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Universite Ogrencilerinin Ulusal ve Uluslararas: Barisa iliskin
Goriisleri”
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OZ. Bu calismanin amaci iiniversite 6grencilerinin ulusal ve
uluslararast barisa iligkin goriislerini ortaya koymaktir. Arastirmanin
katihmcilarmi ~ 2006-2007  Egitim-Ogretim  Yili'nda  Ankara
Universitesi Egitim Bilimleri Fakiiltesi Sosyal Bilgileri Ogretmenligi
programina devam eden, vatandaslik bilgisi dersini almis ve 6gretmen
oldugunda da vatandaslik egitimi verecek ve arastirmaya katilmaya
istekli altmig iiniversite Ogrencisi olusturmustur. Katilimcilarin
goriigleri agik uglu sorulardan olusan bir anket ile toplanmis ve yazili
olarak verdikleri cevaplar1 betimsel analiz yontemi ile analiz
edilmistir. Arastirmanin sonuglarina gore katilimcilar genellikle ulusal
baristan, ulusal birlik ve huzuru; uluslararasi baristan uluslar
arasindaki iligkilerin iyilestirilmesini anlamakta ve ulusal barisin
vatandagtan, devletten ve diger devletlerden kaynaklanan nedenlerle
engellendigini diisiinmektedir. Uluslararasi barisinin saglanamamasini
ise biiyiik 6l¢tide devletlerin diinya kaynaklarini elde etme yolunda
girigtikleri rekabete baglamislardir. Katilimcilardan bazist  genel
olarak tniversite dgrencilerini ulusal ve uluslararas: barisa duyarl
bulmakla birlikte, bu goriiste olmayan katilimcilar da bulunmaktadir.
Katilimeilar, iiniversite 6grencilerini barisa daha duyarli hale getirmek
iizere Ozellikle iiniversitelerde, i¢inde dgrencilerin de oldugu baris ile
ilgili proje ve diger etkinliklerin diizenlemesini 6nermislerdir.
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OZET

Insanin oldugu her yerde ve tarihin her déneminde siddet olaylari
olmustur. Siddet igeren savaslar, toplumun mantigina ve insanin dogasina
aykirt olmakla birlikte, insanlik tarihi kadar eskidir. Mitolojiye gore,
Zeus’un oglu Ares, Olimpos’ta siddet iceren uygulamalar ile taninmigti.
Yine ge¢miste yapilan savaslar siddetin en biiyiik boyutta yasandigina dair
orneklerle doludur. Ne yazik ki, siddet olgusu her dénemde oldugu gibi
gliniimiiz diinyasinda da varligini siirdiirmektedir. Ailede, okulda, isyerinde
ve medyada (hatta oyuncak sektdriinde) siddetin degisik tiirlerine ve
Ogelerine tanik olunmaktadir (Karaman-Kepenekei, 2004).

Savaglar gerek bireyin gerekse toplumun yasamini kaybetmesine yol
actig1 i¢in toplumun var olus nedenine aykiri olmasina ragmen, insanlar
savaglara yagam ve gecim kosullarinin baskisi altinda yeni kaynaklar arama
amaciyla bagvurmuslardir (Sencer, 1986). Ancak galibi kim ve hangi toplum
olursa olsun, savaslarin sonuglari hicbir taraf icin iyi degildir. Oliimler,
sakatlanmalar, anne, baba ve yakinlarin1 kaybeden insanlar, 6ksiiz ve yetim
cocuklar; aglik, ekonomik kriz ve savaslarin aci sonuglaridir. Bu sonuglarin
giderilmesi ise ¢ok uzun yillar almaktadir.

Alpkaya’ya (2001) gore, uluslararasi hukukta “barig” 20. yiizyila kadar
“savagsmama durumu” olarak anlasilmis ve uluslararasi hukuk ogretisinde
yakin doneme kadar savag hukuku ve baris hukuku iki ana eksen olarak yer
almistir. Bunun anlami, savagin uluslararast hukukta mesru sayilmasidir. Bu
mesruiyetin  dayanagi, uluslararasi hukukta kural koyan ve yaptirim
uygulayan merkezi bir otoritenin bulunmamasidir. Zamanla insanlar, kendi
kaynaklar ile kendilerine yetebilecek duruma gelerek savastan kagmislar ve
barig1 iistiin bir amag¢ olarak benimsemislerdir (Sencer, 1986). Uluslar
arasinda her tiirli savasin ortadan kalkmasi ve evrensel barisin kurulmasi
fikri 19. ylizyilin sonlarinda ortaya ¢cikmistir (Alpkaya, 2001).

Birinci Diinya Savasi’ni takip eden donemde “siirekli ve evrensel barisi
ve uluslararast giivenligi saglamak” amaciyla kurulan Milletler Cemiyeti
diinyay1 ikinci bir toplumsal savasa siiriiklenmekten kurtaramamistir. Ikinci
Diinya Savasi’ndan sonra, aralarinda Tiirkiye’nin bulundugu 51 iilke bir
araya gelerek Birlesmis Milletler orgiitiinii kurmuglardir. Birlesmis
Milletler’in kurulus antlasmasinda, daha 6nce yasanan iki diinya savaginin
onemli etkisi goriiliir. 1945°te imzalanan Birlesmis Milletler Antlasmasi’nda,
diinya baris1 i¢in oncelikle temel hak ve 6zgiirliiklere sayginin saglanmasi
gerektigi dile getirilmistir.

