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ABSTRACT

This study examines the skill acquisition process in Social Studies, focusing on the alighment between curriculum
objectives and classroom practices, as well as the experiences of teachers in this process. In today’s world, where
access to information has accelerated, skill-based instruction has become a necessity. In the literature, there is a
limited number of studies that address both teachers’ professional experiences and their proposed solutions. The
aim of this research is to reveal Social Studies teachers’ professional experiences in teaching skills, the challenges
they face, and the solutions they have developed. Using a qualitative research method, semi-structured interviews
were conducted with 12 teachers working in Gebze, Kocaeli, and the data were analyzed through content analysis.
The findings indicate that difficulties were experienced in teaching map literacy, critical thinking, problem-solving,
and political literacy, while collaboration, observation, and environmental literacy were easier to foster. The results
show that effective skill instruction requires pedagogical support, sufficient time, appropriate materials, and
planning suited to students’ readiness levels.
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Bu calisma, Sosyal Bilgiler dersinde beceri kazandirma sirecini, 6gretim programlarinin hedefleri ile sinif igi
uygulamalar arasindaki uyumu ve bu siiregte 6gretmenlerin yasadigi deneyimleri ele almaktadir. Giinimizde bilgiye
erisimin hizlanmasi, beceri temelli 6gretimi zorunlu kilmaktadir. Literatiirde, 6gretmenlerin mesleki deneyimlerini
ve ¢6zim Onerilerini birlikte ele alan arastirmalar sinirlidir. Arastirmanin amaci, Sosyal Bilgiler 6gretmenlerinin beceri
kazandirma konusundaki mesleki deneyimlerini, karsilastiklari zorluklari ve gelistirdikleri ¢6zim 6nerilerini ortaya
koymaktir. Nitel arastirma yéntemi ile Kocaeli/Gebze’de gorev yapan 12 6gretmenle yari yapilandiriimis gérismeler
yapilmis, veriler icerik analiziyle incelenmistir. Bulgular, harita okuryazarligi, elestirel disiinme, problem ¢6zme ve
politik okuryazarlkta guglikler yasandigini; is birligi, gézlem yapma ve cevre okuryazarliginin ise daha kolay
kazandinldigini gostermektedir. Sonuglar, beceri 6gretiminin etkili olabilmesi igin pedagojik destek, yeterli siire,
uygun materyaller ve o6grencilerin hazirbulunusluk dizeyine uygun planlamalarin gerekli oldugunu ortaya
koymaktadir.
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1. Introduction

The growing emphasis on the need for skills education
places the Social Studies course in a distinctive position.
With its interdisciplinary structure and its function in
citizenship education, the Social Studies course serves as
an important instrument for equipping students with the
knowledge, skills, and values they will use throughout
their lives. However, there is a need for comprehensive
evidence on how this potential is reflected in classroom
practices, particularly regarding teachers’ experiences
and approaches in the process of developing students’
skills (NCSS, 2010).

In the related literature, it can be stated that there are
highly diverse approaches to the definition and
classification of the concept of skill, as is the case with
many other concepts (Askar & Altun, 2023). However,
when a general definition of skill is attempted, the
emphasis is most often placed on the capacity and
competence to perform a task (TUBITAK, t.y.). Within the
scope of the Social Studies course, students are expected
to acquire a wide range of skills. In this course, which aims
to educate active, democratic, and participatory citizens,
the development of various skills is explicitly targeted.
This situation becomes evident when Social Studies
curricula are examined. For instance, in the 2018 Social
Studies curriculum, it is stated that students are expected
to acquire 27 different skills, such as research, digital
literacy, critical thinking, and problem solving. Similarly,
within the framework of the Tiirkiye Maarif Model, which
was implemented in 2024, strong emphasis is placed on
skills education. As in the sections outlining the general
characteristics of the model, the Social Studies curriculum
also highlights skill acquisition as one of the fundamental
pillars of the program (MEB, 2018). In the 2024 fifth-grade
Social Studies curriculum, it is stated that “the Social
Studies Curriculum has been developed with the aim of
equipping individuals with the skills they need in social
issues, based on changing and evolving world conditions,”
and this emphasis can also be observed under other
headings of the curriculum (MEB, 2024). Within the scope
of the 2024 curriculum, the skills targeted for students are
categorized under four main dimensions: conceptual
skills, domain-specific skills, social and emotional learning
skills, and literacy skills. Under these main headings, a
wide range of skills are included, and these skills are
assigned a central role in the construction of competent
and virtuous individuals as envisioned by the Tirkiye
Maarif Model.

Within the scope of the Social Studies course, the skills
intended to be acquired by students are embedded in the
curriculum in a progressive and systematic structure. In
this sequence, which is designed by taking students’
developmental and learning processes into account,
certain skills appropriate to students’ readiness levels are
introduced at each grade level in connection with the
learning domains. Based on the assumption that these
skills have been acquired, students are then guided in the

following year toward more complex and/or higher-order
skills.

The emphasis on skills in the Social Studies curriculum
is not unique to Turkiye. When the Social Studies curricula
of different countries are examined, strong statements
highlighting the importance of skills acquisition are found
in many of them, and it is observed that a wide range of
skills is intended to be developed through the course.
Examples include the Atlantic Canada Social Studies
Curriculum, the Rhode Island Social Studies Curriculum,
the Kenya Social Studies Curriculum, the Newfoundland
and Labrador Social Studies Curriculum, the Estonia Social
Studies Curriculum, and the Ghana Social Studies
Curriculum (Broom, 2015; Kafadar et al., 2018).

In Tirkiye and in many other countries where Social
Studies is included in the curriculum, as illustrated in the
examples above, skills education is regarded as one of the
core elements that should be developed in students in
order to achieve the aims of the course. Although various
factors influence the implementation of curricula, the
central role of teachers, as the primary practitioners of the
program, is indisputable. Therefore, teachers’ experiences
and recommendations regarding skills development in the
context of the Social Studies course play a critical role not
only in understanding the current state of practice but
also in identifying areas in need of improvement.

Numerous studies in the relevant literature have
examined the skill dimension of the Social Studies course.
These studies address the issue of skills from different
perspectives. While some research (Al-Qahtani, 1995;
Ergilin & Ablak, 2023; Gimds et al., 2019; Otuz et al., 2018;
Yalgin & Tural, 2023) investigates the concept of skills
within the context of the curriculum, other studies
approach the issue from the perspective of teachers’
views (Celik, 2021; Celikkaya, 2011; Mutluer, 2013;
Ogreten, 2017; Yolcu, 2024). Beyond these contexts, it is
also possible to encounter various studies in the literature
that examine specific skills individually within the scope of
the Social Studies course (Arifin et al., 2021; Caliskan,
2009; Demir, 2006; Girkan & Dolapgioglu, 2020; Hazer,
2011; Waring & Robinson, 2010; Yesilbursa & Yalin, 2021).

In the present study, in addition to the existing
research in the literature, an attempt is made to reveal
Social Studies teachers’ experiences in the process of
developing students’ skills and, based on these
experiences, their recommendations for skills instruction.
In this context, the study seeks to answer the following
research questions:

e What are teachers’ views on the current state of
skills development in the Social Studies course?

e Which skills are perceived by teachers as the most
difficult and the easiest to develop within the
scope of the Social Studies course?

e What are teachers’ recommendations for more
effective skills development in the Social Studies
course?

27



Akar and ibrahimodglu / Cumhuriyet International Journal of Education, 15(1): 26-47, 2026

2. Method

This study was conducted using a basic qualitative
research design to explore social studies teachers’
professional experiences and views regarding skill
acquisition in the teaching process.

2.1 Research Model

This study was conducted using a qualitative research
approach. Within the framework of qualitative research,
which aims to obtain multidimensional and in-depth data
related to the research question, there are various
research designs (Oranga & Matere, 2023; Ozdemir & Tuti,
2023). In this study, the basic qualitative research design
was employed. The basic qualitative research design is
one of the commonly used designs in the social sciences
for exploring participants’ experiences and the meanings
they attribute to these experiences (Avci & Akdeniz, 2021;
Turkyilmaz & Kalenderoglu, 2025).

2.2 Participants

In qualitative research, participants are generally
selected using a purposive sampling technique. Purposive
sampling is an overarching category that includes various
specific sampling strategies (Patton, 2018). In this study,
convenience sampling, one of the purposive sampling
techniques, was employed to determine the participants.
In convenience sampling, participants are selected from
accessible individuals who are capable of providing
relevant information to answer the research questions
(Baltaci, 2018). In line with the aim of revealing teachers’
experiences regarding the process of developing skills in
Social Studies education, the participant group of this
study consists of 12 Social Studies teachers working in
Gebze, Kocaeli. Information about the participants is
presented in Table 1.

Table 1. Participant Information

Code Gender Years of Service
P1 Female 10
P2 Male 11
P3 Male 11
P4 Male 11
P5 Female 16
P6 Female 24
P7 Female 10
P8 Female 11
P9 Female 12
P10 Male 16
P11 Male 28
P12 Male 13

As shown in Table 1, the participants consist of 12
Social Studies teachers, including six female and six male
teachers.

2.3 Data Collection Tools

In this study, semi-structured interviews were used as
the data collection technique. Interviews, which are
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among the most widely used data collection techniques in
qualitative research, can be particularly effective when
seeking answers to research questions aimed at exploring
participants’ meaning-making processes (Edward &
Holland, 2013). Although interviews are classified into
different categories in the related literature, this study
employed the semi-structured interview technique, which
allows for multidimensional and flexible data collection in
line with the research questions (Karahan et al., 2022).

In the development of the interview questions, the
research questions were first taken into consideration,
and multiple questions were prepared for each research
question by drawing on the relevant literature. The
questions were then submitted for expert review and
examined by a Social Studies teacher, and revisions were
made in line with the feedback and suggestions received
(Akman Dombekci & Erisen, 2022). After the interview
questions were finalized, potential participants were
contacted and interview appointments were requested.
Interviews were conducted with the teachers who agreed
to participate, and the interviews were audio-recorded.

The ethical process in the study was as follows:

e Ethics committee approval was obtained from the
Marmara University Institute of Educational Sciences
Research and Publication Ethics Committee
(Approval date: 01 March 2024; Approval number:
03-10; Decision number: 759299; Document date: 15
March 2024).

e Informed consent has been obtained from the
participants.

2.4 Data Analysis

The data obtained through semi-structured interviews
within the scope of the study were analyzed using the
content analysis method. Content analysis can be used
effectively, particularly to examine data in depth and to
explain participants’ statements in a multidimensional
manner (Alanka, 2024). Within this process, the
interviews were first transcribed verbatim. Subsequently,
the transcribed texts were read line by line in the context
of the research questions in order to develop a holistic
understanding of the data (Toker, 2022). In the next stage,
coding was carried out, and themes and codes were
generated based on the interview data obtained from the
participants in relation to the research questions. In the
presentation of the findings, direct quotations were
frequently included (Karatas, 2017).

3. Results

In this section, the experiences and views of the 12
Social Studies teachers who participated in the study
regarding the process of skills development are examined
within the framework of three main research questions,
including the skills they perceive as easy or difficult to
develop and their solution-oriented suggestions
concerning the challenges they encounter. The findings
related to each research question are structured around
themes and codes, and certain codes are further
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supported through direct from the

participants.

quotations

3.1 Findings on Teachers’ Views Regarding Skills
Development in the Social Studies Course

Within the scope of the first research question of the
study, teachers’ views were analyzed based on their
experiences in the process of developing skills in the Social
Studies course. According to the participants’
perspectives, the skills development process is influenced
by various pedagogical, structural, and environmental
factors. The data obtained were presented in the form of
themes, and teachers’ views related to the codes within
these themes were included. Below, Table 2 presents the
findings reflecting Social Studies teachers’ views on the
current state of the skills development process.

Table 2. Social Studies Teachers’ Views on the Current

Situation
Theme Code Participants
Excessive Number of P2, P4, P6,
Learning Outcomes P8, P11
Teachers’ Low Levels of Student P3, P5, P7,
. Readiness P10, P12
Perceptions of Insufficient Instructional
Skills X P4, P5, P6, P7
Development Time
Lack of Digital Tools /
X P2, P3, P5, P8
Instructional Knowledge
Lack of Activities P6, P9, P11
Difficulty of
Implementation in
. P3, P7,P12
Learning Overcrowded
Environment Classrooms
Conditions Inadequate Physical
Environment for P1, P9
Activities
Learning Outcomes
Support for Lacking Practical P1, P6, P10
Implementing Examples
the Social Insufficient
Studies Branch/Department P2 P3
Curriculum Collaboration and !
Experience Sharing
Perception of Lack of Methoc.js in Skills P4, PS, P8
Instruction
Teacher -
Competence Inability to Integrate
P Assessment and P8, P10
Evaluation Tools
Low Level of Parental P1, PS5
School and Involvement
Community Negative Environmental
) P1
Collaboration Influences
P_ressure fo_r Exam- P7 P8
Problems Oriented Achievement
Arising from Inability to Monitor the
the Education Development of
P12
System Irregular/Absent

Students

When Table 2 is examined, Social Studies teachers’
views on the skills development process are analyzed
within the framework of six main themes: Teachers’
Perceptions of Skills Development, Learning Environment

Conditions, Support for Implementing the Social Studies
Curriculum, Perception of Teacher Competence, School
and Community Collaboration, and Problems Arising from
the Education System. The findings obtained under these
themes reveal the structural, pedagogical, and
environmental challenges encountered by teachers in the
process of skills development, while also providing
significant insights into implementation deficiencies and
possible solution-oriented suggestions.

Under the theme Teachers’ Perceptions of Skills
Development, the code “Excessive Number of Learning
Outcomes” was expressed by five participants. P6 stated,
“The topics in the 6th grade are already very heavy. If you
fall behind for even one or two weeks for any reason, we
are forced to reduce or skip a topic. | struggle because of
the intensity of the learning outcomes.” Similarly, P8
emphasized that the density of learning outcomes
negatively affects the teaching process, noting, “While
some skills can be addressed at a surface level, others need
to be handled in a multidimensional and detailed way.
However, due to the intensity of the curriculum and the
learning outcomes, we cannot act comfortably.” P2
expressed the issue by stating, “The large number of
learning outcomes is a major obstacle for us, because
while trying to complete them, we do not even have the
chance to focus on developing skills.” Likewise, P4
remarked, “The excessive number of learning outcomes
makes it very difficult to manage time with students when
teaching skills.” These statements indicate that teachers
perceive the high number of learning outcomes in the
curriculum as limiting classroom practices and
constraining effective skills development.

