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Abstract

The current study aims to examine the visual literacy levels of pre-service social studies
teachers according to gender, year level, and duration of social media use. The study employed
a descriptive survey model. Participants were determined by a convenience sampling method.
The participants of the study consisted of first- to fourth-year pre-service social studies teachers.
The data were collected using the Visual Literacy Scale developed by Arslan and Zeren Nalinci
(2014) for university students. Unrelated samples t-test and one-way analysis of variance were
used to analyze the data. Results show that pre-service social studies teachers’ visual literacy
levels were high in the overall scale and sub-dimensions. It was concluded that pre-service
social studies teachers’ visual literacy levels did not differ significantly according to gender and
year level variables. According to the duration of social media use, it was concluded that the
visual literacy levels of the participants showed statistically significant differences.
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Rapidly developing communication and information technologies have enabled
individuals to use different sources to access information. This change and
development in communication and information technologies has gradually increased
the impact of visual materials in accessing information, and over time, individuals’
ability to make sense of these materials has become more important. Zeren Nalinci
and Yapici (2015) state that technological transformation has focused especially on
information and communication technologies and has become a requirement for skills
and competencies other than basic literacy. As one of the results of this situation, the
concept of visual literacy has emerged over time. At this point, visual literacy is
considered a critical competency among 21st-century skills (Elkins, 2008).

Although there are studies that trace the history of visual literacy back to cave
paintings or studies that associate it with the Renaissance period (Akpinar, 2009),
when this concept is considered in the modern sense, it is seen that it attracted the
attention of educators in the 1950s and 1960s upon understanding the effects of
television on behavior and knowledge (ipek, 2003). John Debes was the first person
to mention visual literacy (Akpinar, 2009; Avgerinou & Ericson, 1997; ipek, 2003;
Tiizel, 2010). Debes mentioned visual literacy in two studies published in 1968 and
1969. Debes defined visual literacy as “a group of visual competencies that a person
can develop by seeing and having and integrating other sensory experiences”
(Avgerinou & Ericson, 1997, p.281). This definition of visual literacy has influenced
many people’s perception of the concept, and many scholars have contributed to its
definition (Ausburn & Ausburn, 1978; Hortin, 1983).

Among many scholars, there has been little consensus on it. This is because those
representing different disciplines and paradigms want to interpret visual literacy in a
way that reflects and honors their contributions or ways of thinking (Avgerinou &
Ericson, 1997). Visual literacy has continued to be developed in line with the
development of visual culture and technology since it was first introduced. The basic
principles of visual literacy have started to take place in the literature by changing
shape according to the developmental stages of visual culture (Tiizel, 2010). The
concept of visual literacy started to gain importance in the mid-20th century with
modern art and media studies. Later, with the use of technology in education, visual
literacy became a part of digital media literacy (Avgerinou, 2001).

In the 21st century, the definition of the concept has become very
comprehensive. In 2011, the American Association of College and Research Libraries
(ACRL) stated that “Visual literacy is a set of skills that enable individuals to
effectively find, interpret, evaluate, use, and create images and visual media. Visual
literacy skills equip a student to understand and analyze the contextual, cultural,
ethical, aesthetic, intellectual, and technical components involved in the production
and use of visual materials. A visually literate individual is a critical consumer of
visual media and a competent participant in shared knowledge and culture” (Hattwig
et al.,, 2011, p.1). In a more recent study, visual literacy has been defined as “an
interconnected set of practices, habits, and values for participation in visual culture
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that can be developed through critical, ethical, reflective, and creative interaction with
visual media” (Murphy, 2024, p.vii). The proliferation of visual content in the digital
age has led to images playing a central role in individuals’ access to information and
communication processes. Fields such as social media, advertising, and digital art
require individuals to develop visual literacy skills. The emergence of technologies
such as deepfake has made individuals’ ability to detect visual manipulations critical
(Farid, 2018).

Visual literacy is considered one of the sub-disciplines of media literacy
(Avgerinou, 2001). Media literacy covers the ability of individuals to critically
analyze media content and use media tools effectively. Visual literacy, on the other
hand, addresses the visual dimension of this process and examines the processes by
which individuals make sense of visual media tools (Hobbs, 2010). Visual literacy has
been associated with a broader set of literacies perceived as critical for today’s
students. Scholars use terms such as 21st-century literacy, multimodal literacy, trans
literacy, and meta literacy to describe this new approach to learning (Hattwig et al.,
2013, p.64). Thus, visual literacy, an interdisciplinary concept, involves passively
perceiving visual materials and critically evaluating their cultural, social, and
ideological contexts.

Visual literacy includes the ability of individuals to detect manipulations and
prejudices they encounter when making sense of visuals. Visual literacy, which is
expressed as the ability to understand (read) and use (write) visuals and to think and
learn in terms of images, that is, to think visually (Hortin, 1983), is a process that
includes comprehension and narration skills (Tiizel, 2010). These include many
cognitive processes such as associating ideas, researching, expressing opinions,
analyzing, determining the situation, and classifying (Arslan & Zeren Nalinci, 2014).
In addition, the identification, organization, use, and interpretation of visual objects,
as well as the internalization of analytical thinking, problem solving, critical, and
creative thinking skills, are of great importance (Kiper et al., 2012). Today’s children
are more familiar with visual culture expressions than adults because they watch
television and play with their computers more than they do at school (Avgerinou &
Ericson, 1997). In this respect, visual literacy in education is used today as a tool that
enriches students’ access to information and knowledge production processes.
Especially in digital learning environments, students’ ability to evaluate visuals with
a critical eye increases their ability to reach accurate information. Projects, lesson
plans, and visual analysis techniques can be used to develop visual literacy skills in
education (Felten, 2008). This concept emphasizes that individuals need to develop
the ability to critically interact with visual content and recognizes the complex
interaction of visual content in conveying messages in different contexts. By
promoting visual literacy, educators can provide learners with the skills to effectively
analyze and create visual representations, which in turn increases their overall
communication skills (Brill et al., 2007). In addition, visual literacy skills offer a range
of important benefits for learners. Ausburn and Ausburn (1978, p. 295) note that
students with stronger visual literacy tend to develop better verbal expression,
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organize their ideas more effectively, and show higher levels of motivation and
interest regardless of grade level or subject. Visual literacy enables students to make
more meaningful connections between visuals, themselves, and the world around
them. Along with these contributions, it can foster greater self-confidence,
independence, and a sense of trust in their own learning processes.

Visual literacy skills, which are expected to be developed and acquired at all
grade levels and subjects, were directly included for the first time in the 2024 program
within the scope of social studies. Visual literacy was indirectly expressed in the
previous social studies course curricula (2005, 2017, 2018) by using evidence,
examining visuals, using newspaper clippings, drawing and interpreting tables,
graphs, and diagrams, and media literacy. The 2024 social studies course curriculum
included the literacy skills expected to be acquired by students at all grade levels and
within the scope of different learning areas (Ministry of National Education, [MEB],
20244a). In the Tiirkiye Century Education Model, visual literacy is given in four sub-
dimensions as understanding the visual (perceiving and recognizing the visual),
interpreting the visual (examining the visual, transforming the visual without breaking
away from the context, re-expressing the visual in an objective and correct way that
does not change the meaning), thinking critically about the visual (questioning the
visual, reasoning about the event/subject/problem or situation questioned with the
visual, reflecting the inferences reached by reasoning on the visual) and creating
visual communication applications (using the visual, creating original visuals) and the
process components of each sub-dimension (MEB, 2024b). Therefore, it is expected
that teacher candidates who will teach social studies in the future will have this literacy
skill.

In the undergraduate teaching programs announced by the Council of Higher
Education (CHE) in 2018, there is no direct course on visual literacy in the course
content of the undergraduate social studies program. It can be said that the Media
Literacy and Education course is indirectly related to visual literacy. At this point, the
standards announced by the American Association of University and Research
Libraries in 2011 regarding the characteristics a visually literate individual should
have can be helpful. Accordingly, the expected characteristics of a visually literate
individual in a higher education program are stated as follows According to Hattwig
et al. (2011, p. 1), within a higher education context, a visually literate individual is
expected to be able to determine the nature and scope of the visual materials they
need, access visual media and its content effectively, and analyze and interpret images
and visual resources. Additionally, such an individual should be able to evaluate
visual materials and their sources, use visuals purposefully and appropriately, and
design meaningful visual products and visual media content. Moreover, being visually
literate requires developing an awareness of the ethical, legal, social, and economic
dimensions of visuals and applying an ethical approach in the use of visual materials
and visual media.
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These characteristics are valid for all university students; therefore, social
studies teacher candidates are expected to have these characteristics. In different
departments of universities, students are asked to produce projects and scientific
studies using visual media. To do these studies, university students must develop the
skills necessary to find, interpret, evaluate, use, and produce visual materials in a
scientific context. Therefore, visual literacy competencies are necessary for 21st-
century students and should be included in the content of higher education programs
(Hattwig et al., 2013).

When the Turkish literature is examined, there are studies on visual literacy
conducted with middle school students (Ozdemir & Goktepe Yildiz, 2015), high
school students (Hanci, 2022), graduate students (Saglamgéncii, 2023), undergraduate
students (Goger & Tabak, 2013; Ekerim, 2019; Kocaarslan & Celiktiirk, 2013), and
with the document review method (Sakiroglu, 2021). However, no study examining
the visual literacy of social studies teacher candidates was encountered when this
research was conducted. In this respect, it is thought that the study will contribute to
the field of social studies education. This study aims to examine the visual literacy
levels of pre-service social studies teachers in relation to various variables. In line
with this purpose, the study seeks to determine the current level of visual literacy
among pre-service social studies teachers and to identify whether these levels show
statistically significant differences based on gender, year level, and the duration of
social media use.

Method
Research Model

This study was conducted using the survey method. Survey method is a research
method that aims to describe the views and characteristics of large masses
(Blyiikoztiirk et al., 2012). In educational research, the survey method is used to
describe the achievements of various student groups, explain parents’ attitudes, and
analyze the behavior of teachers, administrators, or counselors (Fraenkel et al., 2012).
In this method, the individual, event, or object that is the subject of the research is
tried to be defined as it is without making any changes in its own conditions (Karasar,
2017).

