine anlamak amaciyla, olgusal temelli bir yaklasima dayanan fenomenolojik desen tercih
edilmistir.

Calisma Grubu

Bu aragtirmanin ¢alisma grubunun belirlenmesinde, amagl 6rnekleme yontemlerinden maksimum
cesitlilik 6rnekleme teknigi kullamilmustir. Bu teknik, arastirma amacina uygun olarak katilimcilarin
farkli Ozelliklere sahip olmasmi saglayarak, incelenen olgunun cesitli perspektiflerden ele
alinmasina imkan tanir (Patton, 2015). Farkli okul tiirleri ve kideme sahip 6gretmenlerin katilimiyla,
smif yonetimi siireglerindeki deneyimler ¢esitlilik agisindan degerlendirilmistir. Veri doygunlugu
saglandiginda katihmar eklemeleri durdurulmus ve arastirma, Trabzon ilinde 2023-2024 egitim-
ogretim yilinda gorev yapan 32 ogretmenden olusan bir ¢alisma grubu ile gergeklestirilmistir.
Gortigsmeler yaklasik 30-45 dakika siirmiis, tiim katilimcilarla yiiz yiize goriisiilmiis ve ses kaydi
alinmasi icin 6nceden izin istenmistir; izin vermeyen iki katilimcmin verileri ise yazili notlarla
toplanmistir. Katiimcilarin 17’si erkek 6gretmenlerden (%53,1), 15’i kadin 6gretmenlerden (%46,9)
olusmaktadir. Katilimcilarin dordii (%12,5) 1-10 yal, 22’si (%68,7) 11-20 y1l, altis1 (%18,8) da 21 yil ve
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tizeri meslek kidemindedir. Katilmcilarin sekizi (%25) ortaokullarda, yedisi (%21,9) Anadolu
liselerinde, ikisi (%6,3) fen lisesinde, dokuzu (%28,1) mesleki teknik Anadolu liselerinde, besi
(%15,6) imam-hatip lisesinde, biri de (%3,1) saglik meslek lisesinde gorev yapmaktadir.

Verilerin Toplanmasi

Arastirmanin verileri, alanyazina dayali olarak arastirmacilar tarafindan gelistirilen ve agik uglu
dort sorudan olusan yart yapilandirilmis goriisme formuyla toplanmistir. Formda yer alan
sorulardan biri su sekildedir: “Dijital ¢cagda sinuf ortaminda yasanan degisimler, simif yonetimini
nasil etkiliyor? Bu siiregte karsilastigimiz temel sorunlar nelerdir?”. Goritisme formu, dijital ¢agin
egitim ortamlarina yansittig1 doniisiim baglaminda, 6gretmenlerin sinif yonetiminde karsilastiklar
sorunlar;, bu sorunlarla basa ¢ikma stratejilerini ve smif yonetimine dair deneyimlerini
derinlemesine anlamak amaciyla hazirlanmistir. Formun olusturulmasinda giincel aragtirmalardan
yararlanilmis (Arslan ve Sumuer, 2020; Yildirim ve digerleri, 2017), sorular ise nitel arastirma
alaninda deneyimli dort uzman akademisyenin (6l¢gme ve degerlendirme, egitim yonetimi, simf
egitimi) goriisleri dogrultusunda gozden gecirilmis ve forma son sekli verilmistir. Pilot uygulama,
Trabzon’da gorev yapan sekiz 6gretmenle gerceklestirilmis ve sorularin uygunlugu dogrulanmaistir.
Veriler, katilmcilarla yiiz ylize gerceklestirilen goriismeler yoluyla toplanmistir. Gortismeler
sirasinda alinan notlar ve 6gretmenlerin sozlii olarak referans verdikleri bazi okul belgeleri de
arastirmaci tarafindan baglami anlamaya katki saglayacak sekilde dikkate alinmistir. Ancak temel
veri kaynagimi 0gretmen goriismeleri olusturmaktadir. Milli Egitim Bakanligi’'min derslerde cep
telefonu kullamimini yasaklayan diizenlemeleri dikkate alinarak, 6gretmenlerin bu konudaki
deneyimleri de sorgulanmustir.

Ayrica, goriisme formunun sonunda yer alan yonlendirici nitelikteki a¢ik uglu sorular araciligiyla,
ogretmenlerin sinif yonetimine iliskin Onerileri ve benimsedikleri yaklasimlar hakkinda da veri
toplanmistir. Bu boliimden elde edilen yanitlar, “Ogretmenler, dijital cagda etkili sinif yonetimine
yonelik hangi onerilerde bulunmaktadir?” (iigiincii alt problem) ve “Ogretmenler, dijital cagin
etkisiyle smnif yonetiminde uyguladiklari stratejilere dayali olarak hangi temel yaklagimlar:
benimsemektedir?” (dordiincii alt problem) arastirma sorularina iliskin bulgularin temelini
olusturmustur. Katilimcilarin onerileri ve yaklagimlari, tematik analiz yontemiyle sistematik olarak
¢ozlimlenmis ve ilgili tablolarla gorsellestirilerek sunulmustur. Boylece, goriisme verilerinden elde
edilen bilgiler, arastirma sorularina uygun bicimde yapilandirilmig ve tematik degerlendirme
yoluyla analiz edilmistir.

Verilerin Analizi

Aragtirma sorularina verilen yanitlar, tematik analiz yontemiyle analiz edilmistir. Bu siirecte Miles
ve Huberman’in (1994) onerdigi adimlar izlenmistir: Veriler once ayrmtili bir sekilde okunmus,
ardindan anlam birimleri belirlenerek temalara ayrilmistir. Analiz, aragstirmanin alt problemlerine
uygun olarak yapilandirilmis; bulgular temalar halinde gorsellestirilip yorumlanmigtir. Veriler,
katihmailarla yapilan goriismelerin ses kayitlarinin transkriptlerine dayali olarak analiz edilmis; ses
kaydi alinmayan durumlarda ise yazili notlar kullanilmistir (Saldana, 2019). Kodlama siirecinde,
Rubin ve Rubin’in (2012) ilkeleri dikkate alinarak temalar, katilimcilarin ifadeleri ve
deneyimlerinden yola ¢ikilarak olusturulmustur. Katihmcilar K1, K2 seklinde kodlanmus, bulgular
sekil ve tablolarla desteklenmistir. Sonuglar, alanyazindaki benzer ve farkli bulgularla
karsilastirilarak tartisilmistir.
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Gegerlik, Giivenirlik ve Etik

Bu arastirmada, veriler ytiz yiize goriismeler yoluyla 2023-2024 egitim-6gretim yilinda Trabzon’da
32 ogretmenle toplanmustir. Veri toplama siirecine baslamadan 6nce, katilimcilara arastirmanin
amaci, kapsami, yontemleri ve goniillii katilim haklar1 hakkinda detayli bir bilgilendirme yapilmus;
bu siiregte, katilimcilarin herhangi bir asamada ¢ekilme hakkina sahip oldugu agikga belirtilmistir.
Nitel arastirmalarda gecgerlik ve giivenirligi artirmak ig¢in Lincoln ve Guba (1985) tarafindan
gelistirilen gitivenilirlik kriterleri (inandiricilik, aktarilabilirlik, tutarliik ve dogrulama) rehber
almmistir. Bu kapsamda, arastirmacinin onyargilarini en aza indirmek amaciyla goriismelerde
tarafsiz bir tutum benimsenmis, katilimcilarin ifadeleri kesintisiz ve eksiksiz bir sekilde
kaydedilmistir. Goriisme sirasinda notlar alinmis, ayrica ses kayitlari yapilarak verilerin dogrulugu
glivence altina alinmistir. Elde edilen verilerin tutarliligini saglamak igin, belirsizliklerin giderilmesi
gereken durumlarda katihimcilarla tekrar iletisime gegilerek geri bildirim alinmistir
(memberchecking).

