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 Abstract:  The purpose of this study is to reveal teachers' 

metaphorical perceptions regarding the determination of primary 

school 1st grade branches and classroom teachers through the e-

school system. The study group in the research consists of 

primary school teachers working in the central district of 

Batman province in the 2024-2025 academic year. In the study, 

qualitative data collection design through metaphors, one of the 

qualitative research methods, was employed in defining and 

explaining the metaphors uttered by primary school teachers 

based on the expression ‘determination of primary school 1st 

grade branches and classroom teachers through the e-school 

system’. For the selection of the participants who will constitute 

the study group of the research, maximum diversity sampling 

method, one of purposeful sampling methods, was used.  The 

data of the study were collected through a semi-structured 

metaphor form that included the statement ‘Determination of 

primary school 1st grade branches and classroom teachers 

through the e-school system is like ..............................because 

........................’ Content analysis and descriptive analysis 

methods were used to analyse the data.  At the end of the 

research, it was seen that the expression ‘Determination of 

primary school 1st grade branches and teachers through e-school 

system’ was expressed by teachers with 71 different metaphors. 

It was determined that 39 of these metaphors reflected positive, 

7 negative and 25 both positive and negative perceptions. In 

addition, 8 different themes (Uncertainty, Diversity, 

Equivalence, Equality, Fairness, Convenience, Standardisation, 

Transparency) emerged according to the reasons expressed by 

the teachers while creating the metaphors and the similar 
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Introduction 

Education and training is one of the key processes that shape the future of individuals (Öncü 

et al., 2023). Teachers, who constitute the main building block of this process, play a critical role in 

the success of the education system and students (Çelikten, 2005; Dilekçi, 2023; OECD, 2005). 

Teachers' guidance is of great importance in terms of individual development and academic success 

for primary school students (Türk and Çevik Kansu, 2024). However, the process of students' 

selecting teachers and placement in classes has been transformed under the influence of educational 

policies and technological innovations (MoNE, 2024). Today's rapid change and transformation 

process precludes educational institutions from not being affected by these changes and 

developments (Şabano, 2023). As of 2010, Turkey has been implementing a registration system 

based on the placement of students in educational institutions that are closest to their residential 

addresses. In accordance with the Official Gazette of the Republic of Türkiye, 26 July 2014, no: 

29072, students have to be enrolled in the primary school closest to their residence address 

registered in the National Address Database, except in compulsory cases. The system, which 

obliges students to be placed and enrolled in the school closest to their residence address, is called 

Address Based Population Registration System. The implementation of the Address Based 

Population Registration System causes parents to be unable to make school preferences for their 

children, yielding various negative consequences. Parents who do not have the opportunity to 

choose a school may tend to prefer teachers, and when the school administration allows these 

demands, conflicts may arise between teachers. Furthermore, some parents may resort to such 

methods as changing the official address information falsely and may put pressure on the school 

administration to select teachers (Yürük-Tatar and Dağ, 2024; Gül and Şimşek, 2022). Notably the 

characteristics of the metaphors. Teachers perceived 

‘Determination of primary school 1st grade branches and 

teachers through e-school system’ as uncertainty the most.  

Following the theme of Uncertainty, the theme of Fairness and 

the themes of Equality and Diversity, respectively, are the 

themes perceived most by teachers. Based on these findings, 

suggestions regarding the review and evaluation of teachers' 

views on ‘Determination of primary school 1st grade branches 

and classroom teachers through the e-school system’ are 

presented. 

Keywords: Teacher, Branch, E-school, 1st grade, Metaphor. 
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primary school period is a fundamental stage in which the child's mental development and the skills 

he/she will need in the future are shaped. Therefore, parents attach great importance to choosing the 

most suitable school and teacher for their children. Considering the current conditions of national 

education and the needs of the future, this quest is justified by parents (Yürük Tatar and Dağ, 2024; 

Beamish and Morey, 2013). Since schools are the most important settings where children learn 

outside the home, the selection of schools and teachers has become a global concern for parents 

(Feng et al., 2020). 

Based on the results of the study conducted by Aydın and Ünsal (2022), classroom teachers’ 

planned lessons, activity-based teaching, attaching importance to the achievement of all students, 

regular sharing measurement and evaluation results with parents and students, being experienced 

and disciplined are effective factors in terms of parents’ preference for teachers. In addition, the fact 

that classroom teachers have strong communication and co-operation skills, approach their 

profession and students with affection, and are self-sacrificing, hardworking and compassionate are 

also among the reasons why they are preferred by parents. 

Prior to the 2024-2025 academic year, school administrations were responsible for the 

placement of the students who would enrol the first grade of primary school, the balanced formation 

of the classes based on the determined criteria and the determination of the teachers who would 

work in the classes. Accordingly, Paragraph 1 of Article 11 of the Regulation on Preschool 

Education and Primary Education Institutions of the Ministry of National Education (2014): ‘New 

enrolments in pre-school education and primary education institutions start on the first working day 

of July. The registration process is carried out through the e-school system based on the residential 

address information in the national address database established in accordance with the provisions 

of the Population Services Law No. 5490 dated 25.04.2006.’ In Türkiye, the ‘e-school project’ is an 

application launched in 2007 within the Ministry of National Education (Gürel, 2016) and can be 

considered as one of the most important projects in the history of the ministry (Gürel, 2017). The 

increase in technological integration in education systems has popularised the use of digital tools in 

decision-making processes (İslamoğlu et al., 2024). After the 20th century, the countries of the 

world started to integrate ‘e-transformation’ applications into their state structures in order to 

reorganise and reshape the processes from obtaining information to trade along with the 

development of technology (İbil, 2012; Sarıtaş et al., 2013). With the ‘e-school project’, which is 

one of the e-transformation projects in Türkiye, schools are able to perform registration procedures, 
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grade entries, transfer incoming and outgoing student procedures, absent student procedures, exam 

information, application and preference procedures for central exams (DPY-B, LGS, etc.), 

document procedures (certificate of appreciation, certificate of achievement, certificate of honour, 

etc.), weekly course schedule entries, as well as the processes regarding documents received, e-

card, written averages of the classes, announcements and information entries on many screens 

