&

| cije.cumhuriyet.edu.tr |

Cumbhuriyet International Journal of Education, 15(1): 48-62, 2026
DOI: https://dx.doi.org/10.30703/cije.1694678

Cumbhuriyet International Journal of Education

Founded: 2011 ISSN: 2147-1606 Publisher: Sivas Cumhuriyet University

Enhancing Readin
Primary School St

g Awareness Through Creative Drama: An Experimental Study on
udents’ Reading Attitudes

Erhan Alabay ", Lider Hepgeng 2°

! Child Development, Hamidiye Faculty of Health Sciences, University of Health Science, istanbul, Tiirkiye
2 Independent Researcher, istanbul, Tiirkiye

*Corresponding author e-mail adress: erhan.alabay@sbu.edu.tr

Research Article

History
Received:  07.05.2025
Accepted:  21.11.2025

 iThenticate:
This paper was checked for
plagiarism using iThenticate
during the preview process and
before publication.

This article is licensed under a Creative
Commons Attribution-NonCommercial 4.0
International License (CC BY-NC 4.0)

Yaratici Drama il
Uzerine Deneysel

Arastirma Makalesi

Stireg¢
Gelis: 07.05.2025
Kabul: 21.11.2025

*Sorumlu yazar

Bu ¢alisma 6n inceleme siirecinde
ve yayimlanmadan énce
iThenticate yazilimi ile
taranmistir.

a @ 0000-0003-4025-2352

How to Cite: Alabay, E. & Hepge
students’

ABSTRACT

The aim of this study is to examine the impact of book reading workshops, designed using the creative drama
method, on the reading attitudes of third-grade primary school students. A quantitative research approach was
adopted, utilizing a quasi-experimental design, specifically a pretest-posttest control group model. The study sample
consisted of 24 third-grade students enrolled in a public school under the Ministry of National Education in Istanbul.
Participants were randomly assigned to either the experimental (n=12) or control (n=12) group. The "Reading
Attitude Scale," adapted into Turkish by Kocaarslan (2016), was used as the data collection instrument. The findings
indicate that book reading awareness workshops implemented through the creative drama method significantly
improved students’ attitudes toward both academic reading and reading for enjoyment, favoring the experimental
group.
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e Kitaplara Yolculuk: ilkokul Ogrencilerinin Okuma Tutumlan
Bir Calisma

0z

Bu arastirmanin amaci, ilkégretim tglinct sinif 6grencilerine yonelik yaratici drama yontemi kullanilarak hazirlanan
kitap okuma atélyelerinin, 6grencilerin okumaya yonelik tutumlarina etkisini incelemektir. Calismada, nicel
arastirma yontemlerinden deneysel desen benimsenmis olup yari deneysel desenlerden birisi olan 6ntest-sontest
kontrol gruplu deneysel model kullanilmistir. Arastirmanin calisma grubunu, istanbul ilinde Milli Egitim Bakanligina
bagli bir egitim kurumunda 6grenim géren toplam 24 Gglncl sinif 6grencisi olusturmaktadir. Katilimcilar rastgele
atama yontemiyle deney (n=12) ve kontrol (n=12) gruplarina ayrilmistir. Veri toplama araci olarak Kocaarslan (2016)
tarafindan Tiirkgeye uyarlanan "Okumaya Yénelik Tutum Olgegi" kullanilmistir. Arastirma bulgulari, yaratici drama
yontemiyle gercgeklestirilen kitap okuma atolyelerinin, 6grencilerin hem akademik amagli okumaya hem de eglence
amacli okumaya yonelik tutumlarini deney grubu lehine anlamli diizeyde gelistirdigini ortaya koymustur.

Anahtar Kelimeler: ilkokul 6§rencileri, Kitap, Okumaya yénelik tutum, Yaratici drama
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1. Introduction

Attitude toward reading is a fundamental concept
frequently addressed in educational studies and reading
research, as it constitutes a cornerstone of reading
behaviors. This construct encompasses the affective,
cognitive, and behavioral predispositions that individuals
develop toward reading-related activities (Sarar Kuzu &
Dogan, 2015). McKenna and Kear (1990) define attitude
toward reading as an individual’s emotional response to
reading activities and their willingness to engage in them.
Similarly, Alexander and Filler (1976) describe it as an
individual’s affective orientation toward the act of reading
and the behavioral reflection of this orientation. Baker
and Wigfield (1999) conceptualize reading attitude in
terms of the value and enjoyment individuals derive from
reading activities, whereas Yildiz (2013) characterizes it as
a synthesis of the emotions and cognitions individuals
hold regarding reading. A review of these definitions
suggests that attitude toward reading comprises an
affective dimension associated with pleasure and
enjoyment, a cognitive dimension related to beliefs about
its value and utility, and a behavioral dimension
manifested in observable actions and habits. Therefore, it
is more appropriate to conceptualize attitude toward
reading as a holistic integration of individuals’ affective,
cognitive, and behavioral predispositions toward reading
(van den Bergh & Rijlaarsdam, 2020).

A further review of the literature reveals additional
conceptualizations of reading attitude. Guthrie and
Wigfield (2000) define reading attitude as a construct that
significantly influences the reading process, as well as
individuals’ interest and motivation, and emphasize its
direct association with reading performance. Mathewson
(1994) conceptualizes it as a multidimensional construct
encompassing individuals’ emotional reactions to reading,
the value they attribute to this activity, and the factors
that increase the likelihood of these values translating into
behavior. Taken together, these definitions indicate that
reading attitude is a critical variable influencing interest,
motivation, perceived value, and overall reading
performance. Accordingly, fostering positive attitudes
toward reading—particularly during childhood—is likely
to enhance motivation and engagement. Moreover,
positive reading attitudes developed in childhood are
believed to persist into adulthood, contributing to the
development of consistent and lifelong reading habits
(Kush et al., 2005).

When examining national studies investigating
students’ attitudes toward reading, findings indicate that
children across various grade levels tend to exhibit
relatively low levels of reading attitude (Aksoy & Oztiirk,
2018; Sallabas, 2008; Yaman & Dagtas, 2013; Yildiz &
Keskin, 2016). International research similarly documents
a gradual decline in students’ reading attitudes over time.
For example, Luoto (2025) examined reading attitudes
among students in Finland and reported an annual
decrease, challenging the conventional assumption that
Finnish students consistently demonstrate high levels of

reading engagement. The most comprehensive
international evidence of this downward trend emerges
from PISA data collected across 81 countries. The PISA
2022 results reveal a steady decline in positive reading
attitudes between 2009 and 2022, a trend largely
attributed to the increasing influence of digital media.
With the proliferation of digital platforms, students
appear to prefer short-form digital content over sustained
engagement with written texts. Moreover, Nootens et al.
(2019), in a longitudinal investigation, identified a
significant decline in reading attitudes during the
transition from primary to secondary education,
suggesting that educational transitions may coincide with
reductions in reading motivation and engagement.

Taken together, these findings suggest that children’s
reading attitudes are diminishing both nationally and
internationally. This trend foregrounds a critical question:
How can children’s attitudes toward reading be
enhanced? The literature suggests several primary
approaches, including cultivating a love of books during
early childhood and primary education, designing
enjoyable reading experiences, and eliminating negative
perceptions associated with reading. At these
developmental stages, reading activities should be child-
centered, engaging, and structured to promote intrinsic
motivation. Substantial evidence indicates that intrinsic
motivation is positively associated with improved reading
attitudes  (Csikszentmihalyi, 1990; Xiao, 2023).
Furthermore, research consistently demonstrates that
student-centered instructional practices yield more
effective outcomes than traditional teacher-directed
methods (Cremin et al., 2022; Lee, 2017; Wilson et al.,
1986).

Creative drama represents a pedagogical approach
aligned with these principles, as it promotes child-
centered, experiential, and intrinsically motivating
learning environments. It has been suggested that
engaging with literary texts—particularly poetry and
narrative works—through improvisation and
dramatization enhances students’ interest and attitudes
toward reading (Ataman, 2006; Cormack, 2004). This
effectiveness can be explained by the method’s grounding
in experiential learning principles (Sagirli & Girdal, 2002).
According to Dewey’s (1938) theory of experiential
learning, meaningful and lasting learning occurs when
individuals actively participate in and reflect upon their
experiences. Participation in such “learning by living”
processes renders reading activities more meaningful and
enjoyable, thereby fostering intrinsic motivation and
positively influencing reading attitudes.

