
The Universal Academic Research Journal 

100

The Mediating Role of School Satisfaction in the Relationship between 

Self-Compassion and Attitudes toward Violence in Adolescents 
 Safa DEMİR 1, Mustafa Selim ALTINIŞIK2, Ahmet ÖZKAN3, Ertuğrul YILMAZ4

ABSTRACT 
Positive psychology approach criticises the problem-oriented attitude of traditional approaches and 

suggests focusing on the aspects of individuals that can be improved. In this context, the aim of this 

study is to examine the mechanisms that can help prevent violent behaviour, which is often seen as 

an important problem in adolescence. Specifically, the study investigates the mediating role of school 

satisfaction in the relationship between adolescents' attitudes towards violence and self-compassion 

levels. 310 high school students participated in the study (Male = 59, 19%; Female = 251, 81%). ‘Self-

Compassion Scale - Short Form’, ‘Adolescents' Short School Subjective Well-Being Scale’ and 

‘Adolescents' Attitudes Towards Violence Scale’ were used as data collection tools. Correlations 

between variables were calculated using Pearson Product Moment Correlation Analysis. Predictive 

relationships between variables were examined by regression analyses. In mediation analysis, 

bootstrap method was applied with 5000 samples and 95% confidence interval. The results of the 

analyses showed that the related variables were significantly related to each other and adolescents' 

self-compassion levels significantly predicted their attitudes towards violence. In addition, it was 

found that adolescents' self-compassion levels significantly predicted their school satisfaction and 

school satisfaction significantly predicted their violent tendencies. Finally, it was found that school 

satisfaction played a mediating role in the relationship between self-compassion and attitudes 

towards violence. 
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INTRODUCTION 

Adolescence is known as a developmental stage characterised by various psychological, physical 

and social changes (Darjan et al., 2020; Huang et al., 2019; Steiner & Hall., 2015). These changes that occur 

during this stage can cause problems related to developmental, academic, mental health and social -personal 

lives of adolescents (Lopez et al., 2022). This situation brings adolescence to the forefront as a fragile and 

sensitive period (Ahmed et al., 2020). In this fragile and sensitive period, adolescents may exhibit new 

behaviour patterns in addition to the changes they experience. Indeed, Balvin and Banati (2017) argue that 

these new behaviour patterns pose some social and health risks. It can be said that one of these risks is 

violent behaviour. Indeed, interpersonal violence is defined as an important problem among adolescents in 

the literature (INSPIRE, 2016). A survey study shows that between 2013 and 2017, one in every three 

adolescents aged 11-15 was involved in physical fights (UNESCO, 2019). In this context, when the literature 

is examined, it is seen that the violent behaviour among adolescents varies between 23% and 35% in studies 

conducted in different regions of the world (Mat Reffien et al., 2020; Senanayake et al., 2019). In addition to 

the prevalence rates among adolescents, violent behaviour can lead to serious health and social 

consequences in the short and long term. As a matter of fact, according to the World Health Organisation 

(2023) report, approximately 54000 adolescents lose their lives every year as a result of interpersonal 

violence. It is estimated that many more than this number are exposed to serious disabilities and injuries 

(Burrows & Kieselbach, 2024). Apart from physical harm, violent behaviour also negatively affects 

adolescents' mental health and academic success (Carretero et al., 2022; Diaz-Vargas et al., 2023; Hellfeldt et 

al., 2019; Meinck et al., 2016; Ratcliff & Burrow-Sanchez, 2022). Studies focusing on specific mental health 

problems show that being a victim of violence is directly related to depression, anxiety and causes a 

significant increase in suicidal ideation (Bannink et al., 2014; Le et al., 2019; Ringdal et al., 2020; Zhang et al., 

2020). 