(Nartgün and Argon, 2024). The fulfilment of registration procedures by school administration 

through the e-school system has been accompanied by many problems. Some of these problems can 

be listed as follows: School principals' turning registrations into an opportunity to increase school 

revenues and meet their needs (Korkmaz, 2005), making attempts to create resources other than the 

appropriations sent by the Ministry of National Education by citing the insufficiency of the existing 

resources (Kavak et al., 1997), and parents' exerting pressure on school administrations to choose 

the teacher they want, enrol in the class they want, and change classes. In fact, certain studies on 

this subject (Dağ et al., 2020; Çetin and Şenaras, 2018; Türk and Kıroğlu, 2018) unearthed that 

parents’ exercise influence over school principals mostly on the selection of classroom teachers and 

classes. It has been reported that these pressures are experienced more intensely especially at the 

onset of the academic year, that primary school principals have serious problems with parents 

regarding teacher selection (Dağ et al., 2020), and that parents gravitate towards the teacher whose 

name is heard the most for their children who will start primary school (Çetin and Şenaras, 2018). It 

has been seen that school principals have difficulties in convincing parents about issues such as 

cooperation in the education process and especially teacher selection, where parental support is of 

great importance. Besides, Yüksel's (2019) research shows that the problems experienced are the 

subject of complaints in the relevant units of the Ministry of National Education. In the complaints, 

it has been observed that there are various problems in primary schools regarding the process of 

determining the class teacher and accepting students from outside the registration area. Among the 

most common complaints are allegations of injustice in the processes of branch preference and 

teacher selection for students in the first grade of primary school. Depending on the complaints, it 

has been found that the continuous fundraising as donations under different names is a common 

situation, which poses a significant problem (Yüksel, 2019). In addition to the intensive workload in 

schools, the fact that these and similar problems cannot be solved on the spot and that they are 

carried to investigation or court processes increases the workload and leads to loss of morale and 

motivation. This situation causes waste of valuable time in education and decreases productivity 

(Polat and Esen, 2022; Yüksel, 2019). The pressure put by parents on teacher and class 
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determination gives rise to various problems in the educational environment (Yücel et al., 2023), 

creates additional workload and stress on school administrators and teachers, and has become a 

situation that negatively affects equality of opportunity in education (Salma et al., 2023). In order to 

prevent such problems, to make the process more fair, transparent and manageable (Bayar and 

Balcı, 2023), and to increase efficiency in education, the Ministry of National Education has 

developed a new system. The new system coming into force was added to subparagraph d of 

paragraph 6 of Article 11 of the relevant regulation of the Ministry. Article 11, paragraph 6, 

subparagraph d of the Ministry of National Education Regulation on Preschool Education and 

Primary Education Institutions:  

“d) (Addition: RG-14/10/2023-32339) The classes and teachers of students enrolled in 

primary school are determined by the Ministry through the e-School system by lottery method. 

Class changes in primary school can be made by the school administration upon the written request 

of the parent, upon receiving a reasoned opinion report prepared by the counselling service, only 

once in that academic year.” 

With the amendment to the relevant regulation announced in the Official Gazette of the 

Republic of Türkiye, 14 October 2023, Issue: 32339, it has been put into practice to automatically 

determine the classes and class teachers of 1st grades in primary school through e-school system as 

of the 2024-2025 academic year. Works and procedures related to student enrolment have been 

stated to be determined on the basis of population records as of the date of realisation. The students 

in the classes will be determined within the framework of the algorithm developed by MoNE 

Information Systems and e-school system by taking into account the criteria such as the number of 

boys/girls in the class, birth dates, having received preschool education, being a special 

education/inclusion student, being a foreign student, having deceased or divorced parents, having a 

sibling to be enrolled at the same grade level, having more than one student with the same name, 

being absent continuously in the previous academic year and being left to repeat the class with the 

request of the parents or with the decision of the branch teachers' board. 

Purpose and Importance of the Research 

The main purpose of this study is to examine the metaphorical perceptions of teachers 

regarding the determination of 1st grade teachers and classes through the e-school system. Class 

and teacher selection, which has become an increasingly important issue at the primary school level 

in Türkiye, appears to be a serious problem in some cases. Studies (Şenaras and Çetin, 2018; Türk 



Murat Ekinci 

 

50 
 

and Kıroğlu, 2018) show that parents exercise influence over school administrations on issues such 

as teacher preference, changing teachers and enrolling in a certain class. Although the Turkish 

Education System does not give parents the right to directly choose a school for their children, 

parents can make school choices through various indirect and unofficial means. Inasmuch as 

students' primary school enrolment is based on the Address Based Population Registration System 

(ADNKS), parents who are restricted in choosing a school may demand to have more voice in 

teacher selection in order to overcome this limitation (Dağ et al., 2020). 

In light of the related literature, it is observed that studies such as parents' preference for 

teachers, pressures on school principals and teachers regarding teacher selection, difficulties 

encountered on the subject, teacher views on parental pressure, and teacher views on teacher 

selection by parents have been conducted (Yürük-Tatar and Dağ, 2024; Bayar and Balcı, 2023; 

Yücel et al., 2023; Aydın and Ünsal, 2022; Dağ et al., 2020; Şenaras and Çetin, 2018; Jacob, B. A., 

and Lefgren, L., 2007). 

As can be understood from the related studies, teachers' views on the selection of branches 

and teachers have been the focal point of several studies. However, no specific study in the related 

body of literature that directly analyses the perceptions of teachers through metaphors about the 

system that was launched in the 2024-2025 academic year with the changes made by the Ministry 

of National Education was encountered. In this respect, the current study is the first study in 

Türkiye to examine teachers' perceptions regarding the novel system, which was started to be 

implemented by the Ministry of National Education in the 2024-2025 academic year, through 

metaphors. The opinions of teachers, who are at the centre of the education and training process, on 

the registration system implemented for the first time since the 2024-2025 academic year are 

extremely significant. In this context, the aim of the study is to investigate the metaphorical 

perceptions of teachers regarding the determination of classes and teachers in the 1st grade through 

the e-school system. To this end, the following questions were sought in the research: 

i. What are the metaphorical perceptions of teachers regarding ‘the determination of 1st 

grade branches and classroom teachers through e-school system’? 

ii. Under which conceptual categories and themes are these metaphors categorised in terms of 

their justifications? 
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Method 

Research Model 

The research, which adopts qualitative research design, aims to unearth the mental images 

that teachers have about ‘determining 1st grade branches and teachers through e-school system’ 

through metaphors. Qualitative research is divided into many conceptual designs (Merriam, 2018). 

In this study, qualitative data collection design through metaphors was preferred in defining and 

explaining the metaphors created by teachers based on the practice of ‘determining the 1st grade 

branches and classroom teachers through the e-school system’ (Yıldırım and Şimşek, 2016). In the 

research, metaphors were used in accordance with this design and the metaphors obtained were 

analysed. Themes were created and analysed according to their similarities with the metaphors 

created. It is thought that teachers attribute different meanings to this system, which was 

implemented for the first time by the Ministry of National Education. In order to reveal these 

meanings, it is thought that it would be appropriate to use metaphors that enable individuals to 

make sense of their perceptions, to identify similar and different aspects of two objects and to 

recognise the relationships between these objects (Dilekçi, 2019; Palmquist, 2001). In addition, the 

subjectivity of experiences in revealing thoughts using metaphors can be stated as the main feature 

that distinguishes this research method from other qualitative approaches (Mertens, 2010). 