Aslinda, toplumsal diizen kurallarindan olan hukuk kurallarinin amaci,
toplumda huzur, giiven ve barisi saglamaktir (Goziibiiyiik, 1993). Bu yiizden
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giiniimiizdeki tiim ulusal ve uluslararasi hukuk kurallariin dogrudan veya
dolayli olarak baris hakkini diizenledigi sdylenebilir. Birlesmis Milletler
Antlagsmasi’nin yaninda, diger bazi hukuksal metinlerde de dogrudan barig
hakkini ilgilendiren ifadelere rastlanabilir. Kisisel ve Siyasal Haklar
Uluslararas1 S6zlesmesi’nin (1966), 20. maddesinde gecen “Her tiirlii savag
propagandast hukuk tarafindan yasaklanir. Ayrimciliga, kin ve nefrete veya
siddete tahrik eden herhangi bir ulusal, wksal veya dinsel diismanligin
savunulmast hukuk tarafindan yasaklanir.” hitkkmii bu duruma 6rnek olarak
gosterilebilir. Birlesmis Milletler uluslararasi barig ve giivenligin korunmasi
ile ilgili dort maddeden olusan Halklarin Barig Hakki Bildirgesi’ni
yaymlamistir. Bildirge’de “Gezegenimizin halklarinin baris hakki kutsaldir.”
(m. 1) ilkesi ongoriilmiistiir.

Teknolojik ve bilimsel ilerlemelerin yarattigi ¢esitli sorunlar dgretide
dayanigsma haklar1 olarak anilan haklar1 ortaya ¢ikarmistir (Kaboglu, 1996)
Dayanisma haklarinin ortak o6zelligi, diger tiim insan haklarinin ortak
Ozelligi olan yasam hakkin1 ortak payda olarak almasidir. Dayanigma
haklari, tiim insan haklarinin da korunmasi igin ortak gdzetim, isbirligi ve
dayanismay1 gerektirmesine karsin, niteliginden kaynakli olarak isbirligi ve
dayanisma 6zelligi belirgin bir bicimde ortada olan haklardir. Bu haklarin
gergeklesmesi i¢in yalnizca devletin miidahalesi yeterli degildir, birey ve
gruplarin da ¢abasi gerekir (Giilmez, 2001). Baris hakki, dayanigma haklar
baslig1 altinda yer almaktadir.

Tim temel haklarin ve oOzgiirliiklerin var olabilmeleri ve insanlar
tarafindan tam anlamiyla kullanilabilmeleri i¢in o toplumda 6ncelikle barigin
olmas: gerekir (TIHAK, 2000). Kuskusuz, savas ortaminda insan haklarina
saygidan soz edilemez. Savag hali, savas tehlikesinin bas gostermesi,
ayaklanma, i¢ kargasa gibi bunalim donemlerinin devletin ve toplumun
giivenligi bakimindan tehlike yarattigina siiphe yoktur. Bu tehlikenin ortadan
kaldirilmasi hizli kararlarin alinmasini gerektirir. Ne var ki alinan 6nlemler
kisilerin haklarmi ozgiirliikleri daha da kisitlayici nitelikte olmaktadir.
Bireylerin baz1 fedakarliklara katlanmalar1 istenebilir, onlara mnormal
yasamda s0z konusu olmayan bazi yiikiimliiliikkler yiiklenebilir (Kapani,
1981).

Yillarca savasmig bir halka komutanlik etmis olan Atatiirk her zaman
barisin Onemine inanmistir. Atatlirk’lin  “Yurtta barig diinyada barig”
sozlinden, onun diisiince yapisinda barisin 6nemli bir yer tuttugu
anlagilabilir. Atatiirk’e gore evrensel barig ile uluslararasi denge birbirinden
ayrilmas1 gii¢, i¢c ice girmis iki kavramdir (Tiirkiye Is Bankasi, 1992).
Gergekten de, evrensel baris, diinya ile uluslar arasinda gercekei ve esitlikei
bir denge kuruldugunda ulasilabilecek bir sonugtur. Tiirkiye’nin i¢ ve dis
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politikasinda, Atatlirk’tin vurguladigi baris ilkesi, dnemli ve belirleyici bir
ilke olmaya devam etmektedir. Ne yazik ki, bu ilkeye ragmen Tiirkiye’de
barisin dig ve i¢ tehdit olmak {izere iki sekilde tehlikeye girdigi
goriilmektedir (Dogan, 2002). Tiirkiye iizerinde emelleri olan {ilkeler,
Tiirkiye’ye dogrudan savas agmak yerine, iilkeyi gli¢siiz ve caresiz birakacak
yontemleri uygulamaktadir. Bunun yaninda, iilkemizi i¢ten yikmaya c¢alisan
ve agir1 hareketler olarak nitelenebilen boliicii, ayrimei, ayrilik¢1 ve ideolojik
ozelliklere sahip olan i¢ tehdit unsurlarinin hepsinin ortak amaci, mevcut
rejimi yikarak kendi goriisleri dogrultusunda yeni bir diizen kurmaktir
(Dogan, 2002).

