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Unheard voices, unseen paths: Are we
educating guides for all? The case for

accessibility in tourist guiding curricula
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This study aims to evaluate the extent to which accessible tourism is integrated into the curricula of tour
guiding programs in Turkey. As participation in tourism by people with disabilities (PwD) continues to grow,
the role of tourist guides in addressing diverse accessibility needs has become increasingly signi�cant.
Employing a qualitative research design, the study utilizes content analysis to examine the curricula of 73
undergraduate and associate degree programs offered during the 2023–2024 academic year. Curricula were
reviewed for the presence of courses explicitly labeled with accessibility-related terms such as “accessible
tourism,” “disability guidance,” and “sign language.” Findings reveal that only 8 programs include accessibility-
related courses, all of which are offered as electives. Moreover, the majority of these courses focus solely on
sign language, with minimal credit hours and limited continuity, highlighting an insuf�cient commitment to
comprehensive accessibility education. Only one program (Afyon Kocatepe University) offered a course
addressing guiding for all disability groups. The results underscore the need for mandatory, inclusive
coursework in accessible tourism within tour guiding education. Expanding both the scope and depth of such
courses is essential to prepare future tour guides for the diverse needs of disabled tourists, thereby
contributing to a more inclusive and equitable tourism sector.
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1. Introduction 
The adoption of inclusive social policies across all sectors of society is likewise reflected in the tourism industry, 

positioning tourism as an essential component of life for diverse population groups. An increasing number of elderly and 

disabled individuals are actively participating in tourism activities, and consequently, the accessible tourism market has 

been expanding each year (Qiao et al., 2022). In order to gain a competitive advantage and increase market share, the 

tourism sector continuously seeks ways to adapt to evolving market conditions. Improving accessibility can be one 

strategy for enhancing the overall quality of tourism. Better accessibility can broaden the customer base, open destinations 

and attractions to more visitors, contribute to long-term sustainability, and improve the overall quality of visitor 

experiences. 

People with disabilities are integral members of society, contributing to its spiritual, political, and material dimensions, 

and they should have the same right to travel as anyone else. It is fair to say that significant progress has been made in 

the accessible tourism market today. Many tourism enterprises now design their products and services with the needs of 

people with disabilities in mind. This market, which reflects a multi-layered communication network, brings together 

many stakeholders within the tourism sector. Tourist guides, who play a central role in the visitor experience, are key 

actors in this process. They act simultaneously as informants, facilitators, entertainers, and interpreters. Moreover, they 

are responsible for addressing the needs of multiple stakeholders at once. Visitors prioritize enjoyable experiences, 

rewarding engagement, and issues related to health and safety. Some visitors may have unique needs and expectations 

based on their cultural backgrounds, physical and intellectual capacities, or particular interests and passions (Weiler & 

Ham, 2002). 

The accessible tourism market accounts for a significant portion of global tourism and continues to grow rapidly. 

However, little is known about the competencies and training of tourist guides in this field. Enhancing the education and 

knowledge levels of tourist guides regarding this market is essential in order to improve the participation and travel 

satisfaction levels of individuals with disabilities (Chikuta et al., 2017). As the primary actors responsible for managing 

all these processes effectively, tourist guides must be well-educated and informed about the needs of travelers with 

disabilities. The more knowledgeable and prepared the guide is, the more likely it is that challenges faced by disabled 

individuals will be addressed successfully (Carvalho, 2018). 

The aim of this study is to examine the curricula of tour guiding programs in Turkey within the framework of accessible 

tourism. By analyzing the curricula of associate and undergraduate level guiding programs through a set of specific 

criteria, this research evaluates the extent to which higher education in tourist guiding addresses accessibility, including 

components such as sign language and guiding services tailored for people with disabilities. 

2. Conceptual Background and Literature Review 

Accessible tourism 

Although accessibility has improved over the past two decades, significant barriers still remain, and the participation rate 

of people with disabilities in tourism remains substantially lower than that of non-disabled individuals (Darcy, 2009). 

People with disabilities have the right to full participation in society and to enjoy the same quality of life as those without 

disabilities. This includes the right to travel and to engage in leisure activities (Ray & Ryder, 2003). Data from developed 

countries show that between 5% and 20% of the population lives with a disability; however, a disproportionately small 

percentage fully participates in tourism (Darcy, 1997). Nevertheless, it will continue to expand due to the aging baby-

boom generation, increased life expectancy, and advancements in medical technology (Burnett & Baker, 2001). A recent 

study from a developed country (Portugal) confirms this projection and demonstrates that about three-quarters (71.5%) 

of PwD had undertaken tourism trips, while more than one-quarter (28.5%) had never traveled but wished to do so. Even 

though there seems a growth, this still indicates that for many PwD, tourism participation remains an aspiration that is 

difficult to achieve (Moura et al., 2022)   

Accessible tourism is a collaborative process involving multiple stakeholders, designed to ensure that individuals with 

access requirements—including those related to mobility, vision, hearing, and cognitive function—can operate 

independently, with equality and dignity, through the provision of universally designed tourism products, services, and 

environments. This definition adopts a whole-of-life approach to accessibility in tourism, recognizing that people may 

benefit from accessible services at any point in their lives. These individuals may include those with permanent or 

temporary disabilities, the elderly, people with obesity, families with young children, and even workers in environments 

requiring safer and more socially sustainable conditions (Darcy & Dickson, 2009). 