Study Group 

The study group in the research consists of primary school teachers working in the central 

district of Batman province in the 2024-2025 academic year. The maximum diversity sampling 

method, one of the purposeful sampling methods, was used to select the participants of the research 

(Creswell, 2012; Patton, 2018).  Maximum diversity sampling method is used to ensure that the 

research group consists of the widest possible range of individuals. This method aims to make the 

research results more comprehensive and generalizable by selecting individuals with different 

characteristics (Yağar and Dökme, 2018). In order to ensure the desired diversity of participants in 

the study group, teachers working in different primary schools were included in the study. In this 

regard, 108 teachers voluntarily participated in the study. Of the teachers, 50.92% (55) were female 

and 49.08% (53) were male. The professional seniority of 17,59% (19 people) of the teachers is 1-5 

years, 21,30% (23 people) 6-10 years, 28,70% (31 people) 11-15 years, 19,45% (21 people) 16-20 

years and 12,96% (14 people) 21 years and above. It was determined that 21,30% (23 people) of the 

teachers participating in the study were between 21-30 years old, 39,82% (43 people) were between 
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31-40 years old, 33,33% (36 people) were between 41-50 years old and 5,55% (6 people) were 51 

and over. When the number of 1st grade classes in the schools where the teachers participating in 

the study work is analysed, it is seen that 11,10% (12 people) have 5 classes, 25% (27 people) have 

6 classes, 20,40% (22 people) have 7 classes, 32,40% (35 people) have 8 classes and 11,10% (12 

people) have 9 classes. Furthermore, as for the number of teachers in the schools where the teachers 

work, it was determined that 47,22% (51 people) were between 21-40, 44,45% (48 people) and 

8,33% between 61-80. 

Data Collection Instruments and Data Collection 

Previous studies in the literature (Bozkurt, 2020; Dilekçi et al., 2021; Jensen, 2006; Kaya 

and Dilekçi, 2021; Saban, 2008; Schmitt, 2005) in which metaphors were used were examined in 

order to prepare the data collection instrument. Subsequently, a two-part data collection tool was 

developed by considering the common statements in this study. The first part consisted of questions 

regarding teachers' personal information. The second, however, involved the semi-structured 

statement “Determination of primary school 1st grade branches and classroom teachers through 

the e-school system is like ..............................because ........................” which aims to determine the 

teachers' perceptions on “Determination of primary school 1st grade branches and classroom 

teachers through the e-school system”. Through this sentence, while the word “like” was used to 

determine which metaphor was evoked by the teachers' perceptions concerning the determination of 

primary school 1st grade classes and teachers via the e-school system, it was attempted to reveal the 

justifications of the metaphors created through the section starting with “because”. The metaphors 

identified by the teachers constituted the main data source of the study. 

In the study, data were collected from teachers working in primary schools in the central 

district of Batman province. Prior to the data collection phase, the teachers were informed about the 

research topic and that the data would be used for scientific purposes, and it was stated that 

participation was voluntary. The data collection instrument, which was prepared in two parts, was 

presented face-to-face, directly to the teachers. The data were collected face-to-face from the 

teachers within two weeks (09.12.2024-20.12.2024). At the end of this period, 119 teachers 

included in the scope of the research were reached. However, 11 metaphors were found to be 

inaccurate and excluded from the study on the grounds that the justifications were not meaningful 

or did not match the metaphor. Therefore, the raw data in the study consisted of the opinions 

obtained from 108 teachers. 



Political Economy and Management of Education 

 

53 
 

Data Analysis 

The data were analysed by content analysis and descriptive analysis methods commonly 

utilized in qualitative research (Miles and Huberman, 1994). Content analysis is the process of 

collecting and organising similar data in line with certain concepts and themes and interpreting 

them in a way that the reader is able to understand easily. Nevertheless, descriptive analysis is a 

research technique using direct quotations to reflect the views of the participants as they are 

(Creswell, 2012; Yıldırım and Şimşek, 2016). 

The data were analysed through different phases: ‘Coding and sorting phase, sample 

metaphor image compilation phase, category development phase, validity and reliability phase’ 

(Saban, 2008; as cited in Kaya and Dilekçi, 2021). Initially, in the coding and sorting phase, the 

metaphors uttered by the teachers and their justifications were elaborated. The data failing to 

explain the metaphor, were irrelevant to the subject, and could not be linked in any way between the 

metaphor and the justification were excluded from the study (n=119-11=108 data). To cite an 

example towards the aforementioned situation, the statement “Determining primary school 1st 

grade branches and classroom teachers through the e-school system is like a smart phone because 

it is smart”, there was no connection between the metaphor and its justification. After similar 

expressions were extracted, coding was done to determine which teacher the data belonged to. In 

this regard, the expression of ‘V15’ was written at the end of the directly quoted expressions. This 

expression represents the item expressing the opinion of teacher number 15 in the data set about the 

metaphor and its justification. In the process of compiling sample metaphor images in the second 

stage, the metaphors produced by the participants were listed alphabetically. This process was 

performed in order to test whether the justifications expressed by the participants for the same 

metaphor were similar or not. In the following phase, category development, the metaphors were 

grouped and divided into categories and themes based on the justifications of the metaphors. In the 

last phase, with the aim of increasing the validity and reliability of the research, observer 

triangulation method was employed to strengthen the external validity. In this context, the data were 

analysed by two different experts. In addition, Miles and Huberman's (1994) formula (Reliability = 

Agreement / (Agreement + Disagreement) x 100) was applied. The agreement between the experts 

and the researchers was calculated and it was determined that 85% agreement was achieved. 

Although the reliability coefficient of 0.85 obtained in the study is accepted as sufficient and 

satisfactory for qualitative research (Miles and Huberman, 1994), the validity and reliability of the 
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findings were tried to be placed on a stronger basis by considering qualitative factors such as the 

transparency of the process due to the nature of metaphor analyses and the clarity of coding based 

on expert opinions. Regarding the themes on which agreement was not achieved, the experts and 

researchers re-examined and compromised, thus the categories and themes were finalised. In order 

to ensure internal validity, a total of 108 data were analysed using the adequate participation 

strategy and the adequacy of the answers was ensured (Merriam and Tisdell, 2015). In addition, 

direct quotations from the participants were included in the study to increase internal validity 

(Creswell, 2012; Yıldırım and Şimşek, 2016). 

Findings 

In this section, the findings obtained through data analysis within the research are presented. 