Herkesin 6zlemini duydugu i¢ ve dis barigin saglanabilmesi i¢in, barisa
inanan ve barisin saglanmasi i¢in miicadele edebilecek insanlarin
yetistirilmesi gerekir. Bu da kisaca “baris egitimi” ile saglanmaktadir. Barig
egitimi konusunda yapilmis birgok ¢alisma (Reardon, 1988; Harris, 2004;
Haavelsrud, 2004; Koyli, 2004; Carter, 2004; Wintersteiner, 2004; Synott,
2005; Spence ve Makuwira, 2005; Aktan-Kerem ve Kamaraj, 2007; Mansur-
Sertel, 2007; Oral, 2007; Pembecioglu-Ocel; 2007) bulunmaktadir. Mansur-
Sertel’e gore (2007) baris egitiminin temel hedefi, bireyi catismalari yaratici,
yapict ve bariseil sekillerde ¢ozecek becerilerle donatmaktir. Bu durum,
bireylerin sorunlarina yapici ¢ozlimleri kendilerinin bulmalarina yardimci
olmakla saglanmaktadir. Baris egitimi, bireyin farkindaligini ve davranis
becerilerini artirarak, kalabalik gruplart bariscil topluluklara doniistiirmeyi
amaclamaktadir. Asil hedef toplum da olsa, degisim Once bireyde
baslamaktadir. Ogrencilerin, ulusal ve uluslar aras1 barisa iliskin sahip
olduklar goriislerinin ve mevcut farkindalik diizeylerinin ortaya konmasi,
onlara yonelik olarak diizenlenecek baris egitimi c¢abalarinin etkililigini
artiracaktir. Turkiye’deki ogrencilerin ve 6zellikle liniversite dgrencilerinin
barisa iliskin goriislerini ortaya koyan herhangi bir arastirmaya
rastlanmamustir.

Bu c¢alismanin amaci {iniversite Ogrencilerinin ulusal ve uluslararasi
barisa iliskin goriislerini ortaya koymaktir. Arastirmanin katilimcilarini,
vatandaslik bilgisi dersini almis ve Ogretmen oldugunda da vatandaslik
egitimi verecek Ankara Universitesi Egitim Bilimleri Fakiiltesi Sosyal
Bilgileri Ogretmenligi programina devam eden ve arastirmaya katilmaya
istekli altmig iiniversite 6grencisi olusturmustur.

Katilimeilarin goriisleri arastirmaci tarafindan gelistirilmis acik uglu
sorulardan olusan bir anket ile toplanmistir. Anketle katilimcilardan;

(1) Atatiirk’iin “Yurtta Sulh Cihanda Sulh” deyisinin anlamina, (2)
ulusal ve uluslararasi barigin saglanmasinin engellerine, (3) genel olarak
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iiniversite 0grencilerinin bariga duyarliliklarina, (4) liniversite 6grencilerinin
ulusal ve uluslararasi bariga duyarliligini artirmak i¢in yapilabileceklere ve
son olarak, (5) gelecekte dgretmen olduklarinda ulusal ve uluslararasi bariga
duyarli 6grenciler yetistirmek icin yapabilecekleri sinif i¢ci ve smif dist
etkinliklere iliskin goriislerini yazili olarak belirtmeleri istenmistir.
Katilimeilarin goriisleri bir nitel arastirma yontemi olan “betimsel analiz”
yontemi ile analiz edilmistir.

Caligmanin sonunda {iniversite 6grencilerinin ulusal barig kavramindan
ulusal birlik ve beraberligi anladiklar1 ve dolayisiyla barisi genis bir sekilde
yorumladiklari ortaya ¢ikmaktadir. Barig egitiminin basariya ulagsmasinin 6n
kosullarindan biri insanlarin 6nce kendilerine saygi duymalarini saglamaktir
(Branson ve Purta, 1982). Bu arastirmada sadece bir katilimci bu gergegin
farkina varabilmistir. Bu durumda iiniversite genglerinin 6nemli bir
boliimiiniin barisin  kiginin kendine olan saygi ve gilivenden gectigini
bilmedigi soylenebilir. Yine bir katilimci barisi  hi¢bir zaman
gerceklesmeyecek ideal bir durum olarak tanimlamis ve savasiz bir diinya
diisiinemedigini ifade etmistir. Bu katilimct barisin gerceklesecegine iliskin
olumsuz bir tutum i¢indedir. Barisa iligkin olumlu tutum tasima ile barigin
yasama gegirilmesini saglama arasinda dogru bir orant1 oldugu sdylenebilir;
¢linkii davraniglar 6nemli Olglide tutumlardan etkilenmektedir (Bloom,
1995). Oyleyse barisi gerceklestirmede yapilacak ilk is tiim {iniversite
ogrencilerinin  Tiirkiye’de ve diinyada barisin gerceklesebilecegine
inanmalarini saglamaktir.

Katilimcilar ulusal barisin, Dogan’in (2002) da belirttigi i¢ ve dis tehdit
unsurlar1 yliziinden zarar gordiigiinii disiinmektedir. Barig egitimi ile
ogrencilerin korkularini tanimalarina ve etrafinda olup bitenlerin farkina
varmalarina c¢alisilir. Bu durumda katilimcilarin barisin engellerinin farkinda
oldugu disiiniilebilir. Katilimcilar ulusal ve uluslararasi barigin vatandastan,
devletten ve diger devletten kaynaklanan engelleri ile hukuk sistemi iginde
miicadele etmenin gerekli olduguna inanmakla birlikte, hi¢bir katilimei
barisin saglanmasinda uluslararast Orgiitlerin yeterince etkili oldugunu
diisiinmemektedir.

