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Abstract

This study explores the impact of Video Content Generation (VCG) activities on the foreign language development
of pre-service teachers. The research employs a mixed-methods approach, with a quantitative stage utilizing a single-group
pre-test/post-test design and a qualitative stage employing a case study approach. The study involves 30 students tasked
with VCG activities. Three experts assessed their speaking development (fluency, grammar, pronunciation, vocabulary,
organization) using a rubric over eight weeks. The weekly scores obtained were analyzed using a repeated measures
ANOVA test. Significant improvements were observed in fluency, vocabulary, pronunciation, and organization scores,
particularly in later weeks, with medium to large effect sizes. However, grammar scores did not show significant differences.
Qualitative data from focus group interviews with 11 female and 6 male students highlight the perceived benefits of VCG,
particularly in terms of enhanced fluency and pronunciation practice. According to the interview findings, students stated
that producing video content provided an opportunity to practice speaking outside the classroom, enabling them to speak
more fluently and with more accurate pronunciation in front of a camera and an audience. They expressed positive feelings
about having their own video channel. However, they also reported experiencing difficulties throughout various stages of
the video production process, including selecting a topic, ensuring suitable conditions for recording, facing challenges
during filming, and dealing with editing and sharing the videos. The study concluded that producing video content
significantly improved students’ speaking skills, and several suggestions were offered for English teachers to incorporate
video content production into their classroom practices.

Keywords: social media, speaking development, student-generated content, teacher education, video content
generation

Video I¢erik Uretiminin Ingilizce Ogretmen Adaylarinin Konusma
Gelisimlerine Etkisi
Oz

Bu calisma, video igerik iiretimi (VCG - Video Content Generation) etkinliklerinin 6gretmen adaylarinin yabanci
dil geligimi tizerindeki etkisini incelemektedir. Arastirma, nicel agamada tek gruplu 6n test/son test deseni ve nitel asamada
durum ¢aligmasi igeren karma yontemli bir yaklagimla yiiriitiilmiistiir. Calismada 30 6grenciye video igerik tiretimi etkinligi
verilmis ve 6grencilerin konusma becerileri (akicilik, dilbilgisi, telaffuz, kelime bilgisi ve organizasyon) bir rubrik ile ii¢
uzman tarafindan sekiz hafta boyunca dl¢iilmiistiir. Elde edilen haftalik puanlar tekrarli 6lgiimler ANOVA testi ile analiz
edilmigtir. Nicel bulgular, 6grencilerin akicilik ve kelime bilgisi puanlarinin orta biiyiikliikte anlamli; telaffuz ve
organizasyon puanlarinin ise yiliksek biiyiikliikte anlamli olarak son haftalar lehine degistigini gostermistir. Dilbilgisi
puanlarinda ise anlamli bir fark tespit edilmemistir. Caligmanin nitel boyutunda ise 11 kadin ve 6 erkek olmak tizere toplam
17 6grenci ile odak grup goriismeleri yapilmistir. Goriisme bulgularina gére 6grenciler video igerik {iretiminin sinif diginda
konusma pratigi yapma firsat1 sunarak kamera ve topluluk 6niinde daha akici ve dogru telaffuz ile konusmay1 sagladigini
belirtmislerdir. Ogrenciler video kanalina sahip olmaya iliskin olumlu duygular ifade etmislerdir. Video igerik olusturma
stireglerinin gesitli asamalarini belirterek konu se¢imi, video i¢in uygun kosullar1 saglayamama, ¢ekim esnasinda yasanan
problemler, video diizenleme ve paylasimi konularinda sorunlar yasadiklarini sdylemislerdir. Caligma sonucunda video
igerik {iretiminin konusma becerilerini énemli dlgiide gelistirdigi goriilmiis ve Ingilizce dgretmenlerinin smiflarinda video
icerik tiretimi yontemini kullanmalaria y6nelik gesitli 6nerilerde bulunulmustur.
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INTRODUCTION

The 21st century is characterized by a digital lifestyle, where individuals freely express their identities,
personalities, and lives through social media (Giindiiz, 2017). As young learners now prefer digital tools for
communication, these attitudes are also reflected in educational settings (Prensky, 2001). It is therefore necessary
to match current technological trends with pedagogical methods that motivate this generation to learn. The
prominent availability of video platforms demonstrates this transformative shift in learning, from static images
and text to dynamic media. The use of video channels provides individuals with active experiences that have
significant pedagogical potential (Schuck & Kearney, 2006). When students are involved in creating their own
video content, they gain valuable skill-building experiences. The process of content production not only facilitates
understanding of the subject but also promotes the development of positive attitudes towards learning and enhances
digital literacy skills (Yu & Zadorozhnyy, 2021). User-generated video-based activities provide opportunities that
replace the passive learning experiences in foreign language classrooms. Broadcasting in front of the camera
provides opportunities for the development of various learning skills, as outlined by Lee et al. (2008):
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VCG activities offer students the opportunity to develop new skills in reading, writing, listening, speaking,
and personal development. By creating content, students can take control of their learning and develop social skills
through reflection and sharing (Dale & Povey, 2009). This blended learning environment allows students to engage
with the foreign language outside of class time, providing more opportunities for communication and feedback. In
addition, students can develop positive attitudes and motivation by actively participating in the creation of content.

The Effects of Video Content Generation on Speaking Skills

Speaking skills play an important role in language proficiency. They serve various functions such as
expressing emotions, influencing others, and conveying messages (Boldan, 2019). When developing speaking
skills, factors such as age, proficiency level, interests, cultural context, classroom environment, time, and resources
impact learning (Bozkurt, 2019). By considering these conditions, teachers can determine the most effective
teaching methods (Wilz, 2000). Analyzing teaching conditions help teachers’ understanding of the reasons for
success or failure. Furthermore, the practical use of the target language plays an important role in improving
speaking skills (Ozdemir, 2018). Therefore, it is essential to organize frequent oral practice activities (Ho & Hong,
2019). These activities facilitate the improvement of speaking skills and provide opportunities for interpersonal
interaction. Research suggests that small group interactions promote meaningful learning (Murphy, 2010).
Through rehearsal and feedback on real-life topics, students can achieve the necessary automaticity in speaking
(Oleiwi & Bunari, 2022).
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Speaking has been characterized as the most difficult skill to teach due to the complexity of its different
sub-knowledges and skills (Tarone, 2005). In the cognitive dimension, learners may face difficulties in
automaticity if they struggle to apply their knowledge effectively in real-life situations (Fitriani et al., 2015).
Affective factors such as shyness, fear of making mistakes, introversion, and anxiety related to public speaking
can also hinder the development of speaking skills (Barkanyi, 2021; Fikriah, 2016). Social barriers—including the
lack of a comfortable learning environment, limited student-teacher communication, traditional teaching methods,
and lack of classroom interaction—can have a negative impact (Fikriah, 2016; Kara et al., 2017). In addition,
physical constraints such as overcrowded classrooms, limited time, insufficient resources, and ineffective use of
technology can also hinder skill development (Riyanto, 2020). Furthermore, achieving fluency in a foreign
language requires the organized use of appropriate vocabulary, pronunciation, and grammar rules, coupled with
confidence (Hadfield & Hadfield, 2008). Deficits in any of these sub-skills can cause anxiety and hinder effective
communication.