The existence of violence, which can lead to serious consequences, is becoming an increasing concern 

in contemporary societies (Munoz, 2017). This concern brings various variables that are thought to be related 

1Dr., Hacettepe University, Institute of Education Sciences, pd.safademir@gmail.com, orcid.org/0009-0003-4800-8335 
2 Dr., Ondokuz May University, Faculty of Education, mustafaselim.altinisik@omu.edu.tr, orcid.org/0000-0003-1958-3421 
3 Melikgazi Rehberlik ve Araştırma Merkezi, ahmetozkanpdr@gmail.com, orcid.org/0009-0004-2484-1450 
4 Melikgazi Rehberlik ve Araştırma Merkezi,  pdrertugrul@gmail.com,  orcid.org/0000-0002-9393-0711 

mailto:pd.safademir@gmail.com
mailto:mustafaselim.altinisik@omu.edu.tr
mailto:ahmetozkanpdr@gmail.com
mailto:pdrertugrul@gmail.com


Demir, S., Altınışık, M. S., Özkan, A., & Yılmaz, E. (2025). The Mediating role of school satisfaction in the relationship between self -compassion and attitudes toward violence in 

adolescents. The Universal Academic Research Journal, 7(3),100-113.

101

to violence to the agenda and various studies continue to be conducted on this issue. As a matter of fact, in 

recent years, there are many studies investigating the relationship of violent behaviours with self-esteem, 

social support, impulsivity, problem solving skills and anxiety (Karagöz, 2018; Alquaiz, 2024; Atalay et al., 

2024; Olave et al., 2024). Another construct that may be related to violent behaviours is thought to be ‘self-

compassion’. As a matter of fact, Bayram and Kıran (2023) emphasised a negative relationship between 

men's violent tendencies and self-compassion levels in their study. Self-compassion is defined as the ability 

of an individual to evaluate it as a part of human life rather than a deficiency in case of feeling inadequacy or 

failure and to develop an understanding perspective rather than a judgemental attitude towards oneself 

(Neff, 2003). As a matter of fact, there are studies in the literature showing that self-compassion has a 

negative relationship with mental health problems, depression, anxiety, alcohol use and suicidal behaviour, 

especially in adolescents (Krieger et al., 2013; MacBeth & Gumley, 2012; Marsh et al., 2018; Tanaka et al., 

2011). Similarly, there are studies showing that self-compassion has a positive relationship with well-being 

and psychological functioning (Kelly et al., 2014; Neff et al., 2007; Neff & Germer, 2013; Neff & Vonk, 2009; 

Yarnell et al., 2015). Indeed, Inwood and Ferrari (2018) emphasise that self-compassion has a critical 

importance for emotion regulation. It is also suggested in the literature that self-compassion reduces 

dysfunctional behaviours by enabling individuals to manage uncomfortable emotions and stress (Cai et al ., 

2024; Leary et al., 2007; Sirois, 2015). Similarly, it is emphasised in the literature that it activates functional 

coping mechanisms by increasing positive emotional experience and has an effect on students' 

communication skills (Long & Neff, 2018; Sirois, 2015, Sirois et al ., 2015). Based on all these, it is thought that 

the concept of self-compassion can be considered as an important protective structure in adolescents. For 

this reason, this study aims to reveal the relationship between self-compassion and attitudes towards 

violence. 

Asıcı (2013) argues that individuals need supportive and helpful mechanisms in coping with 

personal or social problems and in the healthy development of personality. The relationship of self-

compassion, which is considered as one of these supportive and supportive mechanisms within the scope of 

the study, with other psychological structures has been the subject of various studies. In this direction, the 

relationship of self-compassion with psychological resilience (Bluth et al., 2018), self-esteem (Zhang et al., 

2023), self-regulation (Terry & Leary, 2011), psychological functioning (Neff et al., 2018), meaning of life 

(Delkhah, 2023) and self-efficacy (Liao et al., 2021) has been examined in recent years. In this direction, it is 

thought that one of the structures that self-compassion may be related to may be psychological well-being. 