There are various types of disability, and in this context, seven main clusters can be identified relative to the general 

population (Buhalis & Darcy, 2011): 
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• Mobility impairments 

• Blindness or visual impairments 

• Deafness or hearing impairments 

• Speech impairments 

• Cognitive disabilities (including mental health, intellectual, and learning disabilities) 

• Individuals with specific needs 

• The elderly 

While The World Report on Disability (World Health Organization & World Bank, 2011) which relies on the most large-

scale global datasets available at the time demonstrate that the percentage of PwD in the global population is about15%, 

a recent WHO report indicates that more than one billion people, constituting 16% of the global population, live with 

some form of disability, with the disability rate being higher in developing countries (World Health Organization, 2022). 

Ensuring access to travel and tourism opportunities for people with disabilities and the broader population requires 

inclusive information systems and design principles. "Tourism for All" has become a widely adopted ideal, but research 

consistently emphasizes that the tourism industry continues to underserve individuals with disabilities due to a variety of 

persistent barriers (Ray & Ryder, 2003; Shaw & Coles, 2004). McCabe (2009) emphasizes that accessible tourism 

provides opportunities for positive change, enhancing well-being, life experiences, and personal horizons. In doing so, it 

plays a crucial role in building healthier societies and making life more meaningful for individuals limited by disabilities. 

These arguments justify investment in social tourism initiatives that promote inclusivity, social equity, and public health 

(Devile & Kastenholz, 2018). 

In recent years, there has been a growing academic interest in accessible tourism. Some of these studies focus on the 

design of accessible facilities (Abreu et al., 2022; Asghar et al., 2020), others explore motivations for participation in 

accessible tourism (Alén et al., 2015), and still others examine the attitudes of tourism providers (Adam, 2019). Research 

also addresses the specific travel needs of individuals with disabilities (Buhalis & Michopoulou, 2010; Darcy, 2009) and 

the barriers to their participation (Devile & Kastenholz, 2018; Loi & Kong, 2017; McKercher & Darcy, 2018). These 

studies range from broad theoretical analyses (Blichfeldt & Nicolaisen, 2010) to focused case studies on specific contexts 

(Allahviranloo & Priol, 2017), and the volume of such research is expected to increase in the near future. 

Guiding people with disabilities 

Accessible tourism is one of the most significant branches of tourism, aiming to overcome the barriers faced 
by disabled tourists, the elderly, and others with specific needs during travel planning (Ibrahim Ibrahim 
Gadallah, 2022). Among the primary points of contact for visitors at tourist sites—including those with 
disabilities—are tourist guides, who serve as intermediaries between guests and the destinations they visit. 
According to Zhang and Chow (2004), tourist guides are frontline tourism personnel who help create the “real 
moment” for guests, thereby playing a pivotal role in shaping or breaking the visitor experience. 

Moscardo (1998) identifies three main ways in which tourist guides contribute to the visitor experience: 

• They provide information about available options, enabling tourists to make informed choices. 

• They offer safety and comfort by sharing essential information. 

• They facilitate experiences that allow tourists to participate in cultural activities, adventures, and 
educational pursuits such as visiting art galleries or heritage sites. 

In the presence of disabled tourists, the responsibilities of guides increase further. Tourists expect enjoyable 
experiences, and it is the responsibility of guides to deliver on this expectation. However, various challenges—
such as accessibility limitations or group-specific constraints—may complicate the guide’s work. One of the 
primary difficulties faced by guides is balancing the creation of desirable experiences for disabled tourists with 
the general accessibility of these experiences to the broader public. For instance, safety concerns for individuals 
with disabilities often come to the forefront, and guides may need to address these issues directly. 
Alternatively, site authorities may lack the infrastructure to accommodate groups with special access needs 
(Chowdhary & Prakash, 2022). Moreover, although urban areas are designed to accommodate the needs of 
PwD, tourist sites in the countryside are generally not (Reindrawati et al., 2022). This is one of the challenges 
that both tour guides and PwD have to deal with. 

Burns et al. (2009) note that people with disabilities are not a monolithic group, and their diversity in needs, 
preferences, and expectations makes it difficult to provide standardized services. Most commonly, the focus 
is placed on addressing mobility issues, while other disability types receive less attention. Service providers 
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such as museums, galleries, archaeological sites, and parks typically prioritize mobility access. Even 
accommodations are still often insufficiently equipped to meet the full range of access needs. A recent study 
by Reindrawati et al. (2022) demontrates that PwD report tour guides for disability groups as one of the 
unaccommodated needs by the destination visited.   