Genel olarak iiniversite Ogrencilerini bariga karsi duyarli bulmayan
katilimeilar bu durumu insanlarin asir1 bireysellesmesi ve bencillesmesi,
olaylar1 ve olgulart elestirmeden, oldugu gibi kabul etmesi ve hatta
kendilerinin siddet i¢eren eylemlerde bulunmasi gibi iletisim, ¢atisma ¢dzme
ve elestirel diislinme becerilerindeki yetersizliklere baglamaktadir. Mansur-
Sertel’in (2007) belirttigi gibi etkili bir barig egitimi ile 6grencilerin 6fke
yoOnetimi, c¢atigma ¢Ozme, iletisim, elestirel diislinme ve empati gibi
yetenekleri gelistirilmeye ¢alisilir. Universite dgrencilerinin bu becerilerin
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geligtirecek egitimler almaya ihtiyacinin bulundugu agiktir. Katilimcilarin
iiniversite 6grencilerini barisa daha duyarli hale getirmek icin getirdikleri
Onerilerin ¢gogunlugu aslinda {iniversite d6grencilerine verilecek insan haklari
egitimine igaret etmektedir. Katilimcilar, ileride 6gretmen olduklarinda sinif
ici ve disinda Ogrencilere tartigma, miinazara, drama gibi yOntemleri
kullanarak uygulayacaklar1 etkinliklerle ve konu ile ilgili yerlere geziler
diizenlemek, arastirmalar yaptirmak, ilgilileri okula konferans vermek iizere
davet etmek, film ve belgeseller izletmek suretiyle barisa duyarli 6grenciler
yetistirmeyi hedeflemektedir.
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ABSTRACT. The aim of the research is to examine the
opinions of Turkish university students about national and
international peace. The participants of the study are sixty
volunteer university students from Ankara University Faculty of
Educational Sciences, Department of Social Sciences Education
and who have taken the citizenship course in the 2006-2007
academic years and will deliver citizenship education in
elementary schools in the future. Participants’ opinions about
peace were gathered through open-ended questions. Descriptive
analysis, which is a qualitative research method, was used to
analyze the views of social sciences teacher trainees. The
results showed that the participants generally interpret national
peace as national unity and peace of mind; international peace
as betterment of international relations, and believe that barriers
to national peace are rooted in reasons related to citizens, the
government, and the other governments. They associated the
reason for not establishing international peace largely to the
competition that states are in to gain the world sources. Some of
the participants find university students sensitive towards
national and international peace while there are those who do
not find them so sensitive. The participants suggested that
activities and projects involving students be held in universities
to make them more sensitive.
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INTRODUCTION

Acts of violence have always existed in history where there are human
beings. Violent wards are as old as humanity no matter how they are
incongruous with public common sense and human nature. In mythology,
Zeus’s son Ares was known for his violent acts in Olympos. The wars in the
past are full of examples indicating the highest levels of violence.
Unfortunately, the concept of violence persists today as it did in any period.
Many types and elements of violence can be encountered in the family,
schools, offices and media (even in the toy sector) (Karaman-Kepenekci,
2004).

Although wars are contrary to the existence of society since they lead to
loss of lives of individuals and societies, humans resorted to wars in search
of new sources under the pressure of survival and conditions for livelihood
(Sencer, 1986). Yet, however or whichever society turns out to be victorious,
the consequences of wars do not benefit either party. Deaths, casualties,
people who lose their mothers, fathers, or loved ones, orphans, hunger, and
economic crises are all bitter results of wars. It is not before many years that
these consequences are repaired.

According to Alpkaya (2001), “peace” was interpreted as “the state of
not being at war” in international law until the 20th century and the law of
war and the law of peace were taken as two pivots in international law
school until the recent era. This means that war is considered legal in
international law. The grounds of this legality are the lack of a central
authority to enact and enforce law in international law. In time, man escaped
war by achieving self-sufficiency using their own sources and embraced
peace as a superior aim (Sencer, 1986). Peace bears such meanings as a state
of tranquility or quiet, freedom from civil disturbance, a state of security or
order within a community provided by the law or customs, freedom from
disquieting or oppressive thoughts or emotions, harmony in personal
relations, a state or period of mutual concord between governments, a pact or
agreement to end hostilities between those who have been at war or in a state
of enmity (Alpkaya, 2001). The notion of abolishing any type of
international war and establishing international peace emerged towards the
end of the 19th century (Alpkaya, 2001).

Following the period of the First World War, the League of Nations,
which was established for the purpose of “sustained universal peace and
international safety”, failed to prevent the world from going into a second
communal war. After the Second World War, 51 countries, including
Turkey, formed the United Nations organization. Significant impact of the



Universite Ogrencilerinin Ulusal ve Uluslararasi Bariga Iliskin... 35

previous world wars can be observed in the foundation treaty of the United
Nations. In the United Nations Charter signed in 1945, the need for
establishing primarily respect for fundamental rights and freedoms for world
peace was stated.