In addition, creative drama is inherently social in
nature, as it is conducted within collaborative group
settings (Adiglizel, 2006). From the perspective of
Vygotsky’s Social Development Theory, learning is
fundamentally mediated through social interaction.
Collaborative engagement within reading workshops may
therefore enhance the perceived significance of reading
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activities, while peer interaction supports the
development of positive reading attitudes (Ates &
Caliskan, 2023). Finally, creative drama incorporates a
ludic, play-based dimension (Sahin Kalyon & Aksoy, 2017).
According to Deci and Ryan’s (1985) Self-Determination
Theory, intrinsic motivation is strengthened when three
basic psychological needs—autonomy, competence, and
relatedness—are satisfied. The play-based and gamified
elements inherent in drama activities provide
opportunities  for  autonomy (decision-making),
competence (a sense of achievement), and relatedness
(social connection). Consequently, such environments are
likely to strengthen intrinsic motivation toward reading,
ultimately fostering more positive attitudes toward the
act of reading.

In this study, selected literary works were presented
to children through the creative drama method in order
to examine its effect on their attitudes toward reading.
The books were systematically reviewed by the
researchers and adapted for implementation within
creative drama workshops. During the design process, the
most engaging or climactic segments of each text were
identified and incorporated into the evaluation phase of
the drama sessions. The workshops were deliberately
concluded at points designed to sustain curiosity and
emotional engagement, thereby encouraging students to
complete the texts independently. This pedagogical
approach aimed to enhance affective involvement and
stimulate intrinsic motivation, ultimately making the
reading process more meaningful and engaging. Within
the scope of the experimental design, these creative
drama workshops were implemented to determine their
overall impact on students’ reading attitudes.

Accordingly, the primary objective of this study is to
examine the effect of book-based creative drama
workshops on the reading attitudes of third-grade primary
school students. In line with this objective, the following
research questions were formulated:

(a) Is there a statistically significant difference
between the pre-test and post-test scores of the
experimental group in terms of the sub-dimensions and
total score of the Reading Attitude Scale?

(b) Is there a statistically significant difference
between the pre-test and post-test scores of the control
group in terms of the sub-dimensions and total score of
the Reading Attitude Scale?

(c) Is there a statistically significant difference
between the post-test scores of the experimental and
control groups in terms of the sub-dimensions and total
score of the Reading Attitude Scale?

2. Method

2.1 Research Model

In this study, an experimental design, one of the
guantitative research models, was employed. More
specifically, a quasi-experimental pre-test—post-test
control group design was adopted. The pre-test—post-test
control group design is a widely used research model in
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which experimental and control groups are compared in
order to determine the effect of an independent variable
on a dependent variable, with measurements conducted
at specified time intervals (Campbell & Stanley, 1996).
This design is frequently utilized in the fields of education
and psychology. Within this framework, experimental and
control groups are formed—typically based on existing
groups—and measurements related to the dependent
variable are obtained prior to and following the
intervention (Karasar, 2005).

2.2 Study Group

A convenience sampling technique was employed to
select the participants for this study. Accordingly, a
primary school located in the Bakirkdy district of Istanbul
was chosen as the research site. The sample consisted of
third-grade students enrolled at this school. As the school
included three third-grade sections, a pre-test was
administered to all students to determine their baseline
attitudes toward reading. Based on the pre-test results,
two groups with comparable baseline scores were
identified. These groups were then randomly assigned to
either the experimental or the control condition. The final
sample comprised 24 students, with 12 students in the
experimental group and 12 students in the control group.
The demographic characteristics of the participants are
presented in Table 1.

Table 1. Demographic Information of Students

Control Experimental

n % n %
Sex Girl 6 50,00 6 50,00
Boy 6 50,00 6 50,00
Age 8 6 50,00 5 41,67
9 6 50,00 7 58,33

An examination of the demographic characteristics of
the participating students indicated that both the
experimental and control groups consisted of 50% male
and 50% female students. With respect to age, 50% of the
students in the control group were 8 years old and 50%
were 9 years old. In the experimental group, 58.33% of the
students were 9 years old, whereas 41.67% were 8 years
old. Furthermore, all parents (both mothers and fathers)
held at least a high school diploma or a higher educational
qualification.

Prior to the implementation of the intervention, the
experimental and control groups were compared to
determine whether there were any statistically significant
differences between them in terms of the sub-dimensions
and total pre-test scores of the Reading Attitude Scale.
Given the sample size and distribution characteristics, the
Mann-Whitney U test was conducted for this analysis.
The results are presented in Table 2.
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Table 2. Comparison of Pre-test Scores Between the
Experimental and Control Groups

n x ss u 7 0
"R E E 2(1)::2 iz; 69,5 -146  ,88
w2 ;éi’z 283 565 907 36
Total E 1; gi:;g 3:2(7) 62,5 -551 58

*RR: Recreational Reading, AR: Academic Reading, C: Control
Group, E: Experimental Group

An examination of Table 2 indicates that no
statistically significant differences were found between
the experimental and control groups with respect to the
pre-test scores on the Recreational Reading and Academic
Reading sub-dimensions, nor on the total score of the
Reading Attitude Scale (p > .05). These findings suggest
that the two groups were comparable in terms of their
initial reading attitudes, indicating baseline equivalence
prior to the intervention.

2.3 Data Collection Tools

Two instruments were utilized in this study: a Child
Demographic Information Form and the Garfield-
Illustrated Reading Attitude Survey for Grades 1-6,
adapted into Turkish by Kocaarslan (2016).

2.3.1 Child demographic information form

The Child Demographic Information Form was
developed by the researchers to obtain basic
demographic information about the participants. The
form consists of four closed-ended questions addressing
students’ gender, age, and the educational attainment
levels of their mothers and fathers.

2.3.2 Garfield-lllustrated reading attitude survey for
grades 1-6

The Garfield-lllustrated Reading Attitude Survey for
Grades 1-6 was originally developed by McKenna and Kear
(1990) and later adapted into Turkish by Kocaarslan
(2016). The instrument is designed to assess primary
school students’ attitudes toward reading and is
administered individually. The scale consists of 20 items
and two factors: Recreational Reading and Academic
Reading. It is structured as a four-point Likert-type scale,
in which each item is accompanied by four Garfield
illustrations representing the following response options:
“1 liked it a lot,” “I liked it,” “I didn’t like it much,” and “I
didn’t like it at all.” In the Turkish adaptation study, the
two-factor structure accounted for 27% of the total
variance. The Cronbach’s alpha reliability coefficients
were reported as .82 for the Recreational Reading
subscale, .78 for the Academic Reading subscale, and .88
for the total scale score. Within the scope of the present
study, Cronbach’s alpha coefficients were calculated as
.76 for the Recreational Reading subscale, .86 for the
Academic Reading subscale, and .75 for the total score,
indicating acceptable internal consistency.

The ethical process in the study was as follows:

e Prior to data collection, ethical approval was
obtained from the Hamidiye Non-Interventional
Scientific Research Ethics Committee of the
University of Health Sciences (Approval Date: April
10, 2025; Protocol No: 25/305).

e Written informed consent was secured from the
parents of participating students, and verbal assent
was obtained from the children.

2.4 Experimental Procedure

Prior to the implementation of the intervention, books
appropriate for third-grade students were identified by
the researchers. During the selection process, feedback
was obtained from both students and school
administrators to ensure that the chosen books would
capture students’ interest and had not been previously
read by them. As each workshop concluded with the
distribution of the featured book, 12 copies of each
selected title were procured. Based on the selected books,
a separate creative drama workshop was developed for
each text. The researchers actively participated in the
design of these workshops. Two of the researchers hold
certified drama leadership credentials and completed
formal training through the Contemporary Drama
Association (Cagdas Drama Dernegi). The prepared
workshop plans were submitted to three experts in
creative drama for review, and necessary revisions were
made in line with their feedback. Following group
assignment, the selected books were presented to the
control group students by their classroom teachers using
traditional instructional methods. In contrast, the
experimental group participated in workshops based on
the same books, implemented through the creative drama
method in the school’s designated drama classroom. The
intervention lasted eight weeks, with one session
conducted per week. Each session lasted approximately
40 minutes, resulting in a total of eight sessions. The list of
books implemented through the creative drama method
is presented in Table 3.

Table 3. Books Used in the Drama Sessions

Session Book Title Author
1 The Red Bicycle Gulten Dayioglu
2 The Magic Medallion Zehra Tapung
3 The Pirate Who Stole the Carles Cano

Stars
4 Little Aziz Nesin .a\nd the Semih Oztiirk
Cherry Sapling
Li i i .
5 ittle Nazm? Hikmet and His Onder Yetisen
Pigeons

6 The Tale of tf_weleged Cats Ursula K. Le Guin
7 The Tale of tr_meszged Cats Ursula K. Le Guin
8 The Tale of tP_\E;nged Cats Ursula K. Le Guin
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2.5 Sample Session Content

At the beginning of the session, participants were
asked to form pairs and move freely around the space
accompanied by music. When the music stopped, one
partner assumed the role of a bicycle by crouching on the
floor, while the other partner enacted the rider by sitting
on the “bicycle.” The last pair to complete the action was
eliminated from the activity.