P3, P5, P7, P10, and P12 emphasized that differences
in students’ readiness levels should be taken into account
in the design of the curriculum for effective skills
development. P3 referred to social conditions by stating,
“First of all, children’s readiness levels—also influenced by
the families and communities they live in—create
difficulties in developing skills.” Similarly, P5 noted that
both students and parents share responsibility when
students’ readiness levels are below the expected
standard. Participants stressed that students’ readiness
levels are a determining factor in skills acquisition and that
the curriculum should be structured to address these
differences, particularly highlighting the significant role of
family and societal factors in this process. Insufficient
instructional time was mentioned by four participants (P4,
P5, P6, and P7). P4 stated, “Skills are generally fine, but we
experience serious difficulties in practice. When we look at
the main reason, the skills are heavy and the time is very
limited.” P5 likewise expressed that the limited class hours
constitute a major problem for skills instruction.

P6, P9, and P11 referred to the issue of “Lack of
Activities,” emphasizing that the implementation of
activities often depends on material support. However,
teachers reported that they lack sufficient instructional
materials. P6 stated, “We want to carry out activities, but
the classroom environment and materials are inadequate.
We have to produce and find everything ourselves.” P9
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added, “We do not have the maps, cards, posters, etc.,
required for activities. Even finding colored paper can be a
problem.” These statements indicate that teachers
believe the absence of adequate materials and content for
activity-based instruction makes implementation difficult.

Under the theme of Learning Environment Conditions,
P3, P7,and P12 highlighted overcrowded classrooms as an
obstacle to skills development. P3 explained that working
in a crowded school means that taking attendance alone
takes at least five minutes, and preparing students for the
lesson takes another ten minutes. P7 stated, “While trying
to achieve the learning outcomes, we miss the skills.”
Participants expressed that because the instructional time
is insufficient, the necessary importance cannot be given
to skills education, and it appears that teachers tend to
prioritize learning outcomes over skills.

Under the theme of Perception of Teacher
Competence, some teachers expressed that they lack
sufficient knowledge about which methods to use and
how to apply them in skills instruction. P8 stated, “The
textbook says ‘develop skills,” but how? With which
activity, with which technique? No one explains it.”
Likewise, P5 commented, “There are no practical
examples. They explain it, but we do not know how it is
actually done in practice. | wish there were a separate
skills course for teachers.” These statements indicate that
teachers perceive deficiencies in their knowledge of skill-
based instructional methods.

3.2 Findings on the Most Difficult and the Easiest Skills to
Develop within the Scope of the Social Studies Course

In this section, based on the views of Social Studies
teachers, findings are presented regarding the skills
identified as the most difficult and the easiest to develop
among the 27 skills included in the 2018 Social Studies
Curriculum. The findings are supported by both direct and
indirect quotations from participants and are structured
in a manner that addresses the research questions.

Table 3. Skills Identified as Difficult and Easy to Develop

Theme Code Participants
. P2, P3, P4, P5, P7,
Map Literacy P9, P11
Skills Collaboration P1, P4, P6, P9,
Identified P11, P12
as Difficult Political Literacy P1, P2, P3, P5, P6
to Develop Communication P1, P3, P6, P9, P10

Critical Thinking and

. P1, P2, P4, P6, P11
Inquiry

Table 3. (Continuation)

Digital Literacy P2, P4, P8, P10
Recognizing _Stel_'eotypes P2, P4, P8, P12
and Prejudices
Media Literacy P3, P4, P5, P6
Legal Literacy P2, P5, P9, P12
Financial Literacy P4, P5, P10
Empathy P3, P4, P11
Time and Chrqnologlcal PG, P7, P11
Perception
Reading, Interpreting,
and Drawing Tables, P4, P5, P8

Graphs, and Diagrams
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Problem Solving P1, P11, P12
Location Analysis P6, P8, P12
Using Turkish Accurately,
Effectively, and P2, P6, P11
Appropriately
Self-Regulation P3, P6, P9
Environmental Literacy P9, P12
Decision Making P1
. P2, P3, P5, P7, P8,
Collaboration P10
Social Participation P2, P4, P5, P6,
P10
Empathy P1, P2, P5, P6,
P12
. P1, P3, P4, P5,
Observation P11
Environmental Literacy P3, P7, P8, P10
Communication P2, P4, P5, P8
Recognizing Stereotypes
Skills and Prejudices P3, P8, P10
Identified Critical Thlr?kmg and P9, P10, P12
as Easy to Inquiry
Develop Time and Chrqnologlcal P9, P10
Perception
Self-Regulation P6, P9
Problem Solving P1, P12
Entrepreneurship P4, P9
Media Literacy P6, P9
Digital Literacy P5, P9
Political Literacy P8, P9
Using Turkish Accurately,
Effectively, and P8, P9
Appropriately
Decision Making P6

3.2.1 Skills identified as difficult to develop

When Table 3 is examined, participants’ views
regarding the skills they perceive as the most difficult and
the easiest to develop are presented below in order of
frequency, supported by direct quotations. Map literacy
ranked first among the skills identified as most difficult to
develop. P2 stated that children can reach any address
using their phones without needing map knowledge. P11
emphasized that reading a map is a skill in itself, but due
to digital tools such as navigation systems, students now
view maps merely as visual materials and show little
interest in them. P4 remarked, “Maps are boring and
complicated for students. They constantly confuse
directions,” highlighting the difficulty of developing map
literacy. Similarly, P5 stated, “Explaining maps without
having visual and spatial understanding feels pointless,”
emphasizing the lack of a conceptual foundation. Since
visual and locational skills such as map literacy inherently
require visual-spatial competence, students appear to
struggle in developing these abilities.

P1, P4, P6, P9, P11, and P12 identified collaboration as
another skill that is difficult to develop. P1 noted that
sufficient emphasis is not placed on collaboration and that
more attention should be given to activities supporting
this skill. P6 pointed out that collaboration among
students is not strong, stating, “In terms of lesson
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instruction and learning outcomes, collaboration is not
carried out sufficiently.” P11 added, “Collaboration seems
like a skill that should be easy to develop, but conflicts
always arise among groups; they constantly complain
about one another.” These statements suggest that
students experience difficulties in peer communication
during collaborative processes, and that such challenges
need to be addressed through professional support and
structured guidance.

Political literacy was also identified as one of the most
difficult skills to develop. Participants additionally
expressed certain reservations. P2 stated, “For example,
we have political literacy as a skill. | think this generation
of children is not very interested in it; these topics do not
attract their attention. Besides, politics is not something
that can be discussed comfortably.” Similarly, P6
commented, “Children think of politics only in terms of the
political party their family supports. When we talk about
national politics, they are not yet at an age to fully grasp
it. Therefore, it is very difficult for them to gain experience
in political literacy before the 7th grade.” These views
indicate that teachers perceive political literacy as not
fully aligned with students’ developmental levels.
Communication skills also stand out as one of the areas in
which teachers frequently experience difficulty. P1
illustrated this situation by referring to a personal
experience: “We were covering the communication unit in
the 7th grade Social Studies course. | was explaining the
concept of empathy and positive communication. We were
discussing case examples related to these topics. Then, the
next day, an incident occurred. Two students got into an
argument, and one of them injured the other and broke his
nose. ... | asked why this had happened. Just the day
before, | had explained the concept of empathy and how
to establish communication.” This account serves as an
indicator of whether such skills are effectively internalized
and transferred to real-life situations. P9 referred to
family communication, stating, “They really lack
communication. They have difficulty communicating in the
first place. Since there is no communication within their
families, it is difficult to develop and sustain this skill.” P10
noted that he sometimes struggles to communicate with
students and that some students display inappropriate
behaviors in order to gain approval from their peer
groups. P6 expressed the view that not only students but
also parents should receive training on communication.
Overall, participants emphasized that communication
skills cannot be developed solely through teachers’
efforts; family and environmental factors may also have
either positive or negative influences on the development
of this skill.

P1, P2, P4, P6, and P11 stated that students’ critical
thinking and inquiry skills are insufficient. P11 noted that
critical thinking should be addressed as a distinct skill and
that it is difficult to develop this skill in every student. P6
emphasized that families have a significant responsibility
in fostering critical thinking skills. P4 argued that course
content remains superficial in supporting the
development of this skill. P2 stated, “/ think students have

deficiencies in critical thinking as well. They do not read,
and even when they do, it is not sufficient.” These findings
suggest that teachers perceive several barriers to the
development of critical thinking and inquiry skills,
including lack of background knowledge, insufficient
instructional depth, limited family support, and
underdeveloped reading habits. Digital literacy is
considered one of the most current and significant skill
areas, enabling students to interact effectively with the
digital world. P10 stated, “For example, let me give an
example from children’s daily lives. They are heavily
exposed to social media, television, the internet, tablets,
and computers—they can access them very easily. But
when we look at it, their digital literacy is not very strong.”
Similarly, P8 remarked, “We support lessons with digital
tools. | particularly emphasize this, but at the same time
we do not fully appreciate this digitalization; we also
experience its disadvantages. It is often used for purposes
other than its intended goal.” These statements indicate
that although students are highly engaged with digital
technologies, this engagement does not necessarily
translate into well-developed digital literacy skills, and
that digital tools are frequently used for non-educational
purposes.

Regarding the skill of time and chronological
perception, P6, P7, and P11 reported encountering
various difficulties in fostering this competence. P7
explained, “This problem is especially evident in the 5th
grade, particularly in the topics of Anatolian and
Mesopotamian civilizations. Since their sense of time and
chronology has not fully developed, they cannot fully grasp
the content. They cannot mentally go that far back in time,
nor can they properly perceive the chronological sequence.
| think this learning outcome is above the level of 5th
graders.” Similarly, P6 stated, “We also experience
difficulties in developing students’ sense of time and
chronology. Especially in the 5th grade, where geography
topics are more intensive, it becomes challenging to teach
this skill. | do not think placing this topic in the second unit
is appropriate. Anatolian and Mesopotamian civilizations
should be moved to the second term rather than being
taught in the first term’s second unit. Because students
have just transitioned from primary school, they tend to
memorize these topics rather than truly understand
them.” These views suggest that the skill remains abstract
for students and that developmental level may not be
sufficiently considered in curriculum design.

The difficulty of developing the skill of using Turkish
accurately, effectively, and appropriately was expressed
by P2, P6, and P11. P6 stated, “Unfortunately, due to the
widespread use of slang and foreign words among
children, | believe their skills in using Turkish accurately,
effectively, and appropriately are weak.” P11 added, “Our
mother tongue has deteriorated significantly. My students
use the words they hear and see on the internet. They
write abbreviations. We need to collaborate with Turkish
language teachers to correct these issues.” Participants
thus emphasized the negative impact of social
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environments and the virtual world on students’ ability to
use Turkish correctly and effectively.

3.2.2 Skills identified as easy to develop

Collaboration was identified as one of the easiest skills
to develop by P2, P3, P5, P7, P8, and P10. P3 stated, “If we
provide a bit more guidance among the students, they
tend to be more inclined toward collaboration. Most of
them are from the same neighborhood and spend time
together at school.” Similarly, P2 commented, “We can
help students grasp collaboration skills more easily
because they can practice it in their neighborhood and on
the street. They can find opportunities to apply it. In that
sense, collaboration is somewhat easier to develop.”
Participants thus indicated that social environments and
daily life experiences facilitate the development of
collaboration skills.

The skill of social participation was also mentioned as
one of the easiest to develop by P2, P4, P5, P6, and P10.
P10 stated that through personal support and organized
activities, students are able to participate actively in social
life. P6 noted that since students are generally outgoing,
they can easily be involved in trips and activities. P5
expressed, “When a student is active and social, it is easy
to develop social participation.” Likewise, P4 remarked,
“As a nation, we enjoy socializing. Some of my students are
even more social than | am.” Participants emphasized that
social life and interpersonal relationships have a positive
impact on the development of social participation skills.

Empathy was also identified as a skill that can be
developed relatively easily by P1, P2, P5, P6, and P12. P1
stated, “Throughout my years in the teaching profession,
based on my own experience, | believe developing
empathy is easy. One needs to capture that feeling.
However, unfortunately, this is not true for every student;
that is another aspect of the issue. Families have
significant responsibility in this regard.” P2 indicated that
the teacher’s role as a model facilitates the development
of empathy skills. P6 similarly emphasized the role of the
family, stating, “This begins within the family.”
Participants stressed that families need to guide and
support students in the development of empathy.

The skill of observation was mentioned by P1, P3, P4,
P5, and P11. P5 emphasized that when students are
supported from an early age, their observation skills
develop accordingly. P3 stated, “Being able to observe is
quite easily achieved at the children’s level.” P1 added,
“Within the school environment, observation skills are also
evident. Especially in topics such as observing the weather
or observing nature outside, | have noticed that students
can access and develop these skills more easily.” Overall,
participants indicated that observation is a skill that
students acquire relatively easily, particularly when
supported from early childhood and when connected to
concrete experiences such as nature and daily
phenomena.

P3, P7, P8, and P10 identified environmental literacy
as one of the easiest skills to develop. P10 stated, “An
increase in the level of education also increases the
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development of environmental literacy.” P8 remarked,
“First of all, environmental literacy... Perhaps it is also
related to me personally. Since | have a personal interest
in this topic, | think | teach it very effectively.” P7
emphasized that environmental literacy is developed
through experiential and hands-on activities. P3 added,
“Again, environmental literacy... At least we start with
recycling. As far as | can see, we are able to achieve some
level of environmental awareness.” Participants indicated
that environmental literacy is relatively easy for students
to acquire and can be effectively taught through practical
activities. Interest, experience, and educational level were
highlighted as important factors in developing this skill.