Participants

The convenience sampling method was used to determine the participants.
Convenience sampling is a non-probability sampling type and consists of people that
the researcher can reach in accordance with the conditions (Fraenkel et al., 2012). The
participants were pre-service teachers studying in the social studies teaching program
at the faculties of education affiliated to state universities in Tirkiye in the 2024-2025
academic year. The study group has a heterogeneous structure according to variables
such as gender, year level, and social media usage habits. Accordingly, the study was
conducted with 316 pre-service social studies teachers. The data of the participants
are given in Table 1.
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Table 1
Demographic Information of Participants
Variables Sub-Groups n Percentage (%)
Gender Female 189 59,8
Male 127 40,2
Year 1 57 18
2 63 19,9
3 120 38
4 76 24,1
Social Media Usage Duration 0-1 hour 13 4,1
1-3 hours 87 27,5
3-5 hours 134 424
5-7 hours 53 16,8
7 hours and more 29 9,2
Total 316 100

Data Collection Tools

The data of the study were collected with the “Visual Literacy Scale” developed
by Arslan and Zeren Nalinci (2014) for university students. Permission was obtained
from the authors for the use of the scale. The Visual Literacy Scale (VLS) consists of
7 dimensions and a total of 41 items. The scale is a 5-point Likert-type scale, and the
scoring is (1) Strongly Disagree, (2) Disagree, (3) Undecided, (4) Agree, and (5)
Strongly Agree. A high score on the scale indicates high visual literacy skills, while a
low score indicates low visual literacy skills. The highest score that can be obtained
from the scale is 205, and the lowest score is 41. Accordingly, a score between 1-41
indicates a very low literacy level, 42-82 low, 83-123 medium, 124-164 high, and
165-205 very high literacy level. For the reliability study of the scale, the internal
consistency coefficient was determined using the Cronbach’s alpha technique.
Accordingly, the internal consistency coefficients of the sub-dimensions are
“identification of needed visuals” .81, “finding and accessing the visual resources”
.82, “analyzing and interpreting visuals” .84, “evaluating visuals and their sources”
.78, “using visuals and visual media effectively” .75, “designing and creating visuals”
.86, and “Taking ethical and legal issues about visuals into consideration” .86. The
total internal consistency coefficient of the scale is .94. The data of the study were
collected online via Google Forms in the fall semester of the 2024-2025 academic
year.



Exploring the Visual Literacy Levels of Social Studies Teacher Candidates 1155

Ethical Committee Approval

With the decision of the Istanbul Nisantasi University Ethics Committee
numbered SOSETKK202501, it was stated that there was no objection to conducting
the study.

Data Analysis

The data were analyzed using the SPSS 25.0 statistical program. Skewness and
kurtosis values were analyzed to determine whether the data were normally
distributed. For internal consistency, Cronbach’s alpha (o) coefficient was analyzed.
The normality and reliability test analysis results of the data are given in Table 2.

Table 2
Normality and Reliability Test Results for Data

Data Normality Tests
Collection Variables
Tool Skewness Kurtosis
Identification Female -.538 -.035
of needed Gender
visuals Male -.782 .395
Finding and Female -.453 .054
accessing the
visual Gender Male -572 531
resources
Analyzing Female -.632 424
and
interpreting Gender Male -.426 -.179
the visual
Evaluating Female -.348 -.162
visuals and
their Gender Male -.405 .094
resources
Using Female -.297 -.457
visuals and
visual media Gender Male -.465 .100
effectively
Designing Female -.489 .233
and creating Gender
visuals Male -.639 426

(continuing)
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Table 2 (continued)

Taking Female -.578 .169
ethical and
legal issues Male -.636 321
. Gender
about visuals
into
consideration
Visual Female -.545 427
Literacy Gender
Scale Total Male -418 199
1 -.153 -
1.089
Identification
of needed Year 2 -.746 265
visuals 3 -782 785
4 -.672 496
1 =111 -.557
Finding and
accessing the Year 2 -.469 .095
visual 3 -584 484
resources
4 -.729 1.016
1 -.405 =117
Analyzing
and 2 -.286 -.647
. : Year
interpreting 3 790 795
the visual
4 -513 .348
1 -.464 -.261
Evaluating
visuals and 2 -.526 .348
hei Year
their 3 -501 153
resources
4 .027 -.908
1 -.521 -.218
Using
visuals and 2 -.391 -.044
isual media Year
visual 1 3 -.449 -.051
effectively
4 -.079 -.982

(continuing)
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Table 2 (continued)
1 -417 .262
Designing 2 -.621 463
and creating Year
visuals 3 -.794 778
4 -.140 -.761
Taking 1 -.395 -.383
ethical and
legal issues v 2 -643 226
> ear
about visuals 3 -.679 517
into
consideration 4 -625 376
1 -.393 -.253
Visual 2 -521 402
Literacy Year
Scale Total -.748 953
4 -.054 -.588
0-1 hour -.535 1.233
1-3 hours -.527 -111
Identification Social Media Usage 3-5 hours -.645 .069
of needed Duration
visuals 5-7 hours -.781 .682
7 hours and -.479 -514
more
0-1hour -.626 1.844
Finding and 1-3 hours -.536 .328
accessing the  Social Media Usage 3-5 hours 552 430
visual Duration
resources 5-7 hours -.209 -.827
7 hours and more -.709 .954
0-1 hour -1.151 2.406
Analyzing 1-3 hours -.654 .984
- and Social Media Usage 3-5 hours 546 052
interpreting Duration
the visual 5-7 hours -A77 -.369
7 hours and more -.374 -.651

(continuing)
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Table 2 (continued)

0-1 hour 496 -.515
. 1-3 hours -.205 -.404
Evaluating
visuals and Social Media Usage 3-5 hours -.612 501
their Duration
resources 5-7 hours -.404 -.239
7 hours and more -.031 -
1.257
0-1 hour -.044 -.695
. 1-3 hours -.146 -.312
Using
visuals and Social Media Usage 3-5 hours -.613 191
visual media Duration
effectively 5-7 hours -.324 -.583
7 hours and more .085 -
1.523
0-1 hour 1.154 1.230
Designing 1-3 hours -.681 901
and creating Social Med_la Usage 3-5 hours -.639 518
visuals Duration
5-7 hours -.521 -.266
7 hours and more -.425 -.931
0-1 hour .872 -.317
Taking
. 1-3h -.62 512
ethical and 3 hours 626 5
legal issues Social Media Usage 3-5 hours -.679 .265
abouitn\:(l)suals Duration 5-7 hours 671 029
consideration 7 hours and more .054 -
1.326
0-1 hour .946 1.441
. 1-3 hours -.515 462
Visual Social Media Usage
Literacy Durati g 3-5 hours -.672 814
Scale Total uration
5-7 hours -.486 -.150
7 hours and more -.255 -.832
Scale and Sub-dimensions Cronbach’s Alpha (a)
Visual Literacy Scale Total 98

(continuing)



Exploring the Visual Literacy Levels of Social Studies Teacher Candidates 1159

Table 2 (continued)

ldentification of needed visuals 90
Finding and accessing the visual resources 93
Analyzing and interpreting the visual 91
Evaluating visuals and their resources ,92
Using visuals and visual media effectively ,86
Designing and creating visuals 93
Taking ethical and legal issues about visuals into ,93

consideration

When Table 2 is examined, it is determined that the participants’ gender, class
and social media usage duration variables meet the assumption of normal distribution.
In order to say that the distribution meets the normality assumption, skewness and
kurtosis values should be within certain ranges. George and Mallery (2010) and Leech
et al. (2005) put forward the following criteria in this regard: If the skewness value is
between -1 and +1, a kurtosis value between -2 and +2 is considered sufficient for
normality. Similarly, if the kurtosis value is between -1 and +1, then a skewness value
between -2 and +2 indicates that the normality assumption is met. The validity of
either of these two conditions supports that the data conforms to the normal
distribution. Since the distribution normality results of the variables for the sub-
dimensions of the scale and the overall score of the scale constitute a large table range
of 88 rows, only the normal distribution of the variables is presented instead of the
distribution normality of the variables for the scale sub-dimensions and the total score
of the scale. On the other hand, although it is seen that these limits are slightly
exceeded in some subgroups, these deviations are noteworthy only in the “0-1 hour”
social media usage duration category, especially in the dimension of analyzing and
interpreting the visual, and in the dimension of designing and creating visuals. In the
other four dimensions, the skewness and kurtosis values in the duration of use
category were found to be within the limits of normality. Accordingly, the fact that
only one subgroup does not meet the normality criteria does not significantly affect
the normality of the overall distribution pattern. In addition, considering the adequacy
of the sample size, it is thought that this situation does not pose a serious drawback in
terms of the reliability of the analyses. Therefore, it is concluded that the data
generally meet the assumption of normal distribution, and parametric analyses are
applicable. Thus, parametric tests were used to analyze the data. Accordingly,
descriptive analysis was used to analyze the data related to the first sub-problem,
“Independent Groups T-Test” was used to analyze the data for gender, and “One-Way
Analysis of Variance-ANOVA” was used to analyze the data for year and social media
usage duration variables. According to the ANOVA test results, the Tukey multiple
comparison test was used to determine which group was in favor of the statistically
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significant difference, and the LSD multiple comparison test was used when the
statistically significant difference was very low. Before the multiple comparison tests,
homogeneity of variance was checked by Levene’s test, and the related tests were
used since the variances were homogeneous. The LSD test is suitable for situations
where the researcher wants to examine the differences between groups exploratively,
especially in cases where certain hypotheses are not tested beforehand. In addition,
the LSD test is quite powerful when the number of groups is small and variances are
homogeneous (Howell, 2012). The main reason why LSD is preferred is that it is more
sensitive (liberal) than other post-hoc tests such as Tukey, Bonferroni, or Scheffé;
therefore, it can detect differences more easily (Gliner etal., 2017). Significance level
p<0.05 was accepted. Cronbach’s alpha (a) coefficients indicate that the scale is
reliable in general and in its sub-dimensions. A Cronbach’s alpha reliability
coefficient above .70 indicates that the scale is generally reliable (Cokluk et al., 2021).

Results
Results Related to the First Sub-objective
In the first sub-objective of the study, the visual literacy levels of pre-service social
studies teachers were examined according to the overall scale and its sub-dimensions.
The results obtained from the analysis of the data are given in Table 3.
Table 3

Total Scores of Participants’ Visual Literacy Levels According to Scale Overall and
Sub-dimensions

n Lowest Highest X SD
Score Score

Visual Literacy Scale Total 316 41 205 155,03 329
Identification of needed 316 4 20 15,34 3,66
visuals
Finding and accessing the 316 8 40 30,32 6,92
visual resources
Analyzing and interpreting the 316 5 25 19,27 4,31
visual
Evaluating visuals and their 316 9 45 33,85 7,60
resources
Using visuals and visual 316 4 20 14,84 3,62

media effectively

(continuing)
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Table 3 (continued)

Designing and creating visuals 316 8 40 30,25 6,96
Taking ethical and legal issues 316 7 35 25,97 6,43
about visuals into

consideration

When Table 3 is examined, it is seen that the participants’ visual literacy scale
total mean score (x=155.03) is high. When the sub-dimensions of the scale are
examined, it is seen that it is high in the dimension of identification of needed visuals
(x=15,34), high in the dimension of finding and accessing visual resources (x=30,32),
high in analyzing and interpreting visuals (x=19,27), (k=33.85) in the dimension of
evaluating visuals and their sources, (X=14.84) in the dimension of using visuals and
media effectively, (X=30.25) in the dimension of designing and creating visuals, and
(x=25.97) in the dimension of considering ethical and legal issues related to visuals.
This result can be interpreted as participants’ visual literacy levels are high.