In studies conducted in Tiirkiye, the main challenges in foreign language teaching include traditional
theoretical approaches, limited class time, overcrowded classrooms, and insufficient use of technology (European
Commission, 2012; Can & Can, 2014; Demirpolat, 2015; Oktay, 2015). To address these issues, suggestions have
been made such as incorporating out-of-school language activities, adopting student-centered communicative
methods, and utilizing diverse technological resources (Can & Can, 2014; Demirpolat, 2015; Oztiirk & Aydin,
2019). The literature on VCG is closely aligned with these challenges and proposed solutions. Video production
promotes student-generated content and fosters learner-centeredness (Dale & Povey, 2009; Epps et al., 2021;
Namin et al., 2021). It has also been noted that students who spend time creating videos develop thinking skills
(Dale & Povey, 2009; Epps et al., 2021), creativity (Namin et al., 2021; Ribosa & Duran, 2022), digital literacy
(Ribosa & Duran, 2022), and learning autonomy (Dale & Povey, 2009). In addition, this approach encourages
students to use the foreign language outside of regular class time (Epps et al., 2021).

Video content generation has gained popularity as a means of communication, in part due to the widespread
use of video-based social networks. Today, students can create videos using accessible tools, taking on multiple
roles such as producer, director, editor, writer, and actor, which helps them develop skills such as organization,
negotiation, and creativity (Kearney & Schuck, 2006). Video creation involves higher-order cognitive thinking
skills such as understanding, planning, filming, directing, creating, combining, and collaborating (Arruabarrena et
al., 2019). Videos not only capture students’ interest in the subject matter, but also encourage active participation
(Koumi, 2006). Student-generated video content fosters a sense of ownership and motivation, even for disengaged
students or those who don’t meet traditional success criteria (Vickery, 2014). When students produce videos, they
feel empowered, autonomous, and free to experiment (Kearney & Schuck, 2006). The audience of peers, rather
than teachers, adds to the appeal of video for students (Phillips, 2017). Students find the task of creating video
content exciting and provide opportunities for dialogue, self-expression, and peer feedback (Schuck & Kearney,
2006; Wegerif, 2015). Participation in video production increases students’ understanding, digital literacy,
motivation, and engagement (Schuck & Kearney, 2004). Collaborative aspects such as group work and peer
assessment further contribute to the benefits of video projects (Ryan, 2013). Overall, video content production
serves as a powerful cognitive tool that allows students to connect knowledge to the real world and make
meaningful learning connections (Kearney & Schuck, 2006).

The impact of VCG activities on students' foreign language speaking sub-skills is quite comprehensive.
These activities contribute to the development of speaking skills such as fluency, grammar, vocabulary,
pronunciation, and organization (Kang, 2022). VCG activities enhance language learners' speaking abilities by
providing them with authentic speaking opportunities and self-assessment capabilities (Golonka et. al, 2014). As
students continue to engage in speaking performance in videos, they can develop the ability to sequence words
and sentences at a natural pace and express themselves fluently in real-life situations (Kang, 2022; Saienko &
Shevchenko, 2020). Moreover, students have the opportunity to recognize various grammatical structures and
apply appropriate word order, sentence structures, and tenses in suitable contexts (Oleiwi & Bunari, 2022). On the
other hand, when creating videos, students have the responsibility of making active decisions regarding the choice
and use of words in order to convey their messages effectively. VCG thus provides a playground for students to
use the right contexts by exploring and trying various words, sentences, and phrases during presentations (Saienko
& Shevchenko, 2020). Additionally, the incorporation of visual and audio elements in videos can enhance the
retention of vocabulary and phrases in real-world contexts (Kurt & Bensen, 2017). In terms of pronunciation, VCG
activities help students listen and evaluate their own speaking performance (Oleiwi & Bunari, 2022). This enables
them to identify intonation and articulation errors and provides the opportunity to correct them. Furthermore, VCG
activities foster students' organizational skills, enabling them to organize and present video content in a logical
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order. During the organization process, drafts are created based on issues such as introducing the topic, developing
the main points, and finalizing the presentation. The process of reviewing the drafts allows for the identification
of areas for improvement and refinement of the flow (Huang, 2021). These activities strengthen students'
organizational skills and provide the opportunity for a more coherent flow of speech. In this manner, students have
the opportunity to self-reflection, self-monitoring, and self-evaluation through VCG activities. Furthermore, they
can enhance their speaking performance with the feedback they receive from peers and teachers (Debbag & Fidan,
2021). Consequently, they can strengthen their ability to convey the messages more clearly.

Several studies have demonstrated the positive impact of VCG on foreign language speaking development
(Akdeniz, 2017; Brega, 2025; Huang, 2021; Nguyen, 2024; Wang, 2025; Zghoul & Bataineh, 2024). Positive
outcomes include improved speaking, critical thinking, organizational, and digital literacy skills, as well as
increased class participation, enjoyment, and independent and collaborative learning (Brega, 2025; Huang, 2021;
Wang, 2025; Yang et al., 2020). In VCG projects, group work has been shown to be motivating and enjoyable,
improve communication and expression skills, increase self-confidence, create a comfortable environment for
students who struggle with real-time communication, and facilitate learning through repetition and re-recording
(Lambert et al., 2021; Wang, 2025). Although preparing videos requires effort and time, it adds meaning to
language use (Lambert et al., 2021). Video projects that focus on real-life issues facilitate the integration of the
foreign language into everyday life and contribute to the development of positive attitudes among students
(Akdeniz, 2017).