Subsequently, participants were instructed to freeze in
the form of a bicycle displayed in a shop window. The
instructor introduced a narrative context to enhance
emotional engagement: participants were asked to
imagine that they were a red toy bicycle that had
remained unsold in a shop window for a long time and felt
sad and unwanted. When a little girl entered the shop and
looked directly at them, participants were prompted to
express their inner thoughts through the “role-on-the-
wall” technique. The instructor gently tapped individual
participants to elicit brief verbal reflections while
maintaining the dramatic frame. The narrative was then
extended: although the red bicycle initially felt hopeful,
the girl chose to purchase a doll instead. Later, a man
bought the red bicycle as a birthday gift for his son.
Participants were divided into groups of three and asked
to dramatize the following scenario: the boy loved the
bicycle, played with it constantly, and treated it as a
cherished companion; however, one morning the bicycle
fell from the bed and broke, causing the boy deep sadness.
Groups were given preparation time and subsequently
performed their improvisations. In the next phase, a new
dramatic situation was introduced: over time, the boy lost
interest in the red bicycle and placed it among his
neglected toys. The other toys, who had previously felt
jealous, began to mock the red bicycle. In this segment,
the instructor assumed the role of the red bicycle, while
the participants enacted the other toys, engaging in
improvisational interaction within the dramatic
framework. To conclude the workshop, participants were
asked reflective questions such as: “What might happen
to the red bicycle next?” and “What has it experienced so
far?” At the point where curiosity and emotional
engagement peaked, students were invited to read the
remainder of the story independently. Copies of the book
were then distributed, and the session was formally
concluded.

2.6 Data Analysis

The data collected through the measurement
instruments were analyzed using SPSS 22.0. Descriptive
statistics, including frequency (f) and percentage (%),
were calculated for the demographic variables.

Non-parametric statistical tests were employed for
inferential analyses for three primary reasons: (a) the
sample size in each group was fewer than 30 participants,
(b) the Kolmogorov—-Smirnov test results indicated non-
normal distribution (p < .05), and (c) skewness and
kurtosis values fell outside the acceptable +1.50 range.
Accordingly, the Wilcoxon Signed-Rank Test was used to
compare pre-test and post-test scores within groups, and
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the Mann—-Whitney U Test was employed to compare
differences between the experimental and control
groups.

3. Results

To address the first research question of the study, "Is
there a statistically significant difference between the pre-
test and post-test scores of the experimental group
students regarding the sub-dimensions and the total score
of the Reading Attitude Scale?", the Wilcoxon Signed-Rank
Test was employed. The results of this analysis are
presented in Table 4.

Table 4. Comparison of the Pre-test and Post-test Scores
of the Experimental Group Students on the Reading
Attitude Scale

Exp. n X ss Z p

RR :;:t E ig:iiz ;:33(15 -2,754  ,006**

AR o 1 s0ss goi0 0L 012
Pre 12 61,000 9,302

Total post 12 72,500 6asg 085 0027

*p<.05, **p<.001, *RR: Recreational Reading, AR: Academic
Reading

An examination of Table 4 reveals statistically
significant differences between the pre-test and post-test
scores of the experimental group—which participated in
the creative drama reading workshops—across the
"Recreational Reading" and "Academic Reading" sub-
dimensions, as well as the total reading attitude score. All
observed differences are in favor of the post-test scores.
In other words, it can be concluded that the creative
drama-based book reading workshops administered to
the experimental group significantly enhanced the initial
baseline scores, leading to a substantial improvement in
their post-test results.

The second sub-problem of the research was
formulated as follows: "Is there a statistically significant
difference between the pre-test and post-test scores of
the control group students regarding the sub-dimensions
and the total score of the Reading Attitude Scale?" To
answer this inquiry, the Wilcoxon Signed-Rank Test was
utilized. The analysis results are presented in Table 5.

Table 5. Comparison of the Pre-test and Post-test Scores
of the Experimental Group Students on the Reading
Attitude Scale

Control n X > z P
R e 12 T I e an
MR e yes 051 58
ol e 1 S i ees s0s

*RR: Recreational Reading, AR: Academic Reading
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As indicated in Table 5, no statistically significant
difference was detected between the pre-test and post-
test scores of the control group students regarding the
sub-dimensions and the total score of the Reading
Attitude Scale.

To address the third and final sub-problem of the
study, "Is there a statistically significant difference
between the post-test scores of the experimental and
control group students regarding the sub-dimensions and
the total score of the Reading Attitude Scale?", the Mann-
Whitney U Test was conducted. The results of the Mann-
Whitney U Test are presented in Table 6.

Table 6. Comparison of the Pre-test and Post-test Scores
of the Experimental Group Students on the Reading
Attitude Scale

n X ss Z p
R
o TeT 1 o om0 2376 O
Total Cczr;;r.ol g 3‘21:233 2:2?; -2,432 ,015*

*p<.05, **p<.001, RR: Recreational Reading, AR: Academic
Reading

An analysis of Table 6 demonstrates a statistically
significant difference between the post-test scores of the
experimental and control group students across the
scale's sub-dimensions and its total score. This difference
is in favor of the experimental group. Specifically, the
post-test scores for recreational reading, academic
reading, and overall reading attitude were significantly
higher in the experimental group compared to the control

group.
4, Discussion

This study, conducted to examine the impact of book-
reading workshops designed through the creative drama
method on the reading attitudes of third-grade primary
school students, revealed that creative drama-based
interventions exert a positive influence on children’s
attitudes toward reading. Following the experimental
procedure, a statistically significant difference was
observed between the experimental group’s pre-test and
post-test scores in the “Recreational Reading” and
“Academic Reading” sub-dimensions, favoring the post-
test results. This finding is strongly supported by existing
literature providing evidence for the direct impact of
creative drama on students’ reading attitudes. For
example, Pappas (1979) investigated the effect of creative
drama activities on primary school students’ reading
attitudes, where the experimental group participated in a
creative drama-supported multiple basic reading program
while the control group received a standard program; at
the end of the seven-month intervention, a statistically
significant improvement was identified in the
experimental group’s reading attitudes. Similarly,

Oguntade (2013) examined the influence of creative
drama on the reading attitudes of primary school students
in Nigeria using a pre-test—post-test control group
experimental design; the experimental group received
instruction grounded in creative drama, whereas the
control group followed traditional reading instruction, and
results demonstrated a significant improvement in
reading attitudes across both genders regardless of sex.
Furthermore, Kirmizi Susar (2007) explored whether the
use of creative drama as a method in Turkish language
teaching affected students’ reading attitudes among a
sample of 75 fourth-grade students; although no
statistically significant difference emerged between
experimental and control groups, mean score
comparisons indicated higher reading attitude scores
among students exposed to creative drama. Yilmaz
(2009), in a study involving 258 children, examined the
effects of a creative drama-supported creative reading
program implemented over eight weeks with weekly 1.5-
hour sessions and reported positive outcomes in
children’s reading attitudes. Erdogan et al. (2018)
conducted creative drama workshops with 16 fourth-
grade students using a single-group pre-test—post-test
experimental design and, although no statistically
significant overall difference was identified, reading
attitude scores increased for eight participants. Philmon
(2001) identified reluctant readers and engaged them in
book-related role-playing activities, concluding that
consciously structured role-playing fostered positive
emotional engagement with reading even among
students initially resistant to reading. Ryan et al. (2018),
through a qualitative study involving 18 students,
examined how learners evaluated role-playing methods in
literature classes and found that although participants
initially experienced apprehension, they gradually
embraced the method, and role-playing activities
positively influenced their attitudes toward language
learning. Consistent with these findings, additional studies
employing creative drama with children at various grade
levels have concluded that the method enhances
students’ attitudes (Cam Tirkan & Ding, 2024; Erden &
Erden, 2018; Maden, 2011).