Actually, the aim of legal rules which are social order rules is to
establish tranquility, safety and peace in society (Goziibiiyiik, 1993). For this
reason, it can be said that all national and international legal rules directly or
indirectly regulate the right for peace. Besides the United Nations Charter,
one can encounter some statements regarding the right for direct peace in
some other legal texts. One example for this could be article no. 20 of the
International Covenant on Civil and Political Rights (Adopted and opened
for signature, ratification and accession by General Assembly resolution
2200A (XXI) of 16 December 1966, entry into force 23 March 1976) “Any
propaganda for war shall be prohibited by law. Any advocacy of national,
racial or religious hatred that constitutes incitement to discrimination,
hostility or violence shall be prohibited by law.” United Nations issued the
Declaration on the Right of Peoples to Peace, which constitutes four articles,
related to sustaining international peace and safety (Approved by General
Assembly resolution 39/11 of 12 November 1984). It is proclaimed in this
document that “peoples of our planet have a sacred right to peace” (Article

).

Various problems arising from technological and scientific advances led
to solidarity rights to emerge (Kaboglu, 1996). The common aspect of
solidarity rights is that it covers the right to live as the shared element which
is the common aspect of all other human rights. Although solidarity rights
require common supervision, collectivity and solidarity to protect all human
rights, collectivity and solidarity are distinctively clear rights due to their
character. To realize these rights, the sole intervention of the government is
not sufficient, but individual and group effort is necessary (Giilmez, 2001).
The right to peace is under the main topic of solidarity rights.

For all fundamental rights and freedoms to exist and to be used fully,
primarily there should be peace in that society (TIHAK, 2000).
Undoubtedly, human rights are not a subject of discussion in war. Such crisis
periods as war, an impending war, uprisal, or internal chaos undoubtedly risk
the peace of the society and the government. Eliminating this danger
requires fast decision making. However, precautions bear the nature of
restricting individual rights. Individuals might be asked to compromise or
take on certain responsibilities which may not be the case under normal
circumstances (Kapani, 1981).
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Atatiirk, who commanded the society who had been fighting for years,
always believed in the significance of peace. From Atatiirk’s maxim “Peace
in the country, peace in the world”, we can discern that peace has an
important place in his way of thought. According to Atatiirk, universal peace
and international balance are inseparable two concepts (Tiirkiye is Bankas,
1992). In fact, universal peace is achievable when a realistic and egalitarian
balance is established between the world and the nations. In the domestic
and foreign policies of Turkey, the peace principle that Atatiirk emphasized
still continues to be a significant and determining principle. Unfortunately,
despite this principle, it can be observed that peace in Turkey is threatened
internally and externally both ways (Dogan, 2002). Countries with ambitions
over Turkey pursue methods to weaken her and push her into hopelessness
instead of declaring a direct war to Turkey. Besides this, the common aim of
all the internal threat elements which can be described to be pulling down
the country from inside and marginal movements which have such
characteristics as separatism, discrimination, and ideology, are all aimed at
creating a new order in line with their own views by de-establishing the
existing regime (Dogan, 2002).

In order to establish internal and external peace as endeavored by all,
people who believe in peace and who will fight to establish peace should be
raised and this is possible through “peace education”. There are a number of
studies (Reardon, 1988; Harris, 2004; Haavelsrud, 2004; Koyli, 2004;
Carter, 2004; Wintersteiner, 2004; Synott, 2005; Spence & Makuwira, 2005;
Aktan-Kerem & Kamaraj, 2007; Mansur-Sertel, 2007; Oral, 2007
Pembecioglu-Ocel; 2007) focused on peace education. According to Harris
(2004), during this past century, there has been a growth in social concern
about horrific forms of violence, like ecocide, genocide, modern warfare,
ethnic hatred, racism, sexual abuse and domestic violence, and a
corresponding growth in the field of peace education where educators, from
early child care to adulthood, use their professional skills to warn fellow
citizens about imminent dangers and advise them about paths to peace.

According to Mansur-Sertel (2007), the basic aim of peace education is
to equip individuals with skills to solve conflict in creative, constructive and
peaceful ways. This can be enabled by helping individuals to find
constructive solutions themselves. Peace education aims to turn masses of
groups into peaceful societies by raising individuals’ awareness and
increasing their behavioral skills. Even if the real aim may be the society,
change starts in the individual first.

Establishing the views that students hold towards national and
international peace and their current awareness level will increase the
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effectiveness of peace education efforts geared for them. No other study has
been encountered to explain students’ and particularly university students’
opinions towards peace in Turkey.

PURPOSE

The aim of the research is to examine the opinions of Turkish university
students about national and international peace.

METHOD
Participants

The participants of the study are sixty volunteer university students
from Ankara University Faculty of Educational Sciences, Department of
Social Sciences Education in Turkey who have taken citizenship course in
the 2006-2007 academic years and will give citizenship education in
elementary schools. The reason for selecting them from Ankara University is
that Ankara University is one of the biggest universities in Turkey with a
diversity of students from different socio-cultural and economic
backgrounds.

Instrument

In order to collect data, a questionnaire form was developed by the
researcher. The questionnaire consists of a list of questions under the
following topics: the participants’ opinions on; (1) the meaning of Ataturk’s
maxim “Peace at home, peace in the world”, (2) barriers to establishing
national and international peace, (3) university students’ sensitivity toward
peace in general, and (4) possible means to increase university students’
sensitivity toward national and international peace. Finally, participant
opinions on, (5) curricular and extracurricular activities that they can carry
out when they become teachers to raise students who are sensitive towards
national and international peace were asked.