Video-sharing sites also provide social interaction, such as creating channels and engaging with comments
and reactions (Chau, 2010). Learners can develop positive attitudes and motivation for their courses by creating
their own content or scenarios (Epps et al., 2021; Namin et al., 2021). Creating content related to course topics can
also improve students’ presentation skills and attention spans (Berk, 2009). Language instruction can yield
significant benefits by incorporating activities outside the classroom that involve direct engagement, such as
speaking and writing, rather than solely reading and listening (Chusanachoti, 2009; Murray, 2008). Students who
are actively involved in creating, organizing, collecting, and evaluating content have reported improvements in
their reasoning, problem-solving, and comprehension skills (Fatayer, 2016).

Purpose of the Study

With its pedagocial potential VCG offers opportunities to support the improvement of foreign language
speaking skills among pre-service teachers through active language use and content creation. This method offers
a number of opportunities for student teachers to engage in speaking practice, creating a natural environment for
language acquisition. Additionally, it models real-world scenarios and utilizes audio/visual stimuli to support the
language learning process. By fostering creativity and student-centered learning, VCG prepares pre-service
teachers to become effective language educators. Moreover, this approach incorporates elements that are relevant
to the development of essential teaching skills, including speaking confidence, self-expression, and classroom
communication. It also emphasizes the integration of interactive technological methods into instructional design,
thereby shaping the future teaching experiences of pre-service teachers. Therefore, the purpose of this study is to
examine how the process of creating video content affects preservice teachers’ speaking development. The
research questions addressed in this study are as follows:

1. Do VCG activities affect pre-service EFL teachers’ speaking skills in the following areas:

a) Fluency

b) Grammar

c) Pronunciation

d) Vocabulary

e) Organization skills

2. What are students’ views on the VCG process and its effects on their English speaking skills?

METHOD

Research Design

This study used a mixed-method sequential explanatory design. In the quantitative dimension of the study,
a single-group pretest-posttest design was used to collect data. In the qualitative dimension, a case study design
was employed. This design allowed the effect of the intervention on pre-service teachers’ speaking skills to be
examined from both statistical and contextual perspectives. Speaking development was assessed in detail across
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five sub-dimensions: fluency, pronunciation, grammar, vocabulary, and organization. These dimensions were
monitored over an eight-week period using quantitative data. Due to the limited number of participants available
during the study, it was not feasible to include a control group in the design. On the other hand, it provides an
opportunity to examine changes in sub-dimensions of speaking skills in detail and in a comparative manner.
(Privitera & Delzell, 2019). In the qualitative part of the study, participants’ experiences and perceptions regarding
the VCG process were explored through focus group interviews to support and explain the quantitative findings.

Sample

The study involved 30 first-year students from the department of foreign language education/department
of English language teaching at Firat University. The participant group consisted of 24 female students and 6 male
students who were selected using convenience sampling. In the qualitative dimension of the study, interviews were
conducted with a subset of 17 students, 6 male (P1-P2-P8-P9-P12-P13) and 11 female (P3-P4-P5-P6-P7-P10-P11-
P14-P15-P16-P17), who were also selected through convenience sampling.

Implementation

During the implementation phase, the students were given the task of creating eight videos based on the
weekly topics including earth matters, issues in education, technology, cultural issues, addictions, arts, sports,
famous people. They received basic training to support their video editing skills. Students worked in groups of
two or three, and each student was required to produce a voiceover of approximately two minutes. The videos
were uploaded to a classroom-specific website. Students were free to choose the format of their videos. The videos
were evaluated weekly by a foreign language expert using a rubric developed by the researchers. The feedback
and scores were provided to the students to guide their progress. In addition, the researchers themselves provided
feedback on the uploaded videos through comments on the social network. To ensure reliability, the videos were
also scored by two additional experts using the same rubric. Following the submission and scoring process, focus
group interviews were conducted with groups of two or three students. The implementation process is summarized

in Figure 1.
r — ‘,— — — — o —
Phase-1 . - o
Preparation ‘ Video editing trainings ‘ Determination of groups | Weekly topic sharing
I ) - ‘o — —
- ( (
Phase-2 Eight-week video Weekl ¢ and Evaluation by two more
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‘ Section | P | feedback by an expert P
(i J L students J L J (- rocess J
Y hY e N
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Focus group interviews
with 17 students

,/

Figure 1. The Implementation Processes

Data Collection Tools

In the quantitative dimension, students’ video speaking performances were evaluated using the Speaking
Skills Assessment Rubric (Appendix 1). The rubric was created by the researchers by examining various rubrics
developed to evaluate students’ speaking skills. It includes fluency, grammar, pronunciation, vocabulary, and
organizational skills, which are frequently included in the examined rubrics. Each skill is evaluated on a scale of
1 to 10. To ensure reliability, expert opinions were sought and pilot studies were conducted. Three field experts,
including one Ph.D. candidate and two Ph.D. holders, evaluated the students’ video speaking performances using
the rubric. According to the inter-rater correlation coefficient ranges specified by Koo and Li (2016), the fluency
(.83), grammar (.79), pronunciation (.79), vocabulary (.76), and total scores (.89) were found to be in good
agreement, while the organization (.73) score was found to be in moderate agreement. In the qualitative dimension,
students’ views on their experiences in the VCG process were collected through a semi-structured interview form.
The interview form includes questions regarding VCG activities and speaking skills, divided into sections that
cover topics such as feelings about having a video channel, experiences during the VCG process, difficulties
encountered during video production, and the effects of VCG on speaking skills.
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Data Analysis

The mean scores of students’ fluency, grammar, pronunciation, vocabulary, organization, and total
speaking scores obtained from three experts in eight videos were analyzed using repeated-measures ANOVA test.
The data obtained from the focus group interviews with the students were transcribed from audio recordings and
analyzed. An inductive coding method was used in which themes were derived from the data. To ensure validity
and reliability, the coding process was conducted by two independent raters. In addition, a third rater independently
checked the coding to increase reliability. Finally, similar statements were grouped into first-level codes, which
were then organized into higher-level themes.

