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ABSTRACT

This study aimed to bring together the literature on the impacts of formative assessment practices on students'
writing anxiety, particularly in English as a Foreign Language (EFL) context. Writing anxiety is a multifaceted
phenomenon that negatively affects writing performance, motivation, and academic engagement of students. The
review synthesized evidence from empirical research and theoretical discussions, highlighting the efficacy of
formative assessment practices such as timely feedback, peer review, self-assessment, and metacognitive reflection
in alleviating anxiety and building writing self-efficacy. The studies included in this review were selected from peer-
reviewed journal articles published in the last twenty years, using keyword searches such as 'formative assessment,'
'writing anxiety,' and 'EFL learners' across databases. Selection criteria focused on empirical relevance,
methodological clarity, and thematic alignment with the review's objectives. The integration of such practices allows
students to perceive writing as a developmental and supportive process, rather than a performance task. The study
indicated that formative assessment not only enhanced students' emotional state but also played a decisive role in
their academic growth and autonomy as writers. Therefore, the current study has highlighted that the integration
of formative assessment in teaching writing has become the unavoidable shift in pedagogical practice, particularly
in settings where writing anxiety is a barrier to student performance and expression.
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0z

Bu galisma, bigimlendirici degerlendirme uygulamalarinin 6grencilerin yazma kaygisi lzerindeki etkilerine dair
literatiirii, 6zellikle Yabanci Dil olarak ingilizce (EFL) baglaminda bir araya getirmeyi amaglamistir. Yazma kaygisi;
ogrencilerin yazma performansini, motivasyonunu ve akademik katilimini olumsuz etkileyen ¢ok yonli bir olgudur.
Buinceleme; ampirik aragtirma ve teorik tartismalardan elde edilen kanitlari sentezleyerek, zamaninda geri bildirim,
akran degerlendirmesi, 6z-degerlendirme ve Ustbilissel yansitma gibi bigimlendirici degerlendirme uygulamalarinin
kaygiy! hafifletme ve yazma 6z-yeterliligi insa etmedeki etkililigini vurgulamistir. incelemeye dahil edilen ¢alismalar;
cesitli veri tabanlar tzerinden 'bicimlendirici degerlendirme’, 'yazma kaygisi' ve 'EFL 6grencileri' gibi anahtar
kelimeler kullanilarak yapilan aramalarla, son yirmi yilda yayimlanmis hakemli dergi makaleleri arasindan segilmistir.
Secim kriterleri, deneysel gegerlilik, metodolojik netlik ve incelemenin amaglariyla tematik uyum uzerine
odaklanmistir. Bu tur uygulamalarin (egitime) entegre edilmesi, 6grencilerin yazmayi bir performans gérevi olarak
degil, gelisimsel ve destekleyici bir slire¢ olarak algilamalarini saglar. Calisma, bigimlendirici degerlendirmenin
yalnizca 6grencilerin duygusal durumunu iyilestirmekle kalmayip, ayni zamanda birer yazar olarak akademik
gelisimlerinde ve 6zerkliklerinde belirleyici bir rol oynadigini gostermistir. Bu nedenle mevcut galisma, yazma
ogretiminde bigimlendirici degerlendirmenin entegrasyonunun, 6zellikle yazma kaygisinin 6grenci performansi ve
kendini ifade etme 6ntinde engel teskil ettigi ortamlarda, pedagojik uygulamalarda kaginilmaz bir degisim haline
geldigini vurgulamistir.
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1. Introduction

The interrelated and rather complicated relationship
between writing anxiety and student performance has
become a central focus of interest in educational
psychology, particularly with the continuous evolution of
learning contexts. Writing anxiety can impact not only the
act of writing but also more universal learning outcomes
such as motivation for achievement and writing self-
efficacy. Writing anxiety has dimensional features, such as
cognitive and somatic anxiety, and avoidance behaviour,
which differentially influence learner performance in
different learning settings. Earlier studies have confirmed
that the majority of learners experience moderate to high
anxiety while engaging in writing activities, which is
associated with lower writing ability and academic
performance (Jennifer & Ponniah, 2017; Sabti et al.,
2019).

Current interventions have attempted to reduce the
negative impact of writing anxiety by redirecting students'
experiences toward greater positive outcomes, an
endeavour that can be assisted by the use of formative
assessment approaches. Formative assessments, where
the focus is laid on progress in an ongoing way instead of
absolute judgment, provide students an opportunity to
write in a less intimidating environment, ultimately
creating a supporting learning environment (Fathi et al.,
2020). This shift not only results in reducing students'
writing anxiety by mechanisms like portfolio assessment
and iterative feedback but also improves deeper learning
by reflection and self-assessment methods (Fathi et al.,
2020; lJennifer & Ponniah, 2017). The pedagogical
interventions embedded are aimed at ongoing
improvement and leave space for cognitive and emotional
processing without which one cannot develop writing self-
efficacy and move from a fear state to a flow state (Sabti
et al., 2019).

The implementation of expressive writing exercises
can easily help students to the point of enabling them to
articulate and cope with writing anxiety. Empirical studies
reveal that expressive writing interventions significantly
lower the cognitive loads associated with stress and
anxiety, thus freeing up cognitive resources to enhance
performance and interest in writing tasks (Pizzie et al.,
2020; Rozek et al., 2019). Moreover, embedding
metacognitive strategies in formative tests also enhance
the ability of students to control anxiety levels and
enhance writing confidence (Sarkhoush, 2013).
Essentially, embedding the combined strategies provides
an all-encompassing solution towards the eradication of
writing anxiety that not only addresses the symptoms but
also their causative roots of anxiety, thus enriching the
learning environment (Sarkhoush, 2013).

With the educational environment developing further
to meet growing student diversity and learning profiles,
understanding the intricate dynamics of writing
performance as well as the management of anxiety
becomes ever more significant. In fact, the education
system can develop further to include new assessment

forms that both place value on academic performance and
emotional resilience as well as adaptive learning mindsets
among students (Kurniasih et al., 2023; Wahyuni et al.,
2019). The creation of pedagogical models to lead
students through formative assessment has the potential
to revolutionize their learning experience as they are
encouraged to view writing as a developmental process
and not as an end product to be graded (Baker & Moore,
2008; Kurniasih et al., 2023).

Lastly, the transition from fear to flow in writing
requires a paradigm shift that emphasizes the potential of
formative assessments in establishing a constructive and
helpful culture for students. This change can redefine their
idea of writing and can be instrumental in improving the
academic results as well as the capabilities of lifelong
learning. With the constant discussion of writing anxiety,
additional empirical studies and experiential studies can
be necessary in institutionalizing such models in
educational practice so that students can continue to
study with confidence and eagerness (Riggle et al., 2014;
Wahyuni et al., 2019).

2. Method

This study is a qualitative critical review of literature
examining the impact of formative assessment practices
on writing anxiety among EFL students. The peer-
reviewed journal articles that match the criteria of
publication year between 2001-2024 have been collected
through Google Scholar, ERIC, Scopus, Web of Science,
and DOAJ with the usage of keywords such as “formative
assessment,” “writing anxiety,” “EFL learners,” “self-
efficacy,” “peer assessment,” “feedback,” and “writing
performance.” Among the criteria is the experimental
nature to ensure that they measure writing anxiety or self-
efficacy directly related to formative assessment tasks like
peer assessment or self-assessment or teachers'
feedback. Other criteria include peer-reviews, EFL
learners only, thematic relevance to aims and objectives
of doing the critical review, and relevance to assessment
practices that can sustain experimental standards.

The results obtained from the identified studies were
analysed through the qualitative method of content
analysis. This method involves coding each paper
according to its purpose, methodology, participant
demographics, type of formative assessment conducted,
and results. The themes identified included: (1) the role of
formative assessment in reducing anxiety, (2) the role of
self- and peer-assessment in writing self-efficacy
development, and (3) the role of cognitive awareness and
emotional control in writing. This overall framework
explains the importance of formative assessment as a
learning mechanism with the potential to alleviate writing
anxiety among students in EFL writing classrooms.
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3. Definition and Characteristics of Formative
Assessment

Formative assessment is a critical aspect of the
learning process, with the purpose of improving student
learning and shaping the processes of teaching. Unlike
summative assessment, which measures student learning
at the end of a learning unit, formative assessment is
ongoing and typically occurs when learning is being
undertaken. It is applied as a means of gathering feedback
that can be used to inform teaching and learning
adjustments, enabling instructors to cater to learners'
needs more effectively (Fatima & Usmani, 2022; Haugen
& Lange, 2024). Among the qualities that set formative
assessment apart is the reality that it focuses on providing
timely feedback to students, where they can recognize
their knowledge and skills (Cross & Palese, 2015). This
formative testing can be in a variety of different ways,
including oral comments, written comments, quizzes, and
peer feedback. Multiple choice questions are also a good
method of formative testing because they can test many
areas of learning and provide immediate and objective
feedback to students (Haugen & Lange, 2024).

Formative testing is also flexible and varied; therefore,
it can be integrated with ongoing learning activities, in the
sense that it can be changed as a function of the evolving
needs of the learners and the specific learning goals
(Astari et al., 2023). For instance, the formative
assessment practice can be conducted using diverse
strategies such as observational tests, informal quizzes,
and group discussions, which can all be adjusted to fit
different instructional contexts and subjects (Turysbayeva
etal., 2023). This allows teachers to implement purposeful
and meaningful formative assessment, and further
enhances their effectiveness (Kausar & Haroon, 2022).
Deliberate planning and teaching skills are needed to
bring about effective formative assessment. Fatima and
Usmani (2022) emphasize that formative assessment
must be planned in such a manner that it should facilitate
teaching and enhance learning outcomes. This implies
that instructors need professional development to raise
their formative assessment skills so they may regularly
apply these practices within the classroom (Bashir, 2020;
Fatima & Usmani, 2022). Efficient implementation of
formative assessment is typically reliant on teacher
collaboration where they share information and best
practices and consequently create a community of
practice for improving student learning (Begum et al.,
2020).