As a matter of fact, there are many studies in the literature showing the positive relationship of self-

compassion with psychological well-being (Campayo et al., 2024; Solms et al., 2024; Tendhar et al., 2024). 

Zessin (2015), on the other hand, proves the important relationship between self-compassion and well-being 

by analysing 79 studies with a total of over 16000 participants in his meta -analysis study. The construct of 

psychological well-being is a concept shaped in the positive psychology approach that advocates a new 

approach against traditional psychological currents (Seligman & Csikszentmihalyi, 2000). Although there is 

no clear definition of psychological well-being, the common point of the agreed definitions is summarised as 

‘feeling good and functioning well’ (Huppert & Johnson, 2010). Seligman (2011), who conceptualised the 

structure of well-being as PERMA, summarises the dimensions of well-being as positive emotions, 

participation, relationships, meaning and success. Subjective well-being levels of adolescents, especially in 

school age, can be an indicator for academic and personal-social situations. Indeed, Gutman and Vorhaus 

(2012) draw attention to the relationship between adolescents' subjective well-being and academic self-

confidence and motivation. In addition, there are studies in the literature that draw attention to the negative 

relationship between subjective well-being in adolescence and mental health problems and that it may lead 

to positive life outcomes in the long term (Bartels et al., 2013; Karagöz, 2016; Diener et al., 2018; Hoyt et al., 

2012). There are also studies in the literature that emphasise that adolescent subjective well -being reduces 

risk-taking behaviours (Goudie et al., 2012), increases prosocial behaviour tendencies (Aknin et al., 2013; 

Morrison et al., 2012; Oishi et al., 2007) and leads to quality interactions by increasing interest in social 

activities (Diener & Seligman, 2002; Lyubomirsky et al., 2005; Mehl et al., 2010; Myers, 2000). Considering 

that the studied group is adolescents, an important dimension of this subjective well -being is actually school 

satisfaction (Casas et al., 2013; Katja et al., 2000; Konu et al., 2002; Telef, 2020 ; Tian et al., 2014). As a matter of 

fact, in the literature, adolescent subjective well-being is related to school satisfaction (Fernandes, 2011; 

Haranin et al., 2007; Kalaycı & Özdemir, 2013). Therefore, within the scope of this study, adolescents' school 
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satisfaction was considered as a part of their subjective well-being. Again, the literature emphasises that 

school satisfaction is an important dimension of adolescents' subjective well -being at school (Özdemir & 

Sağkal, 2016; Tian et al., 2015). It is thought that another structure that school satisfaction is related to is the 

tendency to violence. Studies in the literature also support this idea and draw attention to the negative 

relationship of individuals' school satisfaction and positive school climate with violent behaviour (Tijmes, 

2012; Varela et al., 2020; Zaykowski & Gunter, 2012). Based on all these, it is thought that adolescents' school 

satisfaction may play a mediating role between self-compassion and violent tendencies. 

In summary, violent behaviour is a common problem (UNESCO, 2019) among adolescents (Ahmed 

et al., 2020), which marks a fragile and sensitive period in the transition from childhood to adulthood. From 

this point of view, it is thought that it would be valuable to address various concepts that are thought to be 

related to violent behaviour. As a matter of fact, since this issue is of critical importance at the national level, 

there is a parliamentary research commission in the Turkish Grand National Assembly to determine the 

measures that can be taken against the increasing tendency towards violence among adolescents (TBMM, 

2007). To understand the context of violent behaviour that threatens the physical and mental health of 

adolescents (Burrows & Kieselbach, 2024; WHO, 2023), this study aims to determine the relationship 

between violent behaviour and self-compassion and school satisfaction. These concepts are conceptualised 

within the positive psychology approach, which criticises the traditional psychology approach as problem -

oriented (Seligman & Csikszentmihalyi, 2000). Especially in recent years, there has been increasing interest 

in these structures even in functional individuals (Dolan & Metcalfe, 2012). In this direction, global projects 

such as ‘Adolescents 2030’ aim to increase the subjective well-being of adolescents. Similarly, the UK 