Critical thinking and inquiry were also mentioned
among the skills that are easier to develop by P9, P10, and
P12. P12 elaborated extensively: “/ do not want children
to accept everything as it is. | want them to question first
and then learn. Therefore, in my own class, the skill |
emphasize most is critical thinking. ... Even as teachers, we
may sometimes make mistakes in the sentences we use.
You should question those as well. Because while
conveying information, we may unintentionally use
incorrect expressions. In daily life, when students
encounter an event, | want them to evaluate it not from a
single perspective but by considering the other side and
generating alternative solutions.” Similarly, P9 stated, “As
much as my time allows, | present students with different
sources. | want them to question and develop a critical
awareness.” Participants regarded critical thinking as one
of the most important competencies for students,
emphasizing the need to question information, evaluate
issues from multiple perspectives, and approach daily
events critically rather than accepting information
unquestioningly.

P6 and P9 identified media literacy as one of the skills
that can be developed easily. P6 stated, “We present
research topics effectively. They also understand topics
related to media literacy quite well.” P9 noted that
because abundant online content can be provided,
developing media literacy is relatively easy. Participants
thus indicated that media literacy is readily acquired by
students, particularly due to the ease of access to digital
content, which reduces instructional difficulties in this
area.

3.3 Findings on Teachers’ Recommendations for the
Effective Development of Skills in the Social Studies
Course

The recommendations obtained from teachers’ views
regarding the more effective development of skills within
the scope of the Social Studies course are presented in
detail in Table 4.
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Table 4. Teachers’ Recommendations for More Effective

Skills Development in the Social Studies Course

Theme Code Participants
Learning outcomes
should be Eimplified and P1,P2,P3, P4,
the curriculum load P6, P7, P8, P9,
P10, P11, P12
reduced
The curriculum should P2, P3, P4, P5,
be linked to Pe6, P7, P8, P9,
Program contemporary life P10, P11, P12
Feasibility Values education should
be supported through P5, P7, P11
extracurricular activities
Guidance should be
provllded for the . P9, P11
pedagogical use of social
media
Parents should be P1, P2, P3, P4,
informed and P5, P6, P7, P8,
cooperation should be P9, P10, P11,
strengthened P12
School-wide reading
campaigns should be P1, P12
organized
Effective communication
should be established
Stakeholder between school P10, P12
Participation administration and
and teachers
Collaboration Joint projects should be
developed with local P8
institutions
Support scholarships for
disadvantaged students P9
should be increased
Department meetings
should be conducted
. P7
more effectively and
functionally
In-service training
Teacher focused on practical and P2, P4, P5, P8,
. skill-based instruction P9, P11, P12
Competencies .
and should be prowc_ied
Professional Teacher education
programs should be P1, P2, P3, P5,
Development .
restructured to be skill- P9, P10, P11
based
Instructional hours P4, P6, P9, P11,
Institutional should be increased P12
Contributions Ministry of National
to the Education practices
Teaching should be made more P3, P5, P6, P10
Process consistent with
classroom realities
Schools’ physical
infrastructurz s\:muld be P1, P, P7, P9,
. ) P10, P11, P12
Physical improved
Infrastructure ~ Technologies such as VR
and AR should be P4

utilized

As presented in Table 4, the data obtained from
participants indicate that teachers have various solution-
oriented recommendations for making the skills
development process in the Social Studies course more

effective. In this study, the problems encountered in the
process of skills development within the scope of the 2018
Social Studies Curriculum and the proposed solutions
were thematically categorized under the headings of
Program Feasibility, Stakeholder Participation and
Collaboration, Teacher Competencies and Professional
Development, Institutional Contributions to the Teaching
Process, and Physical and Digital Infrastructure.

P1, P2, P3, P4, P6, P7, P8, P9, P10, P11, and P12
recommended simplifying the learning outcomes and
reducing the overall curriculum load. P1 stated, “/ think
the curriculum is very dense. The pressure to complete the
topics prevents us from conducting activities. Some topics
could be simplified or left directly to the students. It is not
possible to devote a separate lesson to each learning
outcome.” Similarly, P3 noted, “We are faced with such a
heavy curriculum that, honestly, after trying to teach and
complete the concepts, there is little time left for skills. ...
Our course contains an excessively compressed body of
information. This creates difficulties in developing skills. ...
The curriculum could be made more appropriate... It could
be lightened and more skill-oriented activities and content
could be produced.” P6 also expressed, “The topics in the
6th grade are already very heavy. If you fall behind for
even one or two weeks for any reason, you are forced to
reduce or skip a topic.” The majority of participants
therefore suggested reducing the number of learning
outcomes or increasing instructional hours, as they
experience difficulties in implementing the 2018
curriculum due to content overload, excessive learning
outcomes, and limited class time.

Linking the curriculum to contemporary life was
emphasized by P2, P3, P4, P5, P6, P7, P8, P9, P10, P11, and
P12. P10 stated, “The lesson process could be planned
more effectively, supported by digital tools such as EBA or
other online platforms, and conducted in a more active
way by involving students. In this process, when students
learn by doing and experiencing, the skills or knowledge
they acquire become more permanent.” Likewise, P11
commented, “The skills that are intended to be taught
should also be practiced by adults themselves. Explaining
and teaching are not enough; it is important to observe
these skills being put into practice.” Participants
emphasized that the curriculum should establish stronger
connections with real life, recommending that learning
outcomes be related to everyday experiences, that
learning be made more permanent through active student
participation, and that teachers act as role models in
demonstrating the targeted skills.

When Table 4 is examined, all participants emphasized
parental involvement and cooperation within the theme
of stakeholder collaboration. P8 stated, “If parents were
included in this process, | believe we could develop
students’ skills more effectively. Parents also have
responsibilities. As teachers, we do our part, but parents
should be equally involved with the student. Otherwise,
the child is left only with what is learned at school, and
without reinforcement at home, it is forgotten.” Similarly,
P9 remarked, “I think the primary source of the problem is
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the parent. Due to parents’ lack of interest... after a certain
point, children lose motivation because they feel
neglected.” P12 added, “One of the biggest problems in
developing skills is parental indifference. When what
students learn at school is not supported at home, they
forget it. Families need to participate more actively in the
process and cooperate with the school.” These statements
clearly reflect teachers’ experiences and their
recommendations for establishing stronger
communication and collaboration with parents. Both
inadequacies within the school environment and the lack
of support at home were identified as major factors
directly affecting skills development.

P2, P4, P5, P8, P9, P11, and P12 emphasized the need
to improve and restructure in-service training seminars by
providing practical and skill-based professional
development for teachers. P4 stated, “Textbooks and the
curriculum should be explained to teachers in a practical,
real-life-oriented way. In-service training should be
conducted in this manner.” P9 similarly noted, “In-service
training should not be limited to seminars; it should be
practical. For example, how skill-based instruction works
and how we can apply it in our own classes should be
practiced.” P12 added, “Active participation of teachers
should be ensured in in-service training. It should not
consist only of theoretical knowledge; teachers should
directly experience the methods they can apply in the
classroom.” As reflected in these statements, participants
recommended that skill-based education be delivered in a
practical format within in-service training programs to
enhance teacher development.

The insufficiency of instructional time was mentioned
by P4, P6, P9, P11, and P12. P4 stated, “As | mentioned
earlier, our curriculum is very heavy. A three-hour Social
Studies course creates serious difficulties in implementing
this curriculum. Instructional hours should be increased.”
P6 similarly pointed out that due to the breadth of topics,
the available time is insufficient and suggested that the
Ministry of National Education should address the issue of
instructional hours. Overall, participants recommended
increasing the duration of course hours to support more
effective skills development.

The need for technological access and hardware
support in schools, as well as improvements in physical
infrastructure, was emphasized by P1, P6, P7, P9, P10,
P11, and P12. P1 stated, “First of all, the physical structure
of the school should be made suitable. If we truly want to
provide skills education, we need to reach every student.”
P7 shared personal experiences, explaining, “Class sizes
are very large. Last year, the 6th grades had around 40
students; this year, the 5th grades have 33 or 34 students.
These are very crowded classrooms. | am not speaking only
for our school—I have worked in different schools in Gebze
as well, and class sizes are generally high. In such an
environment, large class sizes reduce the opportunity for
experiential learning. With the smart board, you can keep
students engaged only to a certain extent. Moreover,
internet interruptions occur frequently.” Participants
indicated that overcrowded classrooms create difficulties
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in reaching students, addressing their individual needs,
and effectively implementing skills development
processes. These findings highlight the necessity of
ensuring that schools’ physical conditions are sufficient to
meet students’ needs.

4. Discussion

This study primarily sought to answer the question of
what experiences social studies teachers have in the
process of fostering skills in students and what
recommendations they put forward based on these
experiences.

Participating social studies teachers shared their
knowledge and experiences regarding the challenges
encountered in the process of developing the skills
included in the 2018 Social Studies Curriculum (SBDOP).
While expressing their current views on skill development,
they emphasized the importance of reducing the density
of learning outcomes, aligning curricula with students’
readiness levels, and providing practical examples and
guiding resources to support skill instruction. A study
conducted by Ari and Boyraz (2023) similarly highlighted
the need to reconsider and reorganize the learning
outcomes and skills in the Social Studies curriculum to
ensure alignment with grade-level appropriateness.
Likewise, Altay (2020) underscored the necessity of
clarifying the relationship between the skills included in
the social studies curriculum and the associated learning
domains and outcomes.

Another key issue emphasized by the participants
regarding the process of fostering students’ skills was the
intensity of the curriculum. In particular, the pressure on
teachers to cover content within limited time frames may,
at times, become an obstacle to effective skill
development. In their review of graduate theses focusing
on skill development within Social Studies education,
Sever and Giirdogan Bayir (2022) reported that
researchers frequently encountered time-related
constraints in implementing skill-based instruction, a
finding consistent with the results obtained in the present
study.

Based on the data obtained in the study, it was
concluded that map literacy, collaboration, critical
thinking and inquiry, and the correct and effective use of
Turkish are among the most difficult skills to foster. In
contrast, a study conducted by Kaya and Baloglu Ugurlu
(2024) reported different findings: participating social
studies teachers identified recognizing stereotypes and
prejudices and developing empathy as the most
challenging skills to instill in students. In the same study,
collaboration, observation, social participation, and
environmental literacy were identified as the easiest skills
to develop.

The emergence of map literacy as the most difficult
skill to foster in the present study indicates, as also
emphasized by Erol (2017), that students’ prior
knowledge, experiences, and learning opportunities play
a decisive role in the development of this skill. The skill of
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collaboration appears among both the easiest and the
most difficult skills to foster by social studies teachers.
When these findings are considered, it becomes evident
that individual differences among social studies teachers,
their classroom management competencies, as well as
individual differences among students and their
socioeconomic  backgrounds, influence  whether
collaboration is perceived as one of the easiest or most
difficult skills to develop.

The result derived from the collaboration skill may also
be generalized to other skills, suggesting that teachers’
competencies and professional qualifications constitute
one of the key determinants of skill acquisition.
Supporting evidence for this conclusion can also be found
in the study conducted by Mutluer (2013), who argued
that some social studies teachers need to further develop
certain competencies related to fostering the skills
included in the curriculum.

A large proportion of the social studies teachers stated
that the physical conditions of schools and class sizes are
not conducive to effective skill development. It was
reported that in physically crowded classrooms with
limited space for games and activities, teachers tend to
rely predominantly on lecture-based instruction.
Participants also indicated that the theoretical and
practical courses they received during their
undergraduate education were insufficient for fostering
skills in classroom settings and that they began their
professional careers without adequate preparation from
faculties of education.

Among the proposed solutions to the problems
encountered in skill development, teachers emphasized
the need to update the curriculum, to design instruction
in line with the principle of authenticity by equipping
students with skills applicable to real-life contexts, to
reorganize the physical structure of schools in ways that
facilitate skill acquisition, and to enhance the quality of in-
service training programs to better support teachers’
professional development. Similarly, Abbak and Gelisli
(2023) highlighted the importance of supporting
teachers—particularly  through in-service training
practices—in fostering 21st-century skills among
students.

In the study conducted by Hayirsever (2010), five skill
domains—critical thinking, social participation,
perception of change and continuity, research, and
communication—were examined, and it was concluded
that there was no full alignment between the Social
Studies Curriculum (SBDOP) and the textbook. In the
present study, critical thinking and inquiry, as well as
effective communication skills, were identified among the
most difficult skills to foster, whereas social participation
emerged as one of the easiest skills to develop.

Celikkaya et al. (2019) conducted a ranking study to
determine Social Studies teachers’ priorities regarding the
skills to be acquired by students. Communication,
empathy, and problem-solving skills were ranked similarly
by both groups in their study. In contrast, in our research,
teachers more frequently referred to the ease or difficulty

of fostering communication and empathy skills, while
problem-solving was mentioned less often. Bas (2016)
examined whether skills such as spatial perception,
perception of time and chronology, perception of change
and continuity, social participation, and empathy in the
SBDOP differed according to various variables. The
findings indicated that Social Studies teachers perceived
themselves as competent in fostering these skills;
however, this result differs from the findings of our study.
Similarly, Celikkaya (2011), in determining the level at
which skills in the Social Studies curriculum were fostered,
reported that teachers developed these skills partially. In
our study, while various challenges in fostering skills were
reported, it was also noted that success was achieved in
certain skills. Studies conducted by Akengin at el. (2016)
and Ozden (2021) revealed that Social Studies teachers
generally resort to traditional instructional methods when
fostering map literacy skills and therefore experience
difficulties in this area; this issue is consistent with the
findings of the present study. Additionally, insufficient
student readiness and time constraints were identified as
significant obstacles in developing map literacy. Orug
(2019), who examined teachers’ views on the skills
included in the 2018 SBDOP, emphasized the need for
more practice-oriented learning environments but stated
that most unit topics were sufficient for fostering the
targeted skills. Similarly, in the present study, it was found
that teachers consider the skills included in the curriculum
to be adequate; however, difficulties arise in translating
these skills into real-life applications. Finally, Budak (2019)
and Sentiirk (2021) found that learning outcomes and
activities related to entrepreneurship skills were
insufficient and superficial. This finding differs from the
results of our study, in which entrepreneurship was not
identified among the most difficult skills to foster.