The motivational component is another critical aspect
of formative assessment. It seeks to engage students
more actively in the learning process, promote self-
reflection, and allow them to take ownership of their
learning. Formative assessment can positively impact the
motivation of students in the sense that it addresses their
autonomy, competence, and relatedness needs, thus
enhancing their learning outcomes (Leenknecht et al.,
2020). Teachers can foster a sense of agency and
belonging in students when they utilize formative

assessment practices at their best. Besides, the
connection between formative assessment and student
success is highly entrenched. As per research, regular
application of formative assessment practices has a high
likelihood of achieving better results for students, as
supported by monitoring learning progress and improving
instruction (Fatima & Usmani, 2022; Ozan & Kincal, 2018).
For example, students engaged in formative assessment
practices attain higher levels of academic performance in
addition to more positive dispositions toward learning
when compared with students not provided the same
(Ozan & Kincal, 2018). Simply put, formative assessment
plays a crucial role in increasing educational performance
by providing ongoing feedback that informs teaching
practice. Its key characteristics include flexibility, active
participation of students, and ongoing improvement of
teaching and learning. In most cases, the proper utilization
of formative assessment techniques makes learning more
individualized and effective for students, highly facilitating
their learning and achievement.

4. Writing Anxiety: Causes and Educational Impact

Writing anxiety is a psychological condition which
significantly contributes to inhibiting students' writing
ability and their engagement in academic settings. It
manifests itself as cognitive anxiety, a combination of
varied mental processes such as negative judgment of
self, fear of judgment, and fear of what others will judge
regarding their writing ability (Kusumaningputri et al.,
2018; Wahyuni & Umam, 2017). Cognitive anxiety has also
been found in some studies to be prevalent in English as a
Foreign Language (EFL) learners, with negative impact
being seen in writing capability and motivation (Lena et
al., 2019; Teng, 2024; Wahyuni & Umam, 2017). Anxious
writers create avoidance behaviour, which provokes their
issues and prevents them from acquiring effective writing
skills.

Writing anxiety is caused by some psychological states
such as cognitive or somatic factors. Cognitive anxiety is
caused by chronic concern about potential writing
performance, fear of criticism, and frequent thoughts
about performance (Wahyuni & Umam, 2017). Somatic
anxiety, on the other hand, is explained the bodily
experiences of anxiety such as increased heart rate or
tension that could hamper a student's ability to
concentrate on writing (Nugraheni, 2023; Wahyuni &
Umam, 2017). Both traits intersect with students' self-
efficacy beliefs since people who have lower self-efficacy
are more susceptible to writing anxiety, as a result,
influencing their motivation for writing and their
academic performance (Huerta et al., 2016; Teng, 2024).

Huerta et al. (2016) pinpointed that writing anxiety is
significantly predicted by students' self-efficacy. They
underscore that students who have higher self-efficacy
show lower writing anxiety and hence have better writing
performance. Gender had also been a factor in their
research, with female students indicating greater anxiety
based on the research than male students (Ariartha et al.,
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2023). Other studies confirm that writing anxiety is highly
associated with cognitive evaluations that students make
concerning their capacity to write as well as writing quality
(Rasuan & Wati, 2021).

The educational impact of writing anxiety is also
complicated as well. Severe writing anxiety can lead to
procrastination, writing avoidance, and decreased
academic achievement, creating a negative feedback
circle in which self-doubt is confirmed, and poor study
skills are consolidated (Lena et al., 2019; Rasuan & Wati,
2021). For EFL learners, the pressure of studying a foreign
language compounded with the pressures of academic
writing increases anxiety (Ariartha et al., 2023; He et al,,
2023). As students have short of linguistic proficiency and
also performance testing anxiety, their entire learning
trajectory is adversely affected (Yan, 2019). Moreover,
writing anxiety can disrupt the cognitive operations
needed for effective emotion regulation when it matters
most at exam times, eventually undermining students'
performance for various academic activities (Rozek et al.,
2019).

At the intervention level, expressive writing has been
shown to be a promising method to alleviate writing
anxiety. Studies have revealed that writing about worry-
provoking feelings may involve reflective and cognitive
processes that induce self-regulation and help to diminish
the negative impact of anxiety on writing quality
(Frattaroli et al., 2011; Pelch, 2018; Rozek et al., 2019).
Expressive writing exercises enable students to unload
anxiety and fear that may release thinking resources and
reinforce total writing ability (Frattaroli, 2006). Such
interventions also underscore bringing attention to paying
close attention to the psychology of writing in an effort to
offer a more nurturing learning environment to all
students, but particularly for students who have anxiety
(Frattaroli et al., 2011; Rozek et al., 2019).

Within this scope, writing anxiety is the product of the
complex interplay between cognitive and affective
processes that significantly impact the performance of
students in the academic domain. Understanding its
causes is necessary to design effective instructional
practices to overcome anxiety as well as enhance
students' motivation and self-confidence in writing. By
creating interventions to support emotional control and
positive self-concept, teachers can mitigate the
debilitating effect of writing anxiety, equipping students
with skills to excel in their academic writing endeavours.

5. Effects on Writing Performance and Student
Engagement

Writing anxiety is a major barrier to the academic
performance of students, affecting their writing quality
and general academic achievement. In all studies across
the field, higher writing anxiety is associated with lower
writing achievement in several learning settings,
particularly in second language learning environments
(Luning, 2024; Sabti et al., 2019; Tsiriotakis et al., 2017).
To illustrate, Luning's (2024) investigation of Chinese high

school students demonstrates that higher English writing
anxiety results in lower writing performance, pointing to
the adverse effect of cognitive load on the application of
complex linguistic structures by the students. Similarly,
Khosravi et al. (2023) indicate the catastrophic effect of
high anxiety on the writing capacity of students in English
as a Foreign Language (EFL) context, predicting a negative
relationship between writing and anxiety.

Students who have writing anxiety have all sorts of
aversive emotional and physiological responses to writing,
including palpitations and drowsiness. These symptoms
can distract their cognitive skills, and focusing on anything
would be an issue, along with providing proper
expressions to their thoughts (Luning, 2024). The
consequences of such stress are not few, as anxiety can
lead to procrastination, avoidance behaviours, and
disengagement in writing activities (Sabti et al., 2019; Sun
et al., 2024). The psychological burden that anxiety
produces generates a vicious cycle of low performance in
which students become increasingly discouraged,
decreasing their interest and motivation to write tasks
(Soleimani et al., 2020; Wahyuni et al., 2019). Over time,
these produce adverse dispositions towards writing as
well as resistance to do writing exercises, hence impacting
their whole academic life (Busby & Malone, 2023;
Wahyuni et al., 2019).

Involvement in formative assessment activities has
been shown to counteract the negative effects of writing
anxiety by making the learning environment less
intimidating (Busse et al., 2023). Feedback mechanisms,
especially those that include peer evaluation and
collaborative learning strategies, have been seen to
enhance motivation among students and inhibit anxiety
(Busby & Malone, 2023). For instance, Busse et al.'s (2023)
research accounts for the way students' writing self-
efficacy and anxiety levels decrease through the addition
of peer feedback, thus yielding better performance and
engagement. The reason why peer assessment is positive
is because social support accompanies it, so students feel
a sense of belonging and having common goals (Busby &
Malone, 2023; Tunagir, 2021). Besides, the use of
metacognitive methods, such as goal management and
self-assessment, was proven to empower students so that
they oversee their writing development. Khosravi et al.
(2023) signifies the way students who engaged with
metacognitive methods in a flipped format witnessed
their writing performance enhanced, and anxiety levels
reduced. This aligns with the findings of Fan and Wang
(2024), who also observed that self-regulated writing
strategies positively impacted EFL learners' performance
while simultaneously addressing anxiety.

Interventions solely focused on addressing writing
anxiety without considering students' writing strategies
and autonomy may vyield limited effects. Adding
emotional components, nevertheless, is essential, but
correlating them with the right teaching approaches
invites more integrated methodology. Research shows
that students who build high self-efficacy in writing
perform better, leading to improved performance (Sabti
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et al., 2019). For instance, if the learning environment is
designed around formative testing that emphasizes
constructive criticism and continuous improvement, then
students may view writing exercises as a chance to
enhance performance (Busse et al., 2023). Cumulatively,
writing anxiety is a multifaceted phenomenon with
significant power over students' motivation and capability
in writing. The conflict between capability in writing and
anxiety necessitates the adoption of certain pedagogical
approaches through formative assessment in the form of
peer feedback and metacognition. By cultivating writing-
friendly learning environments and fostering effective
self-efficacy, teachers can enhance not only the writing
skill of students but also their academic motivation and
emotional accommodation.

6. Feedback as a Core Component of Formative
Assessment

Feedback is a constituent of formative assessment with a
vital role in the steering of learning processes by students
and their performance development. Feedback, where
offered instantly and constructively, helps learners
recognize areas of strength and development areas,
thereby cultivating a growth mindset and encouraging
self-regulation in learning (Mitchell et al., 2019; Sun et al.,
2024). Findings indicate that effective feedback positively
affects the writing self-efficacy of students, and this, in
turn, can reduce writing-related anxiety levels (Sun et al.,
2024). This emphasizes the central function of feedback as
not just a tool for evaluation but as a catalyst for students
to develop and build their capacities and confidence. One
of the important characteristics of effective feedback is
that it can empower students. Students are mostly likely
to be very keen to improve the writing process and apply
the feedback in subsequent assignments if they receive
positive and constructive feedback about their writing
(Mitchell et al., 2019; Sun et al., 2024). Conversely,
negative feedback, especially if appears overly critical or
abstract, can exacerbate writing anxiety and create fear of
failure, leading to avoidance of future writing tasks
(Ro'ufiyati & Mahbub, 2023). For instance, Wahyuni et al.
(2019) puts into perspective the relationship between
students' feedback perceptions and their state of anxiety,
realizing that instruction strategies such as immediate,
focused feedback can counteract writing-induced feelings
of anxiety.

