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ABSTRACT

This study aims to examine the views of teachers and school administrators regarding teachers who are identified
as social media influencers, commonly referred to as teacher influencers. The study was conducted through a
basic qualitative research design. The study group consisted of 12 participants, including 3 administrators and 9
teachers working in different types of schools in Ordu, Turkiye, during the 2023-2024 academic year. Participants
were selected using the maximum variation sampling method, and data were collected through semi-structured
interview forms. The data obtained were analyzed systematically through content analysis. The findings revealed
that innovative and exemplary practices play a significant role in the popularity of teacher influencers, and that
social media is widely preferred by teachers for content creation, professional interaction, and pedagogical
inspiration. The results also revealed that younger, digital-native generations of teachers follow teacher
influencers more frequently. However, a significant number of participants criticized that teacher influencers do
not always comply with ethical and pedagogical principles in their content production and sometimes act with
motivations focused on personal gain or prestige. Posts involving students were identified as carrying serious
risks in terms of children’s rights, privacy, and professional ethics. While participants expressed a generally
positive view of the educational value of teachers’ social media content, they emphasized the need for greater
oversight concerning the ethical and legal aspects of posts that include images of students. As a result of the
study, it is recommended that teacher influencers should adhere to principles of children’s rights and professional
ethics in their content production, and legal regulations should be established in this area.

KEYWORDS

Teacher influencer, social media, sharing, ethics, children's rights.

Introduction

The sharing of best practices in education is of critical importance for supporting teachers’
professional development and enriching learning processes. With the rapid acceleration of
technological advancements, the widespread use of mobile devices, and the increased
accessibility of the internet, social media has emerged as a new medium through which
teachers can share their professional experiences, pedagogical approaches, and classroom
practices with broad audiences (Bulunmaz, 2011). In Trkiye, the growing use of social media
has led to significant changes in the digital visibility and modes of interaction within the teaching
profession, enabling teachers to present their professional identities not only in the classroom
but also across digital platforms (Altun, 2019).

This transformation moves the teaching profession beyond its traditional classroom-based
boundaries, redefining it within digital networks and making it accessible to wider audiences.
Prensky’'s (2001) concepts of “digital natives” and “digital immigrants” provide a useful
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theoretical framework for understanding this shift. While digital natives adopt technology as a
natural environment and grow up with the “mother tongue” of digital language, some actors
within the education system continue to remain digital immigrants, communicating in digital
contexts with an “accent.” In this regard, the concept of teacher influencers can be defined as a
new professional profile characterized by digital visibility, interaction, and identity, emerging as
teachers transfer both their personal and professional sharing to social media platforms.

Teacher influencers do not merely share lesson content and pedagogical strategies; they also
present student interactions, teaching materials, educational philosophies, and, at times,
aspects of their personal lives. While this provides advantages in terms of professional visibility
and inspiration among colleagues, it also entails risks such as violations of privacy, blurred
ethical boundaries, the prioritization of commercial interests in content production, and the
reshaping of pedagogical objectives under the pressure of adapting to social media algorithms
(Carpenter et al., 2023; Yildiz & Karagol, 2025). In the international literature, these new actors
are referred to as teacher influencers and are regarded as playing a crucial role in the
dissemination of educational content and the construction of teacher identity in digital contexts
(Carpenter et al., 2022; Greenhalgh & Koehler, 2017).

In the Turkish context, research on teacher influencers remains in its early stages. Toker Gokce
and Kaya (2023) reveals that teachers primarily used social media for rapid access to
information, interaction with colleagues, and professional development, while Kiziltas (2023)
notes that the aspiration to become an influencer is particularly common among younger
teachers and those working in rural areas. However, this trend raises concerns about
pedagogical quality and ethical standards. These findings suggest that the phenomenon of
teacher influencers is not only a matter of communication and visibility but also a
multidimensional issue that must be examined in relation to professional ethics, child rights,
and legal responsibilities.

The limited number of studies that systematically address the relationship between teacher
influencers’ presence on social media and issues such as professional identity, ethical
principles, child protection, and educational values highlights the significance of this research.
In this context, the present study aims to examine teacher influencers in depth from the
perspective of educators, to discuss their pedagogical, ethical, and legal dimensions, and to
offer recommendations for educational practice. Accordingly, the study seeks to answer the
following questions:

1. What are the effects of teacher influencers on professional practices?

2. How should the pedagogical, ethical, and legal dimensions of teacher influencers be
evaluated?

3. How do educators perceive teacher influencers, and what concerns do they express
regarding this phenomenon?

Visibility on social media and a new actor: Teacher influencers

The digital age has deeply permeated all areas of life, placing social media at the very center of
modern society. Emerging in the early 2000s, social media platforms—enabling users to share
diverse content such as text, images, audio, and video—have transformed not only individuals’
daily modes of communication but also their professional identities (Tanyildiz & Dinger, 2021).
This transformation has redefined the teaching profession, extending it beyond its traditional
classroom boundaries into digital environments. Today, teachers build and reinterpret their
professional identities through social media, surpassing the limits of classroom practices (Altun,
2019; Bulunmaz, 2011).

Within this context, teacher influencers—those who receive high levels of engagement on social
media, establish strong connections with their followers, and produce education-focused
content—have emerged as new actors in the field (Yildiz & Karagol, 2025). The term “influencer”
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etymologically refers to “that which is visible,” and in the context of social media, it describes
individuals who reach wide audiences by sharing personal experiences, opinions, or expertise
(Ozcan, 2023). Unlike traditional celebrities, their defining characteristic lies in their direct,
authentic, and intimate communication with followers, which enhances their credibility and
exerts a strong influence on attitudes and behaviors (Schroeder et al., 2024).

In education, teacher influencers use social media platforms to share pedagogical content,
reflect on professional experiences, develop teaching materials, and create digital communities
among colleagues (Toker Gokce & Kaya, 2023). Carpenter et al. (2022) argue that teacher
influencers not only disseminate knowledge but also shape how educational policies are
perceived and how the teaching profession is represented in the public sphere. Similarly, Dousay
et al. (2018) emphasize that teacher influencing offers advantages such as professional
visibility, pedagogical innovation, and opportunities for collaboration, while also posing risks
including privacy violations, conflicts of interest, and the overshadowing of pedagogical quality.
Research in Turkiye has also shown that although teacher influencers gain professional prestige
through social media, they face significant challenges related to children’s rights, ethical
principles, and privacy (Kiziltas, 2023; Yildiz & Karagdl, 2025). Issues such as featuring students
in content without consent, the pressure to produce algorithm-friendly material, and commercial
collaborations have sparked debates regarding the public credibility of the teaching profession.

Theoretically, the phenomenon of teacher influencing can be explained from multiple
perspectives. Social Learning Theory (Bandura, 1977) accounts for how teachers learn from
their peers via social media and incorporate this learning into practice. Opinion Leadership
Theory (Katz & Lazarsfeld, 1955) suggests that teacher influencers act as intermediaries in the
diffusion of knowledge and ideas within educational communities, influencing pedagogical
approaches through trust-based relationships with followers. The framework of Digital
Citizenship (Ribble, 2015) further provides insights into the ethical, legal, and social
responsibility dimensions of teachers’ online behaviors.

The other studies on this subject (Carpenter et al., 2022; Dousay et al., 2018; Schroeder et al.,
2024) emphasize that teacher influencing is not merely a matter of individual popularity but
rather a multidimensional phenomenon requiring a balance between pedagogical responsibility,
professional identity, ethical obligations, and legal regulations. In this sense, teacher influencers
have become influential actors in educational transformation processes, reshaping the public
perception of teaching both among colleagues and in society at large.

In conclusion, the phenomenon of teacher influencers is critically important for understanding
how the teaching profession is evolving in the digital age, how professional identity is
constructed through social media, and how pedagogical and ethical balances are negotiated in
this process. By examining teacher influencers from the perspective of educators, this study
seeks to contribute to the literature and provide guidance for policymakers and practitioners in
the field of education.

Method

As this study aims to reveal teachers’ and school administrators’ perceptions of teacher
influencers on social media in a multifaceted manner, a qualitative research method, occuring
the research design, was adopted. Specifically, a basic qualitative research design was
employed. According to Merriam (2013), basic qualitative studies aim to understand the
meaning structures individuals ascribe to their experiences and to offer an in-depth description
of the phenomenon under investigation. This approach does not seek to test a specific theory;
rather, it focuses on interpreting individuals’ subjective experiences and situating them within
their contexts. Considering the purpose of this study, the qualitative method and basic
qualitative design were considered appropriate for exploring educators’ perceptions,
interpretations, and evaluations of teacher influencers.
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Study group

The study group of the research comprised teachers and school administrators working in
public and private schools in Ordu during the 2023-2024 academic year. For the selection of
participants, maximum variation sampling, one of the purposive sampling methods, was
employed. This sampling strategy allows for the inclusion of individuals with diverse
characteristics in order to reflect possible variations related to the research topic (Yildinm &
Simsek, 2013). Participants were selected by considering educational level (preschool, primary,
and secondary), school type (public—private), years of professional experience, and gender.

Accordingly, the study group comprised 12 participants: 9 teachers (7 female, 2 male) and 3
administrators (1 female, 2 male). Among them were individuals with professional experience
ranging from 1-5 years, 6—10 years, and more than 11 years. Participation in the study was
voluntary. The identities of the participants were kept confidential, and all ethical principles were
followed. The demographic characteristics of the participants are presented in Table 1.

Table 1 Demographic characteristics of the participants

- . . School Educational Experience
Participant ~ Age  Gender Position Field/Branch Type Level (Years)
P1 40  Female  Administrator Preschpol Private Preschool 13

Education
P2 38 Male Teacher Classrqom Public Primary School 12
Teaching
P3 48 Male Administrator Turkish Public Secondary 24
Language School
P4 42 Male Teacher Social Studies Public Secondary 18
School
P5 46  Female Teacher Biology Private High School 20
P6 47  Female Teacher Classrqom Public Primary School 25
Teaching
P7 37  Female Teacher Classrqom Public Primary School 16
Teaching
P8 42 Female Teacher Preschpol Public Preschool 18
Education
P9 41 Female Teacher English Public Secondary 20
Language School
P10 34 Female Teacher Smenqe Public Secondary 12
Education School
P11 37  Female Teacher Classrqom Public Primary School 13
Teaching
P12 35 Male Administrator Literature Public High School 10

Data collection tool and data collection

The data were collected through a semi-structured interview form prepared in line with the
purpose of the study. The interview form was developed by considering similar studies in the
literature (Toker Gokce & Kaya, 2023; Kiziltas, 2023; Ozcan, 2023) and the theoretical framework
of the research. The questions were reviewed and refined for content validity based on the
opinions of experts who had conducted research on teacher influencers and/or specialized in
the field of sociology of education. The final version of the interview form included 12 open-
ended questions designed to address the phenomenon of teacher influencers from pedagogical,
ethical, legal, and professional perspectives. The final version of the data collection tool is
provided in the appendix.

Before the research began, ethical approval was obtained from the Educational Research Ethics
Committee of Ordu University, and permission was secured from the Provincial Directorate of
National Education of Ordu. Data collection was carried out in June 2024. The interviews were
conducted face-to-face under suitable physical conditions and in adherence to principles of
confidentiality. Informed consent forms were signed by all participants. With their permission,
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interviews were audio-recorded, each lasting approximately 30—45 minutes. Semi-structured
interviews, guided by open-ended questions, enabled participants to articulate their in-depth
perspectives on the phenomenon, resulting in a rich and comprehensive dataset (Tekin & Tekin,
2006).

Data analysis

The collected data were analyzed using content analysis. The primary purpose of content
analysis is to systematically identify recurring meaningful patterns, themes, and structures
within the data (Yildinm & Simsek, 2013). The process of content analysis in this study was
carried out in four stages: coding, theme generation, data organization, and interpretation of
findings. In the coding stage, the interview recordings were transcribed, and units of meaning
were identified and transformed into open codes. During the theme generation stage, similar
codes were grouped into categories and organized into themes and sub-themes. The emerging
themes were then reviewed in light of the literature to establish a systematic framework. In the
data organization stage, the themes and sub-themes were structured in alignment with the
research questions. Finally, in the interpretation stage, the themes were supported with direct
quotations from participants and critically evaluated in relation to the relevant literature.

To minimize subjectivity and potential researcher bias, consensus was sought among the
researchers during the coding process. In addition, cross-checks and triangulation were
conducted by the research team to ensure a comprehensive understanding of the data and the
consistency of themes.

