1,

i,

1

' ARASTIRMA MAKALESI / RESEARCH ARTICLE [

NURSING / HEMSIREL]K https://doi.org/10.54270/atljm.2025.90

INVESTIGATION OF PROSOCIAL MOTIVATION
OF NURSING STUDENTS WHO WILL PRACTICE
CLINICAL PRACTICE FOR THE FIRST TIME

ARZU KAVALA'((=), TUGBA SAHIN TOKATLIOGLU'

ABSTRACT

Aim: This study aimed to investigate the prosocial motivation and related influencing factors in nursing students prior to their first clinical practice experi-
ence.

Material and Methods: The study is a descriptive study. The sample of the study was made with the Raosoft program and the sample calculation of the
universe was determined. Considering that there may be data loss, the study was completed with 114 students. Data were collected with the Sociodemo-
graphic Characteristics Form and the Prosocial Motivation Scale.

Results: The average of the prosocial motivation of the nursing students who will go into clinical practice for the first time is 4.11+0.89, there is a differ-
ence between the prosacial motivation scale scores of the students who have good relations with their teachers in education life, and the prosocial motiva-
tion status of the situation of being able to easily cooperate with people they do not know was found to be affected.

Conclusion: It is thought that prosocial motivation affects people communication skills and students with high prosocial motivation will have high clinical
and educational success. It is recommended to develop students’ prosocial motivation in order to evaluate prosacial motivation in different groups, to
spread the concept of prosocial motivation and to ensure clinical success.
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iLK KEZ KLINiK UYGULAMAYA GIKACAK HEMSIRELiK GGRENCILERININ PROSOSYAL MOTIVASYONLARININ iNCELENMESI
OzeT

Amag: Arastirma, ilk kez klinik uygulamaya cikacak hemsirelik 6grencilerinin prosasyal mativasyonlarinin incelenmesi amaciyla planlanmistir.

Gereg ve Yontemler: Galisma tanimlayici bir calismadir. Galismanin drneklemi Raosoft programi ile evreni belli drneklem hesabiyla yapildi. Hesaplama
yapilirken giiven araligi %95 belirlenmis olup %5 hata payr hesaplandi. Ulagiimasi gereken drneklem sayisi 91 olarak belirlendi. Veri kayiplari olabilecegi
dilistiniilerek T4 6grenci ile galisma tamamlandr. Veriler Sosyodemografik Ozellikler Formu ve Prososyal Motivasyon Olgei ile topland.

Bulgular: ilk kez klinik uygulamaya gikacak hemsirelik Ggrencilerinin prososyal motivasyonlarinin ortalamasinin 4.11+0.89 oldugu, egjitim hayatinda hocalart
ile iliskileri iyi olan 6grencilerin prososyal motivasyon dlgek puanlari arasinda anlamli farklilik oldugu, hic tanimadii insanlar ile kolay bir sekilde is birligi
kurabilme durumunun prososyal motivasyon durumunu etkiledigi sonucuna varilmistir.

Sonug: Prososyal motivasyonun kisilerin iletisim becerilerinden etkiledigi ve prososyal motivasyonu yiiksek olan égrencilerin klinik ve egitim basarilarinin
yiiksek olacagi distiniilmektedir. Prososyal motivasyonun farkli gruplarda degerlendirilmesi, prososyal motivasyon kavraminin yayginlastirimasi ve klinik
basarinin saglanmasi igin 6grencilerin prososyal motivasyonlarinin gelistirilmesi dnerilmektedir.

Anahtar Sozciikler: Prososyal, motivasyon, uygulamali hemsirelik
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INVESTIGATION OF PROSOCIAL MOTIVATION OF STUDENTS

INTRODUCTION

There is a strong relationship between theoretical
knowledge and clinical practice in nursing education
(1,2,3). Clinical practices integrated into nursing educa-
tionare animportant opportunity to reflect the theoret-
ical knowledge learned in the real environment (4). With
these practices, it is aimed for students to develop a
holistic and different perspective, reflect their theoreti-
cal knowledge to application areas, and gain knowledge,
behaviors and skills(3,5,8).