Government is also running a similar programme to increase the subjective well -being of its citizens (Office 

for National Statistics, 2020). It is thought that it will be very important to reveal the relationship between 

these concepts, which seem to be very important both nationally and globally, and violent behaviour, which 

is one of the biggest problems in adolescence.  Therefore, in this study, it is aimed to examine the 

relationship between self-compassion and school satisfaction, which are thought to be a protective factor for 

adolescents, and violent behaviour. The hypotheses to be tested for this purpose are presented below. 

H1-The self-compassion levels of adolescents significantly predict their violence tendency levels.  

H2-The self-compassion levels of adolescents significantly predict their school satisfaction levels. 

H3-Adolescents' school satisfaction levels significantly predict their violence tendency levels. 

H4-School satisfaction has a mediating role in the relationship between adolescents' self-compassion levels 

and violent tendencies. 

METHOD 

AIM AND METHODOLOGY OF THE RESEARCH 

This study examined the relationship between self-compassion, which is considered a protective factor 

for adolescents, and school satisfaction and violent behaviour. To this end, the study was conducted using a 

correlational survey model. This model involves research conducted to determine whether two or more 

variables change together and, if so, to determine the severity of this change (Karasar, 2016). The study 

group consisted of 310 high school students attending state high schools in Kayseri during the 2024-2025 

academic year. Of the participants, 251 (81%) were female students and 59 (19%) were male students. Of 

these high school students, 85 (27.4%) were in the ninth grade, 89 (28.7%) were in the tenth grade, 73 (23.5%) 

were in the eleventh grade, and 63 (20.3%) were in the twelfth grade. Additionally, the majority of 

participants (65.2%) identified their socioeconomic status as ‘middle class,’ and the majority (90.3%) 

indicated that their parents lived together. 

DATA COLLECTION PROCESS 

Within the scope of the research, “self-compassion scale short form” was used to measure students' 

self-compassion levels, “short school subjective well-being scale for adolescents” was used to measure their 

school satisfaction levels, and “attitude towards violence scale for adolescents” was used to measure their 

attitudes towards violence. Information about the related scales is presented below. Then, information about 

the data collection process and data analysis is given. 
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Self-compassion Scale Short Form: The short form of the original scale developed by Neff (2003) was 

developed by Raes et al. The Turkish adaptation of the short form was carried out by Yıldırım and Sarı 

(2018). The scale consists of 11 five-point Likert-type items and one dimension. In addition, when the 

validity measurements of the related scale were examined, it was found that it showed a good fit 

(RMSEA=0.06, RMSR= 0.095, GFI= 0.96, NFI= 0.91, CFI= 0.95 and NNFI= 0.94) and had a sufficient correlation 

(.43) for criterion validity. In addition, in the reliability values of the scale, it was determined that the alpha 

internal consistency coefficient was sufficient (.75) and the test-retest reliability was good (.84). It is assumed 

that the high total score obtained indicates the high self-compassion level of the individual (Yıldırım & Sarı, 

2018). 

Brief School Subjective Well-Being Scale for Adolescents: The scale was developed by Tian et al. (2015) to 

assess adolescents' subjective well-being at school. The scale, which was adapted into Turkish by Özdemir 

and Sağkal (2016), consists of 10 items in six-point Likert type and two sub-dimensions as school satisfaction 

and emotion at school. Within the scope of this study, the school satisfaction dimension was addressed. In 

addition, when the construct validity studies of the scale were examined, it was seen that the fit values were 

in the acceptable range (RMSEA= .078, NFI= .96, NNFI= .97; CFI= .98; GFI= .94, AGFI= .90; SRMR= .045) and 

the criterion validity was good (.63). Furthermore, the alpha value of the school satisfaction dimension of the 

scale was found to have very high reliability (.93), and the item-total correlations for the school satisfaction 

dimension were found to be between (.63 & .86). 