It can be challenging to find skilled tourist guides capable of engaging people with disabilities—particularly 
those with visual or hearing impairments—at heritage or tourism sites. Tour operators and travel agencies are 
also expected to provide guides who know sign language. The absence of such guides may result in hearing-
impaired guests having inferior experiences compared to others. Tourist guides should work with tour 
companies to develop a variety of inclusive activities and experiences for disabled travelers. Tourist guide is 
expected to manage details such as planning appropriate departures and arrivals, coordinating with transport 
providers who offer accessible vehicles, liaising with site officials if necessary, and organizing suitable 
equipment and materials. In this context, guides have reported challenges when accompanying guests with 
accessibility needs. These challenges include time management, language use, equipment availability, and 
environmental obstacles (Chikuta et al., 2017). Equipment barriers refer to the inadequacy or 
inappropriateness of tools provided to guides by tour operators or site managers to assist guests with special 
needs. Environmental barriers, on the other hand, relate to limitations in guest mobility within service areas. 
These include the absence of ramps, elevators, accessible pathways, or appropriate signage (Chowdhary & 
Prakash, 2022).  Time management is a challenge because tour guides must improvise or leave some disabled 
tourists behind due to inaccessible facilities, which disrupts the tour's flow. Language selection, while 
considered the least significant challenge, relates to the guide's ability to overcome communication barriers, 
especially for tourists with hearing impairments. This challenge stems from a lack of knowledge and 
appropriate communication skills, which can be improved through training that includes basic sign language 
and other relevant skills (Chikuta et al., 2017).  Experience and knowledge in navigating these challenges are 
critical for tourist guides.  

International studies on tour guide training stress skills such as interpretation, communication, safety, and 
ethical behavior, and show that guides play a key role in both visitor experience and inclusion (Weiler & Ham, 
2002). In Turkey, research increasingly points to the need for specialization and more structured training for 
guiding PwD. This includes going beyond basic communication and focusing on disability awareness, 
planning accessible itineraries, and working with site managers (Oduncuoğlu & Efendi, 2020; Celep, 2022; 
Şengel & Karamanlıoğlu, 2023). The literature makes clear that accessibility-related learning outcomes should 
be clearly stated in guiding curricula, rather than being left to occasional or optional courses, and should 
follow broader accessible tourism principles (Buhalis & Darcy, 2011). The accessible tourism market 
constitutes a significant segment of the overall tourism industry and continues to grow rapidly worldwide. 
However, little is known about guides’ direct experiences with disabled tourists. As these tourists receive 
fewer tailored holiday offerings, guides encounter them less frequently. While much of the tourism literature 
supports the role of guides in enhancing tourist experiences, very few studies in developing countries explore 
the lived experiences of guides working with disabled tourists (Chikuta et al., 2017). 

3. Method 
The aim of this study is to examine the curricula of faculties, schools, and vocational schools in Turkey that provide 

undergraduate and associate degree education in tour guiding, within the scope of accessible tourism. Within the higher 

education sector in Turkey, the provision of tour guiding education is structured across four distinct levels. The initial 

category comprises associate degree programs, which provide a four-semester educational experience. This level of 

education is provided in institutions referred to as vocational schools, and the title 'Tourist Guiding' is used for all of the 

programs. The second category comprises undergraduate programs, which provide education over a period of eight 

semesters. This level of education is offered at faculties and schools (e.g., School of Tourism and Hotel Management) 

and the programs are titled ‘Tourism Guiding’ or ‘Travel Management and Tourism Guiding’. Education at associate and 

undergraduate levels can be categorised as formal (daytime), evening (second-shift) and distance. There are also programs 

at master's and doctoral level, but these are not included in the study. 

This study's population consists of all tourist guide training programs within Turkey. To create the sample group, a 

purposive sampling strategy was employed, focusing specifically on associate and bachelor's degree programs. The 

justification for this selection lies in the fact that the Council of Higher Education (CoHE) makes data on the number of 



 

195 

 

Journal of multidisciplinary academic tourism 2026, 11 (2): 191-204 

these programs and their host institutions publicly available through its YÖK ATLAS resource. Information regarding 

the number of programmes sampled is provided below. 

This study follows a qualitative research design. In this context, the curricula of higher education institutions in Turkey 

that offer undergraduate and associate degree programs in tour guiding were included in the study. Content analysis, one 

of the most frequently used data analysis techniques in education research, is defined as the objective and quantitative 

analysis of elements such as text, transcribed speech, images, and graphics (Neuendorf & Kumar, 2015). Secondary data 

are utilised in the research, with said data being obtained by accessing the curricula of the programs. We conducted a 

directed qualitative content analysis of program curricula. The unit of analysis was each program’s official course list, 

and the coding frame captured: (i) presence/absence of accessibility-related courses; (ii) course status 

(compulsory/elective); (iii) semester; (iv) credit/ECTS load; and (v) availability of a course information package. The a 

priori codebook was seeded from the literature and from domain terminology commonly used in Turkish higher education 

(e.g., “accessible tourism,” “guiding for disabled groups,” “sign language”). Two researchers independently double-coded 

all cases; discrepancies were discussed to consensus, with a third reviewer available if required (Krippendorff, 2018). 

Items were coded into predefined categories (e.g., presence/absence of accessibility-related courses; compulsory vs. 

elective; level; ECTS load) and then summarized using descriptive frequencies and percentages (n, %). 

