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Research Article ABSTRACT
This study aims to examine the relationship between self-efficacy beliefs and attitudes towards instrument playing
History among students enrolled in the folk dance departments, in terms of various demographic variables. The research
Received: ~ 25.07.2025 was conducted using a quantitative relational survey model with 163 students from different universities in Turkey
Accepted:  30.12.2025 during the 2022-2023 academic year. The data collection tools included the Instrument Performance Self-Efficacy
Belief Scale, the Attitude Scale towards Instrument Practice, and a personal information form. The analyses revealed
Acknowledgment no significant differences in instrument performance self-efficacy and attitude scores according to demographic

“This study was presented as an yariables such as gender, school type at graduation, grade level and university of graduation. However, significant
oral presentation at the 3rd gittarences in attitudes towards instrument study were found according to age; it was determined that students
International Rast Music Congress aged 21-23 had positive attitudes. Students who had received music or instrument education prior to starting the
held on September 25-26, 2023. .\ cervatoire displayed more positive attitudes towards instrument study and held stronger self-efficacy beliefs
J iThenticate“ than those who had not. Significant differences were found in self-efficacy beliefs and attitudes according to level

of instrument playing ability. Additionally, the attitudes towards instrumental playing and self-efficacy beliefs of
This paper was checked for students aspiring to become music teachers were found to be higher than those of other students. Finally, a positive
plagiarism using iThenticate and significant relationship was found between self-efficacy beliefs regarding instrument performance and attitudes

during the p'revfew processand  towards studying the instrument, revealing that students' self-efficacy perceptions strengthened their attitudes.
before publication.

This article is licensed under a Creative
Commons Attribution-NonCommercial 4.0 . ) 3
International License (CC BY-NC 4.0) Keywords: Conservatory, Folk dance, Instrument performance, Instrument attitude, Music, Self-efficacy

Tiirk Halk Oyunlari Béliimiinde Ogrenim Goéren Ogrencilerin Calgi Calmaya Yonelik

Oz-Yeterlik Diizeyleri ile Calgi Calma Tutumlari Arasindaki iliskinin incelenmesi”
Arastirma Makalesi 0z
Bu arastirma, halk oyunlari bélimiinde 6grenim géren 6grencilerin galgl galmaya yonelik 6z-yeterlik inanglari ile

SUF?F tutumlari arasindaki iliskiyi gesitli demografik degiskenler agisindan incelemeyi amaglamaktadir. Calisma, 2022-2023
Gelis: 25.07.2025 egitim-6gretim yilinda Tiirkiye’nin farkli tiniversitelerinin halk oyunlari bélimii 6grencilerinden olusan 163 katilimc
Kabul: 30.12.2025

ile yUrttulmus, nicel arastirma yontemlerinden iliskisel tarama modeli kullaniimistir. Veri toplama araci olarak calgi

performansi 6z-yeterlik inanci 6lgegi, ¢algl galmaya yonelik tutum 6lgegi ve kisisel bilgi formu kullaniimistir. Analizler

Bilgi sonucunda; 6grencilerin cinsiyet, mezun olunan okul turd, sinif diizeyi ve mezun olunan Universite gibi demografik

#Bu calisma; 25-26 Eyliil 2023 degiskenlerine gore ¢algl performansi 6z-yeterlik ve tutum puanlarinda anlamli farkhiliklar gériilmemistir. Ancak, yas

tarjhfnde 3. Ul‘{SI‘”‘”""S"Ra‘St‘ ~ degiskenine gére calg! calmaya iliskin tutumda anlamli farklar bulunmus; 21-23 yas araligindaki égrencilerin

Miizik Kongresi’nde s6z1i bildiri tutumlarinin olumlu oldugu belirlenmistir. Konservatuvara baslamadan 6nce muzik ya da calgl egitimi almis

olarak sunulmustur. Lo - . L . - .

*Sorumlu yazar ogrencilerin, almayanlara gore. henj calg galmay:a yone.llk tutu'mlan hg.m de o.z—\./eterhk inanglar daha yuksek
bulunmustur. Calgi ¢alma dlizeyine gore yapilan degerlendirmede ise hem 6z-yeterlik inanci hem de tutumda anlamli
farkhlklar tespit edilmistir. Ayrica, muzik 6gretmeni olmayi hedefleyen 6grencilerin ¢algi galmaya yonelik tutumlari
ve kendini yeterli gorme duzeyleri diger 6grencilere gére daha yiksek bulunmustur. Son olarak, ¢algi performans 6z-
yeterlik inanci ile galgi galmaya iliskin tutum arasinda pozitif ve anlaml bir iliski saptanmis; bu da 6grencilerin 6z-

Bu ¢calisma 6n inceleme siirecinde yeterlik algilarinin tutumlarini giiglendirdigini ortaya koymustur.

ve yayimlanmadan énce

iThenticate yazilimi ile

taranmigtir. Anahtar Kelimeler: Calgi performans, Calgi tutum, Halk oyunlari, Konservatuvar, Miizik, Oz-yeterlik
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1. Introduction

One of the most fundamental elements required for a
person to adapt to their environment and sustain their
existence is knowledge. Although humans are born with
various innate abilities, these abilities are insufficient to
meet all of life’s needs. For this reason, the individual
enters a specific process aimed at improving their quality
of life, and this process is generally defined as ‘education’
(Topal, 2009). Education is a fundamental process that
influences every stage of an individual’s life and shapes
their personal development. This process is not limited to
the acquisition of academic knowledge but also
encompasses the individual’s integration with social and
cultural values. Education possesses a dynamic structure
that facilitates an individual’s adaptation to society whilst
also enabling them to utilise their potential effectively
(S6nmez, 2008). In line with this understanding, one of the
fundamental objectives of education is not merely to
equip the individual with knowledge but also to prepare
them for their social roles. When the concept of education
is examined from an anthropological perspective, Kant’s
statement, “Man becomes human only through
education,” is noteworthy (Yilmaz and Sarpkaya, 2013). In
this context, education is regarded as the development
and transformation an individual undergoes within their
cultural and social environment as part of the process of
becoming human. The professional competence levels
and attitudes towards education of teachers, who act as
guides in this process, play a critical role in the
development of individuals.

The success of the education system is directly linked
to the perceptions of professional competence and
attitudes towards education held by trainee teachers who
facilitate this process (Tschannen-Moran & Woolfolk Hoy,
2001). In particular, during the teacher training process, it
is of great importance for the individual to possess both
professional knowledge and skills and to develop positive
attitudes towards the profession. At this point, the
concept of self-efficacy developed by Bandura (1997)
comes to the fore; an individual’s perception of their own
competence is regarded as a fundamental factor
determining the extent to which they can effectively
utilise their knowledge and skills. Individuals with a high
sense of self-efficacy demonstrate a more resilient and
determined attitude when dealing with problems, thereby
increasing their likelihood of success. This characteristic
positively influences not only academic achievement but
also professional satisfaction, motivation and competence
levels (Pajares, 2002).

The concept of self-efficacy, introduced by Bandura,
relates to an individual’s belief in their capacity to plan
and execute the behaviours required to achieve specific
goals. As Sakiz notes, individuals may possess a wealth of
knowledge and skills; however, it is emphasised that these
will only be effective if the individual believes they can
utilise them (Sakiz, 2013). Arseven (2016), on the other
hand, defines self-efficacy as an individual’s confidence in
their ability to successfully perform a specific task. This

belief plays an effective role not only in an individual’s
academic life but also in the tasks they will encounter
throughout their entire life.