5. Conclusions and Recommendations

When the findings of the study are evaluated together
with the relevant literature, it can be argued that the
objectives set forth in the Social Studies curriculum
regarding skill acquisition have not yet been fully achieved
in practice. Although teachers report that certain skills—
such as social participation and collaboration—can be
fostered relatively easily, significant challenges are
experienced in the development of many other skills.

Two major contextual dimensions emerged in this
regard. The first concerns the structure and content
density of the curriculum, and the second relates to
teacher competence. Under the first dimension, teachers
emphasized the need for curriculum content and
instructional design that are more closely aligned with
classroom realities and practical implementation. The
second dimension—teacher competence—extends from
the quality of pre-service teacher education programs in
faculties of education to the functionality of in-service
training practices. This suggests the necessity of more
comprehensive and qualified teacher preparation
processes. In addition, improving the physical conditions
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of schools and creating more suitable environments for
implementing skill-based educational activities were also
highlighted by participating teachers.

In conclusion, within the context of Social Studies
education in Tirkiye, the current state of skill acquisition
does not appear to be at the desired level. Development-
oriented initiatives should therefore be structured around
the two main dimensions identified above: curriculum
design and teacher competence.

Based on the findings of the study, the following
recommendations can be proposed:
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Learning outcomes should be simplified to
reduce content density, allowing more time for
skill-based instruction.

Parental support should be strengthened
through informative and guidance-oriented
activities.

Teachers should be provided with practice-
oriented, skill-based in-service  training
programs.

Class sizes should be reduced, and both physical
and digital infrastructures should be improved.
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Tiirkce Metin

1. Giris

Beceri egitimi ihtiyacinin 6n plana ¢ikmasi, Sosyal
Bilgiler dersini  6zel bir konuma tasimaktadir.
Disiplinlerarasi yapisi ve vatandaslik egitimi isleviyle Sosyal
Bilgiler dersi, 6grencilerin yasam boyu kullanacaklari bilgi,
beceri ve degerlerle donatilmasinda dnemli bir aractir.
Ancak bu potansiyelin sinif i¢i uygulamalara nasil yansidigi,
ozellikle de  o6gretmenlerin  beceri  kazandirma
sireclerindeki deneyim ve yaklasimlari hakkinda kapsaml
verilere ihtiya¢ duyulmaktadir (NCSS, 2010).

ilgili alan yazinda beceri kavramina iliskin tanimlama
ve siniflamalarda, diger pek ¢ok kavramda oldugu gibi, cok
farkh yaklasimlar oldugu ifade edilebilir (Askar & Altun,
2023). Buna karsin beceri kavramina iliskin genel bir
tanimlama vyapilmak istendiginde ¢ogunlukla bir isi
yapabilme kapasitesi ve yeterligine vurgu yapiimaktadir
(TUBITAK, t.y.). Sosyal Bilgiler dersi kapsaminda da
ogrencilere pek ¢ok beceri kazandirilmaya calisiimaktadir.
Etkin, demokratik ve katiimci yurttaslar yetistirmeyi
hedefleyen bu derste, 6grencilere c¢esitli becerilerin
edindiriimesi hedeflenmektedir. Sosyal Bilgiler dersi
O0gretim programlari incelendiginde bu durum agik bir
sekilde gorilmektedir. Ornegin 2018 Sosyal Bilgiler dersi
O0gretim programinda Ogrencilere, arastirma, dijital
okuryazarlik, elestirel diisinme ve problem ¢ézme gibi 27
adet becerinin kazandirilmasinin hedeflendigi
gorilmektedir (MEB, 2018). 2024 yilinda uygulamaya
konan Tirkiye Maarif Modeli kapsaminda da beceri
ogretimine iliskin 6dnemli vurgular yapiimaktadir. Maarif
Modeli’nin genel 6zelliklerinin belirtildigi alanlarda oldugu
gibi Sosyal Bilgiler dersi 6gretim programinda da yine
beceri ediniminin programin énemli sa¢ ayaklarindan birisi
oldugu ifade edilmektedir. Sosyal Bilgiler dersi 5. sinif
2024 6gretim programinda “Sosyal Bilgiler Dersi Ogretim
Programi, degisen ve gelisen dinya kosullarindan
hareketle bireye toplumsal konularda ihtiya¢ duydugu
becerilerin  kazandirilmasi amaciyla gelistirilmistir.”
seklinde ifade edilen bu husus programin diger
baslklarinda da gozlenebilmektedir (MEB, 2024). 2024
programi  kapsaminda  Ogrencilere  kazandiriimasi
hedeflenen beceriler 4 ana boyutta kategorize edilmistir.
Bunlar; kavramsal beceriler, alan becerileri, sosyal
beceriler ve duygusal 6grenme becerileri ile okuryazarlik
becerileridir. Dort ana baslik altinda ¢ok sayida beceri yer
almakta, Maarif Modeli kapsaminda ortaya konan yetkin
ve erdemli bireyin ingasinda bu becerilere dnemli gérevler
yuklenmektedir.

Sosyal Bilgiler dersi kapsaminda 6grencilere
kazandirilmasi hedeflenen beceriler, belirli bir sistematik
yapl icerisinde asamali olarak programa yerlestirilmistir.
Ogrencilerin gelisim ve 8grenme siirecleri dikkate alinarak
hazirlanan bu akis icerisinde her sinif kademesinde
0grenme alanlariyla iligskilendirilmis sekilde 6grencilerin
hazir  bulunusluk diizeyine uygun bazi beceriler

sunulmakta, bu becerileri edindikleri kabuliiyle bir sonraki
sene daha karmasik ve/veya Ust diizey becerilere gecis
yapilmaktadir.

Sosyal Bilgiler 6gretim programinda beceriye iliskin
vurgu sadece Turkiye’ye 6zgii bir durum da degildir. Farkh
Ulkelerin sosyal bilgiler dersi 6gretim programlar
incelendiginde pek cogunda beceri ediniminin énemine
yonelik gliclt ifadelere rastlanmakta ve ders kapsaminda
ogrencilere bircok becerinin kazandirilmaya calisildig
goriilmektedir. The Atlantic Kanada Sosyal Bilgiler Ogretim
Programi; Rhode Island Sosyal Bilgiler Ogretim Programi;
Kenya Sosyal Bilgiler Ogretim Programi; Newfoundland ve
Labrador Sosyal Bilgiler Ogretim Programi; Estonya Sosyal
Bilgiler Ogretim Programi; Gana Sosyal Bilgiler Ogretim
Programi o6rnek verilebilir (Broom, 2015; Kafadar vd.,

2018).
Turkiye’de ve sosyal bilgiler dersinin mifredatta yer
aldigi  farkh pek c¢ok (lkede wuygulanan Ogretim

programlarinda, yukaridaki 6rneklerde oldugu gibi, beceri
Ogretimi onemle Uzerinde durulan, dersin amaglarina
ulasmak icin 6grencilere kazandirilmasi gereken temel
unsurlar arasinda sayilmaktadir. Ogretim programlarinin
hayata gecirilmesinde farkli unsurlar etkili olmakla birlikte
programin uygulayicisi durumunda olan 6gretmenlerin bu
konudaki 6nemi tartisilmaz bir durumdadir. Dolayisiyla,
sosyal bilgiler dersi kapsaminda beceri kazandirmaya
yonelik 6gretmen deneyim ve oOnerileri siirecin mevcut
durumunu anlamanin o6tesinde gelistiriimesi gereken
alanlarin tespit edilmesi agisindan da kritik bir role
sahiptir.

ilgili alan yazinda Sosyal Bilgiler dersinde beceri
boyutuna yonelik yapilmis pek ¢ok arastirma mevcuttur.
Bu arastirmalar, beceri konusunu farkli acilardan
incelemektedir. Kimi galismalar (Al-Qahtani, 1995; Ergin
& Ablak, 2023; Glimis vd., 2019; Otuz vd., 2018; Yalgin &
Tural, 2023) beceri konusunu G&gretim programi
baglaminda incelerken kimi arastirmalar ise konuyu
Ogretmen gorusleri agisindan ele almaktadir (Celik, 2021;
Celikkaya, 2011; Mutluer, 2013; Ogreten, 2017; Yolcu,
2024). Bu baglam ve calismalarin disinda da sosyal bilgiler
dersi kapsaminda becerileri tek tek ele alip inceleyen
calismalar gibi alan yazinda ¢esitli arastirmalara ulasmak
mumkundir (Arifin vd., 2021; Caliskan, 2009; Demir,
2006; Girkan & Dolapgioglu, 2020; Hazer, 2011; Waring &
Robinson, 2010; Yesilbursa & Yalin, 2021).

Bu arastirmada, ilgili alan yazinda var olan calismalara
ek olarak Sosyal Bilgiler 6gretmenlerinin (SBO)
ogrencilerine beceri kazandirma streglerindeki
deneyimleri ve bu deneyimlerine dayali olarak beceri
edindirmeye yonelik onerileri ortaya konulmaya
calisilmistir. Bu baglamda, calismada asagidaki sorulara
yanit aranmistir:
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1-Sosyal  Bilgiler dersinde beceri edindirme
konusundaki mevcut duruma vyonelik o6gretmenlerin
dusinceleri nelerdir?

2- Sosyal Bilgiler dersi kapsaminda en zor ve en kolay
kazandirilan beceriler nelerdir?

3- Sosyal Bilgiler dersi kapsaminda daha etkili bir
beceri edindirme icin 6gretmenlerin 6nerileri nelerdir?

2. Yontem

Bu arastirma, sosyal bilgiler 6gretmenlerinin beceri
edindirmede mesleki deneyim ve gorUslerini ortaya

koymak amaciyla temel nitel arastirma deseninde
yuratllmustar.
2.1 Arastirma Modeli

Arastirma  sorusuna yonelik ¢ok yonli ve

derinlemesine veri elde etme amacini taslyan nitel
arastirma yontemi c¢atisi altinda pek c¢ok desen
bulunmaktadir (Oranga & Matere, 2023; Ozdemir & Tuti,
2023). Bu arastirmada, nitel arastirma desenlerinden
temel nitel aragtirma kullanilmistir. Temel nitel arastirma
deseni, katilimcilarin deneyimlerini ve bu deneyimlerdeki
anlam dinyalarini kesfetmeye yonelik sosyal bilimlerde
oldukga sik kullanilan desenlerden biridir (Avci & Akdeniz,
2021; Turkyillmaz & Kalenderoglu, 2025).

2.2 Katilimcilar

Nitel arastirmalarda genellikle amagli 6rneklem teknigi
ile katihmcilarin belirlenmesi tercih edilmektedir. Amacl
orneklem bir Ust baghk olup igerisinde farkh teknikler
bulunmaktadir (Patton, 2018). Bu arastirmada da
katihmcilarin belirlenmesinde amach orneklem
tekniklerinden biri olan elverisli durum érnekleme teknigi
kullanilmistir.  Elverisli durum 6rnekleme tekniginde
katilimcilar, arastirma sorularina yanit verebilecek
nitelikteki ulasilabilir kisilerden segilmektedir (Baltaci,
2018). Arastirmada, sosyal bilgiler egitiminde beceri
kazandirma sirecine iliskin 6gretmen deneyimlerinin
ortaya konmasi amaciyla Kocaeli Gebze'de gorev
yapmakta olan 12 sosyal bilgiler 6gretmeni katilimci
grubunu olusturmaktadir. Tablo 1’de katiimcilara ait
bilgilere yer verilmistir.

Tablo 1. Katihmci Bilgileri

Kod Cinsiyet Hizmet Yili
K1 Kadin 10
K2 Erkek 11
K3 Erkek 11
K4 Erkek 11
K5 Kadin 16
K6 Kadin 24
K7 Kadin 10
K8 Kadin 11
K9 Kadin 12

K10 Erkek 16

K11 Erkek 28

K12 Erkek 13

Tablo 1’e bakildiginda katiimcilar 6 kadin ve 6 erkek
olmak lGizere 12 sosyal bilgiler 6gretmeninden olusmustur.
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2.3 Veri Toplama Araglar

Calismada veri toplama teknigi olarak yan
yapilandirilmis milakat kullanilmistir. Nitel arastirmalarda
en yaygin veri toplama tekniklerinden biri olan mulakatlar,
ozellikle katilimcilarin anlam dulnyalarini  kesfetmeye
yonelik arastirma sorularina cevap aranirken etkili
olabilmektedir (Edward & Holland, 2013). Mulakatlar, ilgili
alan yazinda farkli kategorilere ayrilmakla birlikte bu
calismada, arastirma sorularina yonelik cok yonli ve esnek
veri toplama imkani saglayabilen vyari yapilandiriimis
mulakat teknigi tercih edilmistir (Karahan vd., 2022).

Mulakat sorularinin  hazirlanmasinda  oncelikle
arastirma sorulari dikkate alinmis ve her bir arastirma
sorusunu kapsayacak sekilde farkli sorular ilgili alan
yazindan da istifade edilerek hazirlanmistir. Daha sonra
sorular uzman goriisiine sunulmus ve bir sosyal bilgiler
O0gretmenine incelettirilerek gelen elestiri ve o6neriler
dogrultusunda diizenlemeler yapilmistir (Akman vd.,
2022). Gorltsme sorularinin hazirlanmasinin ardindan
muhtemel katilimcilarla iletisime gecilerek goérisme
randevusu talep edilmistir. Kabul eden oOgretmenlerle
gorasmeler gerceklestiriimis ve ses kaydina alinmstir.
Calismada etik stireg su sekildedir:

Calismadaki etik slireg asagidaki sekilde
yurattilmustir:
e Marmara Universitesi Egitim Bilimleri Enstitisi

Arastirma ve Yayin Etigi Kurulundan etik kurul onayi
alinmistir (Onay tarihi: 01 Mart 2024; Onay numarasi: 03-
10; Karar numarasi: 759299; Belge tarihi: 15 Mart 2024).
e Katihmcilardan bilgilendirilmis onam formu alinmigtir.