Metaphors regarding the Determination of Primary School 1st Grade Branches and 

Classroom Teachers via e-school System 

Teachers expressed 71 different metaphors concerning the determination of 1st grade classes 

and teachers through the e-school system. Although 54 of these metaphors were expressed once by 

the teachers, 17 of them were expressed more than once. In Table 1, the frequency and percentage 

of expression of the metaphors uttered by the teachers on the determination of 1st grade branches 

and classroom teachers through the e-school system are given. 

Table 1  

Frequency (f) and Percentage (%) Values Regarding The Metaphors On The Determination Of 1st Grade 

Branches and Classroom Teachers Through The E-School System 

 No Metaphor  F % No Metaphor f % 

1 Equal-arm balance 7 6.500 41 Life and living 1 0.925 

2 National lottery ticket 6 5.550 42 Share certificates 1 0.925 

3 Game of chance 5 4.650 43 Medicine 1 0.925 

4 New Year's raffle 5 4.650 44 Colleague 1 0.925 

5 Justice 4 3.700 45 Fate and destiny 1 0.925 

6 Lottery 4 3.700 46 Snow 1 0.925 

7 Rainbow 3 2.800 47 Siblings 1 0.925 

8 Scale of justice 2 1.850 48 Mixed nuts 1 0.925 

9 Correct practice 2 1.850 49 Drawing system 1 0.925 

10 Equality of 

opportunities 

2 1.850 50 Neighbour 1 0.925 

11 Sun 2 1.850 51 Watermelon bought 

from grocery 

1 0.925 

12 Hitting the white 2 1.850 52 Musical instrument 1 0.925 

13 Watermelon 2 1.850 53 What it should be 1 0.925 

14 Drawing of lots 2 1.850 54 Pandemic vaccine 1 0.925 

15 Drawing method 2 1.850 55 Puzzle pieces 1 0.925 

16 Robot 2 1.850 56 Guide 1 0.925 
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17 Ball of chance 2 1.850 57 Russian roulette 1 0.925 

18 Spark of justice 1 0.925 58 Salad 1 0.925 

19 Fair system 1 0.925 59 Unselected fruit and 

vegetables 

1 0.925 

20 Ensuring justice 1 0.925 60 Fortune 1 0.925 

21 Fish swimming in the 

current 

1 0.925 61 Bird of fortune 1 0.925 

22 Flowing clear water 1 0.925 62 Cookware 1 0.925 

23 Algorithm 1 0.925 63 Balance 1 0.925 

24 Constitution 1 0.925 64 Bingo 1 0.925 

25 Survey 1 0.925 65 Christmas bingo 1 0.925 

26 Different flowers in 

the garden 

1 0.925 66 Roadmap 1 0.925 

27 Bushes in the garden 1 0.925 67 Machine 1 0.925 

28 Five fingers 1 0.925 68 Computer 1 0.925 

29 Cloudy water 1 0.925 69 Clean water 1 0.925 

30 Living organisms 1 0.925 70 Glass wall 1 0.925 

31 Raffle 1 0.925 71 Clear sky 1 0.925 

32 Democracy 1 0.925     

33 Mismatch of gears 1 0.925     

34 Coming into the 

world 

1 0.925     

35 Ethics 1 0.925     

36 Equality 1 0.925     

37 Equality charm 1 0.925     

38 Planting different 

trees in the forest 

1 0.925     

39 Belated smile 1 0.925     

40 Being fair 1 0.925  Total 108 100 

As can be seen in Table 1, the frequency (f) ranges of the metaphors used by the teachers 

regarding the determination of 1st grade branches and classroom teachers through the e-school 

system vary between 1 and 10 (0.9% and 9.3%). When the metaphors are analysed, it is seen that 

the most repeated metaphor is the metaphor of ‘equal arm balance’ (f=7; 6,50%). This metaphor 

was followed by ‘national lottery ticket’ (f=6; 5,55%), ‘game of chance’ and ‘New Year's lottery’ 

(f=5; 4,65%), ‘justice’ and ‘lottery’ (f=4; 3,70%), ‘rainbow’ (f=3; 2,80%), ‘scale of justice, correct 

practice, equality of opportunity, sun, hitting the white, watermelon, lottery, drawing method, robot, 

ball of chance’ (f=2; 1,85%). 54 metaphors were expressed only once by the teachers. Considering 

the most repeated metaphors and all metaphors, it can be said that 39 of the teachers' perceptions 

regarding the determination of 1st grade classes and teachers through the e-school system are 

positive, 7 are negative and 25 reflect both positive and negative perceptions. Accordingly, when 

the perceptions of the teachers towards the determination of 1st grade classes and teachers through 

the e-school system were analysed with their justifications, it was determined that they were 

‘positive, negative, both positive and negative’. Based on the teachers' perceptions of “positive, 

negative, both positive and negative” regarding the determination of 1st grade branches and 
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classroom teachers through the e-school system, the metaphors were tried to be explained with the 

themes created in line with the metaphor justifications. 

Themes Generated from the Metaphors in Line with the Perceptions of Teachers 

Regarding the Determination of 1st Grade Branches and Classroom Teachers via E-school 

System 

When the metaphors produced by the teachers about the determination of 1st grade branches 

and classroom teachers through the e-school system were examined, they were divided into 8 

different themes based on their similar characteristics. These themes were named as ‘Uncertainty, 

Diversity, Equivalence, Equality, Fairness, Convenience, Standardisation, Transparency’. 

Table 2  

Frequency (f) and Percentage (%) Values Of The Themes Of The Metaphors Regarding The Determination 

Of 1st Grade Branches and Classroom Teachers Through The E-School System 

Themes Metaphors 
Number of 

Metaphors (n) 

Frequency of 

Metaphors (f) 
Percentage (%) 

Uncertainty 

National lottery ticket (6), Game of chance 

(5), New year’s raffle (5), Lottery (4), 

Watermelon (2), Drawing of lots (2), 

Drawing system (2), Ball of chance (2), Fish 

swimming in the current (1), Cloudy water 

(1), Raffle (1), Coming into the world (1), 

Life and living (1), Share certificates (1), 

Colleague (1), Fate and destiny (1), 

Neighbour (1), Watermelon bought from 

grocery (1), Pandemic vaccine (1), Russian 

roulette (1), Unselected fruit and vegetables 

(1), Chance (1), The bird of fortune (1), 

Bingo (1), Christmas bingo (1) 

 

 

25 

 

45 

 

41.66 

 

 

Fairness 

 

Justice (4), Scale of justice (2), Correct 

practice (2), Hitting the white (2), Spark of 

justice (1), Fair system (1), Ensuring justice 

(1), Constitution (1), Democracy (1), Ethics 

(1), Belated smile(1), Being fair (1), 

Medicine (1) 