The data collection process was conducted in two stages. Initially, the objective was to ascertain which programs were 

active during the 2023-2024 academic year. To identify programs that provide education in tour guiding at the 

undergraduate and associate degree levels, the study utilized the YÖK Atlas website. YÖK Atlas is a software developed 

by the Council of Higher Education (CoHE) to enable candidates who take the university examination and express a 

preference for a particular department to make an informed decision. In this software, programs housed within university 

departments are subject to annual revisions. Therefore, the YÖK Atlas database was utilised to access the comprehensive 

list of active programs for the 2023-2024 academic year. A total of 42 undergraduate departments and 39 associate degree 

programs in the field of tour guiding listed in the YÖK Atlas database were included in the study.  

Upon accessing the list of programs, the second stage of data collection commenced, which was to access the curricula 

of the programs on the list. To determine the curricula, the course programs of relevant units were accessed from the 

official websites of these universities. When searching for accessible tourism courses within the curricula, the analysis 

focused solely on course titles, using keywords such as “accessible tourism,” “disability guidance,” or “sign language.” 

Between February 19–29, 2024, the curricula of tourism guiding departments in Turkey were reviewed via the YÖK 

ATLAS platform to identify courses related to accessible tourism. 

4. Findings 

Undergraduate degree tour guiding programs 

The inquiry began with programs operating under faculties that used the title "Tourism Guiding." It was determined that 

there are 31 such universities, of which only one is a private university and the remaining 30 are public institutions. These 

faculties house a total of 38 programs—33 of which offer formal (daytime) education and 5 that provide evening (second-

shift) education. In two public universities (Akdeniz University and Selçuk University), the same program name is offered 

in two different faculties (e.g., Akdeniz University has both a Tourism Faculty and Manavgat Tourism Faculty). 

Next, programs titled "Travel Management and Tourism Guiding" within faculties were reviewed. These were found in 

two universities, both of which offer only formal education. Lastly, undergraduate programs titled "Tourism Guiding" 

offered under schools (rather than faculties) were examined. According to YÖK ATLAS data, there are 7 universities that 

offer such programs at the undergraduate level. Three of these are private universities. All programs under these schools 

are formal education. 

According to the compiled data shown in Table 1, a total of 47 undergraduate programs are offered across 40 universities: 

• 35 programs are within faculties 

• 7 are within schools of higher education 

• 42 are formal education programs 

• 5 are second-shift programs 
Table 1. Undergraduate Programs 

No University Type Faculty / School Program Title 
Number of 

Programs 

Mode of 

Education 

1 Adıyaman University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

2 Afyon Kocatepe University Public Faculty of Tourism 
Tourism 

Guiding 
2 

Formal and 

Evening 

3 Akdeniz University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 
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No University Type Faculty / School Program Title 
Number of 

Programs 

Mode of 

Education 

4 Akdeniz University Public 
Manavgat Faculty of 

Tourism 

Tourism 

Guiding 
2 

Formal and 

Evening 

5 Aksaray University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

6 Anadolu University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

7 
Ankara Hacı Bayram Veli 

University 
Public Faculty of Tourism 

Travel 

Management 

and Tourism 

Guiding 

1 Formal 

8 Atatürk University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

9 Adnan Menderes University Public Faculty of Tourism 
Tourism 

Guiding 
2 

Formal and 

Evening 

10 Balıkesir University Public Faculty of Tourism 
Tourism 

Guiding 
2 

Formal and 

Evening 

11 Batman University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

12 
Bilecik Şeyh Edebali 

University 
Public Faculty of Applied Sciences 

Tourism 

Guiding 
1 Formal 

13 
Bolu Abant İzzet Baysal 

University 
Public Faculty of Tourism 

Tourism 

Guiding 
1 Formal 

14 
Çanakkale Onsekiz Mart 

University 
Public Faculty of Tourism 

Travel 

Management 

and Tourism 

Guiding 

1 Formal 

15 Çankırı Karatekin University Public 
Ilgaz School of Tourism and 

Hotel Management 

Tourism 

Guiding 
1 Formal 

16 Ege University Public Çeşme Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

17 Erciyes University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

18 Gümüşhane University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

19 Harran University Public 
School of Tourism and Hotel 

Management 

Tourism 

Guiding 
1 Formal 

20 
Isparta University of Applied 

Sciences 
Public Faculty of Tourism 

Tourism 

Guiding 
1 Formal 

21 
Iskenderun Technical 

University 
Public Faculty of Tourism 

Tourism 

Guiding 
1 Formal 

22 Istanbul Gelişim University Private 

Faculty of Economics, 

Administrative and Social 

Sciences 

Tourism 

Guiding 
1 Formal 

23 Istanbul Nişantaşı University Private School of Applied Sciences 
Tourism 

Guiding 
1 Formal 

24 Izmir Kâtip Çelebi University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

25 Kapadokya University Private School of Applied Sciences 
Tourism 

Guiding 
1 Formal 

26 Karabük University Public 
Safranbolu Faculty of 

Tourism 

Tourism 

Guiding 
1 Formal 

27 
Karamanoğlu Mehmetbey 

University  
Public School of Applied Sciences 

Tourism 

Guiding 
1 Formal 

28 Kastamonu University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

29 Kırklareli University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

30 Mardin Artuklu University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

31 Mersin University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 
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No University Type Faculty / School Program Title 
Number of 