Results Related to the Second Sub-objective

In the second sub-objective of the study, it was examined whether the visual
literacy levels of pre-service social studies teachers differed statistically according to
gender, grade level and duration of social media use in the overall scale and in the
sub-dimensions of determining the visuals needed, finding and accessing visual
resources, analyzing and interpreting visuals, evaluating visuals and their sources,
using visuals and visual media effectively, designing and creating visuals, and
considering ethical and legal issues related to visuals. The findings obtained from the
data analysis are given in Tables 4, 5, and 6.

Table 4

T-Test Results According to Gender Variable

Gender n X SD df t p

Visual Literacy Female 189 155,14 33,009 314 ,070 ,944
Scale Total

Male 127 154,87 32,90
Identification of  Female 189 15,24 3,65 314 -,550 ,583
neededvisuals e 127 1548 368

(continuing)
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Table 4 (continued)
Finding and Female 189 30,63 6,87 314 ,096 ,923

accessing  the
visual resources ~ Male 127 30,28 6,97

Analyzing and Female 189 19,29 4,36 314 ,116 ,908

interpreting the
visual Male 127 19,24 4,25

Evaluating Female 189 33,93 7,59 314 ,318 ,751
visuals and their Male 127 3368 7.64

resources

Using visuals Female 189 1488 359 314 250 803
an:‘fdia visil e 127 1477 367

effectively

Designing and Female 189 30,27 6,78 314 ,101 ,920
creating visuals e 127 3020 7.5

Taking ethical Female 189 2603 625 314 003 097

and legal issues
about  visuals
into
consideration

Male 127 25,97 6,70

When Table 4 is examined, it is seen that the total scores and sub-dimensions of
the visual literacy scale of the participants do not show statistically significant
differences according to the gender variable (visual literacy scale general [(t@z14) =
.070; p > .05); p>.05], determining the visuals needed [tz14=-,550 ;p>. 05], finding
and accessing visual resources [[(t314=,096; p>.05], analyzing and interpreting visuals
[[(teie) = 116; p>.05], evaluating visuals and resources [[(tz14=,318; p>. 05], using
visuals and visual media effectively [t(314)=,250; p>.05], designing and creating
visuals [(tzi9= 101; p>.05], considering ethical and legal issues related to visuals
[[(teia= 003; p>.05]). This result can be interpreted as indicating that the gender
variable does not affect the visual literacy levels of the participants.
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Table 5
ANOVA Test Results According to Year Variable
Scale and Year X SS df MS F p
Sub-
dimensions
Visual 1 149,38 2772,240 3 924,080 ,852 467
#gfarfcy Scale — 15373 3385523444 312 1085011
3 157,32  341295,684 315
4 156,72
Identification 1 14,57 53,344 3 ,265
of needed 2 1534 4177,745 312 17,781 1,328
visuals
3 15,37 4231,089 315 13,390
4 15,85
Finding and 1 29,08 132,904 3 44,301 ,928 A27
accessing the
visual 2 30,04 14888,869 312 47,721
resources 3 30,75 15021,772 315
4 30,32
Analyzing 1 18,71 37,708 3 12,569 ,674 ,569
and
interpreting 2 1941  5819,785 312 18,653
the visual
3 19,62 5857,494 315
4 19,03
Evaluating 1 32,49 176,173 3 58,724 1,015 ,386
visuals and
their 2 33,61 18043,837 312 57,833
resources
3 34,6 18220,009 315
4 33,88

(continuing)
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Table 5 (continued)
Using visuals 1 14,56 7,916 3 2,639 ,200 ,897

consideration

and visual
media 2 14,77 4126,172 312 13,225
effectively 3 14,88  4134,089 315
4 15,03
Designing 1 29,38 100,813 3 33,604 ,690 ,559
and creating
visuals 2 29,68 15194,934 312 48,702
3 30,71 15295,747 315
4 30,64
Taking ethical 1 25,12 81,266 3 27,089 ,653 ,582
and legal 2 2561 12045579 311 41,492
issues about ' ' !
visuals into 3 26,20  13026,845 315
4

26,55

When Table 5 is examined, it is seen that the total scores and sub-dimensions of
the visual literacy scale of the participants do not show statistically significant
differences according to the year variable (Fi,312) = .852; p > .05), determining the
visuals needed (F,312) = 1.328; p > .05), finding and accessing visual resources (F,312)
=.928; p >.05), analyzing and interpreting visuals (F,312) = .674; p > .05), evaluating
visuals and their sources (Fi,3120 = 1.015; p > .05), using visuals and visual media
effectively (F,312) = .200; p > .05), designing and creating visuals (F,312) = .690; p >
.05), considering ethical and legal issues related to visuals (F,312) = .653; p > .05).
This result can be interpreted as that the class variable does not have any effect on the
visual literacy levels of the participants.
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Table 6
ANOVA Test Results According to Social Media Usage Duration Variable
Scale and Group X SS df MS F p* Diff
Sub- S eren
dimensions ce
Visual 0-1(a) 1433 5635,091 4 1408,7 1,305 ,268 -
Literacy 8 73
Scale Total 1-3(b) 151,7 335660,59 311  1079,2
1 2 95

3-5(c) 1558 34129568 315

— 8 4

5-7(d) 164,88

_ 2

7 saat 155,0

ve 3

tizeri

(e)
Identification 0-1(a) 13,23 145,004 4 36,251 2,759 ,028*
of needed —_—_—
visuals 13(b) 1483 4086085 311 13,139

3-5(c) 1541 4231,089 315

5-7(d) 1575

7 saat 16,72 e>a

ve

tizeri

(e)
Finding and 0-1(a) 2592 358,500 4 89,625 1,901 ,110 -
accessing the
visual 1-3(b) 29,87 14663,273 311 47,149

resources
3-5(c) 3058 15021,772 315

5-7(d) 31,93
7 saat 30,32
ve
tlizeri
(e)

(continuing)
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Table 6 (continued)

Analyzing
and
interpreting
the visual

Evaluating
visuals and
their
resources

Using
visuals and
visual media
effectively

0-1 (@)
1-3 (b)
3-5(c)

5-7 (d)

7 saat
ve
{lizeri

(e)
0-1 ()

1-3 (b)
3-5(c)

5-7 (d)

7 saat
ve
tizeri
(e)

0-1 (a)

1-3 (b)
3-5(c)
5-7 (d)

7 saat
ve
{lizeri

(€

17,84
19,01
19,32

19,96
19,27

32,00
33,11
34,14

33,73
35,75

14,46
14,54
14,94
14,71
15,68

49,546
5807,947

5857,494

209,241
18010,769

18220,009

32,765
4101,324
4164,089

4

311

315

311

315

311
315

12,387  ,663 ,618 -

18,675

52,310 ,903 462 -

57,912

8,191 ,621 ,648
13,188

(continuing)
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Table 6 (continued)

Designing 0-1(@ 29,61 184,805 4 46,201 ,951 435
and creating ————
visuals 1-3(b) 29,33 15110,942 311 48,588
3-5(c) 3041 15295747 315
5-7(d) 30,49
7 saat 32,10
ve
{lizeri
(e)
Taking 0-1(a) 24,76 199,311 4 49,828 1,208 ,307 -
ethicaland ~—m—mmm———
legal issues 1-3(b) 2554 12827534 311 41,246
?thUtV'SUE"S 35(c) 2589 13026845 315
into _
consideration  5-7 (d) 25,90
7 saat 28,34
ve
{lizeri
(e)
*p<0.05

When Table 6 is analyzed, it is seen that there is a statistically significant
difference in the dimension of determining the visuals needed according to the
participants’ social media usage duration variable (Fu,311y = 2.759; p < .05). LSD
multiple comparison test was conducted to see which groups this difference was
between. According to the results of the LSD multiple comparison test, a significant
difference was found between the participants who used social media for 7 hours or
more (X = 16.72) and the participants who used social media for 0-1 hour (x = 13.23),
in favor of the participants who used social media for 7 hours or more. For the visual
literacy scale in general (Fu,311) = 1.305; p > .05), and in the dimensions of finding
and accessing visual resources (Fa,311) = 1.901; p > .05), analyzing and interpreting
visuals (Fa,311 = .663; p > .05), evaluating visuals and their sources (F,311) =.903; p
> .05), using visuals and visual media effectively (Fu,311) = .621; p > .05), designing
and creating visuals (F,311 = .951; p > .05), and considering ethical and legal issues
related to visuals (Fu,siy = 1.208; p > .05), there is no statistically significant
difference.

Discussion, Conclusion and Suggestions

In this study, pre-service social studies teachers’ visual literacy levels were
examined according to gender, year level, duration of social media use, and the most
frequently used social media application.

According to the findings related to the first sub-objective of the study, it was
concluded that pre-service social studies teachers had high levels of visual literacy. It
can be said that the high duration of their social media use and the fact that they use a
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wide variety of social media applications are effective in the emergence of this result.
In his study, Hanci (2022) concluded that the visual literacy levels of high school
students are generally high. Ekerim (2019) also concluded that undergraduate
students’ visual literacy perception levels were high. This is supported by Avgerinou
and Pettersson’s (2011) theoretical approach to visual literacy. The researchers define
visual literacy as the ability to read and understand visual content and as a
multidimensional skill that includes creating, interpreting, and criticizing visual
messages. They stated that frequent exposure to visual content, especially in the
digital environment, plays an important role in developing these skills.

According to the findings related to the second sub-objective of the study, it was
concluded that the visual literacy levels of pre-service social studies teachers did not
differ statistically according to the gender variable. This situation is similar to some
studies, such as Senel (2021), Sahin et al. (2013), Kiper et al. (2012). For example,
Kamali Arslantas and Giil (2022), in their study on the digital literacy skills of visually
impaired university students, found that gender did not make a significant difference
in digital literacy. The study determined that demographic variables such as gender,
school type, and vision level were ineffective; however, digital experience-based
variables such as frequency of internet use had significant effects. This shows that the
level of interaction with technology rather than demographic characteristics is
determinant in the development of individuals’ digital and visual literacy skills.
However, these results differ from some studies. In the studies conducted by Karagam
(2020) and Ozdemir and Géktepe Y1ldiz (2015), a positive and significant relationship
was found between students’ gender and visual literacy levels. It is thought that this
difference may be due to the differences in the sample groups (different school types,
age groups, branches, etc.) or data collection tools used in the studies.

It was concluded that the visual literacy levels of pre-service social studies
teachers did not differ statistically according to the year level variable. However, this
result differs from the study conducted by Hanci (2022). In Hanct’s study conducted
with high school students, it was determined that there was a significant increase in
students’ visual literacy levels as the grade level increased. This suggests that the
experiences gained, depending on the level of education, may vary at different ages
and levels.

It was concluded that the visual literacy levels of pre-service social studies
teachers did not differ statistically across the scale according to the variable of social
media usage duration. In the sub-dimensions of the visual literacy scale, it was
concluded that those with a social media usage duration of 7 hours or more showed a
statistically significant difference compared to those with 0-1 hour in the sub-
dimension of “determining the visuals needed”. According to this result, it can be
said that those who spend more time on social media are more successful in
determining the images they need than those who spend less time. Indeed, Avgerinou
and Pettersson (2011) state that visual literacy develops in line with the interaction of
individuals with media content. Brumberger (2011) stated that digital natives are more
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competent in extracting and interpreting visual content because they are constantly in
contact with visual content. Similarly, Kamali Arslantas and Giil (2022) concluded
that individuals who spend more time in digital environments have higher digital
literacy skills.