In the teaching profession, which is interaction-based,
an individual’s attitudes can directly influence the quality
of the learning process. In practice-based fields such as art
education, the development of positive attitudes among
students enhances active participation in the learning
process and supports professional development (Hallam,
2010). For this reason, the vocational education process
should not be limited to the transfer of technical
knowledge and skills; it should also aim to foster positive
attitudes towards the profession in the individual.

The concept of attitude is defined as the totality of
mental, emotional, and behavioural orientations that an
individual tends to exhibit towards any given situation
(inceoglu, 2010). According to Ustiiner (2006), an
individual’s attitude towards an object or situation is a
significant predictor of the behaviour they will exhibit
towards that object. The literature indicates that self-
efficacy and attitude often progress in parallel; that is, an
individual’'s perception of their own competence
reinforces their attitude towards the relevant domain.
Consequently, it is expected that individuals with high
self-efficacy beliefs will exhibit more positive attitudes
towards performing tasks (Semerci & Semerci, 2004).
However, it is not necessarily the case that the two
concepts always move in the same direction. In some
instances, inverse relationships between self-efficacy and
attitude may also be observed. For example, an individual
may perceive themselves as capable of achieving a specific
performance; yet, due to past negative experiences,
environmental pressures or a lack of motivation, they may
develop a negative attitude towards that domain.
Similarly, an individual may hold an extremely positive
attitude towards a particular field; yet, due to reasons
such as lack of experience or performance anxiety, they
may possess a low perception of self-efficacy. For this
reason, the attitudes and perceptions of self-efficacy
developed by individuals during the vocational training
process constitute a multidimensional structure shaped
by knowledge, emotions and experiences.

A review of previous research in the literature reveals
that studies on the concepts of self-efficacy and attitude
have been conducted by researchers from numerous
disciplines. However, there are only a limited number of
studies examining the relationship between self-efficacy
and attitude specifically among students in the Turkish
Folk Dance Department at conservatoires and faculties of
fine arts. One example in this field is the study conducted
by Turan (2018) titled ‘Determining the Musical Self-
Efficacy of Students in the Turkish Folk Dance Department
at Conservatoires’. Another example is the study
conducted by Yazici (2014) entitled “The Views of
Students in the Turkish Folk Dance Department Regarding
Their Levels of Self-Efficacy in Music Education”. However,
the number of comprehensive studies that thoroughly
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examine the relationship between instrumental playing
attitudes and self-efficacy is quite limited. Therefore,
studies that evaluate both instrumental self-efficacy
beliefs and attitude levels together will make a significant
contribution to the literature.

Music education is a vital field that holistically
supports an individual’'s affective, cognitive and
psychomotor development (Levitin, 2006). In this context,
instrumental education plays a decisive role not only in
developing the student’s musical skills but also in
strengthening their relationship with the arts. The quality
of the learning process in instrumental music education is
largely shaped by the student’s attitude towards playing
an instrument and their perception of self-efficacy. The
student’s approach to the process of playing an
instrument is regarded as a critical factor that directly
influences their interest in music and their performance
(McPherson & McCormick, 2006). For this reason,
understanding the relationship between self-efficacy and
attitude in individuals receiving musical instrument
training is important for enhancing the effectiveness of

music education and identifying the difficulties
encountered in educational processes. The limited
number of studies on this relationship, however,

necessitates further in-depth research in this field.

Indeed, various studies indicate a positive relationship
between an individual’s development of a positive
attitude towards playing an instrument and a high
perception of self-efficacy (O’Neill, 1997; Ritchie &
Williamon, 2007). Furthermore, it has been reported that
individuals who begin music education at an early age
demonstrate higher levels of competence in both
instrumental performance and musical development
(Hallam, 2010). These findings highlight the necessity of
considering beliefs and attitudes regarding instrumental
performance in the educational processes of students,
particularly those studying at conservatoires and faculties
of fine arts.

However, studies on the self-efficacy perceptions and
attitudes towards instrumental performance among folk
dance department students are quite limited. This area
highlights a significant gap in terms of assessing
individuals’ musical development and professional
competence within traditional art forms. Aiming to fill this
gap, this research seeks to examine the relationship
between folk dance department students’ self-efficacy
beliefs regarding musical performance and their attitudes
in this field, taking various demographic variables into
account. The aim is both to contribute to the quality of the
educational process and to present new findings to the
limited literature in this area.

Turkish folk dance education has acquired an
institutional structure through the academic examination
of a traditional dance culture rooted in a long-standing
history. This field, established to systematically study and
teach traditional dances, has become an educational
programme offered at undergraduate and postgraduate
levels in many universities across Turkey. This process,
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which began with the Istanbul Technical University State
Conservatory of Turkish Music (1985), has expanded with
the establishment of departments at Ege (1989),
Gaziantep (1987), Sakarya (2001), Dicle (2008), Giresun
(2009), Kafkas (2012), Van Yizlnci Yil (2013), Burdur
Mehmet Akif Ersoy and Ardahan (2021) Universities.
Master’s programmes are offered at three of these
institutions, whilst a doctoral programme is run at Ege
University (Bastan, 2022).

During the four-year undergraduate programme in
these departments, students take courses aimed at
developing both musical and performative competencies,
such as Basic Music Education, Piano, Second Instrument,
Folk Music Repertoire, School Music, Rhythm Education,
Basic Movement Education and Folk Dances. Graduates,
having completed the necessary pedagogical training, are
eligible to work as music teachers within the Ministry of
National Education (Turan, 2018). This general structure
demonstrates that Turkish folk dance education requires
a multi-dimensional assessment encompassing not only
performance skills but also students’ musical
competencies, self-efficacy perceptions, and attitudes
towards education. However, the limited number of
existing studies on these dimensions highlights the need
for more comprehensive research in this field.

1.2. The Aim of the Study

The aim of this study is to examine the relationship
between the self-efficacy beliefs regarding instrumental
performance and the attitudes towards playing an
instrument among students studying in the Turkish folk
dance department, in terms of various demographic
variables.

1.3. Research Problem
The research question is formulated as follows: “What
is the relationship between the self-efficacy levels
regarding musical instrument performance and the
attitudes towards playing musical instruments among
students studying in the Turkish folk dance department?”
Within the scope of this research question, answers were
sought to the following sub-questions:
e What are the levels of musical performance self-
efficacy scores and attitudes towards playing musical
instruments among students studying in the folk dance
department?
e |s there a relationship between the self-efficacy
beliefs regarding musical instrument performance and
the attitudes towards playing musical instruments
among students studying in the folk dance
department?
o Do the levels of self-efficacy beliefs regarding musical
instrument performance and attitudes towards
playing musical instruments among students studying
in the folk dance department differ in terms of
demographic variables?
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2. Method

2.1 Research Model

This study was conducted using the correlational
survey model, one of the quantitative research methods.
This model is designed to examine the relationship and co-
variation between two or more variables (Karasar, 2011).