Inthe clinical practice process, students gain skills such
as problem solving, critical thinking, gaining intellectual
skills, and working in harmony with team members. In
addition to all these positive aspects, such new begin-
nings create stress and anxiety in students who will go
to clinical practice for the first time (7,8). The reasons
for stress and anxiety include students’ unfamiliar hos-
pital environment, communication and adaptation with
different health professionals, inability to actively use
effective communication skills, lack of self-confidence,
and inability to integrate theoretical knowledge and
practice (9,10).

Prosocial motivation is particularly important in the
health sector where multidisciplinary team members
need to be in harmony (11,12). Prosocial motivation is
also related to extroversion and taking responsibility
(13). It has beenreported that individuals with high levels
of prosocial motivation desire to help and benefit their
environment without any control mechanism and are
open to development(14,15). In business life, individuals
with high levels of prosocial motivation have high levels
of job satisfaction, career commitment and occupation-
al motivation (16). While prosocial motivation involves
leaving positive effects on other individuals and making
a difference with help, it also has positive effects on in-
dividuals'work lives and leads to increased success (17).
Recently, it is seen in the literature that prosocial mo-
tivation, which is a type of motivation, has been more
and more examined in relation to the emotions and be-
haviors of human resources(16). At the same time, since
there may be changes in prosocial motivation of nursing
students after their clinical practice and education, it
has been suggested that prosocial motivation should
ideally be measured before education (18).

Thus, it is crucial to assess the prosocial motivation
levels of students entering clinical practice for the first

time. Understanding these levels and identifying the
potential challenges they may face will provide valuable
information to effectively manage these challenges.
Furthermore, uncovering the relationship between pro-
social motivation and clinical practice adaptation may
serve as aroadmap for facilitating smoother transitions
and improving the clinical experience for future nursing
students.

MATERIAL AND METHODS
Type of Research

This study, designed as an analytical cross-sectional re-
search, aimed to examine the prosocial motivation and
its associated factors in nursing students prior to their
first clinical placement.

Place and Time of the Research

The data of the study were collected online between
April and May 2023 with students who were going to
clinical practice for the first time in the nursing depart-
ment of a foundation university in Istanbul.

Population and Sample of the Study

The sample of the study was calculated using the
Raosoft program with a sample calculation. While mak-
ing the calculation, the confidence interval was deter-
mined as 99% and a 5% margin of error was calculated.
The number of samples to be reached was determined
as 91. Considering the possibility of data losses, the
study was completed with 114 students.

Inclusion Criteria
« To be a 1st year student in the Department of
Nursing

« Goinginto clinical practice for the first time

Research Questions
1. Whatarethefactorsaffecting prosocial motivation?

2. s there a relationship between prosocial motiva-
tion and clinical practice success?

Data Collection Tools

The data were collected with the Sociodemographic
Characteristics Form and Prosocial Motivation Scale
developed by the researchers. Permission was obtained
for the scale used in the study.
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Sociodemographic Characteristics Form: It consists
of 10 questions including the sociodemographic data of
the students developed by the researchers.

Prosocial Motivation Scale: In order to measure pro-
social motivation in our study, a unidimensional scale
consisting of five items and prepared as a five-point
Likert scale developed by Grant and Sumanth (2009)
and translated into Turkish by Kesen and Akyiiz (2016)
was used (17). The scale is unidimensional and consists
of a total of 5 items. The adequacy level of the items is
rated using a b-point Likert scale. The factor loadings of
the Prosocial Motivation Scale range between 0.774 and
0.853, and the Cronbach's Alpha coefficient was calcu-
lated as .841.

Data Evaluation

NCSS (Number Cruncher Statistical System) 2020
Statistical Software (NCSS LLC, Kaysville, Utah, USA)
was used for statistical analysis. Quantitative variables
were represented by mean, standard deviation, medi-
an, min and max values and qualitative variables were
represented by descriptive statistical methods such as
frequency and percentage. Shapiro Wilks test and Box
Plot graphs were used to evaluate the conformity of the
data to normal distribution. Student t test was used for
quantitative two-group evaluations with normal distri-
bution. Mann Whitney U test was used in the evaluations
of variables that did not show normal distribution ac-
cording to two groups, Kruskal Wallis test was used in
the comparisons of three groups and more, and Dunn
test was used to determine the group causing the dif-
ference. The results were evaluated at 95% confidence
interval and significance was evaluated at p<0.05 level.