Verilerin gecerligini artirmak amaciyla, katilimci dogrulamasi (memberchecking) yontemi
uygulanmis; bu siiregte, temalar ve bulgular katilimcilara sunulmus ve onlarin onaylar1 alinarak
analizlerin dogrulugu teyit edilmistir (Merriam, 2009). Kodlama ve temalastirma asamalarinda,
0znel yorumlarin etkisini azaltmak igin iki bagimsiz uzman goriisiine bagvurulmus ve kodlayicilar
arast uyum orani %85’in iizerinde tutularak giivenilirlik saglanmistir (Miles ve Huberman, 1994).
Ayrica, veri gesitliligi (data triangulation) yaklasimi benimsenmis; goriisme verilerinin
desteklenmesi amaciyla arastirmaci notlar1 ve gretmenlerin sozlii olarak ifade ettikleri bazi okul
belgeleri dikkate alinarak baglamsal derinlik saglanmistir. Bu durum, Creswell’in (2013) nitel
arastirmalarda birincil verilerin yorumlanmasinda destekleyici kaynaklarin kullaniminin
glvenilirligi artirabilecegine iliskin goriisleriyle ortiismektedir. Etik ilkelere uyum konusunda,
arastirmanin tiim asamalarinda titiz bir yaklastm benimsenmistir. Oncelikle, Trabzon Universitesi
Etik Kurulu'ndan 04.06.2024 tarih ve 2400026424 sayil1 onay ile gerekli izinler alinmus; bu stirecte
katilmalarin kimlik bilgileri gizli tutulmus ve yalnizca anonim veriler analiz edilmistir.
Katilimailarin rizasi, yazili onam formlariyla belgelenmis, verilerin giivenligi icin sifreli depolama
sistemleri kullamilmistir. Ayrica, aragtrmanin yayimlanmast durumunda katilimcilarin
mahremiyetinin korunacag taahhiit edilerek, etik kurallara uygunluk saglanmistir. Bu
uygulamalar, Tiirkiye'de yiiriirlitkte olan etik yonergeler (6rnegin, YOK Etik Kurallari, 2018) ve
uluslararasi standartlar (6rnegin, APA Etik Kurallar1) cercevesinde gerceklestirilmistir.

Bulgular

Arastirmada her bir alt probleme iliskin bulgular temalar, alt temalar ve 6rnek ifadeler seklinde
sunulmustur. Bulgular, sirasiyla smif yonetiminde karsilasilan sorunlar, sorunlari asmada
uygulanan stratejiler, etkili simf yonetimi igin oneriler ve sinuf yonetimi stilleri basliklar1 altinda
sunulmustur.

Dijital Cagda Sinif Yonetiminde Karsilasilan Sorunlar

Tablo 1’de, arastirmanun birinci alt problemi kapsaminda, 6gretmenlerin dijital ¢agda simf
yonetiminde karsilastiklar: temel sorunlara iliskin bulgular sunulmaktadir.
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Tablo 1
Dijital Cagda Sinif Yonetiminde Karsilagilan Sorunlar
Ana Alt Tema Ornek ifadeler
Tema
Psikolojik “Dijital ¢agda smif yonetiminde karsilagtigimiz en biiyiik sorunlardan
Sorunlar biri, 6grencilerin derse karsi ilgisizligidir.” [K4]
lgisizlik “Ders sirasinda en ¢ok zorlandigim konu, 6grencilerin derse ilgi

gostermemesi. Bu ilgisizlik sinif ortamimi da olumsuz etkiliyor; diger

ogrencilerin dikkatini dagitiyor ve dersin akisini bozuyor.” [K15]

“QOgrencilerin dikkatlerinin ok kolay dagilmasi, derse kars ilgisizligi
Dikkat artiriyor. Bu durum smif yonetimini ciddi sekilde zorlagtiriyor.” [K4]
Dagmiklig: “Teknolojinin etkisiyle 6grencilerde dikkatin siirdiiriilebilirligi azalds;

smif yonetiminde kargilastigim en temel sorun dikkat daginikligidir.”

[K11]

“Dijital igeriklerle siirekli mesgul olan Ogrenciler artik smif icinde
Motivasyon O0grenmeye daha az motive oluyor. Katilim eksikligi, motivasyon
Eksikligi diisikliigii gibi sorunlarla sik karsilasiyorum.” [K8]

“QOgrencilerin motivasyonu diisiik; bu da 6grenme istegini azaltiyor

ve Ogretmen olarak ders yonetimini zorlastiriyor.” [K12]

“Smif yonetiminde karsilastigim en belirgin sorunlardan biri,
Odaklanma ogrencilerdeki dikkat eksikligi ve odaklanma problemidir.” [K9]
Sorunu “Cocuklarin dijital aliskanliklarmin da etkisiyle okula kars1 6nyargili

ve Ogrenmeye isteksiz olduklarmi gozlemliyorum; bu durum derse

odaklanmalarini ciddi sekilde zorlastirtyor.” [K22]

Sosyal “Ogrencilerin dikkatlerini derse vermek yerine sosyal medya
Sorunlar iceriklerine odaklanmalari, smif ici iletisimi zayiflatiyor. Cogu zaman
Sosyal Medya derste sosyal platformlarda gordiikleri konular1 gilindeme

getiriyorlar, bu da 6gretim siirecini sekteye ugratiyor.” [K4]
“Sosyal medyada karsilastiklar1 davranis ve sOylemleri taklit eden
ogrenciler, smif ortamina bu kiiltiirii tagtyor. Ornegin, baz1 6grenciler
TikTok videolarindaki sOylemleri smifta kullaniyor ve arkadas
iliskilerinde ¢atismalar ¢ikabiliyor.” [K22]
“Derse gelmeden 6nce gerekli hazirligi yapmayan 6grenciler, konuya
Hazirbulunusluk adapte olmakta zorlaniyor. Dikkatleri kolayca dagiliyor ve bu durum
Ogretmenin siirekli tekrar yapmasma neden oluyor.” [K16]
“Ogrenciler arasmdaki 6grenme diizeyi farkliliklar gok belirgin. Bazi
ogrenciler konuyu hizlica kavrarken bazilar1 ayni konuda defalarca
aciklama talep ediyor. Bu, smifin genel motivasyonunu diisiiriiyor ve
O0grenme ortamini zorlastirtyor.” [K32]
“Evde telefon ve tablet kullanimma alismis &grenciler, smifta bu
Cep Telefonu aliskanliklarin1 devam ettirmek istiyor. Telefonu ellerinden almak
Bagimlilig: neredeyse miimkiin degil; ders boyunca bir bahaneyle tekrar tekrar
kullanmaya ¢alisiyorlar.”[K14]
“Ogrencilerin ¢ogu derse odaklanmada zorlaniyor. Siirekli
telefonlarmna yoneliyorlar, bir bildirim sesi bile tiim smnifin dikkatini
dagitabiliyor. Bu durum smif yonetimini fazlasiyla zorluyor.” [K15]
“Pargalanmis ailelerde yetisen ya da ebeveyn kaybi yasamis
ogrenciler, smif ortaminda daha fazla dikkat cekme ya da kurallar1
Aile Yapis: cigneme davranmig1 gosterebiliyor. Bu Ogrencilerle daha &zel
ilgilenmek gerekiyor.” [K3]

.....

dogrudan yansiyor. Saygi, sorumluluk ya da is birligi gibi kavramlar1
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okulda 6gretmeye calistyoruz, ¢iinkii evde bu konuda yeterli destek
alamiyorlar.” [K19]

“Z kusag1 ogrencilerinde sorumluluk bilinci oldukca zayif. Cogu
Sorumsuzluk Ogrenci 0dev yapmiyor, ders materyallerini getirmiyor ve bu durumu

onemsemiyor. Bu da smuf ici diizenin kurulmasmi zorlastiriyor.”

