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Abstract

The aim of this study is to reveal the opinions of classroom guidance teachers
working in secondary schools regarding the guidance activities they carry out and
the sources of leadership influence (power) they employ in these activities. In order
to analyze teachers’ perceptions in detail based on a specific situation, this study
employed the case study design, one of the qualitative research approaches. Study
data were collected with an interview form containing semi-structured questions.
The obtained data were subjected to content analysis technique. The study group
consists of 11 male and 10 female teachers (21 in total), aged 27-52, from different
branches, with at least 5 years of teaching experience, working in a total of three
disadvantaged secondary schools located in different educational regions in Gebze
district of Kocaeli province in the 2023-2024 academic year. The data obtained
were analysed within the framework of two main problems related to the guidance

activities carried out and the sources of influence (power) used in these guidance
activities. The themes revealed regarding the guidance activities carried out were
identified as rules, dealing with problems, academic issues, relationships and
individual development. Themes related to the sources of influence (power) used in
guidance activities were grouped under four themes as charismatic, expert, legal
and reward sources of influence.
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Introduction

In the information age, a nation's level of development is directly proportional to the quality of its human
capital (Sertkaya & Ozcan, 2017). The greater the number of highly qualified individuals within a
country, the farther it can advance along the path of progress (Seyidoglu, 2022). In this regard, the
significance of the education system, which is responsible for cultivating the skilled individuals
necessary for development and transformation, becomes evident. Education is not only a driving force
for national growth but also a key tool for achieving numerous social, economic, political, and cultural
benefits (Biiylikkantarci, 2024; Gau et al., 2016). Accordingly, the role of educational institutions in
providing individuals with the necessary learning opportunities—particularly through guidance
services—holds paramount importance in shaping individuals who possess the desired competencies
(Hue, 2007).

Guidance services refer to a systematic and professional support process carried out by experts to help
individuals gain self-awareness, develop problem-solving skills, make sound decisions, and utilize
available resources to maximize their potential (Kepgeoglu, 2001). School guidance, commonly referred
to as school counseling, plays a crucial role in addressing the diverse needs of all students and
significantly contributes to their personal and social development (Hue, 2012). However, the
effectiveness of guidance services within a school is contingent upon the collaboration and coordination
of all stakeholders. In other words, the successful implementation of guidance services necessitates a
team effort. In this context, Effective cooperation among school counsellors, homeroom teachers,
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parents, and administrators are essential for ensuring the smooth and efficient execution of these
services.

When examining school-based guidance services, it becomes evident that school counsellors often face
difficulties in managing this process effectively due to infrastructural limitations and the sociological
composition of the student body (Giiven, 2009). To ensure closer monitoring and effective direction of
the process, in addition to school counsellors, each class is assigned a homeroom guidance teacher.
These teachers play a pivotal role in facilitating the implementation of guidance services by working in
harmony with school counsellors and all other stakeholders (Oztiirk, 1999). Their primary objective is
to equip students with the essential skills they need to achieve academic and social success (Bayraktar
& Eksioglu, 2021). Consequently, homeroom guidance teachers assume a role comparable to that of
school counsellors, actively contributing to both the management and guidance processes within their
respective classrooms.

The contemporary understanding of guidance extends beyond merely intervening in crisis situations; it
is regarded as an ongoing process that supports individuals in navigating uncertainties while also serving
as a tool for self-actualization (Hue, 2010; Romito, 2019). In modern guidance approaches, the process
is not only concerned with systematically monitoring students but also with helping them recognize
opportunities and resources in an evolving world, ultimately enabling them to unlock their full potential
(Bayar & Ekim, 2021). Accordingly, under the leadership of school counsellors, homeroom guidance
teachers play a crucial role in fostering students’ problem-solving abilities and guiding them toward
realizing their capabilities through structured and professional support (Bayar & Ekim, 2021).
Homeroom guidance teachers follow a predefined program throughout this process, and in this regard,
the Classroom Guidance Program developed by the Ministry of National Education in 2020 represents
a significant step forward. This program is grounded in the general objectives and fundamental
principles outlined in Law No. 1739 on National Education and aligns with the 2023 Education Vision.
The primary aim of the program is to facilitate the transformation of students' acquired knowledge into
skills and, subsequently, the internalization of these skills as behaviours (MoNE, 2020).

Collaboration between schools, families, and students is essential for the effectiveness of the guidance
process. The success of guidance largely depends on teachers’ ability to work in synergy with other
educators and to establish strong relationships with students' families, ensuring that guidance efforts
positively impact students' academic and personal development (Yildirim & Doénmez, 2008). However,
for homeroom guidance teachers to successfully fulfil their roles by fostering cooperation among
schools, families, and students, they must also exhibit effective leadership behaviours (Lalonde & Adler,
2015). Various definitions of leadership exist in the literature, but they commonly emphasize the
coordination of individuals toward a specific goal and the efficient use of human and material resources
to achieve that goal (Giiven & Polat, 2016; Winston & Patterson, 2006). It can be argued that when
homeroom guidance teachers act as leaders, they can more effectively fulfil their guidance roles and
facilitate student development.

Leadership plays a crucial role in identifying and utilizing individuals' talents within an institution
(Giiven, 2023). The institutional climate must be fully embraced by all members, and a leader's influence
is vital in motivating followers to maximize their potential in pursuit of shared goals (Eryesil & Iraz,
2017). Therefore, leaders serve as key figures in shaping institutional culture and ensuring its adoption
by their followers. Leadership, at its core, is the process of influencing organizational members to act in
alignment with the institution's objectives (Bass, 1985). Given the structured nature of organizations,
leaders inevitably draw upon various sources of influence, also referred to as power bases, to guide their
teams effectively (Zaleznik, 1998).

In any institution, the source of power used to influence and coordinate followers plays a crucial role in
ensuring organizational harmony (Raven, 1993). The selection of a power source varies depending on
the needs of employees, their attitudes, and their level of commitment to the organization (Seyidoglu,
2022; Sahin et al., 2017). Generally, the sources of power that leaders employ to direct their followers
toward a common goal can be categorized into five main types: legitimate power, reward power,
coercive power, expert power, and charismatic power (Elias, 2008; French & Raven, 1959).
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Legitimate power is traditionally derived from the formal authority granted to a leader; and through
which organizational leaders influence others to achieve goals (Daft, 2004). However, legitimate power
is not limited to formal positions within organizational hierarchy. Existing literature makes it evident
that legitimate power can be achieved by means of cultural values, social norms, and acknowledgement
of leader influence (Yukl, 2013). It is apparent that organizational hierarchy may serve a solid base for
legitimate power (Weber, 1947); however more recent leadership studies highlight other basis for
legitimation of power. Tyler (2006) stated that perception of fairness can play a significant role in
leaders’ achieving legitimate power. Similarly, Suchman (1995) claims that in addition to their formal
roles, leaders may enjoy legitimate power when they are perceived as ethical and prioritize collective
interests. In this regard, legitimate power should be seen as a dynamic construct shaped by not only
formal authority and organizational hierarchy but also other social factors.

Reward power is one of the most frequently utilized means by which leaders enhance the motivation of
their followers. Leaders employ this power by recognizing and rewarding individuals within the
organization based on their competencies and needs, thereby reinforcing desired behaviours (Yilmaz &
Altikurt, 2012). Consequently, reward power functions as an incentive mechanism that aligns
individual performance with organizational objectives. The more effectively and actively this power is
leveraged, the greater the likelihood of achieving institutional goals (Jex, 2002).

Coercive power operates in direct opposition to reward power. It is employed when employees fail to
fulfil their responsibilities, disrupt workflows, or neglect assigned tasks (Yilmaz & Altinkurt, 2012).
The primary aim of this power is to minimize errors within the organization. Leaders who wield coercive
power view the ability to enforce punitive measures as their right, often using it as a deterrent against
noncompliance (Yukl, 2002). While this approach may create discomfort among followers, its
effectiveness ultimately depends on how it is perceived by those subjected to it.

Expert power stems from a leader’s specialized knowledge, skills, and experience, which enable them
to influence and guide employees. The legitimacy of this power depends on how much followers
acknowledge and trust the leader’s expertise (Mullins, 1996). Since expertise is often regarded as one
of the most effective tools for achieving organizational goals, leaders who demonstrate proficiency in
their field tend to command greater respect and influence (Elias, 2008).

Charismatic power is derived from a leader’s ability to inspire admiration and respect among their
followers (Yukl, 2002). It is characterized by the leader’s personal traits, which allow them to captivate
and motivate employees toward shared objectives. When followers develop a sense of identification
with their leader, their admiration strengthens the leader’s charismatic influence (Seyidoglu, 2022). As
a result, this power fosters unwavering trust and loyalty within the organization, reinforcing a cohesive
and highly engaged work environment.

In summary, different forms of power reward, coercive, expert, and charismatic offer leaders’ distinct
tools for influencing and motivating their followers. While reward and coercive power rely on external
mechanisms to shape behaviour through incentives or deterrents, expert and charismatic power draw
from the leader's personal attributes and capabilities to inspire voluntary commitment. The effectiveness
of each power type depends not only on the context in which it is applied but also on how followers
perceive and respond to the leader’s influence. When used strategically and ethically, these power bases
can collectively support organizational success and foster a motivated, aligned workforce.

Purpose of the Study

A review of the literature reveals a substantial body of research on the concepts of leadership and
guidance (Acar, 2002; Akyiiz, 2018; Akcakoca & Bilgin, 2016; Bakan & Dogan, 2012; Erdemir & Kis,
2017; Gedik, 2020; Giindiiz & Dedekorkut, 2014; Karip, 1998; Ozdemir, 2003; Savas & Hamamci,
2010). However, A significant gap exists in the literature regarding studies examining the leadership
behaviours of homeroom guidance teachers in middle schools and how these behaviours influence the
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guidance process. Therefore, this study aims to explore the challenges encountered by homeroom
guidance teachers working in middle schools during the guidance process.

The middle school stage is a critical period in students’ education, as it is characterized by the transition
from concrete to abstract thinking. At this stage, students move beyond the guidance of a single teacher,
as is the case in primary school, and begin interacting with teachers from various disciplines. This period
also plays a fundamental role for the development of individual identity. Furthermore, middle school
marks a phase in which students’ academic achievements gain significance, playing a pivotal role in
shaping their future educational trajectories. It is also a time when they undergo crucial assessment and
evaluation processes. Given these factors, this study investigates the guidance practices of middle school
homeroom teachers. The challenges encountered by homeroom guidance teachers face in fulfilling their
guidance roles, explore the underlying causes of these challenges, and propose potential solutions.

Within this framework, the study first clarifies the concept of guidance and examines the guidance
process in depth. Since guidance inherently requires teachers to assume leadership roles, the study also
investigates the specific leadership qualities that homeroom guidance teachers employ. Consequently,
the research explores the broader concept of leadership and the various sources of power that leaders
utilize.

The literature review has demonstrated that while numerous studies focus on guidance services across
different educational levels, research specifically addressing the guidance practices of middle school
homeroom teachers remains scarce. Accordingly, the present study is anticipated to make a meaningful
contribution to the field of educational research and provide valuable insights for policymakers shaping
guidance policies.

To achieve these objectives, the study seeks to answer the following research questions:

- What are the key areas in which homeroom guidance teachers provide guidance within their
respective schools?

- What sources of leadership influence (power) do homeroom guidance teachers utilize in their
guidance practices?

Method
Research Model / Research Design

This study aims to examine the perspectives of classroom guidance teachers regarding the guidance
services they provide and the sources of leadership power they utilize throughout this process. To
achieve this objective, it was deemed important to explore in depth the lived experiences, encountered
situations, and professional views of classroom guidance teachers during the implementation of
guidance activities. Accordingly, since the study focuses on phenomena occurring within a specific
context and aims to analyze these in a comprehensive manner, the case study design, one of the
qualitative research approaches, was adopted as the appropriate methodological framework.

Case study is a research method that aims to provide an in-depth and multidimensional understanding
of a specific phenomenon (Yin, 2018). In this context, the present study seeks to examine the roles of
classroom guidance teachers, the challenges they face, and their leadership influence within a specific
educational setting in a detailed and comprehensive manner. In this respect, the study aims to conduct
an in-depth analysis of the experiences of classroom guidance teachers by focusing on a particular case.

Study Group

The study group consists of 21 homeroom guidance teachers (11 male, 10 female) with a minimum of
five years of teaching experience, working in three disadvantaged middle schools located in different
educational districts of Gebze, Kocaeli, during the 2023-2024 academic year. The selected schools serve
communities with low socioeconomic status, with a high proportion of parents employed in factories,
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limiting their ability to be actively involved in their children's education. Additionally, a significant
number of students come from divorced families.

The participants, aged 27 to 52, come from various teaching disciplines, including Turkish,
Mathematics, Science, Social Studies, English, Religious Culture and Ethics, Art, Music, and Physical
Education and Sports. A detailed breakdown of their demographic characteristics is provided in Table
1.