In addition, feeding forward has been one of the most
significant components in the optimal practices of
feedback. This kind of approach motivates teaching
professionals to not only indicate what did not work out
with the task but also tell in a clear manner how it could
be done differently for the next time (Gibriel, 2019;
Zarrinabadi & Rezazadeh, 2020). Zarrinabadi and
Rezazadeh (2020) states that feed forward usage, when
compared to feedback, effectively reduces writing anxiety
in support of the importance of directive guidance and
formative feedback. These approaches enhance students'
awareness of their writing process as well as transferable

feedback that has the potential to improve their
performance and academic achievement. In addition to
this, how feedback is delivered and organized is also
important in formative assessment. Good, accurate, and
positive feedback is what constitutes effective feedback,
and it should be placed within learning so it can have an
impact on student learning and motivation (Jones, 2020;
Waskito et al., 2022). For instance, research has shown
that formative assessment procedures with engaged
feedback i.e., dynamic and interactive feedback to the
student writing are more effective in enhancing students'
motivation and anxiety reduction (Waskito et al., 2022).
This implies that feedback provided can significantly affect
students' perception of writing and how emotionally
responsive they will be towards writing.

Peer review procedures also serve to enhance
participation and reduce writing apprehension.
Performing the peer review with the students facilitates a
learning community where students can help each other
and comment on various forms of their writing. Lower
levels of writing anxiety among students are revealed to
make them more sensitive to peer and teacher feedback,
and it is claimed that a positive peer environment has a
potential to make the otherwise detrimental impact of
writing feedback reverse (Astrid et al., 2019; Astrid, 2023).
Group peer review activities do not only refine students'
writing skills but also instil a sense of belongingness and
accountability to the group, once again reducing anxiety
levels pertaining to writing activities. As a whole, feedback
is a key component of formative assessment with
profound effects on student learning, particularly writing.
Its effectiveness hinges on its format and delivery,
affirming the need for positive, specific, clear, and
actionable comments applicable to students' needs. With
teachers attempting to integrate feedback into formative
assessment loops, developing an effective culture where
students will be able to respond constructively to
feedback will be instrumental in reducing anxiety and
enhancing writing.

7. Formative Assessment and Directions for Future
Research

Formative assessment is a key feature for enhancing
student learning and promoting teaching methods in
every educational setting. Although ongoing research in
this area is being conducted, it is equally essential to map
out areas of potential future research that can enhance
our understanding and utilization of formative
assessments. This review points out other areas of
research and recommends new approaches that have the
potential to enhance both teacher efficacy and student
engagement. One of the key fields for potential research
in the future is integrating technology into formative
assessment practices. Shodiq et al. (2023) indicate that
intentionally designed formative assessment apps have
been found to be efficient in improving teachers' capacity
and students' learning outcomes. Research indicates that
teachers who implement regular formative feedback
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achieve significantly more pronounced progress in
student development compared to settings where such
initiatives are not employed. Investigating the long-term
impact of such educational tools on methodology and
student performance provides a possible line for future
inquiry.

Another area of interest is the examination of how
formative assessment impacts diverse groups of learners.
Yazidi (2023) points out that the significance of formative
assessment methods and their impact on learner
motivation and learning in environments influenced by
external factors. Future research would determine the
effectiveness of formative assessment practices across
various demographic environments and levels of learner
ability, with measures genuinely inclusive and equitable.
Such studies could provide insights on how the formative
evaluations can benefit students with different needs and
their learning abilities more effectively. Additionally,
longitudinal research tracking the effectiveness of
formative assessment over time needs to be conducted.
These studies would provide valuable insights into the
cumulative value of formative assessments on students'
performance and independent learning. Voitkiv and
Lishchynskyy (2021) emphasize the importance of
feedback in driving individualized educational routes, and
the authors elaborate that comprehending the time
effects of formative assessment more profoundly would
significantly enhance educational practice. By assessing
how students benefit from incremental feedback over the
long term, instructors can improve more effective
assessment techniques.

Additionally, future research should explore the work
of collaboration in formative assessment practices. The
social aspect of learning can go a long way in supporting
the formative assessment process through the inclusion of
mechanisms for peer feedback and the creation of a
community of practice among educators. Research
conducted by Morris and Vollmer (2021) revealed that
assessing social interactions, particularly in learning
environments, can inform how formative assessments
may enable relationship building and learning between
peers. Extending the use of formative assessment to
include collaborative approaches can strengthen the
learning culture and provide multiple points of entry for
learner engagement.

Finally, the professional development requirements of
the teachers as per formative assessment must be
assessed. Contrary to the focus on automated evaluation
of dialogue systems emphasized by Mehri et al. (2022),
the educational literature places a broader emphasis on
the importance of ongoing professional development that
enhances teachers' competencies in applying formative
assessments. Follow-up research should identify which
professional development interventions are most
effective in building teachers' knowledge and practice in
formative assessment strategies, thus maximizing their
impact on student results. All in all, formative assessment
has numerous points of possible improvement in teaching
practices, and future research should consider exploring

paths that integrate technology, explore diverse learner
needs, assess long-term effects, foster collaboration, and
facilitate teacher professional development. These
directions will contribute to a more nuanced and effective
application of formative assessment strategies in
educational contexts.

8. Discussion

This comprehensive review identified formative
assessment as a valuable pedagogical instrument for
alleviating writing anxiety in EFL learners. Writing anxiety,
as demonstrated by Wahyuni and Umam (2017), has been
proven to be experienced by learners in its cognitive and
somatic forms, producing lower fluency in writing,
avoidance, and decreased academic involvement.
However, formative assessment has a positive balancing
effect by shifting students' focus from failure anxiety to
learning as a step-by-step reflective process (Busby &
Malone, 2023; Fathi et al., 2020). The application of
formative strategies such as on-time and precise
feedback, structured peer assessment, and reflection
have also been shown to increase writing self-efficacy, a
primary defence against writing anxiety (Huerta et al.,
2016; Sabti et al., 2019). The fundamental point to be

emphasized is that when students internalize self-
regulation strategies embedded within formative
processes, they not only enhance their writing

performance but also experience a marked reduction in
their writing anxiety (Fan & Wang, 2024; Khosravi et al.,
2023). Overall, formative assessment not only functions as
an assessment tool, but as an intellectual and emotional
support system.

The social-emotional learning component is a second
dimension. Through peer assessment, students develop a
sense of belonging to a learning community and a
consciousness of mutual accountability (Busse et al.,
2023; Tunagiir, 2021). Peer interaction promotes
empathy and decreases the avoidance of negative
feedback as a main cause of writing anxiety (Lena et al.,
2019; Wahyuni et al., 2019). Moreover, expressive writing
tasks and metacognitive journaling, when used
formatively, may allow students to resolve their tension,
improve self-regulation, and gain psychological distance
from their worry (Frattaroli et al., 2011; Rozek et al.,
2019). Successfully implementing formative assessment
entails various challenges. Institutional mandates, such as
standardized testing and result-oriented accountability
measures, may conflict with the principles of process-
oriented (formative) pedagogy (Al-Mofti, 2020; Yan &
Cheng, 2015). Teachers may require professional
development to align their understandings of assessment
with formative practice, especially in EFL classrooms
where performance pressure is already heightened.
Systemic support, thus, in the way of investment of time,
training, and leadership support, is required for long-term
and lasting change (Trinh, 2024; Wylie & Lyon, 2015).
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9. Conclusion

This critical review affirmed that formative assessment
is promising in reducing writing anxiety and fostering
writing self-efficacy among EFL students. Writing anxiety
is a built-in issue that impacts language proficiency and
influences students' confidence, motivation, and
academic performance in the long run (Sabti et al., 2019;
Wahyuni & Umam, 2017). By providing students with
more frequent, low-stakes instances of reflection,
feedback, and revision, formative assessment reframes
writing as a high-stakes event and transforms it into a
social learning experience (Graham et al., 2015;
Leenknecht et al., 2020). The research studies in question
all stress uniformly that feedback-rich environments
boost academic motivation, emotional resilience, and
students' feelings in their writing development (Busse et
al., 2023; Sun et al, 2024). Also, peer evaluation,
metacognitive journaling, and feedback loops as
approaches enable learners to build inner resources that
are beneficial in stress management and autonomous
development (Fan & Wang, 2024; Khosravi et al., 2023).
These findings indicate that formative assessment serves
as a pedagogy of teaching and an intervention with
pedagogical and psychological benefits.

The intersection of teacher cognition and students'
affective needs is at the heart of recrafting the classroom
as a space of psychological safety and scholarship risk-
taking. Finally, this review advocates for a paradigm shift
in writing placing formative assessment not as an
afterthought, but at the forefront of teaching and learning
to enhance emotional health and academic achievement.
Where, in certain settings, anxiety over writing remains an
obstacle to expression and achievement, the strategic and
sustained application of formative assessment offers a
hopeful path forward. Future empirical studies should
also explore how the practices can be scaled, adapted, and
institutionalized in different educational settings so that
all students can write confidently, clearly, and creatively.

10. Implications

The findings of this review hold important implications
for teachers, teacher educators, curriculum designers,
and institutions interested in alleviating writing anxiety
and promoting learner autonomy in EFL contexts. First
and most importantly, teachers should infuse formative
assessment practices such as timely feedback, peer
feedback, and reflective writing into everyday classroom
instruction. Such practices help create classrooms that are
safe from a psychological perspective in which students
are more likely to take academic risks without fear of
negative judgment. Instead of focusing on the final
product only, instructors are invited to adopt a process
orientation that emphasizes feedback, revision, and
refinement.

Teacher development initiatives should focus on
teaching psychology of writing and assessment literacy.
Teachers should be exposed to guided training on the
application of formative assessment tools as well as on the
identification and assistance with indications of writing
anxiety in students. Institutional stakeholders and
curriculum planners should also focus on the systemic
enactment of formative assessment practices. This
includes restructuring curricula to incorporate practices
such as portfolio evaluation, student journals, and
conferencing, which have been proven to create
increased interest and decreased stress when it comes to
writing.