In this context, social media use may not directly determine visual literacy levels,
yet it seems to shape certain sub-dimensions in indirect ways. In light of these results,
social studies teacher education programs should include more instructional content
aimed at strengthening students’ visual analysis and visual production skills.
Moreover, the Media Literacy course could be redesigned in its content and practice
components so that it systematically integrates visual literacy and incorporates
activities that support students in analyzing, evaluating, and producing visual content.
It is also suggested that future studies be carried out with different fields and
participant groups, that the generalizability of the results be tested through studies
conducted with diverse samples, and that more in-depth examinations be conducted
using qualitative research approaches.
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Hizla gelisen iletisim ve bilgi teknolojileri bireylerin bilgiye erisimlerinde farkli
iletisim kaynaklarim kullanmalarina olanak saglamistir. Iletisim ve bilgi
teknolojilerindeki bu degisim ve gelisim, gorsel materyallerin bilgiye erisimdeki
etkisini giderek artmis ve zamanla bireylerin bu materyalleri anlamlandirma becerisi
daha 6nemli hale gelmistir. Zeren Nalinci ve Yapici (2015), teknolojik doniisiimiin,
ozellikle bilgi ve iletisim teknolojilerine odaklandigmi ve temel okuryazarligin
disinda baska beceri ve yeterlilikleri de gerektirir hale geldigini ifade etmektedirler.
Bu durumun sonuglarindan biri olarak zaman i¢inde gorsel okuryazarlik kavrami
ortaya ¢ikmigtir. Gelinen noktada gorsel okuryazarlik, 21. yilizyil becerileri arasinda
yer alan kritik bir yetkinlik olarak degerlendirilmektedir (Elkins, 2008).

Gorsel okuryazarligin gegmisini magara resimlerine kadar gotiiren calismalar ya
da Ronesans donemi ile iliskilendiren ¢alismalar (Akpiar, 2009) olmakla birlikte
modern anlamda bu kavram ele alindigi zaman, 1950 ve 1960’larda televizyonun
davranis ve bilgi iizerinde etkilerinin anlasilmasi iizerine egitimcilerin ilgisini ¢ektigi
goriilmektedir (Ipek, 2003). Bilindigi kadariyla gorsel okuryazarhiktan ilk kez
bahseden kisi John Debes olmustur (Akpinar, 2009; Avgerinou ve Ericson, 1997;
Ipek, 2003; Tiizel, 2010). Debes, 1968 ve 1969 yilinda yayinladig: iki ¢aligmasinda
gorsel okuryazarliktan bahsetmistir. Debes calismasinda gorsel okuryazarligi, “bir
insanin gorerek ve diger duyusal deneyimlere sahip olarak ve bunlar biitiinlestirerek
gelistirebilecegi bir grup gorme yetkinligi” olarak tanimlamistir (Avgerinou &
Ericson, 1997, s.281). Gorsel okuryazarligin bu tanimi, birgok kisinin kavrama iliskin
algisint etkilemistir ve bir¢ok bilim insant kavraminin tanimina katki saglamistir
(Ausburn ve Ausburn, 1978; Hortin, 1983).

Cok farkli disiplin alanindan pek ¢ok bilim insan1 gorsel okuryazarlik kavramini
tanimlamaya ¢aligmig, bununla birlikte simdiye kadar {izerinde ¢ok az fikir birligine
vartlmigtir. Bunun nedeni farkli disiplinleri ve paradigmalari temsil edenlerin her
birinin gorsel okuryazarligi, kendi katkilarint veya diisiince bigimlerini yansitacak ve
gururlandiracak sekilde yorumlamak istemeleridir (Avgerinou ve Ericson, 1997).
Gorsel okuryazarlik kavramu, ilk ortaya atildig1 yillardan itibaren gorsel kiiltiiriin ve
teknolojinin gelisimi dogrultusunda gelistirilmeye devam etmistir. Gorsel
okuryazarligin temel ilkeleri gorsel kiiltiiriin gelisim evrelerine gore sekil degistirerek
literatiirde yer almaya baglamistir (Tiizel, 2010). Gorsel okuryazarlik kavrami, 20.
yiizyilin ortalarinda modern sanat ve medya ¢aligmalariyla birlikte dnem kazanmaya
baglamigtir. Daha sonra teknolojinin egitimde kullanilmasiyla goérsel okuryazarlik,
dijital medya okuryazarliginin bir pargasi haline gelmistir (Avgerinou, 2001).

21. yiizyila gelindiginde kavramin taniminin ¢ok genis kapsamli bir hal aldig:
goriilmektedir. Amerikan Universite ve Arastirma Kiitiiphaneleri Birligi (Association
of College Research Libraries -ACRL) 2011 yilinda; “Gorsel okuryazarlik, bireyin
goriintiileri ve gorsel medyayr etkili bir sekilde bulmasini, yorumlamasini,
degerlendirmesini, kullanmasini ve yaratmasini saglayan bir dizi yetenektir. Gorsel
okuryazarlik becerileri, bir 6grenciyi gorsel materyallerin iiretimi ve kullaniminda yer
alan baglamsal, kiiltiirel, etik, estetik, entelektiiel ve teknik bilesenleri anlamak ve



1172 Filiz Arzu Yalin ve Cemil Cahit Yesilbursa

analiz etmek i¢in donatir. Gorsel okuryazar bir birey gorsel medyanin elestirel bir
tilketicisi ve paylasilan bilgi ve kiiltiiriin yetkin bir katilimcisidir” tanimint kabul
etmistir (Hattwig vd., 2011, s.1). Daha giincel bir ¢aligmada ise gorsel okuryazarlik,
“gorsel medya ile elestirel, etik, yansitict ve yaratict etkilesim yoluyla
gelistirilebilecek, gorsel kiiltiire katilim igin birbirine bagli bir dizi uygulama,
aligkanlik ve deger” olarak ifade edilmistir (Murphy, 2024, s.vii). Dijital cagda gorsel
iceriklerin yayginlagmasi, bireylerin bilgiye erisim ve iletisim siireclerinde gorsellerin
merkezi bir rol oynamasina neden olmustur. Sosyal medya, reklamcilik ve dijital sanat
gibi alanlar, bireylerin gorsel okuryazarlik becerilerini gelistirmesini gerekli
kilmaktadir. Ozellikle deepfake gibi teknolojilerin ortaya ¢ikmasi, bireylerin gérsel
manipiilasyonlar1 tespit etme yetenegini kritik hale getirmistir (Farid, 2018).

Gorsel okuryazarlik, medya okuryazarliginin alt disiplinlerinden biri olarak da
degerlendirilmektedir (Avgerinou, 2001). Medya okuryazarlii, bireylerin medya
igeriklerini elestirel bir sekilde analiz etme ve medya araglarmi etkin bir sekilde
kullanma becerisini kapsar. Gorsel okuryazarlik ise bu siirecin gorsel boyutunu ele
alir ve bireylerin gorsel medya araglarini anlamlandirma siireglerini inceler (Hobbs,
2010). Gorsel okuryazarlik, giiniimiiz 6grencileri i¢in kritik dneme sahip olarak
algilanan daha genis bir okuryazarlik kiimesiyle de iliskilendirilmistir. Bilim
insanlari, &grenmeye yonelik bu yeni yaklagimi tanimlamak igin 21. yiizyil
okuryazarligi, cok modlu okuryazarlik, harf ¢evirisi ve meta okuryazarlik gibi
terimleri kullanmaktadirlar (Hattwig vd., 2013, s.64). Dolayistyla disiplinler arasi bir
kavram olan gorsel okuryazarlik, gorsel materyalleri pasif bir sekilde algilama
olmay1p bu materyallerin kiiltiirel, sosyal ve ideolojik baglamlarini elestirel bir sekilde
degerlendirmeyi igermektedir.

Gorsel okuryazarlik, bireylerin gorselleri anlamlandirirken karsilastiklar
manipiilasyon ve onyargilari tespit edebilmesini de kapsar. Gorselleri anlama (okuma)
ve kullanma (yazma) ve imgeler agisindan diislinme ve 6grenme, yani gorsel olarak
diistinme becerisi olarak ifade edilen (Hortin, 1983) gorsel okur yazarlik, anlama ve
anlatma becerilerini igeren bir siiregtir (Tiizel, 2010). Bu siiregler, fikirlerin
iligkilendirilmesi, arastirma, goriigleri ifade etme, analiz etme, durumu belirleme ve
smiflama gibi bir¢ok biligsel siireci igerir (Arslan ve Zeren Nalinci, 2014). Bunlarin
yaninda, gorsel nesnelerin tanimlanmasi, diizenlenmesi, kullanilmas: ve
yorumlanmasiyla birlikte, analitik diisiinme, problem ¢dzme, elestirel ve yaratici
diigiinme becerilerinin igsellestirilmesi biiyiik 6nem tagimaktadir (Kiper et al., 2012).
Gilintimiiziin ¢ocuklar1, okuldan daha ¢ok televizyon izleyip ve bilgisayarlariyla
oynadiklar1 igin gorsel kiiltiir ifadelerine yetigkinlere gore daha c¢ok aginadirlar
(Avgerinou ve Ericson, 1997). Bu bakimdan giiniimiizde, egitimde gorsel
okuryazarlik, 6grencilerin bilgiye erisim ve bilgiyi liretme siireglerini zenginlestiren
bir arag olarak kullamlmaktadir. Ozellikle dijital 8grenme ortamlarinda, dgrencilerin
gorselleri elestirel bir gozle degerlendirme becerileri, dogru bilgiye ulagma
yeteneklerini artirir. Egitimde gorsel okuryazarlik becerilerinin gelistirilmesi igin
projeler, ders planlar1 ve gorsel analiz teknikleri kullanilabilir (Felten, 2008). Bu
kavram, bireylerin gorsel iceriklerle elestirel bir sekilde etkilesime ge¢me becerisini
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gelistirmeleri gerektigini vurgular ve gorsel icerigin farkli baglamlarda mesaj iletme
konusundaki karmagik etkilesimini tanir. Gorsel okuryazarligi tesvik ederek
egitimciler 6grenicilere etkili bir sekilde gorsel temsiller analiz etme ve olusturma
becerileri kazandirabilir, bu da genel iletisim becerilerini artirir (Brill vd., 2007).
Bunun yant sira, gorsel okuryazarlik becerilerinin gelistirilmesi 6grenciler agisindan
cesitli onemli kazanimlar saglamaktadir. Ausburn ve Ausburn’a (1978, s. 295) gore
gorsel okuryazarligr giiclii olan &grenciler, sozel ifade becerilerini daha etkili
kullanmakta, diisiincelerini daha diizenli bir sekilde organize edebilmekte ve sinif
diizeyi ya da ders fark etmeksizin 6grenmeye yoOnelik motivasyonlar1 ve ilgileri
artmaktadir. Bunun yaninda gorsel okuryazarlik, 6grencilerin gorseller ile kendileri
ve i¢inde bulunduklari diinya arasinda daha anlaml: iligkiler kurmalarina yardimci
olmaktadir. Tiim bu katkilarin 6tesinde, 6grencilerde 6zgiiven, bagimsizlik ve giiven
duygusunun gelisimini de desteklemektedir.