Trustworthiness and credibility

In this study, strategies proposed by Lincoln and Guba (1985) were employed to ensure the
validity and reliability of the qualitative data collection and analysis processes. Several measures
were taken to enhance the credibility, transferability, dependability, and confirmability of the
study:

e Maximum variation sampling was adopted to ensure a diverse range of participants.
Accordingly, interviews were conducted with teachers working in different school types
(public and private), across various educational levels (preschool, primary, secondary,
and high school), and with professional experience ranging from 12 to 25 years. This
approach allowed the research topic to be addressed from multiple perspectives.

e Data saturation determined the conclusion of data collection. When similar themes
began to reoccur and new information was no longer being generated, the interview
process was terminated, indicating that the data were sufficiently rich and
comprehensive.

e Prolonged engagement in the field further enhanced credibility. Prior to data collection,
rapport was established with schools while researchers familiarized themselves with
institutional structures and cultural dynamics. Relationships built on trust with
participants encouraged openness and honesty during the interviews.

e Use of direct quotations strengthened the findings by grounding them in participants’
actual voices. In the findings section, examples of participants’ statements are provided
to illustrate and substantiate the themes.

e Triangulation was achieved by involving multiple researchers in data analysis. Coding
was carried out independently by two researchers, followed by collaborative sessions to
compare codes and reach consensus on themes, thereby reducing researcher bias.

e Member checking was conducted to further enhance the trustworthiness of the findings.
The identified themes were shared with selected participants to confirm whether they
accurately reflected their views. The majority of participants affirmed the accuracy of
the themes, and minor adjustments were made based on their feedback.



1797 ODUSOBIAD

These strategies ensured that the research design was consistent with the nature of qualitative
inquiry and that the findings rested on a valid and reliable foundation.

Findings

The responses of the participants regarding social media teacher influencers and their
experiences were analyzed and presented in this section. When examined in terms of title
(teacher/administrator) and school type (public/private), no significant differences were found
in their views.

Social media and teacher influencers

Participants defined social media and influencer culture as an indispensable part of today's
communication world. Most stated that, when used effectively, teacher influencers could have
significant potential in the field of education. While some participants in the study group actively
follow various influencers, others remain distant. The primary motivation for following
influencers is the sharing of innovative, up-to-date, and exemplary educational practices.
Participants have emphasized that social media use is rapidly increasing and that social media
and influencers are progressing in an uncontrolled manner. Teachers have reported that social
media is intensively followed, particularly for producing educational content and gaining
inspiration; useful content is integrated into educational processes, and attention is paid to the
compliance of posts with pedagogical values. Examples of participant statements regarding
social media and influencers are as follows:

“We all use social media. Social media now occupies a large place in our lives, and of course,
| also have people | follow. | spend about one and a half hours a day on social media. | follow
the news. | also try to follow things related to education. | follow some influencers; generally,
| follow dynamic influencers who focus on topics that interest me.” (P1)

“Overall, they are very influential; through their behaviors and actions, they create a culture.
Sometimes | see this as positive, sometimes negative, but | know they greatly influence
society. | follow people depending on my interests, desires, and needs—those who entertain
me or provide benefits.” (P8)

Participants have indicated that they follow influencers in various categories and actively use
social media. They have noted that they follow influencers due to professional interests, parental
roles, and consumer habits. The process of following is carried out mostly through Instagram
and X (Twitter). For instance, participant P9 stated: ‘Due to my profession, | follow certain
influencers; in addition, as a mother, | follow other mothers who share activities for children, and
there are also those who share links (clothing, household goods, etc.); | can divide them into three
categories.” Similarly, P11 noted: ‘I am an active Instagram user... | follow influencers about
cooking, shopping, and my profession.” P4 explained: “.. We come across many useful and useless
social media influencers. Among them are influencers who make travel and local food programs.
Personally, | follow a few of these.” Other participant views are as follows:

“First of all, I do not follow any social media influencers; however, the desire to become an
influencer is understandable in line with the popular culture of our age. Yet, | see it as a
completely uncontrolled area in a society with low media literacy. | do not follow any social
media influencers.” (P3)

“Being a teacher influencer on social media has become part of today’s communication
world. The ability of influencers to reach wide audiences and share knowledge and
experiences also provides important potential in the field of education. The influencers |
follow are generally those who produce valuable content about education and share
knowledge and experiences that contribute to my professional development. When | follow
them, | pay attention to the accuracy of their content, their compliance with pedagogical
values, and adherence to ethical rules.” (P12)
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In summary, participants have indicated that social media use is rapidly increasing and that
influencers are spreading in an uncontrolled manner. Teachers intensively follow social media,
especially for producing educational content and gaining inspiration; they use beneficial and
pedagogically appropriate content for educational processes. It has been mentioned that
influencers are followed for various reasons, such as professional interests, parenthood, and
consumer habits, and that this process mostly takes place through Instagram and X (Twitter).
Some participants considered the desire to become an influencer as part of popular culture, but
pointed out that due to low media literacy, this area remains uncontrolled. On the other hand, it
was emphasized that teacher influencers who provide valuable content in the field of education
and act in accordance with ethical rules contribute to professional development.

Teacher influencers and teachers

Participants have stated that the use of social media has played a significant role in the spread
of teacher influencers and noted that they are particularly followed by novice teachers. While
some participants viewed their work positively, others argued that “teacher influencing” should
not exist at all. Moreover, there was a widespread view that teacher influencers gain material or
moral benefits from their activities and that they do not pay sufficient attention to pedagogical
and ethical values in their posts.

General overview of teacher influencers

While some participants supported teacher influencers, others criticized them negatively,
arguing that they in some way exploit their profession or students. Some participants in the
research group expressed support. For instance, P1 stated: “We have been hearing more about
teacher influencers in recent years because it is a new concept. It also attracts my attention. As a
teacher, | follow some teacher influencers and benefit from them.” Similarly, P4 commented: "As
long as there are certain rules and supervision, | do not care which platform it is done on; | care
about its contribution to the profession. | am not against teacher influencing.” P11 also agreed,
saying: “As long as it is done properly, it can exist. As long as their activities are useful, we teachers
can also benefit from them.” Likewise, P6 emphasized: “Since teaching is a different profession, |
find some of their posts very useful. Honestly, | am influenced by the activities they share.” P9
explained their reason for following: “Despite all this, there are teacher influencers | follow. Some
conduct experiments, some share activities; one of them arranges the classroom himself instead
of the students, and then shares the results.” In a similar way, P10 noted: “Since | am an English
teacher, | mostly follow English teacher accounts. The reason is this: in our schools, they share
extracurricular, daily conversation phrases, slang, etc., and I like these very much. Whenever | have
time, | try to bring them into my classroom. I think it is great, and my students also enjoy it.”

Participants who approached teacher influencing negatively also voiced their concerns. P2
stated: “Teacher influencing has now become a profession, but since being a YouTuber brings
financial income, | cannot say that | view it positively.” Similarly, P8 said: “At first these posts are
free, but after a while, they start to share links or ask people to send money to their accounts.” P7
criticized teacher influencers as follows: “Honestly, sharing activities may be a good idea, but
recording everything and posting it on social media feels more like advertising to me, completely
like personal satisfaction, as if children are being used for personal gratification.” Other examples
of participants’ negative views include the following:

‘| am a classroom teacher, and as you know, we only have 40 minutes for each lesson, and
the curriculum is already heavy. | am surprised at how they manage to conduct all these
activities and record them in every class. Honestly, | do not find it right to use students in
this way.” (P5)

“It looks good from the outside, and for a while | even tried it myself. But managing the class
while also taking photos and videos to share was quite difficult. That is why | do not view
teacher influencers very positively. Either you prioritize the phone or classroom
management. Doing both is very hard. Taking photos does not seem realistic to me.” (P7)
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Interest

An examination of participants’ views revealed that teacher influencers were believed to gain
benefits in various ways. These included the sale of materials prepared for lessons, magazines
or books, participation fees for talks or events, payments from product advertising, income from
social media platforms, and earnings from online training. In addition, even when no materials
were involved, some participants suggested that they sought self-promotion, the desire to stand
out, the ambition to increase their number of followers, and ego satisfaction. Thus, it was
understood from participant views that teacher influencers gain both material and moral
benefits.

Overall, participants believed that teacher influencers earn considerable financial income in
different ways. For instance, P10 emphasized the financial motive with the following words: ‘I
think they earn money because under some of their posts they write things like ‘don’t forget to
share, like, comment, and save.” Similarly, P1 noted: “Some teacher influencers have so many
followers that sometimes they prepare boards related to specific days or weeks and sell them.
Some publish and sell them as weekly assignments or books. There are also those who become
well-known and then publish and sell books.” Likewise, K8 remarked: “At first, they may not present
it like this. Or at first it seems free—click here, everything is free—as if they are doing it for free. But
as the number of followers increases and they become more liked, their ego grows, and with that
ego, these things turn into money.” P4's criticism was as follows:

“Especially the more clicks or views they get, the more financial income they make, and for
this reason, they share scripted videos or very absurd, ridiculous videos. Honestly, most of
them succeed at this. Recently, | have seen teachers posting the cute, natural, and genuine
states of children, whether with or without permission, using the state’s resources.”

In addition to financial gains, participants also expressed that teacher influencers benefit from
increasing their follower numbers, attracting attention, and gaining popularity on social media.
P3 explained this in terms of ego: ‘More than financial, it is about human ego, being liked, standing
out, or becoming popular, which have become tools teachers use in different ways. That is why |
do not think they do anything for free. Honestly, | think they both earn money and prefer to be
popular.” Likewise, P1 stated: “In addition to financial gains, there are those who do it to promote
themselves and stand out among people. Because they go to schools, give interviews, make
promotions, and if they have books, they sell them. Again, social media definitely has an effect in
this regard. There are also those who give paid online training. All of these exist. They gain both
financially and morally.”

Following teacher influencers

It was found that most participants follow teacher influencers, and the majority of those who do
follow believe that this benefits them professionally. However, both followers and non-followers
commonly expressed the view that teacher influencers do not pay sufficient attention to
pedagogical and ethical values in their posts.

Participants reported that they generally follow teacher influencers on social media platforms
such as Instagram and X (Twitter). For example, P4 said: ‘I follow some teacher influencers
especially on Instagram and Twitter, because | also follow educational sites through social media
platforms, and they make recommendations. | follow those | think will be useful for my work.”
Similarly, P9 explained: “lam an active Instagram user. | follow many influencers depending on my
interests.” Other participant statements regarding following teacher influencers are as follows:

“There are a few teacher influencers | follow. The reason | follow them is that they share
innovative teaching methods, classroom practices, and current developments in education.
Such posts inspire me to improve my own teaching methods and professional practices.”
(P12)
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‘I do not directly follow anyone, but as | said, sometimes we check for learning activities. |
do see some useful activities, but | generally think it is more about show. These behaviors
do not seem sincere to me—are they really like that? Is the classroom environment really like
that? As a teacher working inside the classroom, it does not seem very realistic to me.” (P7)

In summary, participants stated that teacher influencers on social media contribute to
professional development and are especially followed by novice teachers, while others argued
that this phenomenon is commercialized and unethical. The widespread views included that
teacher influencers gain financial benefits, seek individual satisfaction, and aim for popularity.
While followers generally found the posts innovative and useful, criticisms remained regarding
pedagogical and ethical dimensions. Overall, teacher influencing was seen as a complex
phenomenon that is both supported and criticized.

Posts of teacher influencers

Participants viewed positively the fact that teacher influencer posts consist only of beneficial
content related to education and stated that such posts contribute to education. While some
teachers reported being influenced by teacher influencers, others said they were not affected.
Regarding the legal dimension of teacher influencer posts, it was noted that there are not
sufficient legal regulations on the issue, and that posts involving students are problematic in
terms of professional ethics and children’s rights.

Educational impact

Participants stated that the posts of teacher influencers are beneficial in introducing innovative
teaching methods and tools, thus contributing to the professional development of other
teachers and raising awareness on current issues in education, which could improve the quality
of teaching. It was also noted that exemplary practices shared by experienced teachers could
be valuable for others. However, while some participants found posts related to students and
classrooms useful, others considered such content unhelpful.

The views of participants revealed that while some believe teacher influencers can serve as role
models, others disagreed. It was also suggested that the role models of teacher influencers are
mostly novice teachers and that this depends on individual characteristics. Some participants
argued that teaching develops through experience rather than by taking role models. P4 stated:
“They present useful content with colorful narration and visuals. | observe that teachers around me
are influenced by this positive aspect and apply it in guiding their students.” P10 noted: It starts
with following, and then turns into being influenced by that person, eventually becoming a role
model.” Similarly, P12 stated: “Teacher influencers can be role models for other teachers. Their
success stories, innovative practices, and professional experiences can be inspiring.” By contrast,
P9 said: ‘Maybe in the first years of the profession, but later | don't think they would be role models.”
P2 added: I think the number of teachers who follow teacher influencers is limited. Especially
teachers with more than 20 years of experience are unlikely to follow or take them as role models.”
P5, who argued that teacher influencers cannot be role models, explained: ‘I don't think teacher
influencers can be role models or guides for any teacher. Based on our experience, teaching is a
profession that requires maturing each year through our own experiences. That's why | don't think
they can be role models.”