Research Ethics

Prior to the research, ethical approval was obtained from the Ethics Committee of Atatiirk University on
10.04.2019 issue number 07. Before data collection, all participants were informed about the research procedures
and signed a written consent form indicating their voluntary participation. In addition, obtained consent was
verbally recorded from each participant before the qualitative phase.

FINDINGS

Quantitative findings
This section presents the findings obtained from the rubric results provided by the experts.

Fluency

The results of the repeated measures ANOVA test for the participants’ weekly fluency scores are shown in
Table 1.

Table 1. Repeated Measures ANOVA Test Results for Fluency Score

Video X sd Sum Ofdf Mean ofF p no>  Bonferroni
Squares Squares

1 7.09 .64 1<6-7-8

2 7.20 .52

3 7.24 .55

4 7.25 .52
2.70 395 .68 4.18 .004 .126

5 7.33 .65

6 7.37 .64

7 7.37 .64

8 7.43 .67

According to Table 1, there was a medium (np2=.126) and significant difference between the students’
eight-week fluency scores (F(3.95, 114.53)= 4.18, p<.05). The post-hoc test revealed that the difference existed
only between the first week and the last three weeks (6-7-8). Figure 3 shows the change in participants’ fluency
scores over the weeks.

1 2 3 4 5

=)
-
=)

Figure 3. Fluency by Weeks
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Grammar
The results of the repeated measures ANOVA test for the participants’ weekly grammar scores are shown
in Table 2.

Table 2. Repeated Measures ANOVA Test Results for Grammar Score

Video X sd Sgﬁ;es Ofdf Mean of Squares F p np2
1 7.39 .39
2 7.42 44
3 7.43 46
1 748 A7 37 491 .08 .56 72 .019
5 7.48 45
6 7.48 .50
7 7.50 52
8 7.51 48

Table 2 indicates that there was no significant difference between the weekly measures of students’
grammar performance over the eight weeks. (F(4.91, 142.50)=0.56, p>.05). Figure 4 shows the change in
participants’ grammar scores.

1 2 3 4 5 5 7 8

Figure 4. Grammar by Weeks

Pronunciation
The results of the repeated measures ANOVA test for the participants’ weekly pronunciation scores are
shown in Table 3.

Table 3. Repeated Measures ANOVA Test Results for Pronunciation Score

Video X sd Sum of Squares df (]:/t[“e;:uares p np2  Bonferroni
1 6.72 .56 1<7-8
2 6.78 .61 2<8
3 6.74 .52 3<7-8
4 6.79 .69 4<8
7.43 7 1.06 9.96 .00 256
5 6.91 .64 5<8
6 6.95 .58 6<8
7 7.09 .61
8 7.26 .69

901



According to Table 3, there was a significant (F(7, 203)=9.955, p<.05) and large effect (np2=.256)
difference between the students’ pronunciation performances for eight weeks. According to the post-hoc test, it
was found that Weeks 1 and 3 were lower than Week 7, Weeks 2, 4, 5, and 6 were lower than Week 8 performance.
The change graph of the participants’ pronunciation scores is shown in Figure 5.

6,90

6,80

1 2 3 4 5 6 7 8

Figure 5. Pronunciation by Weeks

Vocabulary
The results of the repeated measures ANOVA test for the participants’ weekly vocabulary scores are shown
in Table 4.

Table 4. Repeated Measures ANOVA Test Results for Vocabulary Score

Sum Mean

Video X sd of Squares df of Squares F p My’  Bonferroni
1 7.31 45 1<8

2 7.31 43 2<8

3 7.41 53

4 7.44 46

2.94 7 42 3.50 .00 .108

5 7.42 .55

6 7.51 .54

7 7.56 52

8 7.66 .56

According to Table 4, there was a significant (F(7, 203)= 3.50, p<.05) and moderate (np2=.108) difference
between the students’ eight-week vocabulary knowledge scores. According to the post-hoc test, it was found that
the first and second-week performances were lower than the eighth-week performance. The change graph of the
participants’ vocabulary knowledge scores by week is shown in Figure 6.
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2 3

Figure 6. Vocabulary by Weeks

Organization

[e7]

The results of the repeated measures ANOVA test for participants’ weekly organization scores are shown

in Table 5.

Table 5. Repeated Measures ANOVA Test Results for Organization Score

. < Sum Mean .
Video X sd of Squares of Squares p Mo’ Bonferroni
1 8.17 .56 1<2-4-5-6-7-8
2 8.50 42 2<6-7-8
3 8.59 .50 3<8
4 8.58 33 16.83 4.01 4.19 21.06 .00 421 4<6-8
5 8.73 47 5<8
6 8.90 47
7 8.89 45
8 9.07 44

According to Table 5, a significant (F(4.01, 116.41)=21.06, p<.05) and large effect (np2=.421) difference
was found between the students’ eight-week organization scores. According to the post-hoc test results, it was
found that the organization score of Week 1 was lower than the other weeks’ scores (except Week 3). Week 2
score was lower than Weeks 6, 7, and 8; Weeks 3 and 5 scores were lower than Week 8; and Week 4 score was
lower than Weeks 6 and 8. The graph of change in participants’ organization scores by week is shown in Figure

7.
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Figure 7. Organization by Weeks

Total Score
The results of the repeated measures ANOVA test for participants’ weekly total scores are shown in Table

Table 6. Repeated Measures ANOVA Test Results for Total Score

. < Sum Mean .
Video X sd of Squares df of Squares F p Mo’ Bonferroni
1 7.34 .40 1<4-5-6-7-8
2 7.44 37 2<5-6-7-8
3 7.48 .38 3<8
4 7.51 .40 4<8

4.35 343 127 20.87 .00 419
5 7.58 .40 5<8
6 7.64 .40 6<8
7 7.68 45 7<8
8 7.89 .03

According to Table 6, there was a significant (F(3.43, 99.45)=20, 872, p<.05) and large effect (np2=.419)
difference between the students’ eight-week video performances. According to the results of the post-hoc test the
scores improved after 2 weeks, then again after Week 7, and peaked at Week 8.

1 2 3 4 5

(=]
-1
oo

Figure 8. Total Scores by Weeks
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Qualitative Findings
This section presents the findings and quotations obtained from the interviews with students.

Students’ feelings about having a video channel
Participants were asked about their feelings about having a video channel. The answers given are shown in
Table 7.