2.3 Veri Analizi

Calisma kapsaminda yari vyapilandirilmis miulakat
teknigi ile elde edilen veriler igerik analiz yontemi ile
¢oziimlenmistir.  icerik  analizi, &zellikle  verinin
derinlemesine analiz edilip katihmcilarin ifadelerini ¢ok
boyutlu olarak agiklayabilmek igin etkin bir sekilde
kullanilabilmektedir (Alanka, 2024). Bu kapsamda
oncelikle milakatlar yaziya gecirilmistir. Daha sonra
arastirma sorulari baglaminda transkript edilen metinler
satir satir okunarak veriye iliskin btlincil bir bakis agisinin
olusturulmasi amaglanmistir (Toker, 2022). Bir sonraki
asamada kodlamaya gecilmis; arastirma sorular
baglaminda  katimcilarla  gergeklestirilen  mulakat
verilerinden hareketle temalar ve kodlar olusturulmustur.
Bulgularin sunumunda sik sik dogrudan alintilara yer
verilmistir (Karatas, 2017).

3. Bulgular

Bu bolimde, arastirmaya katilan 12 sosyal bilgiler
O0gretmeninin beceri kazandirma sirecine iligkin deneyim
ve gorlsleri; zor ve kolay kazandirdiklari beceriler,
karsilastiklari gligliklere yonelik ¢6ziim onerileri, ¢ temel
arastirma sorusu kapsaminda incelenmistir. Her bir
arastirma sorusuna iliskin bulgular; temalar ve kodlar
cercevesinde yapilandiriimis, bazi kodlar ise dogrudan
katihmci alintilari ile yorumlanarak desteklenmistir.
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3.1 Sosyal Bilgiler Dersinde Beceri Edindirme Konusuna
Yonelik Ogretmen Goriislerine Ait Bulgular

Calismanin  birinci arastirma sorusu kapsaminda
o6gretmenlerin sosyal bilgiler dersinde beceri kazandirma
surecinde deneyimlerinden yola ¢ikilarak gorisleri analiz
edilmistir. Katihmci goruglerine goére beceri kazandirma
sireci bircok pedagojik, yapisal ve c¢evresel faktor
tarafindan etkilenmektedir. Elde edilen veriler temalar
halinde sunulmus, temalarda yer alan kodlarla ilgili
O0gretmen goruslerine yer verilmistir. Asagida, sosyal
bilgiler 6gretmenlerinin beceri kazandirma sirecine iliskin
mevcut duruma vyonelik goérisleri Tablo 2’'de vyer

almaktadir.
Tablo 2. Mevcut Duruma Yonelik Sosyal Bilgiler
Ogretmenlerinin Gorisleri
Tema Kod Katilimcilar
Kazanim Fazlahg K2, K4, K6, K8,
Beceri K1l
Edindirmeve Hazirbulunusluk K3, K5, K7,
Yénelik ¥ Duzeylerinin Dusuklugi K10, K12
v Ders Saatinin Yetmemesi K4, K5, K6, K7
Ogretmen Dijital Arag / Ogretim
Algilari Bilgisi Eksiklig K2, K3, K5, K8
Etkinlik Eksikligi K6, K9, K11
Ogrenme Kalabalk Slnlflarfia K3, K7, K12
Uygulama Zorlugu
Ortami s
Kosullar, Etkinlik Igin Fiziksel K1 K9
3 Ortamin Yetersizligi !
Kazanimlarin Uygulama
SBDOP'yi Ornegi icermemesi K1, K6, K10
Uygulama Brans/Ziimre isbirliginin
Destegi Deneyim Paylagiminin K2, K3
Yetersizligi
Beceri Ogretiminde
Ogretmen Yéntem Eksikligi Ka, K5, K8
Yeterligi Olgme-Degerlendirme
Algisi Araglarini Entegre K8, K10
Edememe
Okul ve Veli Katiliminin
Cevre s Disiikligi K1, K5
Birligi Olumsuz Cevre Etkileri K1
Exitim Sinav Basarisina Yonelik K7, K8
. . Baski
Sisteminden . S
Kavnakl Devamsiz Ogrencilerin
y Gelisiminin Takip K12
Sorunlar . .
Edilememesi

Tablo 2 incelendiginde, sosyal bilgiler 6gretmenlerinin
beceri kazandirma sirecine iliskin gorisleri; Beceri
Edindirmeye Yonelik Ogretmen Algilari, Ogrenme Ortami
Kosullari, SBDOP’yi Uygulama Destegi, Ogretmen Yeterligi
Algisi, Okul ve Cevre isbirligi ile Egitim Sistemi Kaynakli
Sorunlar olmak tzere alti ana tema cergevesinde analiz
edilmistir. Bu temalar dogrultusunda elde edilen bulgular,
ogretmenlerin beceri kazandirma sirecinde karsilastiklari
yapisal, pedagojik ve cevresel sorunlari ortaya koymakta;
ayni zamanda uygulama eksiklikleri ve ¢6ziim onerileriyle
ilgili Gnemli ipuglari sunmaktadir.

Beceri Edindirmeye Yonelik Ogretmen Algilari
temasinda “Kazanim Fazlaligi” bes katilimci tarafindan dile
getirilmistir. K6, “6. sinifta konular bir kere ¢ok adir, bir

hafta iki hafta bile herhangi bir sebeple konu da geri
kaldiginiz takdirde bir konuyu mutlaka azaltmak ya da
atlamak  zorunda kaliyoruz,  kazanimlarin  yogun
olmasindan  dolayr  sikinti  ¢ekiyorum.”  diyerek
dislincelerini belirtmistir. K8, ogretim programindaki
kazanim yogunlugunun Ogretim sirecine olumsuz
yansidigini belirtmektedir. “Bazi beceriler yiizeysel olarak
islenebilecek nitelikteyken, bazilari ¢cok boyutlu ve ayrintili
bir sekilde ele alinmasi gerekli ama programin ve
kazanimlarin yogunlugundan rahat hareket edemiyoruz.”
demistir. K2 bu konuda sunlari séylemistir: “Kazanim fazla
olmasi bizim igin biyiik bir engel ¢iinkii kazanimlari
yetistirmekten becerileri edindirmek aklimizda kalmiyor
bile.” diyerek goruslerini belirtmistir. K4 de benzer sekilde
“Kazanimlarin fazla olmasi beceri 6gretmede Ggrencilerle
zaman yénetimi yapmayi ¢ok zorlastiriyor.” demistir. Bu
gorisler, 6gretmenlerin programdaki kazanim sayisinin
fazlaliginin sinif ici uygulamalari ve de beceri edindirmeyi
kisitladigini diistindiiklerini gostermektedir.

K3, K5, K7, K10 ve K12 programda yer alan becerilerin
kazandirilmasinda, o6grencilerin hazirbulunusluk
diizeylerindeki farkliliklarin dikkate alinarak programin bu
dogrultuda hazirlanmasi gerektigini ifade etmistir. K3,
“Cocuklarin bir defa biraz hazirbulunusluklari, icinde
yasadiklari aile ve toplum etkisiyle de ilgili olarak biraz
becerileri kazandirmada sikinti yasatiyor bence.” s6zleriyle
toplumsal kosullara deginmistir. K5 ise, 0Ogrencilerin
hazirbulunusluklarinin istenilen diizeyde olmamasinda
Ogrencinin de velinin de payl oldugunu belirtmistir.

Katihmcilar, Ogrencilerin beceri kazaniminda
hazirbulunusluk diizeylerinin belirleyici oldugunu ve
programin bu farkliliklari dikkate alacak sekilde

diizenlenmesi gerektigini vurgulamaktadir. Ozellikle aile
ve toplum faktorlerinin bu siiregte 6nemli rol oynadigina
dikkat gekilmistir.

Ders saatinin yetersiz olmasi dort katimci tarafindan
dile getirilmistir. K4, K5, K6 ve K7 bu durumu belirtmistir.
K4 bu konuda sunlari séylemistir: “Hocam beceriler genel
olarak iyi ama uygulama konusunda ciddi sikintilar
yasiyoruz. Bunun en temel sebebine baktigimiz zaman iste
becerilerin adir, siirenin gok kisitl olmasi.” demistir. Ayrica
K5 de benzer sekilde ders saatinin yetmemesinin beceri

Ogretimi icin blylk bir sorun oldugu goérisini
paylagsmistir.
K6, K9 ve K11 “Etkinlik Eksikligi” durumundan

bahsetmistir. Etkinliklerin uygulanabilirligi ¢ogu zaman
materyal destegine baglidir. Ancak 6gretmenler, ellerinde
yeterli arag-gere¢ olmadigini belirtmistir. K6, “Etkinlik
yapmak istiyoruz ama sinif ortami ve materyaller yetersiz.
Her seyi kendimiz iiretmek, bulmak zorundayiz.” demistir.
K9 ise, “Etkinlikler igcin gereken harita, kart, afis vs.
elimizde yok. Renkli kdgit bulmak bile dert olabiliyor.”
diyerek silrecin malzeme tedarik etme kismindaki
zorluklarint aktarmistir Katilimcilar, etkinlik temelli
Ogretim icin yeterli materyal ve igerigin bulunmamasinin
uygulamalari zorlastirdigini distiinmektedir.

Ogrenme Ortami Kosullari temasina géz attigimizda,
K3, K7 ve K12 programdaki becerilerin kazandirilmasi igin
sinif mevcudunun kalabalik olmasina dikkat ¢ekmistir. K3,
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kalabalik bir okulda calistigini, yoklama almanin en az 5
dakika sardugind, derse hazirlik yapip 6grencileri derse
hazir hale getirmenin ise on dakikasini aldigini belirtmistir.
K7 ise, “Kazanim kazandiralim derken becerileri
iskaliyoruz.” sozleriyle fikirlerini agiklamistir. Katilimcilar,
ders siiresinin yeterli olmadigindan dolayi beceri egitimine
gereken onemin verilemedigini dile  getirmistir.
Ogretmenlerin daha ¢ok kazanim odakh dusiindikleri
gorilmektedir.

SBDOP’yi Uygulama Destegi temasina bakildiginda,
2018 Programi’nda beceriye vurgu yapilmasina ragmen,
ogretmenler kazanimlardan hareketle uygulamaya donik
rehberligin ve 6rneklerin eksik oldugunu belirtmektedir.
K1, “Programda kazanim var, beceri yaziyor ama nasil
yapilacadi yazmiyor. Sadece genel ifade var. Isin iginden
ctkmak zor.” diyerek bu boslugu vurgulamistir. K10,
“Kazanima gére beceri etkinliklerini gérmek istiyoruz.
Somut érnekler olmadan yapamiyoruz. Eksigiz...” seklinde
dusincelerini ifade etmistir. Sosyal bilgiler programinda
beceriye yer verilse de, 0Ogretmenler uygulama
orneklerinin eksik oldugunu diisinmektedir.

Ogretmen Yeterligi Algisi temasi bashginda, baz
O0gretmenler, beceri kazandirmada hangi yontemi nasil
uygulayacaklart konusunda bilgi eksikligi yasadiklarini
ifade etmistir. K8, “Kitapta ‘beceri kazandirin’ diyor ama
nasil? Hangi etkinlikle, hangi teknikle? Kimse anlatmiyor.”
diyerek bu eksikligi vurgulamistir. K5 ise, “Uygulama
6rnegi yok. Anlatiyorlar ama gergekte nasil yapilir
bilmiyoruz. Beceri dersi olsa keske d&gretmenler icin.”
seklinde konusmustur. Ogretmenlerin beceri temelli
ogretim yontemlerine dair bilgi eksiklikleri oldugu
anlasiimaktadir.

3.2 Sosyal Bilgiler Dersi Kapsaminda En Zor ve En Kolay
Kazandirilan Becerilere Ait Bulgular

Bu bolimde, sosyal bilgiler 6gretmenlerinin gorisleri
dogrultusunda, 2018 SBDOP’de yer alan 27 beceriden
kazandirilmasi en zor ve en kolay olanlara iliskin bulgulara
yer verilmistir. Bulgular, katilimci ifadelerinden dogrudan
ve dolayh alintilarla desteklenmis ve arastirma sorularina
yanit olusturacak bigcimde yapilandiriimistir.

Tablo 3. Zor ve Kolay Kazandirilan Beceriler

Tema Kod Katihmcilar
K2, K3, K4,
Harita Okuryazarhg K5, K7, K9,
K11
N K1, K4, K6,
Isbirligi Yapma K9, K11, K12
- K1, K2, K3,
Politik Okuryazarhk K5, K6
Zor iletisim Kurma K1, K3, K6,
Kazandirilan 3 K9, K10
Beceriler Elestirel Dustinme ve K1, K2, K4,
Sorgulama Yapma K6, K11
K2, K4, K8,
Dijital Okuryazarlik K10
Kalip Yargi ve Onyargiyi K2, K4, K8,
Fark Edebilme K12
Medya Okuryazarligi K3, ';éé’ K5,
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Tablo 3. (Devami)

. K2, K5, K9,
Hukuk Okuryazarlig K12
Finansal Okuryazarlik K4, K5, K10
Empati Kurabilme K3, K4, K11
Zaman ve KronoIP!lk K6, K7, K11
Algilama Becerisi
Tablo, Grafik ve Diyagram
Okuma, Yorumlama ve K4, K5, K8
Cizme
Problem Cézme K1, K11, K12
Konum Analizi K6, K8, K12
Turkgeyl.l_)ogru, Glizel Ve K2, K6, K11
Etkili Kullanma
Oz Denetim Saglama K3, K6, K9
Gevre Okuryazarhgi K9, K12
Karar Verme K1
. K2, K3, K5,
Isbirligi Yapma K7, K8, K10
N K2, K4, K5,
Sosyal Katihm Saglama K6, K10
. . K1, K2, K5,
Empati Kurabilme K6, K12
.. . K1, K3, K4,
Go6zlem Yapabilme K5, K11
. K3, K7, K8,
Cevre Okuryazarhgi K10
S K2, K4, K5,
lletisim Kurma K8
Kolay Kalip Yargi ve Onyargiyi
Kazandirilan Fark Etme K3, K8, K10
Beceriler Elestirel Disiinme ve K9, K10, K12
Sorgulama
Zaman ve Kronolojik K9, K10
Algilama
Oz Denetim Saglama K6, K9
Problem Cozme K1, K12
Girisimcilik Becerisi K4, K9
Medya Okuryazarhgi K6, K9
Dijital Okuryazarhk K5, K9
Politik Okuryazarhg K8, K9
Tirkgeyi Dogru, Guzel ve
Etkili Kullanabilme K8, K9
Karar Verme K6

3.2.1 Zor kazandirilan beceriler

Tablo 3 incelendiginde; katiimcilarin, kazandiriimasi
en zor ve en kolay bulduklari becerilere iliskin gérusleri,
yogunluk sirasina goére alintilarla birlikte asagida ele
alinmistir.