2.2 Population and Sample/Study Group/Participants
The population of this study consists of all students

Technical University during the 2022—-2023 academic year.
The study’s sample was determined using criterion
sampling, one of the purposeful sampling methods. The
fundamental principle of criterion sampling is the
inclusion of individuals who meet the criteria established
in line with the research objective (Balci, 2010).
Accordingly, the participants to be included in the study
must:

e be active students in the Folk Dance Department,

e be currently taking or have previously taken the

enrolled in the folk dance departments at Kafkas instrumental music course,

University, Ardahan University, Giresun University, e Possess a level of musical experience sufficient to
Gaziantep University, Burdur Mehmet Akif Ersoy complete the musical instrument performance
University, Ege University, Dicle University, Sakarya self-efficacy and attitude scales.

University, Van Yiziinci Yil University and Istanbul

Table 1. Demographic information

Variables Subgroup f %
Female 87 53.4
Gender Male 76 46.6
Total 163 100.0
Yes 47 28.8
Receiving music education prior to startin
¢ at the conservat%ire ¢ No 116 712
Total 163 100.0
. L - Yes 39 23.9
Receiving musical instrument training
before starting at the conservatoire No 124 76.1
Total 163 100.0
Faculty of Fine Arts TFD 10 6.1
Programme Conservatoire TFD 153 93.9
Total 163 100.0
To Become a Music Teacher 107 65.6
Reason for Studying the TFDDepartment To Become a Folk Dance Coach 56 34.4
Total 163 100.0
Year 1 48 294
Year 2 32 19.6
Class Year 3 42 25.8
Year 4 (and above) 41 25.2
Total 163 100.0
Aged 18-20 36 221
21-23 years 59 36.2
Age Aged 24-26 31 19.0
27 and over 37 22.7
Total 163 100.0
Poor 39 23.9
, - Average 103 63.2
Students’ Instrumental Proficiency Level Good 21 12.9
Total 163 100.0
School of Fine Arts (SFA) 5 3.1
Anatolian or Science High School 84 51.5
Imam Hatip High School 8 49
High School Attended Vocational High School (health, 49 301
commerce, law, etc.) '
Other (open education high school) 17 10.4
Total 163 100.0
Ege University 17 10.4
Kafkas University 38 23.3
Ardahan University 10 6.1
Gaziantep University 9 5.5
. . Sakarya University 10 6.1
University Attended Giresun University 10 6.1
Burdur Mehmet Akif University 47 28.8
Van Yuzinci Yil University 8 4.9
Dicle University 13 8.0
Istanbul Technical University 1 ,6
Total 163 100.0

TFD: Turkish Folk Dances
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Table 1 shows the distribution of demographic and
educational characteristics of the 163 students
participating in the study. The gender distribution of the
participants is fairly even, with women accounting for
53.4% and men for 46.6%. The majority of students had
not received music (71.2%) or instrumental training
(76.1%) prior to starting at the conservatoire; this
indicates that a significant proportion of the sample began
their music education during their university years. The
fact that 93.9% of participants were studying in the folk
dance department of the conservatoire indicates that the
sample has a homogeneous structure in this respect. On
the other hand, the presence of different groups in terms
of age, year group, type of secondary school attended and
university attended lends the sample a degree of diversity.
For example, whilst the most numerous age group is 21—
23 (36.2%), there is also participation from other age
ranges. Similarly, the balanced distribution of students
across the 1st, 2nd, 3rd and 4th years indicates diversity
in terms of year group. Regarding the level of musical
proficiency, the majority are at an intermediate level
(63.2%), whilst the number of students at an advanced
level is relatively low (12.9%). These distributions show
that the sample exhibits heterogeneous characteristics in
some variables and homogeneous characteristics in
others. Consequently, the generalisability of the sample
cannot be assessed at the same level for every variable.
The reason for this is the use of criterion sampling in the
study; all students included in the sample are studying in
the folk dance department and participating in the
musical instrument training process. Therefore, the
common feature of the sample is that they are capable of
providing data regarding musical instrument performance
and attitude, in line with the aim of the research. The
variation among the variables, however, enables the study
to conduct analyses of relationships.

2.3 Data Collection Tools

To collect data for the study, a personal information
form prepared by the researcher, the “Instrumental
Performance Self-Efficacy Scale” (validated and reliability-
tested by Girgin, 2015), and the “Attitude Towards
Musical Instruments Scale” developed by Topoglu and
Erden (2012) were used.

2.3.1 Musical Instrument Performance Self-Efficacy Scale

The scale developed by Girgin (2015) revealed a
structure comprising three sub-dimensions (perceived
self-efficacy, perceived self-inefficacy and psychological
indicators) and 20 items, following an exploratory factor
analysis conducted on music teacher trainees. The scale’s
total variance explained is 47%, and the factor loadings of
the items range from 0.47 to 0.76. The Cronbach’s Alpha
reliability coefficients for the sub-dimensions were
reported as 0.86, 0.76 and 0.61, respectively. The scale
uses a 5-point Likert-type scoring system (1 = Strongly
disagree, 5 = Strongly agree), and some items are reverse-
scored. In this study, the Cronbach’s Alpha values for the

scale’s sub-dimensions were calculated as 0.92 for self-
efficacy, 0.75 for self-inefficacy, and 0.65 for psychological
indicators. The scale’s validity and reliability coefficients
demonstrate high consistency in participants’ responses.

2.3.2 Instrument-Specific Attitude Scale

Developed by Topoglu and Erden (2012), this scale was
administered by the researchers to 265 undergraduate
students and consists of a total of 27 items, comprising 16
positive and 11 negative items. The scale is
unidimensional, with a Cronbach’s alpha reliability
coefficient of 0.95. In this study, the scale’s reliability
coefficient was found to be 0.97. The scale’s KMO value is
0.95, and the Bartlett’s test yielded a significant result.
Scale scores range from 27 to 135.
The ethical process in the study is as follows:

e Ethical approval was obtained from the Scientific
Research and Publication Ethics Committee of the
Faculty of Social and Humanities Sciences at Kafkas
University (Date: 08.02.2023, Number: E-5836,
Decision No: 13).

2.4 Data Analysis

The SPSS 20.0 software package was used for data
analysis. Various methods were employed to examine
whether the data followed a normal distribution. In this
context, the Shapiro-Wilk test, skewness and kurtosis
coefficients, and normal distribution plots (Q-Q plots)
were evaluated. It was determined that the obtained
skewness and kurtosis values fell within the range of -2 to
+2. Many researchers in the literature have noted that this
range falls within acceptable limits for a normal
distribution. For example, Tabachnick and Fidell (2007)
defined this range as —3.29 to +3.29, Kalayci (2010) as -3
to +3, George and Mallery (2010) as -2 to +2, Can (2014)
as —1.96 to +1.96, and Buyukoéztirk (2015) as —1 to +1.
Furthermore, upon examining the Normal Q-Q plot
graphs, it was observed that the data distribution
exhibited a normal distribution. In light of these findings,
it was accepted that the data generally followed a normal
distribution, and parametric tests (independent samples
t-test, one-way analysis of variance (ANOVA), correlation
analysis) were applied (Bluyukoztirk, 2015; Can, 2014).

However, due to the low number of participants across
groups for certain demographic variables (such as the type
of secondary school attended) (n < 10) and the failure of
the data in some groups to meet the assumption of a
normal distribution, non-parametric tests (such as the
Kruskal-Wallis H test) were also applied to the relevant
variables. Thus, both parametric and non-parametric
analysis techniques were used in conjunction, in
accordance with both the sample structure and the
distribution characteristics.