Regarding personal showmanship, participants emphasized that teacher influencers often act
in such ways to attract attention and gain popularity. For example, P10 stated: ‘I think they use
social media both to build their own audience and to show themselves to the outside world.” P3
similarly said: “They use social media as both an advertising and promotion platform.” P7
expressed: “There are people in our school who are influenced. Yes, but as | said, they somewhat
leave aside the academic dimension of lessons and instead focus on parents or personal
satisfaction. | think it is more of a display of elevating emotional values.”
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Legal dimension

When evaluating the views, it was observed that the posts of teacher influencers were
considered legally problematic by some participants. They stated that even if parental consent
was obtained, sharing student-related content was not ethical. It was also argued that such
posts should not be shared due to children’s rights. Some participants, however, suggested that
such content could be shared for the purpose of spreading good practices.

The participants’ views often focused on the issue of students being included in content without
consent. For example, P8 stated: ‘I do not find it right for them to share their students, their
schools, or their parents.” P10 and P12 also emphasized that they did not approve of student-
related content, saying: ‘It is not right to take photos of children.” P1, however, expressed a more
conditional stance: ‘“If the child’s face is not visible, blurred, or covered, | am not strongly against
it, but the child should not be in the foreground.” Some participants also pointed out that there
were no legal sanctions applied for inappropriate posts. P4 suggested: ‘I think existing legal
regulations need to be updated.” Other participant views included the following:

“We try not to take very close or attention-drawing photos of students. But | doubt parents’
awareness of this issue. Honestly, | don't think teacher influencers get parental consent.
Would a teacher influencer attempt this? | don't think so. | have never heard of it before, but
| believe what is being done creates problems in many respects, especially in terms of
children’s rights, both individually and socially.” (P3)

"Another point is the use of state facilities during these recordings. First of all, | do not think
itis legally correct to use these facilities and classrooms. Moreover, | think recordings during
lessons cause a loss of time, disruptions in the curriculum, and some negative effects. | do
not think this is appropriate. In other words, | would like to state that | see this negatively
both in terms of development and in terms of the unauthorized use of state resources.” (P4)

Regarding children’s rights, some participants stated that as long as parental and child consent
was obtained, or if the child’s face and identity were not visible, such posts were not problematic.
For example, P6 said: “Frankly, | don't think it is a violation of children’s rights once parental
permission is obtained.” P9 added: “As long as the child consents and the post does not include
any element that would offend the child, it can be shared.” On the other hand, some participants
believed that parental consent was not sufficient and that no student-related content should be
shared at all. For example, P1 said: “Everyone under the age of 18 is a child, and even if the child
agrees, even if the parents allow it, it would still be better not to share.” P8 also expressed
opposition: “From this perspective, | do not find it right for them to share their students, their
schools, or their parents.” Other examples of participant views are as follows:

“I think these posts are legally problematic. From both criminal law and civil law perspectives,
| definitely see an issue. Because social media is such a broad space, it is very difficult to
control. For example, a teacher should obtain parental consent before sharing. After all, this
person is an educator. In our schools, no student information is shared without parental
permission. But how well are parents informed? We write the legal article there, and
according to the law on the protection of personal data, they sign ‘I give permission.” But how
much awareness do parents actually gain from this?” (P2)

‘I think existing legal regulations need to be updated. Social media is evolving very quickly,
especially in terms of law and regulations. This pace must be caught up with. Immediate
measures should be taken. Because what is at stake is our children, their physical and
psychological development. Therefore, a situation that negatively affects the nation’s
children and is carried out using state resources will not be welcomed.” (P4)

“These posts are watched by so many people in such a short time. So it is uncertain who will
use these images of children. This situation may negatively affect children psychologically.
Instead of keeping them away from social media, we may make them more dependent on
it, or create a generation that poses for every camera they see. In this context, | think we are
neglecting children’s right to privacy.” (P5)
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In summary, while participants found teacher influencer posts beneficial in terms of introducing
innovative teaching methods and contributing to professional development, there were differing
views on posts involving students. Some saw them as educationally useful, while others
considered them unhelpful or merely for personal show. From the legal perspective, student-
related posts were highlighted as problematic in terms of professional ethics, children’s rights,
and legal regulations. It was emphasized that existing legal measures are insufficient and need
to be updated, that children’s privacy and psychological development should be protected even
with parental consent, and that the unauthorized use of state resources was also seen as
negative.

Discussion

This study demonstrates that teacher influencers create opportunities for innovative content
and professional interaction, but also raise important discussions on ethical, legal, and
professional issues. The discussion is structured around three main themes mentioned above:
social media and influencer culture, the professional perception and effects of teacher
influencers, and the educational, ethical, and legal dimensions of teacher influencer posts.

The participants have emphasized that social media is becoming increasingly decisive in both
daily life and professional practices, with platforms such as Instagram and X (Twitter) being
indispensable spaces for teachers in terms of knowledge sharing, inspiration, and professional
visibility. This finding is consistent with Toker Gokge and Kaya's (2023) study, which revealed
that teachers actively use social media for access to information and professional interaction.
However, some participants considered the desire to become an influencer as part of popular
culture and viewed it as an uncontrolled domain, particularly in societies with low media literacy.
This perspective aligns with Tanyildiz and Dinger’'s (2021) criticisms of the rapid spread and
uncontrolled nature of social media. Thus, influencer culture presents both professional
development opportunities and ethical risks for teachers.

The findings also reveal that teacher influencers are followed more frequently by young and
novice teachers, who find them inspiring in terms of innovative teaching methods and
classroom practices. This result parallels Carpenter et al’s (2022) emphasis on the dual
(positive and ambivalent) impacts of teacher influencers on teacher identity. While some
participants supported teacher influencers for their contribution to professional development
and content diversity, others argued that the process was driven by commercial motives and
that students were instrumentalized for personal gain. Similarly, Dousay et al. (2018)
emphasized a tension between brand identity and pedagogical responsibility in teacher
influencing.

The ways in which teacher influencers generate financial income (e.g., product sales, advertising
revenues, paid training) and their motivation to gain popularity were also frequently noted by
participants. This finding supports Tuten’s (2008) assessment that social media influencers
tend to prioritize individual profit over social benefit. At the same time, participants expressed a
shared expectation that teachers who earn income should adhere to ethical principles and
ensure that their content aligns with pedagogical purposes.

The study shows that teacher influencer posts contribute to professional development by
introducing innovative teaching methods and tools, though opinions differed regarding the
quality and intent of such content. Divergences in role-modeling were also apparent. while
novice teachers were more likely to view teacher influencers as inspiring, senior teachers argued
that teaching was a profession developed through personal experience rather than role -
modeling. This reflects Prensky’s (2001) “digital natives” and “digital immigrants” framework,
highlighting generational differences in teachers’ adaptation to technology.
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From ethical and legal perspectives, posts involving students were particularly contentious.
Most participants emphasized that children’s rights and privacy must be protected even with
parental consent and that current legal regulations are insufficient. This finding is consistent
with Serin’s (2019) work, which emphasized the risks of unauthorized use of children’s images,
and Yildiz and Karagol's (2025) study, which found that pre-service teachers considered sharing
classroom content on social media to be unethical. Furthermore, the unauthorized use of state
facilities and the disruption of lesson time for content production were also identified as ethical
and legal concerns.

Conclusion and recommendations

This study examined the role of teacher influencers within the context of digital transformation
in education, focusing on the perceptions of teachers and school administrators. The findings
show us that teacher influencers introduce pedagogical innovations into educational settings,
enhance professional visibility, and strengthen knowledge sharing among colleagues. However,
it was also found that ethical, legal, and pedagogical boundaries are sometimes overlooked
during the content production process; in particular, significant risks were identified in relation
to children’s rights, privacy, and professional responsibilities. Participants’ observations that
some teacher influencers produce content primarily for personal prestige or financial gain rather
than pedagogical benefit are consistent with the criticisms noted in the literature. Moreover,
concerns regarding the inclusion of students in social media content emerged not merely as an
issue of individual choice but as a problem requiring institutional and legal regulation.

In this context, it is crucial to establish a clear and applicable legal framework for teachers’ use
of social media and to integrate this framework into educational policies, making it binding for
all stakeholders. Explicit codes should be developed to define professional responsibilities and
ethical principles for teachers producing public content, and these codes should be supported
by mandatory training and certification programs. In-service training programs on media
literacy, digital ethics, children’s rights, and safe content production should be expanded, and
teachers should be encouraged to produce creative and safe content aligned with pedagogical
goals that does not include students. In cases where student images are used, both parental
permission and informed consent should be obtained, and such procedures must be
safeguarded through institutional monitoring mechanisms.

Future research should investigate the phenomenon of teacher influencers from multiple
stakeholder perspectives, including not only teachers and administrators but also students,
parents, policymakers, and the teacher influencers themselves. The use of a combination of
quantitative, qualitative, and mixed-method research designs is recommended. Such
approaches would not only deepen the knowledge base in the field but also contribute
scientifically policy development regarding the ethical, pedagogical, and legal dimensions of
teacher influencing.
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Appendix: data collection tool

1. What are your thoughts on being an influencer and social media influencers? Do you
follow any influencers? If so, based on what criteria do you follow them?

2. What is your opinion about teacher influencers?

3. Do you follow any teacher influencer(s)? If yes, why do you follow them?

4. Do you think the posts of teacher influencers influence other teachers? Please explain.

5. Have you ever implemented a professional practice inspired by the posts of teacher
influencers? Please explain.

6. Have you observed any of your colleagues being influenced by teacher influencers?

Please explain.

7. How would you evaluate the role of teacher influencers as role models for other
teachers?

8. Do you think teacher influencers contribute to teaching and learning? Please explain.

9. From alegal perspective, how would you evaluate the posts of teacher influencers?

10. How would you assess the posts of teacher influencers in terms of children’s rights?

11. Do you think teacher influencers gain benefits (financial and/or other forms) from their
posts?

12. Do you have any additional views you would like to share about teacher influencers?
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Arastirma Makalesi Acik Erisim

Paylagsmak ya da paylagmamak: Tirkiye'deki egitimcilerin goziinden
yeni bir aktor olarak fenomen ogretmenler’

Sevgi Yildiz?¥¥, Serkan Seker?
20rdu Universitesi, Egitim Fakiiltesi, Egitim Bilimleri Béliimi, Tiirkiye; 3 Milli Egitim Bakanligi, Ordu, Tiirkiye.

OZET

Bu arastirma, sosyal medyada fenomen 6gretmen olarak tanimlanan 6gretmenlere yonelik 6gretmen ve okul
yoneticilerinin gorUslerini incelemeyi amaclamaktadir. Calisma, nitel arastirma desenlerinden temel nitel
arastirma yaklasimi benimsenerek yurtttlmuastdr. Arastirmanin ¢alisma grubunu, 2023-2024 egitim-6gretim yili
itibarlyla Ordu ilinde farkli okul tirlerinde gorev yapmakta olan 3 yonetici ve 9 6gretmen olmak Uzere toplam 12
katihmci olusturmaktadir. Katilimcilar maksimum gesitlilik ornekleme yontemiyle belirlenmis; veriler ise yari
yapilandiriimis gorisme formu araciliiyla toplanmistir. Elde edilen veriler icerik analizi yontemiyle sistematik
bicimde ¢ozimlenmistir. Arastirma bulgulari, fenomen 6gretmenlerin takip edilmesinde yenilik¢i ve 6rnek
uygulamalarin etkili oldugu; sosyal medya kullaniminin 6zellikle 6gretmenler tarafindan igerik dretimi, mesleki
etkilesim ve pedagojik ilham amaciyla yogun bigimde tercih edildigini ortaya koymustur. Bulgular ayrica, fenomen
ogretmenlerin 6zellikle genc ve dijital yerli kusak 6gretmenler tarafindan daha fazla takip edildigini gostermektedir.
Ancak katiimcilarin 6nemli bir kismi, fenomen 6gretmenlerin igerik tretiminde etik ve pedagojik ilkelere riayet
etmediklerine ve bu slregte zaman zaman kisisel ¢ikar veya prestij odakli motivasyonlarla hareket ettiklerine dair
elestiriler yoneltmistir. Ogrencilerin yer aldigi paylasimlar, cocuk haklar, mahremiyet ve mesleki etik agisindan
ciddi riskler barindirmaktadir. Katilimcilar, 6gretmenlerin sosyal medya iceriklerinin egitimsel niteligine olumlu
yaklagsmakla birlikte, 6grenci gorsellerinin yer aldigi iceriklerin etik ve hukuki boyutlarinin daha fazla denetim
gerektirdigini vurgulamistir. Arastirma sonucunda, fenomen 6gretmenlerin igerik Uretiminde gocuk haklari ve
mesleki etik ilkelerine riayet etmeleri gerektigi ve bu alanda hukuki dizenlemelerin olusturulmasinin gerekli oldugu
onerilmektedir.