Programs 

Mode of 

Education 

32 
Muğla Sıtkı Koçman 

University 
Public Faculty of Tourism 

Tourism 

Guiding 
1 Formal 

33 Necmettin Erbakan University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

34 
Nevşehir Hacı Bektaş Veli 

University 
Public Faculty of Tourism 

Tourism 

Guiding 
1 Formal 

35 Ondokuz Mayıs University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

36 Pamukkale University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

37 
Sakarya University of Applied 

Sciences 
Public Faculty of Tourism 

Tourism 

Guiding 
2 

Formal and 

Evening 

38 Selçuk University Public 
Beyşehir Ali Akkanat 

Faculty of Tourism 

Tourism 

Guiding 
1 Formal 

39 Selçuk University Public Faculty of Tourism 
Tourism 

Guiding 
1 Formal 

40 Sinop University Public 
School of Tourism and Hotel 

Management 

Tourism 

Guiding 
1 Formal 

41 Yaşar University Private School of Applied Sciences 
Tourism 

Guiding 
1 Formal 

42 
Zonguldak Bülent Ecevit 

University 
Public 

Karadeniz Ereğli Faculty of 

Tourism 

Tourism 

Guiding 
1 Formal 

Source: Authors’ own elaboration 

 

Courses on accessible tourism in undergraduate programs 

As the first step in analyzing the curricula of undergraduate tourist guiding programs, the existing programs were 

identified via the YÖK ATLAS system (see Table 1). Once the programs had been identified, the second step involved 

accessing the curricula of these programs. During this process, the Bologna Information Package section was sought on 

the official websites of the institutions to which the listed programs belong. If the Bologna Information Package was not 

available on a given university's website, efforts were made to locate a Course Information Package that could provide 

relevant curriculum details. 

For consistency, the curricula reviewed were those in use during the 2023–2024 academic year. In cases where both 

formal (daytime) and evening programs were offered by the same faculty or school, only the curriculum of the formal 

program was analyzed, based on the assumption that both modes of education follow an identical curriculum structure. 

In the search for accessible tourism-related courses, only course titles were considered. Keywords such as “Accessible 

Tourism”, “Guiding for the Disabled”, or “Sign Language” were used to filter relevant courses. Courses that might include 

accessible tourism topics within their content, but which were not explicitly labeled as such, were not included in the 

analysis. 

Table 2 presents the findings related to accessible tourism courses identified in the curricula of undergraduate programs. 

To streamline the presentation, the table does not include the full university or faculty/school names; instead, each entry 

is listed in accordance with its corresponding program number as shown in Table 1. 
Table 2. Accessible tourism courses in undergraduate programs 

No 

Course Info 

Package 

Accessible 

Tourism 

Course (ATC) 

Number of 

ATC Status Course Title C
o

n
te

n
t 

S
em

es
te

r 

C
re

d
it

 

E
C

T
S

 

1 Available Yes 1 Elective Sign Language Available 8 2 4 

2 Available Yes 1 Elective 
Guiding for Disabled 

Groups 
Available 5 2 3 

3 Available Yes 2 Elective 
Sign Language I, 

Sign Language II 
Available 3, 4 4, 4 4, 4 

4 Available Yes 2 Elective 
Sign Language I, 

Sign Language II 
Available 3, 4 2, 2 4, 4 

5 Available No - - - - - - - 

6 Available No - - - - - - - 

7 Available No - - - - - - - 

8 Available No - - - - - - - 
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No 

Course Info 

Package 

Accessible 

Tourism 

Course (ATC) 

Number of 

ATC Status Course Title C
o

n
te

n
t 

S
em

es
te

r
 

C
re

d
it

 

E
C

T
S

 

9 Available No - - - - - - - 

10 Available No - - - - - - - 

11 Available No - - - - - - - 

12 Available No - - - - - - - 

13 Available No - - - - - - - 

14 Available No - - - - - - - 

15 Available No - - - - - - - 

16 Available Yes 1 - Sign Language Available 5 2 3 

17 Available No - - - - - - - 

18 Available No - - - - - - - 

19 Available No - - - - - - - 

20 Available Yes 1 Elective Sign Language - 8 3 5 

21 Available No - - - - - - - 

22 

Available: 

elective list not 

accessible 

No - - - - - - - 

23 Available No - - - - - - - 

24 Available No - - - - - - - 

25 Available No - - - - - - - 

26 Available No - - - - - - - 

27 Available No - - - - - - - 

28 Available No - - - - - - - 

29 Available No - - - - - - - 

30 Available No - - - - - - - 

31 Available Yes 1 Elective Sign Language Available 8 2 4 

32 Available No - - - - - - - 

33 Available No - - - - - - - 

34 Available No - - - - - - - 

35 Available Yes 1 Elective Sign Language 
Not 

Available 
2 2 2 

36 Available No - - - - - - - 

37 Available No - - - - - - - 

38 Available No - - - - - - - 

39 Available No - - - - - - - 

40 Available No - - - - - - - 

41 Available No - - - - - - - 

42 Available No - - - - - - - 

ECTS: European Credit Transfer and Accumulation System 

Source: Authors’ own elaboration 

 

As seen in Table 2, curricula were successfully accessed for all undergraduate programs. Among the 42 programs whose 

curricula were analyzed, only 8 were found to include courses related to accessible tourism. Of these 8 programs, 5 offer 

a single course, while 2 offer two separate courses on the subject. All accessible tourism related courses identified in these 

programs are classified as elective courses. 