13 19 17.60 

 

Diversity 

 

Rainbow (3), Different flowers in the 

garden (1), Bushes in the garden (1), Five 

fingers (1), Siblings (1), Mixed nuts (1), 

Musical instrument (1), Puzzle pieces (1), 

Salad (1), Cookware (1) 

10 12 11.10 

 

Equality 

 

Equal arms balance (7), Equality of 

opportunities (2), Sun (2), Equality (1), 

Equality charm (1), Snow (1), Drawing 

system (1), What it should be (1), Balance 

(1)  

9 17 15.74 
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Standardization 
Algorithm (1), Survey (1), Computer (1), 

Machine (1)  
4 4 3.70 

Transparency 
Clear sky (1), Flowing clear water (1), Glass 

wall (1), Clean water (1) 
4 4 3.70 

Convenience Guide (1), Robot (1), Road map (1) 3 4 3.70 

Equivalence 
Living organisms (1), Mismatch of gears 

(1), Planting different trees in the forest (1)  
3 3 2.80 

 Total 71 108 100 

 

As seen in Table 2, a total of 71 different metaphors were identified by the teachers. It has been 

found that the most frequently expressed theme by teachers is ‘Uncertainty (f=45; 41,66%)’. This theme is 

followed by ‘Fairness (f=19; 17,60%), Equality (f=17; 15,74%), Diversity (f=12; 11,10%), Convenience, 

Standardisation, Transparency (f=4; 3,70%), Equivalence (f=3; 2,80%)’ based on the frequency of the 

metaphors reported. The themes formed by the metaphors and teachers' opinions are presented below 

through direct quotations. 

The theme of Uncertainty: In this theme, teachers produced 25 different metaphors, 

representing 41.66% of the total. The reasons why teachers regard the determination of 1st grade 

classes and teachers through the e-school system as “Uncertainty” are stated in the conclusion and 

discussion section. 

The most frequently used metaphors under this theme are national lottery ticket (f=6), game 

of chance (f=5), New Year's lottery (f=5), lottery (f=4), watermelon (f=2), drawing lots (f=2), 

drawing method (f=2) and ball of chance (f=2), life and living (f=1). A section of the teacher 

opinions representing this theme are as follows: 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a national lottery ticket because it is not known what kind of classroom profile 

both the teacher and the student will encounter. The result can be positive or negative for 

the student and the teacher. There is uncertainty.” (V78) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a game of chance because it is uncertain how the student profile in the class 

will be because a good student may sometimes come across a bad group of students and an 

uninterested teacher, while unsuccessful and uninterested students may sometimes come 



Murat Ekinci 

 

58 
 

across a good and successful group of students and an interested and good teacher. The 

luck factor is effective.” (V60) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a New Year's raffle because surprises can happen in an unknown way. It 

creates excitement. Class and teacher selection is prevented, but it is not known what kind of 

result will emerge.” (V26) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a lottery because it is uncertain what kind of student profile will be 

encountered. Whoever is lucky!” V22) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a drawing method because what will happen is going to be known later. The 

result can be pleasing or disappointing.” (V37) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a ball of chance because the luck factor is effective for both the student and 

the teacher. It is uncertain who will get what.” (V27) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like life and living because it is full of surprises. It is uncertain what will be 

encountered.” (V90) 

The theme of Equity: In this theme, teachers produced 13 different metaphors, representing 

17.60% of the total. The reasons why teachers regard the determination of 1st grade branches and 

classroom teachers through the e-school system as “Fairness” are given in the conclusion and 

discussion section. 

The most frequently identified metaphor in this theme is the metaphor of justice (f=4). 

Subsequent to this metaphor, justice scales (f=2), correct practice (f=2) and hitting the white (f=2) 

were expressed twice. The metaphors of justice spark (f=1), fair system (f=1), ensuring justice 

(f=1), constitution (f=1), democracy (f=1), ethics (f=1), belated smile (f=1), being fair (f=1) and 

medicine (f=1) were expressed once. Section of the teacher opinions representing this theme are as 

follows: 
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• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like justice because it is a positive situation. It has been a fair practice for 

students, teachers and parents.” (V31) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system seems to be the correct practice because there are equal class distributions; it 

eliminates jealousy and class differences between teachers.” (V84) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a fair system because the class structures to be formed are equalised. A more 

democratic structure is formed among teachers.” (V92) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like democracy because injustice is prevented through this practice.’ (V71) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a belated smile because it has eliminated the class selection situations that 

have caused favouritism and discussions for years. It is a late practice. It has been a more 

fair and equal implementation.” (V88) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like being fair because choosing a teacher or a class is against equality. 

Therefore, it has been fair to be determined by the system.” (V6) 

The theme of Diversity: In this theme, teachers produced 10 different metaphors, 

representing 11.10% of the total. The reasons why the teachers consider the determination of 1st 

grade branches and classroom teachers through the e-school system as “Diversity” are given in the 

conclusion and discussion section. 

The most frequently expressed metaphor under this theme is the rainbow metaphor (f=3), 

followed by the metaphors of different flowers in the garden (f=1), bushes in the garden (f=1), five 

fingers (f=1), siblings (f=1), mixed nuts (f=1), musical instrument (f=1), puzzle pieces (f=1), salad 

(f=1) and cookware (f=1). Section of the teacher opinions representing this theme are as follows: 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a rainbow because all colour tones have unique beauty and create a riot of 
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colours by harmonising each other. Students with different characteristics and profiles have 

their own characteristics and create harmony in the classroom environment.” (V42) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like different flowers in a garden because each flower has a unique place with its 

different characteristics. It adds colour to the environment.” (V2) 

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like five fingers because each finger has a different size and characteristic and 

each has different functions. They all come together to form a unity. It completes the big 

picture.” (V45) 

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like siblings because each sibling in a family has a different character, creating a 

difference and colour in the family. A class with students with different characteristics is 

like siblings in a family. They complement each other.” (V43) 

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like a musical instrument because each string produces a different note and 

sound, creating integrity, richness and harmony. Along with the system in practice, students 

with different characteristics will come together in a classroom environment and create a 

richness and integrity.” (V52) 

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like puzzle pieces because each student is like a unique piece. When each of these 

pieces finds its place in the right class, it completes the big picture. A successful classroom 

setting is formed.” (V1) 

The theme of Equality: In this theme, teachers produced 9 different metaphors, 

representing 15.74% of the total. The reasons why the teachers regard the determination of 1st 

grade branches and classroom teachers through the e-school system as “Equality” are stated in the 

results and discussion section. 