The Pearson correlation coefficients (r) obtained in the
study were interpreted according to the value range
between —1 and +1, and the levels of relationship were
classified as weak, moderate and high (Jawlik, 2016).
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3. Findings

This section reports the findings regarding the
questions posed in the sub-research questions of the
study.

3.1 First sub-research question: What are the levels of
musical instrument performance self-efficacy scores and
attitudes towards playing musical instruments among
students studying in the folk dance department

Table 2. Results of the Descriptive Analysis of the Levels of
Instrumental Performance Self-Efficacy Scores and
Attitudes Towards Playing an Instrument Among Students
Studying in the Folk Dance Department

Variables N X Ss
Attltude‘towards playing 163 102.42 24.09
an instrument
Perform.ance Self- 163 5355 14.35
Efficacy
Self-efficacy 163 24.60 8.73
Percglvmg oneself as 163 14.95 435
inadequate
Psychological indicators 163 13.99 3.91

When examining the students’ musical performance
self-efficacy and attitude towards playing musical
instruments scores in Table 2, it can be seen that the
Attitude Towards Musical Instruments Scale ranges from
25 to 125 points. Taking this range into account, the
students’ mean attitude score of "X = 102.42 points is
above the moderate level and corresponds to a high level
of attitude. The Instrumental Performance Self-Efficacy
Scale, on the other hand, ranges from 20 to 100 points.
The students’ total self-efficacy mean is "X = 53.55; whilst
this is close to the midpoint of the scale, it indicates a
perception of self-efficacy at the upper-middle level.
When subscale scores are evaluated within their
respective ranges: the ‘perceived self-efficacy’ subscale
has a mean of "X = 24.60 (within the 10-50 range), the

‘perceived self-inefficacy’ subscale has a mean of X =
14.95 (within the 5-25 range), and the ‘psychological
indicators’ subscale has a mean of "X = 13.99 (within the
5-25 range) correspond to a level close to the midpoint of
the scale. Therefore, the classification of the scores in the
table as ‘moderate’, ‘moderate-high’ or ‘high’ has been
made by taking the scale’s score ranges into account, with
the fundamental criterion for classification being the
minimum—maximum score distribution.

3.2 The second sub-research question is: Is there a
relationship between the instrumental performance
self-efficacy beliefs and attitudes towards playing an
instrument among students studying in the Folk Dance
Department?

Table 3. Results of the Correlation Analysis Test Between
Instrumental Performance Self-Efficacy and Attitudes
Towards Playing an Instrument Among Students Studying
in the Folk Dance Department

Attitude Musical
Variables towards instrument N P
playingan  performance
instrument  self-efficacy
Attitude
towards the 1 608** 163 .01**
instrument
Instrumental
f
periormance — gogx 1 163 .01%*
self-efficacy
N=163, *p<0.05 **p<0.01

Upon examining Table 3, it was found that there is a
moderate positive correlation between students studying
in the folk dance department’s self-efficacy belief in
instrumental performance and their attitude towards
playing an instrument (r=0.608; p**<0.05). Based on this
result, it can be inferred that students’ levels of self-
efficacy in instrumental performance enhance their
attitude towards playing an instrument.

Table 4. Results of the correlation analysis test between the sub-factors of instrumental performance self-efficacy and
attitudes towards playing an instrument among students studying in the folk dance department

Attitude Self-efficacy —
. towards . ¥ Self-efficacy — Self-Efficacy —
Variables ) perception of self- . ) .
playing an .. Perceived Inadequacy Psychological Indicators
. sufficiency
instrument
Attitude towards the instrument
Self-efficacy — perceiving oneself as 1 ,511** ,625** ,395%*
capable ,511%* 1 -694** ,333%*
Self-efficacy — perceiving oneself as ,625%* -694%* 1 ,588**
inadequate ,395%* -,333** ,588%** 1
Self-efficacy — Psychological Indicators
N=56, *p<,05 **p<,01
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Upon examining Table 4, it was found that there is a
low-level positive correlation between the sub-factor of
self-efficacy regarding instrumental performance—
specifically, the perception of self-sufficiency—and the
attitude towards playing an instrument among students
studying in the folk dance department (r=,511; p**<,01).
This suggests that students’ levels of instrumental
performance self-efficacy have a weak influence on their
attitude towards playing an instrument. A moderate
positive correlation was found between the sub-factor of
‘perceiving oneself as inadequate’ within students’
instrumental performance self-efficacy and their attitude
towards playing an instrument (r=.625; p**<.05). A weak
positive correlation was found between the ‘psychological
indicators’ sub-factor of students’ self-efficacy beliefs
regarding musical instrument performance and their
attitude towards playing an instrument (r = 0.395; p** <
0.01).

3.3 The third sub-research question is: Do students
studying in the Folk Dance Department differ in terms of
their instrument performance self-efficacy and attitude
towards playing an instrument according to
demographic variables?

Table 6 reveals a significant difference in the level of
attitude towards playing musical instruments among

students studying in the folk dances department,
depending on whether they had received music education
prior to entering the conservatoire (tattitude= 2.049; p <
.05). When examining students’ attitude levels towards
playing an instrument, it can be said that individuals who
received music education prior to entering the
conservatoire also maintained high attitude levels during
the conservatoire period when they were receiving music
education. When the total score for instrumental
performance self-efficacy belief levels (tselr-efficacytotal =
2.959; p < .05) and the score for the instrumental
performance self-perceived competence sub-dimension
(tself-perceived competence= 3600, p < 05) were examined, a
significant difference was identified in the scores of those
who had received music education prior to entering the
conservatoire. According to this result, the levels of
instrumental performance self-efficacy and the self-
efficacy sub-dimension are higher among those who
received music education prior to entering the
conservatoire. However, regarding the instrumental
performance self-efficacy sub-dimension of self-perceived
inadequacy and psychological indicators, the scores of
students who received music education prior to entering
the conservatoire were found to be borderline (p>.05).

Table 5. Results of the Independent t-test for the levels of musical instrument performance self-efficacy and attitudes
towards playing musical instruments among students studying in the Folk Dance Department, according to the gender

variable
Course
Attitude and Self-Efficacy Enrolment N X Ss sd t p
Status
Women 87 82.20 6.78
Atti Total 161 -4 4
titude Tota Male 76 8269  6.80 6 460 646
Women 87 51.51 14.29
| | Perf Total 161 -1
nstrumental Performance Tota Male 76 55.88 1216 6 ,953 ,053
. Female 87 23.35 8.18
Instrumental Performance Self-Efficacy Male 76 26.03 9.16 161 -1,974 ,050
Musical Instrument Performance Self- Female 87 14.68 4.44
. 161 -819 ,414
Efficacy Male 76 15.25 4.25
Musical Instrument Performance Female 87 13.47 4.10
161 -1
Psychological Indicators Male 76 14.59 3.62 6 835 /068