Table 1. Participants’ Demographic Profile

Participant Gender Age Tenure (year)
K1 Female 43 21
K2 Male 48 26
K3 Female 50 28
K4 Female 49 28
K5 Female 32 9
K6 Male 43 20
K7 Male 40 17
K8 Female 45 23
K9 Male 27 5
K10 Male 36 13
K11 Female 29 6
K12 Male 39 16
K13 Male 29 6
K14 Male 33 9
K15 Female 45 23
K16 Female 52 30
K17 Female 37 14
K18 Female 36 13
K19 Male 30 6
K20 Female 44 22
K21 Male 34 10

As this study aims to examine guidance services at all grade levels in middle schools and identify the
leadership characteristics exhibited in these activities, the study group consists exclusively of homeroom
guidance teachers. Given that leadership traits influence the execution of guidance services through
dynamic interactions over time, a purposive sampling method was employed. This sampling approach
ensures that the participants are selected based on the study’s objectives, thereby minimizing bias and
enhancing both credibility and reliability (Strauss & Corbin, 2014).

To maintain confidentiality and ensure the integrity of the research process, participants were
anonymized using codes ranging from K1 to K21, rather than their real names. Every effort was made
to ensure that participants provided genuine responses that accurately reflect their perspectives on the
research questions.

Data Collection Tool

In this study, a semi-structured interview form was used as the primary data collection tool. To ensure
a comprehensive examination of the research topic and to obtain rich data, open-ended questions were
included in the interview form. Prior to developing the interview questions, a comprehensive and
detailed literature review was conducted to understand the leadership traits exhibited by homeroom
guidance teachers and how these traits are reflected in their guidance practices. To establish content
validity, relevant studies were reviewed, and the interview questions were revised based on expert
consultation. In this context, two faculty members and one lecturer in the field of educational sciences
reviewed the questions and confirmed their appropriateness for data collection.
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The data for the study were collected through face-to-face interviews. The interviews were scheduled in
advance, and suitable times and locations were determined by contacting the participants via social
media and phone communication. To enable participants to express themselves comfortably and openly,
the interviews were conducted in person, with careful attention to avoid influencing their responses. In
cases where participants hesitated or had difficulty expressing their thoughts, non-directive follow-up
questions were used to further explore the topic. The ethical process in the study was as follows:

e Ethics committee approval was obtained from Gebze Technical University Local
Ethics Committee (Date: 03.11.2023, Number: 2023/16-03)
e Informed consent has been obtained from the participants.

Data Analysis

The data obtained from the interviews were analysed using content analysis. The primary aim of content
analysis is to make the meaning of written language more concrete by uncovering the underlying themes
and patterns within the collected data (Forman & Damschroder, 2007). However, content analysis
requires adherence to a systematic process. Yildirim and Simsek (2011) outline this process as follows:
coding the data, identifying emerging themes, organizing the themes, and interpreting the findings.

The statements obtained from the participants were first read line by line and coded into meaningful
units using open coding. Subsequently, similar codes were grouped into categories, and themes were
generated from these categories. To ensure the reliability of the research, the data analysis process was
carried out in multiple stages. The data were coded independently by three experts. The first and second
coders were also the researchers conducting this study. Both researchers hold doctoral degrees in the
field of educational sciences and have conducted academic studies particularly in the areas of
educational leadership and management. To enhance the objectivity of the coding process, the data were
also coded by a third independent expert. The third coder is a faculty member with a PhD in educational
sciences and has academic experience in the fields of guidance and psychological counseling.
Furthermore, this expert has previously participated in similar qualitative studies and possesses
experience in content analysis.

The codes generated by all three experts were compared. Discrepancies among the coders were
discussed through consensus meetings, and agreement was reached on the final set of codes. The inter-
coder reliability ratio was calculated using the formula proposed by Miles and Huberman (1994):
Reliability = Number of Agreements / (Number of Agreements + Number of Disagreements) This
formula is based on the number of codes that overlapped (i.e., agreed upon) and the number of codes
that differed among the three coders. In this study, coding was conducted on a total of 202 meaningful
units. Among these, 192 units were coded identically by all three coders, while 10 units were coded
differently. Based on this, the reliability was calculated as follows: Reliability = 192 / (192 + 10) = 192
/ 202 = 0.95 (95%) This value significantly exceeds the commonly accepted threshold of 70% for
qualitative research (Miles & Huberman, 1994), indicating a high level of reliability in the data analysis
process. Furthermore, to ensure the validity of the study, the data were supported by participant views
obtained from multiple sources, and the findings were interpreted in light of existing literature.
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Results
Findings Related to the First Research Question

The themes and categories related to the first research question—the areas in which homeroom guidance
teachers provide guidance services—are presented in Table 2.

Table 2. Counselling Activities

Themes Categories Participants f
Rules School rules K1, K2, K5, K7,K12,K13,K18 7
Societal rules K1, K6, K21 3
Moral values K1, K6, K9 3
Addressing problems K4, K6, K7, K8, K10, K11, K12, 12
K13,K14,
K16, K17, K20
Academic matters K2, K8, K9, K10, K11, K12, K15, 10
K18, K19,
K21
Relationships Communication K3, K5, K15,K16 4
Guidance K3, K5, K15, K16 4
Personal Development K1, K2 2

Based on the data in Table 2, the most frequently addressed theme in homeroom guidance teachers’
practices is rules, with 13 participants indicating that they provide guidance services related to this topic.
Within this theme, three subcategories—school rules, societal rules, and moral values—were identified.
Seven participants specifically emphasized that they focus on school rules as a crucial part of their
guidance services, highlighting the importance of discipline for the continuity of education. Some
participant statements regarding the school rules category include:

“I make an effort to provide guidance on ensuring the continuity of adherence to school rules
because the sustainability of education depends on them.” (K35)

“Classroom rules are of great importance to me. Any lack of discipline affects the entire
curriculum. Therefore, school rules are my top priority.” (K12)

Three participants focused on the importance of societal rules, stressing the need for students to integrate
into society effectively. Their views include:

“I provide guidance on social norms because students are constantly interacting with society and
need to understand proper behaviour.” (K1)

“I guide students on how to function as individuals within society because, ultimately, society and
the individual are inseparable.” (K21)

Another three participants emphasized the importance of moral values, stating that ethical principles are
a fundamental aspect of their guidance efforts:

“Honesty, virtue—in my opinion, morality is crucial. When I enter a classroom, this is the first
topic I address.” (K6)
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“[ first try to explain to my students what it means to be a moral person. I teach them about
honesty and ethical behaviour because, without morality, education is meaningless.” (K9)

After rules, the second most frequently addressed theme in homeroom guidance services is addressing
students’ problems, reported by 12 participants. They highlighted that students often turn to their
homeroom teachers for help with issues both within school and at home, perceiving them as a primary
source of support. Some participant statements regarding problem-solving guidance include:

“I try to assist students with any problems they encounter at school. As a homeroom teacher,
helping them resolve their issues is one of my primary responsibilities because they see me as the
go-to person for solutions.” (K8)

“I treat them with compassion and offer advice, particularly for family-related issues.” (K11)

“Whether it’s conflicts in the classroom, school problems, or family matters, students often seck
my guidance. There are frequent disputes both at school and at home.” (K17)

Another prominent theme identified was academic matters, cited by 10 participants. They emphasized
that academic success is a key indicator of educational effectiveness, making it a primary focus of their
guidance efforts. Some participant statements on academic guidance include:

“I provide guidance on study techniques because both the school administration and parents
expect academic success from students.” (K2)

“Many students don’t even know how to study. That’s why I first teach them study techniques,
such as reviewing the day’s lessons at home and solving related exercises. Academic performance
is a major concern for parents.” (K10)

“Most of my guidance is related to academics. When a student succeeds in class, they are
perceived as successful by everyone. Academic performance is seen as a reflection of education
itself.” (K18)

The relationships theme also emerged, with subcategories of communication and guidance. Four
participants emphasized the importance of fostering communication among students to improve both
classroom and extracurricular interactions. Some participant statements on communication guidance:

“I strive to help my students communicate better with one another to create a more harmonious
classroom environment, which in turn promotes school continuity.” (K3)

“I maintain constant communication with parents. I observe how students interact with their
families and peers because, if these relationships are managed well, education achieves its
purpose.” (K15)

Some participants expressed their opinions regarding the "Redirection" category. This refers to instances
where teachers guide students toward external support, such as school counsellors. Regarding guidance
as a subcategory, four participants expressed their role in directing students toward appropriate
solutions. Their statements include:

“If I can’t solve a problem myself or feel inadequate, I refer the student to the school counsellor.”
(K3)

“The most important thing is to continuously guide students on what they should be doing. Even
if they make mistakes, through proper guidance, they will learn the right way.” (K16)

Lastly, the theme of personal development was highlighted, with participants emphasizing their efforts
to foster students’ self-expression and confidence. Some participant statements on personal development
guidance include:

“I prioritize students’ personal development to help them express themselves comfortably and
achieve self-actualization.” (K1)
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“I frequently discuss personal development because a student who cannot realize their potential
will struggle with both education and life.” (K2)

While discussing their roles in guidance, participants also highlighted several challenges affecting their
ability to provide effective support. These challenges include lack of time allocated for guidance classes
(offered only to 8th-grade students), insufficient number of school counsellors to meet student needs,
heavy teaching loads, leaving little time for guidance activities and limited school resources, especially
regarding physical space for guidance sessions. Some participant statements regarding these challenges
include:

“For example, guidance lessons are offered only once a week for 8th graders. One hour is simply
not enough for students who are preparing for exams, transitioning to high school, and going
through adolescence. It should also be available for 5th graders, who are adjusting to a
completely different school environment.” (K4)

“We have only one school counsellor, who is overwhelmed with back-to-back sessions and barely
has time to breathe. We need more school counsellors to effectively address students' needs.”
(K7)

“Both students and teachers have heavy workloads. Aside from Sth graders, there are no
dedicated guidance lessons in other grades. We try to provide support during breaks, free periods,
or whenever we can, but it is not enough.” (K13)

“Our school has very limited resources for guidance activities. There isn't even an extra
classroom available for private sessions, let alone space for social activities.” (K20)

Findings Related to the Second Research Question

The information regarding the source of leadership influence (power) used by the class counsellors in
the areas they provide guidance on is presented in Table 3, which addresses the second problem of the
study.

Table 3. Leadership Sources of Power

Source of Power Participants f

Charismatic K1, K5, K6, K8, K9, K10, K11, K13, K14, K15, K16, K19, 13
K21

Expertise K1, K2, K3, K4, K6, K7, K8, K9, K10, K16, K18 11

Legal Authority K5, K12, K17, K18, K20 5

Reward-power K9, K11 2

According to Table 3, class counsellors predominantly use charismatic influence as their source of
power in guidance activities, while they make the least use of reward-power influence. The other sources
of influence they use are expertise and legal authority.

Class counsellors mostly rely on charismatic influence in their counselling activities, with 13
participants expressing this view. The participants stated that in order to influence students, they aim to
earn their respect and affection, becoming role models for them. They further mentioned that students
integrate with them, developing empathy and loyalty towards the participants. Some of the participants
expressed their views as follows:

"I try to make everyone feel that they are equal and valuable to me. I try to be an example for
them by displaying positive behaviours. I make an effort to be trustworthy and sincere. In this
way, I gain the children's love, respect, and loyalty." (K1)
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"When I guide my students, I try to be patient, friendly, fair, and objective. I earn their respect
because I am a role model for them. When they respect and trust you, your job becomes easier.
For me, the foundation of the relationship is respect.” (K6)

Participant responses indicate that, it can be understood that 11 participants rely on expertise as their
source of influence when guiding students. The participants emphasize that they rely on their knowledge
and experience in counselling and that it is effective with students. Some of the participants' statements
are as follows:

"I am a good listener for my class. I come up with solutions in crisis situations. I trust my
knowledge and experience while doing this. There is the experience gained over the years." (K8)

"A teacher must be knowledgeable and be able to pass that knowledge to students... I have
realized that my knowledge and experience are important while providing guidance. From a
pedagogical standpoint, you can guide the student. It becomes both efficient and effective.” (K18)

From the participants' statements, it is evident that 5 participants rely on legal authority as a source of
influence during the guidance process. These participants emphasize authority and discipline. Some of
the participants' statements are as follows:

"[ establish authority over the students. In this way, they find it easier to understand the path that
needs to be followed." (K12)

"I pay attention to discipline during the guidance process. If there is no order or any rules, it
becomes difficult to provide effective guidance.” (K17)

From the participants' statements, it can be understood that 2 participants use reward as a source of
influence in their counselling activities. The participants highlight that the power of rewards motivates
students, emphasizing that rewards have a lasting effect on students and are an effective tool for shaping
the desired behaviour. Some of the participants' statements are as follows:

"[ try to motivate the children. In this way, they approach the topics I guide them on with more
enthusiasm. I do this by rewarding them from time to time." (K9)

"The effect of rewards in counselling services is really significant. It is perhaps the most lasting
method in shaping student behaviour.”" (K11)

Discussion

This study focuses on the counselling activities of class counsellors in middle schools and the leadership
power sources that emerge in these activities. Two main problems were examined in the study. First, the
types of counselling activities carried out by class counsellors in the classes they are responsible for
were explored. The absence of counselling lessons in all grade levels except for the 8th grade in middle
schools and the inability of school counsellors to fully handle counselling activities in a comprehensive
manner increases the importance of class counsellors and the activities they carry out. Secondly, the
leadership power sources used by class counsellors in their activities were examined. In other words,
they are expected to guide students in the educational process. This is because leadership styles and
power sources used to achieve organizational goals allow for a quicker and more solid attainment of
these goals (Yetim, 1996). On the other hand, considering the impact of the power sources on the school
climate, the benefits they provide, and their motivational effects on teachers, it is crucial that these power
sources are used appropriately and timely (Kosar & Calik, 2011).