The most frequently produced metaphor in this theme is the metaphor of equal arm balance 

(f=7). Following this metaphor, the metaphors of equality of opportunities (f=2), sun (f=2), equality 

(f=1), equality charm (f=1), snow (f=1), drawing system (f=1), what it should be (f=1) and balance 
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(f=1) were expressed once each. Sections of teacher opinions representing this theme are as 

follows:  

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like an equal-arm balance because it prevents level differences between classes. It 

ensures equal and fair distribution of all classes. It maintains balance.” (V11) 

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like the equality of opportunities because the student profile at every level is 

gathered under the same classroom setting.” (V99) 

• “The determination of 1st grade branches and classroom teachers through the e-school 

system is like the sun because it is distributed equally to everyone.” (V17) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like equality because everyone is treated based on the principle of equality, the 

selection of teacher and student has been eliminated.” (V32) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like snow because it provides an equal and fair distribution where it happens.” 

(V54) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a balance because it provides equality and balance.” (V61) 

The theme of Standardisation: In this theme, teachers produced 4 different metaphors, 

representing 3.70% of the total. The reasons why teachers see the determination of 1st grade 

branches and classroom teachers through the e-school system as “Standardisation” are given in the 

conclusion and discussion section. 

All the metaphors expressed under this theme, algorithm (f=1), survey (f=1), computer 

(f=1) and machine (f=1) were repeated once. Sections of teacher opinions representing this theme 

are as follows: 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like an algorithm because it was created in a certain order and the special 

situations of the students were ignored.” (V100) 
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• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a computer because it ignores the human aspect, emotions and special 

situations of students.” (V105) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a machine because it has ignored the special situations and individual 

differences of students.” (V104) 

The theme of Transparency: In this theme, teachers produced 4 different metaphors, 

representing 3.70% of the total. The reasons why teachers consider the determination of 1st grade 

branches and classroom teachers through the e-school system as “Transparency” are stated in the 

conclusion and discussion section. 

All metaphors produced under this theme that were repeated once each were as follows: 

clear sky (f=1), clear flowing water (f=1), glass wall (f=1) and clean water (f=1). Some of the 

teacher opinions representing this theme are given below: 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a clear sky because the system is in the centre with all its openness. It is 

transparent and clear because no one interferes. It is prevented from being muddied.” 

(V108) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like clean water because it was applied transparently to everyone. No one was 

favoured. The algorithm was implemented transparently for everyone.” (V106) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like clean water because just as water becomes cloudy when it is interfered with, a 

similar cloudiness occurs when classes are interfered with. The system prevented this 

turbidity. It provided a heterogeneous distribution.” (V73) 

The theme of Convenience: In this theme, teachers produced 3 different metaphors, 

representing 3.70% of the total. The reasons why the teachers regard the determination of 1st grade 

branches and classroom teachers through the e-school system as “Convenience” are stated in the 

results and discussion section. 
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All the metaphors produced in this theme, guide (f=1), robot (f=1) and road map (f=1) were 

repeated once. Sections of teacher opinions representing this theme are as follows: 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a guide because it has facilitated the administration's work. It eliminated the 

indecision and uncertainty of the assignment of students to classes.” (V103) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a road map because classes are determined depending on a certain algorithm. 

In this process, the work of the school administration and the teacher is facilitated and the 

classes show a heterogeneous distribution.” (V51) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like a robot because the system works like a robot and assigns students to classes 

based on a certain algorithm. It has completely eliminated the school administration's 

trouble of registration process.” (V53) 

The theme of Equivalence: In this theme, teachers produced 3 different metaphors, 

representing 2.80% of the total. The reasons why teachers see the determination of 1st grade 

branches and classroom teachers through the e-school system as “Equivalence” are given in the 

conclusion and discussion section. 

All metaphors produced under this theme that were repeated once each were as follows: 

living organisms (f=1), mismatch of gears (f=1) and planting different trees in the forest (f=1). 

Sections of teacher opinions representing this theme are presented below: 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like living organisms because it is like living things living on land and in water. 

No living organism living on land can live in water, and no creature living in water can live 

on land. The classroom environment is similar to this. If the student does not receive 

education in a classroom appropriate to his/her level, he/she becomes blunt and 

ineffective.” (V5) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like planting different trees in a forest because each type of tree grows in a 

certain climate and environment. If the right and similar types of trees are not together, the 
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forest cannot grow in a healthy way. The classroom environment is also like this. If student 

profiles that are compatible with one other are not together, the classroom environment will 

be unbalanced.” (V3) 

• “The determination of the 1st grade branches and classroom teachers through the e-school 

system is like the mismatch of gears because each gear is designed to work at a certain 

speed. If there are different and incompatible gears, the system will not work.” (V4) 

Conclusion and Discussion 

The main purpose of this study is to examine teachers' metaphorical perceptions regarding 

the determination of 1st grade classes and teachers through the e-school system. In this regard, the 

similarities and differences between the perceptions of the teachers were determined and elucidated. 

Answers were sought to the questions “What are the metaphorical perceptions of teachers 

regarding ‘the determination of 1st grade branches and classroom teachers through e-school 

system?” and “Under which conceptual categories and themes are these metaphors categorised in 

terms of their justifications?”. In the study, teachers expressed 71 different metaphors on the 

determination of 1st grade classes and teachers through the e-school system. While 54 of these 

metaphors were uttered once by the teachers, 17 of them were expressed more than once. When the 

metaphors are analysed, it is seen that the most repeated metaphor is the metaphor of “equal-arm 

balance”. This metaphor is followed by the metaphors of “national lottery ticket”, “game of 

chance”, “New Year's raffle”, “justice”, “lottery” and “rainbow”. Considering the most repeated 

metaphors and all metaphors, it can be said that 39 of the teachers' perceptions pertaining to the 

determination of 1st grade classes and teachers through the e-school system are positive, 7 are 

negative and 25 reflect both positive and negative perceptions. Accordingly, the perceptions of the 

teachers concerning the determination of 1st grade branches and classroom teachers through the e-

school along with their justifications have revealed that they were “positive, negative, both positive 

and negative”. From this point of view, the metaphors were intended to be explained with the 

emerging themes in line with their justifications. As for the metaphors produced by the teachers for 

the determination of 1st grade classes and teachers through the e-school system, it was seen that 

these metaphors were divided into 8 different themes due to their similar characteristics. These 

themes are respectively: “Uncertainty, Fairness, Diversity, Equality, Standardisation, 

Transparency, Convenience, Equivalence”. It has been found that the most frequently expressed 

metaphors by teachers are in the Uncertainty theme. In this study, the reasons why the 
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determination of 1st grade classes and teachers through the e-school system is seen as uncertainty 

by the teachers are as follows: “It is uncertain what kind of a picture will be encountered, the results 

can be both good and bad, the teacher and student profile may be incompatible, the chance factor is 

effective, some classes may consist of students with good readiness, while in some classes the 

opposite may be the case, it is not known what will be brought along with the practice.” 