One plausible explanation for the observed
improvement in reading attitudes among students
participating in creative drama-based book-reading
workshops lies in the method’s capacity to substantially
enhance children’s motivation; as motivation increases, a
parallel improvement in reading attitudes is anticipated. A
review of the literature reveals convergent findings
demonstrating a positive relationship between reading
attitudes and motivation (Moneba & Lovitos, 2024;
Sentiirk, 2015; Tisa et al., 2021). Accordingly, the creative
drama method can be considered to possess an inherent
capacity to cultivate the motivational conditions
necessary for improving reading attitudes. In particular,
features such as its student-centered structure, its
predominantly ludic and play-based processes, and its
ability to create enjoyable learning environments may
positively influence both motivation and reading attitudes
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simultaneously. Zengin and Ulas (2021) reported that a
four-week creative drama workshop conducted three
hours per week positively influenced students’ attitudes
and motivation toward a social studies course, while
Kadan (2021) demonstrated that creative drama
significantly increased course motivation in English classes
compared with traditional instructional methods.
Additional studies similarly confirm that creative drama-
based instructional approaches positively affect student
motivation (Ghasempour & Mozafar, 2023; Rojabi &
Mustofa, 2021; Walker et al., 2015; Wu, 2021), suggesting
that increased motivation functions as a key mechanism
underlying improvements in reading attitudes.

Another critical factor explaining the effectiveness of
creative drama-based reading workshops is that the
method offers intrinsically enjoyable, collaborative, and
curiosity-stimulating  learning  processes; research
involving children who exhibit low reading interest and
negative reading attitudes indicates that alternative
instructional approaches can foster greater enjoyment of
reading and lead to improved attitudes (Bidwell, 1990;
Burger & Winner, 2000; Cornett, 2006). Likewise, De
Naeghel and Van Keer (2013) emphasized that the
integration of engaging and non-traditional classroom
activities positively influences children’s attitudes toward
reading.
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5. Conclusions and Recommendations

In conclusion, the findings of the present study
demonstrate that book-reading workshops implemented
through the creative drama method positively influence
students’ reading attitudes, suggesting that activities
enriched with creative drama content should be
disseminated more widely. Creative drama applications
may be developed not only for reading instruction but also
for various subject areas, including science, mathematics,
social studies, and life sciences, and such activities could
be presented to teachers in both written and visual
formats to support classroom implementation. Moreover,
teachers should be encouraged to participate in creative
drama training programs and supported in integrating
techniques such as improvisation and role-playing into
their instructional practices. The present study is limited
to third-grade primary school students; therefore, future
research may replicate similar applications across
different grade levels to examine potential variations in
outcomes. Additionally, qualitative studies may be
conducted to obtain in-depth insights into the feelings and
perspectives of students participating in creative drama
workshops, thereby enabling further enrichment of
workshop designs based on students’ emotional and
cognitive feedback.
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Tiirkce Metin

1. Giris

Okumaya vyonelik tutum, egitim ve G6gretim
calismalarinda ve okuma ile ilgili yapilan arastirmalarda
siklikla ele alinan ve okuma davranislarinin temelini
olusturan bir kavramdir. Bu kavram bireylerin okuma ile
ilgili eylemlerine kargi gelistirdigi duygusal, biligsel ve
davranissal egilimleri igerir (Sarar Kuzu & Dogan, 2015).
McKenna ve Kear’a (1990) gére okumaya yonelik tutum,
bireyin okuma etkinligine karsi duygusal tepkileri ve bu
okuma etkinligine katilma istekliligi olarak tanimlanmistir.
Alexander ve Filler (1976) ise okumaya karsi tutumu,
okuma eylemine karsi bireyin sahip oldugu duygusal
yonelim ve bu yonelimin davranislara yansimasi olarak
tarif etmistir. Baker ve Wigfield (1999) okuma tutumunu
okuma etkinliginin birey igerisindeki tasidigI deger ve zevk
olarak tanimlarken; Yildiz (2013) bireyin okuma etkinligine
iliskin sahip oldugu duygu, distince ve hem duygu hem de
duygunun bir birlesimi olarak tanimlamaktadir. Tim bu
tanimlar incelendiginde okumaya yonelik tutumun zevk ve
keyif gibi duyussal boyutunun, deger ve faydasina dair
inanglari iceren bilissel boyutunun ve bireylerde somut
eylemler ve aliskanhklara donisebilecegini belirten
davranissal boyutunun oldugu anlasiimaktadir. Bu
nedenle okumaya yonelik tutum, bireylerin okuma
eylemine iliskin duyussal, davranissal ve bilissel egilimlerin
bir bltini olarak ele almak daha dogru olacaktir (van den
Bergh, & Rijlaarsdam, 2020).

Alan yazin incelendiginde okumaya yonelik tutum ile
ilgili farkli tanimlara da rastlamak miimkiindiir. Guthrie ve
Wigfield (2000) okumaya yonelik tutumu, okuma sirecini
ve bireyin ilgi ve motivasyonunu énemli ol¢lide etkileyen
bir olgu olarak tanimlamistir. Ayrica okumaya yonelik
tutumun bireylerin okuma performansiyla dogrudan iliskili
oldugunu vurgulamistir. Mathewson (1994) ise okumaya
yonelik tutumu, bireylerin okuma hakkindaki duygusal
tepkilerini, bu eyleme vyikledikleri degerleri ve bu
degerlerin davranisa doniisme olasiligini arttiran bir yapi
olarak tanimlamaktadir. Tanimlardan da anlasildigi (izere
okumaya yonelik tutum diizeyi, okumaya yonelik ilgi,
motivasyon, deger ve okuma performansini etkileyen
onemli bir degiskendir. Bu nedenle 6zellikle ¢ocuklarda
okumaya yonelik tutumlarin gelistirilmesi, onlarin okuma
motivasyonlarini, ilgilerini ve degerlerini olumlu yonde
etkileyecektir. Ayrica gocuklukta gelistirilen olumlu okuma
tutumlarinin  bireylerin  yasamlari boyunca devam
edebilecegi ve bu bireylerin dizenli okuma aliskanligina
sahip yetiskinler haline gelebilecegi belirtiimektedir (Kush
vd., 2005).

Ogrencilerin okumaya yénelik tutumlarini inceleyen
ulusal g¢ahismalarin bulgulari incelendiginde, farkli sinif
diizeyindeki g¢ocuklarin okumaya yonelik tutumlarinin
disiik diizeyde ciktig tespit edilmistir (Aksoy & Oztiirk,
2018; Sallabas, 2008; Yaman & Dagtas, 2013; Yildiz &

Keskin, 2016). Uluslararasi yayinlarin bulgularinda da gin
gectikce Ogrencilerin okumaya karsi tutumlarinin da
azaldigina dair ¢alisma sonuglarina rastlanmaktadir.
Ornegin  Luoto  (2025) tarafindan  Finlandiya’da
Ogrencilerin okumaya iliskin tutumlarn incelenmistir.
Normal olarak Finlandiya’da 6grencilerin okumaya karsi
tutumlarinin yiksek oldugu bilinse de bu arastirmada
ogrencilerin her gecen yil okumaya karsi tutumlarin
distigl sonucuna ulasiimistir. Okuma tutumlarinin
distugini gosteren en onemli uluslararasi bulgu PISA
arastirmasinin 81 (lkedeki okumaya yonelik tutum
oranlaridir. PISA 2022 sonuglari incelendiginde 81
Ulkedeki okumaya yonelik olumlu tutum oranlarinin 2009-
2022 arasinda surekli olarak azaldigini géstermistir. Bunun
en blyik nedeni olarak dijital medya gosterilmistir. Dijital
medyanin yayginlasmasiyla birlikte 6grencilerin yazih
metinler okumaktansa kisa dijital iceriklere yoneldikleri
belirtilmistir. Nootens ve digerlerinin (2019) yaptigl
calismada 6grencilerin okumaya yénelik tutumlarinin okul
hayatlari boyunca nasil degistigini incelemeyi arastirdiklari
¢alisma sonucunda, ilkokuldan ortaokula gegiste okuma
tutumlarinda bir diistis oldugu sonucuna varilmistir. Diger
bir ifade ile egitim seviyeleri arasindaki gecislerde
ogrencilerin okuma tutumlarinda da dists oldugu tespit
edilmistir.