Harita okuryazarligi, kazandirilmasi en zor beceriler
arasinda ilk sirada yer almistir. K2, cocuklarin ellerinde
telefonla, harita bilgisine ihtiyac duymadan istedikleri
adrese gidebildiklerini belirtmistir. K11, harita okumanin
basl basina bir beceri oldugunu ancak navigasyon gibi
dijital araglar nedeniyle 6grencilerin artik haritalara gorsel
bir materyal olarak ilgi duymadigini ifade etmistir. K4,
“Haritalar 6grenciler igin sikici ve karmasik. Stirekli yénleri
karistiriyorlar.” sozleriyle harita okuryazarhgl becerisinin
kazandirilmasinin zorluguna dikkat ¢ekerken; K5, “Gérsel
ve uzamsal olarak bilmeden harita anlatmak bosuna gibi.”
ifadesiyle kavramsal temelin eksikligini vurgulamistir.
Harita okuryazarhgl gibi gérsel ve konumsal beceriler,
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dogasi geregi gorsel ve uzamsal yetkinlik gerektirdiginden,
ogrenciler bu alanda gelisim gostermekte glclik
cekmektedir.

K1, K4, K6, K9, K11 ve K12 isbirliginin zor kazandirilan
bir beceri oldugunu belirtmistir. K1 isbirliGi becerisi
agisindan ¢ok etkin olunmadigini dile getirmis ve isbirligine
yonelik  ¢calismalara  adirhk  verilmesi  gerektigini
s6ylemistir. K6, 6grenciler arasinda da isbirliginin glicli
olmadigini belirtmistir: “Ders anlatimi ile ilgili ve kazanim
anlaminda isbirligi yeteri kadar yapilmiyor.” demistir. K11
“[sbirligi oldukca kolay kazandirilacak bir beceri gibi
duruyor ama gruplar arasinda hep ¢atisma cikiyor, sikdyet
ediyorlar birbirlerini.” diyerek diisiincelerini agiklamistir. is
birligi becerisinin kazandirilmasinda, 6grencilerin kendi
aralarindaki iletisimde bazi  glgclikler yasadiklar
gorilmektedir. Bu gigliklerin, profesyonel gelisim
siregleriyle giderilmesi gerekmektedir.

Politik okuryazarhgin kazandirilmasi zor beceriler
arasinda vyer almaktadir. Katiimcilar ayni zamanda
¢ekincelerinden de bahsetmistir. K2, “Mesela politik
okuryazarhk becerimiz var. Bu konuda da bu nesil
cocuklarinin bununla ¢ok ilgilenmedigini diisiinliyorum, bu
konular ¢ok ilgilerini de ¢ekmiyor. Zaten politika, siyaset
isleri 6yle rahat konusulmaz” sozleriyle ifade etmistir. K6
ise “Cocuklar politikayi sadece ailelerinin tuttugu partiden
ibaret olarak diisiiniiyorlar. Ulke politikasi dendiginde
hentiiz onu algilayabilecek yasta degiller. O yiizden 7.
siniftan 6nce politik okuryazarlikta zaten deneyim
kazanmasi ¢ok zor.” diyerek ifade etmistir. Politik
okuryazarlik becerisinin ¢ocuklarin yas diizeyine uygun
olmadigini diistindiiklerini agiklamislardir.

iletisim becerisi de 6gretmenlerin sik¢a zorlandiklari
becerilerden biri olarak dikkat cekmektedir. K1 yasamis
oldugu bir anidan bahsederek duruma agiklik getirmistir.
“7. sinif Sosyal Bilgiler dersinde iletisim (nitesindeyiz.
Cocuklari empati kavramini, olumlu iletisimi anlatiyorum.
Bunlarla ilgili 6rnek olaylara yer veriyoruz. Iste bir giin
sonrasinda séyle bir olay yasadim. iki 6grenci arasinda
tartisma yasaniyor. Bu tartismada ¢ocuk arkadasina zarar
veriyor, burnunu kiriyor. ... Neden béyle bir sey oldugunu
sordum? Bir giin éncesinden empati kavramini, iletisim
saglamayi anlatmistim.” ifadesi, gercek hayatta yasanan
durumlar Gzerinden ilgili  becerilerin  kazandirilip
kazandiriimadiginin gorilmesi bakimindan bir gosterge
niteligi tasimaktadir. K9 ise aile i¢i iletisimden
bahsetmistir: “fletisimden yoksunlar gercekten. iletisim
kurmakta zorlaniyorlar bir kere. Zaten kendi aile i¢lerinde
bir iletisim olmadigi igin bu beceriyi kazandirip da bunu
stirdiirebilmek zor biraz.” sozleriyle iletisim becerisinin
kazandiriimasinin aileden bagladigini sdylemistir. K10,
ogrencilerle iletisim kurmada zorlandigini ve arkadas
cevresine hos gériinmek amaciyla bazi 6grencilerin zaman
zaman uygunsuz davranislar sergiledigini ifade etmistir. K6
ogrencilerle birlikte ailelere de iletisim konusunda egitim
verilmesi gerektigini dldslndigint ifade etmistir.
Katihmcilar, iletisim becerisinin yalnizca 6gretmenler
aracihgiyla kazandirilamayacagini; aile ve c¢evresel
faktorlerin de bu becerinin gelisiminde olumlu ya da
olumsuz etkiler yaratabilecegini ortaya koymaktadir.

K1, K2, K4, K6 ve K11 68rencilerin elestirel diisiinme ve
sorgulama vyapabilme becerilerinin yeterli olmadigini
belirtmistir. K11 elestirel disiinmenin ayri bir beceri
olarak ele alinmasi gerektigini, bu becerinin her 6grencide
gelistirilmesinin zor oldugunu belirtmistir. K6 elestirel
dislinme becerisine sahip olunmasinda aileye ¢ok is
distiginu  aciklamistir. K4 ise  bu  becerinin
kazandirilmasinda ders iceriklerinin yizeysel kaldigini
ifade etmistir. K2, “Elestirel diisiinme konusunda da ben
égrencilerin  eksikliklerinin  oldugunu  diisiiniiyorum.
Okuma yapmiyorlar, okusalar da yetersiz kaliyorlar.”
demistir. Bu bulgular, 6gretmenlerin 6grencilerde elestirel
diisinme ve sorgulama becerilerinin gelisiminde bilgi
eksikligi, icerik yetersizligi, aile destegi eksikligi ve okuma

aliskanhginin  yeteri kadar gelismemis olmasi gibi
faktorlerin  6nemli engeller olusturdugunu ortaya
koymaktadir.

Dijital okuryazarlik becerisi, 0©grencilerin dijital

diinyayla etkilesim icinde olmalarini saglayan, gliniimizin
en gilincel ve onemli beceri alanlarindan biridir. K10
“Mesela en ¢ok c¢ocuklarin i¢ ice oldugu giinliik
yasantilarindan érnek vereyim. Cok fazla sosyal medya,
televizyon, internet, tablet ve bilgisayarlara ¢ok ¢abuk
ulasabilen ¢ocuklar ama bakiyoruz dijital okuryazarlk ¢cok
da iyi degil.” seklinde distncelerini ifade etmistir. K8 ise
“Dijital bir seylerle destekliyoruz. Ben de bunun lizerinde
6zellikle duruyorum ama bir yandan bu dijitallikten de
hoslanmiyoruz, dezavantajlarini da yasiyoruz. Amaci
disinda kullaniliyor.” demistir. Katilimcilar, dijitallesmenin
ogrencilerde dijital okuryazarlik becerilerini kazandirmada
zorluk yarattigini ve 6grencilerin dijital araglari cogunlukla
egitim disi amaglarla kullandigini belirtmislerdir.

Zaman ve  Kronolojik  Algilama  becerisinin
kazandirilmasina yonelik olarak K6, K7 ve K11 cesitli
glcliiklerle karsilastiklarini ve bu siiregte zorlandiklarini
ifade etmislerdir. K7, “Ozellikle 5. siniflarda bu sikinti
oluyor. Anadolu ve Mezopotamya uygarliklari konusunda.
Oradaki icerigi zaman ve kronoloji algilama becerisi tam
gelismedigi icin konuyu tam algilayamiyorlar. Yani o kadar
gecmise gidemiyorlar oradaki zaman ve kronolojik
algilamayr tam manasiyla yapamiyorlar. Bu kazanim
Bence 5. siniflarin seviyesinden daha (ist seviyede olmasi
lazim.” diyerek diisiincesini paylasmistir. Bununla birlikte,
s6z konusu becerinin 5. sinif diizeyinde kazandiriimasinin
pedagojik agidan uygun olmadigi yonlinde goris
bildirilmistir. K6, “Zaman ve kronolojiyi algilama
konusunda da sikinti yasiyoruz. Ozellikle codrafya
konularinin daha yodgun oldugu 5. sinifta, bu beceriyi
kazandirmak biraz zor oluyor. Bence bu konunun ikinci
tinitede yer almasi dogru dedil. Anadolu ve Mezopotamya
medeniyetlerinin de birinci dénemin ikinci iinitesinde dedgil,
ikinci déneme alinmasi gerekiyor. Ciinkii ¢ocuklar heniiz
ilkokuldan yeni ¢ikmis oluyorlar ve bu konulari sadece
ezberliyorlar, gercekten dgrenemiyorlar.”  sozleriyle
durumu aciklamistir. Bu becerinin c¢ocuklar icin soyut
kaldig1 belirtilmistir. Bunun yaninda, 6grencilerin gelisim
diizeylerinin yeterince dikkate alinmadigi
diisintlmektedir.
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Tlrkceyi dogru, glizel ve etkili kullanma becerisinin
kazandirilmasinin zor oldugu K2, K6 ve K11 tarafindan
ifade edilmistir. K6, “Maalesef ¢cocuklar arasinda ¢ok fazla
argo ve yabanci kelimelerin kullaniimasindan dolayi
Tiirkgce dogru, gtizel ve etkili kullanma ile ilgili becerilerinin
kétii oldugunu diisiiniiyorum.” ifadesinde bulunmustur.
K11, “Anadilimiz ¢ok fazla bozuldu. Odrencilerim
internetten duydugu, gérdiigii kelimeleri kullaniyor.
Kisaltmalar yaziyor. Tiirkce 6gretmenleri ile isbirligi yapip
bir seyleri diizeltmeliyiz.” demistir. Katihmcilar, Trkgenin
dogru ve etkili kullanimi becerisinin kazandiriimasinda
sosyal ¢evrenin ve sanal diinyanin olumsuz etkilerine
deginmislerdir.

3.2.2 Kolay kazandirilan beceriler

En kolay kazandirilan beceriler olarak isbirligi
yapmaktan K2, K3, K5, K7, K8 ve K10 bahsetmistir. K3,
“Biraz daha ¢ocuklar arasinda gerekli yénlendirme
yaparsak isbirligine daha yatkin olabiliyor. Cogu ayni
mahalleden, okulda beraber vakit gegiriyorlar.” demistir.
K2 ise “Cocuklara isbirliGi  becerisini daha iyi
kavratabiliyoruz. Ciinkii mahallede sokakta bunu kendileri
de uygulayabiliyorlar. Uygulama ortami bulabiliyorlar. O
acidan da isbirliGi  becerisi  biraz daha kolay
kazandirilabiliyor. “ Katilimcilar, is birligi becerisinin sosyal
cevrede ve giinlik yasamda edinilmesinde kolaylastirici
bir etkisi oldugunu ifade etmislerdir.

Sosyal Katihm Saglama becerisinin edindirilmesi en
kolay beceriler arasinda oldugundan K2, K4, K5, K6 ve K10
bahsetmistir. K10 kendi destegi ve etkinlikleri ile
ogrencileri  sosyal hayata katiim gosterebildigini
belirtmistir. K6 da 0Ogrencilerin genellikle disa donik
oldugundan sosyal hayata katabildikleri, gezilere ve
etkinliklere getirebildiklerini sdylemistir. K5, “Ogrenci
hareketli ve sosyal olunca sosyal katilimi kazandirmakta
kolay is.” demistir. K4 ise “Millet olarak sosyallesmeyi
seviyoruz. Benden daha sosyal 6grenciler var.” diyerek
disiincelerini yansitmistir. Katilimcilar, sosyal katilm
becerisinin kazandirilmasinda toplumsal yasamin ve
sosyal iliskilerin olumlu etkisinden bahsetmislerdir.

Empati kurabilmenin kolay kazandirildigi, K1, K2, K5,
K6 ve K12 tarafindan ifade edilmistir. K1, “Ogretmenlik
meslegini yaptigim yillar boyunca, kendi tecriibelerime
dayanarak empati kazandirmanin  kolay oldugunu
diistiniiyorum. O duyguyu yakalamak gerek. Ama
maalesef her égrenci icin bu gecerli degil, isin bu tarafi da
var. Aileye baya is ve sorumluluk diismekte.” sozleriyle
disiincelerini  paylasmistir. K2, empati becerisinin
edindirilmesinde 6gretmenin rol model olmasinin sireci
kolaylastirdigini belirtmistir. K6 da empati becerisinin
edindirilmesinde ailenin etkili oldugunu ifade etmistir: “Bu
is aileden bashyor.” Katilimcilar, empati becerisinin
kazandiriimasinda ailenin 6grenciye rehberlik etmesi ve
destekleyici rol Gstlenmesi gerektigini vurgulamistir.