Finally, there is a necessity to involve students actively
in the assessment process through self-assessment, goal-
setting, and metacognitive reflection. This type of
engagement not only strengthens writing self-efficacy but
also promotes autonomy, motivation, and resilience.
Taken as a whole, these results necessitate a systemic and
collective transformation in writing pedagogy which
centres the humane implementation of formative
assessment and prioritizes emotional well-being as much
as academic success.
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Tiirkge Metin

1. Giris

Yazma kaygisi ile 0Ogrenci performansi arasindaki
birbiriyle baglantili ve olduk¢a karmasik iliski, 6zellikle
6grenme ortamlarinin sirekli evrilmesiyle birlikte, egitim
psikolojisinin ilgi odagi haline gelmistir. Yazma kaygisi,
yalnizca yazma eylemini degil, ayni zamanda basari
motivasyonu ve yazma Oz-yeterliligi gibi daha genel
o6grenme ciktilarini da etkileyebilmektedir. Yazma kaygisi,
farkh 6grenme ortamlarinda 6grenci performansini farkl
sekillerde etkileyen bilissel kaygi, somatik kaygi ve
kaginma davranisi gibi boyutlara sahiptir. Yapilan
calismalar, 6grencilerin cogunlugunun yazma faaliyetleri
sirasinda orta ila yiksek dizeyde kaygi yasadigini ve bu
durumun diisiik yazma becerisi ve akademik performansla
iliskili oldugunu dogrulamistir (Jennifer & Ponniah, 2017;
Sabti vd., 2019).

Mevcut midahaleler, 6grencilerin deneyimlerini daha
olumlu sonuglara yonlendirerek yazma kaygisinin olumsuz
etkisini azaltmaya calismistir; bu girisim, bicimlendirici
degerlendirme yaklasimlarinin kullanimiyla
desteklenebilir. Mutlak bir yargi yerine sirekli ilerlemeye
odaklanan bicimlendirici degerlendirmeler, 6grencilere
daha az korkutucu bir ortamda yazma firsati sunarak
nihayetinde destekleyici bir 6grenme ortami olusturur
(Fathive vd., 2020). Bu degisim, portfolyo degerlendirmesi
ve tekrarlayan geri bildirim gibi mekanizmalarla
o6grencilerin yazma kaygisini azaltmakla kalmaz, ayni
zamanda yansitma ve 0z degerlendirme yontemleriyle
derinlemesine 6grenmeyi de gelistirir (Fathi vd., 2020;
Jennifer & Ponniah, 2017). GOmili pedagojik
miidahaleler, sirekli gelisimi hedeflemekte ve bireyin
yazma 0z yeterligini gelistirebilmesi ve korku durumundan
akis durumuna gecebilmesi icin gerekli olan bilissel ve
duyussal islemeye alan birakmaktadir (Sabti vd., 2019).

Disavurumcu yazma etkinliklerinin  uygulanmasi,
ogrencilerin yazma kaygilarini ifade edebilmelerine ve bu
kaygiyla basa cikabilmelerine kolaylikla yardimci olabilir.
Deneysel calismalar; disavurumcu yazma
miidahalelerinin, stres ve kayg ile iliskili bilissel yuka
onemli 6lglide azalttigini, bdylece performansi ve yazma
gorevlerine olan ilgiyi artirmak adina bilissel kaynaklari
serbest biraktigini ortaya koymaktadir (Pizzie vd., 2020;
Rozek vd., 2019). Dahasi, bicimlendirici testlere Ustbilissel
stratejilerin yerlestirilmesi, 6grencilerin kaygi diizeylerini
kontrol etme becerilerini ve yazma 0zglvenlerini de
gelistirmektedir (Sarkhoush, 2013). Temelde, bu birlesik
stratejilerin sisteme dahil edilmesi, yazma kaygisinin
ortadan kaldirilmasina yonelik yalnizca semptomlari degil
kayginin temel nedenlerini de ele alan ve boylece
O0grenme ortamini zenginlestiren kapsamli bir ¢6zim
sunmaktadir (Sarkhoush, 2013).

Egitim ortamlarinin, artan 6grenci gesitliligi ve farkli
o6grenme profillerine yanit verecek sekilde gelismesiyle
birlikte, yazma performansinin ¢ok boyutlu dinamiklerini
ve kayginin ydnetimini anlamak her zamankinden daha
blylik 6nem tasimaktadir. Nitekim egitim sistemi, hem
akademik basariyi hem de duygusal dayanikhhg ve
ogrenciler arasinda uyarlanabilir 6grenme deneyimlerini
degerli kilan yeni degerlendirme bigimlerini icerecek
sekilde daha fazla gelistirilebilir (Kurniasih vd., 2023;
Wahyuni  vd., 2019). Ogrencileri  bicimlendirici
degerlendirme yoluyla yonlendiren pedagojik modellerin
gelistirilmesi, yazmay! yalnizca not verilecek bir son (riin
olarak degil, gelisimsel bir slre¢ olarak algilamalarini
tesvik ederek Ogrenme deneyimlerini donistirme
potansiyeli tasimaktadir (Baker & Moore, 2008; Kurniasih
vd., 2023).

Son olarak, yazma siirecinde korkudan akisa (flow)
gecis, Ogrenciler icin yapict ve yardimci bir kiltir
olusturmada bicimlendirici degerlendirmelerin (formative
assessment) potansiyelini vurgulayan bir paradigma
degisimi gerektirmektedir. Bu degisim, 6grencilerin yazma
konusundaki algilarini yeniden tanimlayabilir, akademik
basarilarinin yani sira yasam boyu 6grenme becerilerinin
gelistiriimesinde de etkili olabilir. Yazma kaygisi lzerine
siregelen tartismalar goz oniine alindiginda, bu tir
modellerin egitim uygulamalarinda kurumsallasmasi ve
ogrencilerin gilivenle ve istekle derslerine devam
edebilmeleri icin ek deneysel ve deneyimsel calismalara
ihtiyag duyulmaktadir (Riggle vd., 2014; Wahyuni vd.,
2019).

2. Yontem

Bu galisma, bigimlendirici degerlendirme (formative
assessment) uygulamalarinin EFL (Yabanci Dil olarak
ingilizce) ®grencilerindeki yazma kaygisi lizerindeki
etkisini inceleyen nitel bir elestirel literatlr taramasidir.
2001-2024 vyillan arasinda yayimlanmis olma kriterini

kargilayan hakemli dergi makaleleri; "bigimlendirici
degerlendirme", "yazma kaygisi", "EFL 6grencileri", "6z-
yeterlik", "akran degerlendirmesi", "geribildirim" ve

"yazma performansi” gibi anahtar kelimeler kullanilarak
Google Scholar, ERIC, Scopus, Web of Science ve DOAJ
araciligiyla toplanmistir. Secim kriterleri arasinda, akran
degerlendirmesi, 0z-degerlendirme veya 6gretmen
geribildirimi gibi bigcimlendirici degerlendirme gorevleriyle
dogrudan iliskili olan yazma kaygisini veya 6z-yeterligi
Olgmelerini saglamak amaciyla ¢alismalarin deneysel
nitelikte olmasi yer almaktadir. Diger olgltler arasinda;
¢alismalarin akran denetiminden ge¢mis olmasi, yalnizca
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ingilizceyi yabanci dil olarak &grenen (EFL) kitleye
odaklanilmasi, elestirel incelemenin amag ve hedefleriyle
tematik uyum ve bilimsel standartlari koruyabilecek
degerlendirme uygulamalarina uygunluk yer almaktadir.
ilgili calismalardan elde edilen sonuglar, nitel bir
yontem olan igerik analizi yoluyla incelenmis, bu siiregte
her bir makale amaci, metodolojisi, katihmci demografisi,
uygulanan bicimlendirici degerlendirme tirid ve
bulgularina gore kodlanmistir. Yapilan analiz sonucunda
(2) kayginin azaltilmasinda bicimlendirici
degerlendirmenin rol, (2) yazma 0z-yeterliliginin
gelistirilmesinde 6z-degerlendirme ve akran
degerlendirmelerinin roli ve (3) yazma siirecinde bilissel
farkindalik ile duygusal kontroliin roli olmak lizere U ana
tema belirlenmistir. Bu genel cerceve, EFL (Yabanci Dil
olarak ingilizce) yazma siniflarindaki 6grencilerde yazma
kaygisini azaltma potansiyeline sahip bir 6grenme
mekanizmasi olarak bigimlendirici degerlendirmenin
O6nemini ortaya koymaktadir.
3. Bigimlendirici Degerlendirmenin Tanimi ve
Ozellikleri

Bicimlendirici degerlendirme, 6grenci 6grenmesini
gelistirmeyi ve oOgretim sireclerini sekillendirmeyi
amaglayan, 0Ogrenme sirecinin kritik bir unsurudur.
Ogrenme biriminin sonunda 6grenci basarisini dlgen
sonug odakl (summatif) degerlendirmeden farkli olarak,
bigimlendirici degerlendirme siireklilik tasir ve genellikle
dgrenme siireci devam ederken gerceklestirilir. Ogretim
ve 6grenme stratejilerinde yapilacak diizenlemelere temel
olusturacak geri bildirimlerin toplanmasi amaciyla
uygulanan bu yontem, egitimcilerin 6grenci ihtiyaclarini
daha etkili bir sekilde karsilamalarina olanak tanir (Fatima
& Usmani, 2022; Haugen & Lange, 2024). Bicimlendirici
degerlendirmeyi digerlerinden ayiran temel 6zelliklerden
biri, 6grencilerin bilgi ve becerilerini fark edebilmelerini
saglayan zamaninda geri bildirim sunmaya odaklanmasidir
(Cross & Palese, 2015). Bicimlendirici degerlendirme,
szl yorumlar, yazili geri bildirimler, kisa sinavlar ve akran
degerlendirmeleri gibi cesitli yollarla gergeklestirilebilir.
Coktan seg¢meli sorular da bigimlendirici degerlendirme
acisindan etkili bir yontemdir; ¢linkii 6grenmenin birden
fazla alanini test edebilmekte ve 6grencilere hizli ve
objektif geri bildirim saglamaktadir (Haugen & Lange,
2024).