Yukarida verilen galisma bulgularina gére hem ulusal
hem de uluslararasi diizeyde ¢ocuklarin okumaya yonelik
tutumlarinin gittikge azaldig1 gérilmektedir. Bu asamada
“Cocuklarin okumaya yoénelik tutumlari nasil arttirilabilir?”
sorusunun yanit bulmasi gereken énemli sorulardan biri
halini almaktadir. Bu soruya verilecek yanitlarin basinda
ozellikle erken gocukluk ve ilkokul doneminde gocuklara
kitaplari sevdirmek, kitap okuma etkinliklerini eglenceli
hale getirmek ve cocuklardaki kitap okuma ile ilgili
olumsuz yargilari ortadan kaldirmak gelmektedir. Okul
oncesi ve ilkokul doéneminde gerceklestirilen okuma

etkinliklerinin  cocuk merkezli, eglenceli ve igsel
motivasyonu arttirici aktivitelerle yapilmasi
gerekmektedir. Ozellikle icsel motivasyonun artmasi

bireylerin okumaya yonelik tutumlarini da arttirmaktadir
(Csikszentmihalyi, 1990; Xiao, 2023). Alan vyazin
incelendiginde de ¢ocuklarla yapilan bu tirlt etkinliklerin
geleneksel yontemlere kiyasla daha etkili sonuclar verdigi
saptanmistir (Cremin vd., 2022; Lee, 2017; Wilson vd.,
1986). Cocuk merkezli, eglenceli ve i¢sel motivasyonu
arttirmada etkili yontemlerden birisi olan yaratici drama
yontemi de c¢ocuklarin okuma tutumlarini arttirmada
kullanilabilir. Yaratici drama yéntemiyle gerceklestirilen
edebi eserlerin (6zellikle siir ve oykiler) dogaglama ile
islenmesinin, cocuklarin ilgisini ve okuma tutumlarini
artiracagl one sirilmistir (Ataman, 2006; Cormack,
2004). Clnkl yaratici dramada yaparak yasayarak ve
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deneyimleyerek 6grenme esastir (Sagirli & Giirdal, 2002).
Dewey’in (1938) Deneyimsel Ogrenme Kuramina gore
O0grenen birey, aktif bir sireg¢ icerisinde olmali ve
deneyimleme yoluyla daha kalict olarak 06grenmesi
saglanmalidir. Ayni zamanda vyaparak ve vyasayarak
0grenme siirecinde aktif rol almasi okuma ile ilgili yapilan
calismayi daha anlamh ve daha keyifli hale getirir. Bu
sayede cocugun kitap okuma ile ilgili icsel motivasyonlari
harekete gecirip okumaya yonelik tutumlarini olumlu
yonde etkileyebilir. Bunun yani sira yaratici dramada birey
tek basina degildir. Yaratici drama atélyeleri bir grupla
gerceklestirilir (Adiglizel, 2006). Vygostsky’'nin Sosyal
Ogrenme Kuramina gére bir birey sosyal etkilesim yoluyla
daha etkili 6grenebilir. Grup igerisinde diger bireylerle
beraber calismasi okuma aktivitelerini de daha anlamh
kilabilir. Ozellikle cocuklarin okuma atdlyeleri icerisinde
etkilesimde bulunmasi birbirlerini tesvik eder ve bu durum
da ¢ocuklarin okuma tutumlarini olumlu etkileyebilir (Ates
& Caliskan, 2023). Son olarak o6zellikle yaratici dramada
oyunsal bir stireg mevcuttur (Sahin Kalyon & Aksoy, 2017).
Deci ve Ryan (1985) Ozsel Motivasyon Kurami, bireylerin
icsel motivasyonlarini artirmak icin ¢ temel 06geyi
vurgular: 6zerklik, yeterlilik ve iliski kurma. Oyunlastirma,
bu 6gelerin her birini saglamak icin harika bir yontemdir.
Oyunlar, cocuklara o6zerklik (karar verme), vyeterlilik
(basariyi hissetme) ve baskalariyla etkilesim kurma firsati
sunar. Bu, kitap okuma gibi aktivitelerde igsel
motivasyonu artiran bir ortam vyaratabilir. icsel
motivasyonunun artmasi sayesinde de ¢ocuklarin
okumaya yonelik tutumlari olumlu yénde etkilenebilir.

Bu arastirmada, belirlenen kitaplar yaratici drama
yontemiyle c¢ocuklara sunulmus ve c¢ocuklarin kitap
okumaya yonelik tutumlarnini arttinp arttirmadigi
arastinlmistir. Secilen kitaplar arastirmacilar tarafindan
O0zenle incelenmis ve vyaraticc drama atdlyelerine
uyarlanmistir. Atolyeler tasarlanirken, kitabin en heyecan
verici bolimi belirlenmis ve bu bolim, yaratici drama
surecinin  son  degerlendirme  asamasi  olarak
yapilandiriimistir. Cocuklarin en fazla merak ve heyecan
duyduklari noktada atolye slreci sonlandiriimis, boylece
onlarin kitabi tamamlama istegi artirilmistir. Bu yéntemin
temel amaci, merak ve heyecan duygusunu tetikleyerek
kitap okuma siirecini daha ilgi cekici ve keyifli hale
getirmektir. Deneysel slrecin bir pargasi olarak yaratici
drama atolyeleri hazirlanmis ve ¢ocuklarin kitap okumaya
yonelik tutumlarina etkisi incelenmistir.

Bu dogrultuda bu arastirmanin amaci, ilkégretim
Gglnct sinif O6grencilerine uygulanan yaratici drama
yontemi ile hazirlanan kitap okuma atélyelerinin
¢ocuklarin okumaya yoénelik tutumlarina etkisinin olup
olmadigini incelemektir. Bu ana amag dogrultusunda su alt
problemlere yanitlar aranmistir:

(@) Deney grubu o6grencilerinin Okumaya Yonelik
Tutum Olgegi alt boyut ve dlgek toplam Ontest-sontest
puanlari arasinda anlamli bir farklilasma var midir?

(b) Kontrol grubu o6grencilerinin Okumaya Yonelik
Tutum Olgegi alt boyut ve dlcek toplam 6ntest-sontest
puanlari arasinda anlamli bir farklilagma var midir?
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(c) Deney ve kontrol grubu 6grencilerinin Okumaya
Yénelik Tutum Olcegi alt boyut ve 8lcek toplam sontest
puanlari arasinda anlaml bir farkhlasma var midir?

2. Yontem

2.1 Arastirma Modeli

Arastirmada, nicel arastirma modellerinden birisi olan
deneysel desen kullaniimistir. Deneysel modellerden ise
yari deneysel desen olan ontest-sontest kontrol gruplu
deneme modeli secilmistir. Ontest-sontest kontrol gruplu
deneysel desen, deney ve kontrol gruplarinin birbirleriyle
karsilastinldigi, bagimsiz degiskenin bagimh degisken
Uzerindeki etkisinin 6lglldigli ve gdzlemlerin belirli zaman
dilimlerinde vyapildigi yaygin bir arastirma modelidir
(Campbell & Stanley, 1996). Cogunlukla egitim ve psikoloji
alaninda kullanilan bu modelde, dncelikle seckisiz atama
ile deney ve kontrol grubu olusturulur ve bagimh
degiskene dair dl¢climler gergeklestirilir (Karasar, 2005).

2.2 Calisma Grubu

Arastirmada ¢alisma grubunun belirlenmesinde kolay
ulasilabilir  6rnekleme modeli kullaniimis olup bu
dogrultuda istanbul ili Bakirkdy ilcesinde yer alan bir
egitim kurumu secilmistir. Calisma kapsamina, kurum
blnyesinde 6grenim goren ilkokul Gglnci sinif 6grencileri
alinmistir. Kurumda toplam Ug¢ Gglncl sinif subesi
bulunmakta olup arastirmacilar 6ncelikle tim 6grencilerin
okumaya yonelik tutumlarini 6lgmek amaciyla Ontest
puanlarini toplamis, ardindan segkisiz atama yontemiyle
iki grup belirlemistir. Benzer 6zelliklere sahip iki gruptan
biri kontrol, digeri ise deney grubu olarak rastgele
atanmistir. Bu slire¢ sonucunda, deney grubunda 12
ogrenci, kontrol grubunda ise 12 6grenci olmak Uzere
toplam 24 Ogrenci ile arastirma ydratalmustar.
Arastirmaya katilan 6grencilerin demografik bilgileri Tablo
1'de sunulmaktadir.

Tablo 1. Ogrencilerin Demografik Bilgileri

Kontrol Deney
n % n %
Cinsiyet Kiz 6 50,00 6 50,00
Erkek 6 50,00 6 50,00
Yas 8 6 50,00 5 41,67
9 6 50,00 7 58,33

Arastirmaya katilan ilkokul 6grencilerinin demografik
verileri incelendiginde, deney grubundaki 6grencilerin
%50’sinin erkek, %50’sinin kiz oldugu; kontrol grubunda
da ayni oransal dagihmin bulundugu belirlenmistir. Yas
degiskeni  agisindan  degerlendirildiginde,  kontrol
grubundaki 6grencilerin %50’sinin 8 yasinda, %50’sinin ise
9 yasinda oldugu; deney grubunda ise %58,33’Gnln 9
yasinda, %41,67’sinin 8 yasinda oldugu tespit edilmistir.
Anne ve babalarin tamaminin lise ve Uzerinde bir
o6grenime sahip oldugu gorilmustir.