Table 7. Students’ Feelings about Having a Video Channel

Category Theme

Happiness

Self-confidence

Hope for income
Responsibility
Social interaction

Positive

Encouragement to speak and create content

Excitement

Self-improvement

Later Positive Initial shyness
No Attitude 1 didn’t feel anything

—ln = = (NN (N[N W Q|

The majority of students (77%) expressed positive emotions, including happiness, excitement, self-
confidence, hope of earning, development of responsibility, opportunity for social interaction, and motivation to
create content. Here are a few examples of positive responses:

.

«"[ felt really good too, we made other homework videos after our videos and I shared
some of them as stories on Instagram ... I got very good feedback and it made me very
happy and encouraged me to continue." (P17)

|

«"... it helped us develop our self-confidence, even if just a little bit, and it also improved
our speaking skills. I think your activity was very successful in this respect." (P9)

.

«"... When I saw the number of viewers on the channels, the number of likes, and then the
number of subscribers, and when I think about the money these people earn, I mean, why
shouldn't we do something like this? It created hope in us." (P12)

.

«"First of all, I think it imposed responsibility because we had to upload videos at certain
intervals, so I felt a little more responsible from my point of view." (P11)

.

«"Actually, on the one hand, I thought, I wonder if I can do it, I wonder if I can bring
myself to a certain level if I try a little bit. This encouraged me a little bit to produce
content or to talk more." (P7)

«"A little bit of happiness, a little bit of excitement, let me say, as I uploaded videos there,
I looked at the number of views, I paid special attention, and after I shared it with
someone, I looked at it again, and I was happy that someone watched it." (P8)

"It was actually a very nice job because you watch it, you put it on a platform and you
have thousands or millions of people watching you. You get feedback from them. ... You
get a lot of good or bad feedback and you can improve yourself" (P4)
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On the other hand, five students (19%) initially reported shyness but later expressed positive feelings. Only
one student (4%) did not respond, stating that he did not experience any specific emotions due to the limited nature
of the activity. Here are a few sample comments from the students:

—

«"First of all, I was a little hesitant. You know, I have a video channel, but I was a little
hesitant that my classmates would see my video because others would see it, and then
my first feeling was shyness, and then I got used to it and my confidence actually
increased." (P3)

o

*"We were not sharing our video publicly, maybe if we had shared it that way, we would
have reached more people and the comments would have encouraged us, but we were
only reaching a limited audience, so I didn't feel much." (P6)

Students’ experiences in the VCG process
To understand the students’ experiences and the steps they took in the VCG process, they were asked about
their experiences. The responses provided by the students are presented in Table 8.

Table 8. Students’ Experiences in the VCG Process
Phase Application f

Disagreement on topic selection

1. Before preparation

—_
3

Selecting the appropriate topic

Research the topic

2. Preparation Taking notes

Researching new words and pronunciation

Mental planning

3. Planning Creating key lines

Determining the steps

Drafting

Determining time and place

4. Development Need for assistance

Providing needs

Improvements for the video

Individual or group recording

Improvised or planned speech

5. Implementation
p Errors and re-shoots

Enjoyment

Video editing

N[ Q[ [N |W|—=|[—= = [Q|— N |W[—]— W

6. Creation and sharing Vid load
ideo uploa

During the process, the students shared their experiences regarding the different steps involved in video
creation. First, they mentioned that they started by choosing a topic. They researched the chosen topic, focusing
on pronunciation, and took short notes to prepare themselves. In the planning stage, they mentally sketched the
main lines and created a draft. In the development stage, they considered factors such as timing and location and
made necessary adjustments to ensure the quality of the video. During the implementation phase, they acted out
their plan, sometimes improvising and enjoying the process, despite the occasional recording glitch. Finally, in the
product creation phase, they edited the videos and uploaded them to the platform to share with others. Here are
some excerpts from the students’ responses:
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*"When I saw the topics, | examined all of them specifically. I thought about which one I
can talk more about and which one I have more knowledge about. Then ... I consulted
my groupmates and we decided together which one we could comment on more." (P8)

*"We were doing a little bit of research. ... We were taking short notes and then we
started shooting." (P5)

+"We were speaking extemporaneously, but before that we would say, "Let's say this."
But we didn't differentiate sentence by sentence. We would generally draw a draft in our
minds and then we would speak extemporaneously." (P7)

«"It was difficult to deal with these things, whether it was the location or the cameraman
who would shoot since we couldn't shoot ourselves. Then, after we tried it, we realized
that it was fun." (P1)

*"For example, we repeated the video a lot while shooting it, so I don't think that video
comes out at once. We usually had fun while shooting it anyway." (P11)

«" After completing the video, there was editing. I think that was the most difficult
because sometimes we could have problems. ... Then uploading the video to the channel
took a long time." (P15)

Challenges of VCG
The participants were asked at which stages of the implementation they had the most difficulty. The
students’ responses are listed in Table 9.

Table 9. Challenges of VCG

Process f Challenges f
1. Topic selection before preparation 2 Difficulty in choosing an appropriate topic 2
Difficulty in finding a suitable place 10
2. Failure to provide appropriate conditions 12 Failure of the group to come together 1
Need for a video shooter 1
3.Problems during video shooting 12 ;qu}:onfn: ;g:iilkafrlll(;e:;a};n 2
4.Video editing 4 Video editing 4
5.Video sharing 2 Video upload 2

Based on the students’ responses, one of the main difficulties mentioned was reaching a unanimous decision
on the selection of an appropriate topic. In addition, they faced obstacles related to finding an appropriate
environment, such as limitations imposed by the dormitory setting, adverse weather conditions, unwanted
background noise in the videos, and the need for an assistant. Here are some statements made by students:
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Topic selection

+"Some weeks there were topics in the subject pool that neither of us knew much about.
We were trying to choose the best topic we could from there, but we were still stuck in
the subjects that we could get stuck in, and that was very challenging for me." (P1)

Difficulty in finding a suitable place

"I live in a dormitory and my room is usually not empty. It was even crowded and there
was noise. I had to shoot in the corridors. Again, because the dormitory was crowded,
sometimes there was noise in the corridors. There were sounds in the background of the
video." (P8)

Difficulty for group members to come together

*"The most difficult thing during the implementation phase was to bring friends together.
" (P12)

Need for a video assistant

*"Sometimes it was hard to find the person to shoot a video when three people were
talking." (P12)