Tim smif seviyelerinde ve konularda gelistirilmesi ve kazandirilmas: beklenen
gorsel okuryazarlik becerisine sosyal bilgiler kapsaminda ilk kez 2024 programinda
dogrudan yer verilmistir. Gorsel okuryazarlik, daha onceki sosyal bilgiler dersi
Ogretim programlarinda (2005, 2017, 2018) kanit kullanma, gorselleri inceleme,
gazete kupiirlerinden yararlanma, tablo, grafik ve diyagram ¢izme ve yorumlama,
medya okuryazarlig seklinde dolayli olarak ifade edilmistir. 2024 sosyal bilgiler dersi
O0gretim programinda ise tim sinif seviyelerinde ve farkli 6grenme alanlar
kapsaminda &grencilere kazandirilmasi beklenen okuryazarlik becerileri arasinda yer
almistir (Milli Egitim Bakanligi [MEB], 2024a). Tiirkiye Yiizyili Maarif Modelinde,
gorsel okuryazarlik; goérseli anlama (gorseli algilamak ve gorseli tanimak), gorseli
yorumlama (gorseli incelemek, gorseli baglamdan kopmadan doniistiirmek, kendi
ifadeleriyle gorseli nesnel, dogru anlami degistirmeyecek bir sekilde yeniden ifade
etmek), gorsel hakkinda elestirel diisiinme (gorseli sorgulamak, gorsel ile sorgulanan
olay/konu/problem veya durum ile ilgili akil yiiritmek, gorsel {izerinden akil
yiirlitmeyle ulastig1 ¢ikarimlart yansitmak) ve gorsel iletisim uygulamalari olugturma
(gorseli kullanmak, 6zgiin gorseller olusturmak) seklinde dort alt boyuttan ve her alt
boyutun siire¢ bilesenleri ile verilmistir (MEB, 2024b). Dolayisiyla gelecekte sosyal
bilgiler dersini dgretecek olan 6gretmen adaylarinin da bu okur yazarlik becerisine
sahip olmalar1 beklenmektedir.

2018 yilinda Yiiksek Ogretim Kurumu (YOK) ilan ettigi dgretmenlik lisans
programlarinda, sosyal bilgiler lisans programi ders igeriklerinde gorsel okuryazarlik
ile ilgili dogrudan bir ders yoktur. Dolayli olarak Medya Okuryazarligi ve Egitimi
dersinin gorsel okuryazarlikla ilgisi oldugu s6ylenebilir. Bu noktada, gorsel okuryazar
bir bireyin hangi 6zelliklere sahip olmas1 gerektigine dair 2011 yilinda Amerikan
Universite ve Arastirma Kiitiiphaneleri Birligi’nin agikladign standartlar yardimei
olabilir. Hattwig vd. gore (2011, s.1) yiiksekdgretim programlarinda gorsel okuryazar
bir bireyin, ihtiyagc duydugu gorsel materyallerin niteligini ve kapsamini
belirleyebilmesi; gorsel medyadaki igeriklere etkin ve verimli bir bigimde
ulasabilmesi; gorintiileri ve gorsel medyay1 analiz ederek yorumlayabilmesi ve bu
gorselleri ile kaynaklarii degerlendirebilmesi beklenmektedir. Bunun yaninda,
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gorselleri ve gorsel medyay1 amaca uygun bigimde kullanabilmesi, anlamli gorseller
ve gorsel medya igerikleri tasarlayabilmesi, ayrica gorsellerin etik, hukuki, sosyal ve
ekonomik boyutlarina iligkin farkindalik gelistirerek gorsel materyalleri etik bir
tutumla kullanmast da gorsel okuryazarligin temel 6lgiitleri arasinda yer almaktadir.

Bu 6zellikler, tiim tiniversite diizeyindeki 6grenciler i¢in gegerlidir, dolayisiyla
sosyal bilgiler 6gretmen adaylarindan da bu o6zelliklere sahip olmalar1 beklenir.
Universitelerin farkli boliimlerinde dgrencilerden gérsel medyay: kullanarak projeler
ve bilimsel calismalar iiretmeleri istenmektedir. Bu caligmalar1 yapabilmek igin
iiniversite 0grencileri, bilimsel baglamda gorsel materyalleri bulmak, yorumlamak,
degerlendirmek, kullanmak ve iiretmek igin gerekli becerileri gelistirmelidirler. Bu
nedenle gorsel okuryazarlik yeterlilikleri 21. ylizyil dgrencileri igin gereklidir ve
yiiksek 6gretim programlarinin igeriklerinde yer almalidir (Hattwig ve dig., 2013).

Tiirkge alanyazin incelendiginde gorsel okuryazarlikla ilgili ortaokul 6grencileri
(Ozdemir ve Goktepe Yildiz, 2015), lise ogrencileri (Hanci, 2022), lisansiistii
ogrencileri (Saglamgoncii, 2023), lisans 6grencileri (Goger ve Tabak, 2013; Ekerim,
2019; Kocaarslan ve Celiktiirk, 2013) ile yapilan ve dokuman incelemesi (Sakiroglu,
2021) yontemi ile gergeklestirilen arastirmalar bulunmaktadir. Bununla birlikte sosyal
bilgiler 6gretmen adaylarinin gorsel okuryazarliklarini inceleyen bir ¢alismaya bu
arastirma gergeklestirildigi sirada rastlanmamigtir. Bu bakimdan calismanin sosyal
bilgiler egitimi alanina katki saglayacagi diisiiniilmektedir. Bu arastirma, sosyal
bilgiler 6gretmen adaylarmin gorsel okuryazarlik diizeylerini cesitli degiskenler
acisindan incelemeyi amaglamaktadir. Bu dogrultuda c¢alismada, Ogretmen
adaylarimin mevcut gorsel okuryazarlik diizeylerinin belirlenmesi ve bu diizeylerin
cinsiyete, siif diizeyine ve sosyal medya kullanim siiresine gore istatistiksel olarak
anlamli bir farklilik gosterip gostermediginin ortaya konulmasi hedeflenmistir.

Yontem
Arastirma Modeli

Bu calisma, tarama yontemi ile gergeklestirilmistir. Tarama yontemi, genis
kitlelerin ~ goriislerini, 6zelliklerini betimlemeyi hedefleyen aragtirmalardir
(Biiyiikoztirk vd., 2012). Egitim arastirmalarinda tarama yontemi gesitli dgrenci
gruplarinin  basarilarim1  tarif etmek, ebeveynlerin tutumlarini  agiklamak,
Ogretmenlerin, yoneticilerin veya damismanlarin davraniglarimi analiz etmek gibi
durumlar i¢in kullanilir (Fraenkel vd., 2012). Bu yontemde, aragtirmaya konu olan
birey, olay veya nesne kendi kosullari i¢inde herhangi bir degisiklik yapmaksizin
oldugu gibi tanimlanmaya ¢aligilir (Karasar, 2017).

Katilimeilar

Katilimcilarin ~ belirlenmesinde kolay ulasilabilir 6rnekleme yontemi
kullanilmistir. Kolay ulagilabilir 6rnekleme, olasiliksiz bir 6rnekleme tiiri olup,
arastirmacinin  kosullarina uygun olarak ulasabilecegi kisilerden olugmaktadir
(Fraenkel vd., 2012). Katilimcilar, 2024-2025 akademik yilinda Tiirkiye’deki devlet
iiniversitelerine bagl egitim fakiiltelerinde sosyal bilgiler 6gretmenligi programinda
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O6grenim goren dgretmen adaylarindan olugmaktadir. Calisma grubu; cinsiyet, sinif
seviyesi ve sosyal medya kullanim aligkanliklart gibi degiskenlere gére heterojen bir
yapiya sahiptir. Bu dogrultuda calisma, 316 sosyal bilgiler 6gretmen adayi ile
gerceklestirilmigtir. Katilimcilara ait veriler Tablo 1°de verilmistir.

Tablo 1

Katilimcilara Ait Demografik Bilgiler

Degiskenler Alt Gruplar n Yiizde (%)

Cinsiyet Kadin 189 59,8
Erkek 127 40,2

Smif 1 57 18
2 63 19,9

3 120 38
4 76 24,1

Sosyal Medya Kullanim 0-1 saat 13 41
Stiresi 1-3 saat 87 275
3-5 saat 134 42.4
5-7 saat 53 16,8

7 saat ve tizeri 29 9,2

Veri Toplama Araclari

Calisgmanin verileri, Arslan ve Zeren Nalinci (2014) tarafindan iiniversite
dgrencileri icin gelistirilen “Gérsel Okuryazarhik Olgegi” ile toplanmustir. Olgek
kullanimi igin yazarlardan izin alinmistir. Gorsel Okuryazarlik Olgegi (GOO) 7
boyuttan ve toplam 41 maddeden olusmaktadir. 5°’li Likert tipinde olan Glgegin
puanlamasi (1) Kesinlikle Katilmiyorum, (2) Katilmiyorum, (3) Kararsizim, (4)
Katiliyorum ve (5) Kesinlikle Katiliyorum seklindedir. Olgekten alian yiiksek puan
yiiksek gorsel okuryazarlik becerisini gosterirken diisiik puan ise diigik gorsel
okuryazarlik becerisine sahip olundugu anlamina gelmektedir. Olgekten aliabilecek
yiiksek puanlar, gorsel okuryazarlik becerilerinin yiiksek oldugunu gosterirken; diisiik
puanlar ise gorsel okuryazarlik becerilerinin diisiik oldugunu gostermektedir (Arslan
ve Zeren Nalinci, 2014). Olgekten almabilecek en yiiksek puan 205 ve en diisiik puan
41°dir. Buna gore 1-41 arasi puan ¢ok diisiik, 42-82 diisiik, 83-123 orta, 124-164
yiiksek ve 165-205 puan ise ¢ok yiiksek okuryazarlik diizeyini ifade etmektedir.
Olgegin giivenilirlik ¢alismasi igin Cronbach Alpha teknigi kullanilarak i¢ tutarlilik
katsayist belirlenmistir. Buna gore, alt boyutlarinin i¢ tutarlik katsayilari, “ihtiyag
duyulan gorsellerin belirlenmesi” .81, “gorsel kaynaklarin bulunmasi ve erisilmesi”
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.82, “gorselin analiz edilmesi ve yorumlanmasi” .84, “gorselleri ve kaynaklarmi
degerlendirme” .78, “gorselleri ve gorsel medyay: etkin kullanma” .75, “gorsel
tasarlama ve olusturma” .86 ve “gorsellerle ilgili etik ve yasal konular1 dikkate alma”
.86’dir. Olgegin toplam i¢ tutarlik katsayisi ise.94 tiir (Arslan ve Zeren Nalinci, 2014).
Calismanin verileri 2024-2025 egitim-6gretim yili giiz doneminde Google Forms
aracilifi ile ¢cevrimigi olarak toplanmustir.