Bigimlendirici degerlendirme esnek ve gesitlidir; bu
nedenle, 6grencilerin gelisen ihtiyaclari ve belirli 6§renme
hedefleri dogrultusunda degistirilebilecek sekilde, devam
eden 6grenme etkinlikleriyle butlinlestirilebilir (Astari vd.,
2023). Ornegin, bicimlendirici degerlendirme
uygulamalari goézlem temelli testler, gayriresmi kisa
sinavlar ve grup tartismalari gibi cesitli stratejilerle
yuratulebilir ve bu yontemlerin timu farkli 6gretim
baglamlarina ve ders igeriklerine uyacak sekilde
uyarlanabilir (Turysbayeva vd., 2023). Bu durum,
o0gretmenlerin amag¢ odakli ve anlamh bigimlendirici
degerlendirme uygulamalarini hayata gegirmelerini saglar
ve uygulamalarin etkinligini artirir (Kausar & Haroon,

2022). Etkili bicimlendirici degerlendirmenin
saglanabilmesi icin 6zenli planlama ve 6gretim becerileri
gereklidir. Fatima ve Usmani (2022), bigimlendirici
degerlendirmenin 6gretimi kolaylastiracak ve 6grenme
ciktilarini  gelistirecek sekilde planlanmasi gerektigini
vurgulamaktadir. Bu durum, egitmenlerin bigimlendirici
degerlendirme becerilerini gelistirmek icin mesleki gelisim
ihtiyaglarini ortaya koymakta ve bu uygulamalari sinif
ortaminda dizenli olarak uygulayabilmelerini
saglamaktadir (Bashir, 2020; Fatima & Usmani, 2022).
Bicimlendirici degerlendirmenin etkin bir sekilde
uygulanmasi genellikle 6gretmen is birligine baghdir;
O0gretmenler bilgi ve iyi uygulamalar paylasarak bir
O0grenme toplulugu olusturur ve boylece Ogrenci
O0grenimini iyilestirmeye yonelik bir uygulama ortami
yaratirlar (Begum vd., 2020).

Motivasyon bileseni, bicimlendirici degerlendirmenin
bir diger kritik unsurudur. Bu bilesen, 6grencilerin
O0grenme sirecine daha aktif katihmini saglamayi, 6z-
yansitimi tesvik etmeyi ve 6grenmelerinin sorumlulugunu
Ustlenmelerine olanak tanimayi amaglar. Bicimlendirici
degerlendirme, ogrencilerin ozerklik, yeterlik ve aidiyet
ihtiyaglarini karsilayarak motivasyonlarini olumlu yénde
etkileyebilmekte ve boylece 6grenme ciktilarini
artirabilmektedir (Leenknecht vd., 2020). Ogretmenler,
bicimlendirici degerlendirme uygulamalarini en iyi sekilde
kullandiklarinda, 6grencilerde etki ve aidiyet duygusunu
gelistirebilmektedirler. Ayrica, bicimlendirici
degerlendirme ile 6grenci basarisi arasindaki bag oldukga
glclidir. Arastirmalar, bigimlendirici degerlendirme
uygulamalarinin  dizenli  bicimde uygulanmasinin,
O6grenme sirecinin izlenmesi ve 6gretimin gelistiriimesiyle
ogrenciler icin daha iyi sonuglar elde etme olasiligini
artirdigini géstermektedir (Fatima & Usmani, 2022; Ozan
& Kincal, 2018). Ornegin, bicimlendirici degerlendirme
uygulamalarina katilan 6grenciler, ayni uygulamalardan
yararlandirilmayan 6grencilere kiyasla hem akademik
basari dlizeylerinde daha yliksek performans gostermekte
hem de 06grenmeye yonelik daha olumlu tutumlar
sergilemektedir (Ozan & Kincal, 2018). Ozetle,
bicimlendirici degerlendirme, ogretim pratigini
bilgilendiren surekli geri bildirim saglayarak egitim
performansini artirmada kritik bir rol oynamaktadir.
Temel Ozellikleri arasinda esneklik, 6grencilerin aktif
katilimi ve 6gretim ile 6grenmenin sirekli gelistirilmesi yer
almaktadir. Cogu durumda, bicimlendirici degerlendirme
tekniklerinin dogru kullanimi, 6grenmeyi 6grenciler igin
daha bireysellestirilmis ve etkili hale getirmekte, boylece
O0grenme ve basariyi blyulk 6l¢lide kolaylastirmaktadir.

4. Yazma Kaygisi: Nedenleri ve Egitsel Etkileri

Yazma kaygisi, Ogrencilerin yazma becerilerini ve

akademik ortamlara katihmlarini  6nemli  olglide
engelleyen psikolojik bir durumdur. Bu kaygi, kendine
yonelik olumsuz yargilar, baskalarinin

degerlendirmelerinden kaynaklanan korku ve yazma
yeteneginin baskalari tarafindan nasil yargilanacagina dair
endise gibi cesitli zihinsel slireglerin birlesimi olan biligsel
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kaygi olarak kendini gostermektedir (Kusumaningputri
vd., 2018; Wahyuni & Umam, 2017). Bazi arastirmalarda
bilissel kayginin, yabanci dil olarak Ingilizce (EFL)
Ogrenenler arasinda yaygin oldugu ve bu durumun, yazma
becerisi ve motivasyonu lizerinde olumsuz etkiler yarattig
saptanmistir (Lena vd., 2019; Teng, 2024; Wahyuni &
Umam, 2017). Kaygili yazarlar kaginma davranislari
sergiler; bu durum, mevcut sorunlarini pekistirmekte ve
etkili yazma becerileri kazanmalarini gliclestirmektedir.

Yazma kaygisi, bilissel veya bedensel (somatik)
faktorler gibi bazi psikolojik durumlar tarafindan
tetiklenmektedir.  Bilissel kaygi, potansiyel yazma

performansina dair sirekli endise, elestiriden kaynakl
korku ve performansla ilgili sik tekrarlanan duslinceler
nedeniyle ortaya ¢ikmaktadir (Wahyuni & Umam, 2017).
Somatik kaygi ise, artan kalp atis hizi veya kas gerginligi
gibi kaygiya baglh bedensel deneyimlerle agiklanir; bu
durum, Ogrencinin yazmaya odaklanma yetenegini
olumsuz etkileyebilmektedir (Nugraheni, 2023; Wahyuni
& Umam, 2017). Bu iki kaygi turt, 6grencilerin 6z-yeterlik
inanclariyla da kesisir; zira dislik 06z-yeterlige sahip
bireyler yazma kaygisina daha yatkindir ve bu durum,
Ogrencilerin yazma motivasyonlarini  ve akademik
basarilarini dogrudan etkilemektedir (Huerta vd., 2016;
Teng, 2024).

Huerta vd. (2016), yazma kaygisinin 6grencilerin 6z-
yeterlik  dizeyleri  tarafindan  anlamh  bigimde
Ongoruldigini belirtmistir. Arastirmacilar, yiksek 6z-
yeterlige sahip Ogrencilerin daha disik yazma kaygisi
gosterdigini ve dolayisiyla daha iyi yazma performansi
sergilediklerini vurgulamaktadir. Arastirmada cinsiyet de
bir faktor olarak o6ne c¢ikmis; kiz 6grencilerin, erkek
ogrencilere kiyasla daha yuksek kaygi dizeyleri bildirdigi
tespit edilmistir (Ariartha vd., 2023). Farkh ¢alismalar da
yazma kaygisinin, 6grencilerin yazma kapasiteleri ve
yazma kalitesi ile ilgili yaptiklari bilissel degerlendirmelerle
yakindan iligkili oldugunu dogrulamaktadir (Rasuan &
Wati, 2021).

Yazma kaygisinin  egitimsel etkisi de oldukca
karmasiktir. Siddetli yazma kaygisi, erteleme davranisina,
yazmaktan kaginmaya ve akademik basarinin diismesine
yol acarak, oOz-siipheyi pekistiren ve zayif calisma
becerilerini kalici hale getiren olumsuz bir geri besleme
donglsl yaratabilmektedir (Lena vd., 2019; Rasuan &
Wati, 2021). Yabanci dil olarak ingilizce (EFL) &grenen
ogrenciler i¢in, yabanci dil 6grenme baskisi ile akademik
yazim baskisinin birlesmesi kaygiyi artirmaktadir (Ariartha
vd., 2023; He vd., 2023). Ogrenciler kendilerini hem dil
yeterlilikleri agisindan eksik gormekte hem de performans
testi kaygisi yasadiklarindan, 6grenme siiregleri olumsuz
etkilenmektedir (Yan, 2019). Ek olarak, yazma kaygisi,
sinav zamanlarinda en ¢ok ihtiya¢ duyulan etkili duygu
diizenleme igin gerekli biligsel islevleri bozabilmekte ve
sonug olarak 6grencilerin cesitli akademik etkinliklerdeki
performansini zayiflatabilmektedir (Rozek vd., 2019).