Table 6. Results of the Independent t-test for the levels of instrumental performance self-efficacy and attitudes towards
playing an instrument among students studying in the Folk Dance Department, according to whether or not they had

received music education prior to entering the conservatoire

Status of Music

Attitudes and Self-Efficacy Education N X Ss sd t p
Instrument Attitude Total T\Ie: 14176 :i;i 2(5)2 161 2,049 ,042*
Y 47 58.65 11.80
Instrumental Performance Total Neos 116 =148 1482 161 2,959 ,004*
Instrumental Performance Self-Efficacy T\Ieos 14176 ;igg ;33 161 3,600 ,000*
Musical Performance and Self-Efficacy T\Ie: 14176 122(2) 222 161 1,976 ,050
e i N

p<.05*
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Table 7. Results of the Independent t-test on the levels of instrumental performance self-efficacy and attitudes towards
playing an instrument among students studying in the Folk Dances Department, according to whether or not they
received instrumental training prior to entering the conservatoire

Whether or Not

Attitude and Self-Efficacy Instrumental Training Was N X Ss sd t p
Received
Y 39 85.07 6.21

Attitude Total Ne: a0 et 161 2,851  ,005*
Instrument_l(:acl)tPaTrformance \'(\le: 13294 gi(l)g gs: 161 3,900 1000
TR
Perfo'r\::J:rl\ccatel Lnnstflr:tgnlf(—e:;icacy T\leos 13294 12?1 ig 161 3,252 001
Psychologial mlkatar o D 7 e ot 1 20

p<.05*

Table 7 reveals a significant difference in the level of
attitude towards playing an instrument among students
studying in the folk dances department, depending on
whether they had received musical instrument training
prior to entering the conservatoire (tattitude= 2.851; p <
.05). When examining students’ attitude levels towards
playing an instrument, it was found that individuals who
had received musical instrument training prior to entering
the conservatoire exhibited a higher attitude towards the
instrument during their time at the conservatoire. With
the exception of the ‘psychological indicators’ sub-scale of
instrumental performance self-efficacy (tpsychological-indicator=

3.252; p < .05), the total performance self-efficacy score
(tself-efficacy totai= 3.900; p < .05) and its sub-scale ‘perceived
adequacy in instrumental performance’ (tperceived adequacy=
4.226; p < .05) and musical performance perceived
inadequacy (tperceived inadequacy= 3.600; p < .05)), a significant
difference was identified in the scores of those who had
received musical training prior to entering the
conservatoire. Based on this result, it is understood that
the musical performance self-efficacy and its sub-
dimensions of individuals who received musical training
prior to entering the conservatoire remain positive during
the conservatoire education period.

Table 8. Results of the Analysis of Variance (ANOVA) Test for the Levels of Instrumental Performance Self-Efficacy Belief
and Attitudes Towards Playing an Instrument Among Students Studying in the Folk Dances Department, According to

Age
. Source of Sum of Mean Significant
Variable Variance Squares df Square Age Group N Mean sb F P Difference
18-20 years 36 79,94 7,20
B.G 508,441 3 169,480
Attitude 21-23 years 59 84,05 5,47
Toward 24-26 years 31 80,83 8,12
- - 3.888 01* 18-20>21-23
Inst t W.G. 1 1 4 !
ns rur'nen G 6931,633 59 3,595 27 years and 37 83,62 6,21
Playing over
Total 7440,074 162 Total 163 82,43 6,77
18-20 years 36 50,80 14,65
B.G 839,910 3 279,970
Instrumental 21-23 years 59 56,35 13,75
Performance 24-26 years 31 51,74 14,64 1.367 255
Self-Effi G. : ’ )
e icacy W.G 32558,397 159 204,770 27 years and 37 53,27 1455
Total over
Total 33398,307 162 Total 163 53,55 14,35
18-20 years 36 22,38 7,40
B. , 125,12
Self G 375,359 3 5120 21-23 years 59 26,38 8,61
X 24-26 years 31 24,38 9,22
Perceived - - 1.661 178
.G. 11 12 1 ’
Competence W.G 977,5 59 75,330 27 years and 37 2410 9,43
over
Total 12352,871 162 Total 163 24,60 8,73
18-20 years 36 14,72 4,62
B. 111, ,122
G 366 3 37 21-23 years 59 15,50 3,90
|nf::|c§_rit W.G 11977,512 159 75,330 22;1_26 yearz > 2 422 1.995 A7
¥ & ’ ' years an 37 15,59 4,42
over
Top 12352,871 162 Total 163 14,95 4,35
18-20 years 36 13,69 4,29
B.G 22,662 3 7,554
21-23 years 59 14,45 4,09
Psychological 24-26 years 31 13,96 3,90 187 692
Indicat .G. ! ’
ndicators W.G 2464,332 159 15,499 27 years and 37 13,56 3,27
over
Total 2486,994 162 Total 163 13,99 3,91

B.G.=Between-groups, W.G.=Within-groups, Tot.=Total, S.S=Sum of Squares, M.S=Means of Square
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Table 8 reveals a significant difference in the level of
attitude towards playing musical instruments among
students studying in the folk dances department, based
on the age variable (F = 3.888; df = 3; p < .02). Students
aged 21-23 studying in the folk dances department
exhibit a higher level of attitude towards playing musical
instruments compared to other age groups. According to
the post hoc Scheffe test, a difference was identified
between students aged 18-20 (X : 79.94) and those aged
21-23 (X : 84.05). It can be said that students who had
previously received musical instrument training had a

positive effect on their attitudes during their
conservatoire education. When the musical performance
self-efficacy belief and sub-dimension scores of students
studying in the folk dances department were examined
according to the age variable, no significant difference
was observed in the mean musical performance self-
efficacy belief and sub-dimension scores following an
analysis of variance (Self-efficacy_total = 1.367; df =3; p >
0.05). It is suggested that prior musical instrument training
does not create a significant difference in musical
instrument performance self-efficacy scores during
conservatoire education

Table 9. Results of the Kruskal-Wallis Test on the Levels of Instrumental Performance Self-Efficacy Belief and Attitudes
Towards Playing an Instrument Among Students Studying in the Folk Dances Department, according to the Type of

School Attended

Scale School Attended N X Sd X2 p
School of Fine Arts (SFA) 5 51.60
Anatolian or Science High School 84 80.71
Attitude Imam Hatip High School 8 87.44 4 2,751 .600
Vocational High School (health, commerce, justice, etc.) 49 86.73
Other (open education high school) 17 81.12
School of Fine Arts (SFA) 5 117.00
Total Music Anatolian or Science High School 84 82.83
Performance Imam Hatip High School 8 92.50 4 3,910 418
Vocational High School (health, commerce, law, etc.) 49 76.89
Other (open education high school) 17 77.41
School of Fine Arts (SFA) 5 110.10
Self-Efficacy in Anatolian or Science High School 84 82.27
Musical Imam Hatip High School 8 85.81 4 2,137 711
Performance Vocational High School (health, commerce, justice, etc.) 49 79.82
Other (open education high school) 17 76.88
Instrumental School of Fine Arts (SFA) 5 117.50
Performance: Anatolian or Science High School 84 84.27
Perceiving Oneself Imam Hatip High School 8 79.31 4 3,891 421
as Inadequate Vocational High School (health, commerce, law, etc.) 49 76.62
Other (open education high school) 17 77.12
School of Fine Arts (SFA) 5 105.80
Psychological Anatolian or Science High School 84 80.78
Indicators Imam Hatip High School 8 110.88 4 4,770 AS11
Vocational High School (health, commerce, law, etc.) 49 77.88
Other (open education high school) 17 79.32

Upon examination of Table 9, no significant

graduated.