The analysis of the nomenclature employed in the titles of the courses reveals the presence of a course bearing the name 

"Sign Language" in all programs except one. It is noteworthy that only two of the programs offer this course with the 
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same name for more than one semester. In the Tourism Guiding program at Afyon Kocatepe University, a course was 

identified that, instead of targeting a specific disability, focuses more broadly on guiding services for all disability groups. 

With the exception of one course, the content of all accessible tourism-related courses is clearly provided through the 

respective course information packages. Regarding the semester in which these courses are offered, three programs 

schedule the course before the fourth semester, while four introduce it afterward. In one program, the course carries 4 

credits, whereas in all others it is assigned 2 credits. The ECTS (European Credit Transfer and Accumulation System) 

values of the courses range from 2 to 4. 

Associate degree tour guiding programs 

Following the analysis of undergraduate programs, the second phase of the study focused on examining the curricula of 

associate degree programs. In line with the same methodology applied to undergraduate programs, the first step was to 

identify relevant associate degree programs via the YÖK ATLAS database. 

All associate degree programs in the field are housed within Vocational Schools and are uniformly titled Tourist Guiding. 

As presented in Table 3, these programs are offered at 28 universities, 9 of which are private universities, including one 

located in the Turkish Republic of Northern Cyprus. Across these institutions, a total of 39 associate degree programs in 

Tourist Guiding were identified: 

• 32 are formal programs (daytime), 

• 4 are evening programs, and 

• 3 are distance education programs. 

In three public universities, Tourist Guiding programs are offered under multiple vocational schools with the same 

program title. These include: 

• Kütahya Dumlupınar University, offering the program at both Kütahya Vocational School of Social Sciences 

and Çavdarhisar Vocational School; 

• Muğla Sıtkı Koçman University, offering the program at Marmaris Vocational School of Tourism and Ortaca 

Vocational School; 

• Selçuk University, offering the program at Beyşehir Ali Akkanat Vocational School, Silifke Taşucu Vocational 

School, and Akşehir Vocational School. 
Table 3. Associate degree programs 

No University Type School 

Program 

Type 

Number 

of 

Programs 

Mode of 

Education 

1 Akdeniz University Public Demre Dr. Hasan Ünal Vocational School 
Tourist 

Guiding 
1 Formal 

2 Ankara University Public Beypazarı Vocational School 
Tourist 

Guiding 
1 Formal 

3 
Antalya Belek 

University 
Private Vocational School 

Tourist 

Guiding 
1 Formal 

4 Bingöl University Public 
Bingöl Vocational School of Social 

Sciences 

Tourist 

Guiding 
1 Formal 

5 
Burdur Mehmet Akif 

Ersoy University 
Public 

Yeşilova İsmail Akın Tourism Vocational 

School 

Tourist 

Guiding 
1 Formal 

6 
Bursa Uludağ 

University 
Public İznik Vocational School 

Tourist 

Guiding 
1 Formal 

7 
Çanakkale Onsekiz 

Mart University 
Public Ayvacık Vocational School 

Tourist 

Guiding 
2 

Formal and 

Evening 

8 
Cappadocia 

University 
Private Cappadocia Vocational School 

Tourist 

Guiding 
2 

Formal and 

Distance 

9 
Cyprus Science 

University 
Private Vocational School of Applied Sciences 

Tourist 

Guiding 
1 Formal 

10 
Erzincan Binali 

Yıldırım University 
Public 

Vocational School of Tourism and Hotel 

Management 

Tourist 

Guiding 
1 Formal 

11 Harran University Public Halfeti Vocational School 
Tourist 

Guiding 
1 Formal 

12 
Isparta University of 

Applied Sciences 
Public Yalvaç Vocational School 

Tourist 

Guiding 
1 Formal 

13 
Istanbul Arel 

University 
Private Vocational School 

Tourist 

Guiding 
2 

Formal and 

Evening 

14 
Istanbul Aydın 

University 
Private Anadolu Bil Vocational School 

Tourist 

Guiding 
1 Formal 

15 
Istanbul Esenyurt 

University 
Private Vocational School 

Tourist 

Guiding 
1 Formal 
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No University Type School 