[K20]

“Ogrenciler, ilkokul ve ortaokul yillarinda sorumluluk alma

aliskanlig1 kazanmadiklar i¢in lisede her seyin hazir sunulmasmi

bekliyorlar. Bu pasif tutum, smif yonetiminde ciddi bir engel

olusturuyor.” [K31]

“QOgrenciler arasinda kiifiirlii konugmalar, alay etme ve diglama gibi
Akran Zorbaligi  davranislar sik¢a yasaniyor. Bu tiir zorbaliklar, 6zellikle sessiz ya da

cekingen Ogrencilerin derse katilimini engelliyor.” [K2]

“Sinif icinde fiziksel ya da s6zel zorbalik olaylar1 yasandiginda tiim

smifin enerjisi bozuluyor. Bu durum sadece magdur 6grenciyi degil,

tiim smaif1 etkileyen sosyal bir problem haline geliyor.” [K28]

Fiziksel “QOgzellikle kalabalik smiflarda 6grencilerin dikkatlerini siirdiirmeleri
Sorunlar  Kalabalik Smiflar oldukga giiglesiyor. Ogrenciler, smif iginde birbirlerini kolayca

etkileyebildikleri i¢in ders dis1 uyaranlara yonelmeleri ¢ok daha sik
gerceklesiyor.” [K13]
“Smif mevcudunun fazla olmasi, Ogretmenin Ogrenci sorularma
yeterince vakit ayiramamasina neden oluyor. Bir Ogrenciyle
ilgilenirken digerlerinin dersten kopmasi, O0grenme biitiinltigiinii
olumsuz etkiliyor.” [K26]
“Okulun fiziksel olanaklarinin yetersizligi, 6zellikle beden egitimi gibi

Altyapi eksikligi  uygulamali derslerde ciddi sinirliliklar yaratiyor. Spor salonu ya da
genis bir bahgenin olmamasi dersin etkin yiiriitiilmesini engelliyor.”
[K27]
“Fiziksel altyapisi yeterli olmayan okullarda 6grenciler sosyallesme
ve hareket etme firsat: bulamiyor. Bu durum, 6grencilerin ruh halini
olumsuz etkiliyor ve sinifta isteksizlik, huzursuzluk gibi sorunlara yol
agiyor.” [K30]

Ogretim “Meslek liselerinde uygulanan kiiltiir dersleri miifredati, 6grencilerin

Program1 ilgi alanlartyla Ortiismediginde, smifa karsi ilgisizlik ortaya ¢ikiyor.
Daha sade ve ihtiyaglara uygun iceriklerin sunulmasi sinif yonetimini
kolaylastirabilir.” [K4]
“Fen ve Anadolu liseleri i¢in tasarlanan akademik yogunluk, ayni
bicimde meslek liselerine uygulandiginda ogrenci diizeyiyle
ortiismeyen bir egitim ortami olusuyor. Bu da smif i¢i motivasyon
diisiikliigiine ve davranis problemlerine neden oluyor.” [K29]

Yasal “Okul yonetiminin disiplin uygulamalarinda yeterince kararl

Diizenlemeler davranmamasi, 0grencilerin ceza almayacaklarimi diistinmesine yol
actyor. Bu durum, smif iginde kurallarm gevsetilmesine ve
ogretmenin otoritesinin zayiflamasina neden oluyor.” [K2]
“Miifredatin 6grencilerin yasantilariyla baglantisinin zayif olmasi ve
ders siiresinin fazlali§i, Ogrencilerin dikkatini uzun siire
koruyamamasina sebep oluyor. Bu da smif yonetimini siirdiiriilebilir
olmaktan uzaklastirryor.” [K28]

Tablo 1’de yer alan bulgular, 6gretmenlerin dijital cagda sinif yonetiminde kargilastiklar1 sorunlarin
ti¢ temel boyutta gruplandigini ortaya koymaktadir: psikolojik, sosyal ve fiziksel. Psikolojik sorunlar
temas1 altinda ogretmenler, 6grencilerin derslere karsi ilgisizlik, dikkat dagimkligi, motivasyon
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eksikligi ve odaklanma sorunlar1 yasadigini belirtmistir. Bu sorunlarin 6zellikle djjital igeriklerin
yogun kullanimi, kisa dikkat siiresi ve cevrim ig¢i uyaranlara algkinlik gibi dijital ¢agmn
dinamikleriyle iliskilendirildigi goriilmektedir. Katihmcilar, 6grencilerin 6grenmeye kars: olan
ilgisinin giderek azaldigin ve ders iginde odaklanmanin saglanmasinda ciddi zorluklar yasandigini
siklikla vurgulamustir. Sosyal sorunlar temasi, dijital cagin 6grenci davranislar: iizerindeki etkilerini
dogrudan yansitmaktadir. Ogrencilerin sosyal medya bagimhiligi, smf ici iletisimi ve dikkati
olumsuz etkilemekte; 6gretmenler, sosyal medya igeriklerinin sinifa tasindigini ve bu durumun
disiplin sorunlarina neden oldugunu ifade etmistir. Ayrica Ogrencilerin hazirbulunusluk
diizeyindeki diistikliik, cep telefonu bagimliligy, aile yapisina bagh problemler, sorumluluk eksikligi
ve akran zorbalig1, sinif yonetimini gli¢lestiren diger onemli etkenler arasinda yer almaktadir. Bu
sorunlar, 0gretmenlerin yalnizca 6gretim degil, ayn1 zamanda 6grencilerin sosyal ve duygusal
gelisimlerine de miidahil olmasini zorunlu kilmaktadir. Fiziksel sorunlar temasi ise okullarin
donanimi, 6grenci yogunlugu ve yapisal kosullarla iliskilidir. Ogretmenler, kalabalik siiflarda
bireysel farkliliklara duyarl bir simif yonetimi gelistirmenin zorlastigini, 6grencilerin dikkatinin
daha kolay dagildigini ve 6gretim siirecinin verimliliginin azaldigini belirtmistir. Ayrica, fiziksel
altyap1 eksiklikleri (spor salonu, bahge, teknoloji donanimi vb.) 6grencilerin sosyal ve akademik
gelisimlerini simirlamakta; miifredatin 0grencilerin ihtiyaglarina uygun olmamasi ve yasal
diizenlemelerin uygulanabilirlik sorunlari, 6gretmenlerin smif yonetiminde karsilastigi yapisal
glcliikleri artirmaktadr.

Dijital Cagda Sinif Yonetimi Sorunlarina Kars1 Kullanilan Ogretmen Stratejileri

Arastirmanin ikinci alt problemi, ogretmenlerin dijital ¢agda sinif yonetiminde karsilastiklar
sorunlara yonelik olarak gelistirdikleri stratejileri ve bu stratejilerin simif ortamina yansimalarini
incelemektedir. Bu kapsamda elde edilen bulgular Tablo 2’de temalar halinde sunulmustur.

Tablo 2
Dijital Cagda Sinif Yonetiminde Kullanilan Ogretmen Stratejileri
AnaTema  AltTema Ornek Ifadeler
Motivasyon “Dijital ¢agm getirdigi dikkat dagmikligt ve motivasyon
Saglama Sorumluluk eksikligine karsi, Ogrencileri derse aktif olarak dahil edebilmek
Verme adimna onlara sorumluluklar veriyorum. Uygulamali etkinliklerde

gorev alan 6grenciler, siirece daha istekli katiliyor ve derse yonelik
ilgileri artiyor.” [K1]
“Ogrencilerin smif iginde disiplin sorunlar1 yaratmalarini nlemek
ve onlar1 siirece dahil etmek amaciyla bireysel sorumluluklar
veriyorum. Sorumluluk alan 6grenciler, sinif kurallarina daha fazla
uymaya ¢alisiyor.” [K6]

flgi Cekme “Ders igeriklerini Ogrencilerin dijital diinyada sekillenen ilgi
alanlarmma gore yeniden yapilandirarak smif igi etkilesimi
artirmaya c¢alistyorum. Gorsel ve dijital materyaller kullanmak,
ogrencilerin derse olan ilgisini 6nemli dl¢iide artirryor.” [K4]
“Ogrencilerin derse aktif katiimini saglamak icin dijital cagn
sundugu olanaklardan yararlaniyor; farkli dgretim yontem ve
tekniklerini aragtirarak derslerime entegre ediyorum.” [K26]

Rehberlik “Smif i¢inde dolasarak Ogrencilerin etkinlik siireglerini izliyor,
ogrenme hizlarma gore bireysel destek sunuyorum. Daha hizh
ilerleyen ogrencileri tegvik ederken, destege ihtiya¢ duyanlara
aciklayic yonlendirmelerde bulunuyorum.” [K3]
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“Ogrencilerin ilgisizligini azaltmak ve dgrenme siireglerine daha
aktif katihmlarini saglamak admna smuf ici etkinliklerde rehberlik
etmeye 6zen gosteriyorum.” [K34]