Attitude towards Violence Scale for Adolescents: The scale developed by Çetin (2011) consists of a total of 

10 items and one dimension. High scores obtained from the five-point Likert scale mean that physical 

violence is approved by the individual. In addition, when the construct validity studies of the scale were 

examined, it was seen that the fit values were in the acceptable range (RMSEA= .06; CFI= .95; GFI= .96, 

AGFI= .94; SRMR= .037) and in addition, the item-total correlations of the scale were between (.47 & .67).  It 

was also found that the alpha value of the scale had a sufficient reliability (.85) (Çetin, 2011). 

In order to carry out the research, firstly, Ethics Committee Permission was obtained from Kayseri 

University. Then, in line with the Ethics Committee Permission, the necessary permissions were obtained 

from Kayseri Provincial Directorate of National Education and the school psychological counsellors of the 

schools determined by the researchers were contacted. The parents of the volunteer participants of the study, 

which was announced at the school through the school psychological counsellors, were interviewed on the 

day and time determined by the school administration, and information about the research was conveyed to 

both parents and students. Participant and parental consent forms were obtained and the scales were sent 

online to the students. In the online form, information about the voluntary participation in the study, the 

purpose of the study and the researchers was presented. 

In order to test the hypotheses of the study, the relationships between self-compassion, school 

satisfaction and violence tendency are revealed through Structural Equation Modelling (SEM). In addition to 

the relationship between the independent and dependent variables, the direct or indirect explanations of 

each other can also be analysed through SEM (MacCallum & Austin, 2000). Therefore, in this study, in 

addition to examining the relationship between self-compassion and violence tendency, it was also 

examined whether school satisfaction has a mediating role in this relationship. SPSS 25 package programs 

were used to analyse the data (IBM Corp, 2021). 

DATA ANALYSİS 

Within the scope of data analyses of the research; missing data were checked by frequency analysis 

and no missing data were found. After the missing data were identified, the outliers were analyzed. For the 

analysis of univariate outliers, Z score values were examined and 2 data with Z score values outside the ±4 

range (Mertler & Vannatta, 2005) were excluded from the study. After the data were removed, it was 

observed that the Z score values of the data ranged between -2.71 and +3.42. After the univariate outliers 

were identified and cleaned, multivariate outlier analysis was started. According to Mahalanobis Distance 

values, 24 data were excluded from the analysis according to the p<.01 significance criterion (Akbaş & 

Koğar, 2020). After the data set was organized, some assumptions were tested for the suitability of the data 

for analysis. Accordingly, the normality assumption was evaluated using the skewness -kurtosis coefficient. 

Accordingly, skewness values vary between -.751 and +2.19, while kurtosis values vary between -1.33 and 

+4.18. In the literature, ±3 for skewness and ±8 for kurtosis are accepted as threshold values (Kline, 2011). 

Accordingly, it is accepted that the data are normally distributed. In addition, whether there is a 
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multicollinearity problem in the data set was analyzed through VIF and Tolerance Values. Accordingly, the 

highest VIF value of the data set was found to be 3.62 and the lowest tolerance value was found to be .276. In 

the literature, <5 for VIF value and >.20 for tolerance value are emphasized as critical values (Belsley, 1991). 

Accordingly, it is accepted that there is no such problem in the data set. Again in the literature, it is argued 

that the DW coefficient should be <2.5 in order to accept that the errors do not have autocorrelation (Kalaycı, 

2014). As a result of the analysis, the DW value of the data was determined as 1.99. As a result of all these 

analyzes, the data set was made suitable for conducting the relevant tests. In addition, Hayes Process Macro 

analyses were used in the regression analyses of the study. In this context, the analyses were performed by 

considering 5000 bootstrap and 95% confidence interval. Accordingly, the remaining analyzes were 

conducted on 284 data. In the study, the mediating role of school satisfaction (M) in the relationship between 

self-compassion (X) and violent tendency (Y) was investigated. For this purpose, firstly, the relationships 

between the variables (H1, H2, H3) were analyzed, and then the mediating role of school satisfaction (H4) 

was examined.  