Etik Kurul Karari
Istanbul Nisantas1 Universitesi Etik Kurulu’nun SOSETKK202501 sayili karari
ile galismanin yapilmasinda bir sakinca olmadigi belirtilmistir.

Verilerin Analizi

Caligsmanin verileri SPSS 25.0 istatistik programi kullanilarak analiz edilmistir.
Verilerin normal dagilim gosterip gostermedigini tespit etmek amacryla carpiklik
(Skewness) ve basiklik (Kurtosis) degerlerine bakilmistir. I¢ tutarlilik icin ise
Cronbach’s Alfa (o) katsayisina bakilmistir. Gorsel okuryazarlik 6lgegi genel ,98;
ihtiya¢ duyulan gorsellerin belirlenmesi ,90; gorsel kaynaklarin bulunmasi ve
erigilmesi ,93; Verilere iliskin normallik ve giivenilirlik testi analiz sonuglar1 Tablo
2’de verilmistir.

Tablo 2

Verilere Iliskin Normallik ve Giivenilirlik Testi Sonu¢lar:

Veri Normallik Testleri
Zgglcz:ma Degiskenler Carpikhik Basikhik
(Skewness) (Kurtosis)
Ihtiyag Cinsiyet Kadmn -.538 -.035
duyulan
gorsellerin Erkek -.782 .395
belirlenmesi
Gorsel Cinsiyet Kadin -.453 .054
kaynaklarin
bulunmasi ve Erkek -572 531
erisilmesi

(devam ediyor)
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Tablo 2 (devami)

Gorselin
analiz
edilmesi ve
yorumlanmasi

Gorselleri ve
kaynaklarini
degerlendirme

Gorselleri ve
gorsel
medyay1 etkin
kullanma

Gorsel
tasarlama ve
olusturma

Gorsellerle
ilgili etik ve
yasal konulari
dikkate alma

Gorsel
Okuryazarlik
Olgegi
Toplam

Ihtiyag
duyulan
gorsellerin
belirlenmesi

Gorsel
kaynaklarin
bulunmasi ve
erigilmesi

Gorselin
analiz
edilmesi ve
yorumlanmasi

Cinsiyet

Cinsiyet

Cinsiyet

Cinsiyet

Cinsiyet

Cinsiyet

Simif

Simif

Siif

Kadin
Erkek

Kadm
Erkek
Kadin
Erkek

Kadin
Erkek

Kadin
Erkek

Kadin
Erkek

A W N P BB ODN P BB OODND P

-632 424
-.426 -179
-.348 -162
-.405 094
-.297 - 457
-.465 100
-.489 233
-.639 426
-578 169
-.636 321
-545 427
-.418 199
-153 -1.089
-746 265
-.782 785
-672 496
-111 -557
-.469 095
-584 484
-729 1.016
-.405 -117
-.286 -.647
-790 725
-513 348

(devam ediyor)
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Tablo 2 (devami)

. . Simf 1 -.464 -.261
Gorselleri ve
kaynaklarini 2 -.526 .348
degerlendirme 3 501 153
4 .027 -.908
Smf 1 -.521 -.218
Gorselleri ve
gorsel 2 -.391 -.044
medyay1 etkin 3 -.449 -.051
kullanma
4 -.079 -.982
Simf 1 -.417 .262
Gorsel 2 -.621 463
tasarlama ve
olusturma 3 -.794 778
4 -.140 -.761
Smf 1 -.395 -.383
Gorsellerle
ilgili etik ve 2 -643 226
yasal konulari 3 -.679 517
dikkate alma
4 -.625 .376
Siif 1 -.393 -.253
Gorsel
Okuryazarlik 2 -521 402
Olgegi 3 -.748 953
Toplam
4 -.054 -.588
0-1 -.535 1.233
Ihtiyag 1-3 -.527 -111
duyulan Sosyal Medya 35 -.645 069
gorsellerin Kullanim Siiresi
belirlenmesi 5-7 -.781 .682
7 saat ve ustii -.479 -514

(devam ediyor)
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Tablo 2 (devami)

Gorsel
kaynaklarin
bulunmasi ve
erigilmesi

Gorselin
analiz
edilmesi ve
yorumlanmasi

Gorselleri ve
kaynaklarini
degerlendirme

Gorselleri ve
gorsel
medyay1 etkin
kullanma

Gorsel
tasarlama ve
olusturma

Sosyal Medya
Kullanim Siiresi

Sosyal Medya
Kullanim Siiresi

Sosyal Medya
Kullanim Siiresi

Sosyal Medya
Kullanim Siiresi

Sosyal Medya
Kullanim Siiresi

0-1
1-3
3-5
5-7

7 saat ve usti
0-1
1-3
3-5
5-7

7 saat ve iistii
0-1
1-3
3-5
5-7

7 saat ve ustil
0-1
1-3
3-5
5-7

7 saat ve Ustil
0-1
1-3
3-5
5-7

7 saat ve ustl

-.626 1.844
-.536 .328
-.552 430
-.209 -.827
-.709 .954
-1.151 2.406
-.654 .984
-.546 .052
-477 -.369
-374 -.651
496 -515
-.205 -.404
-.612 .501
-.404 -.239
-.031 -1.257
-.044 -.695
-.146 -312
-.613 191
-.324 -.583
.085 -1.523
1.154 1.230
-.681 901
-.639 518
-.521 -.266
-425 -931

(devam ediyor)
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Tablo 2 (devami)

0-1 .872 -.317
.Gé'rgell.erle 1-3 -.626 512
dikkate alma 5-7 -.671 .029
7 saat ve stil .054 -1.326
0-1 .946 1.441
Gorsel 1-3 -.515 462
Toplam 5-7 -.486 -.150
7 saat ve iistil -.255 -.832
Olcek ve Alt Boyutlar Cronbach’s Alfa ()
Gorsel Okuryazarlik OlgegiToplam ,98
Ihtiyag duyulan gorsellerin belirlenmesi ,90
Gorsel kaynaklarin bulunmasi ve erigilmesi 93
Gorselin analiz edilmesi ve yorumlanmast 91
Gorselleri ve kaynaklarini degerlendirme ,92
Gorselleri ve gorsel medyayi etkin kullanma ,86
Gorsel tasarlama ve olusturma ,93
Gorsellerle ilgili etik ve yasal konulari dikkate alma ,93

Tablo 2 incelendiginde, katilimcilarin cinsiyet, siif ve sosyal medya kullanim
stiresi degiskenlerinin normallik dagilimi varsayimini karsiladigi tespit edilmistir.
Dagilimin normallik varsayimint karsiladigini sdyleyebilmek igin carpiklik ve
basiklik degerlerinin belirli araliklarda olmasi gerekir. George ve Mallery (2010) ile
Leech vd. (2005) bu konuda su kriterleri 6ne stirmiistiir: Eger ¢arpiklik degeri -1 ile
+1 arasinda ise basiklik degerinin -2 ile +2 araliginda olmasi normallik i¢in yeterli
kabul edilir. Benzer sekilde, eger basiklik degeri -1 ile +1 arasinda ise, bu durumda
carpiklik degerinin -2 ile +2 araliginda olmasi da normallik varsayiminin saglandigini
gosterir. Bu iki durumdan herhangi birinin gecerli olmasi, verinin normal dagilima
uygun oldugunu desteklemektedir. Degiskenlerin dlgegin alt boyutlarina ve dlgegin
geneline ait dagilim normallik sonugclarin 88 satirdan genis bir tablo araligint meydana
getirmesi nedeniyle, degiskenlerin 6lgek alt boyutlar1 ve dlgegin toplam puanina ait
dagilim normalligi yerine, yalnizca degiskenlerin normallik dagilimi sunulmustur.
Buna karsin, baz1 alt gruplarda bu simirlarin bir miktar asildig1 goriilse de 6zellikle
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Gorselin analiz edilmesi ve yorumlanmasi boyutunda ve Gorsel tasarlama ve
olusturma boyutunda yalnizca "0-1 saat" sosyal medya kullanim siiresi kategorisinde
bu sapmalar dikkat ¢ekmektedir. Diger dort boyutta, kullanim siiresi kategorisinde
carpiklik ve basiklik degerlerinin normallik sinirlart igerisinde yer aldigi tespit
edilmistir. Bu dogrultuda, yalnizca tek bir alt grubun normallik kriterlerini
saglamamasi, genel dagilim Orintiisiiniin  normalligini  6nemli  6lgiide
etkilememektedir. Orneklem biiyiikliigiiniin yeterli olmasi da dikkate alindiginda, bu
durumun analizlerin giivenirligi acisindan ciddi bir sakinca olusturmadigi
diistiniilmektedir. Dolayisiyla, verilerin genel olarak normal dagilim varsayimini
karsiladig1 ve parametrik analizlerin uygulanabilir oldugu kanaatine varilmistir. Bu
dogrultuda, verilerin analizinde parametrik testler kullanilmistir. Buna gore, birinci
alt problemle ilgili verilerin analizinde betimsel analizler, ikinci alt problemle ilgli
verilerin ¢dziimlenmesinde cinsiyet degiskeni icin “Iliskisiz Gruplar T-Testi”, sinif ve
sosyal medya kullanim siiresi degiskenleri igin verilerin ¢éziimlenmesinde ise “Tek
Yonlii Varyans Analizi-ANOVA” kullanilmistir. ANOVA testi sonuglarina gore
istatistiksel olarak anlamli farkin hangi grubun lehine oldugunun belirlenmesinde
Tukey ve istatistiksel olarak anlamli farkliligin ¢ok diisiik oldugu durumlarda ise LSD
coklu karsilastirma testi yapilmistir. Coklu karsilastirma testleri 6ncesinde varyans
homojenligi Levene testi ile kontrol edilip, varyanslarin homojen dagilmasi nedeniyle
ilgili testler kullanilmistir. LSD testi, ozellikle dnceden belirli hipotezlerin test
edilmedigi durumlarda, arastirmacinin kesifsel olarak gruplar arasindaki farkliliklar:
incelemek istedigi durumlar i¢in uygundur. LSD testi, grup sayisinin az oldugu ve
varyanslarin homojen oldugu durumlarda oldukga giigliidiir (Howell, 2012). LSD’nin
tercih edilmesindeki temel neden, Tukey, Bonferroni veya Scheffé gibi diger post-hoc
testlere gore daha hassas (liberal) olmasidir; bu nedenle farklari daha kolay tespit
edebilir (Gliner vd., 2017). Anlamlhilik diizeyi p<0.05 kabul edilmistir. Olcegin
geneline ve alt boyutlarina bakildiginda Cronbach’s Alfa (o) katsayilar1 6lgegin
giivenilir oldugunu gdstermektedir. Cronbach Alpha Giivenirlik katsayisinin .70’ in
iizerinde olmasi genel olarak dlgegin gilivenilir oldugunu ifade etmektedir (Cokluk
vd., 2021).