Teknolojiden “Teknolojiyi pedagojik amaglarla smifa entegre ederek
Yararlanma farklilastirilmis 6gretim uyguluyorum. Bu yaklasimin, 6grencilerin
derse yonelik motivasyonunu artirmada etkili oldugunu
gozlemliyorum.” [K12]
“Web 2.0 araglarini ders igeriklerine entegre ederek 6grencilerin
ilgisini diri tutmaya ve derse katihmlarmi artirmaya calistyorum.
Teknolojik materyaller, smif yonetiminde etkili bir ara¢ haline

geliyor.”[K25]
Yaptirim Kural Koyma “Ogrencilerin dijital ortamlardan etkilenerek smif igerisinde
Uygulama sergiledigi istenmeyen davranislar1 6nlemek amaciyla, 6gretim yili

basinda smuf kurallarmi agik¢a belirliyor ve bu kurallarmn
igsellestirilmesini sagliyorum. Ozellikle siber zorbalik veya kiifiir
gibi davranislarda telefonlara el koyma uygulamasini devreye
sokuyorum.” [K2]

“Yilin basinda 6grencilerle birlikte smif i¢i kurallar1 belirleyerek
sinif panosuna astyorum. Bu siireg, 6grencilerin smif ici diizeni
kabul etmelerine yardimeci oluyor.” [K9]

Yasal Yollara “QOgrencilerin smif ortaminda dijital cihazlar1 uygunsuz sekilde

Bagvurma kullanmalarma karsilik, disiplin yonetmeligi kapsaminda hareket

ediyorum. Yasa dis1 goriintii alma ya da paylasma gibi durumlarda
resmi islem baglatiyorum.” [K5]
“Cep telefonu, video-fotograf cekimi gibi yasa disi kullanim
durumlarinda okulun belirledigi kurallar1 uyguluyor, 6grenciye
yonelik disiplin siirecini baglatiyoruz. Bu tiir yaklagimlar
caydiriciligi sagliyor.” [K27]

Sozle Uyarma “Simif iginde disiplini saglamak adina, rahatsiz edici davranislarda

bulunan &grencilerle birebir goriismeler yapiyor, onlari disari
alarak smif diizenini koruyorum.” [K9]
“Ogrencilere, ders siiresince cep telefonu kullaniminin yasak
oldugunu ve bu yasagin okul kurallarina dayandigini sik sik
hatirlatiyor; bu yolla smif i¢inde kurallarin farkinda olmalarm
sagliyorum.” [K13]

Notla “Ogrencilerin smuf igi materyal hazirligi ve derse katihm

Cezalandirma diizeylerini  siirekli izleyerek notlarin1 belirliyorum. Bu
degerlendirme siireci, sorumluluk duygusunu artirmada etkili
oluyor.” [K18]

“Ders ici performansi lgmek i¢in dgrencilerin materyal getirme,
odev yapma gibi davraniglarmni arti-eksi sistemiyle puanliyorum.
Bu yontem, dgrencilerin derse hazirlikli gelmelerini tegvik ediyor.”

[K20]
Iletisim ve Etkili fletisim “QOgrencilerle giiclii bir iletisgim kurmak, sinif ydnetiminin temelini
Isbirligi olusturuyor. Ozellikle dijital uyaranlarm yogun oldugu

giiniimiizde, Ogrenciyle birebir konusmak ve onu anladigini

hissettirmek davrams problemlerini azaltiyor.” [K21]

“Problemli davranislarla karsilastigimda dnce dgrenciyle bireysel

goriisme yapiyor, sonug alamazsam rehberlik servisi ve veliyi de

siirece dahil ederek ¢6ziim yollar1 artyorum.” [K26]
Meslektaglarla “Smif yonetiminde Kkarsilastigim zorluklar1 meslektaglarimla
Isbirligi paylasarak onlarin deneyimlerinden faydalaniyorum. Dijital
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araclarn kullanimi konusunda fikir aligverisi yapmak siireci
kolaylastirtyor.” [K22]

“Sene basinda ziimre Ogretmenleri olarak kazanimlara yonelik
dijital igerikler, oyunlar ve videolar planladik. Bu planlar sayesinde
ogrencilerin ilgisini derse daha kolay ¢ekebiliyoruz.” [K29]

Velilerle Igbirligi ~ “Ogrencilerin okul digindaki davraniglarini olumlu yénde
etkileyebilmek igin velilerle siirekli iletisim halindeyim. Ozellikle
evde teknoloji kullaniminin smirlandirilmasi konusunda destek
istiyorum.” [K10]

“Ev ortamimda da 6grenme siirecinin desteklenmesi igin velilere
rehberlik ediyorum. Ogrencinin okuma yazma becerilerini
gelistirecek etkinlikleri birlikte planhiyoruz.” [K14]

Rehberlik “Cep telefonu bagimlilig: gibi dijital cagin getirdigi yeni sorunlar

Servisiyle Isbirligi karsisinda okul rehberlik servisiyle diizenli iletisim kurarak
ogrenciler i¢in uygun miidahale yontemlerini belirliyoruz.” [K14]
“Ders akisin1 bozan ve bireysel goriismeyle c¢oziilemeyen
durumlarda, rehberlik servisi esliginde 6grenci ve veliyle bir araya
gelerek siireci ok yonlii sekilde ele aliyoruz.” [K26]

Okul Yonetimiyle “Sinf igerisinde cep telefonu kullanimi gibi disiplin sorunlariyla

Isbirligi karsilastigimda, durumu okul yoOnetimine bildiriyor ve
gerektiginde disiplin kurulunun miidahalesini sagliyorum.” [K15]
“Akran zorbaligi gibi daha «ciddi durumlarda, olaymn
tekrarlanmamasi i¢in hem okul yonetimi hem de rehberlik servisi
ile i birligi icinde hareket ediyorum.” [K28]

Rol-Model Olma  “Ogrencilerime tutarli davranslar sergileyerek o&rnek olmaya
calisiyorum. Dijital cagda deger aktarimi agisindan dgretmenin rol
model olmasi daha da 6nem kazand1.” [K19]

“Olumlu davranislar1 6zellikle pekistirerek, ogrencilerin benzer
tutumlar1 benimsemelerini saglamaya galistyorum. Bu sekilde simnif
i¢i olumlu iklimi destekliyorum.” [K31]

Tablo 2’de sunulan bulgular, 6gretmenlerin dijital cagda sinif yonetiminde karsilagtiklar: sorunlar:
asmak icin benimsedikleri stratejileri {i¢ ana tema altinda gruplandirmaktadir: motivasyon saglama,
yaptirim uygulama ve iletisim-is birligi. Motivasyon saglama temasinda 0gretmenlerin, 6grencilerin
derse ilgisini artirmak ve smif ici katihmi giiclendirmek amaciyla gesitli stratejilere bagvurduklari
goriilmektedir. Sorumluluk verme, 6grencilerin derse daha aktif katilim gostermesini saglarken; ilgi
cekme amaciyla ders igerikleri oOgrencilerin dijital diinyadaki egilimlerine gore yeniden
yapilandirilmakta, gorsel ve teknolojik materyallerden yararlanilmaktadir. Ayrica, 6gretmenlerin
smif iginde birebir rehberlik sunduklar1 ve 6grenme hizlarina gore 6grencilere destek verdikleri de
ifade edilmektedir. Teknolojik araglar ise derslere farkliik katmak, dikkat siirelerini uzatmak ve
ogrenme istegini artirmak igin etkili bir sekilde kullanilmaktadir. Yaptinm uygulama temasinda
ogretmenlerin sinf kurallarini net bigimde belirledikleri ve bu kurallarin uygulanmasini saglamak
icin gesitli yontemler kullandiklar goriilmektedir. Kural koyma, disiplin siirecini baglatma, sozlii
uyarilarda bulunma ve 6grenci performansina dayali degerlendirme stratejileri yaygimn olarak
kullanilmaktadir. Bu stratejiler, sinif ortaminda diizenin korunmasina ve 6grencilerin sorumluluk
almalarina katki saglamaktadir. Iletisim ve ig birligi temas1 kapsaminda 6gretmenlerin, 6grencilerle
birebir iletisim kurduklari, rehberlik servisiyle diizenli is birligi i¢cinde olduklar1 ve velileri siirece
dahil ettikleri anlagilmaktadir. Ayn1 zamanda 6gretmenler, meslektaslariyla deneyim paylasimi
yaparak sinif igi stratejilerini gesitlendirmekte ve okul yonetimiyle koordineli galisarak sorunlarin
¢Ozlimiine katki sunmaktadir. Rol-model olma ise 6gretmenlerin 6grenciler tizerindeki etkisini
gliclendiren bir diger onemli strateji olarak one ¢tkmaktadur.
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Dijital Cagda Etkili Sinif Yonetimi i¢in Ogretmen Onerileri

Arastirmanin {iglincii alt problemi, dgretmenlerin dijital ¢agda etkili simif yOnetimine yonelik
sunduklar1 onerileri belirlemeye yoneliktir. Tablo 3’te, katiime1 goriisleri sunulmustur.