During the video recording process, the students also faced challenges that affected their speaking
fluency, such as forgetting the planned speech, trying to avoid mistakes, pausing while speaking, and pronunciation
problems due to excitement. It was also mentioned that the recording had to be restarted because of the presence

of different people and voices in the video as a result of mistakes made. Here are some statements:

Trying to speak fluently

*"In general, there was not a stage where we had the most difficulty, but we can say that
it was a little difficult for us not to make grammatical mistakes in the videos and to pay
special attention in the videos in order to speak fluently." (P13)

Shooting over and over

*"For example, we repeated the video a lot, so it doesn't come out at easily." (P11)

At the last stage, some students mentioned the problems they had with video editing and uploading, citing

the lack of necessary equipment and skills. Some of the responses in this direction are as follows:

Video editing

«"Since I am not very good at video editing and I don't have a computer, I tried to do it
on my phone. I had some difficulties in this regard." (P8)

~ Video upload

"I had a hard time uploading the video because I couldn't understand how to upload the
video." (P3)

Student opinions on the effect of video generation process on speaking skills

Students were asked if creating video content affected their speaking skills. The students’ responses are

shown in Table 10.
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Table 10. Student Opinions on the Effect of the Video Creation Process on Speaking Skills

Answer f Reason

Practicing outside the classroom

Enabled more fluent speech

Social speaking skills on camera and in public

Learning about the topics, acquiring vocabulary

Improved pronunciation

Yes 16 The more we got used to it, the more comfortable we talked

Correction of mistakes with the comments of friends

Improved thinking skills.

Gesture and mimic control

Self-expression

Attention to speech

— == ===~ |w|a|n|o |

No 1 Short videos are not enough

According to the responses obtained, 16 out of 17 participants (94%) indicated that they had various
benefits. The main benefits mentioned by the students were practicing speaking outside the classroom, speaking
more fluently, speaking on camera and in public, gaining knowledge about new topics, and improving
pronunciation.
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~ Practicing outside the classroom

"It was constantly practicing for us. For example, we used to do it every week, in
terms of that subject. At least it helped us not to forget, you know, it helped us to
maintain a habit. That's why I think it was useful." (P2)

" Enabled more fluent speech

"It made me more fluent, maybe when I spoke ... I was hesitant, but after shooting
the videos, I became more fluent. My pronunciation also improved." (P3)

~ Social speaking skills on camera and in public

"It undoubtedly affected me because everyone knows a language, everyone speaks it,
but it takes courage to speak in front of a person or in front of an audience in front of
a screen." (P12)

" Learning the topics, acquiring vocabulary

»"The topics given there were very global topics, that is, since they are topics that you
can talk about very easily in a friend environment in normal daily life, you know,
first collecting information about them, then rehearsing them and then talking about
them. This had a great effect on fluency, for example." (P11)

~ Improved pronunciation
"] think pronunciation and social skills have improved." (P8)

~ The more we got used to it, the more comfortable we talked

«"In the first videos, as P12 said, there was such a martial law, but as we moved on to
other videos, we loosened up." (P14)

~ Correction of mistakes with the comments of friends

*"At least according to my friends' comments, I improved where I am doing wrong, so
it also improved my pronunciation." (P3)

~ Improved thinking skills
«"In addition to improving, it has obviously changed my thinking skills" (P7)

~ Gesture and facial expression control

"It helps you to control your gestures, to control your voice or even to have an idea
about a subject." (P5)

~ Self-expression

*"We have a speaking lesson, but we have the chance to talk to everyone, that is, in a
class of eighty to ninety people in two hours. Not everyone has the right to speak,
thanks to this video, for example, you can express your ideas about a topic. I like you
can express yourself freely." (P5)

~Attention to speech

*"We were cleaning ourselves up against the society. That's why we were also looking
at pronunciation. For example, we were looking at words that we wouldn't look at if
we talked in normal friends' circles while shooting videos. To pronounce them
correctly." (P13)

One participant (6%), unlike the others, stated that she did not feel any improvement. The reason for this
was that the short duration of the videos was not enough to ensure adequate development. The student’s response
to this question is as follows:

Short videos are not enough

"] don't think it improved my English speaking skills much ... I can't fit it into one or
two minutes, so I can't say that my English speaking skills have improved with one or
two minutes of videos." (P6)
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Development of speaking skills according to student opinions
The pre-service teachers were asked to identify which skills they believed developed the most during the
VCG process. The responses provided by the pre-service teachers are presented in Table 11.

Table 11. Development of Speaking Skills According to Student Views

Category f %
Fluency 16 94
Organization 11 65
Pronunciation 7 41
Vocabulary 4 24
Grammar 0 0

Based on the findings, the majority of students (94%) felt that their fluency skills improved the most
compared to the other sub-skills. Additionally, a significant number of students mentioned improvements in their
organization (65%), pronunciation (41%), and vocabulary (24%) skills. It is worth noting that grammar was not
mentioned as a skill that showed significant development. Here are some selected responses from the students:

—

"The more activities we did, the more we had the opportunity to practice. ... After a
while, we spoke fluently even if we used wrong grammar or vocabulary." (P14)

*Since we were preparing a speech, it progressed over time beforehand and I learned
how the video should flow." (P15)

*"There were always words we pronounced incorrectly. When we learned the correct
one, we obviously took care not to repeat it again." (P2)

U

«"...my vocabulary teacher because, for example, I was doing research on a topic, I
learned many words that I didn't know, and since I used this word while I was
speaking, that word inevitably stayed in my mind." (P5)

I

*"My grammar has not improved much, I can still misuse things when I speak. I
improved in the other four except grammar." (P4)

DISCUSSION & CONCLUSION

In this study, researchers investigated the impact of VCG activities on the foreign language speaking skills
of pre-service teachers using both quantitative and qualitative approaches. Analysis of the students’ performance
scores revealed significant improvements in fluency, vocabulary, pronunciation, and organizational skills in the
later weeks of the study. These results suggest that as the students gained more experience and became more
comfortable speaking on camera, their performance improved significantly. The results of this study are discussed
further in the following sections.