The data for topics were sought through open-ended questions. The
participants were asked to state their opinions on these questions in written
form.

Data Analysis

Participant opinions were analyzed through ‘descriptive analysis’,
which is a qualitative research method. To provide reliability of the research,
ten questionnaires filled by the participants evaluated by another educational
sciences expert and high consistency was noted implying a good reliability.
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Limitations

This study is limited to the opinions of Ankara University Faculty of
Educational Sciences, Department of Social Sciences Education students
who take the compulsory citizenship course in the 2006-2007 academic
years towards national and international peace.

FINDINGS

Participant opinions towards Ataturk’s maxim “Peace at home
peace in the world”

Participants who would be primarily responsible for peace education
when they became teachers were asked what Ataturk’s maxim “Peace at
home, peace in the world” reminded them of and were asked to state their
opinions. It was observed that their responses could be grouped under two
main categories. These were opinions regarding “peace at home” and those
related to “peace in the world”.

Participant understanding of peace at home generally denotes ‘“the
existence of national unity and tranquility”. The following statements
exemplify general views of the participants;

e It means all who live in our country’s soil and breathe the same air are
in unity, collectivity, solidarity and prosperity and move in unison for
national interests.

e It means that people who live on the soil of this country are in unity and
collectivity against all internal and external pressures.

e If there is no unity and collectivity at home, world peace will not mean
anything for this country. There should not be separatist activities in the
country. If this country is separated, it will be condemned to be
eradicated from earth.

e It means that all citizens, regardless of their language, faith or race, live
in peace and protection from separatist activities.

e It means all citizens exist on our country’s soil in a spirit of kindred and
endearment.

e It means each citizen contributing to carrying the world forward
regardless of the view of world and kind of life.

Some participants interpret peace at home to mean “ownership of
common values”. Some examples of these views could be given as “It is a
country in which citizens who know its history very well, own up to national
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values and respect others’ rights and responsibilities live.” and “It denotes
citizens owning up to the common values which keep them in unity and
living in peace on the country’s soil with common consciousness.”

Some participants stated that peace at home means “striving to resolve
disagreements within the country through peaceful means”.

One participant stated that the phrase peace at home means “primarily
being at peace with oneself”. This participant added that it meant “people
who like themselves will love their country and will not want problems that
are unbearable for the country”.

Some participants defined peace at home from the viewpoint of
“international relations”. The statements below can exemplify these
participants’ views:

e [t denotes building positive relations among countries, striving to find
peaceful solutions within the framework of international law to
problems or disagreements that may occur.

e Itis a world where countries respect each others’ existence.

e [t means countries place more importance to peace in the world, not
murdering the world or other people for its interests.

e People of various races and faiths live in the world. If we share this
world, then we need to treat each other with respect and love. It means
not going into conflict of interest with other countries’ people and not
oppressing them just because they are weaker.

e [t means refraining from impinging the rights of other countries or
invading their soil for the development of one’s own country.

e It means countries leaving past conflicts in the past and forming
friendships, finding common ground by coming to agreement even if
their economic and political interests may clash.

e It means countries not acting out of interest but displaying peaceful
attitude in external politics by observing the right to live and honor.

Some participants stated that Atatiirk’s words of peace at home meant
“living in peace with all countries as long as there is no threat towards our
country”.

Some participants interpreted the idea of peace at home by relating it to
peace within the homeland and stated that if peace is established in the
country, then peace can be established in the world. They stated that “Those
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who wish peace within their own country will wish the same for the others.”
and “It means wishing the same for the rest of the countries as what one
wishes onto their own country”. Some participants stated the opposite of this
idea and said that “If there is peace in the world, then countries can establish
peace in their own country”.

One participant stated that peace at home denoted “a state which cannot
be established in any circumstances”.

Participant opinions towards barriers to establishing national and
international peace

The participants were then asked what the factors formed a barrier to
establishing national and international peace. Participants’ views on the
barriers to national peace can be examined under three subtopics, which are
citizen-related, state-related and other state- related barriers.

The following statements can illustrate participants’ opinions towards
citizen-related barriers to establishing national peace:

e  People’s remoteness from the sense of national unity,
e Individuals’ lack of awareness of history,

e  Cultural corruption,

e Individuals’ low education level,

e Families raising their children with ideas of hostility, lack of
understanding among people,

e  Growth of selfishness in people and individualism,

e  Political differences becoming more distinct among layers of society,
e  Public being influenced by external provocations,

e  C(Citizens being influenced by internal interest groups,

e Individuals’ false conviction that all personal interests are rights,

e Individuals’ disrespect for each other’s rights and responsibilities,

o  The existence of some people and groups who are trying to spread their
ideas through conflict and fights instead of democratic means,

e  Those who are in economic difficulties sometimes trying to seek their
rights through the wrong means.
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Participant opinions about state-related barriers to establishing peace
could be categorized as below:

e  The state disrespecting individuals’ rights and responsibilities,
e  Wrong state policies,

e  Governors’ dependence on their political status and putting their own
interests above those of the country,

e Lack of decisive fight against internal and external threats by the
governors of states,

e Notrealizing economic progress in the country, economic inequality.