Ethical Dimension of the Research

Approval was obtained from the Social and Human
Sciences Ethics Committee of Istanbul Aydin University
(Decision No: 2023/03) to conduct the research.
Individuals who volunteered to participate in the study
were informed about the purpose of the research, that
all personal information would remain confidential, and
that the research data would not be shared with anyone.
Voluntary consent was obtained from all participants.
The principles of the Declaration of Helsinki were fol-
lowed in the conduct of the study.

RESULTS

The study was conducted between April and May 2023
with a total of 114 students, 9% (n=10) male and 91%
(n=104) female, who were going to clinical practice for
the first time in the nursing department of a foundation
university in Istanbul. The ages of the students ranged
between 18 and 23 years with a mean of 19.71£1.22.

When the distribution of the students who participated
in the study according to their demographic character-
istics is analyzed, it is seen that 81.6% (n=93) live with
their nuclear families and 71.1% (n=81) stay with their
families at the university. When the distribution of stu-
dents according to their relationships in social life is ex-
amined, 72.8% (n=83) think that they do not have prob-
lems in their social life, 81.6% (n=93) think that they do
not have problems with their professors, 60.5% (n=69)
think that they do not have problems with their friends,
57% (n=65) are sometimes hesitant to enter a different
environment that they are not used to, and 57% (n=65)
are sometimes hesitant to enter a different environ-
ment that they have never been in before. 5% (n=69),
57% (n=65) were hesitant to enter a different environ-
ment that they were not used to, and 48.2% (n=55) were
able to cooperate with people they had never met before
(Table 1).

The distribution of the answers given to the prosocial
motivation scale questions is shown in Table 2. The
participants’ scores on the Prosocial Motivation Scale
ranged between 1and 5, with a mean of 4.11+0.89 and a
median of 4.3.

No significant difference was found between the
Prosocial Motivation Scale scores of the students ac-
cording to their age distribution, gender, family type,
place of residence and social life relationships (p>0.05)
(Table 3). A significant difference was found between
the Prosocial Motivation Scale scores of the students
according to their relationships with their professors
in their educational life (p<0.05), and the motivation
scores of those who did not have problems were found
to be significantly higher (Figure 1).

No significant difference was found between the
Prosocial Motivation Scale scores of the students ac-
cording to their relationships with their friends in their
educational life and their hesitation to enter a different
environment that they were not used to (p>0.05)(Table
3).
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Table 1. Distribution of Demographic Characteristics

Table 2. Distribution of Prosocial Motivation Scale

n (%) Questions
Mid+Sd 19.7141.92 Prosocial Motivation Scale
(%] ()
Age Medyan g s £ | £ 0
. 20(18-23 V= 2.4 = 5 2 o
(Min-Maks) 0 ) S > g ; E 2
= o o <
> (@]
Male 10(8.8) w | =
Gender
Woman 104 (91.2) 1.1am more ener-
- getic when doing 3 8(7) 21 55 27
. Single 14(100.0) activities that meet | (2.6) (18.4) [ (48.2) | (23.7)
Marital Status
Married 0 the needs of others
Nuclear Family | 93(81.6) 2.1enjoy workingin | 4 56 | 42
activities that can 3.5) | (3.5) 8(7) 49.1) | (36.8)
. Extended Family | 16(14.0) benefit others ‘ : ‘ ’
Family Type
Fragmented 5 (4.4) 3.1 prefer to work
Family ’ in jobs where | can 5 2(1.8) 17 46 44
) have a positive im- | (4.4) 71 (14.9) | (40.4) | (38.8)
Dormitory 15(13.1) pact on others.
With nu'clear 81(71.1) 4.1do my best when
family doing work that 6 “ o lem | 2 67
Place of Residence With Extended contriputes tothe | (5.3) | (3.5) (25.4) | (58.8)
. 9(7.9) well-being of others
Family
5. Itisimportant
Alone 1(0.9) for me to be able to 5 4 42 55
With a friend 8(7.0) use my own abilities 8(7)
i for the benefit of (4.4) 1 (38) (36.8) | (48.2)
Do you think you have Yes 31(27.2)
’ others.
problems with your
relationships in social No. 83(72.8) Prosocial Ort+Ss: 4.11+0.89
life? Motivation Scale
Medyan (Min-Maks): 4.3(1-5
Do you think you have Yes 4(3.5) Score yan( ):4.3(15)
problems in your rela-
tionships in your edu- No. 93(81.6)
cational life / with your .
teachers? Occasionally 17(14.9) .
Do you think you have Yes 5(4.4)
problems with your re- 0o
lationships / friends in No. 69(60.5)
your educational life? Occasionally 40(35.1) '3 00] -
Always 7(6.1) °
Do you hesitate to =00 °
enter a different envi- Frequently 27(23.7) .
ronmentthatyouare | ggcasionally 65(57.0) : ,
not used to?
Never 15(13.2) No Yes/Sometimes
. Always 18(158) Having problems with your professors in your relationships in your
Can you easily co- educational life
operate with people Frequently 5(0.7 Figure 1: Distribution of P\ ial Motivation Score According t
- igure 1: Distribution of Prosocial Motivation Score According to
you have never met Occasionally 55(48.2) Experiencing Problems in Your Relationships with Your Professors
before? in Educational Life
Never 6(5.3)
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Table 3. Comparisons of Demographic Characteristics According to Prosocial Motivation Scale