Gozlem Yapabilme becerisinden K1, K3, K4, K5 ve K11
bahsetmistir. K5 6grencilerin kiicik yaslardan itibaren
desteklendiginden gézlem yapabilme becerisini gelistigini
vurgulamistir. K3 de “gézlem yapabilmek ¢ocuklarin
diizeyinde olduk¢a kolay saglaniyor.” diyerek gorisiini
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aciklamistir. K1 ise “Tabii bu okul igerisinde olan durum bir
de gézlem yapma becerisi. Ozellikle de belli konularda iste
hava durumunu gézlemleme gibi disarida dogayi
g6zlemleme gibi durumlara daha kolay ulastigini fark
ettim beceriler agisindan.” demistir. Katihmcilar, gdzlem
yapabilmenin 6grenciler tarafindan kolay kazanildigini
belirtmistir. K3 bu becerinin ¢ocuklar igin kolay
saglandigini, K5 ise kiicuk yaslardan itibaren desteklenirse
gelistigini vurgulamistir. K1, 6grencilerin doga ve hava
olaylari gibi konularda gozlem yapabildigini ifade etmistir.

K3, K7, K8 ve K10 en kolay kazandirilan beceriler
arasinda c¢evre okuryazarligi oldugunu séylemistir. K10,
“Egitim  seviyesinin  artmasi  beraberinde  ¢evre
okuryazarhgini kazandirmay: artiriyor.” demistir. K8, “En
basta ¢evre okuryazarldi... Belki o benimle de ilgilidir. Hani
sahsi ilgim oldugu icin o konuyu ¢ok iyi kazandirdigini
diistiniiyorum.” sozleriyle beceri kazandirma sirecinden
bahsetmistir. K7, yaparak yasayarak ¢evre okuryazarligini
kazandirdigindan bahsetmistir. K3, “Hocam yine ¢evre
okuryazarhdi... En azindan geri déniisiimden tutunuyoruz.
Cevreye duyarhlik konusunda gérdiigiim kadariyla biraz
yapabiliyoruz.” diyerek ifade etmistir. Katihmcilar, ¢evre
okuryazarhginin 6grenciler tarafindan kolay kazanildigini
ve uygulamali etkinliklerle etkili bir sekilde 6gretilebildigini
belirtmistir. ilgi, deneyim ve egitim diizeyi bu becerinin
kazandiriimasinda  6nemli  etkenler olarak  06ne
¢cikmaktadir.

Elestirel Duslinme ve Sorgulama becerisinin kolay
kazandirilan beceriler arasinda oldugundan K9, K10 ve K12
bahsetmistir. K12 bu konu hakkinda detayli bilgi vermistir:
“Yani ben bu konuda ¢ocugun her seyi oldugu gibi kabul
etmesini istemiyorum. Mutlaka sorgulamasini ve ondan
sonra 6grenmesini istiyorum. Bu ylizden kendi dersimde en
fazla 6nem verdigim beceri elestirel diisiinme oluyor. ... Bir
6gretmen olarak bile kullandigimiz bazi ciimlelerde
yanhshklar olabilir. Sizlerin bunlari da sorgulamaniz
gerekir. Clnki bazen bir bilgiyi aktarirken farkinda
olmadan hatali ciimleler kurabiliyoruz. Giinliik hayatta da
bir olayla karsilastiklarinda ¢ocuklarin tek tarafli degil,
karsi tarafi da diisiinerek ya da farkli ¢éziim yollari
iireterek bir degerlendirme yapabilmelerini istiyorum”. K9
“Elimden  geldigince  6grencilere  farkli  kaynaklar
sunuyorum zamanim yettigi kadar. Sorgulasinlar elestirel
biling  kazansinlar istiyorum.” diyerek dislincelerini
paylagsmistir. Katilimcilar, elestirel diisinme becerisini
Ogrenciler icin en o6nemli kazanimlardan biri olarak
gdrmektedir. Ozellikle bilgiyi sorgulama, farkh bakis
acllariyla degerlendirme ve ginlik hayattaki olaylara
elestirel yaklasma vurgulanmistir. Ogrencilerin her bilgiyi
oldugu gibi kabul etmeyip sorgulamalarinin tesvik
edilmesi gerektigi ifade edilmistir.

K6 ve K9 medya okuryazarhgi becerisini kolay kazanilan
beceriler arasinda saymistir. K6, “Arastirma konusunu
glizel veriyoruz. Yani medya okuryazarligindan da olduk¢ca
anhyorlar konulari.” demistir. K9 ise medya okuryazarlig|
becerisini kazandirmada c¢ok fazla genel agda igerik
sunulabildiginden dolayir bu becerinin kazandiriimasini
kolay buldugunu belirtmistir. Katiimcilar, medya
okuryazarhgi becerisinin 6grencilere kolay kazandirildigini,
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ozellikle dijital iceriklere erisimin kolay olmasi nedeniyle
bu becerinin 6gretiminde zorluk yasanmadigini ifade
etmistir.

3.3 Sosyal Bilgiler Dersinde Becerilerin Etkili
Kazandiriimasina Yoénelik Ogretmen Onerilerine Ait
Bulgular

Sosyal Bilgiler dersi kapsaminda becerilerin daha etkili
bir  sekilde kazandirilmasina  yonelik  6gretmen
gorislerinden elde edilen oOneriler Tablo 4’te ayrintili
olarak sunulmustur.

Tablo 4. Sosyal Bilgiler Dersi Kapsaminda Daha Etkili Bir
Beceri Edindirme igin Ogretmenlerin Onerileri

Tema Kod Katilimcilar
Kazanimlar K1, K2, K3, K4,
sadelestirilmeli, program K6, K7, K8, K9,
yuku azaltilmali K10, K11, K12
Program giincel yasamla K2, K3, K4, K5,
K6, K7, K8, K9,

Programin iliskilendirilmeli

Uygulanabilirligi

K10, K11, K12
Deger egitimi ders dis|

etkinliklerle K5, K7, K11
desteklenmeli
Sosyal medya pedagojik
amagli kullanilabilecek K9, K11
sekilde rehberlik edilmeli
K1, K2, K3, K4,
Veliler bilinglendirilmeli K5, K6, K7, K8,
ve isbirligi artiriimali K9, K10, K11,
K12
Okullarda kitap okuma
kampanyalari K1, K12
dizenlenmeli
Okul idaresi ile
Paydas Katilimi dgretmenler arasinda K10, K12
ve s Birligi etkili iletisim kurulmali
Yerel kurumlarla ortak K8
projeler gelistirilmeli
Dezavantajli 6grencilere
yonelik destek burslari K9
artirilmali
Zumre toplantilari daha
planlh ve islevsel K7
yuratilmeli
Ogretmenlere yonelik
uygulamali ve beceri K2, K4, K5, K8,
Ogretmen tve.r'r?elli hizm.et igi- K9, K11, K12
. . egitimler verilmeli
Yeterlikleri ve . -
L Ogretmen yetistirme
Gelisimi programlari beceri K1, K2, K3, K5,
temelli olacak sekilde K9, K10, K11

yeniden yapilandiriimali

j Ders santleri artmimay K& K6/ K9, K11,
Oéretim ers saatieri artirimali K12

Surecine MEB uygulamalari
Kurumsal sahadaki uygulamalarla
Katkilar daha uyumlu hale K3, K5, K6, K10
getirilmeli
Okullarin fiziki altyapisi K1, K6, K7, K9,
Fiziksel Altyapi iyilestirilmeli o K10, K11, K12
VR ve AR vb. Teknolojileri
K4
Kullanilmal

Tablo 4’te, katiimcilardan elde edilen veriler, sosyal
bilgiler dersinde beceri kazandirma sirecinin daha etkili
hale gelmesi icin 6gretmenlerin cesitli ¢c6zim onerilerine
sahip oldugunu gostermektedir. Bu arastirmada, 2018

Sosyal Bilgiler Dersi Ogretim Programi kapsaminda beceri
kazandirma silrecinde karsilasilan sorunlar ve bu
sorunlara  yonelik  ¢6zim  Onerileri;  Programin
Uygulanabilirligi, Paydas Katilimi ve is Birligi, Ogretmen
Yeterlikleri ve Gelisimi, Kurumsal Katkilar ve Fiziksel ve
Dijital ~ Altyapi  basliklari altinda tematik olarak
siniflandirilmistir.

K1, K2, K3, K4, K6, K7, K8, K9, K10, K11 ve K12
kazanimlarin sadelestirilmesi ve program yikiinin
azaltilmasini 6nermistir. K1, “Ben miifredatin ¢ok yogun
oldugunu diistiniiyorum. Konulari yetistirme baskisi,
etkinlik yapmayi engelliyor. Bazi konular sadelestirilebilir
ya da dogrudan édrenciye birakilabilir. Her kazanim igin
ayri bir ders anlatmak miimkiin olmuyor.” diyerek durumu
ifade etmistir. K3, “Ciddi anlamda mesela o kadar agir bir
milifredatla bas basayiz ki kavramlari égrenmekten,
yetistirmekten becerilere pek bir seyimiz kalmiyor agik¢asi.
... Bizim dersimize genellikle asiri derecede bir sikistirilmis
bilgi yogunlugu mevcut. Bu bizim beceri edindirmemize
sikint1  yaratiyor. Miifredat daha uygun hdle
getirilebilir... Daha hafif diizeyde, daha c¢ok beceriye
yénelik etkinlikler ve icerikler (retilebilir.” K6 da “6. sinifta
konular bir kere ¢ok adir. Bir hafta iki hafta bile herhangi
bir sebeple konu da geri kaldiginiz takdirde bir konuyu
mutlaka azaltmak ya da atlamak zorunda kaliyorsunuz.”
diyerek distncelerini dile getirmistir. Katihmcilarin buyik
cogunlugu 2018 SBDOP’de kazanimlarin fazlahg, icerik
yogunlugu ve ders siiresinin yetersizligi gibi nedenlerle
programin uygulanmasinda zorluklar yasadiklarindan
dolayl kazanimlarin azaltilmasini ya da ders saatinin
artirilmasini 6nermektedir.

Program giincel yasamla iliskilendirilmesi K2, K3, K4,
K5, K6, K7, K8, K9, K10, K11 ve K12 tarafindan
bahsedilmistir. K10, “Yani ders durumu daha etkin
planlanabilir dedigim gibi hem iste dijital destekli EBA veya
diger online platformlar, bunlarla destekli hem de
6dgrenciyi isin icine katarak daha aktif bir ders siireci
ylrttiilebilir. Bu siire¢te dGgrenciyi yaparak yasayarak
edindigi beceriyi veya bilgiyi daha kalici hdle getiriyor.”
sozleriyle ifade etmistir. K11 de “Anlatilan ve verilmek
istenen  becerilerin  bizzat  yetiskinler  tarafindan
uygulanmasi gerekmektedir. Anlatmak ve 6gretmek
yetmiyor, bu becerilerin hayata gegirildigini gézlemlemek
6énemlidir.” demistir. Katilimcilar, programin hayatla daha
glcli baglar kurmasi gerektigini vurgulamis; kazanimlarin
glnlik vyasamla iliskilendirilmesi, 6grencilerin etkin
katiimiyla 6grenmenin kalict hale getirilmesi ve
ogretmenlerin rol model olmasi yoéninde O6nerilerde
bulunmuslardir.

Tablo 4G inceledigimizde, katihmcilarin  hepsi
paydaslarla isbirliginde veli katihmi ve isbirliginden
bahsetmistir. K8, “Veli de bu siirecin igerisine ddhil edilse
bence ¢ocuklara daha iyi bir sekilde beceri kazandirabiliriz.
Yani veliye de bazi gérevier diisiiyor. Odretmen olarak
bizim kadar velinin de égrenciyle ilgilenmesi gerekir. Onun
disinda cocuk zaten okulda &grendigiyle kaliyor, evde
pekistirme olmayinca da unutuyor.” ifadesiyle veliye
duyulan ihtiyactan bahsetmistir. K9 da “Ben sorunun
kaynadini, esas birincil kisinin veli oldugunu diisiiniiyorum.

43



Akar and ibrahimodglu / Cumhuriyet International Journal of Education, 15(1): 26-47, 2026

Ciinkdi velilerin ilgisizligi... Cocuklar belli bir siireden sonra
artik kendisinden ilgilenilmemesinden dolayi bosluyor.”
sozleriyle duslincelerini agiklamistir. K12 ise “Beceri
kazandirmada en biiyiik sorunlardan biri de velilerin
ilgisizligi. Cocuk okulda égrendiklerini evde desteklemedigi
zaman unutuyor. Ailelerin siirece daha fazla katiimasi
gerekiyor. Okulla isbirligi icinde hareket etmeleri
saglanmall.” Bu ifadeler, 6gretmenlerin velilerle daha
glicll bir iletisim ve isbirligi kurulmasi gerektigine dair acgik
onerilerini ve deneyimlerini yansitmaktadir. Gerek okul
ortamindaki yetersizlikler gerekse evdeki destek eksikligi,
beceri kazandirmayi dogrudan etkileyen baslica faktérler
olarak ortaya koyulmustur.

Hizmet ici Egitim seminerlerinin niteligi artinlarak ve
yeniden dizenlenerek 6gretmenlere yonelik uygulamali
ve beceri temelli egitimler verilmesinden K2, K4, K5, K8,
K9, K11 ve K12 bahsetmistir. K4, “Ders kitaplarinin ya da
programin hayata dénlik sekilde 6gretmenlere uygulamali
bir sekilde anlatiimali. Hizmet igi egitimler bu sekilde
yapiimall.” demistir. K9 da “Hizmet i¢i egitimlerin sadece
seminer seklinde degil, uygulamali olarak yapiimasi lazim.
Ornedin beceri temelli 6§retim nasil olur, biz bunu kendi
dersimizde nasil uygulariz, bu konuda pratik yapiimali.”
diyerek beceri egitimini uygulamal olarak gormek
istemislerdir. K12, “Hizmet i¢i egitimlerde 6gretmenlerin
aktif katihmi saglanmali. Sadece teorik bilgi verilmemeli,
6gretmenler sinif igcinde uygulayabilecekleri yéntemleri
dogrudan deneyimlemeli.” ifadeleriyle, diger katihmcilarin
da belirttigi Uzere, beceri egitiminin hizmet igci
seminerlerde uygulamali olarak verilmesinin 6gretmen
gelisimi agisindan 6nerilmektedir.