Deney sirecine baslamadan 6nce, deney ve kontrol
grubu &grencilerinin Okumaya Yénelik Tutum Olgegi alt
boyut ve toplam 6ntest puanlari agisindan benzesik olup
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olmadiklari karsilastirilmistir. Bu karsilastirma igin Mann
Whitney U Testinden yararlanilmistir. Mann Whitney U
Testi sonuglari Tablo 2’de verilmistir.

Tablo 2. Deney ve Kontrol Gruplari Arasindaki Ontest
Karsilastirmasi

n x SS U 7 p
EAO 15 308 sag 695 -i46 88
O 0 1 e soy 65 907 36
Toplam II; 1; Ziég :;g 62,5 -551 58

*EAO: Eglence Amagli Okuma, AO: Akademik Okuma,K: Kontrol
Grubu, D: Deney Grubu

Tablo 2 incelendiginde, deney ve kontrol gruplarina
dahil edilen grencilerin Okumaya Yénelik Tutum Olcegi
alt boyutlari olan "Eglence Amacli Okuma" ve "Akademik
Okuma" puanlarn ile 6lgegin toplam puanlari arasinda
istatistiksel olarak anlaml bir farklilik bulunmamistir. Bu
bulgu, deney ve kontrol grubundaki 6grencilerin okumaya
yonelik tutumlarinin  benzer oldugunu ve gruplarin
baslangi¢ diizeyinde homojen bir yapiya sahip oldugunu
gostermektedir.

2.3 Veri Toplama Araglari

Arastirmada ¢ocuk demografik bilgi formu ve
Kocaarslan (2016) tarafindan Tirkceye uyarlanan
“Garfield” Gorselli 1-6. Siniflar igin Okumaya Yonelik
Tutum Olgegi kullaniimistir.

2.3.1 Cocuk demografik bilgi formu

Cocuk Demografik Bilgi Formu, arastirmacilar
tarafindan hazirlanmis olup ¢ocuklarin temel demografik
ozelliklerini belirlemeye yonelik kapali uglu sorulardan
olusmaktadir. Form kapsaminda, ¢ocuklarin cinsiyeti, yasl
ve ebeveynlerinin (anne-baba) 6grenim durumu olmak
Gizere toplam dort soru yer almaktadir.

2.3.2 “Garfield” gorselli 1-6. siniflar i¢cin okumaya yonelik
tutum o6lcegi

"Garfield Gorselli 1-6. Siniflar icin Okumaya Yonelik
Tutum Olcegi", McKenna ve Kear (1990) tarafindan
gelistirilmis ve Kocaarslan (2016) tarafindan Tirkceye
uyarlanmistir. ilkokul &grencilerinin okumaya yénelik
tutumlarini belirlemeyi amaclayan bu olcek, bireysel
olarak uygulanan bir 6lgme aracidir. Toplam 20 maddeden
ve iki faktorden olusan Olgegin alt faktorleri “Eglenme
Amach  Okuma” ve “Akademik Okuma” seklinde
tanimlanmistir. Olcek doértli Likert tipi bir dlgektir. Her
soruya karsilik Garfield karakteri ile gorsellestirilmis dort
ylz ifadesi yer almaktadir. Bu yiz ifadeleri “cok sevdim”,
“sevdim”, “pek sevmedim” ve “hi¢ sevmedim”
durumlarini yansitmaktadir. Olgegin Tiirkceye gecerlik ve
guvenirlik calismalari yapildiginda, toplam yordama
glcliniin %27 oldugu belirlenmistir. Cronbach Alpha
glivenirlik katsayilari incelendiginde, Eglenme Amacli
Okuma faktori icin .82, Akademik Okuma faktord icin .78

ve Olcegin toplam puani icin .88 olarak hesaplanmistir. Bu
calisma kapsaminda yapilan givenirlik analizinde ise
Cronbach Alpha degerleri Eglenme Amagh Okuma
faktorinde .76, Akademik Okuma faktoriinde .86 ve dlgek
toplam puaniigin .75 olarak hesaplanmistir.
Calismada etik suireg su sekildedir:
e Arastirmaya baslamadan once Saglik Bilimleri
Universitesi Hamidiye Girisimsel Olmayan
Bilimsel Arastirmalar Etik Kurulundan 10.04.2025
tarih 25/305 kayit numarasi ile etik kurul
uygunlugu alinmistir.
e Arastirmanin g¢alisma grubuna secilen gocuklarin
ebeveynlerinden ebeveyn onam formu alinmis
ve ¢ocuklardan ise s6zlii onam alinmistir.

2.4 Deneysel islem

Deneysel siirecin baslamasindan 6nce, arastirmacilar
tarafindan ilkokul Gglinct sinif dizeyine uygun kitaplar
belirlenmistir. Kitap secimi siirecinde, ¢ocuklarin ilgisini
cekecek eserlerin secilmesi amaciyla hem 6grencilerden
hem de okul yonetiminden goéris alinmis ve kitaplarin
daha 6nce gocuklar tarafindan okunmamis olmasina 6zen
gosterilmistir. Her bir atélyede atdlye sonunda ¢ocuga
kitap verilecegi icin her kitaptan 12 adet bulunmaktadir.
Segilen kitaplar temel alinarak, her biri igin yaratici drama
atolyeleri tasarlanmistir. Bu slirecte arastirmacilar aktif rol
almis olup yaratici drama atoélyelerinin hazirlanmasinda
dogrudan katki saglamislardir. Atélye tasariminda gorev
alan iki arastirmaci drama liderligi sertifikasina sahiptir ve
Cagdas Drama Derneginden egitim almislardir. Hazirlanan
atolyeler, yaratici drama alaninda uzman Ug¢ kisinin
degerlendirmesine sunulmus ve uzman gorugleri
dogrultusunda gerekli duzenlemeler yapilarak son sekline
ulastiriimistir.

Deney ve kontrol gruplari belirlendikten sonra, kontrol
grubundaki 6grencilere secilen kitaplar sinif 6gretmenleri
tarafindan geleneksel yontemlerle sunulmustur. Deney
grubunda ise ayni kitaplarin atélyeleri, yaratici drama
yontemi kullanilarak egitim kurumunun yaratici drama
salonunda uygulanmistir. Deney slreci toplam 8 hafta
sirmis olup her hafta bir oturum gerceklestirilmistir. Her
oturum ortalama 40 dakika stirmis ve toplamda 8 oturum
gerceklestirilmistir. Yaratici drama yontemi ile sunulan
kitaplarin listesi ise Tablo 3’te sunulmustur.

Tablo 3. Drama Oturumlarinda Kullanilan Kitaplar

Oturum Kitap Adi Yazar

1 Kirmizi Bisiklet Gulten Dayioglu
2 Sihirli Madalyon Zehra Tapung
3 Yildizlar Galan Korsan Carles Cano

4 Kiguk Aziz_Nesin ve Kiraz Semih Oztiirk

Fidani
5 Kuclk l\{amm.Hikrpet ve Onder Yetisen
Guvercinleri

6 Kanatli Kediler Masali-1 Ursula K. Le Guin
7 Kanatli Kediler Masali-2 Ursula K. Le Guin
8 Kanatli Kediler Masali-3 Ursula K. Le Guin
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2.5 Ornek Oturum igerigi

Katihmcilardan ikili es olmalari istenir. Mizik esliginde
yurindr. Mizik durdugunda eslerden biri bisiklet olup
yere ¢oker. Diger es siricl olup bisikletin Gzerine oturur.
En son yapan ikili oyundan gikar. Katimcilardan vitrindeki
bir bisikletin heykeli olmalari istenir. Ogretmen “Uzun
zamandan beri vitrinde duran kirmizi bir oyuncak
bisikletsiniz. Kimse sizi almiyor ve bu ylzden c¢ok
lizglinslinliz. Bir glin bir kiz cocugu gelir ve vitrinde sizin
durdugunuz yere dogru bakar. Cok heyecanlanirsiniz. O an
aklinizdan neler gecer?” diyerek kafasina dokundugu
katiimcilardan sézIi bildirim alir. Ogretmen “Kirmizi
bisiklet de aynen sizi gibi heyecanlandi fakat kiz kirmizi
bisikleti degil sari sagli bir bebegi satin aldi. Kirmizi bisiklet
cok tizlilmustd ki bir adam gelip oglunun dogum giini icin
kirmizi oyuncak bisikleti satin aldi.” der. "Oglu hediyesini
cok begendi. Surekli onunla oynadi. Gece onunla uyudu,
sabah onunla kalkti. Ama bir sabah uyandiginda
oyuncaginin yataktan dislp kirildigini gordii ve bu
duruma ¢ok Uzildd.” yonergesi katilmcilara verilerek
canlandirmalari istenir. Canlandirma icin (gerli gruplar
olusturulur ve hazirlanmalari igin sire verilir. Hazirliklar
bittikten sonra canlandirmalar izlenir. “Cocuk kirmizi
bisikletle oynamaktan sikildi ve onu oynamadigi diger
oyuncaklarin yanina koydu. Diger oyuncaklar basindan
beri kirmizi bisikleti kiskaniyorlardi. Kirmizi bisikletin de
artik aralarinda olmalari hoslarina gitmisti ve onunla dalga
gecmeye basladilar.” yonergesi katiimcilara verilir.
Ardindan 6gretmen kirmizi bisiklet olur. Katilimcilar da
diger oyuncaklar olur. Kirmizi bisikletin etrafinda
dolasarak onunla dalga gecerler. "Kirmizi bisiklete bundan
sonra ne olacak? Basina neler geldi? Merak edenler agip
kitabi okuyabilir.” diyerek 6grencilere kitaplar dagitilir ve
atolye bitirilir.