Program 

Type 

Number 

of 

Programs 

Mode of 

Education 

16 
Istanbul Gelişim 

University 
Private Istanbul Gelişim Vocational School 

Tourist 

Guiding 
2 

Formal and 

Evening 

17 
Istanbul Nişantaşı 

University 
Private Vocational School 

Tourist 

Guiding 
1 Formal 

18 
Istanbul Topkapı 

University 
Private Plato Vocational School 

Tourist 

Guiding 
2 

Formal and 

Distance 

19 Karabük University Public 
Safranbolu Şefik Yılmaz Dizdar 

Vocational School 

Tourist 

Guiding 
1 Formal 

20 Kocaeli University Public Kartepe Tourism Vocational School 
Tourist 

Guiding 
1 Formal 

21 
Kütahya Dumlupınar 

University 
Public 

Kütahya Vocational School of Social 

Sciences 

Tourist 

Guiding 
1 Formal 

22 
Kütahya Dumlupınar 

University 
Public Çavdarhisar Vocational School 

Tourist 

Guiding 
1 Formal 

23 
Malatya Turgut Özal 

University 
Public 

Kale Tourism and Hotel Management 

Vocational School 

Tourist 

Guiding 
1 Formal 

24 Marmara University Public Vocational School of Social Sciences 
Tourist 

Guiding 
1 Formal 

25 
Muğla Sıtkı Koçman 

University 
Public Marmaris Tourism Vocational School 

Tourist 

Guiding 
1 Formal 

26 
Muğla Sıtkı Koçman 

University 
Public Ortaca Vocational School 

Tourist 

Guiding 
2 

Formal and 

Distance 

27 

Nevşehir Hacı 

Bektaş Veli 

University 

Public 
Ürgüp Sebahat and Erol Toksöz Tourism 

Vocational School 

Tourist 

Guiding 
2 

Formal and 

Evening 

28 
Pamukkale 

University 
Public 

Denizli Vocational School of Social 

Sciences 

Tourist 

Guiding 
1 Formal 

29 Selçuk University Public Beyşehir Ali Akkanat Vocational School 
Tourist 

Guiding 
1 Formal 

30 Selçuk University Public Silifke Taşucu Vocational School 
Tourist 

Guiding 
1 Formal 

31 Selçuk University Public Akşehir Vocational School 
Tourist 

Guiding 
1 Formal 

32 
Van Yüzüncü Yıl 

University 
Public Van Vocational School 

Tourist 

Guiding 
1 Formal 

Source: Authors’ own elaboration 

 

Courses on accessible tourism in associate degree programs 

In the analysis of associate degree curricula in tour guiding programs, the same methodological steps applied to 

undergraduate programs were followed: 

• identifying the associate degree programs via the YÖK ATLAS system (see Table 3), 

• accessing the curricula of these programs, and 

• locating the Bologna Information Package or the Course Information Package. 

As with undergraduate programs, the curricula analyzed were those in effect during the 2023–2024 academic year. In 

cases where formal (daytime), evening, and distance education formats were all offered within the same vocational school, 

it was assumed that the curricula were identical, and only the curriculum of the formal program was analyzed. 

During the search for accessible tourism-related courses, only course titles were considered. The search was based on 

keywords such as "accessible tourism", "guiding for the disabled", or "sign language". Courses that might include 

accessible tourism topics within their content, but did not explicitly reference them in their titles, were excluded from the 

analysis. 

Table 4 presents the information obtained on accessible tourism-related courses in the curricula of associate degree 

programs. To streamline the table presentation, the names of the universities and vocational schools to which the programs 

belong are omitted. Instead, the entries in Table 4 are listed by the same program sequence numbers used in Table 3. 

Table 4. Accessible tourism courses in associate degree programs 
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No 

Course Info 

Package 

Accessible Tourism 

Course (ATC) 

Number of 

ATC Status Course Name C
o

n
te

n
t 

S
em

es
te

r 

C
re

d
it

 

E
C

T
S

 

1 Available No - - - - - - - 

2 Available No - - - - - - - 

3 Available No - - - - - - - 

4 Available No - - - - - - - 

5 Available No - - - - - - - 

6 Available No - - - - - - - 

7 Available No - - - - - - - 

8 Available No - - - - - - - 

9 Not Available - - - - - - - - 

10 Available No - - - - - - - 

11 Available No - - - - - - - 

12 Available No - - - - - - - 

13 Available No - - - - - - - 

14 Available No - - - - - - - 

15 Available No - - - - - - - 

16 Available No - - - - - - - 

17 Available No - - - - - - - 

18 Available No - - - - - - - 

19 Available No - - - - - - - 

20 Available No - - - - - - - 

21 Available No - - - - - - - 

22 Available No - - - - - - - 

23 Available No - - - - - - - 

24 Available No - - - - - - - 

25 Available No - - - - - - - 

26 Available No - - - - - - - 

27 Available Yes 1 Elective Sign Language Available 4 1 3 

28 Available No - - - - - - - 

29 Available No - - - - - - - 

30 Available No - - - - - - - 

31 Available No - - - - - - - 

32 Available No - - - - - - - 

ECTS: European Credit Transfer and Accumulation System 

Source: Authors’ own elaboration 

 

Curricula were successfully accessed for all 32 formal (daytime) associate degree programs, with the exception of the 

program offered at Cyprus Science University. Among the 31 programs for which course information packages were 

available, only one program was found to include a course explicitly related to accessible tourism. This course, titled Sign 

Language, is offered as an elective in the fourth semester of the Tourist Guiding program at Nevşehir Hacı Bektaş Veli 

University, within the Ürgüp Sebahat and Erol Toksöz Vocational School of Tourism. The course carries 1 credit and 3 

ECTS, and its content is accessible. 