ANAHTAR KELIMELER

Fenomen 6gretmen, sosyal medya, paylasim, etik, cocuk haklari.
Giris

Egitimde iyi uygulamalarin paylasimi, 6gretmenler arasinda mesleki gelisimin desteklenmesi ve
ogrenme siireclerinin zenginlestirimesi acisindan kritik oneme sahiptir. Ozellikle teknolojik
gelismelerin hiz kazanmasi, mobil cihaz kullaniminin yayginlasmasi ve internet erisiminin
artmasiyla birlikte, sosyal medya 6gretmenlerin mesleki deneyimlerini, pedagojik yaklasimlarini
ve sinif i¢i uygulamalarini genis kitlelerle paylasabildikleri yeni bir mecra olarak one gikmistir
(Bulunmaz, 2011). Turkiye'de sosyal medya kullanim oranlarinin yikselmesi, ogretmenlik
mesleginde dijital gortndrlik ve etkilesim bicimlerinde onemli degisimlere yol agmakta;
ogretmenlerin yalnizca sinif ortaminda degil, dijital platformlarda da mesleki kimliklerini
sergileyebilmelerini mimkun kilmaktadir (Altun, 2019).

Bu dontsum, ogretmenlik meslegini sinif ici etkinliklerle sinirli geleneksel konumundan gikararak
dijital aglarda yeniden tanimlanan ve daha genis bir Kkitleye erisebilen bir yapiya

donustirmektedir. Prensky’nin (20071) “dijital yerli” ve “dijital gogmen” kavramlari, bu donisimu
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anlamak agisindan onemli bir teorik gerceve sunmaktadir. Dijital yerli kusak, teknolojiyi dogal bir
yasam alani olarak benimseyip dijital dilin “anadili” ile yetisirken, egitim sistemi icindeki bazi
aktorler halen dijital ortamda “aksanli” bir iletisim sergileyen dijital go¢gmenler olarak kalmaktadir.
Bu baglamda, fenomen ogretmen kavrami; ogretmenlerin kisisel ve mesleki paylasimlarini

sosyal medya platformlarina tasimasiyla ortaya ¢ikan, dijital ortamda gortnurltk, etkilesim ve
kimlik boyutlar bulunan yeni bir mesleki profil olarak tanimlanabilir.

Fenomen ogretmenler yalnizca ders icerikleri ve pedagojik stratejiler paylasmakla kalmayip;
ogrenci etkilesimlerini, 6gretim materyallerini, egitim felsefelerini ve zaman zaman kisisel yagam
kesitlerini de sosyal medyada sunmaktadir. Bu durum, mesleki gortinurltk ve 6gretmenler arasi
ilham verme agisindan avantajlar sunarken; ayni zamanda mahremiyetin ihlali, etik sinirlarin
bulaniklasmasi, icerik Uretiminde ticari kaygilarin 6n plana ¢ikmasi ve pedagojik hedeflerin
sosyal medya algoritmalarina uyum saglama baskisiyla degismesi gibi riskleri de beraberinde
getirmektedir (Carpenter vd., 2023; Yildiz & Karagdl, 2025;). Uluslararasi alanyazinda “teacher
influencers” olarak tanimlanan bu yeni aktorler, egitim igeriklerinin yayiiminda ve 6gretmen
kimliginin dijital ortamda insasinda onemli bir rol dstlenmektedir (Carpenter vd., 2022;
Greenhalgh & Koehler, 2017).

Turkiye baglaminda fenomen ogretmenlik Uzerine yapilan calismalar henlz baslangig
asamasindadir. Toker Gokge ve Kaya (2023), 6gretmenlerin sosyal medyayi bilgiye hizli erigim,
meslektaslarla etkilesim ve mesleki gelisim amaciyla kullandiklarini; Kiziltag (2023) ise fenomen
olma arzusunun ozellikle genc ve kirsal bolgelerde gorev yapan ogretmenler arasinda yaygin
oldugunu ve bu durumun pedagojik kalite ile etik standartlar konusunda endiseleri artirdigini
belirtmektedir. Bu bulgular, fenomen 6gretmenlik olgusunun yalnizca bir iletisim ve gorinurlik
meselesi degil, ayni zamanda mesleki etik, cocuk haklari ve hukuki sorumluluklar baglaminda
cok boyutlu incelenmesi gereken bir konu oldugunu gostermektedir.

Mevcut alanyazinda fenomen ogretmenlerin sosyal medyadaki varligi ile mesleki kimlik, etik
ilkeler, cocuklarin korunmasi ve egitimsel de@erler arasindaki iliskiyi sistematik bi¢cimde ele alan
calismalarin sinirli olusu, bu arastirmanin onemini ortaya koymaktadir. Bu baglamda, bu ¢calisma
eg@itimcilerin bakis agisindan fenomen ogretmenlik olgusunu derinlemesine inceleyerek,
kavramin pedagojik, etik ve hukuki boyutlarini tartismayi ve egitim alanindaki uygulamalara
yonelik oneriler gelistirmeyi amaclamaktadir. Arastirma kapsaminda asadidaki sorulara yanit
aranmigtir:

e Sosyal medya fenomeni 6gretmenlerin mesleki uygulamalara etkileri nelerdir?

e Fenomen Ogretmenlik olgusunun pedagojik, etik ve hukuki boyutlari nasil
degerlendirilmelidir?

e Egitimciler, fenomen 6gretmenligi nasil algilamakta ve bu durumla ilgili hangi endiselere
sahiptir?

Sosyal medyada goriiniirliik ve yeni bir aktor: Fenomen ogretmenler

Dijital gag, yasamin her alanina derinlemesine nifuz ederek sosyal medyayr modern hayatin
merkezine yerlestirmistir. 2000'li yillarin basinda ortaya c¢ikan ve kullanicilarin metin, gorsel, ses
ve video gibi ¢ok cesitli icerikleri paylasmasina imkan taniyan sosyal medya platformlari,
yalnizca bireylerin gunltk iletisim bicimlerini degil, ayni zamanda profesyonel kimliklerini de
dondstirmistdr (Tanyildiz & Dinger, 2021). Bu dondsim, egitim alaninda 6gdretmenlik
mesleginin geleneksel sinirlarini asarak dijital ortamda yeniden tanimlanmasina yol agmistir.
GuUnumuzde ogretmenler, sinif i¢i uygulamalarinin otesinde sosyal medya araciligiyla mesleki
kimliklerini inga etmekte ve yeniden yorumlamaktadir (Altun, 2019; Bulunmaz, 2011).

Bu baglamda, sosyal medyada ytksek etkilesim alan, takipgileriyle gtcld baglar kuran ve egitim
odakli igerikler Ureten “fenomen ogretmenler” yeni bir aktor olarak one gikmaktadir (Yildiz &
Karagol, 2025). “Fenomen” kavrami etimolojik olarak “goriindr olan” anlamina gelmekte; sosyal
medya baglaminda ise kisisel deneyimlerini, goruslerini veya uzmanlik alanlarini paylasarak
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genis kitlelere ulasan bireyleri tanimlamaktadir (Ozcan, 2023). Fenomenleri geleneksel
dnltlerden ayiran temel 6zellik, takipgileriyle kurduklari dogrudan, samimi ve 6zgun iletisimdir.
Bu samimiyet, onlarin guvenilirligini artirmakta ve takipgilerin tutum ve davranislari Uzerinde
gUclu etkiler yaratmaktadir (Schroeder vd., 2024).

Egitim alaninda fenomen ogretmenler, sosyal medya platformlarini pedagojik igerikler sunmak,
mesleki deneyimlerini paylasmak, ogretim materyalleri gelistirmek ve meslektaslar arasi dijital
topluluklar olusturmak igin kullanmaktadir (Toker Gokge & Kaya, 2023). Carpenter ve digerleri
(2022), fenomen ogretmenlerin yalnizca bilgi paylagsmakla kalmayip ayni zamanda egitim
politikalarinin algilanma bigimini ve mesledin kamuoyundaki gorunurlugunud de etkiledigini
belirtmektedir. Dousay ve digerleri (2018) ise fenomen ogretmenligin mesleki gorindrlik,
pedagojik yenilikler ve i birligi firsatlan gibi avantajlar sundugunu; ancak mahremiyet ihlali, ticari
cikar catismalari ve pedagojik niteligin golgelenmesi gibi riskleri de beraberinde getirdigini
vurgulamaktadir. Turkiye'deki arastirmalar da benzer sekilde, fenomen o6gretmenlerin sosyal
medya yoluyla mesleki prestij kazandigini, ancak bu suregte ¢ocuk haklar, etik ilkeler ve
mahremiyet gibi kritik konularda sorunlarla karsilastiklarini ortaya koymaktadir (Kiziltas, 2023;
Yildiz & Karagal, 2025). Ozellikle 6grencilerin izinsiz olarak igeriklerde yer almasi, sosyal medya
algoritmalarina uygun igerik Uretme baskisi ve ticari is birlikleri, 6gretmenlik mesleginin kamusal
guvenilirligi agisindan tartisma yaratmaktadir.

Kuramsal olarak fenomen 6gretmenlik, birden fazla perspektiften agiklanabilir. Sosyal Ogrenme
Kurami (Bandura, 1977), 6gretmenlerin sosyal medya izerinden meslektaslarindan 6grenmesini
ve bu Ogrenmeyi uygulamalarina yansitmasini agiklar. Kanaat Onderligi Teorisi (Katz &
Lazarsfeld, 1955), fenomen ogretmenlerin egitim topluluklarinda bilgi ve fikirlerin yayllmasinda
aracilik eden kisiler oldugunu ve takipgileriyle kurduklari gtven iliskisi sayesinde pedagojik
yaklasimlari etkileyebildiklerini one strer. Dijital Vatandaslik yaklasimi (Ribble, 2015) ise sosyal
medyada ogretmenlerin sergiledigi davranislarin etik, hukuki ve toplumsal sorumluluk
boyutlarini analiz etme imkani sunar.

Uluslararasli alanyazinda yapilan ¢alismalar (Carpenter vd., 2022; Dousay vd., 2018; Schroeder
vd., 2024), fenomen 6dretmenligin yalnizca bireysel bir populerlik meselesi olmadigini; aksine
pedagojik sorumluluk, mesleki kimlik insasi, etik yakumlultkler ve hukuki dizenlemeler arasinda
denge kurmayi gerektiren cok boyutlu bir olgu oldugunu ortaya koymaktadir. Bu cercevede,
fenomen ogretmenler egitimde dondsium sureclerinde etkili birer aktor haline gelmis; hem
meslektaslarr hem de toplum nezdinde ogretmenligin algilanma bigimini  yeniden
sekillendirmistir.

Sonug olarak, fenomen 6gretmenlik olgusu, 6gretmenlik mesleginin dijital cagda nasil evrildigini,
profesyonel kimligin sosyal medya araciliiyla nasil insa edildigini ve bu slrecte pedagojik-etik
dengelerin nasil kuruldugunu anlamak agisindan kritik bir oGneme sahiptir. Bu ¢alisma, fenomen
ogretmenligi egitimcilerin bakis acisindan inceleyerek mevcut alanyazina katki sunmayi ve
politika yapicilar ile uygulayicilara yol gosterici olmayi amaglamaktadir.

Yontem

Aragtirmanin deseni

Bu arastirma, 6gretmen ve okul yoneticilerinin sosyal medya fenomeni ogretmenlere yonelik
algilarini ¢gok yonlu bir sekilde ortaya koymayl amacladigindan, nitel arastirma yontemi
benimsenmistir. Ozellikle temel nitel arastirma deseni kullaniimistir. Merriam’a (2013) gore
temel nitel arastirmalar, bireylerin yasantilarina iliskin anlam yapilarini anlamlandirmayi ve ilgili
olgunun derinlemesine betimlenmesini hedeflemektedir. Bu yaklasim, belli bir kurami test
etmeye degil, bireylerin 6znel deneyimlerini yorumlamaya ve bunlari baglamsal olarak ortaya
koymaya yoneliktir. Calismanin amaci dikkate alindiginda, nitel arastirma yontemi ve temel nitel
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desen tercih edilerek fenomen 6gretmenlik olgusunun egitimciler nezdindeki algisi, anlami ve
etkileri agiklanmaya calisiimistir.