FINDINGS 

This section of the study begins with the presentation of the findings on the correlational 

relationships between the variables. Then, the findings of the regression analyses are presented. The chapter 

ends with the findings on the significance of the mediating role of school satisfaction. 

FINDINGS ON THE RELATIONSHIPS BETWEEN VARIABLES 

Within the scope of the study, the relationship between self-compassion, school satisfaction and 

violence tendencies was analyzed. Correlation coefficients for these relationships are presented in Table-1. 

Table 1. 

Findings on correlations between variables 

Variables Self-compansion School satisfaction Attitudes toward violence 

Self-compansion - .26** -.22** 

School satisfaction - - -.25** 

p<.001 

When the relationship between self-compassion, school satisfaction and violent tendencies was 

analyzed within the scope of the study, there was a negative and significant relationship between self-

compassion and attitudes toward violence (r=-.22, p<.001). In addition, there is a positive and significant 

relationship between self-compassion and school satisfaction (r=.26, p<.001). There is also a negative and 

significant relationship between school satisfaction and violence tendency (r= -.25, p<.001). After determining 

the correlations between the variables in this way, the regression analyses of the variables are presented in 

Table 2. 

Table 2.  

Regression analysis for the predictions between variables 

Variables B () R² S.E. p 

Self-compansion →  Attitudes toward violence -,218 -,216 ,05 ,06 ,00** 

Self-compansion →  School satisfaction ,202 ,259 ,07 ,05 ,00** 

School satisfaction →  Attitudes toward violence -,327 -,253 ,06 ,07 ,00** 

p<.001 

As seen in Table-2, the direct effect of adolescents' self-compassion levels on violence tendency 

(=−22 p<.00) and school satisfaction (= −26 p<.00) was found significant. Accordingly, hypotheses H1 

and H2 are confirmed.  In addition, it was seen that the level of self-compassion explained 3% of the level of 

attitudes toward violence and 5% of school satisfaction. Again, as seen in the table, the effect of school 

satisfaction on propensity to violence (= −25p<.00) was found significant. This means that hypothesis H3 is 

confirmed. Accordingly, school satisfaction explains 4% of the propensity to violence. 

FINDINGS ON THE MEDIATING EFFECT 

After addressing the prediction relationships with regression analyses, the data were analyzed using 

AMOS to test hypothesis H4. As can be seen, the direct effect of self-compassion level on attitudes toward 
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violence (c path) was found to be -.22 (p<.001). Then, how the effect will change when school satisfaction 

comes into play (c' path) is analyzed in Figure-2. Accordingly, 5000 bootstrap sampling was used in the 

analysis and 95% confidence interval was taken as a basis. The results of the analysis are shown below as 

Figure-1. 

Figure 1.The mediating role of school satisfaction in the relationship between self-compassion and 

attitudes towards violence 

(TE: Total effect; CMIN/DF: 2,46; CFI: ,85; GFI: ,82; RMSEA: ,072; SRMR: ,000)  

According to the analysis, the path values between the relevant variables are statistically significant 

(p<.05). Then, when the model goodness of fit values were examined, the CMIN/DF value was found to be 

2.46. As a matter of fact, it is emphasized in the literature that a value <5 is sufficient for an acceptable model 

(Uzun et al., 2010). Again, as a result of the analyzes, the RMSEA value was determined as .072, while the 