Mudahale diizeyinde, disavurumcu yazma, yazma
kaygisini azaltmada umut verici bir yontem olarak
gosterilmistir. Arastirmalar, kaygi uyandiran duygular
hakkinda yazmanin, 6z-diizenlemeyi saglayan yansitici ve

bilissel surecleri icerdigini ve kayginin yazma Kkalitesi
Gzerindeki olumsuz etkisini azaltmaya yardimci oldugunu
ortaya koymaktadir (Frattaroli vd., 2011; Pelch, 2018;
Rozek vd., 2019). Disavurumcu yazma etkinlikleri,
ogrencilerin kaygl ve korkularini azaltmalarini saglayarak
disinme kaynaklarini serbest birakabilmekte ve genel
yazma becerilerini giclendirebilmektedir (Frattaroli,
2006). Bu tir midahaleler, 6zellikle kaygisi olan 6grenciler
icin daha besleyici bir 6grenme ortami sunmak amaciyla
yazma psikolojisine dikkat ¢ekmenin O6nemini de
vurgulamaktadir (Frattaroli vd., 2011; Rozek vd., 2019).
Bu kapsamda, yazma kaygisi, 6grencilerin akademik
performansini 6nemli 6lglide etkileyen bilissel ve duyussal
sureglerin ~ karmagik  etkilesiminin  bir  Grlinudir.
Kaynaklarini anlamak, kayglyr asmak ve o6grencilerin
yazma motivasyonunu ve 6z-glivenini artirmak icin etkili
O0gretim uygulamalarini tasarlamayi gerektirmektedir.
Duygusal kontrolii destekleyen ve olumlu 6z-kavrami
giliclendiren miidahaleler yaratarak, 6gretmenler yazma
kaygisinin yikici etkilerini azaltabilir ve 06grencilerini

akademik yazma siireglerinde basariya ulastiracak
becerilerle donatabilirler.
5. Yazma Performansi ve Ogrenci Katilimi

Uzerindeki Etkileri

Yazma kaygisi, Ogrencilerin akademik basarilarini
engelleyen 6nemli bir engeldir ve yazma kalitesini ve genel
akademik performansi olumsuz etkilemektedir. Alan
genelindeki calismalarda, yiksek yazma kaygisinin,
ozellikle ikinci dil 6grenme ortamlarinda, daha dusik
yazma basarisiyla iliskili oldugu goérilmektedir (Luning,
2024; Sabti vd., 2019; Tsiriotakis vd., 2017). Ornegin,
Luning’in (2024) Cinli lise o6grencileri lzerine yaptig
arastirmada, ileri diizey ingilizce yazma kaygisinin daha
diisik yazma performansina yol actigini géstermekte ve
bu durumun 6grencilerin karmasik dil yapilarini uygulama
becerilerini biligsel yik aracihgiyla olumsuz etkiledigine
isaret etmektedir. Benzer sekilde, Khosravi vd. (2023),
yiiksek kayginin ingilizceyi Yabanci Dil (EFL) olarak 6grenen
ogrencilerin yazma kapasitesi Uzerinde yipratici etkisi
oldugunu ve yazma ile kaygi arasinda olumsuz bir iliski
ongordugini belirtmektedir.

Yazma kaygisi olan 6grenciler, ¢arpinti ve uyku hali
dahil olmak (izere yazma sirasinda ¢esitli olumsuz
duygusal ve fizyolojik tepkiler gostermektedirler. So6z
konusu belirtiler  6grencilerin  bilissel  becerilerini
kullanmalarini glclestirmekte; odaklanma ve
disuncelerini dogru sekilde ifade etme sireclerini birer
sorun haline getirmektedir (Luning, 2024). Bu stresin
sonuglari yadsinamaz dizeydedir ve kaygi, erteleme,
kaginma davranislari ve yazma etkinliklerinden uzaklasma
gibi durumlara yol agabilmektedir (Sabti vd., 2019; Sun
vd., 2024). Kayginin yarattigi psikolojik yik, 6grencilerin
giderek cesaretlerini kaybettikleri ve yazma gorevlerine
olan ilgi ve motivasyonlarinin azaldigi dislik performans
dongusi yaratmaktadir (Soleimani vd., 2020; Wahyuni
vd., 2019). Bu silire¢ zamanla yazmaya karsi olumsuz
tutumlari ve yazma gorevlerine karsi sergilenen direnci
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pekistirmekte; dolayisiyla 6grencilerin akademik hayatinin
bltinine sirayet etmektedir (Busby & Malone, 2023;
Wahyuni vd., 2019).

Bicimlendirici degerlendirme siireglerine katilimin,
0grenme ortamindaki tehdit algisini azaltarak yazma
kaygisinin olumsuz etkilerini hafiflettigi ortaya konmustur
(Busse vd., 2023). Ozellikle akran degerlendirmesi ve is
birligine dayali 6grenme stratejilerini iceren geri bildirim
mekanizmalarinin, 0Ogrenciler arasinda motivasyonu
artirdig1 ve kaygly1 engelledigi gorulmektedir (Busby &
Malone, 2023). Ornegin, Busse vd.’nin (2023) arastirmasi,
akran geri bildiriminin eklenmesiyle 6grencilerin yazma
oz-yeterliklerinin ve kaygi diizeylerinin azaldigini ve bunun
sonucunda daha iyi performans ve katim saglandigini
aciklamaktadir.  Akran  degerlendirmesinin  olumlu
olmasinin nedeni, sosyal destegin buna eslik etmesidir ve
boylece 6grenciler aidiyet duygusu hissetmekte ve ortak
hedeflere sahip olmaktadirlar (Busby & Malone, 2023;
Tunaglr, 2021). Buna ek olarak, hedef yonetimi ve 6z
degerlendirme gibi Ustbiligsel yontemlerin kullaniminin,
o6grencilerin yazma gelisimlerini izlemelerini sagladigi ve
bu sayede kendilerini daha yetkin hissetmelerine yardimci
oldugu kanitlanmistir. Khosravi vd. (2023), ters-yiiz sinif
formatinda Ustbilissel yontemlerle etkilesimde bulunan
o6grencilerin yazma performanslarinin arttigini ve kaygi
dizeylerinin azaldigini belirtmektedir. Bu durum, Fan ve
Wang'in (2024) bulgulariyla da uyumludur ve onlar da 6z-
dizenleyici yazma stratejilerinin  EFL  6grencilerinin
performansini  olumlu etkiledigini ve ayni zamanda
ogrencilerin kaygilarini azalttigini gézlemlemistir.

Sadece yazma kaygisina odaklanan, 6grencilerin
yazma stratejileri ve Ozerkligini dikkate almayan
miidahaleler sinirli etki gosterebilmektedir. Bununla
birlikte, duygusal bilesenlerin eklenmesi énemlidir fakat
bunlari dogru 0Ogretim yaklasimlariyla iliskilendirmek,
daha bdtinlesik bir yontem benimsemeyi gerektirir.
Arastirmalar, yazmada yiksek 0Oz-yeterlik gelistiren
o0grencilerin daha iyi performans gosterdigini ve bu
durumun da genel basariya yansidigini gostermektedir
(Sabti vd., 2019). Ornegin, 6grenme ortami yapici elestiri
ve surekli gelisimi vurgulayan bicimlendirici
degerlendirmeler (zerine tasarlandiginda, 6grenciler
yazma faaliyetlerini performanslarini artirma firsati olarak
gorebilmektedir (Busse vd., 2023). Butlnsel olarak
degerlendirildiginde, yazma kaygisi 6grencilerin yazma
motivasyonu ve yetenegi Gizerinde 6nemli etkiye sahip cok
boyutlu bir olgudur. Yazma becerisi ile kaygi arasindaki
gerilimi yonetmek; akran geri bildirimi ve Ustbiligsel
stratejileri temel alan bigimlendirici degerlendirme
modellerinin egitim slrecine dahil edilmesini gerekli
kilmaktadir. Yazma dostu 6grenme ortamlari olusturulup
etkili 0z-yeterlik gelistirilirse, 0Ogretmenler vyalnizca
Ogrencilerin yazma becerisini degil, ayni zamanda
akademik motivasyonlarini ve duygusal uyumlarini da
artirabilirler.

6. Bicimlendirici Degerlendirmenin Temel Bileseni
Olarak Geri Bildirim

Geri bildirim, bicimlendirici degerlendirmenin bir
bileseni olarak, 06grencilerin 6grenme sireglerini
yonlendirmelerinde ve performans gelisimlerinde hayati
bir rol oynamaktadir. Geri bildirim, aninda ve yapici bir
sekilde sunuldugunda, 6grencilerin glgli yonlerini ve
gelistiriimesi gereken alanlari fark etmelerine yardimci
olmakta, bliyiime odakli bir zihniyet gelistirmekte ve
o0grenmede 6z-dlzenlemeyi tesvik etmektedir (Mitchell
vd., 2019; Sun vd., 2024). Bulgular, etkili geri bildirimin
Ogrencilerin yazma 0z-yeterligi lzerinde olumlu etkisi
oldugunu ve bunun da yazma ile ilgili kaygi diizeylerini
azaltabilecegini gostermektedir (Sun vd., 2024). Bu
durum, geri bildirimin yalnizca bir degerlendirme araci
degil, ayni zamanda O&grencilerin kapasitelerini ve
glivenlerini insa etmelerine ve gelistirmelerine olanak
saglayan bir  katalizor olarak merkezi islevini
vurgulamaktadir.

Etkili geri bildirimin 6nemli oOzelliklerinden biri,
dgrencileri giiclendirebilmesidir. Ogrenciler, yazilariyla
ilgili olumlu ve yapici geri bildirim aldiklarinda, yazma
slrecini gelistirmeye ve takip eden faaliyetlerde bu geri
bildirimleri  uygulamaya buyidk olasilikla istekli
olmaktadirlar (Mitchell vd., 2019; Sun vd., 2024). Buna
karsin, asirt elestirel veya belirsiz geri bildirimlerin
verilmesi, yazma kaygisini artirip basarisizlik korkusunu
besleyerek 0Ogrencilerin sonraki yazma goérevlerinden
uzaklasmasina neden olmaktadir (Ro'ufiyati & Mahbub,
2023). Ornegin, Wahyuni vd. (2019), égrencilerin geri
bildirim algilari ile kaygi durumlari arasindaki iligkiyi ele
alarak, anlik ve odaklanmis geri bildirim gibi 6gretim
stratejilerinin  yazma  kaynakhh  kaygi  duygularini
azaltabilecegini ortaya koymaktadir.