Prosocial Motivation Scale p
Ort+Ss Medyan
(Min-Maks)
Age <20 years(n=52) 4.12+1.00 4.4(1-5) 20.912
>20 years (n=62) 4.10+0.80 4.2(1.4-5)
Gender Male 3.72+1.41 4.2(1-5) ®0.704
Woman 4.14+0.83 4.3(1-5)
Family Type Nuclear Family 4.20+0.78 4.4(1-5) °0.268
Extended Family 3.81+1.00 4.1(1.4-4.8)
Fragmented Family 3.20+1.83 4.4(1-4.8)
Place of Residence Nuclear Family (n=81) 4.10£0.88 4.2(1-5) 0.269
Extended Family (n=9) 3.78+1.05 4(1.4-4.6)
Other(n=24) 4.25+0.90 4.5(1-5)
Do you think you have problems with yourrela- | Yes 3.95+1.04 4.2(1-5) a0.274
tionships in social life? No 4.16£0.83 4.4(1.2-5)
Do you think you have problems in your rela- | Yes(n=21) 3.78+1.05 4(1-5) ®0.017*
tionships in your educational life / with your
teachers? No (n=93) 4.18+0.84 4.4(1-5)
Do you think you have problems with your re- | Yes (n=45) 4.12+0.88 4.4(1-5) ®0.790
lationships / friends in your educational life?
No (n=69) 4.09+0.91 4.2(1-5)
Do you hesitate to enter a different environ- | Always-Frequently (n=34) 3.98+1.02 4.3(1-5) °0.507
ment that you are not used to? Occasionally (n=65) 4.17+0.71 4.2(2-5)
Never (n=15) 4.12+1.27 4.4(1-5)
Canyou easily cooperate with people you have | Always-Frequently (n=53) 4.27+0.87 4.4(1-5) °0.031*
never met before? Occasionally (n=55) 4.00+0.85 4(1.2-5)
Never (n=6) 3.67£1.34 4.1(1-4.8)
eStudent T Test  °Mann-Whitney U Test °Kruskal-Wallis Test *p<0.05

they could always or often easily establish cooperation
with people they did not know were significantly higher
than the participants who thought that they could do so
occasionally (p=0.047; p<0.05)(Figure 2). No significant
difference was observed between the scale scores of
the other groups (p>0.05).

A significant difference was found between the
Prosocial Motivation Scale scores according to the dis-
tribution of how often the students could easily coop-
erate with people they had never met before (p=0.031;
p<0.05)(Table 3). When the significances were analyzed,
the scale scores of the participants who thought that
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Figure 2: Comparison of Prosocial Motivation Scale according to

Ability to Cooperate with Strangers

DISCUSSION

Clinical practice environments are important for nurs-
ing education and support students' learning. Nursing
students face many stressful factors during their chal-
lenging education life (6,7). Especially the stress and
anxiety levels of students who are going to clinical prac-
tice for the first time are high. In a study conducted by
Agacdiken et al. (2016) with students who were going to
clinical practice for the first time, it was found that stu-
dents experienced anxiety (19), and in a study by Arabaci
et al. (2015) evaluating students' anxiety and stress lev-
els, it was found that students experienced more anxi-
ety on the first day of internship (20).