The findings of the study indicate that class counsellors provide guidance to their students on rules,
handling issues, academic topics, relationships, and individual development. The findings highlight that
class counsellors focus most on rules, problems, and academic topics, while they pay less attention to
relationships and individual development. The prominence of these three topics may stem from their
close relevance to educational and instructional activities. Similarly, in a study conducted by Bayar and
Ekim (2021) in schools of various types and levels, it was revealed that teachers are viewed as helpers,
guides, problem solvers, and directing authorities. On the other hand, a study conducted by Hue (2012)
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in middle schools showed that the findings highlighted the importance of school rules, guidance,
individual development, and interactive communication in school counselling.

The findings of the study reveal that the rules being guided in the counselling process are school,
societal, and moral rules. Class counsellors focus most on school rules, as these rules are seen as playing
a crucial role in maintaining order within the school alongside the educational process. Similarly,
Gudyanga et al. (2019) in their study emphasize the necessity of implementing key school rules for the
efficient management of the educational process. In this context, it can be said that the priority of class
counsellors is to ensure order so that the educational process is not disrupted. The findings also suggest
that there is a need for counselling related to societal and moral rules. Similarly, Thornberg (2009) in
his study points out that societal and moral rules should be instilled in students by the teachers who lead
the classes. He states that students who acquire these rules through counselling become responsible,
good citizens who do good and do not harm others. In this context, it is understood that class counsellors
shape not only the school order but also students' societal and moral behaviours. Therefore, class
counsellors emphasize the importance of students being in harmony with society and the necessity of
moral behaviour for individuals.

In the present study, it was understood that class counsellors primarily focus on addressing problems
and provide counseling in this regard. Similarly, Bayram and Ekim (2021) highlight that one of the most
important counseling tasks of teachers is to resolve issues, emphasizing that class teachers, in particular,
provide psychological support to students. In Amarat's (2017) studys, it is stated that teachers are notably
valued by students in terms of problem-solving within counseling. Class counsellors are seen as
problem-solving authorities. Regardless of the source of the issues, it is evident that students reach out
to class counsellors as the point of resolution for solving problems.

The present study highlights that class counsellors conduct counseling activities on academic topics.
Academic success is considered a measure and indicator of the educational process. The main reason
for this is the academic success expectations of parents and school administration. Similarly, Taskin
(2019) revealed that counseling on academic issues positively influences students, increasing their
academic success. In their study, Gerler and Anderson (1986) found that counseling activities
contributed to improving students' grades. It is understood that counseling related to academic topics
has a positive effect on student achievement.

The current findings also indicate that class counsellors provide guidance to their students on
relationships. Counseling on relationships is revealed through communication and guidance. In their
study, Zorbaz et al. (2016) highlight that counseling on relationships provided by teachers determines
the social and emotional development of students in school. In the implementation of counseling related
to communication, the aim is to strengthen both in-class and out-of-class communication. The main
reason for this is that the school consists of student, teacher, administration, and parent components.
Similarly, Ustomi et al. (2024) showed that communication developed in schools supports and facilitates
students' daily activities within the family, school, and social environment. The aim of class counsellors
conducting guidance activities is to help students overcome challenges they feel inadequate about and
ensure that they engage in correct behaviours while avoiding mistakes. In their study, Burger et al.
(2012) revealed that counselling activities carried out by teachers ease students' lives both inside and
outside school. Therefore, it can be said that guidance activities reduce the likelihood of mistakes and
eliminate feelings of inadequacy. In this context, students can freely express themselves in all school
and out-of-school activities.

Class counsellors enable students to realize themselves comfortably and develop desired behaviours
through the counselling activities they carry out regarding individual development. Similarly, in their
study, Karatas and Baltaci1 (2013) describe class counselling as an application used to accelerate the
development of students both inside and outside of school. Especially for children of primary school
age, effective counselling and guidance services trigger individual development, improving them in
terms of education and preparing them for higher education institutions (Ozkan, 2012).

Another issue that class counsellors highlight regarding counselling is the perceived deficiencies in the
implementation and process of counselling activities. The findings of the study show that class
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counsellors view the lack of guidance classes in all grades except for 8th grade, insufficient time
allocated for guidance activities, the shortage of school guidance counsellors, and the inadequacy of
school resources as disadvantages in the counselling process. Similarly, Bayar and Ekim (2021) point
out that the deficiencies in guidance services bring about many problems and conclude that these
problems stem from the class counsellor, lesson hours, parents, students, and the school. Giiven (2009)
draws attention to the communication problems between school management and class counsellors, the
shortage of school guidance counsellors, and the inadequacies in the implementation of the class
counselling program. Giirgan (2020) reveals that the deficiencies in the guidance subject are related to
legislation, the shortage of families and guidance counsellors. It can be said that this situation stems
from some deficiencies in the general education policy and education economy. Because in the
counselling process, teachers' inability to dedicate sufficient time to each student due to workload, the
problems in the curriculum, the absence of guidance classes at every grade level, and the financial
inadequacies of schools are generally related to education policy and economics. Current educational
policies define education and career guidance as a basic tool that promotes individual self-realization
while following collective social goals (economic growth, reduction of dropout rates, social
participation) (Romito, 2019).

Class counsellors apply charismatic, expertise, legal, and reward sources of influence in their guidance
activities. However, it is understood that the coercive source of influence was not used in this study.
This situation can be attributed to the nature of counselling itself, as leading the counselling process
requires voluntariness rather than coercion. It appears that class counsellors predominantly use
charismatic and expertise sources of influence, with the least utilized influence source being the reward
source. Bakan and Biiyiikbese (2010), in their studies on the public and private sectors, similarly
revealed that the most used sources of influence were legal and expertise. In contrast, Meydan et al.
(2018) found that the most frequently used source of influence was the reward source. At the same time,
Meydan et al. (2018) also supported the current study by highlighting expertise as the most used source
of influence.

Although student-centred education is emphasized, teachers remain at the centre of education.
Particularly, the use of charismatic influence is considered highly important in terms of leadership and
organizational climate (Kosar and Calik, 2011). Therefore, it can be understood from this study that
class counsellors who use charismatic sources of influence win the respect, love, and loyalty of their
students by serving as role models, and by forming emotional bonds with them, they can easily shape
desired behaviours. According to Ugurlu and Demir (2016), charismatic sources of influence are
frequently used in schools. The main reason for this is that the attitudes and behaviours of class
counsellors, who serve as role models, have a significant impact on students. Given that guidance
activities are predominantly cantered on rules and problem-solving, it is not surprising that the most
effective source of influence is the charismatic source.

In the current study, one of the most frequently used sources of influence by class counsellors is
expertise. Since expertise is a source of influence that individuals can acquire through their own efforts,
it is a power that can be obtained by any administrator or teacher (Kosar and Calik, 2011). Therefore,
the study highlights that class counsellors carry out their guidance activities through their knowledge,
experience, and expertise. Supporting the current findings, Ak¢akoca and Bilgin (2016) concluded that
in schools where expertise is used as an influence source, teachers are more willing to engage in work,
contribute more to student success, and are more open to innovations. Breult (2014) also emphasized
that expertise positively affects the educational process, regardless of the educational level. The findings
of Bakan and Biiyiikbese (2010) reveal that in the public sector, the most commonly used source of
influence is expertise. It seems that the educational environment in schools also brings about expertise.
Therefore, it can be said that the most effective source of influence class counsellors can apply,
especially in student management, individual development, and academic issues, is expertise. This may
account for the frequent reliance on this source of influence.

The findings of the current study indicate that some class counsellors have resorted to legal influence.
This is understood to be done in order to maintain discipline and authority. Similarly, Hue (2010), in his
study, pointed out a dynamic between counselling and discipline, noting that teachers who use discipline
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as a tool increase their sense of trust and guide students effectively and harmoniously. On the other hand,
those who do not apply discipline face problems and conflicts. Altinkurt et al. (2014) found that as the
use of legal influence in schools increases, negative perceptions among employees rise, leading to
emotional and behavioural detachment from their institutions and a decline in performance. In this
context, legal authority may serve as an effective leadership strategy that can be used in guidance
activities, especially for problem-solving and the effectiveness of rules. While class counsellors manage
discipline alongside their guidance services in schools, it is believed that their roles in school disciplinary
committees could potentially harm their counselling roles and the bond they establish with students.

The findings also revealed that the least used source of influence is reward power. It is understood that
the impact of rewards on students is lasting and motivates them to shape behaviours in the desired
direction. Supporting this, Meydan et al. (2018) highlighted that reward influence is less commonly used
compared to other sources of influence in their study. In contrast to the current study, Bakan and
Biiyiikbese’s (2010) findings show that the secondary source of influence most frequently used in the
public sector is reward. In this context, it can be said that reward-based strategies can effectively
reinforce rule adherence, problem resolution, and academic motivation.

Conclusion and Recommendations

Drawing upon the findings of this study, several constructive recommendations are proposed. The
present study was conducted with class guidance counsellors working in middle schools within the
Ministry of National Education. Future research may consider conducting similar studies that can be
carried out with teachers and administrators working in educational institutions at different levels,
including both public and private schools. In other studies, the challenges faced in delivering guidance
services in middle schools could be explored in more detail, and potential solutions could be identified.
A comparative study could also be conducted on the most frequently used sources of influence, such as
charismatic and expertise power, and the least used source, reward power. The findings of this study
could provide valuable insights for new class guidance counsellors at the beginning of their careers.
However, a notable limitation is the assumption that participants provided fully candid responses, which
may not always hold true.
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Arastirma Makalesi

Ortaokul Siif Rehber Ogretmenlerinin Rehberlik ve Liderlik
Etkisine Iliskin Goriisleri

Ejder Giiven*, Oguzhan Bozoglu® , Selahattin Seyidoglu®

Ozet

Makale Hakkinda Bu ¢alismanin amact ortaokullarda gérev yapan sinif rehber dgretmenlerinin
yiiriitmiis olduklar: rehberlik faaliyetlerine ve bu faaliyetlerde kullandiklar: liderlik
etki (gii¢) kaynaklarina iliskin gériislerini agiga ¢ikarmaktir. Ogretmen algilarin
Kabul Tarihi: 25.06.2025 belirli bir durumu temel alarak ayrintili bir bigimde analiz edebilmek amaciyla bu
Yayin Tarihi: 06.10.2025 calismada nitel arastirma yaklasimlarindan biri olan durum ¢alismasi deseni
kullanilmistir. Calisma verisi yart yapulandirilmis sorularin yer aldigi goriisme
formuyla toplannugtir. Elde edilen veri icerik analizine teknigine tabi tutulmugstur.
Anahtar Kelimeler Calisma grubu, 2023-2024 egitim 6gretim yilinda Kocaeli ili Gebze ilcesinde farkl
] egitim bolgelerinde yer alan dezavantajli ortaokullardan toplam ii¢ ortaokulda
Rehberlik gorev yapan en az 5 yillik 6gretmenlik deneyimine sahip 11°i erkek, 10’u kadin, 27-
Rehberlik faaliyetleri 52 yas araliginda bulunan farkl branslardan toplam yirmi bir dgretmenden
olusmustur. Elde edilen veri yiiriitillen rehberlik faaliyetleri ve bu rehberlik
faaliyetlerinde kullanilan etki (giic) kaynaklarina iliskin iki ana problem
Liderlik cercevesinde analiz edilmistir. Yiiriitiilen rehberlik faaliyetlerine iliskin agiga ¢tkan
temalar kurallar, sorunlarla ilgilenme, akademik konular, iliskiler ve bireysel
gelisim olarak belirlenmistir. Rehberlik faaliyetlerinde kullanilan etki (giic)
kaynaklarina iligkin temalar ise karizmatik, uzmanlik, yasal ve odiil etki kaynaklart
olarak dort tema altinda toplanmistir.

Gonderim Tarihi: 05.05.2025

Sinif rehber 6gretmenleri

Giig/etki kaynaklar

Giiven, E., Bozoglu, O., & Seyidoglu, S. (2025). Ortaokul Smif Rehber
Atif i¢in Ogretmenlerinin Rehberlik ve Liderlik Etkisine Iliskin Gériisleri. MSKU Egitim
Faliiltesi Dergisi, 12(2), 161-194. DOI: 10.21666/muefd.1691848

Giris

Bilgi ¢aginda bir iilkenin gelismisligi, sahip oldugu insan sermayesiyle dogru orantilidir (Sertkaya &
Ozcan, 2017). Bir iilkede nitelikli insan sayis1 ne kadar fazla ise o iilkenin gelismislik yolunda o denli
ilerledigi diistiniilebilir (Seyidoglu, 2022). Bu baglamda gelisim ve degisim i¢in ihtiya¢ duyulan nitelikli
bireylerin yetistirilmesini saglayan egitim sisteminin dnemi ortaya ¢ikmaktadir. Ciinkii egitim, kalkinma
icin itici bir gii¢c olmasini yani sira birgok sosyal, ekonomik, politik ve kiiltiirel faydanin elde edilmesi
icin gerekli bir aractir (Biiyilikkantarci, 2024; Gau vd., 2016). Dolayisiyla istenilen niteliklere sahip
bireylerin yetistirilmesinde egitim Orgiitlerinin bu bireylere sagladigi egitim imkanlar1 ve 6zellikle de
rehberlik hizmetlerinin 6nemi biiyliktir (Hue,2007).