Buna ek olarak, ileriye donik geri bildirim (feed
forward), geri bildirimin ideal uygulamalarinda en 6nemli
bilesenlerden biri olmustur. Bu yaklagim; egitim
paydaslarini, yalnizca gorevdeki eksiklikleri isaret etmekle
kalmayip, ayni zamanda sirecin bir sonraki asamada nasil
iyilestirilebilecegini de acikca  belirtmeye tesvik
etmektedir (Gibriel, 2019; Zarrinabadi & Rezazadeh,
2020). Zarrinabadi ve Rezazadeh (2020), ileriye donik geri
bildirim  kullaniminin,  geleneksel  geri  bildirim
yaklasimlariyla kiyaslandiginda yazma kaygisini daha etkili
bir sekilde azalttigini ortaya koymustur; bu bulgu ayni
zamanda yonlendirici rehberlik ve bigimlendirici geri
bildirimin 6nemini destekler niteliktedir. S6z konusu
yaklasimlar, 6grencilerin yazma slreclerine iliskin
Ustbilissel ~ farkindaliklarini  gelistirmekle  kalmayip;
akademik basariyi ve performansi artirma potansiyeline
sahip, baska alanlara aktarilabilir (transferable) geri
bildirimler de sunmaktadir. Buna ek olarak, geri bildirimin
sunulus  bicimi ve organizasyonu, bicimlendirici
degerlendirme sirecinin etkinligi acisindan 6nemli bir
yere sahiptir. lyi, dogru ve olumlu geri bildirim, etkili geri
bildirimi olusturmakta ve 6grenme sireci icinde yer alarak
Ogrencilerin 6grenmesine ve motivasyonuna etkide
bulunmaktadir (Jones, 2020; Waskito vd., 2022). Ornegin,
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arastirmalar, O6grenci yazilarina yonelik etkilesimli ve
dinamik geri bildirim igceren bigimlendirici degerlendirme
uygulamalarinin, 6grencilerin motivasyonunu artirmada
ve kayglyi azaltmada daha etkili oldugunu géstermektedir
(Waskito vd., 2022). Bu durum, saglanan geri bildirimin
Ogrencilerin yazmaya bakisini ve yazmaya karsi duygusal
tepkilerini 6nemli Olgide etkileyebilecegini ortaya
koymaktadir.

Akran degerlendirme uygulamalari, katihmi artirmak
ve yazma kaygisini azaltmak icin de oOnemli bir rol
oynamaktadir. Akran degerlendirmesi  siireglerinin
ogrencilerle birlikte yurutiilmesi, 6grencilerin birbirlerine
destek sunduklari ve metinlerini farkli perspektiflerden
yorumlayabildikleri bir 6grenme toplulugunun ingasini
kolaylastirmaktadir. Arastirmalar; yazma kaygisi disik
olan 6grencilerin, akran ve 6gretmen geri bildirimlerine
karsi daha acik/alici olduklarini; ayrica destekleyici bir
akran ortaminin, yikici olabilecek geri bildirimlerin
olumsuz etkilerini tersine c¢evirme potansiyeline sahip
oldugunu ortaya koymaktadir (Astrid vd., 2019; Astrid,
2023). Grup tabanh akran degerlendirme etkinlikleri;
ogrencilerin yazma becerilerini yetkinlestirmesinin yani
sira, aidiyet ve sorumluluk bilincini pekistirerek surece
yonelik duyulan kaygly! azaltmaktadir. Genel olarak, geri
bildirim, oOzellikle yazma konusunda, 06grencilerin
o6grenmesi Uzerinde derin etkileri olan bicimlendirici
degerlendirmenin temel bir bilesenidir. Geri bildirimin
etkinligi, sunulus bi¢imi ve yapilandiriimasina dogrudan
baglidir; bu durum, geri bildirimlerin 6grenci ihtiyaglariyla
ortlisen, yapici, belirli, anlasiir ve eyleme dokilebilir
nitelikte olmasi  gerektigini ortaya koymaktadir.
Ogretmenler geri bildirimi bicimlendirici degerlendirme
dongilerine entegre etmeye calisirken, 6grencilerin geri
bildirime yapici sekilde yanit verebilecegi etkili bir kiltir
gelistirmek, kayglyl azaltmada ve yazma becerilerini
artirmada kritik bir rol oynayacaktir.

7. Bicimlendirici Degerlendirme ve Gelecek
Arastirmalar igin Yénelimler

Bicimlendirici degerlendirme, 6grencilerin 6grenme
sireglerini iyilestirmek ve her egitim baglaminda 6gretim
yaklasimlarini guiglendirmek igin esas bir niteliktir. Bu
alanda sirekli arastirmalar yapilmasina ragmen,
bicimlendirici  degerlendirmelerin  kullanimini  ve
anlasiimasini gelistirecek gelecekteki potansiyel arastirma
alanlarini belirlemek de esit derecede o6nemlidir. Bu
derleme, arastirmanin diger alanlarini ortaya koymakta ve
hem o6gretmen etkinligini hem de 6grenci katilimini

artirma  potansiyeline  sahip  yeni  yaklasimlari
onermektedir.  Gelecekteki  potansiyel  arastirma
alanlarindan biri, teknolojinin bigimlendirici

degerlendirme uygulamalarina entegrasyonudur. Shodiq
vd. (2023), Ozellikle tasarlanmis  bicimlendirici
degerlendirme uygulamalarinin, o6gretmenlerin
yeterliliklerini ve ©grencilerin 6grenme sonuglarini
artirmada etkili oldugunu gostermektedir. Arastirmalar;
dizenli bigimlendirici geri bildirim yontemini uygulayan
o0gretmenlerin, bu tiir uygulamalarin yer almadigi siniflara

oranla, Ogrenci gelisiminde daha belirgin ilerlemeler
kaydettigini ortaya koymaktadir. Bu araglarin pedagojik
uygulamalar ve 6grenci giktilari Gzerindeki zamana yayilan
etkilerinin analiz edilmesi, gelecekteki bilimsel faaliyetler
icin yeni bir arastirma alani vaat etmektedir.

ilgi cekici bir diger arastirma alani da, bicimlendirici
degerlendirmenin farkli 6grenci gruplari Gzerindeki
etkilerinin incelenmesidir. Yazidi (2023), bicimlendirici
degerlendirme yontemlerinin 6nemi ve dis etkenlerden
etkilenen ortamlarda 6grencilerin  motivasyonu ve
o0grenimi izerindeki etkisini vurgulamaktadir. Gelecekteki
bilimsel arastirmalar, bigcimlendirici degerlendirmenin
etkinligini heterojen 6grenci gruplari bazinda test etmeli;
degerlendirme standartlarini ise adalet ve kapsayicilik
paydasinda birlestirmelidir. Bu ¢alismalar, bicimlendirici
degerlendirme stratejilerinin farkl ihtiya¢ ve yeteneklere
sahip oOgrenciler icin sagladigi egitsel katma degeri
anlamlandirmak adina degerli ¢ikarimlar sunabilir. Ayrica,
bicimlendirici degerlendirmenin zaman igindeki etkinligini
izleyen uzun sireli arastirmalar yapilmasi gerekmektedir.
Bu faaliyetler, bicimlendirici degerlendirmenin 6grenci
ciktilari ve bagimsiz 6grenme siirecgleri Gzerindeki
butiinlesik degerine yonelik stratejik iggoriler sunma
potansiyeline sahiptir. Voitkiv ve Lishchynskyy (2021), geri
bildirimin kisisellestirilmis 6grenme rotalarinin
belirlenmesindeki kritik roliine dikkat c¢ekmektedir;
arastirmacilar, bigimlendirici degerlendirmenin zamansal
yansimalarini kapsamli bir bicimde kavramanin, pedagojik

uygulamalari kayda deger oOlglide yetkinlestirecegini
belirtmektedir. Ogrencilerin zamana yayillan geri
bildirimlere yonelik verdigi tepkileri tetkik ederek;

O0gretmenler, 6gretim slreclerini destekleyen nitelikli
olgme ve degerlendirme stratejileri tGretebilirler.

Buna ek olarak, gelecekteki arastirmalar, bicimlendirici
degerlendirme uygulamalarinda is birligi slreglerini
incelemelidir. Ogrenmenin sosyal boyutu, akran geri
bildirimi mekanizmalarinin dahil edilmesi ve egitimciler
arasinda bir uygulama toplulugu olusturulmasi yoluyla
bicimlendirici degerlendirme slirecini desteklemede
onemli katki saglayabilir. Morris ve Vollmer’in (2021)
arastirmasi, oOzellikle 6grenme ortamlarindaki sosyal
etkilesimlerin degerlendirilmesinin, bicimlendirici
degerlendirmelerin akranlar arasinda iletisim kurmayi ve
o0grenmeyi kolaylastirabilecegini ortaya koymaktadir.
Bicimlendirici degerlendirme kullaniminin is birligine
dayali yaklasimlari kapsayacak sekilde genisletilmesi,
o6grenme kiltlriini pekistirebilir ve 6grenci angajmaniigin
¢ok boyutlu odak noktalari saglayabilir.