It was found that the mean prosocial motivation of nurs-
ing students who were going to clinical practice for the
first time was 4.11+0.89. It is supported by the literature
that individuals with high prosocial motivation have
higherjob and career success(16,17,18). The high level of
prosocial motivation in our study is similar to the results
of the studies in the literature. It is thought that individ-
uals with high prosocial motivation will have low stress
and anxiety levels and high clinical practice success.

When the comparisons of demographic characteristics
according to the prosocial motivation scale were eval-
uated, a significant difference was found between the
Prosocial Motivation Scale scores of the students ac-
cording to their relationship with their teachers in their

educational life (p<0.05), and the motivation scores of
those who did not have problems were found to be sig-
nificantly higher.

In nursing education, as long as the relationship be-
tween the educator and the student meets the needs,
the educational environment is positively affected.
Establishing effective communication imposes respon-
sibility on both the instructor and students. Students
are affected by the instructor with whom they commu-
nicate (21). For this reason, in order to provide qualified
and quality education, instructors should set an exam-
ple for their students with their behaviors, students
should feel that they are valuable in the eyes of instruc-
tors, and instructors should try to get to know their stu-
dents(1,22).

For nursing students, being between theory and prac-
tice education and applying theoretical knowledge in
the real work environment or vice versa can be chal-
lenging (23). To prevent this situation, there should be
collaboration between academic lecturers and clinical
supervisors aiming to integrate theoretical and practi-
cal knowledge. Clinical practice-based learning enables
students to integrate theory and practice, develop skills
for applied knowledge and prepares them for working
life (8). It also supports the exchange of experiences
between various health professionals.1Therefore, it is
effective for instructors to establish good relationships
with students, identify stress factors in the nursing ed-
ucation process, develop strategies to help students
control their stress, and guide students to increase
their prosocial motivation (24).

Asignificant difference wasfound betweenthe Prosocial
Motivation Scale scores according to the distribution of
how often students could easily cooperate with people
they had never met before (p=0.031; p<0.05). When the
significances are analyzed, the scale scores of the par-
ticipants who think that they can always or often easily
establish cooperation with people they have never met
are significantly higher than those of the participants
who think that they can do so occasionally (p=0.047;
p<0.05).

Nursing education is a very stressful and anxious edu-
cation. In addition to the conflicts that nursing students
experience and feel as a university student during their
education, they also face different problems created by
the school and hospital environment. These problems
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can be listed as internship in hospitals where anxiety
and stress levels are high, caring for sick and terminal
people, communication problems with educators and
hospital staff, etc (19,25). Students who go to clinical
practice areas where real lives are observed enter into
a different social environment that they are not used to
before, and they encounter a series of problems that
they will experience differently as well as their inexperi-
ence in communicating with patients, physicians, nurs-
es and other health personnel in the hospital (14,26).
This different environment and being together with dif-
ferent health professionals did not pose a problem for
students with high prosocial motivation. This is thought
to be related to the high self-confidence of individuals
and their confidence in their theoretical knowledge.

It is seen that individuals with high prosocial motivation
do not have problems in their social life, do not have
problems with their instructors and friends in their ed-
ucational life, do not hesitate when they enter different
environments, can easily cooperate with people they
have never met and have better communication skills.
Therefore, interventions to support prosocial motiva-
tion should be developed.

CONCLUSION AND RECOMMENDATIONS

The findings of this study revealed that nursing stu-
dents preparing for their first clinical practice expe-
rience had a high level of prosocial motivation. Having
positive relationships with their teachers during their
educational journey has positively influenced students'
prosocial motivation, and the ability to cooperate easi-
ly with unfamiliar individuals also had a positive impact
on this motivation. These results suggest that prosocial
motivationis closely linked to communication skills, and
students with higher prosocial motivation may achieve
greater clinical success.

While prosocial motivation has been studied in various
professional groups, it has not been adequately ex-
plored among populations with high levels of stress and
anxiety, such as nursing students. Therefore, further
research isrecommended in diverse groups to promote
the concept of prosocial motivation and to develop tar-
geted interventions aimed at enhancing students' pro-
social motivation.
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