Rehberlik hizmetleri, bireyin kendini tanimasi, karsilastigi problemleri ¢ozme becerisini kazanmasi,
gergekei kararlar alabilmesi ve gevresindeki imkanlari da kullanarak kendi kapasitesini gelistirmesi i¢in
uzman bireylerce yapilan sistematik ve profesyonel yardim siireci olarak nitelendirilmektedir
(Kepgeoglu, 2001). Okul damigmanligi olarak bilinen okul rehberligi, tim Ogrencilerin ¢esitli
ihtiyaglarinin karsilanmasinda 6nemli bir rol oynayarak 6grencilerin kisisel ve sosyal gelisimine biiyiik
katkida bulunmaktadir (Hue, 2012). Ancak rehberlik hizmetlerinin istenilen sonuca ulagmasi i¢in ilgili
okuldaki tiim paydaslarin is birligi ve esglidiim i¢inde ¢aligmasina baglidir. Bagka bir ifade ile rehberlik
hizmetlerinin yiiriitilmesi bir ekip isidir. Bu baglamda okul rehberlik 6gretmenlerinin, sinif rehber
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5 Gebze Technical University — obozoglu@gtu.edu.tr — ORCID: 0000-0002-9815-6809
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178



i ’ MSKU Journal of Education
= ISSN 2148-6999 Volume 12, Issue 2, (2025) November

Ogretmenin, 6grenci velisinin, okul yoneticileri ve diger 6gretmenlerin arasindaki is birliginin rehberlik
hizmetlerinin saglikl1 yiiriitilmesinde biiyiilk 6neme sahip oldugu sdylenebilir.

Egitim orgiitleri s6z konusu oldugunda gerek fiziki sartlardan dolay1 gerekse sosyolojik etmenlerden
dolay1 okul biinyesinde bulunan rehberlik Ogretmenlerinin bu siireci yonetmekte yetersiz kaldig
anlagilmaktadir (Giiven, 2009). Siirecin yakindan takibi ve yonlendirilmesi i¢in rehberlik 6gretmenleri
disinda, her bir sinif i¢in smif rehber 6gretmenleri gorevlendirilmektedir. Sinif rehber 6gretmenti,
rehberlik siirecinde okuldaki rehberlik 6gretmenlerinin tiim okul paydaslariyla uyum i¢inde ¢alismasina
en biiyiik katkiy1 saglayan paydastir (Oztiirk, 1999). Bu siirecte simif rehber gretmenlerinin temel amaci
ogrencilerin hem akademik hem de sosyal alanda basarili olabilmeleri i¢in sahip olmalar1 gereken
becerileri kazandirmaktir (Bayraktar ve Eksioglu, 2021). Dolayistyla sinif rehber 6gretmenlerinin okul
rehberlik 6gretmenleri gibi hareket ederek kendi sinifinin yonetim ve rehberlik siirecinde dnemli bir role
sahip oldugu anlasilmaktadir.

Rehberligin ¢agdas anlayisi, yalnizca kriz durumlarina miidahale etmekten Oteye gecmekte;
belirsizliklerle basa ¢ikmada bireylere destek olan ve ayni zamanda kendini gergeklestirme araci olarak
hizmet eden siirekli bir siire¢ olarak kabul edilmektedir (Hue, 2010; Romito, 2019). Modern rehberlik
anlayiginda ise, rehberlik etme siireci 0grencinin sistemli bir sekilde takip edilmesini ve degisen ve
gelisen diinyada 6grencinin karsisina ¢ikan firsat ve imkanlarin farkina varmasini saglayarak, kendi
potansiyelinin agiga ¢ikmasina yardimei oldugu sdylenebilir (Bayar ve Ekim, 2021). Dolayisiyla
okullardaki rehber 6gretmenlerin dnciiliiglinde sinif rehber 6gretmenlerinin iistlendikleri rehberlik etme
rolii, profesyonel ve sistematik bir yardim olarak Ogrencilerin potansiyellerini ortaya c¢ikararak
karsilastiklart problemlerini ¢dzebilmesini saglamaktadir (Bayar ve Ekim, 2021). Smif rehber
Ogretmenleri bu siiregte belli bir program dahilinde hareket etmektedir. Bu baglamda Milli Egitim
Bakanlig1 2020 yilinda hazirladigi Sinif rehber Program 6nemli bir adimdir. Sinif rehber programi, 1739
sayil1 Milli Egitim Temel Kanunu’nda belirtilen genel amaglar ve temel ilkeler ile 2023 Egitin Vizyonu
esas alinmistir. Sinif rehber programi, 6grencilerin edindikleri bilgileri beceriye, becerilerinde davranisa
doniismesini saglamay1 amaglamaktadir (MEB, 2020).

Siif rehber &gretmenlerinin rehberlik etme siirecinde okul, aile ve Ogrenci isbirligi onemlidir.
Ogretmenlerin rehberlik etme siirecinde okuldaki diger dgretmenlerle is birligi ve aile arasindaki
iligkilerin giicline bagli olarak yapilan rehberligin 6grenciye olumlu yonde yansiyarak egitim ve
ogretime iligkin faydanin arttigi bir gergektir (Yildinm ve Ddénmez, 2008). Ancak sinif rehber
ogretmenlerinin okul, aile ve dgrenci is birligini saglayarak rehberlik rollerini yerine getirmeleri bir
bakima sahip oldugu liderlik davranislariyla ilgilidir (Lalonde ve Adler, 2015). Liderlik kavramina ait
cesitli tanimlamalar olsa da genel anlamada bu kavram, belirli amag i¢in Orgiitlenmis insanlarin
esgilidiimiinii saglayan ve hedefin ger¢eklesmesi i¢in insan ve maddi kaynaklart dogru yonde ve zamanda
kullanilmasidir (Giiven ve Polat, 2016; Winston ve Patterson, 2006). Sinif rehber 6gretmeninin bir lider
gibi davranmasi rehberlik rollerini ortaya koymasina yardimci olarak biiyiik kolaylik saglayacag:
sOylenebilir.

Kurum igindeki bireylerin yeteneklerinin kesfedilmesinde ve bu yeteneklerin yerli yerinde
kullanilmasinda liderin etkisi bilyiiktiir (Giiven, 2023). Kurumsal iklimin herkes tarafindan 6ziimsenip
sahiplenilmesi ve nihayetinde amag¢ dogrultusunda takipgilerin potansiyellerinin en st diizeyde
kullanmaya isteklendirmede liderin 6nemi oldukca fazladir (Eryesil ve Iraz, 2017). Dolayisiyla liderin,
kurumsal kiiltiiriin olusturulmasinda, bu kiiltiiriin takipgiler tarafindan benimsenmesinde kilit bir rolii
oldugu sdylenebilir. Diger yandan liderlik, orgiit iiyelerinin faaliyetlerini, érgiitiin amac1 dogrultusunda
etkileme siirecidir (Bass, 1985). Orgiit sz konusu oldugu icin, lider bu siirecte belli bash etki
kaynaklarina diger bir deyisle gii¢ kaynaklarina bagvurmaktadir (Zaleznik, 1998).

Bir kurumda takipgilerin esgilidiimiinii saglamak i¢in onlar etkilemede kullanilacak gii¢ (etki) kaynagi
onemlidir (Raven, 1993). Kullanilacak gii¢c kaynagi, is gorenin ihtiyacina ve ¢aliganlarin tutumuna ve
kuruma olan bagliligina gore cesitlenebilir (Seyidoglu, 2022; Sahin, Keskin ve Beycioglu, 2017).
Liderin takipgilerini amaca yonlendirmek i¢in kullandiklar1 gii¢ kaynaklar1 genel olarak; odiil giicii,
zorlayic1 giig, yasal gii¢, uzmanlik giicii ve karizmatik gii¢ olarak bes ana baslik altinda toplamak
miimkiindir (Elias, 2008; French ve Raven, 1959).
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Yasal giic, geleneksel olarak bir lidere verilen resmi otoriteden kaynaklanir ve bu yolla 6rgiitsel liderler,
bagkalarini hedeflere ulagmak i¢in etkiler (Daft, 2004). Ancak yasal gii¢, yalnizca orgiitsel hiyerarsi
icindeki resmi pozisyonlarla sinirli degildir. Mevcut literatiir, yasal giiciin kiiltlirel degerler, toplumsal
normlar ve liderin etkisinin taninmasi yoluyla da elde edilebilecegini ortaya koymaktadir (Yukl, 2013).
Orgiitsel hiyerarsinin yasal gii¢ icin saglam bir temel olusturabilecegi agiktir (Weber, 1947); ancak daha
yakin tarihli liderlik ¢aligmalari, giliciin mesrulagmasi i¢in bagka temellere de dikkat ¢cekmektedir. Tyler
(2006), adalet algisinin, liderlerin yasal gii¢ elde etmesinde dnemli bir rol oynayabilecegini belirtmistir.
Benzer sekilde, Suchman (1995), liderlerin resmi rollerine ek olarak, etik olarak algilandiklarinda ve
kolektif ¢ikarlar1 ncelediklerinde, yasal giic sahibi olabileceklerini savunur. Bu baglamda, yasal giic;
yalnizca resmi otorite ve orgiitsel hiyerarsiyle degil, ayn1 zamanda diger sosyal faktorlerle de sekillenen
dinamik bir yap1 olarak goriilmelidir.

Odiil giicii liderlerin takipgilerinin motivasyonunu arttirmak icin siklikla basvurduklari yollardan biridir.
Lider, orgiitiin amaclarii gergeklestirmek icin orgiitte yer alan bireylerin kabiliyet ve ihtiyaglarin
dikkate alarak 6diil giliciinden faydalanir (Yilmaz ve Altinkurt, 2012). Dolayisiyla bu gii¢ orgiitiin
amaglar i¢in liderin takipgilerini ddiillendirmesidir (Jex, 2002). Bir orgiitte 6diil giicii ne kadar etkin ve
aktif kullanilirsa orgiit amaglarina ulasmadaki ihtimalin de o denli arttig1 sdylenebilir.

Zorlayic1 gii¢ is gorenlerin amaca hizmet etmemesi, isleri aksatmasi veya verilen gorevleri yerine
getirmemesi sonucunda kullanilir. Bagka bir ifadeyle 6diil giiciiniin zitt1 seklinde bir fonksiyonu vardir
(Y1lmaz ve Altinkurt, 2012). Liderin bu gii¢ tiiriinii kullanmasindaki temel amacin orgiitteki hata yapma
olasiligini en aza indirgemek oldugu sdylenebilir. Dolayisiyla cezalandirma yetkisini kendisinde bir hak
olarak goren liderin bu giicii takipgilerine kars1 bir tehdit unsuru olarak da kullanildig1 da diisiintilebilir
(Yukl, 2002). Bu durum her ne kadar takipgileri rahatsiz etse de bu noktada 6nemli olan bu gii¢
unsurunun takipgiler tarafindan nasil algilandigidir.

Liderin 6zel yetenegi ve bilgi birikimi ile ¢alisanlar1 etkilemesi uzmanlik giiciiniin kullanilmasi
anlamina gelir. Lider, bilgi birikimini ve tecriibesini kullanarak ¢alisanlar etkiler. Dolayisiyla bu giicii
kullanan lidere ait bilgi, beceri ve uzmanhigin takipgiler tarafindan kabul gérmesi olduk¢a 6nemlidir
(Mullins, 1996). Ciinkii liderin sahip oldugu uzmanligin o6rgiitii amaclarina ulastirmada en etkin
araglardan birisi olarak takipgiler tarafindan kabul gordiigii sdylenebilir (Elias, 2008).

Karizmatik gii¢ liderin ¢aliganlar iizerinde uyandirdig1 saygi ve hayranliktan kaynaklanan gii¢ olarak
tanimlanabilir (Yukl, 2002; Raven, 1965). Bir liderin kisisel 6zellikleri ile ¢aliganlari etkileyerek amag
dogrultusunda motive etme giicli olarak da ifade edilebilir. Caligsanlarin, liderine hayranlik duyarak
liderleriyle 6zdeslesme gergeklesir. Bu etkilesimin giicii, liderin karizmatik giiciinii arttirir (Seyidoglu,
2022). Dolayisiyla aciga ¢ikan giiciin takipgilerde lidere iliskin sarsilmaz bir inang ve tartisilmaz bir
baghiligin dogmasini saglayarak orgiit icinde sadakat duygusunu ve iletisim agini giliclendirdigi
sOylenebilir.