These findings indicate that the type of

differences were found in the instrumental performance
self-efficacy beliefs (x> = 3.910, df = 4, p > .05) and
attitudes towards playing an instrument (x? = 2.751, df =
4, p > .05) of students studying in the Folk Dances
Department, based on the type of school from which they

secondary school from which students graduated has no
significant effect on their self-efficacy beliefs regarding
musical instrument performance or their attitudes
towards playing musical instruments.
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Table 10. Results of the Variance (ANOVA) Analysis Test for Students Studying in the Folk Dances Department Regarding
Levels of Instrumental Performance Self-Efficacy Beliefs and Attitudes Towards Playing an Instrument by Year Group

Variable Source of Variance Sum of Squares df Mean Square F p
B.G. 55.089 3 18.363
Attitude W.G 7,384.985 159 46.446 0.395 0.757
Total 7,440.074 162
B.G. 85.547 3 28.516
Instrumental Performance Self-Efficacy W.G 33,312.760 159 209.514 0.136  0.938
Total 33,398.307 162
B.G. 103.062 3 34.354
Self-Perceived Competence W.G 12,249.809 159 77.043 0.446 0.721
Total 12,352.871 162
B.G. 37.729 3 12.576
Feeling Inadequate W.G 3,031.879 159 19.068 0.660 0.578
Total 3,069.607 162
B.G. 36.765 3 12.255
Psychological Indicators W.G 2,450.229 159 15.410 0.795 0.498
Total 2,486.994 162

B.G.=Between-groups, W.G.=Within-groups, Tot.=Total, S.S=Sum of Squares, M.S=Means of Square

Table 10 reveals that there is no significant difference
according to class level in the instrumental performance
self-efficacy beliefs (F=.136, df=3; p>.05) and their sub-
dimensions, or in the levels of attitude towards playing an

instrument (F=.395; df=3; p>.05) among students studying
in the folk dances department. It is understood that
students’ musical performance self-efficacy and attitude
towards musical practice scores are not influenced by
class level during their conservatoire education

Table 11. Results of the Variance (ANOVA) Analysis Test for Instrumental Performance Self-Efficacy Belief and Attitudes
Towards Playing an Instrument Among Students Studying in the Folk Dances Department, According to Instrumental

Proficiency Level

Attitude and

Instrumental

Self-Efficacy S sd M.S. Proficiency Level N X s F P
P 78. 7,24
B.G. 902,909 3 300,970 90T 39 8.8 246
Attitude Medium 103 82.89 6,255 11089 00
W.G. 6,537.165 159 41,114 Good 21 86.76 5,243 / ’
Total 7,440.074 162 Total 163 82.43 6,776
P 40.97 1261
Instrumental B.G. 11,411.637 3 3,803.87 oor 39 0.9 6
Medium 103 55.18 11.02
Performance 41,425 ,00
By W.G. 21,986.670 159 138,281 Good 21 68.90 13.35
Total 33,398.307 162 Total 163 53.55 14.35
B.G. 3920.947 3 1,306.98 Poor 39 17.51 7.70
Self-Efficac Medium 103 25.36 7.02 36,830 00
v W.G. 8,431.924 159 53,031 Good 21 34,04 7.65 ’ ’
Total 12,352.871 162 Total 163 24.60 873
A B.G. 900,573 3 300,191 Poor 39 11.41 4.31
Feeling Medium 103 15.41 3.44 33.046 00
Inadequate W.G. 2,169.034 159 13,642 Good 21 19.23 359 / /
Total 3,069.607 162 Total 163 14.95 435
P .
) B.G. 276,667 3 92,222 oor 39 12,05 3.61
Psychological Medium 103 14.39 3.52 7743 00
Indicators W.G. 2210.327 159 13,901 Good 21 15.61 5.02 ' ’
Total 2,486,994 162 Total 163 13.99 391

B.G.=Between-groups, W.G.=Within-groups, Tot.=Total, S.S=Sum of Squares, M.S=Means of Square

Table 11 shows that the attitude levels towards playing
musical instruments (F=11.049; df=3; p<.05) and self-
efficacy beliefs regarding musical performance (F=41.425;
df=3; p<.05) and sub-dimension scores differed
significantly according to musical instrument playing level.
This finding indicates that as students’ musical instrument
playing skill levels increase, both their attitudes towards
playing an instrument and their self-efficacy perceptions

rise. Although no significant differences were observed in
other demographic variables, this distinct difference
based on musical proficiency level suggests that individual
experience regarding musical performance may have a
strong influence on self-efficacy and attitude. It is
recommended that the underlying reasons for this
situation be examined in greater detail in future research.
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Table 12. Results of the Kruskal-Wallis Test on the Levels of Instrumental Performance Self-Efficacy Belief and Attitudes
Towards Playing an Instrument Among Students Studying in the Folk Dances Department, by University

Scale High School Attended N S.D df x? p

Ege University 17 76.76
Kafkas University 38 93.05
Ardahan University 10 100.25
Gaziantep University 9 78.56

Attitude Sa?karya Un'ivers'ity 10 89.90 9 10,153 338
Giresun University 10 55.30
Burdur Mehmet Akif University 47 73.30
Van Yuziincd Yil University 8 77.13
Dicle University 13 90.85
Istanbul Technical University 1 120.50
Ege University 17 75.29
Kafkas University 38 80.76
Ardahan University 10 91.65
Gaziantep University 9 71.78
Sakarya University 10 89.70

Instrumental Performance Total Giresun University 10 78.65 9 4,936 ,840
Burdur Mehmet Akif University 47 86.99
Van Yuzincl Yil University 8 73.63
Dicle University 13 72.54
Istanbul Technical University 1 150.50
Ege University 17 80.00
Kafkas University 38 76.68
Ardahan University 10 92.15
Gaziantep University 9 77.67

Instrumental P.erformance Self- Safkarya Unllversllty 10 96.45 9 5,725 767
Efficacy Giresun University 10 77.35
Burdur Mehmet Akif University 47 89.19
Van Yuzincl Yil University 8 63.38
Dicle University 13 70.62
Istanbul Technical University 1 116.50
Ege University 17 82.38
Kafkas University 38 87.37
Ardahan University 10 83.95
Gaziantep University 9 59.67
Instrumental Performance: Self- Sakarya University 10 85.30

. . . . 9 5,522 ,787
Perceived Inadequacy Giresun University 10 88.00
Burdur Mehmet Akif University 47 81.62
Van Yuzincl Yil University 8 72.81
Dicle University 13 74.38
Istanbul Technical University 1 150.50
Ege University 17 66.88
Kafkas University 38 83.34
Ardahan University 10 94.95
Gaziantep University 9 77.72

Psychological Indicators Sa.karya Un!vers!ty 10 8540 9 7,180 ,618
Giresun University 10 76.35
Burdur Mehmet Akif University 47 80.46
Van Yuzincl Yil University 8 101.44
Dicle University 13 80.00
Istanbul Technical University 1 162.50