Ders saati sliresinin yetersizligi K4, K6, K9, K11 ve K12
tarafindan dile getirilmistir. K4, “Az énce de bahsettigim
gibi miifredatimiz ¢cok adir. 3 saatlik sosyal bilgiler dersi bu
miifredati uygulamamizda ciddi sikintilara sebep oluyor.
Ders saati artirilmali.” fikrini sunmustur. K6 da konularin
¢ok genis olmasindan dolayi siirenin yeterli olmadigini ve
bir caresinin bulunmasi igin MEB’in ders saatlerine el
atmasi gerektigini dile getirmistir. Katihmcilar ders
saatlerinin artirilmasini dnermektedir.

Teknoloji erisimi ve okullara donanim destegi gibi
fiziksel altyapinin saglanmasindan K1, K6, K7, K9, K10, K11
ve K12 bahsetmistir. K1, “Bir kere soyle ki okulun fiziki
yapisi uygun hdle getirilmeli. Eger biz gercekten bir beceri
egitimi vermek istiyorsak her égrenciye ulasmamiz lazim.”
diyerek duslincesini dile getirmistir. K7 yasadiklarindan
bahsetmistir: “Sinif mevcutlari ¢ok fazla. Gegcen sene 6.
siniflar 40 kisi gibi bu sene iste 5'ler otuz li¢ otuz dért kisi.
Yani ¢ok kalabalk siniflar. Sadece bizim okul igin
s6ylemiyorum Gebze'de farkli okullarda da ¢alistim asagdi
yukari sinif mevcutlari fazla. Bu ortamda sinif mevcudunun
fazla olmasi yasayarak deneyim kazandirma oranini
diistiriiyor. Akilli tahtayla sinif icinde de 6grenciyi bir yere
kadar uyanik tutabiliyorsun. Keza internet kesintisi ¢ok
oluyor”. Katihmcilar sinif mevcutlarinin kalabalik olmasinin
ogrenciye ulasmakta, ihtiyaglarini karsilamakta ve beceri
kazandirma sirecinde sikintilara yol actigini
belirtmislerdir. Okulun fiziki kosullarinin, 6grenci ihtiyacini
karsilayacak diizeyde olmasi gerektigi ortaya ¢cikmaktadir.
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4. Tartisma

Bu arastirmada, sosyal bilgiler 6gretmenlerinin
ogrencilere beceri edindirme siirecindeki deneyimleri ve

bu deneyimlerinden hareketle ortaya koyduklari
onerilerinin neler oldugu sorusuna temelde yanit
aranmistir.

Katihmci sosyal bilgiler 6gretmenleri, 2018 SBDOP’de
yer alan becerilerin kazandirilmasi sirecinde karsilasilan
zorluklara iliskin bilgi ve deneyimlerini paylasmistir. Beceri
kazandirmaya yonelik mevcut daslncelerini ifade
ederken, kazanimlarin yogunlugunun azaltilmasi, 6gretim
programlarinin 6grencilerin hazirbulunusluk dizeylerine
uygun hale getirilmesi, ayrica beceri egitimine yonelik
uygulama ornekleri ve rehber kaynaklarin saglanmasinin
onemini vurgulamistir. Ari ve Boyraz tarafindan 2023
yilinda yapilan bir arastirmada da benzer bir duruma
dikkat cekilmis; Sosyal Bilgiler 6gretim programinda yer
alan kazanim ve becerilerin yeniden ele alinarak sinif
diizeyine uygun olacak sekilde diizenlenmesinin gerektigi
ifade edilmistir. Altay da (2020) arastirmasinda sosyal
bilgiler dersi 6gretim programinda yer alan becerilerin
O0grenme alanlari ve kazanimlarla olan iliskisinin daha
belirgin hale gelmesinin gerekliligine dikkat cekmistir.
Katihmcilarin 6grencilere beceri edindirme siirecine iliskin
altini gizdikleri bir diger unsur da 6gretim programinin
yogun olmasidir. Ozellikle konularin  dgretmenler
tarafindan yetistirilme telasi, kimi zaman beceri edindirme
onlindeki bir engele donlsebilmektedir. Sosyal Bilgiler
Ogretimi  kapsaminda beceri edindirmeye yonelik
lisansistl tezleri inceledikleri galismalarinda Sever ve
Glrdogan Bayir (2022) arastirmacilarin gogunlukla beceri
edindirmeye iliskin stire sorunu yasadiklarini ifade ederek
bu arastirmada elde edilen verilerle benzer sonuclari
ortaya koymustur.

Arastirma elde edilen verilerden hareketle, harita
okuryazarhgi, isbirligi yapma, elestirel disinme ve
sorgulama yapma, Tlirkgeyi dogru ve glizel kullanmanin en
zor kazandirilan beceriler arasinda yer aldigl sonucuna
ulasilmistir. Kaya ve Baloglu Ugurlu tarafindan 2024
yilinda yapilan bir arastirmada ise bu calismada elde
edilen verilerden farkli olarak katilimci sosyal bilgiler
Ogretmenleri, O©grencilerine en zor kazandirdiklari
beceriler olarak kalip yargl ve onyargiyi fark etme ile
empatiyi saymistir. isbirligi, gdzlem yapma, sosyal katilim
saglama ve cevre okuryazarhgl en kolay kazandirilan
beceriler arasinda yer almistir. Arastirmada harita
okuryazarliginin en zor kazandirilan beceri olarak ortaya
¢tkmasi, Erol’'un (2017) calismasinda da vurgulandigi
Uzere, bu becerinin gelistiriimesinde 6grencilerin sahip
oldugu bilgi, deneyim ve 6grenme firsatlarinin belirleyici
oldugunu gdstermektedir. isbirligi kurma becerisi SBO’niin
hem en kolay hem de en zor kazandirdig beceriler
arasinda yer almaktadir. Bu sonuclara bakildiginda, SBO
arasindaki bireysel farkliliklar, sinif yonetimi becerileri;
ogrenciler arasindaki bireysel farkhhklar ve
sosyoekonomik durumun, isbirligi becerisinin hem en
kolay hem de en zor kazandirilan beceriler arasinda yer
almasinda etkili oldugu goriilmektedir. ishirligi becerisi
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Gzerinden ortaya konan bu sonug, diger beceriler icin de
benzer sekilde Ogretmenin sahip oldugu yeterlik ve
niteliklerin beceri edinimi Uzerinde o6nemli belirleyici
faktorlerden biri oldugu vurgusuyla ifade edilebilir.
Arastirmada ulasilan bu sonucu destekler nitelikte verilere
Mutluer tarafindan 2013 yilinda gergeklestirilen ¢calismada
da rastlanmakta; yazar, kimi sosyal bilgiler
o6gretmenlerinin 6gretim programinda yer alan becerileri
ogrencilere edindirmeye yonelik bazi yeterliklerinin
gelistirilmesi gerektigini ifade etmektedir.

SBO’niin biyiik bir kismi okullarin fiziki yapisinin ve
sinif mevcutlarinin beceri kazandirmak icin uygun olmadigi
goristin paylasmistir. Fiziki bakimdan kalabalik siniflarda
ve sinirli oyun, etkinlik alanlarinda, 0Ogretmenlerin
genellikle derslerini  anlatim ydntemiyle isledikleri
belirtiimistir. SBO, iiniversite egitiminde aldig teorik ve
pratik derslerin, sinif icinde beceri kazandirmada yetersiz
kaldigini ve egitim fakiltelerinden yeterli donanima sahip
olmadan meslege basladiklarini belirtmistir. SBO, beceri
kazandirmada yasanan sorunlarin ¢6zim Onerileri
arasinda ders programinin gilincellenmesini, hayatilik
ilkesine gore ogrencilere gercek yasamda
kullanabilecekleri becerilerin kazandirilmasini, okulun
fiziki  yapisinin  bu siireci kolaylastiracak sekilde
diizenlenmesini ve hizmet ici egitimlerin daha nitelikli hale
getirilerek  6gretmenlerin  mesleki gelisimine katki
saglamasini ifade etmislerdir. Abbak ve Gelisli (2023) de
¢alismalarinda benzer bir hususa dikkat ¢ekmekte ve
ozellikle 21. yuzyil becerilerinin Ogrencilere
edindirilmesine yonelik 6gretmenlere hizmet ici egitim
uygulamalariyla destek verilmesinin faydali olabilecegini
belirtmektedir.

Hayirsever (2010) tarafindan vyapilan c¢alismada,
elestirel disiinme, sosyal katihm, degisim ve sirekliligi
algilama, arastirma ve iletisim olmak Ulzere bes beceri
alani incelenmis ve SBDOP ile ders kitabi arasinda tam bir
uyum bulunmadigl belirtilmistir. Bu arastirmada ise
elestirel disinme ve sorgulama ile etkili iletisim kurma
becerileri en zor kazandirilan beceriler arasinda yer
alirken, sosyal katilim becerisi kazandirilmasi en kolay
becerilerden biri olarak 6ne g¢ikmaktadir. Celikkaya vd.
(2019) Sosyal Bilgiler 06gretmenlerinin  6grencilere
kazandiriimasi gereken becerilere iliskin 6nceliklerini
belirlemek amaciyla bir beceri siralamasi yapmistir.
iletisim, empati ve problem ¢ézme becerileri, her iki grup
tarafindan da benzer sekilde siralanmistir. Arastirmamizda
ise  SBO’niin  iletisim ve empati becerilerini
kazandirmasinin  kolayhgl ve zorlugundan daha sik
bahsedilirken, problem ¢6zme becerisine daha az
deginilmistir. Bas (2016) SBDOP’deki mekan algisi, zaman
ve kronoloji algisi, degisim ve sireklilik algisi, sosyal katilim
ve empati becerilerinin gesitli degiskenlere gore farklilagip

farklilasmadigi incelenmistir. Arastirma, SBO’niin bu
becerilerde kendilerini yeterli gordigliini  ortaya
koymustur; ancak bu bulgu, bizim arastirmamizin

sonuglariyla farkhlik gostermektedir. Celikkaya (2011)
sosyal bilgiler dersi 6gretim programinda vyer alan
becerilerin kazandirilma diizeyini belirledigi ¢alismasinda,
SBO’niin becerileri kismen kazandirdigini belirtirken,

arastirmamizda becerilerin kazandirilmasinda cesitli
zorluklarin  yasandigi ifade edilmistir, ancak baz
becerilerde basari saglandigi da belirtilmistir. Akengin vd.
Cendek (2016) ile Ozden (2021) tarafindan yapilan
arastirmalar, SBO’niin harita okuryazarligi becerisini
kazandirirken genellikle geleneksel 6gretim yontemlerine
basvurdugunu ve bu nedenle zorluk yasadigini ortaya
koymustur; bu sorun, bu arastirmada elde edilen
bulgularla uyumludur. Ayrica, harita okuryazarlhigini
kazandirmada 6grenci hazirbulunuslugunun eksikligi ve
zaman darligi énemli sorunlar olarak tespit edilmistir.
Oruc¢ (2019), 2018 SBDOP yer alan beceriler hakkinda
SBO’niin gdriislerini incelemis ve daha fazla uygulamaya
donuk 6grenme ortamlarinin hazirlanmasi gerektigini,
ancak Unite konularinin ¢ogunun hedeflenen becerileri
kazandirmada vyeterli oldugunu belirtmistir.  Bu
arastirmada da SBO’niin programdaki becerilerin yeterli
oldugu ancak hayata donik uygulanmasinda sorunlar
yasandigl ortaya konulmustur. Budak (2019) ve Sentiirk
(2021) tarafindan girisimcilik becerilerine yonelik kazanim
ve etkinliklerin yetersiz ve vyizeysel oldugu tespit
edilmistir; bu bulgu arastirmamizda SBO’niin en zor
kazandirilan beceriler arasinda yer almamasi bakimindan
farkh bir sonuctur.

5. Sonug ve Oneriler

Arastirmada elde edilen bulgular ve ilgili alan yazin
birlikte degerlendirildiginde, sosyal bilgiler dersi
kapsaminda 6grencilere beceri kazandirma noktasinda
Ogretim programlarinda ortaya konan hedeflerin
gerisinde olundugu ifade edilebilir. Ogretim programinda
yer alan sosyal katilim ve isbirligi gibi becerilerin nispeten
kolay kazandirilabildigine iliskin 6gretmen kanaatleri
olmakla birlikte diger pek ¢ok becerinin kazandirilmasinda
onemli sorunlar da yasanabilmektedir. Bu noktada iki
baglam ortaya c¢ikmistir. Bunlardan ilki 6gretim
programinin yapisi ve igerik yogunlugu ikincisi ise
O0gretmen yeterligidir. Birinci baglam olan 06gretim
programi basligl altinda ozellikle uygulama gergekligine
daha yakin icerik ve tasarim beklentisi 6gretmenler
tarafindan dile getirilirmistir. Diger bir bashk olan
o0gretmen vyeterligi ise egitim fakiltelerindeki 6gretmen
yetistirme programlarinin niteliginden baslayip hizmet igi
egitimlerin iglevselligine kadar uzanan genis bir yelpazede
daha nitelikli 6gretmen yetistirme sireclerinin arayisi
icerisinde olunmasi gerektigini géstermektedir. Bununla
birlikte okullarin fiziksel olarak iyilestirilmesi ve beceri
edindirmeye yonelik egitsel etkinlikleri
gerceklestirebilmek icin daha uygun kosullarin olusmasi
da yine katihmci 6gretmenler tarafindan dile getirilen
unsurlar arasinda yer almaktadir. Sonug olarak, Tiirkiye’de
sosyal bilgiler dersi baglaminda 6grencilere kazandiriimasi
hedeflenen beceriler baglaminda mevcut durumun
istenilen dizeyde olmadigi; gelistirici mahiyetteki
calismalarin da yukarida zikredilen iki baglam Uzerinden
gerceklestirilmesi gerektigi ifade edilebilir.

Arastirmada elde edilen bulgulardan
asagidaki onerilerde bulunmak mimkindir:

hareketle
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o Kazanimlar
azaltiimali
ayrilmahdir.

o Velilere yonelik bilgilendirme ve
¢alismalariyla aile destegi giglendirilmelidir.

. Ogretmenlere uygulamali, beceri temelli hizmet
ici egitimler sunulmalidir.

o Sinif mevcutlar azaltilarak fiziki ve dijital altyapi
iyilestirilmelidir.

sadelestirilerek icerik yogunlugu
ve beceri 6gretimine daha fazla zaman
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