Ozetle, 6diil, zorlayici, uzmanlik ve karizmatik gii¢ gibi farkl giig tiirleri, liderlere takipgilerini etkileme
ve motive etme konusunda gesitli araclar sunar. Odiil ve zorlayici gii¢, davramslar tesvikler ya da
caydirici unsurlar yoluyla sekillendiren digsal mekanizmalara dayanirken; uzmanlik ve karizmatik giic,
liderin kisisel dzellikleri ve yetkinliklerinden beslenerek goniillii baglilik olusturur. Her bir giig tiiriiniin
etkinligi, yalnizca uygulandig1 baglama degil, ayn1 zamanda takipgilerin bu etkiyi nasil algiladigina ve
buna nasil karsilik verdigine baghidir. Bu giic temelleri stratejik ve etik bigimde kullanildiginda,
kurumsal bagariy1 destekleyebilir ve motive olmus, uyumlu bir is giicii olusturabilir.

Calismanin Amaci

Alanyazin incelenmesi, liderlik ve rehberlik kavramlari tizerine olduk¢a kapsamli bir arastirma
birikiminin bulundugunu ortaya koymaktadir (Acar, 2002; Akyiiz, 2018; Akg¢akoca & Bilgin, 2016;
Bakan & Dogan, 2012; Erdemir & Kis, 2017; Gedik, 2020; Giindiiz & Dedekorkut, 2014; Karip, 1998;
Ozdemir, 2003; Savas & Hamamci, 2010). Ancak, ortaokullarda gorev yapan siif rehber
ogretmenlerinin liderlik davramislarii ve bu davraniglarin rehberlik siirecine etkilerini inceleyen
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caligmalarin yetersiz oldugu dikkat ¢cekmektedir. Bu nedenle, bu calisma, ortaokullarda gdrev yapan
sinif rehber 6gretmenlerinin rehberlik siirecinde karsilastiklar zorluklar aragtirmay1 amaglamaktadir.

Ortaokul donemi, Ogrencilerin egitim hayatlarinda kritik bir asamadir; ¢iinkii bu dénem, somut
diisiinmeden soyut diisiinmeye gegisin yasandigi bir siireci ifade eder. Bu asamada, 6grenciler ilkokulda
oldugu gibi tek bir 6gretmenin rehberligine bagl kalmaktan ¢ikarak farkli branglardan 6gretmenlerle
etkilesim kurmaya baslarlar. Ayni zamanda bu dénem, bireysel kimligin gelisimi agisindan da temel bir
siirectir. Ayrica, ortaokul, 6grencilerin akademik basarilarinin 6nem kazandig1 ve gelecekteki egitim
yollarmin sekillenmesinde belirleyici bir rol oynadigi bir asamadir. Bu siirecte 6grenciler, 6nemli
degerlendirme ve 6lgme siireglerinden de gegmektedir. Bu faktorler g6z 6niinde bulunduruldugunda, bu
calisma, ortaokullarda gorev yapan smif rehber Ogretmenlerinin rehberlik uygulamalarim
incelemektedir. Calismada, bu Ogretmenlerin rehberlik rollerini yerine getirirken karsilastiklar
giigliiklerin belirlenmesi, bu gi¢liikklerin altinda yatan nedenlerin aragtirilmast ve olasi ¢6ziim
Onerilerinin sunulmasi amaglanmaktadir.

Bu ¢ercevede, ¢alisma oncelikle rehberlik kavramini agiklamakta ve rehberlik siirecini derinlemesine
incelemektedir. Rehberligin dogas1 geregi 6gretmenlerin liderlik rollerini tistlenmesini gerektirdigi géz
onlinde bulunduruldugunda, ¢alisma aym1 zamanda simif rehber 6gretmenlerinin kullandigi belirli
liderlik niteliklerini de arastirmaktadir. Sonug olarak, aragtirma liderlik kavramini daha genis bir
perspektiften ele almakta ve liderlerin kullandigr ¢esitli gii¢ kaynaklarini incelemektedir.

Alanyazin incelemesi, farkli egitim kademelerinde rehberlik hizmetlerine odaklanan bir¢ok ¢alismanin
bulunmasina ragmen, 6zellikle ortaokul siif rehber 6gretmenlerinin rehberlik uygulamalarini ele alan
arastirmalarin sinirl oldugunu ortaya koymustur. Bu nedenle, bu ¢alismanin egitim arastirmalari alanina
onemli katkilar saglamasi ve rehberlik politikalarini sekillendiren karar vericiler i¢in degerli bilgiler
sunmast beklenmektedir.

Bu amag dogrultusunda asagidaki problemlere cevap aranmaya ¢aligilmistir.
1. Sinif rehber dgretmenleri gorev yaptiklar1 okullarda hangi konularda rehberlik ediyorlar?

2. Smif rehber 6gretmenleri rehberlik ettikleri konularda hangi liderlik etki (giic) kaynagim
kullaniyorlar?

Yontem

Arastirma Modeli / Tasarim

Bu calisma, smif rehber 6gretmenlerinin sunduklar1 rehberlik hizmetleri ile bu siirecte kullandiklar
liderlik etkisi (giicil) kaynaklarina dair bakis acilarini incelemeyi amaglamaktadir. Bu hedefe ulasmak
icin, simif rehber Ogretmenlerinin rehberlik uygulamalan siirecindeki yasantilarini, karsilastiklar:
durumlar1 ve mesleki goriislerini derinlemesine incelemek 6nemli goriilmiistiir. Bu dogrultuda, calisma
kapsami belirli bir baglamda gergeklesen olgulari ele aldigi ve bu olgularin kapsamli bir sekilde analiz
edilmesini hedefledigi igin, nitel arastirma yaklagimlarindan biri olan durum galismasi deseni uygun
metodolojik ¢er¢eve olarak benimsenmistir.

Durum ¢aligsmasi, belirli bir olguya dair derinlemesine ve ¢ok yonlii bir bakis sunmay1 amaglayan bir
arastirma yontemidir (Yin, 2014). Bu baglamda, arastirma; sinif rehber 6gretmenlerinin rehberlik
stirecindeki rollerini, karsilastiklar1 zorluklar ve liderlik etkilerini belirli bir egitim ortami baglaminda
detayl bir sekilde incelemeyi amaglamaktadir. Bu yoniiyle bu c¢aligma, sinif rehber 6gretmenlerinin
deneyimlerini belirli bir duruma odaklanarak derinlemesine analiz etmeyi amaglamaktadir.

Calisma Grubu

Calisma grubu, 2023-2024 6gretim yilinda Gebze, Kocaeli’nin farkli egitim bolgelerinde bulunan ii¢
dezavantajli ortaokulda gérev yapan, en az bes yillik 6gretmenlik deneyimine sahip 21 simf rehber
ogretmeninden (11 erkek, 10 kadin) olugmaktadir. Secilen okullar, diisilk sosyoekonomik kosullara
sahip olup, velilerinin ¢ogunlugunun fabrikalarda caligmasi nedeniyle g¢ocuklarinin egitimine aktif
olarak katilimi sinirhidir. Ayrica, 6grencilerin 6nemli bir kismi boganmus ailelere mensuptur.

181



i ’ MSKU Journal of Education
= ISSN 2148-6999 Volume 12, Issue 2, (2025) November

Katilimcilar, 27 ile 52 yaslar arasinda olup, Tiirkge, Matematik, Fen Bilimleri, Sosyal Bilgiler,
Ingilizce, Din Kiiltiirii ve Ahlak Bilgisi, Gorsel Sanatlar, Miizik ve Beden Egitimi ve Spor gibi ¢esitli
ogretim disiplinlerinden gelmektedir. Katilimcilarin demografik 6zelliklerine iliskin ayrmtili dokiim
Tablo 1°de sunulmustur.

Tablo 1. Katilimcilari Demografik Ozellikleri

Katihmel Cinsiyet Yas Deneyim (y1l)
Kl Kadin 43 21
K2 Erkek 48 26
K3 Kadin 50 28
K4 Kadin 49 28
K5 Kadin 32 9
K6 Erkek 43 20
K7 Erkek 40 17
K8 Kadin 45 23
K9 Erkek 27 5
K10 Erkek 36 13
K11 Kadin 29 6
K12 Erkek 39 16
K13 Erkek 29 6
K14 Erkek 33 9
K15 Erkek 45 23
K16 Kadin 52 30
K17 Kadin 37 14
K18 Kadin 36 13
K19 Erkek 30 6
K20 Kadin 44 22
K21 Erkek 34 10

Bu ¢alisma, ortaokullarda tiim smif diizeylerindeki rehberlik hizmetlerini incelemeyi ve bu faaliyetlerde
sergilenen liderlik Ozelliklerini belirlemeyi amacladigindan, ¢aligma grubunu yalmizca simif rehber
Ogretmenleri olusturmaktadir. Liderlik 6zelliklerinin rehberlik hizmetlerinin zaman i¢inde dinamik
etkilesimler yoluyla yiiritilmesini etkiledigi goz Oniline almarak, amacli ornekleme yOntemi
kullanilmigtir. Bu Ornekleme yaklagimi, katilimcilarin ¢aligmanin amaglarina gore se¢ilmesini
saglayarak yanlilig1 en aza indirir ve ¢alismanin giivenilirligini ve gecerliligini artirir (Strauss & Corbin,
2014).

Aragtirmanin gizliligini korumak ve sorunsuz ilerlemesini saglamak amaciyla, katilimeilar gercek
isimleri yerine K1’den K21’e kadar kodlarla anonimlestirilmistir. Katilimcilarin arastirma sorularina
iliskin goriislerini dogru sekilde yansitan samimi yanitlar vermesi i¢in her tiirlii 6zen goésterilmistir.
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Veri Toplama Araglar

Bu calismada birincil veri toplama araci olarak yar1 yapilandirilmig goriisme formu kullanilmistir.
Arastirma konusunun kapsamli bir gekilde incelenmesini saglamak ve zengin veriler elde etmek
amaciyla, goriisme formunda agik uglu sorulara yer verilmistir. Goriisme sorularinin olusturulmasindan
once, sif rehber Ogretmenlerinin sergiledigi liderlik o6zelliklerini ve bu oOzelliklerin rehberlik
uygulamalarina nasil yansidigini anlamak amaciyla kapsamli ve ayrintili bir alanyazin taramasi
yapilmustir. Igerik gecerliligini saglamak icin ilgili calismalar incelenmis ve gdriisme sorulari uzman
goriisleri dogrultusunda revize edilmistir. Bu kapsamda, egitim bilimleri alaninda gorev yapan iki
Ogretim {iyesi ve bir 6gretim goérevlisi sorulari inceleyerek veri toplama acisindan uygun olduklarini
teyit etmistir.

Caligmanin verileri yiiz ylize goriismeler yoluyla toplanmistir. Goriismeler 6nceden planlanmis,
katilimcilarla sosyal medya ve telefon aracilifiyla iletisime gecilerek uygun zaman ve mekén
belirlenmistir. Katilimcilarin kendilerini rahat ve agik bir sekilde ifade edebilmeleri i¢in goriismeler yiiz
ylze gerceklestirilmis ve yanitlart yonlendirmemek adina 6zenli bir yaklasim benimsenmistir.
Katilimeilarin tereddiit yasadigi ya da diisiincelerini ifade etmekte zorlandigi durumlarda, konuyu
derinlestirmek amaciyla yonlendirici olmayan takip sorulari sorulmustur.

Calismadaki etik siire¢ asagidaki sekilde gergeklestirilmistir:

- Gebze Teknik Universitesi Yerel Etik Kurulu’ndan etik kurul onay1 alinmigtir (Tarih:
03.11.2023, Karar No: 2023/16-03)
- Katilimcilardan bilgilendirilmis onam alinmistir.

Veri Analizi

Calismada goriisme sonucunda elde edilen veri igerik analizine tabi tutularak ¢dziimlenmistir. Oyle ki
icerik analizinin amaci yazil dilin anlamin1 somutlastirarak olusturulan metnin altinda yatan anlami
aciga cikarmaktir (Forman ve Damschroder, 2007). Ancak icerik analizi yapilirken belli bash
basamaklar izlenmelidir. Yildinm ve Simsek (2011) bu basamaklar1 sirayla verilerin kodlanmast,
temalarin agiga ¢ikarilmasi, temalarin diizenlenmesi ve bulgularin tanimlanmasi ve yorumlamasi olarak
ifade etmektedir.

Katilimcilardan elde edilen ifadeler, once satir satir okunarak anlamli birimler halinde agik kodlama
yontemiyle kodlanmistir. Ardindan benzer kodlar bir araya getirilerek kategoriler olusturulmus, bu
kategorilerden ise temalar iiretilmistir. Arastirmanin giivenirligini saglamak amaciyla, veri analiz siireci
asamali olarak yiiriitiilmiistiir. Veri ii¢ farkli uzman tarafindan kodlanmistir. Birinci ve ikinci kodlayici,
aynt zamanda bu arastirmanin yiriitiicisii olan aragtirmacilardir. Arastirmacilar, egitim bilimleri
alaninda doktora derecesine sahip olup, 6zellikle egitim yonetimi ve liderlik konularinda akademik
caligmalar yapmaktadir. Kodlamalarin nesnelligini artirmak igin, veriler ayrica bagimsiz bir ti¢lincii
uzman tarafindan da kodlanmustir. Ugiincii kodlayici olarak gérev alan uzman, egitim bilimleri alaninda
doktora derecesine sahip, rehberlik ve psikolojik danigmanlik konularinda ¢aligmalari bulunan bir
Ogretim iiyesidir. Ayrica bu uzman, daha 6nce benzer nitel ¢aligmalarda yer almis ve icerik analizi
konusunda deneyim sahibidir.