Participant responses to the other state-related barriers to national peace
can be exemplified with their statements that “instigation of ethnic and
religious separatism as parallel to the wishes of imperialist states and
creating hostility among people living together” and “instillation of hatred
and grudge among citizens by external powers who do not wish people of
the country to progress”.

Participant opinions towards barriers to establishing international peace
can be categorized as below:

e  Strong imperialist states pursuing policies that fit their own interests,
striving towards taking over the underground and aboveground national
sources in the world and not valuing humans in this respect,

e  Powers wishing to dominate the world and competing for this purpose,
e Countries’ ambition to gain superiority over each other,

e  Capitalism,

e  Unequal distribution of world sources,

e  States’ neutrality to creating solutions to problems,

e Fast increase in population,

e  Fast consumption,

e Lacks of democratic govern in countries.

Finally, one participant stated that barriers to national and international
peace were “the existence of individuals and groups who benefit from war
and money being more important than anything else in today’s world”.
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Participant opinions towards university students’ sensitivity of
towards peace

The participants who were themselves university students were asked
their opinions on university students’ general sensitivity toward national and
international peace. Their responses were categorized as “sensitive”,
“partially sensitive” and “insensitive (indifferent)”.

Participants who thought that university students were “sensitive”
toward national peace stated this in the following statements:

e  We are a people who went through a war where much blood was shed
such as the War of Independence in our history. As the children of such
a people, we believe in the importance of national peace.

e It was not easy for us to establish the Republic. We are aware of the
value of our country and peace in our country.

e The young of different places and cultures may reside together in
universities and they say that this is richness.

e [ love my country. I am happy to live here. I want to live in my country
without conflict and wars. And I want my children to live in my country
in peace, t0o.

Participants who thought that university students are “partially
sensitive” toward national peace stated their reasons in the following way:

e  There are friends who strive to keep peace and support such efforts but
those who are not sensitive to these are more in number.

e Those who are against peace are as many as those who support it. And
everyone is sure about the correctness of their own view. They do not
respect the others’ views.

e Some students embrace the idea of unity and that Turkish people are
friends of all peoples as Atatiirk stated, but for some students, personal
interests bear more importance than national interests.

e | think that a large portion of university students are becoming more
individualistic and more insensitive towards peace in the country.

e [ think that some university students believe in the direction of the ideas
that have been imposed on them without questioning them. This badly
affects national unity and national peace.
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Participants who believe that university students are “insensitive

(indifferent)” towards national peace state the following:

The national peace sensitivity which Atatiirk tried to establish does not
exist now. Most university students are unaware of the significance of
national peace.

I believe that we are a generation who have grown up with a tabloid
type culture, depoliticized people and thus we are indifferent towards
national peace:

Students most of the times stay non-reactive towards decision that
damage national peace and events that threaten peace. Sometimes they
are used as tools in many games planned to damage national peace and
actively participate in separatist activities.

Student movements occurring in our university are indicators of how
indifferent students are toward national peace.

Even the activities for peace are not peaceful.

Participants who think that university students are “sensitive” toward

international peace can be exemplified by the following statements:

University students are aware that developed technologies create such
weapons that can bring the end of the world in any kind of a large scale
war.

University students are aware of the games that are played in the world.

University students show reaction against the war in Iraq and what the
USA is doing.

Participants who think that university students are “partially sensitive”

toward international peace explained their opinions in the following
way:

They know the importance of international peace but they do not know
how to establish this.

I think that this varies from one university to another. The ones who are
in more preferred universities are more sensitive.

In order to grasp international peace and to implement it, first of all
national peace needs to be established. Those who are not sensitive
toward national peace are not sensitive toward international peace,
either.
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e [ do not think that a significant part of university youth has a general
idea about other countries’ internal dynamics and international
relations, which are necessary for sensitivity toward international peace.

Participants who think that university students are “insensitive
(indifferent)” toward international peace stated their opinions in the
following way:

e  The young think that this is politicians’ job.

e There are those who are extremely individualistic and cannot fully
grasp the importance of peace.

e [ do not think that university youth are sensitive toward foreign events.
They are only interested in domestic events.

e  The conflict of interest among countries has reached such a point that |
do not think any one cares about world peace.

Participant opinions towards provisions to increase university
students’ sensitivity toward national and international peace

The participants were asked what the possible means to increase
university students’ sensitivity towards national and international peace and
their responses were examined under two categories, which are “provisions
to increase sensitivity toward national peace” and “provisions to increase
sensitivity toward international peace”.

Participant opinions towards provisions to increase university students’
sensitivity toward national peace can be stated as the following;

e  First and foremost, love for the country should be instilled but I think
this sense of love can be given during primary school period rather than
at university level.

e Any educational means in and out of class should be utilized in order
for university students to grasp that all are humans despite differences,
that our people is in real sense an inseparable whole.

e  There should be projects that university students can participate in for
the prevention of threats against national peace.

e  Peace workshops should be organized to be undertaken by university
students only.
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e Discussions on how people in history lived for years in friendship and
peace in this country, and then how this state was damaged and the wars
we endured should be held with examples in classes.

e  Students should be provided with activities which should not be limited
to class hours so that students are more aware of their own people.

e  Students should be provided with training which will equip them with
skills to solve their problems through legal and democratic means.

e The first way to make not only university youth but everyone sensitive
towards national peace is to have critical and objective media.