SRMR value was determined as .000. When the literature is examined in terms of relevant values, <.08 seems 

to be accepted as a threshold value (Browne & Cudeck, 1993; Hu & Bentler, 1999). As a result of the analyses, 

the CFI value of the model was determined as .85, while the GFI value was determined as .82. While the 

threshold value for GFI is accepted as >.80 in the literature, this value is considered as >.90 for CFI (Uzun et 

al., 2010). By examining the relevant values and analysis results, it was accepted that the CMIN/DF, GFI, 

RMSEA, SRMR values of the model met the values indicated in the literature and the CFI value was at an 

acceptable level, although not perfect. After examining the goodness of fit values of the model in this way, 

the next step is to examine whether the partial mediation role in the relevant model is significant. 

Accordingly, the results obtained with 95% confidence interval using the bootstrap tech nique are presented 

in Table 3. 

Table 3.  

Examination of mediation role table 

School satisfaction Attitudes toward violence 

β SE β SE 

Self-compassion  (c path) -,216** < .001 

R² ,081 

Self-compassion  (a path) .245* ,002 

R² .043 

Self-compassion  (c’ path) -.193** < .001 

School satisfaction (b path) -,140* <.001 

R² ,132 

Indirect Effect -,023* (-,078 & -,006) 

p<.001 

According to Table 3, self-compassion has a significant effect on school satisfaction (a) (β=.25, p<.05). 

Similarly, it is seen that school satisfaction affects attitudes toward violence (b). ( β=-.14, p<.001). Again, 

according to the findings, the total effect of self-compassion level on attitudes toward violence (c) is β=--.216, 

p<.001. However, when school satisfaction was included as a mediating variable, the effect of self -

compassion on propensity to violence (c') seemed to decrease (from -.216 to -.193).  The indirect effect 

between self-compassion and propensity to violence is -.023 and the 95% confidence interval is -.078 to -.006. 

Since the relevant interval does not include the value 0, the indirect effect is statistically significant. Based on 

all these, it is seen that school satisfaction plays a mediating role in the relationship between self-compassion 
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and violence tendency in adolescents and this role is statistically significant. This finding confirms the H4 

hypothesis of the study. 

RESULTS, DISCUSSION, and SUGGESTIONS 

In this study, it was aimed to examine the mediating role of school satisfaction in the relationship 

between adolescents' self-compassion levels and violent tendencies. In the analyses conducted for this 

purpose, firstly, the suitability of the data collected for the relevant variables for the analysis was examined, 

then the correlations of the relevant variables with each other were revealed, the prediction status of the 

variables was handled by regression analysis, and the mediating role of school satisfa ction was examined in 

the last stage in accordance with the final purpose.  

After the data were made suitable for analysis, the correlations of the variables with each other were 

examined. When the values were analyzed, a negative and significant relationship was found between 

individuals' self-compassion levels and their attitudes towards violence. Similarly, Bayram and Kıran (2023) 

mention a negative relationship between self-compassion and violence tendency in the literature. In the 

literature, one of the concepts that self-compassion is related to is psychological functioning and well-being 

(Kelly et al., 2014; Neff et al., 2007; Neff & Germer, 2013; Neff & Wonk, 2009; Yarnell et al., 2015). Therefore, 

it is understandable that the relationship between self-compassion and attitudes towards dysfunctional 

behaviors such as violence is negative.   

The study also found a positive and significant relationship between self-compassion levels and 

school satisfaction. This situation is interpreted as both variables increase and decrease together. There are 

similar studies emphasizing this relationship in the literature (Bluth & Blanton, 2014; Booker & Dunsmore, 

2019; Neff, 2003a; Neff 2003b, Neff & McGehee, 2010; Solak-Şimşek, 2019; Tekinarslan & Tok, 2023; Zessin et 

al., 2015). Similar to the finding, it is reported that individuals with high levels of self-compassion have 

higher life satisfaction, are prone to more positive affect, and have lower symptoms such as anxiety and 

depression (MacBeth & Gumley, 2012; Marsh et al., 2018; Muris & Petrocchi, 2017; Zessin et al., 2015).  Based 

on the relationship between self-compassion and the aforementioned variables, its positive relationship with 

school satisfaction seems understandable.  