Her {i¢ uzmanin kodlamalar1 karsilastirilmistir. Ortaya ¢ikan farkliliklar {izerinde goriismeler yapilarak
uzlastya varilmig ve ortak kodlara ulasildigi anlagilmistir. Kodlayicilar arasi giivenirlik orani, Miles ve
Huberman’in (1994) 6nerdigi su formiile goére hesaplanmigtir: Giivenirlik = Uyusma Sayisi / (Uyusma
Sayis1 + Uyusmazlik Sayisi). Bu formiil, ii¢ kodlayicinin bagimsiz olarak olusturdugu kodlamalar
arasinda kag tanesinin Ortiistiigiini (uyustugunu) ve kag tanesinin farklilik gosterdigini (uyusmadigini)
temel alir. Bu ¢alismada toplam 202 anlamli ifade (birim) {izerinden kodlama yapilmistir. Her ii¢
kodlayicinin aynmi sekilde kodladigi 192 ifade bulunurken, 10 ifade farkli kodlanmistir. Bu degerlere
gore: Glivenirlik = 192/ (192 + 10) = 192 / 202 = 0.95 (%95) seklinde agiga ¢ikmistir. Bu oran, nitel
arastirmalar i¢in kabul edilen minimum %70 esiginin olduk¢a iizerinde olup (Miles ve Huberman,
1994), ¢alisgmanin analiz siirecinde ylksek givenirlik diizeyine ulasildigimi gostermektedir. Diger
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taraftan calismanin gecerliligini saglamak amaciyla, veri farkli kaynaklardan elde edilen katilimci
gorisleriyle desteklenmis ve elde edilen bulgular alanyazinla karsilagtirilarak yorumlanmaistir.

Bulgular
Birinci Arastirma Sorusuna Iliskin Bulgular

Calismanin birinci problemi olan sinif rehber 6gretmenlerinin ne tiir konularda rehberlik faaliyetleri
gergeklestirdiklerine iliskin tema ve kategorilere Tablo 2°de yer verilmistir.

Tablo 2. Rehberlik Faaliyetleri

Temalar Kategoriler Katihmeilar f
Kurallar Okul kurallar1 K1, K2, K5, K7, K12, K13, K18 7
Toplumsal kurallar K1, K6, K21 3
Etik kurallar K1, K6, K9 3
Sorunlarla ilgilenme K4, K6, K7, K8, K10, K11, K12, 12
K13, K14, K16, K17, K20
Akademik konular K2, K8, K9, K10, K11, K12, K15, 10
K18, K19, K21
Mliskiler [letisim K3, K5, K15, K16 4
Yonlendirme K3, K5, K15, K16 4
Kisisel Geligim K1, K2 2

Tablo 2’ye gore siif rehber 6gretmenlerinin rehberlik etme siirecinde agiga ¢ikan temalar; kurallar,
sorunlarla ilgilenme, akademik konular, iliskiler ve bireysel gelisim seklindedir. Kurallar temasi altinda
okul kurallari, toplum kurallar1 ve ahlaki kurallar kategorileri yer almaktadur. Iligkiler temasi altinda ise
iletisim ve yonlendirme kategorileri a¢iga ¢ikmuistir.

Tablo 2’de yer alan veri dogrultusunda smif rehber 6gretmenlerinin rehberlik ettigi konularin baginda
"Kurallar " temas1 yer almaktadir. Toplam 13 katilimci bu temaya iligkin rehberlik faaliyetlerini icra
ettiklerini dile getirmislerdir. Katilimeilarin ifadesi dogrultusunda bu tema altinda "Okul, Toplum ve
Ahlaki Kurallar " kategorilerine ulagilmistir. 7 katilimcir 6zellikle okul kuralarina iligkin rehberlik
faaliyetlerini gerceklestirdiklerini ve bu faaliyetlerin 6zellikle egitim ve Ogretim i¢in Oonemini dile
getirmistir. "Okul Kurallar " kategorisine iligkin bazi katilime1 goriisleri su sekildedir:

"Okul kurallarina uyumun devamliliginin saglanmasi gibi konularda rehberlik yapmaya gayret
ediyorum ciinkii egitim ve 6gretim devamiiligi okul kurallariyla saglamlasir.” (K5)

"Sinif kurallarina wyum benim igin biiyiik onem arz ediyor. Buradaki bir eksiklik tiim ogretim
progranina yanstyor. Dolayisiyla benim igin oncelik okul kurallari."(K12)

3 katilime1 rehberlik siirecinde toplum kurallarina iligkin faaliyetler gerceklestirdigini ifade ederek
ogrencilerin toplumla uyum i¢inde olmalar1 gerektigine dikkat ¢ekmektedir. "Toplum Kurallar1"
kategorisine iliskin katilimc1 goriisleri soyledir:

"Toplumda uyulmast gerek konulara iliskin rehberlik yapryorum ¢iinkii bu 6grenciler her zaman
toplumla i¢ ice ve nasil davranilmas: gerektigini bilmeliler."(K1)

"Birer birey olan ogrencilere toplum iginde var olabilmeyi 6gretmek icin bu konularda rehberlik
yaparim. Sebebi de su toplum ve birey ayrilmaz bir par¢adir.” (K21)
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3 katilimer “Etik Kurallara" dikkat ¢ekerek bu konunun 6grenciler icin 6nemini dile getirmektedir.
Katilimci ifadeleri su sekildedir:

"Diiriistliik, erdem yani bence ahlak ¢ok onemli. Rehberlik yaparken ilk sinifa girdigimde bu
konuya egilirim." (K6)

"Ogrencilerime ilk olarak ahlakli bir insan nitelikleri hakkinda bilgi vermeye calisiyorum.
Diiriistliik, ahlakli davranma hakkinda neler yapmasi ve nasil davranmasi gerektigini
acikliyorum. Ahlak olmadan egitim tamamen bos kalir."(K9)

Kurallar temasindan sonra sinif rehber Ogretmenlerinin rehberlik faaliyetlerinde en c¢ok tiizerinde
durduklar1 konu "Sorunlarla Ilgilenme" temasidir. 12 katilmecr bu ydnde goriis beyan etmistir.
Katilimcilar 6grencilerin genellikle okul iginde ve aile i¢inde yasadiklar1 sorunlarin ¢éziimiinde sinif
rehber Ogretmenlerine bagvurduklarma dikkat cekerek ¢oziim mercii olarak goriildiiklerini dile
getirmistir. Bazi katilimci ifadeleri su sekildedir:

"Ogrencilerin okulda yasadiklar: her tiirlii sorunla ilgilenmeye calistyorum. Bir simif rehber
ogretmeni olarak onlarin sorunlart ¢ozmek oncelikli gérevi arsinda ¢iinkii onlar beni ¢oziimiin
merkezi olarak gériiyor. Bu da rehberligin bir parcasi."(K8)

"Onlara sefkatli davraniyorum. Ailevi sorunlarda tavsiyelerde bulunuyorum..." (K11)

"Sinif i¢i ve okulda yasadiklar: sorunlarda, ailevi durumlarinda veya yasadiklari herhangi bir
durumla ilgili duygu, diistincelerini ve sorunlarini paylasmak istediklerinde onlara rehberlik
ediyorum. Ciinkii okul i¢i ve ailede kavga ¢ok."(K17)

Sinif rehber 6gretmenlerinin rehberlik faaliyetlerinde odaklandiklari 6nemli konulardan bir digeri ise
"Akademik Konular" temasidir. 10 katilimc1 bu yonde goriis bildirmistir. Katilimcilar akademik basariy1
temel aldiklarini ¢iinkii akademik basarinin egitim siirecinin 0l¢iitli ve gostergesi oldugunu ifade
etmektedir. Bazi katilimc1 goriisleri su sekildedir:

"Ders ¢alisma teknikleri konusunda rehberlik ediyorum. Okul idaresi ve veli 6grenciden
akademik bagar: bekliyor."(K2)

"Sinif 6grencileri ders ¢aligmasini dahi bilmiyorlar. Ondan dolayr once ders nasil ¢alisilir onu
anlatirim. Ornegin bugiin islenen dersleri evde tekrar edip konu ile ilgili soru ¢ozmelerini
gerektigini anlatirim. Ders basarisi veli i¢in gercekten énemli kriter."(K10)

"Yaptigim rehberlik daha ¢ok akademik anlamda yani 6grencinin derste basarist artinca herkesin
goziinde bagarili goriiniiyor. Demem o ki egitimin gostergesi gibi ".(K18)

Sinif rehber dgretmenlerinin rehberlik ettigi bir diger konu "iligkiler" temasidir. iliskiler temasi alinda
"[letisim" ve "Yonlendirme" kategorileri yer almaktadir. 4 katilimci iletisim konusunda rehberlik
yaptigini ifade ederek sinif i¢i ve simf dig1 iletisimin saglanmasi ve giliglendirilmesi hususuna dikkat
¢ekmektedir. Katilimer ifadeleri su sekildedir:

"Genel olarak sinif icerisinde oOgrencilerimin birbiriyle daha iyi iletisim kurabilmelerini
saglayarak sinif ici uyumun olugmasi igin ¢abalyyorum. Bu da okul devamliligini. " (K3)

"Ogrenci igin veliyle siirekli irtibat halindeyim. Ogrencinin ailesiyle arkadaslaryla iliskileri nasil
bunlart gozlemlemeye ¢alisiyorum. Sayet bunu tam anlamiyla saglayabilirsem egitim amacina
ulasir."(K15)

"Yonlendirme' kategorisine iliskin 4 katilimci goriis beyan etmigtir. Katilimci goriisleri su
sekildedir:

"Sorunu ¢ozemezsem ya da kendimi yetersiz hissedersem oOgrenciyi okul rehber Ggretmene
yonlendiriyorum."(K3)

"En onemlisi ogrencilerin neyi yapmasi gerektigiyle ilgili siirekli yonlendiriyorum. Hata yapsalar
da onemli degil yonlendirmeyle dogru yapmay: 6grenecekler."(K16)
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Katilimcilar ayn1 zamanda rehberlik faaliyetlerinde "Bireysel Gelisime" dikkat ¢ekerek konuya iliskin
ogrencilerde istendik degisikler yaratmaya caligtiklarii ifade etmektedir. Katilimci ifadeleri su
sekildedir:

"Ogrencilerin kendilerini rahat ifade ederek kendilerini tam anlamiyla gerceklestirebilmeleri icin
bireysel gelisimlerine 6nem veriyorum." (K1)

"Bireysel gelisim konusu tizerinde ¢ok¢a konusma yapiyorum ¢iinkii kendini gergeklestiremeyen
bir ogrenci egitim ve ogretim anlaminda boslukta kalir."(K2)

Katilimcilar rehberlik ettikleri konular1 ifade ederken rehberlik dersinin 8. Siniflar disinda diger
kademelerde yer almadigina, rehberlik faaliyetlerine yeterince zaman ayiramadiklarina, okul rehberlik
Ogretmen sayisinin yetersiz olduguna ve rehberlik i¢in okul imkanlarinin yetersiz olduguna da dikkat
¢ekmektedirler. Baz1 katilimcr ifadeleri su sekildedir:

"Ornegin rehberlik dersi haftada bir saat olarak sadece 8. simflarda var. Bir ders saati bu
cocuklar icin yetersiz. Bunlar sinava girecek ve liseye yeni bir ortama gidecekler. Bir de ergenlik
siirecindeler. Diger kademelerde de yok ozellikle 5. Sumif 6grencileri ilkokuldan bambagska bir
ortama gelmis. Rehberlik dersi ¢cok gerekli."(K4)

"Bir tane okul rehberlik gretmenimiz var. Her ders ve teneffiis odast dolu basint kaldiramiyor.
Hangi soruna yetigsin. Daha fazla okul rehberlik ogretmenine ihtiyacimiz var."(K7)

"Hem ogrencilerin hem de bizim ders yiikiimiiz agir. Rehberlik dersi 8’ler disinda diger
kademelerde yok. Sadece kendi derslerimizde, teneffiislerde ve varsa bos dersimiz o siirecte
elimizden geleni yapmaya ¢alisiyoruz. Yetersiz kaliyoruz."(K13)

"Rehberlik icin yapacagimiz faaliyetlerde okul imkanlarimiz cok kisith. Ozellikle fiziki imkanlar.
Goriisme icin fazladan bir sinifimiz bile yok. Sosyal faaliyetler icin ona keza." (K20)

ikinci Arastirma Sorusuna Iliskin Bulgular

Caligmanin ikinci problemi olan sinif rehber 6gretmenlerinin rehberlik ettikleri konularda kullandiklar
liderlik etki (gii¢) kaynagina iligkin bilgiye Tablo 3’te yer verilmistir.