No specific study that directly analyses teachers' views and perceptions on the automatic 

registration system in primary schools in order to prevent parents' choice of teachers has been 

encountered in the related literature. However, there are some studies and news reports concerning 

parents' choice of teachers and the effects of this situation on educational processes. In a study by 

Bayar and Balcı (2023), teachers' views on the selection of teachers by parents were investigated. In 

the current study, teachers stated that parents attach importance to certain criteria as academic 

achievement, gender, trust, recommendation by close environment and the world view of the 

teacher. Among the consequences of the selection of teachers, negativities such as crowded 

classrooms, level differences between classes, competition between teachers and an increase in 

teachers' ego level were mentioned. This situation may yield uncertainty and dissatisfaction among 

teachers. Furthermore, educators argue that giving parents the right to choose teachers will enhance 

the quality of education, encourage teachers to work harder and ensure fairness in education. On the 

other hand, some teachers and parents reacted to the announcement by the Ministry of National 

Education that primary school enrolment would be conducted automatically through the e-school 

system in 2024 and that parents would not be able to object or request changes. This, however, 

caused uncertainty and anxiety among teachers. Although some educators consider the automatic 

enrolment as a good decision, others think that this practice will not suffice for solving the problem 

completely. These findings indicate that teachers have different opinions regarding the automatic 

enrolment system implemented to prevent parents' preference for teachers and that this may have 

both positive and negative consequences. 

According to the expression and frequency of metaphors, the theme of Uncertainty is 

followed by the theme of Fairness. In the study, the reasons why the determination of 1st grade 

branches and classroom teachers through the e-school system is deemed as fairness by teachers can 

be listed as prevention of the preference of teacher, class and student, the elimination of 

discrimination, the prevention of level differences between classes, and being seen as a fair practice 

for all stakeholders of education and training. Though there are a limited number of direct studies 



Murat Ekinci 

 

66 
 

on this subject, certain related studies demonstrate that teachers have a positive view on such 

practices. In a study carried out by Ocak and Yamaç (2011), the attitudes of teachers and parents 

towards registration districts were examined. In this study, it was determined that teachers' attitudes 

towards the implementation of enrolment zones were positive, showing that teachers find such 

practices, which prevent parents from choosing a teacher, fair and positive. In addition, given the 

fact that the current practices lead to injustices and that parents' choice of teachers creates inequality 

of opportunity, it is thought that automatic enrolment systems can preclude such injustices and 

assures a fairer distribution. 

Based on the expression and frequency of metaphors, the theme of Fairness is followed by 

the theme of Diversity. In the present study, the reasons why the determination of the 1st grade 

branches and classroom teachers through the e-school system is seen as diversity by the teachers 

can be given as follows: having students from all levels in one class creates integrity, creates a 

positive diversity by providing a mixed structure, and thanks to the system put into practice, 

students with different characteristics come together in a classroom environment, forming a 

richness and creating a unity in general. The fact that enrolments are made automatically through 

the system in primary schools in order to prevent parents' preference for teachers increases in-class 

diversity and enables students to receive education together with their peers with different 

characteristics. There is evidence that this practice contributes positively to students' social and 

academic development. In a study examining the effect of classroom communication on student 

achievement, it was reported that positive classroom interactions increase students' academic 

achievement. The coexistence of students with different socio-cultural backgrounds can contribute 

positively to learning processes by improving communication skills (Bayraktutan, 2008; Demirdağ, 

2018). 

The findings of this study reveal that teachers evaluate the 1st grade branch and teacher 

assignments made through the e-school system in a multidimensional way. While the uncertainty 

theme stands out with the unpredictability of the results of the process, uncertainty about the student 

profile, and the perception of dependence on chance (Öztürk and Koşar, 2021), the fairness theme 

draws attention thanks to the emphasis on the egalitarian aspect of the application that eliminates 

discrimination (Yılmaz Öztürk and Uygun, 2023). The theme of diversity is based on the belief that 

the coexistence of different student characteristics will provide richness and integrity in the 

education setting. These three themes show that teachers have both concerns and hopes concerning 
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the same implementation. It is noteworthy that Uncertainty and Fairness are the two themes most 

frequently accentuated by teachers. This reveals that teachers cannot be sure of individual results 

despite the fair intentions of the system and that the perception of randomness is still strong (Ertürk, 

2018). Therefore, it can be concluded that educational policies and centralised practices should be 

supported not only by technical fairness, but also by transparency, predictability, pedagogical 

relevance and perceived fairness, and that the trust of stakeholders such as teachers, students and 

parents in the process depends on these factors (Çavuşoğlu and Şeker, 2024). 

According to the expression and frequency of metaphors, the theme of Diversity is followed 

by the theme of Equality. In the study, the reasons why the determination of 1st grade branches and 

classroom teachers through the e-school system is regarded as equality by the teachers can be 

presented as follows: representing equality, preventing inequality by determining all classes with an 

equal system for everyone, providing equal conditions for everyone by eliminating the selection of 

student and teacher, and eradicating bias and unfairness. In primary schools, automatic enrolment 

through the system to prevent parents' teacher preferences can be an important step towards 

ensuring equal opportunities in education. This practice aims to eliminate biases and injustices in 

the selection of teachers and classrooms by aiming to ensure that all students receive education 

under equal conditions. With this new practice launched by the Ministry of National Education 

(MoNE), students are assigned to a class and a teacher by lottery. In this way, equal opportunities 

are created for all students, eliminating the need for parents to make a choice and minimising 

inequalities among students. Moreover, it is aimed to enhance the quality of education through 

equal distribution among teachers. In a study on the development of social justice in educational 

settings, recommendations such as ensuring equality in physical and material facilities among 

schools, positive discrimination against disadvantaged students and fair resource distribution to all 

schools came to the fore among the amendments that can be made in the education system. It was 

stated that such practices would support equality of opportunity in education and contribute to 

students receiving education under equal conditions (Kasapoğlu Tankutay, 2024). 