2.6 Verilerin Analizi

Olgme araciyla toplanan verilerin analizinde SPSS 22.0
paket programi kullanilmistir. Cocuklarin demografik bilgi
formundaki verilerin ¢ozlimlemesinde frekans (f) ve ylizde
(%) analizi yapilmistir. Calismada kontrol ve deney
gruplarindaki ¢ocuk sayisinin  30°dan  az olmasi,
Kolmogorov-Smirnov Testi sonuglarinin p degerlerinin
0,05’ten disiik cikmasi ve basiklik ile carpiklik degerlerinin
+/- 1,50 sinirlari icinde olmamasi nedeniyle non-
parametrik testler tercih edilmistir. Bu dogrultuda,
Wilcoxon Eslestirilmis iki Ornek Testi ve Mann-Whitney U
Testi kullanilmistir.

3. Bulgular

Arastirmanin  ilk sorusu olan “Deney grubu
dgrencilerinin Okumaya Yénelik Tutum Olgegi alt boyut ve
Olgek toplam 6ntest-sontest puanlari arasinda anlamli bir
farkhlasma var midir?” sorusuna yanit bulmak igin
Wilcoxon Eslestirilmis iki Ornek Testi uygulanmistir. Elde
edilen analiz sonuglari Tablo 4’te sunulmustur.

Tablo 4 incelendiginde, yaratici drama ile kitap okuma
atolyesi uygulanan deney grubunun eglence amacgh
okuma, akademik okuma alt boyutlari ve okumaya yonelik
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toplam tutum Ontest-sontest puanlari arasinda anlamli
farkhlagmalarin oldugu tespit edilmistir. Bu
farkhlagsmalarin hepsi sontest lehinedir. Baska bir deyisle,
deney grubuna uygulanan yaratici drama ile kitap okuma
atolyelerinin, dntest puanlarini anlamli sekilde arttirarak
sontest puanlarinda gelisim sagladigi sdylenebilir.

Tablo 4. Deney Grubu Ogrencilerinin Okumaya Yoénelik
Tutum Olgegi Ontest-Sontest Puanlarinin Karsilastiriimasi

Deney n X ss z p
O 2 ses s 27 0%
PO et 12 308 401 2501 O
OO et 12 7250 o4 3065 %%

*p<.05, **p<.001, EAO:Eglence Amagli Okuma AO: Akademik
Okuma

Arastirmanin ikinci alt problem sorusu, “Kontrol grubu
dgrencilerinin Okumaya Yonelik Tutum Olgegi alt boyut ve
Olcek toplam Ontest-sontest puanlari arasinda anlamli bir
farkhlasma var midir?” seklindedir. Bu soruya vyanit
bulabilmek amaciyla Wilcoxon Eslestirilmis iki Ornek Testi
uygulanmistir. Analiz sonuglari Tablo 5’te sunulmustur.

Tablo 5. Kontrol Grubu Ogrencilerinin Okumaya Yénelik
Tutum Olgegi Ontest-Sontest Puanlarinin Karsilagtiriimasi

Kontrol n X s 7 o
oo O e,
o Otk e a0 g g
PN et 12 easis soss 0% S

EAO:Eglence Amacgh Okuma AO: Akademik Okuma

Tablo 5 incelendiginde, kontrol grubu 6grencilerinin
Okumaya Yénelik Tutum Olgegi alt boyutlari ve toplam
Ontest-sontest puanlari arasinda anlamli bir farkhlasma
olmadigi tespit edilmistir.

Arastirmanin Uglincl ve son alt arastirma sorusu olan
“Deney ve kontrol grubu 6grencilerinin Okumaya Yonelik
Tutum Olgegi alt boyutlari ve toplam sontest puanlari
arasinda anlamli bir farkhilasma var midir?” sorusuna yanit
bulmak icin Mann Whitney U Testi uygulanmistir. Mann
Whitney U Testi sonuglari Tablo 6’da sunulmustur.

Tablo 6. Deney ve Kontrol Grubu Ogrencilerinin Okumaya
Yénelik Tutum Olgegi Alt Boyut ve Toplam Sontest
Puanlarinin Karsilastirilmasi

n X ss z p
20 ey 12 seaie se0s 2 02
A0 Ig)en;;?,l 1; iéjf,gg j:gié -2,376 ,018*
P ey 12 72500 ease 24 01"

*p<.05, **p<.001, EAO:Eglence Amagh Okuma AO: Akademik
Okuma
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Tablo 6 incelendiginde, deney ve kontrol grubu
dgrencilerinin Okumaya Yonelik Tutum Olgegi alt boyutlari
ve toplam sontest puanlari arasinda anlamli bir farklilasma
gozlemlenmistir. Bu farklilasma, deney grubunun
lehinedir. Bir diger ifadeyle, deney grubunun eglence
amagli okuma, akademik okuma ve toplam okumaya
yonelik tutum puanlari, kontrol grubuna kiyasla sontest
puanlarinda anlamh sekilde daha yuksektir.

4. Tartisma

ilkdgretim Uclinci  sinif  dgrencilerine  uygulanan
yaratici drama yontemi ile hazirlanan kitap okuma
atolyelerinin g¢ocuklarin okumaya yonelik tutumlarina
etkisinin olup olmadigini incelemek amaciyla yapilan bu
calismada, yaratici drama yontemi ile hazirlanan kitap
okuma atélyelerinin  ¢ocuklarin okumaya yonelik
tutumlarina olumlu yonde etkisinin oldugu saptanmistir.
Deneysel slre¢ sonunda deney grubunun okumaya
yonelik tutum o6lgegi alt boyutlarindan eglence amaglh
okuma ve akademik okuma Ontest-sontest puanlari
arasinda, sontestin lehine anlamh bir farklilagsmaya
rastlanmistir. Bu arastirma bulgusunu destekler nitelikte
ve vyaraticc drama ydnteminin 06grencilerin okumaya
yonelik tutumlarina direkt etkisinin oldugunu kanitlayan
calismalara  rastlanmistir.  Pappas (1979) yilinda
gerceklestirdigi arastirmasinda yaraticl drama
etkinliklerinin ilkokul O6grencilerinin okumaya yonelik
tutumlarina  etkisini arastirmistir. Deneysel olarak
gercgeklestirdigi arastirmada deney grubuna vyaratici
drama destekli ¢oklu temel okuma programi, kontrol
grubuna ise standart c¢oklu temel okuma programi
uygulanmistir. Toplam yedi ay siiren program sonunda
deney grubundaki 6grencilerin okumaya yonelik
tutumlarinda istatistiksel olarak anlamh bir gelisme
oldugu gozlemlenmistir. Oguntade (2013) tarafindan
yapilan calismada da ilkokul o6grencilerine uygulanan
yaratici dramanin Nijerya’daki 0Ogrencilerin okumaya
yonelik tutumlarina etkisi arastirilmistir. Arastirmada
Ontest-sontest kontrol gruplu deneysel desen modeli
kullanilmis olup deney grubuna yaratici drama yontemine
dayali 6gretim programi uygulanirken, kontrol grubuna ise
geleneksel 6gretim metodu ile hazirlanmig okuma 6gretim
programi uygulanmistir. Arastirmanin sonunda deney
grubundaki 6grencilerin okumaya karsi tutumlarinda da
anlamh bir gelisme gozlenmistir. Bu olumlu gelismeler
cinsiyet fark etmeksizin her iki cinsiyette de ortaya
cikmistir.  Kirmizi Susar (2007) tarafindan yapilan
arastirmada Turkce Ogretiminde bir yontem olarak
kullanilan yaratici dramanin 6grencilerin okumaya yonelik
tutumlarina etkisinin olup olmadigi arastiriimistir.
Arastirmada ilkokul 4. sinifa devam eden toplam 75
0grenci calisma grubuna dahil edilmistir. Deneysel olarak
gerceklestirilen ¢alismada okumaya iliskin  6grenci
tutumlarinin deney ve kontrol grubu arasinda anlamli bir
farkhlasmaya rastlanmasa da, ortalama puanlarina gore
degerlendirme vyapildiginda vyaratici drama yontemi
kullanilan grubun okumaya iliskin tutum puanlarinin
kontrol grubuna gore yiksek c¢iktig tespit edilmistir.