Tablo 3. Liderlik (Etki) Gii¢ Kaynaklar

Etki (Gii¢) Kaynagi Katihmcilar f

Karizmatik K1, K5, K6, K8, K9, K10, K11, K13, K14, K15, K16, 13
K19, K21

Uzmanlik K1, K2, K3, K4, K6, K7, K8, K9, K10, K16, K18 11

Yasal K5, K12, K17, K18, K20 5

Odiil K9, K11 2

Tablo 3’e gore simif rehber dgretmenleri rehberlik faaliyetlerinde en fazla karizmatik etki kaynagim
kullanirken; en az 6diil etki kaynagina bagvurmaktadirlar. Sinif rehber 6gretmenlerinin kullandiklar
diger etki kaynaklarin ise uzmanlik ve yasal etki kaynaklar1 oldugu goriilmektedir.

Simif rehber Ogretmenleri rehberlik faaliyetlerinde c¢ogunlukla karizmatik etki kaynagina
bagvurmaktadir. 13 katilimci bu yonde goriis beyan etmistir. Katilimcilar 6grencileri etkilemek igin
onlarin saygi ve sevgisini kazanarak onlar i¢in birer rol model olduklar1 ve 6grencilerin onlarla
biitiinleserek katilimcilara karst duygudaslik ve sadakat beslediklerini ifade etmektedir. Baz1 katilimci
ifadeleri su sekildedir:

"Herkesin benim icin esit ve degerli oldugunu hissettirmeye ¢alisiyorum. Olumlu davramglar
sergilemeleri konusunda onlara érnek olmaya ¢alistyorum. Giivenilir ve samimi olmaya 6zen
gosteriyorum. Boylelikle ¢cocuklarin sevgi, saygi ve sadakatini kazaniyyorum." (K1)

186



i ’ MSKU Journal of Education
= ISSN 2148-6999 Volume 12, Issue 2, (2025) November

"Ogrencilerime rehberlik ederken sabirl, giiler yiizlii, adil ve objektif olmaya gayret gosteririm.
Saygularini kazaniyyorum. Ciinkii ben onlar igin bir rol modelim. Size saygi duyduklari zaman,
giivendikleri zaman isiniz daha da kolaylasiyor. Bende iliskinin temeli saygi."(K6)

Katilmei ifadelerinden 11 katilimcinin 6grencilere rehberlik ederken uzmanlik etki kaynagina
bagvurdugu anlasilmaktadir. Katilimcilar rehberlik hususunda bilgi ve tecriibelerinden faydalandiklarina
ve 6grenciler {izerinde etkili olduguna dikkat ¢cekmektedir. Bazi katilimcilara ait ifadeler su sekildedir:

"Sinifim igin iyi bir dinleyiciyim. Krizleri durumlara ¢oziim tiretiyorum. Bunu yaparken bilgi ve
tecriibeme ¢ok giiveniyorum. Yillarin vermis oldugu bir tecriibe var."(K8)

"Ogretmen bilgi sahibi olup bunu Ogrencilere aktarabilir... Rehberlik ederken bilgi ve
birikimimin onemli oldugunu gordiim. Pedagojik acidan dgrenciye rehberlik edebiliyorsunuz.
Hem verimli hem etkili oluyor."(K18)

Katihmcr ifadelerinden 5 katilimcimin rehberlik siirecinde yasal etki kaynagina basvurdugu
goriilmektedir. Katilimcilar otorite ve disipline dikkat ¢cekmektedirler. Bazi katilimct ifadeleri su
sekildedir:

"Ogrenci iizerinde otorite kuruyorum. Bu sekilde yapilmasi, izlenilmesi gereken yolu daha rahat
buluyorlar". (K12)

"Rehberlik stirecinde disipline 6nem veririm. Bir diizen yoksa ya da herhangi bir kurak rehberligi
saglamak gii¢clesiyor."(K17)

Katilimc1 ifadelerinden 2 katilimcinin rehberlik faaliyetlerinde 6diil etki kaynagini kullandiklari
anlagilmaktadir. Katilmeilar 6diil giiclinlin 6grenciyi motive ettigine dikkat ¢ekerek odiiliin 6grenci
tizerinde kalic1 etkisi oldugunu ve 6grenciden beklenen davranisi sekillendirmek igin etkili bir arag
oldugunu ifade etmektedir. Katilimci ifadeleri su sekildedir:

"Cocuklart motive etmeye ¢alisirim. Béylelikle rehberlik ettigim konulara daha istahla
yaklagiyorlar. Bunu da onlart ara ara édiillendirerek yaparim."(K9)

"Rehberlik hususunda édiiliin etkisi biiyiik gercekten. Ogrenci davramsint sekillendirmede belki
de en kalici yontem belki de."(K11)

Tartisma

Bu ¢aligmada ortaokullarda sinif rehber 6gretmelerinin rehberlik faaliyetleri ve bu faaliyetlerde agiga
¢ikan liderlik giic kaynaklari iizerinde durulmustur. Calismada iki temel problem irdelenmistir. Ilk
olarak simif rehber Ogretmenlerinin sorumlu olduklar1 smiflarda ne tiir rehberlik faaliyetleri
gergeklestirildigi irdelenmistir. Ortaokullarda 8. siniflar diginda her sinif kademesinde rehberlik dersinin
bulunmamasi1 ve okul rehberlik 6gretmenlerinin okullarda rehberlik faaliyetlerine biitiinciil olarak
yetememesi sinif rehber 6gretmenleri ve gergeklestirmis olduklar faaliyetlerin 6nemini arttirmaktadir.
Ikincil olarak sinif rehber dgretmenlerinin gerceklestirmis olduklari faaliyetlerde kullanmis olduklari
liderlik etki kaynaklar1 {izerinde durulmustur. Smif rehber 6gretmenlerinin ister aktif isterse de pasif
sekilde 6grencilere liderlik etmesi beklenmektedir. Diger bir deyisle egitim ve Ogretim siirecinde
ogrencilere Onderlik etmesi beklenir. Ciinkii orgiitsel amaglara kullanilan liderlik stilleri ve etki
kaynaklariyla daha hizli ve saglam bir sekilde ulasilabilmektedir (Yetim, 1996). Diger taraftan
kullanilan etki kaynaklarmin okul iklimine yapacag etki, saglayacagi fayda ve dgretmenleri motive
etkisi diigiiniildigiinde etki kaynaklarinin yerinde ve zamaninda kullanilmasi biiyiilk dneme sahiptir
(Kosar ve Calik, 2011).

Calisma bulgular1 sinif rehber 6gretmenlerinin 6grencilerine kurallar, sorunlarla ilgilenme, akademik
konular, iligkiler ve bireysel gelisim hakkinda rehberlik ettigine isaret etmektedir. Bulgular sinif rehber
Ogretmenlerinin en ¢ok kurallar, sorunlar ve akademik konular {izerinde durduguna dikkat ¢ekerken;
iligkiler ve bireysel gelisim konulariin lizerinde daha az duruldugunu géstermektedir. Bu ii¢ konunun
One ¢ikmasi egitim ve 6gretim faaliyetlerini yakinen ilgilendirmesinden kaynaklaniyor olabilir. Bayar
ve Ekim (2021) farkh tiir ve kademedeki okullarda yapmis olduklari ¢alismada benzer sekilde
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Ogretmenlerin yardimci, yol gosterici, sorun ¢oziicli, yonlendirici merci olarak goriildiigiinii aciga
cikarmistir. Diger taraftan Hue (2012) tarafindan ortaokullarda yiiriitiilen bir ¢aligmada aciga ¢ikan
caligma bulgular1 okul rehberliginde okul kurallarinin, yonlendirmenin, bireysel gelisimin ve interaktif
iletisimin 6n plana ¢iktigini gdstermektedir.

Caligma bulgular1 rehberlik edilen kurallarin okul, toplum ve ahlaki kurallar oldugunu agiga ¢ikarmstir.
Sinif rehber 6gretmenleri en ¢ok okul kurallari iizerinde durmaktadir ¢iinkii bu kurallarin egitim ve
Ogretim stireciyle birlikte okulda diizenin saglanmasinda 6nemli rol oynadig: belirtilmektedir. Benzer
sekilde Gudyanga vd. (2019) calismalarinda rehberlik gorevini istlenen Ogretmenlerin egitim ve
ogretimde siirecin verimli bir sekilde igletilmesi i¢in belli bash okul kurlarinin uygulanmasi gerekliligine
dikkat cekmektedir. Bu durumda sif rehber 6gretmenlerinin Onceliginin egitim ve 6gretimin
aksamamasi i¢in diizenin saglanmasi oldugu sodylenebilir. Bulgular dogrultusunda toplum ve ahlaki
kurallara iliskin de rehberlik yapilma ihtiyaci duyuldugu anlagilmaktadir. Benzer sekilde Thornberg
(2009) calismasinda toplumsal ve ahlaki kurallarin derslere giren 6gretmenler tarafindan 6grencilere
asilanmas1 gerektigine dikkat ¢ekerek; bu kurallar rehberlik vasitasiyla edinmis 6grencilerin iyilik
yapan ve baskalarina zarar vermeyen, sorumluluk sahibi iyi vatandaglar oldugunu ifade etmektedir. Bu
baglamda smif rehber 6gretmenlerinin okul diizeninin yani sira dgrencilerinde toplumsal ve ahlaki
davranislar da sekillendirdigi anlasilmaktadir. Dolayisiyla sinif rehber 6gretmenleri 6grencilerinin
toplumla uyum iginde olmalar1 gerektigine ve ahlaki davramiglarin birey igin gerekliligine dikkat
¢cekmektedir.

Mevcut calismada sinif rehber 6gretmenlerinin ¢ogunlukla sorunlarla ilgilendigi ve bu yonde rehberlik
yaptig1 anlasilmistir. Bayram ve Ekim (2021) calismalarinda benzer sekilde 6gretmenlerin en dnemli
rehberlik gorevlerinden birinin de sorunlar1 ¢6zmek olduguna dikkat ¢ekerek sinif 6gretmenlerinin
ogrencilere 6zellikle psikolojik anlamda destek oldugunu ifade etmektedir. Amarat (2017) ¢aligmasinda
Ogretmenlerin rehberlik anlaminda sorun ¢oziiciiliik noktasinda 6grenciler tarafindan dikkate deger bir
bigimde dnemsendigini dile getirmektedir. Oyle ki simf rehber 6gretmenleri birer ¢dziim mercii olarak
goriilmektedir. Ogrencilerin kaynagi ne olursa olsun sorunlarin giderilmesinde ¢dziime ulastiklari
noktanin smif rehber 6gretmenleri oldugu anlagilmaktadir.

Mevcut calisma simif rehber Ogretmenlerinin  akademik konularda rehberlik faaliyetleri
gergeklestirdiklerine dikkat ¢cekmektedir. Akademik basar1 egitim ve O6gretim siirecinin Olgiitii ve
gostergesi olarak kabul edilmektedir. Bu durumun asil nedeni veli ve okul yonetiminin akademik basari
beklentisinden kaynaklanmaktadir. Benzer sekilde Taskin (2019) galismasinda akademik konularda
yapilan rehberligin 6grencileri olumlu anlamda etkileyerek akademik basarilarini arttirdigini agiga
¢ikarmistir. Gerler ve Anderson (1986) ise ¢aligmalarinda yapilan rehberlik ¢aligmalarinin 6grenci ders
notlarimi yiikselttigini ortaya koymustur. Akademik konulara iligkin yapilan rehberlik ¢aligmalarinin
Ogrenci basarisi lizerinde olumlu etkileri oldugu anlasilmaktadir.

Diger taraftan bulgular sinif rehber 6gretmenlerinin iliskiler konusunda 6grencilerine rehberlik ettigine
isaret etmektedir. Iliskiler konusundaki rehberlik iletisim ve yonlendirme seklinde agiga ¢ikmustir.
Zorbaz vd. (2016) ¢aligmalarinda 6gretmen tarafindan iligkiler konusunda yapilan rehberligin okulda
ogrencinin sosyal ve duygusal gelisimini belirledigine dikkat cekmektedir. iletisime iliskin rehberlik
faaliyetlerinin icrasinda sinif i¢i ve sinif disi iletisimin saglanarak gii¢lendirilmesi hedeflenmistir. Bunun
temel nedeni olarak okul unsurunun 6grenci, 6gretmen, yonetim ve veli ayaklarindan meydana gelmesi
gosterilebilir. Ustomi vd. (2024) ¢alismalarinda benzer sekilde okulda gelistirilen iletisimin aile, okul
ve sosyal cevrede dgrencilerin giinliik aktivitelerini destekledigini ve kolaylastirdigini agiga ¢ikarmustir.
Yonlendirme faaliyetlerini gergeklestiren sinif rehber 6gretmenlerinin amaci hem yetersiz hissettikleri
konularin {istesinden gelebilmek hem de Ogrencilerin hatalardan uzaklagarak dogru davraniglar
sergilemelerini saglamaktir. Burger vd. (2012) caligmalarinda dgretmenler tarafindan yapilan rehberlik
faaliyetlerinin hem okulda hem de okul disinda 6grenci yasamim kolaylastirdigini ortaya koymaktadir.
Yonlendirme faaliyetlerinin &grencilerde hata yapma payini azaltarak yetersizlik hissini ortadan
kaldirdig1 soylenebilir. Bu baglamda 6grenciler okul i¢i ve okul disi tiim faaliyetlerde kendilerini
rahatlikla ifade edebilirler.