Table 12 shows that there was no significant difference  students in folk dances departments at different

in the instrumental performance self-efficacy beliefs (x* =
4.936, df =9, p > .05) and their sub-dimensions, or in the
levels of attitudes towards playing an instrument (x? =
10.153, df =9, p >.05) did not show a significant difference
according to the university they attended. This finding
indicates that students’ self-efficacy and attitude scores
did not vary significantly across universities; in other
words, the university variable does not have a decisive
effect on these two variables. The results suggest that
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universities are at similar levels in terms of instrumental
performance and attitudes towards instrumental practice.
This situation indicates that similar practices or learning
conditions regarding instrumental education may share a
common structure across universities. However, it is
recommended that future research conduct more
detailed analyses to identify the underlying factors behind
this similarity.
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Table 13. Results of the independent t-test for the levels of instrumental performance self-efficacy and attitudes
towards playing an instrument among students studying in the folk dances department, according to the purpose of

studying in the Turkish folk dances department

Attitude and Self-Efficacy Purpose of Study N X Ss sd t p
Attitude Total Becoming a Music Teacher 107 83.75 6.69
Becoming a TFD Coach 56 79.91 6.24 161 3,563 ,000*
Instrumental Performance Total Becoming a Music Teacher 107 54.83 13.90
Becoming a TFD Coach 56 51.10 15.01 161 1,580 ,161
Perceived Competence in Instrumental Becoming a Music Teacher 107 25.95 8.72
Performance Becoming a TFD Coach 56 22.03 8.22 161 2,776 ,006*
Perceiving Oneself as Inadequate in Becoming a Music Teacher 107 15.16 4.02
Instrumental Performance Becoming a TFD Coach 56 14.53 493 161 ,880 ,380*
Psychological Indicators of Musical Becoming a Music Teacher 107 13.71 3.99
Performance Becoming a TFD Coach 56 14.53 3.75 161 -1,280 ,202*

Table 13 shows that the levels of attitude towards
playing musical instruments among students studying in
the folk dances department differed significantly
according to their reasons for choosing the department
(teweum = 3.563; p < .05). When students’ attitude levels
towards playing musical instruments were examined, the
average attitude towards playing musical instruments was
found to be higher among those wishing to become music
teachers. With the exception of the sub-dimension of self-
efficacy regarding musical instrument performance—
perceiving oneself as competent (tselfefficacy =2.776;
p<.05)—the total performance self-efficacy score (tsei
esteem total=1.580; p<.05) and its sub-dimension,
perceiving oneself as incompetent in musical instrument
performance  (tseifinferiority=.880;  p<.05) and the
psychological indicators (tpsychological indicators=-1.280; p<.05)
were examined; no significant difference was found in the
scores of individuals in the Department of Music
Education based on their purpose of study. Based on this
result, it was observed that the average level of self-
efficacy regarding instrumental performance—a sub-
dimension of the self-efficacy belief in instrumental
performance—was high among those wishing to become
music teachers.

4. Discussion

4.1 First Sub-Problem: What are the levels of musical
instrument performance self-efficacy scores and
attitudes towards playing musical instruments among
students studying in the Turkish Folk Dances
Department?

According to the research findings, the instrumental
performance self-efficacy and attitude towards playing an
instrument scores of students in the Turkish Folk Dances
Department are at an average level. In particular, the sub-
dimensions of instrumental performance self-efficacy—
perceived self-efficacy, perceived self-incompetence and
psychological indicators—also remain at a moderate level.
This indicates that students generally exhibit a positive

attitude towards playing an instrument. It can be surmised
that the instrumental training received prior to
undergraduate studies has contributed to the students’
level of preparedness. Similarly, Turan (2018) reported
that the music self-efficacy levels of graduates from the
Turkish Folk Dances department at the conservatoire
were at a moderate level. Considering the potential of
these students, who have pedagogical training, to become
music teachers, it can be said that their belief in
instrumental performance self-efficacy and their attitudes
towards playing an instrument are evaluated positively.
Onthe other hand, Yazici (2014) noted that students in the
Turkish Folk Dances Department had low self-efficacy
scores regarding music teaching, and that there was a lack
of confidence in their musical knowledge and practical
skills.

4.2 Second Sub-Problem: Is there a relationship between
the instrumental performance self-efficacy beliefs and
attitudes towards playing an instrument among students
studying in the Turkish Folk Dances Department?

The analyses revealed a positive and moderate
relationship between students’ instrumental
performance self-efficacy and their attitudes towards
playing an instrument. This indicates that self-efficacy
positively influences attitude. Seker (2014) similarly
reported a positive correlation between self-efficacy and
attitude among trainee music teachers. Furthermore, it
was observed that the “self-efficacy” sub-dimension has a
weak positive relationship with attitudes towards playing
an instrument. The fact that the “self-efficacy” sub-
dimension shows a weak positive relationship with
attitudes towards playing an instrument suggests that this
dimension may have a limited effect on attitude. Ak et al.
(2022) reported significant differences in “perceived self-
efficacy” scores in favour of male students, depending on
gender. Furthermore, a moderate positive relationship
was found between the “perceived self-efficacy” sub-
dimension and attitude, whilst a weak positive
relationship was found with the “psychological indicators”
sub-dimension.
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4.3 Third Sub-Problem: Do students’ levels of
instrumental performance self-efficacy and attitudes
towards playing an instrument differ according to
demographic variables?

The study found no significant difference in musical
performance self-efficacy and attitude scores based on
the gender variable. This indicates that female and male
students are at a similar level in this respect. Similarly,
Turan (2018), Ozmentes and Ozmentes (2009), Gergin
(2018), Ciftgi and Erim (2022), Altag (2023) and Galiskan
(2008) reported in their studies that there were no
significant differences based on gender. However, some
studies (Sener, 2023; Uger and Otacioglu, 2024; Konakgl,
2010) have highlighted gender-based differences in
motivation and attitudes. Hallam et al. (2016), on the
other hand, reported that there were some differences
between female and male students in practical strategies,
but that the effect of gender on practice duration and
motivation was limited. These differences suggest that the
effect of gender in the context of instrumental music
education may vary depending on the criteria and sample
characteristics.

Significant differences in attitude levels towards
playing an instrument were identified among students
studying in the Turkish folk dances department,
depending on whether they had received music education
prior to entering the conservatoire. The findings indicate
that students who had received music education prior to
entering the conservatoire demonstrated a more positive
attitude towards the instrument during their
conservatoire education. Furthermore, it was determined
that students who had received prior music education
achieved significantly higher scores in terms of the total
score for instrumental performance self-efficacy and the
‘perceived self-efficacy’ sub-dimension. However, it was
observed that these students’ scores remained marginal
in the ‘perceived self-inefficacy’ and ‘psychological
indicators’ sub-dimensions. These findings support the
notion that prior music education has a positive effect on
instrumental performance self-efficacy beliefs and
attitudes. In line with Bandura’s (1997) self-efficacy
theory, this demonstrates that prior experience positively
influences the perception of competence. Ak (2018) noted
that music teacher trainees who received instrumental
training at an early age had higher guitar performance
levels compared to those who began at a later age.
Similarly, Lippolis et al. (2022) reported that starting to
play an instrument at an early age among secondary
school students increased the desire for more systematic
practice and error correction, particularly among female
students; male students, however, were found to have
higher levels of concentration. Ulugbay (2013), on the
other hand, demonstrated that children who receive
music education at an early age are more successful in
many areas and on intelligence tests than those who do
not. Hallam et al. (2016) also examined music practice
habits among 6-19-year-olds in the UK, finding that
female students adopted more systematic practice
strategies, whilst male students exhibited higher levels of
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concentration. On the other hand, Erten (2022) reported
in his study that there was no significant difference in
motivation levels between students who had just started
playing an instrument and those with 10 or more years of
experience. In light of these findings, it can be said that
students’ departments of study, individual characteristics,
proficiency in playing an instrument, and study habits may
vary.