Calisma grubu

Arastirmanin galisma grubunu, 2023-2024 egitim-0gretim yili igerisinde Ordu ilinde gorev yapan
kamu ve Ozel okullarda galisan 6gretmenler ve okul yoneticileri olusturmaktadir. Katilimcilarin
seciminde amagli ornekleme yontemlerinden maksimum cesitlilik orneklemesi tercih edilmistir.
Bu ornekleme yontemi, arastirma konusuna iliskin olasi gesitliligi yansitacak sekilde farkli
ozelliklere sahip bireylerin strece dahil edilmesini saglar (Yildinrm & Simsek, 2013). Katiimcillar,
gorev yapilan egitim kademesi (okul oncesi, ilkokul, ortaokul), okul tird (kamu-6zel), mesleki
kidem ve cinsiyet degiskenleri dikkate alinarak belirlenmistir.

Bu dogrultuda calisma grubunu 12 kisi olusturmaktadir: 9 6gretmen (7 kadin, 2 erkek) ve 3
yonetici (1 kadin, 2 erkek). Katilimcilar arasinda 1-5 yil, 6-10 yil ve 11 yil Gizeri mesleki deneyime
sahip bireyler bulunmaktadir. Arastirmaya katilim, gonulliluk esasina dayali olarak
gerceklestirilmistir. Katilimcilarnin kimlikleri gizli tutulmus ve etik ilkelere uygun hareket edilmistir.
Katiimcilarin demografik 6zellikleri Tablo 1'de sunulmustur.

Tablo 1 Katilimcilarin demografik bilgileri

Yas  Cinsiyet Unvan Brans Okul Tdrd Okul Kademesi Kégﬁ)m
K1 40 Kadin Yonetici Okul Oncesi Ozel Okul Oncesi 13
K2 38 Erkek Ogretmen Sinif Resmi ilkokul 12
K3 48 Erkek Yonetici Tlrkge Resmi Ortaokul 24
K4 42 Erkek Ogretmen Sosyal Bilgiler Resmi Ortaokul 18
K5 46 Kadin Ogretmen Biyoloji Ozel Lise 20
K6 47 Kadin Ogretmen Sinif Resmi ilkokul 25
K7 37 Kadin Ogretmen Sinif Resmi ilkokul 16
K8 42 Kadin Ogretmen Okul 6ncesi Resmi Okul 6ncesi 18
K9 41 Kadin Ogretmen ingilizce Resmi Ortaokul 20
K10 34 Kadin Ogretmen Fen Bilimleri Resmi Ortaokul 12
K11 37 Kadin Ogretmen Sinif Resmi ilkokul 13
K12 35 Erkek Yonetici Edebiyat Resmi Lise 10

Veri toplama araci ve verilerin toplanmasi

Veriler, arastirma amacina uygun olarak yar yapilandinlmis gorisme formu araciligiyla
toplanmistir. Goriisme formu, literatirde yer alan benzer calismalar (Toker Gokge & Kaya, 2023;
Kiziltas, 2023; Ozcan, 2023) dikkate alinarak ve arastirmanin kuramsal cercevesi dogrultusunda
hazirlanmistir. Gorisme sorulari, fenomen 6gretmenler lzerine galismasi olan ve/veya egitim
sosyolojisi alaninda uzmanlarin goriisi® alinarak kapsam gegerligi agisindan gozden gegirilmis
ve duzenlenmistir. Nihai gortisme formunda, fenomen ogretmenlik olgusunu pedagojik, etik,
hukuki ve mesleki baglamlarda ele almayi hedefleyen 12 agik uglu soru yer almistir. Veri toplama
aracinin nihai haline ekte yer verilmistir.

Arastirma baslamadan dnce Ordu Universitesi Egitim Arastirmalari Etik Kurulu'ndan etik onay ve
X 1l Milli Egitim Mudurlugi'nden gerekli izinler alinmistir. Verilerin toplanmasi, Haziran 2024
tarihinde gerceklestirilmis; gorismeler yuz yuze, uygun fiziksel kosullarda ve gizlilik ilkelerine
riayet edilerek yapilmistir. Katiimcilardan bilgilendirilmis onam formu imzalatiimistir. Tim
gorusmeler, katilimcilarin izni dogrultusunda ses kaydi alinarak yurutulmus ve her gorusme
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yaklasik 30-45 dakika surmustdr. Yari yapilandirilmis gorusmeler, acik u¢lu sorular araciligiyla
katilimcilarin olguya iliskin derinlemesine dusuncelerini ortaya koymalarina imkan tanimis,
boylece zengin ve nitelikli veri seti elde edilmistir (Tekin & Tekin, 2006).

Verilerin analizi

Toplanan veriler, igerik analizi ydntemiyle analiz edilmistir. igerik analizinde temel amag, veriler
icerisindeki tekrar eden anlamli yapilar, temalari ve oruntuleri sistematik bir sekilde ortaya
clkarmaktir (Yildinm & Simsek, 2013). Arastirmada igerik analiz sireci kodlama, temalarin
olusturulmasi, verilerin duzenlenmesi ve bulgularin yorumlanmasi olarak dort asamada
yurdtdlmustur. Kodlama asamasinda gorudsme kayitlar yazili metinlere donusturdlmus, on
okumalar sonucunda metinlerden anlam birimleri belirlenerek acik kodlara donusturdlmustur.
Temalarin olusturulmasinda benzer kodlar kavramsal butunlik icerisinde gruplanarak temalar
ve alt temalar olusturulmustur. Olusan temalar literatir dogrultusunda yeniden gozden
geciriimis ve sistematik bir yapi kurulmustur. Verilerin dizenlenmesi asamasinda elde edilen
temalar ve alt temalar, arastirma sorulariyla uyumlu bigimde yapilandinimistir. Son olarak
bulgularin yorumlanmasinda temalar, dogrudan alintilarla desteklenmis, ilgili literatur i1s1ginda
elestirel bir bakis agisiyla yorumlanmistir.

Verilerin analizinde kodlama surecinde, arastirmacilar arasinda karsilikli mutabakat saglanarak
oznellikten kaynakli yanliliklar minimize edilmistir. Ayrica verilerin butuncul bir bigimde
anlasiimasi adina kodlamalar ve temalar arastirma ekibi tarafindan capraz dogrulamalar yoluyla
tekrar gozden gegirilmistir.

Gegerlik ve giivenirlik

Bu arastirmada, nitel veri toplama ve analiz sUreclerinde gecerlik ve glvenirligi saglamak
amaclyla Lincoln ve Guba'nin (1985) onerdigi stratejiler dikkate alinmistir. Arastirmanin
inandincih@ini, aktarilabilirligini, guvenirligini ve teyit edilebilirligini artirmaya yonelik cesitli
uygulamalara yer verilmistir.

e Oncelikle, katiimei cesitliligini saglamak amaciyla maksimum cesitlilik orneklemesi
benimsenmistir. Bu dogrultuda, farkli okul tdrlerinde (devlet, ozel), farkli egitim
kademelerinde (okul 6ncesi, ilkokul, ortaokul ve lise) gorev yapan ve mesleki deneyimleri
12 ila 25 yil arasinda degisen ogretmenlerle gorusmeler gergeklestiriimistir. Bu yaklasim,
arastirma konusunun farkli perspektiflerden ele alinmasina olanak saglamistir.

e Arastirmada veri doygunluguna ulasilmasi temel alinarak gorismelere son verilmistir.
Gorusmeler sirasinda elde edilen verilerde benzer temalarin tekrarlanmaya baslamasi,
yeni bilgi dretiminin azaldigini gostermis ve veri toplama sureci bu noktada
sonlandiriimistir. Bu durum, elde edilen verilerin yeterli derinlikte ve kapsamda oldugunu
gostermektedir.

e Arastirmacilarin sahada uzun sureli etkilesimde bulunmalari, gecerligi artiran bir diger
unsurdur. Veri toplama surecinden once okullarla kurulan temaslar, kurumlarin igleyisine
ve kdlturel dinamiklerine iliskin bilgi edinilmesini saglamistir. Bu suregte katilimcilarla
guvene dayali iliskiler gelistiriimis, boylece gorusmelerin daha acik ve samimi bir sekilde
gerceklestiriimesine olanak taninmistir.

e Dogrudan alintilara yer veriimesi, elde edilen bulgularin katilimeci gorusleriyle
desteklenmesini saglamistir. Bulgular kisminda, katiimcilarin ifade ettikleri gorislerden
ornekler verilmis ve temalar bu alintilar araciligiyla somutlastiriimistir.

e Arastirma kapsaminda elde edilen veriler, birden fazla arastirmaci tarafindan analiz
edilerek Ucgenleme (triangulation) saglanmistir. Kodlama sureci, iki arastirmaci
tarafindan bagimsiz olarak gerceklestiriimis; ardindan ortak analiz oturumlariyla kodlar
karsilastinimis ve temalar tzerinde fikir birligine vanlmistir. Bu uygulama, arastirmaci
onyargisini azaltarak bulgularin gtvenirligini artirmistir.
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e Son olarak, katilimer dogrulamasi (member checking) yontemi kullanilarak bulgularin
guvenilirligi pekistirilimistir. Elde edilen temalar, segilen bazi katiimcilarla paylasiimis ve
yorumlarin kendi gorUslerini yansitip yansitmadigina iliskin geri bildirim alinmistir.
Katilimeilarin buyuk c¢ogunlugu, sunulan temalarin kendi ifadeleriyle ortdstugunu
belirtmis; geri bildirime gore gerekli gorulen kuguk duzeltmeler yapilmistir.

Bu stratejiler, arastirmanin nitel dogasina uygun bir bigimde tasarlanmasini ve elde edilen
sonugclarin gegerli ve guvenilir bir temele dayanmasini saglamistir.

Bulgular

Katilimcilarin sosyal medya fenomeni ogretmenlere ve bu konudaki deneyimlerine iliskin
yanitlari analiz edilerek bu bolimde sunulmustur. Bulgular unvan (6gretmen/yonetici) ve kurum
tlrl (resmi/ozel) agisindan incelendiginde gorislerde anlamli bir farklilik gorilmemistir.

Sosyal medya ve fenomen ogretmenler

Katiimcilar, sosyal medya ve fenomen kulturini ginimduz iletisim dinyasinin vazgegilmez bir
parcasi olarak tanimlamistir. Cogu, etkili kullanildiginda fenomenlerin egitim alaninda 6nemli bir
potansiyele sahip olabilecegini belirtmistir. Calisma grubunda bazi katilimcilar aktif olarak gesitli
fenomenleri takip ederken, digerleri buna mesafeli durmaktadir. Fenomen takip etmenin baslica
motivasyonu yenilikci, gincel ve ornek egitim uygulamalarinin paylasiimasidir. Katiimcilar
sosyal medya kullaniminin hizla arttigini ve sosyal medya ile fenomenlerin kontrolsiz bigimde
ilerledigini ifade etmektedir. Ogretmenler agisindan egitsel icerik Uretme ve ilham alma gibi
gerekgelerle sosyal medyanin yogun bicimde takip edildigi; yararli igeriklerin egitim sureglerinde
kullanildigi ve paylasimlarin pedagojik degerlere uygunluguna 6zen gosterildigi belirtilmektedir.
Sosyal medya ve fenomenlere iliskin ornek katiimci ifadeleri soyledir:

“Hepimiz sosyal medya kullaniyoruz. Sosyal medya artik hayatimizda gok fazla yer kapliyor,
elbette benim de takip ettigim insanlar var. Glnde tahminen bir buguk saatimi sosyal
medyada geciriyorum. Haberleri takip ediyorum. Egitimle ilgili de takip ettigim seyler var;
bakmaya galigiyorum. Takip ettigim fenomenler de var; genel olarak ilgimi ¢eken konular,
dinamik fenomenleri takip ediyorum.” (K1)

“Genel olarak ¢ok etkililer; insanlarin davraniglari ve eylemleriyle bir kultlr olusturuyorlar.
Bazen bunu olumlu, bazen olumsuz goriyorum ama toplumu fazlasiyla etkilediklerini
biliyorum. llgi, istek ve ihtiyaglanima; hoslandigim, beni eglendiren ya da katki saglayan
durumlara gore takip ettigim kisiler var.” (K8)