Fluency

Based on the results obtained, it can be said that VCG is an effective method to increase speaking fluency
and general language proficiency. Other studies in the literature also show that self-recorded video-talk tasks
positively affect students' self-regulation, English proficiency, motivation, language skills, learning strategies and
progress awareness (Kang, 2022). Biancarosa and Shanley (2016) used the analogy of cycling to illustrate this
process: just as novice cyclists initially struggle but gain automaticity through repeated practice, language learners
experience initial challenges that gradually recede with continued practice. Accordingly, the study shows that
students experienced initial anxiety, as noted by Phillips (2017), which diminished over time as they became more
accustomed to the novel teaching method. As found by Astuti and Pusparani (2020) and Riyanto (2020), the
repeated practice opportunity facilitated by video recordings contributed significantly to the observed
improvement in fluency performance.
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Grammar

The study demonstrated significant improvements in various skills, except for grammar. The limited
progress in grammar can be attributed to the adopted active learning approach, which prioritizes communication
over rote grammar memorization. Conventional language education, often teacher-centric, underscores
memorization, translation, and grammatical directives (Brown & Lee, 2015), while student-centered active
learning methods emphasize collaboration and communication (Nunan, 2003). These two paradigms are often
contrasted as knowledge-based versus skill-based approaches (Bygate, 1987; Bachman & Palmer, 1996). Although
knowledge of grammar and vocabulary is fundamental to speaking a language, it alone does not guarantee fluency
in real communication. This principle applies not only to language but to all fields of skill acquisition. Bygate
(1987) illustrates this point with an example: although a person may know how to drive, effectively navigating a
vehicle under changing road conditions requires the ability to apply that knowledge with control and precision.
Considering the spontaneous, unplanned, and time-constrained nature of speaking compared to other language
skills, it is reasonable to expect some grammatical limitations when non-expert learners attempt to apply rules
fluently. Moreover, Gan (2012) notes that learners often need to pre-plan their sentences to produce grammatically
correct structures. In such cases, students who overthink what to say may feel inadequate in terms of fluency.
Similarly, Krashen (1982) asserts that second language learners rely on intuitive performance during spontaneous
speech, which may result in grammatical errors. According to Gan (2012), such errors arise from the cognitive
load imposed by the topic of conversation and learners’ partial command of grammar rules, which strains their
mental processing. Therefore, learners may prioritize fluency over grammatical accuracy during performance
(Tavakoli & Foster, 2008). In other words, students tend to focus more on conveying meaning than on constructing
structurally accurate sentences (Nunan, 1989, p. 10). In the present study, both the absence of a statistically
significant difference in grammatical performance and the lack of qualitative evidence indicating improvement in
grammatical usage align with the findings reported in the literature.

Pronunciation

Participating in the video project exposed students to new vocabulary and allowed them to research and
refine their pronunciation skills. This real-world application fosters a genuine need for precise pronunciation
(Gilakjani, 2011). To enhance foreign language speaking, integrating communication tasks relevant to real-life
scenarios is considered critical (Grant, 2010). Students noted refining pronunciation based on peer and teacher
feedback via social network interactions. Video recordings allowed for self-review and improvement recognition,
aided by input from peers and teachers. Previous studies have also found that students improved their
pronunciation through the process of rehearsing and video recording in English (Ho & Hong, 2019; Oleiwi &
Bunari, 2022). These iterative practices are pivotal for achieving pronunciation automaticity (Darcy, 2018). As
evident from feedback, this process inculcated students’ sense of responsibility for pronunciation accuracy before
recording new videos.

Vocabulary

According to student feedback, the vocabulary gains observed in the final videos can be attributed to several
factors. One prominent factor is the availability of a variety of current and relevant topics for speaking practice.
Students had the autonomy to choose topics of interest and familiarity, which allowed them to control their learning
experience. Students reported that they engaged in vocabulary research for the weekly topics they chose. Yeh
(2018) found that preparing drafts with newly learned words before video presentations can facilitate improved
vocabulary acquisition. Other research supports the notion that a broader vocabulary contributes to improved
reading, speaking, listening, and other language skills (Bromley, 2004). Therefore, it is advisable to incorporate
interactive word use among students and to explore different contextual facets of vocabulary (Bromley, 2004).
Furthermore, video projects provide a platform for students to explore how language is used in different scenarios
(Souzandehfar et al., 2014). This comprehensive exposure promotes flexible word application that goes beyond
mere memorization. In conclusion, vocabulary expansion and its application in videos can effectively improve
speaking skills.

Organization

The study revealed a notable improvement in speaking organization. In this context, organization includes
skillful structuring of content, transitions, highlighting key points, and capturing attention. In the VCG process,
students learned to create digital content, which promoted digital skills. This included internet searching,
information management, digital identity, and content manipulation (Hockly, 2012). Evaluating software and
resources cultivated digital and organizational skills by supporting the creation and sharing of materials and the
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understanding of information patterns (Berger, 2010). Video projects also aid in the creation of logical flowcharts
(Akdeniz, 2017).

In addition to developing language skills, video projects facilitate collaborative interaction through a
product- and process-based paradigm. Effective communication, as elucidated by Nunan (1989), requires the
skillful orchestration of interpersonal skills that include information assimilation, articulate expression,
intonational finesse, and temporal management. During the preparation phase, students actively engage in
organizational study. They determine video content requirements, strategize discourse, and choose optimal
delivery modalities (Dariyemez, 2020). This finding is consistent with the increased fluency scores and student
perceptions.

The VCG process, grounded in constructivism, also involves assimilating and organizing experiences to
enhance existing mental structures. Metacognition is essential to this self-directed learning (Cohen et al., 2004).
The current pedagogical approach integrated language, cognition, interaction, and technology skills, and fostered
self-regulation for effective speaking. This progress can be attributed to the strong pedagogical potential of video
projects in refining organizational skills (Dzekoe, 2017).

In conclusion, this study highlights the significant impact of Video Creation and Grammar (VCG) activities
on enhancing various aspects of foreign language speaking skills among pre-service teachers. While significant
improvements were observed in fluency, pronunciation, vocabulary, and organizational skills, limited progress
was noted in grammar proficiency. The active learning approach, which prioritizes communication over
memorizing grammar, contributed to this result, highlighting the importance of a balanced approach to language
teaching. In addition, integrating real-life communication tasks, peer and teacher feedback mechanisms, and
student autonomy in topic selection facilitated holistic skill development. Furthermore, the VCG process not only
improved language skills but also fostered digital literacy, metacognition, and self-regulated learning. These
results highlight the educational benefits of integrating video projects into language education to develop
comprehensive language development and 21st-century skills among learners.