5. Conclusion and Recommendations 
Including courses on accessible tourism in tour guiding curricula can help prepare future guides to communicate 

effectively with, and respond to, the needs of tourists with disabilities. This study aimed to examine the curricula of both 

associate and undergraduate tourist guiding programs in terms of their attention to accessible tourism. To that end, the 
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curricula of 73 formal education programs, 42 undergraduate and 31 associate degree were reviewed. Of the programs 

analyzed, only 8 were found to offer courses related to accessible tourism, and all of these courses were elective. 

In the programs that included accessible tourism courses, almost all, except for one, focused exclusively on Sign 

Language—addressing only the needs of hearing-impaired individuals. Only two programs offer this course across two 

semesters, while the remaining five offer it in just one term. These programs seem to include the Sign Language course 

as a response to the tourist guide's core duty of communication and translation. However, considering that Sign Language 

is indeed a language course, offering it for only one or, at most, two semesters with limited credit allocation is highly 

insufficient for language acquisition. 

For instance, in the undergraduate program at Mersin University, 24 credits are allocated for compulsory and elective 

foreign language courses (e.g., English as compulsory, German or Russian as elective), whereas only 2 credits are 

assigned for the elective Sign Language course. Even at Akdeniz University, where the Sign Language course is offered 

in two consecutive semesters with the highest total credit load, the combined total is just 8 credits. This indicates that the 

seriousness of language instruction is not extended equally to Sign Language education. Moreover, because the courses 

are elective in all cases, it is not certain whether they are even offered every semester. Unfortunately, the course 

information packages do not provide any clarification on this point. Thus, it is evident that courses addressing accessible 

tourism are included only to a very limited extent in current curricula. The only exception to this pattern is the 

undergraduate program at Afyon Kocatepe University, which includes a course designed to address the needs of diverse 

disability groups, reflecting a more inclusive and comprehensive approach. This study underscores the necessity of 

transitioning from symbolic to substantive inclusion of accessible tourism within tourism education, particularly by 

embedding compulsory and multi-dimensional disability awareness training into the core curriculum. 

The inclusion of Sign Language courses in tourism guiding programs is not surprising given the nature of the field. Indeed, 

the literature on tour guiding emphasizes the importance of providing services to hearing-impaired individuals within the 

context of accessible tourism (Şengel & Karamanlıoğlu, 2023; Eşitti & Özdemir, 2023). However, unlike other tourism 

professionals, tourist guides spend longer periods of time with the groups they serve, sometimes over 10 days. These 

groups may consist entirely of individuals with disabilities, or may include one or more individuals with disabilities within 

an otherwise able-bodied group. 

Therefore, accessible tourism courses should be offered with a more inclusive scope. After all, individuals with disabilities 

do not constitute a homogeneous group, and there are many different types of disabilities (Buhalis & Darcy, 2011). 

Moreover, within the scope of tourism, their needs vary and require special attention (Gül, 2021; Paterson & Watson, 

2009). Guides working with such groups face more than just communication challenges, they also contend with time 

management, equipment constraints, and environmental barriers (Chikuta et al., 2017). 

Tourism guiding literature advocates for a holistic approach to accessibility and strongly recommends specialization in 

services for people with disabilities (Celep, 2022; Gül, 2021; Oduncuoğlu & Efendi, 2020; Şengel & Karamanlıoğlu, 

2023). When combined with the findings of this study, two clear recommendations emerge: 

• A compulsory course focused on guiding services for various disability groups should be incorporated into 

tourism/tourist guiding curricula using a comprehensive and inclusive framework. 

• If Sign Language continues to be offered as an elective course, its credit load should be equivalent to that of 

other foreign languages in the curriculum. 

• Future studies should look beyond course titles and read the actual syllabi and stated learning outcomes. 

Researchers can combine interviews with students, instructors, and guide associations, and also sit in on classes 

or join field visits. Using a shared coding scheme to compare results with other countries will show what is 

unique to Türkiye. Universities can add a compulsory “Guiding for Persons with Disabilities (PwD)” course that 

includes practical work such as short site access checks, redesigning itineraries to be accessible, and role-play 

with real cases. A small practice area with basic equipment (ramps, signage, mock vehicles) helps students test 

solutions safely. 

This study's limitations must be acknowledged. Firstly, the results presented here were obtained by analyzing the curricula 

of undergraduate and associate degree formal education programs. To enhance generalizability, it would be necessary to 

examine the curricula of graduate-level programs as well. Secondly, the data acquisition process relied on publicly 

available university websites, meaning the curricula may not be fully representative or current. Furthermore, the analysis 

did not explicitly search for key related concepts like ‘inclusive tourism.’ Therefore, the findings must be considered 

within these limitations.  

The literature often recommends specialization in services for PwD (Celep, 2022; Gül, 2021; Oduncuoğlu & Efendi, 

2020; Şengel & Karamanlıoğlu, 2023). However, while a review by Celep (2022, pp. 35–36) found that professional 

tourist guide chambers do not offer specialization programs for services for PwD, but still it remains possible that training 
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courses could have been provided by professional associations in the period following the study. Thus, examining these 

specialization trainings from the perspective of accessible tourism would strengthen both the findings of this study and 

those of future research.  
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