Katiimcilarin fenomenleri gesitli kategorilerde takip ettikleri ve sosyal medyayi aktif bigcimde
kullandiklari gordlmektedir. Mesleki branslari, ebeveyn rolleri ve tiketim toplumu olma gibi
nedenlerle takip ettikleri fenomenler oldugunu belirtmektedirler. Takip strecinin ¢ogunlukla
Instagram ve X (Twitter) Gzerinden yUritildigua ifade edilmektedir. Katilimcilardan K9 “Meslegim
geregi takip ettigim fenomenler var;, ayrica anneyim, c¢ocuklari i¢in etkinlikler yapan anne
fenomenler var, bir de link (kiyafet, ev esyasi vb.) paylasanlar var; lg¢ seride ayirabilirim.” diyerek
K11 “Aktif bir Instagram kullanicisiyim... Yemek, alisveris, meslek tzerine takip ettigim fenomenler
var.” seklinde gorus belirtmistir. K4 ise “... Pek ¢ok faydali ve faydasiz sosyal medya fenomeniyle
karsilasiyoruz. Ancak aralarinda seyahat ve yoresel yemek programi yapan fenomenler de var. Ben
sahsen bunlardan birkagini takip ediyorum.” seklinde fenomen takipgciligini agiklamistir. Diger
ornek katilimer gorusleri su sekildedir:

“Oncelikle, takip ettigim bir sosyal medya fenomeni yok; ancak gagin getirdigi populer kiltire
uygun olarak fenomen olma istedi mantikli. Fakat medya okuryazarligi disuk bir toplumda
tamamen kontrolstiz kalmis bir alan olarak gortyorum. Takip ettigim bir sosyal medya
fenomeni yok”. (K3)

“Sosyal medyada fenomen olmak glntimduz iletisim dUlnyasinin bir pargasi haline geldi.
Fenomenlerin genis kitlelere ulagsabilmesi ve bilgi ile deneyim paylasabilmesi, egitim alaninda
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da onemli bir potansiyel sunuyor. Takip ettigim fenomenler, genellikle egitim hakkinda
degerli icerik ureten ve mesleki gelisimime katki sadlayacak bilgi ve deneyimler paylasan
kisiler. Onlari takip ederken iceriklerinin dogruluguna, pedagojik degerlere uygunluguna ve
etik kurallara uyup uymadiklarina dikkat ediyorum.” (K12)

Ozet olarak katilimcilar, sosyal medya kullaniminin hizla arttigini ve fenomenlerin kontrolsiiz
bigimde yayildigini belirtmektedir. Ogretmenler sosyal medyayi 6zellikle egitsel igerik tretme ve
ilham alma amaciyla yogun sekilde takip etmekte; yararl ve pedagojik degerlere uygun iceriklerin
egitim sureclerinde kullanildigini vurgulamaktadir. Fenomenlerin mesleki branslar, ebeveynlik ve
tuketim aliskanliklari gibi ¢cesitli nedenlerle takip edildigi, bu surecin ¢ogunlukla Instagram ve X
(Twitter) Uzerinden gerceklestigi ifade edilmektedir. Bazi katiimcilar sosyal medyada fenomen
olma istegini populer kdlttrdn bir pargasi olarak gorurken, medya okuryazarliginin disuk olmasi
nedeniyle bu alanin kontrolsiz oldugunu dile getirmektedir. Ote yandan, egitim alaninda degerli
icerik sunan ve etik kurallara uygun hareket eden fenomenlerin mesleki gelisime katki
sagladigina dikkat ¢ekilmektedir.

Fenomen ogretmenlik ve ogretmenler

Katiimcilar, sosyal medya kullaniminin fenomen ogretmenliginin yayilmasinda etkili oldugunu
belirtmekte ve fenomen ogretmenlerin ozellikle meslege yeni basglayan ogretmenler tarafindan
daha cok takip edildigini dile getirmektedir. Calismalarini olumlu bulan katiimcilarin yani sira
“fenomen ogretmenligin” var olmamasi gerektigini savunanlar da vardir. Ote yandan, fenomen
ogretmenlerin "fenomen ogretmenlik" faaliyetleriyle baglantili olarak maddi veya manevi fayda
sagladigl gorusunun yaygin oldugu ve paylasimlarinda pedagojik ve etik degerlere dikkat
etmedikleri belirtilmektedir.

Fenomen 6Jretmenlidine genel bakis

Katiimcilarin bir bolimu fenomen ogretmenleri desteklerken, bir bolumu de mesleklerini ya da
ogrencilerini bir sekilde suistimal ettikleri dusuncesiyle olumsuz elestirmektedir. Arastirma
grubundaki bazi katiimcilarin fenomen 6gretmenligi destekledigi gordlmektedir. Katilimcilardan
K1, "Fenomen ogretmenleri birkac yildir daha ¢ok duyar olduk, ¢unku yeni bir kavram. Benim de
dikkatimi cekiyor. Meslegimizden dolayi takip ettigim ve faydalandigim fenomen dgretmenler var"
demistir. K4 ise, "Belli kurallari olmak ve denetlenmek kaydiyla, hangi platformda yapildigina degil
meslege faydasina bakarim. Fenomen 6gretmenlige karsi degilim" ifadelerini kullanmistir. K11 de
bu goruse katilarak, "Dogru yapildigi strece olabilir. Yaptiklari faaliyetler faydali oldugu strece biz
ogretmenler de bundan faydalaniriz" demistir. K6 ise, "Ogretmenlik farkli bir meslek oldugu icin bazi
paylasimlarini ¢ok yararl buluyorum. Acikg¢asi paylastiklari etkinliklerden etkileniyorum” seklinde
konusmustur. K9 “Tidm bunlara ragmen takip ettigim fenomenler var. Deney yapanlar var, etkinlik
yapanlar var, bir tanesi sinifta ogrenciler degil de kendisi sinif diizenlemesi yapiyor, sonra da bunun
sonucunu paylasiyor” seklinde takip sebebini paylagsmistir. Benzer sekilde K10 da “ingilizce
égretmeni oldugum icin daha cok Ingilizce 6gretmeni sayfalarini takip ediyorum. Sebebi de su:
Okullarimizda ders disi, gunltik konusma kaliplari, argo dil vs. gibi paylasimlar oluyor ve ben bunlari
¢ok begdeniyorum. Zamanim oldukg¢a sinifima da aktarmaya calisiyorum, bence c¢ok guzel,
ogrencilerim de keyif aliyor” diyerek fenomen 6gretmenleri neden destekledigini aciklamaktadir.

Fenomen ogretmenlige olumsuz yaklasan katiimcilardan K2, “Fenomen 6gretmenlik su anda bir
meslek haline geldi, fakat YouTuber olmak maddi kazan¢ getiren bir sey oldugu icin ¢ok olumlu
bakamadigimi sdylemek isterim.” demistir. K8 ise, ‘Bu paylasimlar baslangicta Ucretsiz oluyor ama
belli bir stireden sonra hemen baglanti paylasmak veya hesaplarina para gbndermek gibi tekliflerde
bulunuyorlar.” demistir. K7, fenomen ogretmenleri su sozlerle elestirmistir: “Agikgasi etkinlik
paylasmak glzel bir fikir olabilir ama her seyin videoya cekilip sosyal medyada paylasiimasi bana
biraz reklam gibi geliyor, tamamen kisisel tatmin gibi, cocuklari kisisel tatmin i¢in kullanmak gibi
dustntyorum.” Fenomen ogretmenligi desteklemeyen diger bazi ornek katilimci ifadeleri su
sekildedir:
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“Ben sinif ogretmeniyim, biliyorsunuz derse girince her ders igin 40 dakikalik bir stiremiz
oluyor ve uygulanan mufredat agir bir mifredat, her sinifta bu kadar etkinligin yapilmasina,
bunun kayit altina alinmasina sasiriyorum, agikgasi nasil yetistiriyorlar, boyle ogrencilerin
kullaniimasini pek dogru bulmuyorum.” (K5)

“Disaridan guzel gorinen bir sey ve hatta bir stre ben de denemeye galistim. Ancak hem sinif
hakimiyetini saglamak hem de fotograf ve video gekip paylagsmak biraz zahmetliydi. Bu
nedenle fenomen ogretmenlere ¢ok olumlu bakamiyorum. Ya telefonun boyutunu
onemsemeniz gerekiyor ya da sinif hakimiyetini. ikisini birden yiritmek cok zor. Fotograf
cekmek bana ¢ok gergekgi gelmiyor.” (K7)

ilgi durumu

Katiimcilarin - gorusleri  incelendiginde, fenomen ogretmenlerin gesitli  sekillerde kazang
sagladiklan belirtilmistir. Bu yollar arasinda; dersler icin hazirlanan materyallerin satisi, dergi
veya kitap satisl, soylesi gibi etkinliklere katilim Ucretleri, trin reklamlarindan alinan Ucretler ve
ilgili sosyal medya platformundan elde edilen gelirler ile gevrim ici egitimlerden saglanan
kazanglar sayilmaktadir. Ote yandan, materyal olmasa bile kendini tanitma ve 6ne gikarma
arzusu, takipgi sayisini artirma istegi ve ego tatmini gibi baska sekillerde kazancg elde edilmeye
calisildigi da ifade edilmistir. Dolayisiyla katilimci goruslerinden fenomen 6gretmenlerin maddi
ya da manevi kazang sagladiklari anlasiimaktadir.

Katiimcilar genel olarak fenomen ogretmenlerin cesitli yollarla ciddi maddi kazanclar elde
ettiklerini diisiinmektedir. Ornegin, K10 maddi kazanc gerekcesini su sozlerle vurgulamaktadir:
‘Bence maddi gelir elde ediyorlar ¢linku bazi paylasimlarinin altina ‘unutmayin paylasin, begenin,
yorum yapin, kaydedin’ gibi seyler yaziyorlar.” K1 ise “Bazi fenomen dgretmenlerin o kadar ¢ok
takipcisi oluyor ki, bazen belirli glin ya da haftalara yonelik pano seklinde yapip satiyorlar. Haftalik
Odev olarak ya da kitap seklinde yayinlayip satanlar da var. Ya da adini duyurup kitap ¢ikaran ve
bunlari satan fenomenler mevcut” diyerek maddi ¢ikar aciklamistir. Benzer sekilde K8 de “Basta
bunu bu sekilde gostermeyebilirler. Ya da bu sana ilk basta Ucretsiz, buraya tikla, her sey Ucretsiz,
sanki bunu ucretsiz yapiyormus gibi gorunur. Ama takipgi sayisi arttikca ve begenildikge hem egosu
gelisiyor hem de bu ego ile bu isler paraya donusuyor” diyerek maddi c¢ikar surecini
orneklendirmigtir. K4'Un elestirisi ise su sekildedir:

“‘Ozellikle ne kadar tiklanma veya izlenme olursa o kadar maddi kazanc saglaniyor ve bu
nedenle izlenmek icin kurgu videolar ya da ¢cok absurt, sagma videolar paylasiyorlar. Agikcasi
¢ogu da bu konuda basarili oluyor. Cinku son zamanlarda ogretmenlerin, izinli ya da izinsiz
olarak, devletin olanaklarini kullanarak cocuklarin sevimli, dogal ve 06zgun hallerini
paylastiklarini gordyoruz”.

Maddi kazanglarin yani sira, katilimcilar fenomen ogretmenlerin sosyal medyada takipgi
sayilarini artirma, dikkat gcekme ve populerlik kazanma agisindan da fayda sagladiklari ifade
edilmektedir. K3 bu durumu ego Uzerinden soyle aciklamaktadir: ‘Maddi olmaktan ziyade, insan
egosu, begenilme, 6n plana ¢cikma ya da populer olma ogretmenlerin farkli alanlarda kullandiklari
bir silah haline geldi. Bu yuzden hi¢bir seyi Kkarsiliksiz yaptiklarini ya da yapacaklarini
dusunmuyorum. Acikgasi hem maddi olarak kazandiklarini hem de populer olmayi tercih ettiklerini
dustnuyorum.” Benzer sekilde K1'in agiklamasi ise soyledir:

“Maddi kazancin yani sira, kendilerini insanlar arasinda tanitmak ve on plana cikarmak
amaclyla yapanlar da var. Cunkud okullara gidiyorlar, roportajlar veriyorlar, tanitimlar
yapiyorlar, gittiklerinde kitap vb. varsa satiliyor. Yine sosyal medyanin bu konuda etkisi
kesinlikle var. Ucretli olarak online egitim yapanlar da var, hepsi mevcut. Hem maddi hem de
manevi kazang saghyorlar.” (K1)

Fenomen 6dretmen takibi

Katiimcilarin gogunun fenomen 6gretmenleri takip ettigi, takip edenlerin buyuk ¢ogunlugunun
bu takibin mesleki olarak kendilerine katki sagladigini disundtgu belirlenmistir. Hem takip
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edenler hem de etmeyenler arasinda, fenomen 6gretmenlerin paylasimlarinda pedagojik ve etik
degerlere dikkat etmedikleri yontnde ortak bir gords one ¢cikmaktadir.