Yilmaz (2009) tarafindan yaratici drama destekli yaratici
okuma programinin  ¢ocuklarin  okumaya iliskin
tutumlarina etkisini arastirdigi calismaya toplam 258
cocuk dahil edilmistir. Yaratici drama destekli yaratici
okuma programi 8 hafta boyunca ve her hafta 1,5 saat
suren oturumlarla uygulanmistir. Arastirmanin sonucunda
yaraticl drama destekli yaratici okuma uygulamalarinin
cocuklarin okuma tutumlarina olumlu bir etkisi oldugu
gozlemlenmistir. Erdogan vd. (2018) tarafindan ilkokul
dordiinci sinif 6grencilerine yaratici drama atolyeleri
uygulanmis ve uygulama sonunda 6grencilerin okumaya
yonelik tutumlarina etkisinin olup olmadigi arastiriimistir.
Arastirmada tek grup Ontest-sontest deneysel desen
kullanilmis olup 16 6grenci ile calisma gergeklestirilmistir.
Ogrencilerin okumaya ydnelik tutumlarinda anlamli bir
farkhlasmaya rastlanmasa da calismaya katilan sekiz
o0grencinin okumaya yoénelik tutum puanlarinin arttigi
saptanmistir. Philmon (2001) tarafindan yapilan ¢calismada
okumaya karsi isteksiz olan 6grenciler belirlenmis ve bu
Ogrencilere kitaplarla iliskili rol yapma aktiviteleri
gerceklestirilmistir. Arastirma sonucunda okumaya karsi
isteksiz 6grencilerde bile, bilingli olarak yapilandirilan rol
yapma etkinlikleri sayesinde okuma stirecine karsi olumlu
duygular gelistirilebilecegi tespit edilmistir. Ryan ve
digerleri (2018) edebiyat derslerinde rol yapma
yonteminin 6grenciler tarafindan nasil degerlendirildigini
belirlemeyi amaglamistir. Arastirma, toplam 18 6grenciyle
nitel desen kullanilarak gerceklestirilmistir. Calisma
sonucunda, 6grencilerin sinifta rol yapma etkinliklerine ilk
kez katildiklarinda bir miktar gerginlik hissettikleri, ancak
ilerleyen atdlye calismalari sirecinde bu yontemi
memnuniyetle benimsedikleri ve rol yapma etkinliklerinin
dil 6grenimine yonelik tutumlarini olumlu yonde etkiledigi
goralmustir. Benzer sekilde farklh sinif dizeyindeki
cocuklarla yapilan yaratici drama yontemi
uygulamalarinin  6grencilerin ~ tutumlarini  arttirdig
sonucuna ulasilmistir (Cam Tirkan & Ding, 2024; Erden &
Erden, 2018; Maden, 2011).

Yaratici drama yontemi ile kitap okuma atélyeleri
uygulanan 06grencilerin okumaya yonelik tutumlarini
olumlu yénde gelismesinin nedenlerinden birisi de yaratici
drama  atolyelerinin  gocuklarin ~ motivasyonlarini
arttirmasindan kaynakli oldugu diistiniilebilir. Ogrencilerin
motivasyonlari arttikga okumaya yonelik tutumlari da
artabilir. Alan yazin incelendiginde okumaya yonelik
tutumlar ile motivasyon arasinda pozitif bir iliski oldugunu
destekler nitelikte calisma bulgularina rastlanmaktadir
(Moneba & Lovitos, 2024; Sentirk, 2015; Tisa vd., 2021).
Yaratici drama yontemi Ogrencilerin okumaya yonelik
tutumlarini arttirmayi tesvik edecek motivasyonu artirma
potansiyeline sahip oldugu sdylenebilir. Ozellikle yaratici
drama yénteminin, 6grenci merkezli bir yaklagim olmasi,
oyunsal bir siirecin hakim olmasi ve 0Ogretim sirecini
eglenceli hale getirmesi gibi ozellikleriyle 6grencilerin
okumaya yonelik tutumlarini ve motivasyonlarini olumlu
yonde etkileyebilir. Zengin ve Ulas (2021) tarafindan
yapilan bir ¢alismada, drama yontemi ile 6grencilerin
sosyal bilgiler dersine yonelik tutum ve motivasyonlari
Uzerinde bir etkisi olup olmadigini belirlemeye ¢alismis ve
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dort hafta suren, haftada ti¢ saat uygulanan yaratici drama
atélyesinin  6grencilerin derse olan tutumlarini ve
motivasyonlarini olumlu sekilde etkiledigi sonucuna
varilmistir. Kadan (2021) ise yaratici drama yénteminin
ingilizce dersi Uzerindeki basari ve ders motivasyonuna
etkisini arastirmis ve deney grubuna uygulanan yaratici

drama yonteminin, kontrol grubuna goére ders
motivasyonunu daha fazla artirdigina ulasmistir. Alan
yazininda, vyaratictc drama ile vyapilan Ogretim

yontemlerinin 6grencilerin motivasyonunu olumlu yénde
etkiledigini belirten baska ¢alismalara da rastlanmaktadir
(Ghasempour & Mozafar, 2023; Rojabi & Mustofa, 2021;
Walker vd., 2015; Wu, 2021). Sonug olarak 6grencilerin
motivasyonlarinin atmasi  sonucu okumaya yonelik
tutumlarinin da artabilecegi distintilmektedir.

Yaratici drama ile sunulan kitap okuma atélyelerinin
cocuklarin okumaya yoénelik tutumlarini artirmasinin
nedenlerinden birinin, yaraticc drama ydnteminin
cocuklara daha keyifli, eglenceli, is birligine dayal ve
merak duygusunu harekete gegiren siiregler sunmasindan
kaynaklandigi disinilebilir. Ozellikle okumaktan keyif
almayan ve okumaya yonelik tutumlari dusik dizeyde
olan gocuklarla yapilan arastirmalarda, farkli yontemler
kullanildiginda ¢ocuklarin okumayi daha ¢ok sevdikleri ve
okumaya yonelik tutumlarinin arttigi  belirtilmistir
(Bidwell, 1990; Burger & Winner, 2000; Cornett, 2006). De
Naeghel ve Van Keer (2013) ise sinif icinde geleneksel
yontemlerin disinda ilgi cekici etkinliklerin
uygulanmasinin, ¢ocuklarin okumaya yoénelik tutumlarini
olumlu yonde etkiledigini ifade etmistir.

5. Sonug ve Oneriler

Bu arastirma sonucunda yaratici drama yontemi ile
sunulan kitap okuma atolyelerinin 6grencilerin okumaya
yonelik tutumlarini olumlu yoénde etkiledigi sonucuna
ulasiimigtir. Bu sonug dogrultusunda yaratici drama igerigi
ile desteklenen etkinlikler yayginlastirilabilir. Sadece
okuma etkinlikleri icin degil fen bilimleri, matematik,
sosyal bilimler ve hayat bilgisi derslerindeki farkh konular
secilerek, bu konulari kapsayan yaratici drama etkinlikleri
olusturulabilir. Bu etkinlikler 6gretmenlere hem yazili hem
de gorsel bir sekilde sunulup, 6gretmenlerin siniflarinda
bu etkinliklere yer vermesi tesvik edilebilir. Ayni zamanda
o0gretmenler yaratici drama egitimlerine yonlendirilebilir
ve Ogretmenlerin programlarinda dogaglama ve rol
oynama gibi yaratici drama tekniklerini uygulamalari
desteklenebilir. Bu calisma sadece ilkokul Gglncli sinif
dizeyindeki ogrencilere uygulanmistir. Gelecek
arastirmalarda  sinif  dizeyi  farkhlastirarak  farkh
siniflardaki 6grencilere uygulanabilir. Benzer konuda nitel
arastirmalar yapilip, yaratici drama atdlyelerine katilan
ogrencilerin duygu ve duslnceleri alinarak daha
derinlemesine bulgulara ulasilabilir. Ogrencilerin duygu ve
dusincelerinden elde edilen bulgular 1siginda yaratici
drama atolyeleri zenginlestirilebilir.
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