Tablo 3

Dijital Cagda Etkili Sumf Yonetimi Icin Ogretmen Onerileri
Alt Tema Ornek Ogretmen Oneri ifadeleri Yetkili Yonetsel
Birim
Alt Orta Ust
Ogretim  “Ders igerikleri dijital kaynaklarla zenginlestirilmeli” [K11] X

Programi  “Teorik kisim miimkiin oldugunca azaltilmali djjital uygulamalarla X
desteklenen uygulamalar artirilmali” [K14]
“QOgrenciler ve dgretmenlerin paylagim yapabilecekleri dijital ve X
sosyal platformlar olmali” [K18]
“Ogretmen ve egitimciler icin dijital veri tabani olusturulmal” X
[K22]
“Miifredatin sadelesmesi gerekmektedir” [K29] X
Teknoloji ~ “Ogretmenlere teknoloji kullanimi ile ilgili egitimler verilmeli.” X
Yeterligi  [K2]
“Ogretmenler Web 2 araglar1 kullanma konusunda egitilmeli.” X
[K17]
“Ogretmenler dijital icerik hazirlama ile ilgili egitimler almali.” X
[K20]
“QOgretmenler teknolojiyi iyi sekilde kullanabilmeli.” [K8] X
Egitim “Egitim teknolojileri etkin bir sekilde kullanilmali” [K7] X
Teknolojisi ~ “Egitim teknolojileri amaglara uygun olarak kullanilmali” [K9] X
“EBA alt sistemi daha etkili kullanilmali.” [K5] X
“Akilli tahta kullanimi daha etkin hale gelmeli.” [K11] X
“Z kiitiiphane, e-kiitiiphane, e-kitap gibi kaynaklar yaratilmali.” X
[K12]
“Okullarda bilgisayar smiflar1 olmal1.” [K25] X
“Smavlar dahil olmak tizere pek ¢ok uygulama dijitallesmeli.” [K6] X

Ogrenci  “Ogretmenler 6grencileri iyi tanimali ve ihtiyaglarmi anlamali.” X
Merkezli  [K27]
Egitim “Ogrencilerde teknolojik beceriler yaninda sosyal beceriler de X

gelistirilmeli.” [K3]
“Ogretmenler teorik bilgiden ok pratik igeriklere odaklanmali” X
[K5]
Odiil ve cezaya daha az yer verilmeli.” [K10] X
“Ogrencilere egitimde akilli telefon ve internet kullanma imkani X
sunulmali.” [K23]
“Derslerde 6grencilerin aktif katilabilecegi dijital etkinlikler X
yaptiriimali.” [K16]

Internet  “Ogrencilere teknolojinin yararli kullanimi hakkinda seminerler X
Glivenligi  verilmeli.” [K19]
“Ogretmenlere siber giivenlik konusunda egitimler verilmeli.” X
[K13]
“Ogrencilere bilingli internet kullanim1 konusunda egitimler X
verilmeli.” [K24]
Onlem “Ogrencilere disiplin kurallar1 hatirlatiimali.” [K15] X

Alma “Ogrencilere gelisim dénemlerine uygun yaklasiimali.” [K1] X
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“Ogrenciler okullarda daha fazla fiziksel etkinlik yapabilmeli.” X
[K28]

“Cep telefonu, elektronik materyal kullanimi veli destegiyle en aza X
indirilmeli.” [K31]

“Dijital araglar kararinda az ve 6z gerekli hallerde kullanilmal1.” X
[K32]

Tablo 3’te yer alan bulgular, 6gretmenlerin dijital ¢agda etkili sinif yonetimine yonelik 6nerilerinin,
egitim sisteminin farkli boyutlarma iliskin ¢ok yonlii yaklasimlar igerdigini gostermektedir.
Bulgular, alt1 ana tema altinda yapilandirilmistir: 6gretim programa, teknoloji yeterligi, egitim teknolojisi,
dgrenci merkezlilik, internet giivenligi ve onlem alma. Ogretim programina yonelik oneriler, teorik
icerigin azaltilarak uygulama agirlikli, dijital destekli bir 6gretim anlayisinin benimsenmesi
gerektigini vurgulamaktadir. Katihmcilar, dijital platformlar {izerinden Ogretmen-6grenci
etkilesimini artirmaya, dijital veri tabanlariyla 6gretmenlerin igerik tiretimini kolaylastirmaya ve
miifredatin sadelestirilerek giincel ihtiyaglara cevap verecek sekilde yeniden yapilandirilmasina
yonelik Onerilerde bulunmustur. Teknoloji yeterligi temasinda, Ogretmenlerin dijital ¢agin
gereklerine uygun yetkinliklerle donatilmas1 gerektigi belirtilmistir. Ozellikle Web 2.0 araclarinin
kullanimi, dijital igerik iiretimi ve teknolojiyi pedagojik baglamda etkili kullanabilme becerilerine
yonelik hizmet ici egitim ihtiyact 6ne ¢itkmaktadir. Egitim teknolojileri baglaminda, 6gretmenler
mevcut teknolojik altyapinin daha islevsel ve amaglara uygun sekilde kullanilmasini 6nermektedir.
Akilli tahta, EBA platformu, e-kiitliphane gibi araglarin etkin kullanimi, bilgisayar simflarinin
yayginlastirilmas: ve dijital stnav uygulamalarinin gelistirilmesi gibi Oneriler dikkat ¢ekmektedir.
Ogrenci merkezlilik temasinda, 6gretmenler 6grencilerin bireysel farkliliklarini dikkate alarak
ogretimi planlamanin 6nemini vurgulamus, dijital cagda sadece teknolojik degil, sosyal becerilerin
de gelistirilmesi gerektigine dikkat ¢ekmislerdir. Teorik bilgi aktarimi yerine uygulamaya dayali
Ogretim, 6grencinin siirece aktif katilimini destekleyen dijital etkinlikler ve ddiil-ceza sistemlerinden
uzak durulmasi gerektigi belirtilmistir. Internet giivenligi alt temasi, dijital cagda &grencilerin
bilingli teknoloji kullanimini saglamak icin okul temelli bilgilendirme calismalar1 yapilmas:
gerektigini ortaya koymaktadir. Bu kapsamda hem o6gretmenlerin hem de 6grencilerin dijital
vatandaslik ve siber giivenlik konularinda egitilmesi gerektigi 6nerilmistir. Son olarak, 6nlem alma
temas1 altinda Ogretmenler; disiplin kurallarmin egitim-6gretim yili basinda net bicimde
aktarilmasi, dijital araglarin 6lgiilii ve amaca uygun kullanilmasi, 6grencilerin gelisim 6zelliklerine
uygun yaklasimlar benimsenmesi ve fiziksel etkinliklere agirlik verilmesi gerektigini ifade
etmiglerdir.