Katilimcilarin genellikle Instagram ve X (Twitter) gibi sosyal medya platformlarinda fenomen
ogretmenleri takip ettikleri gorilmektedir. Katilimcilardan K4, “Bazi fenomen ogretmenleri
ozellikle Instagram ve Twitter'da takip ediyorum, ¢lnku sosyal medya platformlari aracilidiyla
egitim sitelerini de takip ettigim icin onlar da o6nerilerde bulunuyor. isime yarayacadgini
dustndtklerimi takip ediyorum,” demistir. K9 ise, “Aktif bir Instagram kullanicisiyim. ilgi alanlarima
gore takip ettigim birgok fenomen var,” diyerek takip ettikleri platformlar agiklamistir. Fenomen
ogretmen takibine dair diger bazi katiimci ifadeleri su sekildedir:

“Takip ettigim birkag fenomen 6gretmen var. Bu 6gretmenleri takip etme sebebim; yenilikgi
ogretim yontemleri, sinif uygulamalari ve egitimle ilgili gincel gelismeleri paylagsmalari. Bu
tdr paylasimlar, kendi ogretim yontemlerimi ve mesleki uygulamalanimi gelistirmem icin
bana ilham veriyor.” (K12)

“Birebir takip ettigim biri yok ama dedigim gibi bazen ogrenme etkinlikleri acisindan
bakiyoruz, kontrol ediyoruz. Cok faydali etkinlikler de gorliyorum ama genelde sova dayali
oldugunu disinltyorum. Yani bu davraniglar samimi gelmiyor, gercekten oyleler mi? Sinif
ortami gercekten Gyle mi? Sinifin icinde yasayan bir 6gretmen olarak bana pek gercekgi
gelmiyor.” (K7)

Ozetle katiimallar, sosyal medyada fenomen 6gretmenlerin mesleki gelisime katki sagladigini
ve Ozellikle yeni 6gretmenler tarafindan takip edildigini belirtirken, bazilari ise bu durumun ticari
amagli ve etik disi oldugunu savunmaktadir. Fenomen ogretmenlerin maddi kazang elde ettigi,
ego tatmini ve populerlik amaciyla paylasimlar yaptigi yaygin gorusler arasindadir. Takip edenler
genellikle paylasimlarin yenilikci ve faydali oldugunu distnsede pedagojik ve etik agidan
elestiriler de bulunmaktadir. Genel olarak, fenomen 6gretmenlik hem desteklenen hem de
elestirilen karmasik bir olgu olarak gortlmektedir.

Fenomen 6gretmen paylagimlari

Katiimcilar, fenomen o6gretmen paylasimlarinin yalnizca egitime yonelik faydali igeriklerden
olusmasini olumlu karsilamakta ve bu yonde yapilan paylasimlarin egitime katki sagladigini ifade
etmektedirler. Fenomen ogretmenlerden etkilenen ogretmenler oldugu gibi etkilenmedigini
dusunenler de vardir. Fenomen 6gretmen paylasimlarinin yasal boyutuna iliskin olarak; konuya
dair yeterli yasal dizenlemenin olmadidl, 0grenci unsuru iceren paylasimlarin ise mesleki etik ve
gocuk haklarr acisindan sorunlu oldugu belirtiimektedir.

Egitime etkisi

Katiimcilar, fenomen ogretmenlerin yaptigi paylasimlarin yenilikgi ogretim yontemleri ve
araglarinin tanitimi acisindan faydali oldugunu, bu yonuyle diger ogretmenlerin mesleki
gelisimine katki sundugunu ve egitimle ilgili gincel konularda farkindalik yaratarak egitimin
kalitesini artirabilecegini ifade etmektedirler. Alaninda uzman ogretmenlerce yapilan ornek
uygulamalarin da diger ogretmenler icin faydall olabilecedi belirtiimektedir. Bununla birlikte,
ogrenci ve sinifa yonelik paylasimlar faydall bulan katilimecilar oldugu gibi, bu tur icerikleri
faydasiz bulanlar da bulunmaktadir.

Katilimcilarin - gorusleri incelendiginde, rol model olunabilecedini dusunenlerin yaninda,
olunamayacagini disunenlerin de bulundugu gorulmektedir. Ayrica, fenomen 6gretmenlerin rol
modellerinin ¢cogunlukla meslege yeni baslayan kisilerden olusabilecedi ve bunun bireylerin
ozelliklerine bagli olabilecegi ifade edilmektedir. Ogretmenlik mesleginin rol model alinarak degil,
deneyimle gelisecegdini belirtenler de bulunmaktadir. K4, “Renkli anlatim ve gorsellerle faydali
icerikler sunuyorlar. Bu olumlu yonlerinden etkilenerek égrencilerine rehberlik eden ve uygulamalar
yapan 6gretmenlerin cevremde oldugunu gézlemliyorum” diyerek, K10 ise “Once bir takiple
basliyor, sonra o kisiden etkilenip rol modele dontsuyorlar” seklinde fenomen ogretmenlerin
egitim-ogretime etkisini agiklamaktadir. Benzer sekilde K12, “Fenomen &gretmenler dider



180 ODUSOBIAD

ogretmenler i¢in rol model olabilirler. Basari hikayeleri, yenilikgi uygulamalari ve mesleki deneyimleri
diger 6gretmenler igin ilham verici olabilir” demistir. K9 “Belki meslegin ilk yillarinda olabilir ama
sonrasinda pek rol model olacaklarini dustinmdyorum” diyerek K2 ise “Fenomen 6gretmenleri takip
eden 6gretmen sayisinin sinirli oldugunu disciniyorum. Ozellikle kidemi 20 yili gegen 6gretmenlerin
pek takip ettiklerini ya da rol model aldiklarini sanmiyorum.” diyerek rol-modelligin ancak kidemi
az oOgretmenlerde olabilecegini dile getirmisti.  Fenomen ogretmenlerin  rol-model
olamayacagini savunan K&'in gorusu ise soyledir: “Fenomen ogretmenlerin herhangi bir
ogretmene rol model ya da rehber olabilecegini disunmuyorum. Bizim yasadigimiz kadariyla
ogretmenlik, her yil Uzerine koyarak kendi deneyimlerimizle pismemiz gereken bir meslek. Bu
yuzden rol model olabileceklerini sanmiyorum.”

Kisisel sov konusunda ise katilimcilarin, fenomen o6gretmenlerin dikkat cekmek ve poptler
olmak amaciyla bu sekilde davrandiklari tzerinde yogunlastiklar gériilmektedir. Ornegin K10,
‘Bence hem kendi kitlelerini olusturmak hem de kendilerini dis diinyaya gostermek icin sosyal
medyay! kullaniyorlar” demistir. K3 ise, “Sosyal medyayr hem reklam hem de tanitim platformu
olarak kullaniyorlar” ifadesini kullanmistir. K7'nin kisisel sova yonelik gortst su sekildedir:
“Okulumuzda etkilenen kisiler var. Var ama dedigim gibi derslerin akademik boyutunu biraz daha
birakip veliye ya da kendi tatminine yonelik mi desem bilemiyorum. Manevi duygulari ylceltme
gosterisi oldugunu dusuntyorum.”

Hukuki boyut

Gorugler degerlendirildiginde, fenomen ogretmenlerin paylagimlarinin hukuki agidan bazi
katihmcilar tarafindan olumsuz degerlendirildigi gortlmektedir. Katiimeilar, veliden izin alinmis
olsa dahi 6grenci iceriklerinin paylasiimasini etik bulmadiklarini belirtmektedir. Ayni zamanda
cocuk haklar agisindan da bu iceriklerin paylasilmamasi gerektigini savunan gorusler dile
getiriimektedir. Bazi katilimcilar ise iyi orneklerin yayllmasi amaciyla bu tur iceriklerin
paylasilabilecegini ifade etmektedir.

Katiimi goruslerinde; ogrencilerin izinsiz sekilde igeriklerde yer almasiyla ilgili dustnceler 6ne
¢ikmaktadir. Ornegin, K8 sodyle demistir: “Ozellikle Ggrencilerini, okullarini ya da  velilerini
paylasmalarini dogru bulmuyorum.” K10 ve K12 ise, ogrencilerin icerikte yer almasini dogru
bulmadiklarini, “Cocuklarin fotografini ¢cekmek dogru degil” sozleriyle ifade etmistir. K1 ise,
ogrencilerin yuzu gorunmedigi surece bu tur paylasimlara karsi olmadigini belirtmis ve soyle
demistir: “Cocugun ylzUu gortinmuyorsa, buzlanmis ve kapalilysa, cok karsi degilim, ama ¢ocuk 6n
planda olmamall.” Ayni zamanda bazi katilimcilar, uygun bulmadiklari paylasimlar i¢in herhangi
bir yasal yaptinm uygulanmadigini distinmektedir. Mevcut onlemlerin yetersiz oldugunu ve
dizenlemelerin gincellenmesi gerektigini disinen K4, gorisunt soyle dile getirmistir: “Mevcut
yasal duzenlemelerin biraz guncellenmesi gerektigini dusunuyorum.” Diger bazi katiimci
gorusleri ise su sekildedir:

“Ogrencilerin gok yakindan ve dikkat cekici sekilde fotografini gekmemeye 6zen gosteriyoruz.
Ancak velilerin bu konudaki farkindalk dizeyinden slpheliyim. Agikcasi fenomen
ogretmenlerin velilerden izin aldigini distinmuyorum. Fenomen ogretmen buna girisimde
bulunur mu? Sanmiyorum. Daha once boyle bir sey duymadim ama yapilanlarin birgok
acidan, ozellikle cocuk haklari agisindan sorun yaratabilecegini dtistiniyorum. Hem bireysel
hem de kamusal anlamda.” (K3)

“Bir diger nokta, bu gekimlerin yapilirken devletin fiziksel olanaklarinin kullaniimasidir.
Oncelikle, bu imkéanlarin ve siniflarin kullaniimasini hukuken dogdru bulmuyorum. Ayrica ders
sirasinda yapilan gekimlerin zaman kaybina, miifredatin aksamasina ve bazi olumsuz
etkilere neden olacagini dustntyorum. Bunun da dogru olmadigini dustindyorum. Yani bu
durumu hem gelisim acisindan hem de devletin olanaklarinin izinsiz kullanimi agisindan
olumsuz buldugumu belirtmek isterim.” (K4)

Cocuk hukuku ile ilgili gorislerde ise, bazi katilimcilar ebeveyn ve cocugun rizasi oldugu strece
ya da gocugun yuzu ve kimligi gorunmedigi surece paylasimi sakincali bulmamaktadir. Ornegin,



ODUSOBIAD 1810

K6 soyle demistir: “Acikcasi aileden izin alindiktan sonra ¢ocuk haklarina saldiri anlaminda bir sey
oldugunu dustnmdyorum,” ve ebeveyn izniyle yapilan paylasimlarin kendisi agisindan sorun
teskil etmedigini ifade etmistir. K9 ise 6grencinin rizasi dogrultusunda ve paylasimlar ¢cocugu
rencide edici bir unsur tasimadigl surece karsi olmadigini soyle dile getirmistir: “Cocugun
rizasindan sonra, cocugu rahatsiz etmeyecek bir unsur olmadigi stirece paylasim yapilabilir.” Ote
yandan, aileden izin alinsa dahi ¢ocukla ilgili paylasim yapiimasinin yeterli olmayacagini, hi¢bir
sekilde paylasim yapiimamasi gerektigini distnenler de vardir. Ornegin, K1 séyle demistir: “18
yasina kadar herkes ¢ocuktur ve gocugun izni olsa da, cocuk begense de, aile izin verse de yine de
paylasiimamasi faydali olur.” K8 ise “Bu agidan baktigimda ogrencilerini, okullarini veya velilerini
paylasmalarini dogru bulmuyorum,” diyerek cocuk icerikli paylasimlara karsi oldugunu ifade
etmistir. Diger katilimer gorUsleri su sekildedir:

“Bu paylasimlarin hukuken sorunlu oldugunu dustunuyorum. Hem ceza hukuku hem de 6zel
hukuk agisindan kesinlikle bir sorun oldugunu dusunuyorum. Clinku sosyal medya Oyle genis
bir alan ki burada kontrol cok zor. Ornegin, bir 6gretmen dgrencilerin velilerinden izin alarak
paylasim yapmali. Sonugta bu kisi bir egitimcidir. Okullanmizda veli izni olmadan higbir
ogrenci bilgisi paylasilmaz. Ama veli ne kadar bilgilendiriliyor? Orada kanun maddesini
yaziyoruz. Kanuna gore kisisel verilerin korunmasi kapsaminda ‘izin veriyorum' diye
imzalatilip gonderiliyor. Ama veliler bu konuda ne kadar farkindalik kazaniyor?” (K2)