Depending on the production and frequency of metaphors developed by teachers, the theme 

of Equality is followed by the themes of Standardisation, Transparency and Convenience, which 

have an equal number of metaphors (f=3). In this study, the reasons why teachers consider the 

determination of 1st grade branches and classroom teachers through the e-school system as 

“Standardisation” can be listed as follows: the system is operated in a uniform manner and the 
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special situations of the students are ignored, the personal, social and academic differences of the 

students are ignored, the human aspect, emotions and special situations of the students are 

overlooked. In education, it is of great importance for the effectiveness of learning processes that 

students are educated in classroom environments which are appropriate to their own levels, taking 

into account their individual differences (Turgut et al., 2016). A study on this subject emphasises 

the significance of approaches such as differentiated instruction. Each student has their own 

learning speed, interests and abilities. Therefore, teaching processes are required to be adapted 

depending on these individual differences. When students have no opportunity to receive education 

in accordance with their level, they may experience difficulties in their learning processes and this 

may negatively affect their academic success (Çam and Acat, 2023). In addition, the fact that 

students receive education in classrooms that are suitable for their level can support their learning 

processes. This practice aims to optimise students' learning experiences by bringing them together 

with their peers at a similar academic level (Bloom, 1976). In this study, the reasons why teachers 

regarded the determination of 1st grade branches and classroom teachers through the e-school 

system as “Transparency” can be listed as follows: the process is carried out in an open and 

transparent manner for all stakeholders, the system is open and the rules are clearly applied and 

external interventions are not allowed. The automatic determination of primary school 1st grade 

classes and teachers through the e-school system aims to ensure that the process is executed in a 

transparent and fair manner. The current practice ensures that the process is clear for all 

stakeholders and that its rules are clearly implemented and external interventions are not permitted. 

According to the ‘"Ministry of National Education Primary School 1st Grade Branches and 

Classroom Teachers and Secondary School 5th Grade", it is aimed to automatically determine 

branches and classroom teachers in primary school 1st branches and classroom teachers in 

secondary school 5th grades via e-school as of the 2024-2025 academic year. Among the principles 

set out in this directive are that the best interest of the student is taken into account at every stage 

and the procedures are carried out by automatic lottery method according to the criteria determined 

through e-school. In this way, it is aimed to carry out the process in an open and transparent manner 

for all stakeholders. As the reasons why teachers consider the determination of 1st grade class 

branches and teachers through the e-school system as “Convenience”, they stated that the system 

reduces the workload of the school administration, eliminates the indecision about which branch 

and classroom teacher the students will be assigned to, and minimises the concerns of the school 

administration about the registration process by functioning like a decision mechanism. The e-
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School system eases the workload of the school administration by automating the procedures 

related to student and teacher assignments. Thus, school administrators can manage these processes 

by spending less time and resources (Günbayi and Turan, 2013). 

The last theme according to the production and frequency of metaphors is the Equivalence 

theme. In this theme, teachers produced 3 different metaphors, representing 2.80% of the total. 

Regarding the reasons why the teachers  see the determination of 1st grade branches and classroom 

teachers through the e-school system as ‘Equivalence’, they emphasised that the system applied 

would have negative consequences by stating that the coexistence of students who are compatible 

with each other and at similar levels would be more beneficial in terms of academic success, and 

that homogeneous class distribution rather than heterogeneous class distribution model would be 

more efficient for both students and teachers. Previous research on the effects of homogeneous class 

distribution in order to increase students' academic achievement demonstrates that this approach 

may have positive results under certain conditions. In a study conducted on gifted students, 

homogeneous grouping was found to have positive effects on academic achievement, critical 

thinking and creative thinking (Çalışkan and Tan, 2024). However, there is a variety of opinions in 

the literature on whether homogeneous class distribution is always the best approach for all student 

groups. Factors such as socio-economic status of students, self-efficacy and motivation were also 

found to have significant effects on academic achievement (Sarıer, 2016). 

Limitations and Recommendations 

This study has certain limitations. The study was conducted only with teachers working in 

public schools. The scope of the research was limited to Batman province. The views of the 

participants were collected through a semi-structured interview form, which kept the data collection 

process within a certain framework. 

According to the findings obtained as a result of the research, some recommendations are 

presented. Based on the finding that the perceptions of the teachers about the determination of 

primary school 1st grade branches and teachers through the e-school system are generally positive 

and both positive and negative perceptions are considerable, it is thought that the opinions of the 

teachers on this issue need emphasis. Informative studies can be conducted to reduce the perceived 

uncertainty of the implemented system. In order to reduce the perception of uncertainty among 

teachers, detailed information regarding how the assignments made through the e-school system 
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work can be provided. Seminars can be organised in schools for teachers and parents to explain the 

functioning of the system. Informative documents on frequently asked questions about the system 

can be prepared by MoNE and distributed to schools. In order to increase the fairness in class 

distribution, a balanced class distribution can be ensured by taking into account the academic 

readiness levels, special needs and individual differences of the students by considering the student 

profile. Although teachers are not able to make major changes to their classes determined by the 

system, they may be allowed to suggest some minor adjustments. Open and transparent 

communication can be ensured to address parents' concerns. By explaining to parents more clearly 

that the prevention of teacher preference is intended to ensure equal opportunities in education, a 

feedback mechanism can be created that includes the criticisms and demands frequently received 

from parents. Pedagogical approaches to support diversity in the classroom can be strengthened. In 

this respect, teachers can be provided with trainings on differentiated teaching methods in order to 

ensure that the different levels of students contribute positively to the learning processes, and it can 

be ensured that the diversity in the classroom is considered as a richness and that it is emphasised 

that the education of different students together provides social and academic contributions. 

Monitoring and evaluation mechanisms can be developed to strengthen equality in education. The 

effects of the e-school system can be evaluated by systematically taking the opinions of teachers 

and administrators. Researches measuring the effects of the placements made through the e-school 

system on the quality of education can be supported and the system can be continuously improved. 

Moreover, researches can be conducted to measure the effects of assignments made through the e-

school system on student achievement, teacher motivation and parental satisfaction in the long term. 

In this way, the process can be improved for all stakeholders of education by conducting regular 

scientific studies on the positive and negative aspects of the system. These recommendations can 

contribute to making class and teacher assignments made with the e-school system more fair, 

transparent and effective. Ultimately, a fair, transparent, healthy and safe educational environment 

provides teachers with important opportunities to reach the determined goals. In such an 

environment, teachers can freely make decisions about the educational process, express and 

implement their innovative ideas (Çay and Eratay, 2019). Studies to investigate the effects of the 

placements administered through the e-school system on the quality of education can be supported 

and the system can be continuously improved. Moreover, research can be conducted to measure the 

effects of assignments made through the e-school system on student achievement, teacher 

motivation and parental satisfaction in the long term. Thus, the process can be improved for all 
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stakeholders of education by conducting regular scientific studies on the positive and negative 

aspects of the system. These suggestions may contribute to making the class and teacher 

assignments implemented through the e-school system more fair, transparent and effective. 

Consequently, the implementation of branch and classroom teacher determinations through the e-

school system more fairly, transparently and functionally will enhance the quality of educational 

environments and support teachers' more effective participation in decision-making processes. Such 

an environment will allow teachers to develop their innovative ideas more freely (Çay and Eratay, 

2019). 
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