Dijital Cagda Benimsenen Sinif Yonetimi Yaklasimlar:

Aragtirmanin dordiinctii alt problemi, 6gretmenlerin dijital cagin getirdigi sinif yonetimi sorunlarim
asmak amaciyla benimsedikleri temel yaklasimlarin belirlenmesine yoneliktir. Katilimcr ifadeleri
analiz edilerek elde edilen bulgular, 6gretmenlerin simuf i¢i yonetimi saglarken farkli stratejik
yonelimler benimsedigini gostermektedir. Bu bulgular dogrultusunda 6gretmenlerin yaklagimlari;
biitiinsel yaklasim, dnlemsel yaklagim, tepkisel yaklasim ve gelisimsel yaklagim olmak tizere dort
ana temada siniflandirilmistir. Her yaklasim, dijitallesmenin etkisiyle sekillenen sinif dinamiklerine
ogretmenlerin nasil karsilik verdigini anlamak agisindan degerlendirilmistir.

Katillmailarin sinif yonetimi yaklagimlarina iliskin ifadeleri Tablo 4’te sunulmustur.
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Tablo 4

Ogretmenlerin Dijital Cagda Benimsedikleri Sumif Yonetimi Yaklasimlart
Yaklagim  Kullandiklar1 Yaklagimla Ilgili Ornek Ortak Katilimer Ifadeleri

“Dijital ¢agin etkisiyle 6grencilerin smnifa getirdigi davranig oriintiileri farklilasti.
Bu nedenle sinif yonetimini yalnizca bireysel degil, sistemsel bir yaklasimla ele
aliyor; okul, veli ve 6grenci is birligiyle istenmeyen davraniglarin altinda yatan
nedenleri ortadan kaldirmaya ¢alistyorum.” [K3, K9, K15, K8, K12]
“Teknolojinin Ogrencilerde olusturdugu dikkat dagmikligi, sosyal gerilim ve
sorumluluktan kaginma davraniglarni  biitlincil ~ bir yaklasimla
degerlendiriyorum. Bu tiir sorunlar1 yalnizca bireysel degil, sinifin tiim iklimini
etkileyen yapisal sorunlar olarak goriiyorum.” [K1, K19, K26]
“Dijital araglar 6grencilerin 6grenme bigimlerini etkiliyor; bu nedenle yalnizca
Biitiinsel ~ Ogretimsel igerik sunmakla kalmiyor, 6grencilerin sosyal iliskilerini ve iletisim
Yaklasim  dillerini de goz 6niinde bulunduruyorum. Farklilagtirilmis 6gretim stratejilerini
bu sistemik bakisla kurguluyorum.” [K18, K14, K27, K24]
“Smifta ortaya ¢ikan djjital kaynakli sorunlarda, Ogrencinin bireysel
davranisindan ¢ok, ortamin, ailenin ve c¢evresel etkenlerin etkilerini analiz
ediyorum. Sadece miidahale etmek degil, nedenleri ortadan kaldirmak igin siireg
odakl1 ilerliyorum.” [K17, K28, K21,K2]
“Dijital igbirligi platformlarmi ve ortak proje araglarimi kullanarak smif iginde
etkilesim, isbirligi ve sorumluluk duygusunu gelistirmeye c¢alistyorum. Bu
yaklasimla smif diizeni de kendiliginden saglaniyor.” [K5, K11, K20, K16]

“Dersin basinda hem smuif i¢i kurallar1 hem de djjital araglarin smif ortaminda
nasil kullanilacagina yonelik 6grencilerle birlikte kararlar aliyorum. Bu yaklasim,
ogrencilerin rollerini ve sinirlarmni énceden bilmesini sagliyor ve olas1 davranis
problemlerinin éniine geciyor.” [K10, K4, K6]

“Dijital medya kiiltiiriiniin etkisiyle 6grencilerde dikkat siiresi oldukea kisaldi. Bu
nedenle smifta ortaya c¢ikabilecek anlik dagmikliklari Onlemek igin dersi
baslatmadan once odaklanma siirecini kolaylagtiracak rutinler ve hatirlatmalar
uyguluyorum.” [K23, K16]

“Evde cep telefonu ve bilgisayar kullanim1 smif igi tutumlar etkiliyor. Ozellikle
dijital bagmmlilik belirtileri gosteren ogrencilerle ilgili olarak velilerle is birligi
yapiyorum ve ortak bir disiplin yaklasimi gelistirmeye calistyorum.” [K22, K7,
K30]

Onlemsel
Yaklasim

“Dijital ortamdan etkilenen 6grenciler derste aniden kontrolsiiz ya da dikkat
dagitici davraniglar sergileyebiliyor. Bu tiir durumlarda zaman kaybetmeden
miidahale ediyorum; bazen disar1 ¢ikarmak ya da dogrudan uyari vermek
Tepkisel gerekebiliyor.”[K24, K29]
Yaklasim  “Sosyal medya dili, esprileri ya da dijital davranis kaliplar1 sinifa tagindiginda
ortamin kontrolii zorlasiyor. Kurallara uymayan 6grencilere o anda, duruma gore
miidahalede bulunuyorum.” [K32]

“Ogzellikle anlik ¢ikan dijital kaynakl dikkat dagmikligi ya da davranig
bozukluklar1 karsisinda planli bir miidahale modeli degil, yasanan olaya gore
¢Oziim iiretmeye ¢alistyorum.” [K13]

“Ogrencilerin dijital cagda yasadig1 bireysel farkliliklar ve gelisimsel ihtiyaglar
artiyor. Bu nedenle onlarm sadece akademik degil, dijital-psikososyal
gelisimlerini de gozlemleyerek smif icinde bireysel gelisimleri odakli katki
saglamaya ¢alistyorum.” [K31]

Geligimsel
Yaklagim
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Tablo 4'te sunulan bulgular, 6gretmenlerin dijital ¢agin etkisiyle degisen sinif ortamlarma yonelik
gelistirdikleri simif yonetimi yaklasimlarimi ortaya koymaktadir. Katilimcilarmn biiytik bir
¢ogunlugu, sinuf yonetimini yalrizca bireysel davranis temelli degil, cevresel, sosyal ve dijital
etkilerin biitiiniinti kapsayan bir yap1 olarak degerlendirmistir. Bu kapsamda en yaygin tercih edilen
yaklagimin biitiinsel yaklasim oldugu goriilmiistiir. Ogretmenler bu yaklasim dogrultusunda,
teknolojinin simf ortaminda neden oldugu dikkat dagmiklii, sosyal iletisim sorunlar1 ve
motivasyon kaybi gibi problemleri sistemsel bir ¢ergevede ele aldiklarini ifade etmislerdir. Ayrica
bu baglamda okul, aile ve 6grenci etkilesimine dayali olarak istenmeyen davranislarin kokenine
inerek ¢ozlim tiretmeye galistiklar1 belirtilmistir. Ikinci sirada yer alan Onlemsel yaklasim, dijital
cagin smif yonetiminde olusturdugu risklere karsi proaktif uygulamalarin 6n planda oldugunu
gostermektedir. Katihmcailar, dijital uyaranlara bagh olarak degisen dikkat yapisina yonelik siuf
kurallarinin 6nceden 6grencilerle birlikte belirlenmesinin, sinif diizenini saglamada etkili oldugunu
dile getirmistir. Ayrica, velilerle is birligi kurarak sinif dis1 dijital aligkanliklarin sinif i¢i davramislara
etkisini azaltmaya ¢alistiklar1 soylenmistir. Tepkisel yaklasimi benimseyen daha az sayida katilimci,
ogrencilerin dijital diinyadan tasidig1 ani ve kontrolsiiz davranislara hizli miidahalelerle karsilik
verdiklerini belirtmistir. Bu yaklasimda 6gretmenlerin planh bir sistem yerine, durum aninda ortaya
¢ikan sorunlara gore ¢oziim liretmeye calistiklar aktarilmistir. Gelisimsel yaklasimi benimseyen bir
O0gretmen ise siif yonetimini, 6grencilerin dijital cagda ortaya ¢ikan bireysel ve duygusal gelisim
siireglerini destekleyecek sekilde yapilandirdigini vurgulamistir. Bu katilimci, siif diizeninden ¢ok
Ogrencinin kisisel gelisimini dnceleyen bir tutum igerisinde oldugunu ifade etmistir.