Participant opinions towards provisions to increase university students’
sensitivity towards international peace are the following:

e  The damage that international wars caused in the past and in the present
should be shown in classes.

e Instructors should include this subject in their courses to show that even
those students who shout out the slogans of anti-imperialism are tools of
imperialism itself.

e International student exchange programs need to be further developed
and their scope should be broadened.

e  The first provisions should be toward national peace sensitivity.

e | cannot even imagine international peace since there will be conflict all
the time.

To increase sensitivity toward both national and international peace,
participants suggest that conferences, panels and symposiums need to be
organized in universities.

Participant opinions towards their provisions to raise students who
are sensitive towards national and international peace when they
become teachers

The final question asked to participants was the kind of curricular and
extracurricular activities that they would set up when they became teachers
in the future to raise students who would be sensitive toward national and
international peace. The participants stated that they would implement the
following curricular activities for this purpose:
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e [ will prepare classroom activities that will foster student discussion on
the topics that I determine for them to become aware of the importance
of peace and be aware of the threats that might threaten it.

e | will ask them to bring cut-outs from the newspapers on war related
news to discuss them or I will post the news pieces on the class bulletin
for all to read.

e By creating an environment where they can defend their ideas and listen
to those of each others and set up debates where they can discuss
different means of establishing peace.

e [ will have students watch films and documentaries in class about the
negative effects of war.

e By using drama method in class, I will enable them to grasp what kind
of consequences may occur as a result of treating individuals in hostility
or friendship.

The extracurricular activities that the participants are planning to
implement are the following:

e [ will take students to related seminars or conferences or I will invite
state or public organization members who are working in the relevant
field to give a speech in the school.

e By arranging the school administration to organize tours to places
where the First World War and the War of Independence took place, 1
will try to make students see the places where the war actually took
place and thus make them feel the negative impact of war.

e  Excursions to the museums and memorials that are close to the school
may be arranged.

e [ will organize trips to places with different cultures.

e For them to grasp the importance that Atatlirk placed on peace, I will
assign research homework for them to learn his life and the way he
thought.

e | will assign them to research the contributions of international
organizations to world peace.

e [ will encourage students to become pen friends with their peers in other
countries.
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DISCUSSION and CONCLUSION

As Harris states, peace is a broader concept than just non-existence of
war and encompasses respect for all beings (quoted in Mansur-Sertel 2007).
In this research which illustrated university students’ views on national and
international peace, national peace emerged to denote national unity and
collectivity and thus students interpret peace in broad terms. One of the
prerequisites of success in peace education is to achieve instilling self-
respect in people (Branson & Purta, 1982). In this study, only one participant
was aware this fact. Therefore, it can be said that a significant amount of
university students are unaware that peace denotes personal self-respect and
self-esteem. One participant described peace as a non-achievable ideal and
stated that s/he could not think of a world without war. This participant has a
negative attitude towards the realization of peace. It can be said that there is
a direct relationship between a positive attitude towards peace and putting
peace into practice in real life. The reason is that behaviors are greatly
influenced by attitudes (Bloom, 1995). Therefore, the first thing to undertake
for the realization of peace is to enable university students to believe that
peace can be become a reality in Turkey and in the world.

Participants think that national peace is damaged because of internal
and external threat elements, as Dogan (2002) states. Peace education aims
to help students become familiar with their fears and become aware of the
events around them. In this case, it can be said that the participants are aware
of the barriers to peace. Participants believe that it is necessary to fight the
citizen-related, state-related or other state-related barriers to national and
international peace within the legal system, however, they do not think that
international organizations are sufficient to effectively establish peace.

In general, participants who do not think that university students are
sensitive towards peace associate this to such insufficiency in their skills at
communication, conflict resolution and critical thinking as extreme
individualism in people and selfishness, acceptance of events and concepts
without questioning and taking part in violent acts themselves. As Mansur-
Sertel (2007) states, through effective peace education, student skills at
anger management, conflict resolution, communication, critical thinking, and
empathy are developed. It is clear that university students need to be
provided with education and training in these skills.

Most participant suggestions to raise sensitivity of university students
towards peace actually point in the direction of human rights education that
will be provided to university students. According to Harris (2004), peace
education has become diversified and examines theoretical assumptions
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behind five different ways in which it is being carried out at the beginning of
the twenty-first century: human rights education, international education,
development education, environmental education and conflict resolution
education. For this reason, it can be suggested that peace education can be
achieved through human rights education programs aimed at positive
behavior change in universities.

Activities organized in schools have a big role in peace education. The
importance of curricular and extracurricular activities in human rights
education has been emphasized in such international documents as the
United Nations Recommendation Concerning Education for International
Understanding, Co-operation and Peace and Education Relating to Human
Rights Fundamental Freedoms dated 1974; the Resolution of Human Rights
Education Decade dated 1993; and Council of Europe’s Resolution on the
Teaching of Human Rights dated 1978. It can be proposed that activities that
are important for human rights education are just as important for peace
education. Just as posited in international documents, participants have the
aim to raise students who are sensitive toward peace when they become
teachers in curricular and extracurricular activities through discussions,
debates, and drama methods and through organizing trips, assigning
research, inviting related people to school conferences, and showing films
and documentaries.
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