Another finding of the study is that there is a negative and significant relationship between students' 

school satisfaction and their attitudes towards violence. This is interpreted as an increase in one of the two 

variables and a significant decrease in the other. In the literature, there is no study directly investigating the 

relationship between school satisfaction and attitudes towards violence. However, there are many studies 

examining the positive relationships of subjective well-being with academic achievement, school belonging, 

school adjustment, social support, self-esteem and psychological needs (Liu et al., 2016; Shoshani & Slone, 

2013; Tian et al., 2015; Tian et al., 2016; Yang et al., 2019). In the literature, it is emphasized that school 

satisfaction constitutes an important dimension of adolescents' subjective well -being (Casas et al., 2013; 

Fernandes, 2011; Haranin et al., 2007; Kalaycı & Özdemir, 2013; Katja et al., 2000; Konu et al., 2002; Özdemir 

& Sağkal, 2016; Telef, 2020; Tian et al., 2014; Tian et al., 2015). In addition, Seligman and Csikszentmihalyi 

(2000), who conceptualize subjective well-being as PERMA, examine participation and positive relationships 

under a separate heading. Although there is no study directly addressing the relationship between school 

satisfaction and attitudes towards violence, the negative relationship between school satisfaction and 

attitudes towards violence seems to be understandable due to both the variables studied and the topics 

Seligman and Csikszentmihalyi (2000) refer to in their conceptualization. 

In the analyses conducted for the final purpose of the study, it is seen that school satisfaction plays a 

mediating and significant role in the relationship between self-compassion and attitudes towards violence. 

Accordingly, the increase in individuals' self-compassion levels affects their school satisfaction levels and 

their attitudes towards violence decrease with the increase in these two variables. There is no study on this 

issue in the literature. Although it is not considered as an attitude towards violence, Muzquiz et al. (2023) 

define both well-being and self-compassion as a psychological structure that will function as a buffer against 

bullying. As a matter of fact, in recent studies on self-compassion and bullying, it has been emphasized that 

adolescents with high levels of self-compassion are less likely to be victims or aggressors compared to others 

(Aledeh et al., 2024; Fasihi & Abolghasemi, 2017; Geng & Lei, 2021; Zăbavă, 2020).  School satisfaction plays a 

mediating role in this relationship. Considering that adolescents spend most of their days a t school, it is 

thought that this mediating role is understandable in both their development of self-compassion and their 

attitudes towards violence.   
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LIMITATIONS AND SUGGESTION 

In addition to the valuable findings presented below, this research also has some limitations. First of 

all, the fact that the majority of the participants were female students and random sampling was not 

conducted is a limitation regarding the generalizability of the study. Another limitation of the study is that 

the study is based on self-report. Although it is a preferred method because it is economical, it can be 

thought that students' attitudes towards violence can be better understood with methods such as in-depth 

interviews or observations. It would be useful to evaluate the results of the research by taking these 

limitations into consideration. Based on the results of the research, it is thought that developing self-

compassion levels in students will be an important criterion in preventing adolescent violence, which is 

becoming a bigger problem. A Both policy makers and school psychological counsellors in the field are 

recommended to focus on areas where they can empower students rather than problematic situations by 

taking into account the ‘positive psychology’ approach. It is predicted that students who learn to show self-

compassion in these empowerment activities will increase their school satisfaction levels and decrease their 

attitudes towards violence. In this direction, it is thought that strengthening school climates for high school 

students who spend most of their day at school and increasing the positive affect they will experience at 

school will be an important building block in combating the problem of violence. In addition, based on the 

results of the study, it can be suggested that future researchers should focus on measuring the effect of self-

compassion development psycho-education programmes on attitudes towards violence. 
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