Bulgular
Birinci Alt Amaca Ait Bulgular

Calismanin birinci alt amacinda sosyal bilgiler 6gretmen adaylarinin gorsel
okuryazarlik diizeyleri, 6lcegin geneline ve alt boyutlarina gore incelenmistir.
Verilerin Analizinden elde edilen bulgular Tablo 3’te verilmistir.
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Tablo 3

Katihmcilarin Gorsel Okuryazarlik Diizeyleri Olgek Geneli ve Alt Boyutlarina Gore
Toplam Puanlari

n En En X Ss
Diisiik Yiiksek
Puan Puan
Gorsel Okuryazarlik Olgegi 316 41 205 155,03 32.9
Genel
Ihtiyag duyulan gorsellerin 316 4 20 15,34 3,66
belirlenmesi
Gorsel kaynaklarin bulunmast 316 8 40 30,32 6,92
ve erigilmesi
Gorselin analiz edilmesi ve 316 5 25 19,27 4,31
yorumlanmasi
Gorselleri ve kaynaklarimi 316 9 45 33,85 7,60
degerlendirme
Gorselleri ve gorsel medyay1 316 4 20 14,84 3,62
etkin kullanma
Gorsel tasarlama ve 316 8 40 30,25 6,96
olusturma
Gorsellerle ilgili etik ve yasal 316 7 35 25,97 6,43

konular1 dikkate alma

Tablo 3 incelendiginde, katilimcilarin gorsel okuryazarlik oOlgegi toplam
ortalama (X=155,03) puanlarmin yiiksek oldugu goriilmektedir. Olcegin alt
boyutlarina bakildiginda ise ihtiyag duyulan gorsellerin belirlenmesi boyutunda
(x=15,34) yiiksek, gorsel kaynaklarin bulunmasi ve erigilmesi boyutunda (x=30,32)
yiiksek, gorsellerin analiz edilmesi ve yorumlanmasinda (x=19,27) yiiksek, gorselleri
ve kaynaklarini degerlendirme boyutunda (X=33,85) yiiksek, gorselleri ve medyay1
etkin kullanma boyutunda (%=14,84) yliksek, gorsel tasarlama ve olusturma
boyutunda (x=30,25) yiiksek ve gorsellerle ilgili etik ve yasal konular1 dikkate alma
boyutunda (x=25,97) yiiksek oldugu goriilmektedir. Bu bulgu, katilimeilarin gorsel
okuryazarlik diizeylerinin yiiksek oldugu seklinde yorumlanabilir.

ikinci Alt Amaca Ait Bulgular

Calismanin ikinci alt amacinda sosyal bilgiler dgretmen adaylarinin gorsel
okuryazarlik diizeyleri 6lgegin genelinde ve ihtiyag duyulan gorsellerin belirlenmesi,
gorsel kaynaklarin bulunmasit ve erigilmesi, gorselin analiz edilmesi ve
yorumlanmasi, gorselleri ve kaynaklarini degerlendirme, gorselleri ve gorsel medyayi
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etkin kullanma, gorsel tasarlama ve olusturma, gorsellerle ilgili etik ve yasal konulari
dikkate alma alt boyutlarinda cinsiyete, sinif diizeyine ve sosyal medya kullanim
sliresine gore istatistiksel olarak farklilik gosterip gostermedigi incelenmistir.
Verilerin analizinden elde edilen bulgular Tablo 4, Tablo 5 ve Tablo 6’da verilmistir.

Tablo 4

Cinsiyet Degiskenine Gére T-Testi Sonuglart

Cinsiyet n X Ss Sd t p
Gorsel Kadin 189 155,14 33,009 314 ,070 ,944
Okuryazarlik
Olgegi Genel

Erkek 127 154,87 32,90
1htiya<; duyulan Kadin 189 15,24 3,65 314 -,550 ,583
gorsellerin
belirlenmesi Erkek 127 15,48 3,68
Gorsel Kadin 189 30,63 6,87 314 ,096 ,923
kaynaklarin Erkek 127 3028 697
bulunmas:  ve
erisilmesi
Gorselin  analiz Kadin 189 19,29 4,36 314 ,116 ,908
edilmesi Ve ok 127 1924 425
yorumlanmasi
Gorselleri  ve  Kadn 189 33,93 7,59 314 318 751
kaynaklarini
degerlendirme Erkek 127 33,68 7,64
Gorselleri  ve  Kadin 189 14,88 3,59 314 ,250 ,803
gorsel medyay1
etkin kullanma Erkek 127 14,77 3,67
Gorsel Kadin 189 30,27 6,78 314 ,101 ,920
tasarlama  ve
olugturma Erkek 127 30,20 7,25
Gorsellerleilgili  Kadm 189 26,03 6,25 314 ,003 ,997
etik ve vasal o127 2897 670

konular1 dikkate
alma

Tablo 4 incelendiginde, katilimcilarin gorsel okuryazarlik Olcegi toplam
puanlarinin ve alt boyutlarinin cinsiyet degiskenine gore istatistiksel olarak anlamli
farklilik gostermedigi goriilmektedir (gorsel okuryazarlik 6lgegi genel [t(314=,070;
p>.05], ihtiya¢ duyulan gorsellerin belirlenmesi

[t@14)=-,550

;p>.05], gorsel
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kaynaklarin bulunmasi ve erigilmesi [tz14=,096; p>.05], gorselin analiz edilmesi ve
yorumlanmast [t@i4=,116; p>.05], gorselleri ve kaynaklarini degerlendirme
[tz14=,318; p>.05], gorselleri ve gorsel medyayi etkin kullanma [tz14=,250; p>.05],
gorsel tasarlama ve olusturma [t@1s)=,101; p>.05], gorsellerle ilgili etik ve yasal
konular1 dikkate alma [tg14=,003; p>.05]). Bu bulgu, cinsiyet degiskeninin
katilimcilarin gorsel okur yazarlik diizeyleri iizerinde herhangi bir etkiye sahip
olmadig seklinde yorumlanabilir.

Tablo 5
Swnif Diizeyi Degiskenine Gére ANOVA Testi Sonuglar
Olgek ve Alt  Smif X KT Sd KO F p
Boyutlari
Gorsel 1 149,38 2772,240 3 924,080 ,852 467
Okuryazark  — 153,73 3385523444 312 1085011
Olgegi Genel

3 157,32  341295,684 315

4 156,72
1htiya(; 1 14,57 53,344 3 ,265
duyulan 2 1534 4177,745 312 17,781 1,328
gorsellerin
belirlenmesi 3 15,37 4231,089 315 13,390

4 15,85
Gorsel 1 29,08 132,904 3 44,301 ,928 A27
kaynaklarn =~ = 30,04 14888,869 312 47,721
bulunmasi ve
erisilmesi 3 30,75  15021,772 315

4 30,32
Gorselin 1 18,71 37,708 3 12,569 674 ,569
analiz
edilmesi ve 2 19,41 5819,785 312 18,653
yorumlanmasi

3 19,62 5857,494 315

4 19,03
Gorselleri ve 1 32,49 176,173 3 58,724 1,015 ,386
kaynaklarini

degerlendirme 2 33,61  18043,837 312 57,833
3 34,6 18220,009 315

4 33,88

(devam ediyor)
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Tablo 5 (devam)

Gorselleri ve 1 1456 7,916 3 2,639 200 897
gorsel 2 1477  4126,172 312 13,225
medyay1 etkin
kullanma 3 14,88  4134,089 315
4 15,03
Gorsel 1 29,38 100,813 3 33,604 690 559
tasarlama - ve — 2968 15104934 312 48,702
olusturma
3 30,71 15295747 315
4 30,64
Gorsellerle 1 2512 81,266 3 27,089 653 582
lgili-etik ve — 2561 12045579 311 41,492
yasal konulari
dikkate alma 3 26,20  13026,845 315
4 26,55
*p<0.05

Tablo 5 incelendiginde, katilimcilarin gorsel okuryazarlik oGlgegi toplam
puanlarinin ve alt boyutlarinin sinif degiskenine gore istatistiksel olarak anlamli
farklilik gostermedigi goriilmektedir (gorsel okuryazarlik 6lgegi genel [F (3-312=,852;
p>.05], ihtiya¢ duyulan gorsellerin belirlenmesi [F(.312=1,328; p>.05], gorsel
kaynaklarin bulunmasi ve erisilmesi [F3-312=,928; p>.05], gorselin analiz edilmesi ve
yorumlanmasi [F(3.312=,674; p>.05], gorselleri ve kaynaklarini degerlendirme [F -
312)=1,015; p>.05], gorselleri ve gorsel medyay etkin kullanma [F-312=,200; p>.05],
gorsel tasarlama ve olusturma [F(3.312=,690; p>.05], gorsellerle ilgili etik ve yasal
konular1 dikkate alma [Fg312=,653; p>.05]). Bu bulgu, smuf degiskeninin
katihmeilarin gorsel okur yazarlik diizeyleri tizerinde herhangi bir etkiye sahip
olmadig1 seklinde yorumlanabilir.



1186

Filiz Arzu Yalin ve Cemil Cahit Yesilbursa

Tablo 6
Sosyal Medya Kullanim Siiresi Degiskenine Gore ANOVA Testi Sonuglari
Olgek ve Alt  Grup X KT Sd KO F p* Fark
Boyutlari
Gorsel 0-1(a) 1433 5635,091 4 1408,7 1,305 ,268 -
Okuryazarhk 8 73
Olgegi Genel  1-3(b) 1517 335660,59 311 10792
1 2 95
3-5(c) 1558 34129568 315
8 4
57 (d) 1648
2
7 saat 155,0
ve 3
tizeri
_ ©)
ihtiyag 0-1(a) 1323 145,004 4 36251 2,759  ,028*
duyulan
gorsellerin 1-3(b) 14,83  4086,085 311 13,139
belirlenmesi  “35°(c) 1541  4231,089 315
5-7(d) 15,75
7 saat 16,72 e>a
ve
tizeri
(e)
Gorsel 0-1(a) 2592 358500 4 89,625 1,901 110 -
kaynaklarin
bulunmasi ve  1-3(b) 29,87 14663,273 311 47,149
erigilmesi
3-5(c) 3058 15021,772 315
57(d) 31,93
7 saat 30,32
ve
tizeri
(e)

(devam ediyor)
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Tablo 6 (devami)

Gorselin
analiz
edilmesi ve
yorumlanma
S1

Gorselleri ve
kaynaklarin

degerlendirm
e

Gorselleri ve
gorsel
medyay1
etkin
kullanma

Gorsel
tasarlama ve
olusturma

0-1 ()
1-3 (b)
3-5(c)

5-7 (d)

7 saat
ve
{lizeri

(e)
0-1 ()

1-3 (b)
3-5(c)

5-7 (d)

7 saat
ve
tizeri

(e)
0-1 (a)

1-3 (0)
35 (0)
57 (d)

7 saat
ve
{lizeri
(e)

0-1 ()