Recommendations

Although VCG activities are effective in enhancing students’ speaking skills, it is important to acknowledge
certain limitations, such as the small number of participants and the absence of a control group. Therefore, we
recommend that future studies should be conducted with larger sample sizes and control groups to increase the
reliability of the findings. Based on the result, the following recommendations can be offered:

For curriculum designers:

* VCQG activities can be considered an appropriate technology-supported approach that can be easily
applied outside the classroom to improve English speaking skills in terms of supporting students'
professional development and collaborative work on real-life contexts.

* During this process, literacy skills that will enable students to produce meaningful materials with
digital objects and programs that guide them in this process can be designed.

* Additionally, the videos regularly created by students can serve as a portfolio assessment tool to
evaluate their skill development, both by themselves and by experts.

* Based on the feedback provided by students in this study, improvements were observed in various
other aspects, including cooperation, communication, creativity, critical thinking skills, motivation,
self-confidence, and responsibility. Consequently, video generation activities could be incorporated
into other learning domains to achieve similar outcomes.

For ELT Practitioners:

* Considering the positive impact of VCG activities on developing 21st-century skills, foreign
language teachers should be encouraged to incorporate VCG activities in hybrid lesson designs due
to its ease of implementation and cost-effectiveness.

*  VCQG tasks can be used to design active experiences for students to acquire communication-oriented
skills in real-life contexts.

e It is also important to consider the difficulties students may face in integrating grammar rules into
speaking practices. Therefore, it will be important to provide flexible time and appropriate feedback.

* In addition, efforts should be made to create favorable conditions for students to produce their videos
to the best of their abilities, taking into account any potential challenges they may face during the
application. Thus, adequate time, feedback, and technical support should be provided to assist
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students who lack technological knowledge in dealing with any technical difficulties they may
encounter during the VCG process.

For ELT student teachers:
e Although there are various challenges, active participation in VCG activities can contribute
positively to the development of speaking skills such as fluency, vocabulary, pronunciation, and

organization. It may also be suggested that students should make an effort to use grammar rules
correctly.

e  Getting to know different multimedia resources in the VCG process and exploring technology tools
and sharing platforms for video creation and editing can be useful in developing digital literacy skills.

e It is important to evaluate the feedback from instructors and peers on the video content in order to
improve language skills and learning performance.
For researchers:
* Longitudinal studies can be conducted to gain a deeper understanding of the impact of VCG on EFL
learners' speaking skill development.
* By comparing VCG with different teaching methods through control group studies, new insights can
be gained on the effectiveness of VCG.
* Given the increasing prevalence of video channels among middle-level students, research can be
conducted on the effect of VCG on the speaking development of students in this age group.
¢ Further research could be conducted to investigate the impact of different types of videos on students'
speech development.
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APPENDIX

Appendix 1. The Speaking Skills Assessment Rubric

Poor (1-2)

Fair (3-4)

Average (5-6)

Good (7-8)

Very Good (9-10)

FLUENCY

Speech is very slow
and hesitant. Short
memorized phrases.
Long pauses &
Incomplete thoughts

Speech is slow and
often hesitant.
Irregular &
uncompleted
sentences. Frequent
pauses

Relatively smooth
with hesitation.
Comprehensible to
listeners. Some errors
in intonation. Some
noticeably long
pauses

Mostly smooth with
minor hesitation.
Manages to complete
thoughts.
Comprehensible to
native speaker. Only a
conceptually difficult
subject can hinder a
smooth flow

Speech is effortless &

attempts to search for
words. Speed is close

confident. No

to a native speaker.
Appropriate pauses
and inflection.
Thoughts expressed
completely

GRAMMAR

Can't use appropriate
sentence structures.
Can't put words in
proper word order.
Difficult to
comprehend his/her
ideas

Only basic structures.

rarely accurate. Major

Makes frequent
errors. Grammar is

errors affect
comprehension.

Some grammatical
errors but don’t
obscure meaning.
Grammar is
sometimes accurate.
Basic structures with
a few errors.

Grammar is mostly
accurate with minor
mistakes. Errors can
cause by attempt to
include variety. But
do not affect
communication. Able
to correct themselves.

Accurate grammar.
Uses many different
structures. No or
almost no errors.
Ideas expressed with
ease

PRONUNCIATION

Unclear
pronunciation.
Confused
communication. No
effort towards a
native accent. Use of
mother tongue
intonation. Major
errors affect
comprehension

Due to unclear
pronunciation and
intonation frequent

communication
problems. Mother

tongue is intense.

Native accent is

weak.

Some errors exist, but
clear. Pronunciation is
not bad. Some effort
at accent but non-
native. Some errors in
intonation. But do not
affect communication

Pronunciation is
good. Good effort at
accent&pronunciation
. Some minor errors
but do not affect
communication.
Rhythm and
intonation are good
level.

Pronunciation is clear
& accurate. Easy to
understand. Very
good effort at accent.
Intonation and rhythm
are excellent.

VOCABULARY

Too basic vocabulary
for level. Weak to
convey meaning.
Misuse of words
caused by lack of
vocabulary.

Weak; repetitive
misused vocabulary.
Poor word choices.
Uses only basic,
simple vocabulary.

Adequate language
control. Basic
vocabulary — little
variety with some
misuse of words.

Uses good range of
vocabulary.
Relatively well-
chosen words.
Vocabulary conveys
appropriate meaning
most of the time.

Uses wide range of
vocabulary.
Appropriate

expressions. Varied,

well-chosen engaging
use of words. No or
almost no errors.

ORGANIZATION

No apparent

organization.

Introduction and main

points are weak. Very
limited in content.

There is no

conclusion or not

clear. Transitions are

needed. Reads from

the paper

Almost no
organization. Intro
lacks critical details.
Main points are not
supported well. Little
or incorrect use of
transitions.
Conclusions not
supported well. Often

reads notes, rather

Structure could be
developed better.

are not bad.
Information is
sufficient but needs

OK. Conclusion
needs development

than speak

Intro and main points

detail. Transitions are

Follows a pattern. All
required information
included. Good level
of description. Main

ideas are supported
with details.

Generally intelligible

and coherent. But
short of being fully
developed

Excellent logical
organization. Intro
and purpose are clear.
Main points and ideas

are organized.
Engages the audience.
Conclusion is
convincing. Rich
detail and/or high
creativity
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