Son olarak, o6gretmenlerin bicimlendirici
degerlendirme baglamindaki mesleki gelisim ihtiyaglarinin
degerlendiriimesi gerekmektedir. Mehri vd. (2022)
Gzerinde durdugu diyalog sistemlerinin otomatik
degerlendirme metodolojisinden farkli olarak; egitim
calismalarinda, o6gretmenlerin bicimlendirici
degerlendirme kapasitelerini pekistiren strdarilebilir
mesleki gelisim siiregleri cok daha yaygin bir uzlasi alanina
sahiptir.  Gelecekteki arastirmalar, 6gretmenlerin
bigimlendirici degerlendirme stratejileri konusundaki bilgi
ve uygulamalarini gelistirmede en etkili mesleki gelisim
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miidahalelerinin neler oldugunu belirlemeli ve boylece
ogrenciler tzerindeki etkilerini en Ust diizeye ¢ikarmalidir.
Genel olarak, bicimlendirici degerlendirmenin 6gretim
uygulamalarinda iyilestirilebilecek bircok yona vardir ve

gelecekteki arastirmalar, teknolojiyi entegre eden
yaklasimlari incelemeyi, farkli &grenen ihtiyaglarini
arastirmayi, uzun vadeli etkileri degerlendirmeyi, is

birligini tesvik etmeyi ve O6gretmen mesleki gelisimini

desteklemeyi  dikkate almalidir.  Bu  yonelimler,
bicimlendirici  degerlendirme stratejilerinin  egitim
baglamlarinda daha etkili ve hassas bir sekilde

uygulanmasina katki saglayacaktir.
8. Tartisma

Bu kapsamli derleme, bicimlendirici degerlendirmenin,
EFL 6grencilerinde yazma kaygisini azaltmada degerli bir
pedagojik ara¢ oldugunu ortaya koymustur. Wahyuni ve
Umam (2017) tarafindan belirtildigi gibi, yazma kaygisi
ogrenciler tarafindan bilissel ve somatik bigcimlerde
yasanmakta ve bu durum, yazmada akiciligin azalmasina,
kaginma davraniglarina ve akademik katilimin diigmesine
yol agmaktadir. Ancak, bi¢imlendirici degerlendirme,
ogrencilerin odak noktalarini basarisizlik kaygisindan
6grenmeyi adim adim yansitici bir siire¢ olarak gérmeye
kaydirarak olumlu bir dengeleyici etki saglamaktadir
(Busby & Malone, 2023; Fathi vd., 2020). Zamaninda ve
dogru vyapilan geri bildirim, yapilandiriimis akran
degerlendirmesi ve vyansitma gibi  bicimlendirici
stratejilerin uygulanmasinin, yazma 6z-yeterligini artirdig
ve bunun da yazma kaygisina karsi birincil savunma
mekanizmasi oldugunu gostermistir (Huerta vd., 2016;
Sabti vd., 2019). Alti gizilmesi gereken temel husus sudur
ki; 6grenciler bigcimlendirici slireclere entegre edilmis 6z-
dizenleme stratejilerini igsellestirdiklerinde, yalnizca
yazma performanslarini artirmakla kalmayip, es zamanl
olarak yazma kaygilarinda da belirgin bir azalma tecriibe
etmektedirler (Fan & Wang, 2024; Khosravi vd., 2023).
Genel olarak, bicimlendirici degerlendirme yalnizca bir
degerlendirme araci olarak islev gormekle kalmaz, ayni
zamanda entelektiiel ve duygusal bir destek sistemi
sunmaktadir.

Sosyal-duygusal 6grenme boyutu ise ikinci dnemli
alandir. Akran degerlendirmesi yoluyla o6grenciler, bir
o6grenme topluluguna aidiyet ve ortak sorumluluk bilincini
edinmektedirler (Busse vd., 2023; Tunagiir, 2021). Akran
etkilesimi empatiyi tesvik etmekte ve yazma kaygisinin
baslica nedenlerinden biri olan olumsuz geri bildirimden
kacinmayi azaltmaktadir (Lena vd., 2019; Wahyuni vd.,
2019). Ayrica, ifade odakli yazma gorevleri ve Ustbilissel
glnlik tutma uygulamalari  bigimlendirici  olarak
kullanildiginda, oOgrencilerin gerginliklerini ¢ézmelerine,
Oz-dlizenlemelerini  gelistirmelerine  ve kaygilarina
psikolojik mesafe kazandirmalarina olanak taniyabilir
(Frattaroli vd., 2011; Rozek vd., 2019). Bigcimlendirici
degerlendirmeyi basariyla hayata gecirmek beraberinde
cesitli zorluklar getirmektedir. Standart testler ve sonug
odakl basari olgitleri gibi kurumsal zorunluluklar, siireg
odakli (bigimlendirici) pedagojik ilkelerle gatisabilmektedir

(Al-Mofti, 2020; Yan & Cheng, 2015). Ogretmenlerin,
ozellikle performans baskisinin zaten yiksek oldugu EFL
siniflarinda, degerlendirme anlayislarini  bigimlendirici
uygulamalarla uyumlu hale getirebilmeleri icin mesleki
gelisime ihtiya¢ duyulabilirler. Bu nedenle, uzun vadeli ve
kalici degisim icin zaman, egitim ve liderlik destegi gibi
sistematik destek gerekmektedir (Trinh, 2024; Wylie &
Lyon, 2015).

9. Sonug

Bu elestirel derleme, bigimlendirici degerlendirmenin
EFL 6grencilerinde yazma kaygisini azaltmada ve yazma
Oz-yeterligini  gelistirmede umut verici oldugunu
dogrulamaktadir. Yazma kaygisi, dil yeterliligini etkileyen
ve Ogrencilerin 6zgliveni, motivasyonu ve uzun vadeli
akademik performansini sekillendiren dogal bir sorundur
(Sabti vd., 2019; Wahyuni & Umam, 2017). Bicimlendirici
degerlendirme; ogrencilere daha sik, not kaygisi disik
yansitma, geri bildirim ve revizyon olanaklari sunarak,
yazmayi yiksek riskli bir faaliyet olmaktan gikarip sosyal
bir 6grenme deneyimine donustirmektedir (Graham vd.,
2015; Leenknecht vd., 2020). ilgili arastirmalar, geri
bildirim acgisindan zengin 6grenme ortamlarinin akademik
motivasyonu, duygusal dayanikliligi ve 6grencilerin yazma
gelisimlerine iliskin hislerini artirdigini vurgulamaktadir
(Busse vd., 2023; Sun vd., 2024). Ayrica, akran
degerlendirmesi, Ustbilissel glinlik tutma ve geri bildirim
doénguleri gibi yaklagimlar, 6grencilerin stres yonetimi ve

O0zerk gelisim agisindan faydah i¢csel kaynaklar
gelistirmelerini saglamaktadir (Fan & Wang, 2024;
Khosravi vd., 2023). Bu bulgular, bicimlendirici

degerlendirmenin yalnizca bir 6gretim pedagojisi degil,
ayni zamanda pedagojik ve psikolojik faydalar sunan bir
midahale oldugunu gostermektedir.

Ogretmen algisi ile grencilerin duygusal ihtiyaglarinin
kesisimi, sinifin psikolojik gtivenlik ve akademik risk alma
alani olarak yeniden sekillendirilmesinin merkezinde yer
alir. Sonuc¢ olarak bu derleme; duygusal esenligi ve
akademik basariyi artirmak adina, bicimlendirici
degerlendirmenin yazma 6gretiminde ikincil bir unsur
degil, 6gretim ve 6grenmenin merkezi bir bileseni kabul
edildigi bir paradigma degisimi ¢agrisinda bulunmaktadir.
Bazi egitim ortamlarinda yazma kaygisi hala ifade ve basari
oniinde  bir engel olustururken, bigimlendirici
degerlendirmenin stratejik ve siirekli uygulanmasi umut
verici bir yol sunabilir. ileride yapilacak deneysel
arastirmalar, bu pratiklerin cesitli egitim baglamlarinda
nasil o6lgeklendirilip sisteme entegre edilebilecegine
odaklanmalidir; bdylece her 6grencinin kendinden emin,
anlasihir ve 6zglin bir yazma becerisi gelistirmesi mimkin
olacaktir.

10. Oneriler

Bu derlemenin bulgulari, EFL baglamlarinda yazma
kaygisini azaltmak ve 6grenci 6zerkligini artirmak isteyen
O0gretmenler, O0gretmen egitmenleri, mifredat
tasarimcilari  ve kurumlar igin 6nemli gikarimlar
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sunmaktadir. Her seyden once, 6gretmenler, zamaninda
geri bildirim, akran geri bildirimi ve yansitici yazma gibi
bicimlendirici degerlendirme uygulamalarini ginlik sinif
O0gretimine entegre etmeleri tavisye edilmektedir. Bu tiir
uygulamalar, 6grencilerin olumsuz yargi korkusu olmadan
akademik risk alabilecegi psikolojik agidan guvenli
siniflarin olusturulmasina yardimci olabilir. Egitmenler,
yalnizca nihai Uriine odaklanmak yerine, geri bildirim,
dizeltme ve gelistirmeyi vurgulayan bir sire¢ odakl
yaklasimi benimsemeye davet edilmektedir.

Ogretmen gelistirme girisimleri, yazma psikolojisi ve
degerlendirme okuryazarligr (zerine odaklanmalidir.
Ogretmenlere, bicimlendirici degerlendirme araglarinin
uygulanmasinin yani sira, 6grencilerdeki yazma kaygisi
belirtilerini tanimlama ve bu konuda rehberlik etme
hususunda rehberli egitimler verilmelidir. Kurumsal
paydaslar ve mifredat planlayicilari da bigimlendirici
degerlendirme uygulamalarinin sistemsel olarak hayata

gecirilmesine odaklanmahdir. Bu durum, portfolyo
degerlendirmesi, 6grenci  glinlikleri ve bireysel
gorismeler (conferencing) gibi yazma s6z konusu

oldugunda ilgiyi artirdigl ve stresi azalttigi kanitlanmis
uygulamalari icerecek sekilde miufredatin yeniden
yapilandiriimasini kapsamaktadir.

Son olarak; 6z-degerlendirme, hedef belirleme ve
Ustbilissel yansitma yoluyla 6grencilerin degerlendirme
sirecine aktif olarak dahil edilmesi bir gerekliliktir. Bu tur
bir katilim, yalnizca yazma 6z-yeterligini gliclendirmekle
kalmaz; ayni zamanda otonomiyi, motivasyonu ve
psikolojik dayanikliligi (resilience) da tesvik eder. Bir bitiin
olarak ele alindiginda; bu sonuglar, bicimlendirici
degerlendirmenin humanistik bir sekilde uygulanmasini
merkeze alan ve duygusal esenlige en az akademik basari
kadar oncelik veren, yazma pedagojisinde sistemsel ve
kolektif bir dontsumu gerekli kilmaktadir.

11. Tesekkiir

Deneysel ve kuramsal calismalariyla bu elestirel
incelemeye o6nemli katkilarda bulunan ve calismayi
zenginlestiren tim arastirmacilara siikranlarimi sunarim.
Onlarin bicimlendirici degerlendirme, yazma kaygisi ve
yabanci dil olarak ingilizce (EFL) pedagojisi alanindaki
¢alismalari, bu arastirmanin dayandigl temel platformu
teskil etmistir.
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