1-3 (b)
35 (0)
5-7 (d)

7 saat
ve
tizeri

Q)

17,84
19,01
19,32

19,96
19,27

32,00
33,11
34,14

33,73
35,75

14,46
14,54
14,94
14,71
15,68

29,61
29,33
30,41
30,49
32,10

49,546
5807,947

5857,494

209,241
18010,769

18220,009

32,765
4101,324
4164,089

184,805
15110,942
15295,747

4

311

315

4

311

315

311
315

311
315

12,387

18,675

52,310

57,912

8,191
13,188

46,201
48,588

,663 ,618
,903 ,462
,621 ,648
,951 435

(devam ediyor)



1188 Filiz Arzu Yalin ve Cemil Cahit Yesilbursa

Tablo 6 (devami)

Gorsellerle  0-1(a) 24,76 199,311 4 49828 1,208 307 B
ilgili etik ve —ou———
yasal 1-3(b) 2554 12827534 311 41,246
konulari 35(c) 2589 13026845 315
dikkate alma

57(d) 25,90

7 saat 28,34

ve

{lizeri

©)
*p<0.05

Tablo 6 incelendigin katilimcilarin sosyal medya kullanim siiresi degiskenine gore
ihtiya¢ duyulan gorsellerin belirlenmesi boyutunda istatistiksel olarak anlamli
farklilik oldugu goriilmektedir [F-311=2,759; p< .05]. Bu farkliligin hangi gruplar
arasinda oldugunu gérmek i¢in LSD ¢oklu karsilastirma testi yapilmigtir. LSD ¢oklu
karsilagtirma testi sonuglarina gore 7 saat ve iizeri sosyal medya kullanan katilimeilar
(x =16,72) ile 0-1 saat sosyal medya kullanan katilimcilar (X =13,23) arasinda, 7 saat
ve lizerinde sosyal medya kullanan katilimcilar lehine anlamli bir farklilik
bulunmustur. Gorsel okuryazarlik o6lgegi genel [Fu311=1,305; p>.05]; gorsel
kaynaklarin bulunmasi ve erisilmesi [F.311)=1,901; p>.05], gorselin analiz edilmesi
ve yorumlanmasi [F.311)=,663; p>.05], gorselleri ve kaynaklarini degerlendirme [F -
311)=,903; p>.05], gorselleri ve gorsel medyay: etkin kullanma [F.311)=,621; p>.05],
gorsel tasarlama ve olusturma [F(s.311=,951; p>.05], gorsellerle ilgili etik ve yasal
konular1 dikkate alma [F-311y=1,208; p>.05] boyutlarinda ise istatistiksel olarak
anlaml bir farklilik géstermemektedir.

Tartisma, Sonu¢ ve Oneriler

Bu calismada, sosyal bilgiler 6gretmen adaylarinin gorsel okuryazarlik diizeyleri
cinsiyet, smif seviyesi ve sosyal medya kullanim siiresi degiskenlerine gore
incelenmistir.

Calismanin birinci alt amacma yonelik bulgularina goére, sosyal bilgiler
Ogretmen adaylarmin goérsel okuryazarlik diizeylerinin yiiksek oldugu sonucuna
ulagilmistir. Bu sonucun ortaya ¢ikmasinda sosyal medya kullanim siirelerinin yiiksek
olmasinin ve ¢ok cesitli sosyal medya uygulamalari kullaniyor olmalarinin etkili
oldugu soOylenebilir. Hanci (2022) ¢aligmasinda, lise Ogrencilerinin gorsel
okuryazarlik diizeylerinin genel olarak yiiksek oldugu sonucuna ulagmistir. Ekerim
(2019) de galismasinda lisans Ogrencilerinin gorsel okuryazarlik algi diizeylerinin
yiiksek oldugu sonucuna ulagmistir. Bu durum, Avgerinou ve Pettersson’nun (2011)
gorsel okuryazarliga iliskin kuramsal yaklasimiyla da desteklenmektedir.
Aragtirmacilar, gorsel okuryazarligi okuma, anlama, gorsel mesajlar1 olusturma,
yorumlama ve elestirme siirecini kapsayan c¢ok boyutlu bir beceri olarak
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tanimlamaktadir. Ozellikle dijital ortamda sik¢a gorsel igerige maruz kalmanin, bu
becerilerin gelismesinde dnemli rol oynadigini belirtmislerdir.

Caligmanin ikinci alt amacina yonelik bulgulara gore sosyal bilgiler 6gretmen
adaylarinin gorsel okuryazarlik diizeylerinin cinsiyet degiskenine gore istatistiksel
olarak farklilasmadigi sonucuna ulagilmigtir. Bu durum Senel (2021), Sahin vd.
(2013), Kiper vd. (2012) gibi bazi1 arastirmalarla benzerlik gostermektedir. Ornegin
Kamali Arslantas ve Giil (2022), gorme engelli {iniversite dgrencilerinin dijital
okuryazarlik becerileri {izerine yaptiklar1 ¢aligmada, cinsiyetin dijital okuryazarlik
iizerinde anlamli bir farklilik yaratmadigini ortaya koymuslardir. Arastirmada,
cinsiyet, okul tiirii ve gérme diizeyi gibi demografik degiskenlerin etkisiz oldugu;
buna karsin, internet kullamim sikligi gibi dijital deneyim temelli degiskenlerin
anlamli etkiler yarattigi belirlenmistir. Bu durum, bireylerin dijital ve gorsel
okuryazarlik becerilerinin gelismesinde, demografik 6zelliklerden ziyade teknolojiyle
kurduklar etkilesim diizeyinin belirleyici oldugunu gostermektedir. Bununla birlikte,
bu sonuglar bazi ¢aligmalardan farklilik gostermektedir. Karagam’mn (2020), Ozdemir
ve Goktepe Yildiz’in (2015) yaptigi arastirmalarda 6grencilerin cinsiyeti ile gorsel
okuryazarlik diizeyleri arasinda pozitif ve anlamli bir iliski tespit edilmistir. Bu
farkliligin, aragtirmalarda kullanilan 6rneklem gruplarinin (farkli okul tiirleri, yas
gruplari, branglar vb.) veya veri toplama araglarmin farkliliklarindan
kaynaklanabilecegi diistintilmektedir.

Sosyal bilgiler 6gretmen adaylarinin gorsel okuryazarlik diizeylerinin sinif
seviyesi degiskenine gore istatistiksel olarak farklilagsmadigi sonucuna ulasilmistir.
Ancak bu sonug, Hanci (2022) tarafindan yapilan ¢aligmadan farklilik gostermektedir.
Hanct’nin lise 6grencileriyle gergeklestirdigi ¢alismada, sinif diizeyi yiikseldikge
ogrencilerin gorsel okuryazarlik diizeylerinde anlamli bir artis oldugu belirlenmistir.
Bu durum, egitim diizeyine bagli olarak edinilen deneyimlerin farkli yas ve
kademelerde degisiklik gosterebilecegini diisiindiirmektedir.

Sosyal bilgiler 6gretmen adaylarinin gorsel okuryazarlik diizeylerinin sosyal
medya kullanim siiresi degiskenine gore oOlgek genelinde istatistiksel olarak
farklilagsmadig1 sonucuna ulagilmistir. Gorsel okuryazarlik 6l¢egi alt boyutlarinda ise
“ihtiya¢ duyulan gorsellerin belirlenmesi” alt boyutunda sosyal medya kullanim
sliresi 7 saat ve ilizerinde olanlarin 0-1 saat olanlara gore istatistiksel olarak anlamli
farklilik gosterdigi sonucuna ulagilmistir. Bu sonuca gore, sosyal medya daha uzun
vakit gecirenlerin daha az vakit gegirenlere gore, ihtiyag duyduklari gorselleri
belirlemede daha basarili olduklar1 séylenebilir. Nitekim Avgerinou ve Pettersson
(2011), gorsel okuryazarligin bireylerin medya igerikleriyle kurdugu etkilesim
dogrultusunda gelistigini ifade etmektedir. Brumberger (2011) ise dijital yerli
bireylerin siirekli gorsel i¢erikle temas halinde olduklari i¢in bu igerikleri ayiklama ve
yorumlama konusunda daha yetkin olduklarini belirtmistir. Benzer sekilde, Kamali
Arslantag ve Giil (2022) tarafindan yapilan ¢alismada da dijital ortamlarda daha fazla
vakit geciren bireylerin, daha yiiksek diizeyde dijital okuryazarlik becerilerine sahip
olduklar1 sonucuna ulasilmistir.



1190 Filiz Arzu Yalin ve Cemil Cahit Yesilbursa

Bu baglamda sosyal medya kullaniminin gorsel okuryazarlik {izerinde dogrudan
olmasa bile bazi alt boyutlar {izerinde dolayli bir etkisinin bulundugu sdylenebilir. Bu
sonuglar dogrultusunda, sosyal bilgiler 6gretmen yetistirme programlarinda gorsel
analiz ve tiretim becerilerini gelistirmeye yonelik iceriklere daha fazla yer verilmesi,
O0gretmen adaylarinin  gorsel okuryazarlik yeterliklerini biitiinciil bicimde
gelistirebilmek amaciyla Medya Okuryazarhigi dersinin igerik ve uygulama
boyutlarinin yeniden yapilandirilarak gorsel okuryazarlik becerilerini de kapsayacak
sekilde genisletilmesi ve ders kapsamina 6grencilerin gorsel icerikleri ¢oziimleme,
degerlendirme ve iiretme becerilerini destekleyecek etkinliklerin eklenmesi
gerekmektedir. Bunun yam sira, farkli brans ve gruplarda yeni aragtirmalarin
yapilmasi, bulgularin genellenebilirliginin test edilebilmesi igin farkli 6rneklemler
lizerinde ¢alismalarin yiiriitiilmesi ve nitel arastirma yontemleri kullanilarak konunun
daha derinlemesine incelenmesi onerilmektedir.
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Yazarlarin Katki Diizeyleri

Bu c¢alismada birinci yazar arastirmay1
yurlitmilg, verileri toplamis ve makalenin ilk
taslagini olusturmustur. Tkinci yazar, calismanin
kuramsal gercevesine ve bulgular boliimiiniin
yazimina katkida bulunmus, ayrica calismay1
denetleyerek elestirel geri bildirim saglamistir.
Her iki yazar da makalenin son haline katkida
bulunmustur.

Cikar Catismas1 Beyam
Yazarlarin, bu makalenin igerigiyle ilgili beyan
edilecek  herhangi bir ¢ikar catigmasi
bulunmamaktadir.

Etik Onay
Bu arastirmanin planlanmasi ve yiiriitiilmesi,
Istanbul Nisantas1 Universitesi Etik Kurulu’nun
2025 tarihli  SOSETKK202501 sayili

karartyla etik agidan uygun bulunmustur.

Yapay Zeka Kullanim
Arastirmanin yazim, analiz ve veri isleme
asamalarinda herhangi bir yapay zekd araci
kullanilmamustir.

This study has been evaluated under double-blind peer review and verified to be free of plagiarism using
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