“‘Mevcut yasal duzenlemelerin glincellenmesi gerektigini disuntyorum. Sosyal medya
ozellikle hukuk ve mevzuat agisindan ¢ok hizli gelisiyor. Bu hizin yakalanmasi gerekiyor.
Glincel onlemler derhal alinmali. Clnkl s6z konusu olan gocuklarimiz, onlarin fiziksel ve
ruhsal gelisimi. Dolayisiyla bu milletin gocuklarini olumsuz etkileyen ve devlet imkanlarini
kullanarak yapilan bir durum hos karsilanmaz.” (K4)

"Bu paylasimlar ¢ok kisa slrede ¢ok fazla kisi tarafindan izleniyor. Yani ¢ocuklarin bu
goruntulerini kimlerin kullanacagi belirsiz. Bu durum gocuklar psikolojik olarak olumsuz
etkileyebilir. Sosyal medyadan uzaklastirmak yerine ¢ocuklar sosyal medyaya daha da
bagimli hale getirebiliriz ya da gordukleri her kameraya poz veren bir kitle yaratabiliriz. Bu
baglamda, gocuklarin 6zel hayatinin gizliligini ihmal ettigimizi disindyorum.” (K5)

Ozet olarak katilimailar, fenomen dgretmenlerin paylasimlarinin yenilikci 6gretim yontemleri ve
mesleki gelisime katki sagladigini olumlu bulmakla birlikte, 6zellikle 6grenci iceren paylagsimlar
konusunda gorus ayriliklari yasamaktadir. Bazilari bu paylasimlarin egitime katki sundugunu
disunurken, bazilari faydasiz veya kisisel sov amacli oldugunu belirtmektedir. Hukuki boyutta
ise, 0grenci paylasimlarinin mesleki etik, cocuk haklari ve yasal dlizenlemeler agisindan sorunlu
oldugu, mevcut vyasal duzenlemelerin vyetersiz kaldigi ve guncellenmesi gerektigi
vurgulanmaktadir. Veliden izin alinsa dahi ¢ocuklarin gizliligi ve ruhsal gelisiminin korunmasi
gerektigi, devlet imkanlarinin izinsiz kullaniminin da olumsuz degerlendirildigi ifade edilmektedir.

Tartigma

Bu arastirmanin bulgulari, sosyal medya fenomeni 6gretmenlerin hem egitim alaninda yenilikgi
icerik Uretimi ve mesleki etkilesim acgisindan firsatlar sundugunu hem de etik, hukuki ve mesleki
acidan onemli tartismalari beraberinde getirdigini gostermektedir. Tartisma, elde edilen veriler
Isiginda U¢ ana tema altinda yurutdlmustur: sosyal medya ve fenomen kdlturd, fenomen
ogretmenligin mesleki algisi ve etkileri, fenomen 6gretmen paylasimlarinin egitimsel, etik ve
hukuki boyutlari.

Katiimcilar, sosyal medyanin gunlik yasamda ve mesleki pratiklerde giderek daha belirleyici
hale geldigini, ozellikle Instagram ve X (Twitter) gibi platformlarin 6gretmenler igin bilgi
paylasimi, ilham ve mesleki gorunurluk agisindan vazgecilmez mecralar oldugunu vurgulamistir.
Bu bulgu, Toker Gokge ve Kaya'nin (2023) ogretmenlerin sosyal medyay! bilgiye erisim ve
mesleki etkilesim icin yogun bigimde kullandiklarini ortaya koyan galismasiyla ortismektedir.
Ancak bazi katiimcilar, fenomen olma istegini populer kultirin bir parcasi ve medya
okuryazarh@ dusuk toplumlarda kontrolstiz bir alan olarak gormektedir. Bu gorus, Tanyildiz ve
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Dincer'in (2021) sosyal medyanin hizli yayillimi ve kontrolstiz dogasina yonelik elestirilerini
desteklemektedir. Dolayisiyla, fenomen kdlttrd 6gretmenler igin hem mesleki gelisim firsatlari
hem de etik riskler barindirmaktadir.

Bulgular, fenomen ogretmenlerin ozellikle gen¢ ve meslede yeni baslayan ogretmenler
tarafindan daha fazla takip edildigini, bu 6gretmenlerin yenilikgi 6gretim yontemleri ve sinif
uygulamalari agisindan ilham verici bulundugunu gostermektedir. Bu durum, Carpenter ve
digerlerinin (2022) fenomen ogretmenlerin 6gretmen kimligi Uzerinde hem olumlu hem de
ikircikli etkileri oldugunu vurgulayan bulgulariyla paralellik gostermektedir. Katiimcilarin bir kismi
fenomen ogretmenleri mesleki gelisim ve igerik ¢esitliligi acisindan desteklerken, digerleri bu
sUrecin ticari amaglarla yurutuldigunu, ogrencilerin kisisel ¢ikarlar ugruna aragsallastirildigini
belirtmistir. Dousay ve digerleri (2018) da benzer bigimde fenomen 6gretmenlikte marka kimligi
ile pedagojik sorumluluk arasinda bir gerilim oldugunu ortaya koymustur.

Fenomen ogretmenlerin maddi kazang elde etme yollar (urin satigl, reklam gelirleri, Gcretli
egitimler vb.) ve popilerlik kazanma motivasyonlari da katiimcilar tarafindan sikga dile
getirilmistir. Bu bulgu, Tuten'in (2008) sosyal medya fenomenlerinin toplumsal faydadan ziyade
bireysel kazanca yonelme egiliminde oldugu yoniindeki degerlendirmeleriyle drtiismektedir. Ote
yandan, maddi kazang elde eden 6gretmenlerin etik ilkelere bagli kalmasi ve igeriklerini pedagojik
amaglarla uyumlu tutmasi gerektigi katiimcilarin ortak beklentisidir.

Arastirmada, fenomen ogretmenlerin paylasimlarinin yenilikgi 6gretim yontemleri ve araglarinin
tanitimi agisindan mesleki gelisime katki sundugu, ancak bu igeriklerin niteligi ve amaci
konusunda farkli gorusler oldugu gordlmastdr. Rol model olma konusundaki farklilagsma,
Ozellikle meslegin deneyimle gelismesi gerektigini dustnen kidemli ogretmenlerle, gorsel ve
yenilikci iceriklerden ilham alan gen¢ ogretmenler arasindaki algi farkliligini yansitmaktadir. Bu
bulgu, Prensky'nin (20071) “dijital yerli” ve “dijital go¢gmen” ayrimina dayali olarak 6gretmen
kusaklar arasindaki teknolojiye adaptasyon farkini destekler niteliktedir.

Etik ve hukuki boyutta ise, Ozellikle 6grenci igeren paylasimlar tartisma konusu olmustur.
Katiimcilarin ¢gogu, veliden izin alinsa dahi gcocuk haklari ve mahremiyetin korunmasi gerektigini,
mevcut yasal duzenlemelerin yetersiz kaldigini ifade etmistir. Bu bulgu, Serin'in (2019)
cocuklarin gorsellerinin izinsiz kullanimina iliskin riskleri vurgulayan calismasi ve Yildiz ve
Karagol'in (2025) 6gretmen adaylarinin sinif ortamini sosyal medyada paylasmayi mesleki etige
aykiri buldugunu ortaya koyan arastirmasiyla uyumludur. Ayrica, devletin fiziksel imkanlarinin
izinsiz kullanimi ve ders suresinin icerik Uretimi i¢in bolinmesi gibi konular da hem etik hem de
hukuki sorunlar olarak degerlendirilmigtir.

Sonug ve oneriler

Bu arastirma, dijitallesmenin egitim alaninda yarattigi donustumler baglaminda sosyal medya
fenomeni ogretmenlerin roliny, ogretmenler ve okul yoneticilerinin algilar Gzerinden
incelemigtir. Bulgular, fenomen ogretmenlerin egitim ortamlarinda pedagojik yenilikler
sundugunu, mesleki gorunurligu artirdigini ve meslektaglar arasi bilgi paylasimini
guglendirdigini ortaya koymustur. Bununla birlikte, icerik Uretim sureglerinde etik, hukuki ve
pedagojik sinirlarin zaman zaman ihmal edildigi; 6zellikle gocuk haklar, mahremiyet ve mesleki
sorumluluklar agisindan belirgin riskler bulundugu gortlmdustur. Katimcilarin, bazi fenomen
ogretmenlerin iceriklerini pedagojik faydadan ziyade kisisel prestij ya da maddi kazang amaciyla
drettiklerine yonelik gozlemleri, alanyazindaki elestirilerle paralellik gostermektedir. Ayrica,
ogrencilerin sosyal medya igeriklerinde yer almasina iligkin kaygilar, yalnizca bireysel tercihlerle
¢Ozulebilecek bir mesele olmaktan ¢ok, kurumsal ve yasal dizenleme gerektiren bir sorun olarak
one ¢cikmaktadir.

Bu baglamda, ogretmenlerin sosyal medya kullanimina yonelik yasal cergevenin acik ve
uygulanabilir bigimde tanimlanmasi; bu gergevenin egitim politikalarina entegre edilerek buttn
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paydaslar igin baglayici hale getirilmesi onem tasimaktadir. Kamusal igerik Ureten o6gretmenler
icin mesleki sorumluluklari ve etik ilkeleri belirleyen acik kodlar olusturulmali; bu kodlar, zorunlu
bilgilendirme ve sertifikasyon programlariyla desteklenmelidir. Medya okuryazarligi, dijital etik,
gocuk haklari ve guvenli igerik dretimi konularinda kapsamli hizmet ici egitimler
yayginlastinimali; 6gretmenlerin 6grencilerin yer almadigi, pedagojik hedeflere uygun, yaratici ve
guvenli igerikler Uretmeleri tesvik edilmelidir. Ogrenci gorsellerinin kullanildigi durumlarda ise
yalnizca veli onayi degil, bilgilendirilmis riza ilkesi esas alinmali ve bu sure¢ kurumsal denetim
mekanizmalariyla glivence altina alinmalidir.

Gelecekte yapilacak arastirmalarda, fenomen ogretmenlik olgusunun yalnizca 6gretmenler ve
yoneticiler degil; ogrenciler, veliler, politika yapicilar ve fenomen 6gretmenlerin kendileri gibi farkli
paydas gruplarinin bakis acilariyla gok yonlu bigimde incelenmesi; nicel, nitel ve karma yontem
tasarimlarinin bir arada kullaniimasi onerilmektedir. Boylece hem alandaki bilgi birikimi
derinlestirilecek hem de fenomen ogretmenligin etik, pedagojik ve hukuki boyutlarina iligkin
politika gelistirme sureglerine bilimsel katki saglanacaktir.

Yazar katki oranlari

Yazarlar, arastirma ve yazim surecine katkilarinin esit oldugunu beyan etmektedir. Tum yazarlar,
makalenin son halini okumus ve onaylamistir.

Cikar catismasi beyani

"Paylasmak ya da paylasmamak: Turkiye'deki egitimcilerin gozunden yeni bir aktor olarak
fenomen ogretmenler” baslkli makalemizin herhangi bir kurum, kurulus, kisi ile mali ¢ikar
catismasi yoktur. Yazarlar arasinda da herhangi bir ¢cikar catismasi bulunmamaktadir.
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eri toplama araci

Sosyal medyada Fenomenlik ve sosyal medya fenomenleri hakkinda neler
ddsunuyorsunuz? Takip ettiginiz fenomenler var mi? Fenomenleri neye gore takip
edersiniz?

Fenomen ogdretmenlik hakkinda dustnceniz nedir?

Takip ettiginiz fenomen ogretmen ya da ogretmenler var mi? Varsa neden takip
ediyorsunuz?

Fenomen ogretmenlerin paylasimlar ile diger ogretmenleri etkiledigini dusunudyor
musunuz? Aciklayiniz.

Bugline kadar Fenomen ogretmen paylasimlarindan etkilenerek mesleginizle ilgili bir
uygulama yaptiniz mi? Aciklayiniz.

Baska bir meslektasinizin Fenomen ogretmenlerden etkilendigini deneyimlediniz mi?
Aciklayiniz.

Fenomen ogretmenlerin diger ogretmenlere rol-model olma durumunu nasil
yorumlarsiniz?

Fenomen ogretmenlerin  egitim-0gretime katki sagladigini dusuntyor musunuz?
Aciklayiniz.

Hukuki agidan fenomen ogretmenlerin yaptigi paylasimlar nasil yorumlarsiniz?

10. Gocuk haklarina gore Fenomen ogretmenlerin  yapti§i  paylasimlarn  nasill

11

degerlendirirsiniz?
. Fenomen ogretmenlerin yaptigi paylasimlardan ¢ikar elde ettigini (maddi ve/veya diger
sekillerde) duslnUyor musunuz?

12. Fenomen dgretmenlerle ilgili eklemek istediginiz herhangi bir gorus var midir?
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