Smif rehber 6gretmenleri 6grencilerin bireysel gelisimine iligkin gerceklestirdikleri rehberlik faaliyetleri
sonucunda Ggrencilerin  kendilerini rahatlikla gergeklestirmelerine ve istendik davraniglar
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gelistirmelerine olanak tanimaktadir. Karatas ve Baltact (2013) calismalarinda benzer sekilde sinif
rehberligini 6grencinin okul i¢i ve okul disinda gelisimini hizlandirmak i¢in kullanilan bir uygulama
olarak ifade etmektedir. Ozellikle ilkdgretim g¢agindaki cocuklara sunulan etkili rehberlik ve
danigmanlik hizmetleri ¢cocuklardaki bireysel gelisimi tetikleyerek, onlar1 egitim ve 6gretim baglaminda
gelistirmekte ve bir iist dgrenim kurumuna hazirlamaktadir (Ozkan, 2012).

Siif rehber 6gretmenlerinin rehberlik etme konusunda dikkat cektigi bir diger konu ise rehberlik
faaliyetlerinin uygulanmasi ve siirecine iligkin algiladiklar eksikliklerdir. Calisma bulgular1 sinif rehber
ogretmenlerinin 8. siniflar disinda her kademede rehberlik dersinin olmayisini, rehberlik faaliyetlerine
yeterince zaman ayrilamayisini, okul rehberlik Ogretmen sayisi azligimi ve okul imkanlarinin
yetersizligini rehberlik siirecinde dezavantaj olarak gérmektedir. Bayar ve Ekim (2021) benzer sekilde
caligmalarinda rehberlik hizmetlerinde yasanan eksikliklerin bir¢ok sorunu da beraberinde getirdigine
dikkat cekerek; bu sorunlarin sinif rehber Ggretmeninden, ders saatinden, veliden, 6grenciden ve
okuldan kaynakli sorunlar oldugu sonucuna varmistir. Giiven (2009) ise konuya iliskin okul yonetimi
ve sinif rehber 6gretmenleri arasindaki iletisim sorununa, okul rehber 6gretmenlerinin azligina ve sinif
rehber programinin uygulanmasindaki yetersizliklere dikkat ¢ekmektedir. Giirgan (2020) ise rehberlik
konusuna iligkin eksikliklerin mevzuat, aile ve rehber 6gretmen sayisinin azligina bagh oldugunu agiga
¢ikarmistir. Bu durumun genel anlamda egitim politikas1 ve egitim ekonomisindeki bazi eksikliklerden
kaynaklandigi soylenebilir. Ciinkii rehberlik siirecinde 6gretmenlerin yogunluktan dolay1 her 6grenciye
yeterince vakit ayiramamasi, 6gretim programindaki aksakliklar, her kademede rehberlik dersinin
olmamasi ve okullarin 6zellikle maddi anlamda yetersiz kalmasi genel anlamda egitim politikast ve
ekonomisiyle ilgilidir. Mevcut egitim politikalari, egitim ve kariyer rehberligini, kolektif sosyal
hedeflerini (ekonomik biiyiime, okuldan ayrilma oraninin azaltilmasi, sosyal katilim) takip ederken
bireysel kendini gerceklestirmeyi gelistiren temel bir arag olarak tanimlamaktadir (Romito, 2019).

Sinif rehber 6gretmenleri rehberlik faaliyetlerinde karizmatik, uzmanlik, yasal ve 6diil etki kaynaklarina
bagvurmaktadir. Ancak bu calismada zorlayici etki kaynagima bagvurulmadigi anlasilmaktadir. Bu
durumun rehberligin dogasindan kaynaklandigi diistiniilebilir. Ciinkii rehberlik siirecine liderlik etmek,
ogrenci lizerinde zorunlulugu degil gondlliiliigii gerektirir. Simf rehber 6gretmenlerinin ¢ogunlukla
karizmatik ve uzmanlik etki kaynagina bagvurdugu anlasilmaktadir. En az bagvurulan etki kaynaginin
ise odiil etki kaynagi oldugu goriilmektedir. Bakan ve Biiyiikbese (2010) kamu ve 6zel sektor lizerine
yapmis olduklari ¢aligmalarinda mevcut ¢aligmayla benzer sekilde en ¢ok kullanilan etki kaynaklarinin
yasal ve uzmanlik etki kaynagi oldugunu aciga ¢ikarmistir. Meydan vd. (2018) ¢alismalarinda mevcut
calismanin tersine en ¢ok kullanilan etki kaynaginin 6diil etki kaynagi oldugunu ortaya koymustur. Ayni
zamanda Meydan vd. (2018) mevcut ¢alismay1 destekler sekilde en ¢ok kullanilan etki kaynaginin
uzmanlik etki kaynagi oldugunu agiga ¢ikarmistir.

Her ne kadar 6grenci merkezli egitim dnemsense de egitimin merkezinde 6gretmenler yer almaktadir.
Ozellikle liderlik ve orgiit iklimi bakimindan karizmatik etkinin kullanilmasi oldukg¢a 6nemli
goriilmektedir (Kosar ve Calik, 2011). Dolayisiyla mevcut ¢aligmada karizmatik etki kaynagini kullanan
sinif rehber 6gretmenlerinin 6grencilere rol model olarak onlarin saygi, sevgisini ve sadakatini kazandigi
ve oOgrencilerle duygusal bir bag olusturarak istendik davraniglart kolayca sekillendirebildigi
anlagilmaktadir. Ugurlu ve Demir (2016) okullarda kullanilan karizmatik etki kaynagina g¢okca
bagvuruldugu ve bunun temel sebebinin hal ve davraniglarin takipgiler {izerinde biiyiik etkiye sahip
olmasindan kaynaklandigin ifade etmektedir. Bu durum karizmatik etkinin simif rehber 6gretmenlerinin
en ¢ok bagvurdugu etki kaynagi olmasinin nedeni olarak gdsterilebilir. Simif rehber 6gretmenlerinin
rehberlik faaliyetlerinde kurallar ve sorunlarin ¢6ziimiine iliskin rehberlik faaliyetlerinin yogunlukta
oldugu diisiiniildiigiinde, en etkin etki kaynaginin karizmatik etki kaynag: olarak agiga ¢ikmasi pek de
sasilas1 bir durum degildir.

Mevcut ¢aligmada siif rehber &gretmenlerinin en ¢ok bagvurdugu ekti kaynaklarmdan bir digeri
uzmanlik etki kaynagidir. Uzmanlik, kisinin c¢abasiyla kendisine katabilecegi bir etki kaynagi
oldugundan bu her yonetici ve O0gretmenin elde edebilecegi bir giigtiir (Kosar ve Calik, 2011).
Dolayisiyla mevcut ¢alismada sinif rehber 6gretmenleri sahip olduklar bilgi, tecriibe ve deneyimleri
vasitasiyla rehberlik faaliyetlerini gergeklestirdiklerine dikkat ¢ekmektedir. Ak¢akoca ve Bilgin (2016)
caligsmalarinda mevcut ¢alismay1 destekler sekilde uzmanlik etki kaynagmin kullanildigi okullarda

189



i ’ MSKU Journal of Education
= ISSN 2148-6999 Volume 12, Issue 2, (2025) November

Ogretmenlerin ¢aligmaya daha istekli oldugu, 6grenci basarisina sagladigi katkinin daha fazla oldugu ve
yeniliklere acik oldugu sonucuna varmistir. Breult (2014) ise calismasinda hangi egitim kademesinde
olursa olsun uzmanlik etki kaynaginin egitim ve 6gretim siirecini olumlu anlamda etkiledigine dikkat
cekmektedir. Bakan ve Biiylikbese’nin (2010) ¢alisma bulgulart kamu sektoriinde agirlikli olarak
bagvurulan etki kaynaginin uzmanliga dayandigini gostermektedir. Anlasilan odur ki okullarin egitim
ve dgretim yuvasi olmasi uzmanligi da beraberinde getirmektedir. Bundan dolayidir ki 6zellikle 6grenci
yonetimi, bireysel gelisim ve akademik konularda gerceklestirilen rehberlik faaliyetlerinde sinif rehber
Ogretmenlerinin bagvurabilecegi en etkin etki kaynaginin uzmanlik etki kaynagi oldugu sdylenebilir.
Calismada smif rehber 6gretmenlerinin bu etki kaynaginin bu denli yiiksek seviyede kullanmasinin
nedeni de olabilir.

Mevcut calisma bulgulari bir kisim smif rehber 6gretmeninin yasal etkiye bagvurduguna isaret
etmektedir. Bunu ise disiplin ve otoriteyi saglamak i¢in yaptiklar1 anlagilmaktadir. Benzer sekilde
caligsmasinda rehberlik ve disiplin arasinda bir dinamik olduguna dikkat ¢geken Hue (2010), disiplini bir
arag olarak kullanan 6gretmenlerin giiven duygularinin artarak verimli ve uyumlu bir sekilde 6grencilere
rehberlik ettigini; aksi takdirde sorun ve g¢atigmalarla karsi karsiya kalmadiklarini agiga ¢ikarmistir.
Altinkurt vd. (2014) calismalarinda okullarda yasal etki kullanimi arttikca calisanlarda olumsuz
gorlislerin arttigina ve dolayisiyla c¢alisanlarin  kurumlarindan duygusal ve davranigsal olarak
uzaklasarak performanslarmin diistiigiine dikkat ¢ekmektedirler. Bu baglamda yasal etki rehberlik
faaliyetlerinde 6zellikle sorunlarin ¢6ztimii ve kurallarm etkililigi icin bagvurulabilecek bir etki kaynag:
olarak goriilebilir.

Mevcut ¢alismada en az basvurulan etki kaynaginin 6diil giicii oldugu aciga cikmustir. Odiil etkisinin
ogrenci lizerinde kalici oldugu ve 6grenciyi giidiileyerek davranislart istendik sekilde sekillendirdigi
anlagilmaktadir. Meydan vd. (2018) mevcut calismayr destekler sekilde caligmalarinda odiil etki
kaynaginin diger etki kaynaklarina gére daha az kullanildigina dikkat ¢ekmektedir. Mevcut ¢alismanin
tersine Bakan ve Biiyiikbese’ nin (2010) calisma bulgulari ise kamu sektoriinde en ¢ok basvurulan ikincil
etki kaynagimin odiillendirme oldugunu gostermektedir. Bu baglamda kurallarin uygulanmasinda,
sorunlarin ¢oziimiinde, akademik ve bireysel basarinin tesvikinde 6diiliin etkin oldugu sdylenebilir.

Mevcut calismanin sonuglar1 dogrultusunda Onerilerde bulunulabilir. Mevcut ¢alisma Milli Egitim
Bakanlig1 biinyesinde yer alan ortaokullarda gorev yapan sinif rehber 6gretmenleriyle yiiriitilmiistiir.
Benzer bir ¢alisma egitim ve dgretim kurumlarinin farkli kademelerinde hem devlet hem de 6zel
okullarda gorev yapan 6gretmenlerle ve yoneticilerle yiiriitillebilir. Farkli ¢aligmalarda ortaokullarda
rehberlik hizmetlerinin yiiriitiilmesinde karsilasilan zorluklar ve ¢6ziim yollar1 daha detayl bir sekilde
caligilabilir. En ¢ok basvurulan karizmatik ve uzmanlik etki kaynagi ve en az kullanilan 6diil etki
kaynagi iizerine karsilagtirmali bir ¢aligma yapilabilir. Mevcut ¢alismada agiga ¢ikan bulgular meslek
hayatina yeni baglamis sinif rehber 6gretmenlerine mesleki yagsamlarinda 151k tutabilir.

Sonug¢ ve Oneriler

Mevcut ¢alismanin sonuglarma dayanarak yapici onerilerde bulunulabilir. Bu ¢alisma, Milli Egitim
Bakanligi’na bagli ortaokullarda gérev yapan sinif rehber 6gretmenleri ile gergeklestirilmistir. Benzer
bir c¢alisma, kamu ve 06zel okullar dahil olmak tizere farkli egitim kademelerinde goérev yapan
Ogretmenler ve yoneticilerle yapilabilir. Diger c¢alismalarda, ortaokullarda rehberlik hizmetlerinin
sunulmasinda karsilasilan zorluklar daha ayrintili olarak arastirilabilir ve olasi ¢ézlimler belirlenebilir.
Karizmatik gii¢ ve uzmanlik giicii gibi en ¢ok kullanilan etki kaynaklari ile en az kullanilan 6diil giicii
iizerine karsilastirmali bir ¢aligsma da yapilabilir. Bu ¢alismanin bulgulari, kariyerlerinin basindaki yeni
smif rehber oOgretmenleri icin degerli bilgiler saglayabilir. Ancak, caligmanin bir smirhiligi,
orneklemdeki 6gretmenlerin duygularmi ve diisiincelerini igtenlikle ifade ettikleri varsayimidir; bu
durum her zaman gegerli olmayabilir.
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