Sonu¢ olarak bulgular, dijitallesmenin simf ortamindaki etkilerinin Ogretmenleri daha ¢ok
sistematik, Onleyici ve bireysel farkliliklara duyarli stratejiler gelistirmeye yoOnelttigini
gostermektedir.

Tartisma, Sonuc ve Oneriler

Bu arastirmanin temel amaci, dijitallesmeyle birlikte doniisen sinif dinamikleri baglaminda
ogretmenlerin degisen rollerini, kargilastiklar1 sinif yonetimi sorunlarmmi ve bu sorunlara
gelistirdikleri stratejileri biitiinciil bir yaklasimla ortaya koymaktir. Bu yoniiyle calisma, mevcut
literatiirde sikca vurgulanan teknoloji kullanim yeterligi odakli sinuirl1 bakis agisinin 6tesine gegerek;
dijital cagin etkisiyle farklilasan 6grenci davraniglari, 6gretmen-6grenci etkilesimi, sinif ici iletisim
ve okul-aile ig birligi gibi ok katmanli boyutlar1 da kapsamli sekilde ele almakta, 6gretmen goriisleri
araciligiyla sinif yonetimi siireglerine dair tematik ve uygulama temelli 6zgiin katkilar sunmaktadar.

Aragtirmanin birinci alt problemine iligkin bulgular, 6gretmenlerin simif yonetiminde psikolojik,
sosyal ve fiziksel faktorlerden kaynaklanan ¢ok katmanl sorunlarla karsi karsiya olduklarini ortaya
koymustur. Psikolojik sorunlar kapsaminda, 6grencilerin derse kars ilgisizlik gostermeleri, dikkat
daginiklig1 yasamalari, motivasyon eksikligi ve odaklanma giigliigii gibi durumlarin yaygin oldugu
belirlenmistir. Bu sorunlarin, 6zellikle dijital igeriklerin yogunlugu ve c¢evrim igi uyaranlara
aliskinlik gibi dijital cagin etkileriyle iligkili oldugu gozlemlenmistir. Sosyal sorunlar baglaminda,
ogrencilerin sosyal medya bagimliligi, hazirbulunusluk eksikligi, cep telefonu bagimliligi, aile
kaynakli disiplin problemleri, sorumluluk duygusundaki yetersizlik ve akran zorbalig: gibi
davranis oriintiilerinin smnif igi etkilesimi olumsuz etkiledigi ifade edilmistir. Ogretmen gortislerine
gore, dijital medya kiiltiirtiniin sinif ortamina tasinmasi, sinuf igi diizeni bozabilecek yeni davranis
bi¢cimlerinin ortaya ¢ikmasina zemin hazirlamaktadir. Fiziksel kosullara iliskin sorunlar ise, siruf
mevcutlarmin fazlaligy, fiziki altyap: eksiklikleri (Ornegin; spor salonu, etkinlik alanlar ve dijital
donanim yetersizlikleri), 6gretim programinin  yogunlugu ve yasal diizenlemelerin
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uygulanabilirligine yonelik giigliikler seklinde ortaya ¢ikmistir. Kalabalik siiflarda bireysel farklara
duyarli bir yonetim anlayisinin uygulanmasimin zorlastigi, bu durumun Ogretim siirecinin
verimliligini azalttig1 bildirilmistir. Bu bulgular, 6nceki arastirmalardan elde edilen bulgularla da
ortiismektedir. Ornegin, Sener ve digerleri (2021), teknolojik déniisiimiin egitim ortamlarinda yeni
bir yapisal diizenlemeyi gerekli kildigini belirtirken; Hayirci ve Sar1 (2020), dijital cagin dikkat siiresi
tizerinde olumsuz etkiler yarattigini; Aktay ve digerleri (2021) ise sosyal medya ve cep telefonu
bagimhiliginin sinif yonetiminde ciddi zorluklar yarattigini vurgulamaktadir. Arabaci ve Polat
(2013) tarafindan da benzer bigimde, 6grencilerin ders sirasinda dijital araglari uygunsuz bigimde
kullandiklar1 ve bu durumun sinif igi etkilesimi zayiflattig1 rapor edilmistir. Ertmer ve Ottenbreit-
Leftwich (2010) ise 6gretmenlerin dijital araglar1 pedagojik amaglarla etkili bicimde kullanmalar1
gerektigini, bunun yalnizca teknik bilgiyle degil ayn1 zamanda pedagojik inang ve uygulamalarla
desteklenmesi gerektigini ifade etmektedir. Bu dogrultuda, dijital ¢agin ortaya c¢ikardigi yeni
O0grenme ve davranis Oriintiileri karsisinda Ogretmenlerin yalnizca geleneksel simif yonetimi
stratejileriyle yetinmeleri yeterli olmamakta; teknolojik degisimlere duyarli, ¢cok boyutlu ve 6nleyici
yaklasimlar gelistirmeleri gerektigi ifade edilebilir.

Arastirmanin ikinci alt problemine iliskin bulgular, 6gretmenlerin dijital ¢agda sinif yonetiminde
karsilagtiklar1 sorunlara karsi motivasyon saglama, yaptirim uygulama ve iletisim—is birligi olmak
lizere {i¢ temel strateji gelistirdiklerini ortaya koymustur. Motivasyon stratejileri kapsaminda
ogretmenlerin, Ogrencilerin dijital diinyaya olan ilgilerini derse yonlendirmeye calistiklari;; bu
amacla gorsel materyaller, teknoloji destekli igerikler ve bireysel rehberlik gibi yontemler
kullandiklar1 goriilmiistiir. Ozellikle Web 2.0 araglari, dikkat siiresini uzatma ve katilimi artirma
acgisindan Onemli bulunmustur. Yaptirim stratejileri ¢ercevesinde Ogretmenler, dijital davranis
sorunlarina karg: sinif kurallarini net bigcimde belirleme, disiplin stireci baslatma, sozlii uyari yapma
ve notla degerlendirme gibi yontemlere bagvurmaktadir. Bu uygulamalarin, sinif diizenini saglama
ve sorumluluk bilinci kazandirma agisindan etkili oldugu ifade edilmistir. fletisim ve is birligi
stratejileri ise 6gretmenlerin 6grencilerle bireysel iletisim kurmalari, rehberlik birimiyle esgiidiim
icinde calismalar1 ve velileri siirece dahil etmeleriyle 6ne ¢ikmaktadir. Ayrica 6gretmenlerin
meslektaslariyla deneyim paylasmalar1 ve okul yonetimiyle is birligi yapmalari, sinif yonetiminde
stratejik gesitliligi desteklemektedir. Bu bulgular, yerel literatiirdeki arastirmalarla da
ortiismektedir. Ornegin, Erdogan ve digerleri (2010), Girmen ve digerleri (2006) ile Giindiiz ve
Konuk (2016) 6gretmenlerin iletisim ve motivasyon odakl stratejiler kullandigini; Clark ve Kwinn
(2007) ile Kear ve digerleri (2012) ise etkili iletisim ve is birligine dayal1 6gretim uygulamalarinin
ogrencilerin motivasyonunu artirarak  dikkatlerini toplamalarina yardima oldugunu
belirtmektedir. Ayrica, Ertmer ve Ottenbreit-Leftwich (2010), 6gretmenlerin teknolojiyi simuf
yOnetim stratejileriyle biitiinlestirme siireclerinin yalnizca teknik yeterlik degil, 6gretmen inanglari,
ozgliven diizeyleri ve okul kiiltiiriiyle de dogrudan iligkili oldugunu vurgulamaktadir. Sonug
olarak, 6gretmenlerin dijital cagin etkisiyle doniisen sinuf ortamlarinda, geleneksel yontemlerin
Otesine gecerek Ogrenci davramnuglarini yonetmede ¢ok boyutlu ve uyarlanabilir stratejiler
gelistirmeye yoOneldikleri goriilmektedir. Bu durum, simf yonetiminde esnek, teknolojik ve is
birligine dayali bir anlayisin 6n plana ¢iktigini gostermektedir.

Aragtirmanin {iciincii alt problemine iligkin bulgular, 6gretmenlerin dijital cagin gerekliliklerine
uygun olarak etkili sinif yonetimine dair ¢ok yonlii Oneriler sunduklarim gostermektedir. Bu
oneriler; 0gretim programlarimin sadelestirilmesi, uygulamali igeriklerin artirilmasi ve dijital
kaynaklarla desteklenmesi gerektigini vurgulamaktadir. Ogretmenler, teknoloji entegrasyonunun
yalnizca arag temelli degil, pedagojik baglamla uyumlu bicimde gerceklestirilmesi gerektigini ifade
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etmis; bu dogrultuda hizmet igi egitimlerin artirilmasi ve okullardaki teknolojik altyapinin
giiclendirilmesi gerektigini belirtmiglerdir. Ogrenci merkezli dijital etkinliklerin derslere entegre
edilmesi, internetin giivenli kullanimi ve dijital davranis yonetimine yonelik Ogretmen ve
ogrencilere rehberlik saglanmasi da Oneriler arasinda yer almaktadir. Disiplin kurallarinin yil
basinda net bigimde aktarilmasi ve dijital araglarin 6lgiilii kullanimi vurgulanirken, “egitimde akill
telefon kullanimina izin verilmesi” gibi Oneriler, 6gretmenlerin teknolojiyi kontrollii bir bigimde
sinif siireglerine dahil etme egilimini yansitmaktadir. Bu 6neriler, 6gretmenlerin hem dijitallesmenin
getirdigi doniisiime ayak uydurmakta zorlandiklarimi hem de bu siireci yonetebilmek adina
desteklenmeye ihtiya¢ duyduklarini gostermektedir. Alanyazinda da bu durumu destekleyen
calismalar yer almaktadir: Akar (2007), 6gretim programlarinin sadelestirilmesini savunurken;
Aktiirk ve Delen (2020), 6gretmenlerin teknoloji egitimine erisimlerinin artirilmasini dnermekte;
Arabaci ve Polat (2013), egitim teknolojilerinin islevsel kullanimina vurgu yapmaktadir. Elvan ve
Mutlubas (2020) ise 6grenci merkezli yaklasimlarin teknoloji entegrasyonu ile birlestiginde siruf
yonetimi agisindan daha olumlu sonuglar dogurdugunu belirtmektedir. Benzer sekilde, Tondeur ve
digerleri (2016) 6gretmenlerin dijital ¢agin gerekliliklerine hazir hale gelmeleri i¢in hem teknik
bilgiye hem de pedagojik yeterlige ihtiya¢ duyduklarini ortaya koymus; bunun yalnizca teknoloji
egitimiyle degil, 6gretmen yetistirme programlarinda sistematik olarak desteklenmesiyle miimkiin
olacagini vurgulamislardir. Bu baglamda, arastirmanin bulgulari, 6gretmenlerin dijital dontisiim
siirecinde mesleki gelisimlerinin desteklenmesi, teknolojik altyapinin gii¢clendirilmesi ve 6gretim
programlarinin ¢agin ihtiyaglarina uygun bicimde yeniden yapilandirilmas: gerektigini
gostermektedir.

Arastirmanin dordiincii alt problemine iliskin bulgular, 6gretmenlerin dijital cagin sinif ortaminda
ortaya ¢ikardigi yeni dinamiklere uyum saglamak amaciyla daha ¢ok sistematik ve Onleyici
yaklasimlar gelistirdiklerini gostermektedir. En ¢ok tercih edilen biitiinsel yaklasim, dijitallesmenin
yol actig1 dikkat daginikligi, sosyal gerilim ve motivasyon sorunlarini okul-aile is birligi i¢cinde ¢ok
boyutlu olarak ele alma ihtiyacina isaret etmektedir. Bu durum, Tondeur ve digerleri (2016) ile
Ertmer ve Ottenbreit-Leftwich’in (2010) 6gretmenlerin teknolojiyle biitiinlesik stratejiler gelistirme
gerekliligine vurgu yapan caligmalariyla ortiismektedir. Calismada en az tercih edilen gelisimsel ve
tepkisel yaklagimlar, smnif yonetiminde dijital ¢agin getirdigi karmasik yapilarla basa ¢ikmada
yetersiz kalabilecek bireysel ve anlik stratejilere dayanmasi nedeniyle geri planda kalmistir. Sezer’in
(2018) de vurguladig gibi, 6grenci gelisimini odaga alan yaklasimlar, sinif ortaminda davranigsal
kontrolii saglamakta simirhi kalabilmektedir. Bu durum, 6gretmenlerin daha ¢ok biitiinciil ve
onleyici sistem yaklasimlarina yoneldigini ve dijital ¢agin ¢ok katmanl sorunlarmna karsi daha
yapisal ¢oziimler geligtirme ihtiyacin1 ortaya koymaktadir.

Bu arastirmanin sonuglarindan yola ¢ikarak arastirmacilar, uygulayiclar ve politika yapicilara
oneriler sunulabilir. Oncelikle aragtirmacilar, dijital cagda nasil bir egitim anlayisina ve sinuf
yonetimine gereksinim duyulduguna odaklanan arastirmalar planlayabilirler. Ayrica dijital cagin
teknolojik araglarinin 6grencilerin tutum ve davramiglarimi nasil etkiledigini ve bu durumun
ogretmenlerin sinif yonetimi yeterlikleri iizerindeki etkilerini daha derinlemesine analiz eden
calismalara oncelik vermeleri gerektigi sdylenebilir. Ote yandan &gretmenlerin dijital gagda
kullandiklar1 yeni sif yonetimi stratejileri {izerine daha fazla odaklanmalidirlar. Ogretmenlere,
teknolojik yeterliklerini artirmak amaciyla diizenli teknoloji egitimlerine katilmalar ve 6grencilerin
derslere ilgisini artirmak igin oyunlastirma ve interaktif 6grenme araglar1 kullanmalar1 6nerilebilir.
Egitimde politika yapicilara, okullarin dijjital altyapilarimin giiclendirilmesi, okullar icin gerekli
teknolojik donanimlarin saglamasi, internet giivenligi icin gerekli 6nlemlerin alinmasi konusunda
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daha duyarli davranmalari onerilebilir. Egitim teknolojilerine yeterli biitce ve kaynak ayrilmasi,
okullarin bu araglara erisimini de kolaylastiracaktir.

Etik Kurul Onay: Bu alisma, Trabzon Universitesi Sosyal ve Begeri Bilimler Bilimsel Arastirma ve Yayin Etik
Kurulu tarafindan 31.05.2024 tarih ve 2024-5/3.8 sayili karar ile onaylanmuistir.

Arastirmacilarin Katki Oram: Yazarlar ¢alismaya esit oranda katki sunmuslardir.
Gamze Tuti:

e Arastirma Tasarimi ve Konsept Gelistirme

e Veri Toplama Araglarmin Gelistirilmesi

e  Etik Kurul ve Izin Siireclerinin Yiiriitiilmesi

e Makale Yazimi (Giris, Yontem ve Sonug Boltimleri)

e Revizyon Siirecinin Yonetilmesi ve Diizenlemeler
Senol Sezer:

e Veri Analizi ve Bulgularin Istatistiksel Degerlendirilmesi
Bulgularin Yorumlanmasi ve Raporlanmasi
Makale Yazimi (Bulgular ve Tartisma Boliimleri)
Metodolojik Cercevenin Gelistirilmesi
Samet Hiiseyinogullar::

e Veri Toplama Siirecinin Planlanmasi ve Uygulanmasi

e Goriuismelerin Gergeklestirilmesi ve Veri Kaydedilmesi

e Verilerin On Islenmesi ve Diizenlenmesi
e Makale Yazimi1 (Sonug ve Tartisma Boliimlerine Katki)
e Revizyon Siirecinde Igerik Diizenlemeleri

Catisma Beyani: Yazarlar, bu ¢alismanin yiiriitiilmesi ve yayimlanmas: siirecinde, arastirmanin igerigini ve
sonuglarmi etkileyebilecek herhangi bir ticari, mali, kurumsal veya kisisel ¢ikar iligskisinin bulunmadigmi
beyan etmektedirler.
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