It was found that there was a significant difference in
the level of attitude towards playing an instrument among
students studying in the Turkish folk dance department,
depending on whether they had received musical
instrument training prior to entering the conservatoire.
When the students’ attitudes towards playing an
instrument were examined, it was found that those who
had received musical instrument training prior to entering
the conservatoire exhibited a higher level of attitude
towards the instrument during their time at the
conservatoire. When examining the total performance
self-efficacy score, the ‘perceived self-efficacy in musical
instrument performance’ score, and the ‘perceived lack of
self-efficacy in musical instrument performance’ score—
excluding the psychological indicators sub-dimension—a
significant difference was identified in the scores of those
who had received musical instrument training prior to
entering the conservatoire. The findings indicate that
students who received musical instrument training prior
to entering the conservatoire are in a more advantageous
position regarding their levels of self-efficacy in musical
instrument performance and the relevant sub-dimensions
throughout the educational process.

This result indicates that individuals’ prior musical
experiences positively influence their perception of self-
efficacy regarding instrumental performance. According
to Bandura’s self-efficacy theory, an individual’s past
successes form the basis of their perception of future
competence (Bandura, 1997). It is well known that
experiences acquired at an early age enhance attitudes
and success, particularly in practice-based fields such as
music (McPherson & McCormick, 2006). In this context,
the instrumental training provided during the preparatory
process for the conservatoire develops both students’
attitudes towards the instrument and their performance
confidence.

It has been found that there is a significant difference
in the level of attitude towards playing an instrument
among students studying in the Turkish folk dances
department, depending on the age variable. Students
aged 21-23 studying in the Turkish folk dances
department have a higher attitude towards playing an
instrument compared to other age groups. According to
the post hoc Scheffe test, a difference was identified
between students aged 18-20 and those aged 21-23. It
can be said that students who had previously received
musical instrument training had a positive effect on their
attitudes during their conservatoire education. When the
self-efficacy beliefs regarding musical instrument
performance and sub-dimension scores of students
studying in the Folk Dance Department were examined in



Bastan and Yilmaz / Cumhuriyet International Journal of Education, 15(1): 630-661, 2026

relation to the age variable, no significant difference was
observed in the mean self-efficacy beliefs regarding
musical instrument performance and sub-dimension
scores following an analysis of variance. It is suggested
that prior musical instrument training has no effect on the
musical instrument performance self-efficacy scores of
students during their conservatoire education. Contrary
to this finding, studies by , Pamuk¢u and Ozer (2015)
suggest that starting to play the piano at an early age is a
comprehensive process that supports not only technical
skills  but also aesthetic, emotional and social
development; piano education provided at the
appropriate age and using appropriate methods makes
significant  contributions to the child’s holistic
development. Janurik and Jézsa (2022), in their study on
Hungarian students, found that rhythm perception and
production have a strong influence on academic
achievement during primary education; Smith (2008), in
his research, concluded that early childhood instrumental
training, as observed in 46 professional musicians,
supports emotional and cognitive development and
enhances quality of life. Although it has been observed
that prior instrumental training has a positive effect on
attitude, this has not been reflected in self-efficacy
regarding instrumental performance. This finding
demonstrates that individual learning styles and teaching
approaches are as decisive as the quality and duration of
the education. However, Smith (2008) has demonstrated
that music education received at an early age makes a
lasting contribution to individuals’ quality of life.
Consequently, it is not merely a matter of receiving early
education, but the content and sustainability of this
education must also be taken into account.

It was found that there was no significant difference in
the instrumental performance self-efficacy beliefs and
their subdimensions, or in the levels of attitude towards
playing an instrument, among students studying in the
Turkish folk dance department, based on the type of
school from which they graduated. It was determined that
the type of secondary school from which students
graduated had no significant effect on their instrumental
performance self-efficacy beliefs or their attitude towards
practising an instrument during their conservatoire
education. Similarly, Ak (2018) reported that self-efficacy
in instrumental performance did not differ according to
the type of secondary school from which students
graduated; Erten (2022), meanwhile, reported that the
type of secondary school was not a determining variable
in students’ motivation to practise an instrument or their
levels of burnout. However, some studies suggest that the
type of secondary school may be influential. Yorulmaz-
Birdal (2021) reported that among music department
students, those graduating from fine arts high schools had
higher levels of self-efficacy in instrumental performance
management. Similarly, Sener (2023) noted that among
students receiving baglama training, fine arts high school
graduates achieved higher scores in terms of success and
motivation to practise.

These varying findings in the literature suggest that

students graduating from fine arts secondary schools
generally exhibit higher levels of instrumental practice
habits, motivation, and attitudes towards instrumental
education compared to students from other types of
secondary schools. It is thought that this difference may
stem from the foundation provided by the systematic,
intensive, and practice-based instrumental education
offered in fine arts secondary schools.

It was found that there was no significant difference in
the musical performance self-efficacy beliefs and their
subdimensions, or in the levels of attitudes towards
playing an instrument, among students studying in the
Turkish folk dance department, when compared by year
group. According to the research findings, it is understood
that students’ scores for musical performance self-
efficacy beliefs and attitudes towards practising an
instrument during their conservatoire education do not
show a significant difference by year group. Similarly, Iskin
(2018) reported that there was no significant difference in
the levels of music performance anxiety among students
receiving professional music education in terms of the
class variable. Bostanci (2024) also noted that there was
no difference in the instrumental practice habits of violin
students in music education departments based on class
level. However, some studies suggest that class level may
be a significant factor. Sener (2023) reported that third-
and fourth-year undergraduate students studying the
baglama had higher levels of instrument motivation and
self-efficacy than first- and second-year students. Avcioglu
and Sen (2020) noted that third-year students’ attitudes
towards instrumental lessons were higher than those of
first-, second- and fourth-year students. Durak (2020),
meanwhile, stated that fourth-year students in music
education perceived themselves as more technically
proficient in their piano performance self-efficacy.

When these findings are evaluated together, it can be
said that attitudes towards playing an instrument and
perceptions of self-efficacy are not solely dependent on
year group; various other variables such as individual
characteristics, the quality of education, technical
proficiency, repertoire breadth and examination
experience may also be decisive.

The research findings indicate that students’ levels of
attitude towards playing an instrument, their self-efficacy
beliefs regarding instrumental performance, and their
scores on sub-dimensions differ significantly according to
their level of instrumental proficiency. It was observed
that both attitude and self-efficacy levels increased as the
level of instrumental proficiency rose. However, it is
noteworthy that in some sub-dimensions, this increase
follows the opposite trend. This situation can be explained
by the fact that as individuals’ skill levels rise, they become
more critical in their self-assessments. According to
Zimmerman (2000), increasing competence also raises the
individual’s expectations. Similarly, Lehmann, Sloboda
and Woody (2007) note that advanced-level students
possess higher internal standards. Consequently, as
performance levels rise, a more cautious or questioning
evaluation may be observed in certain components of self-
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efficacy.

It was determined that there was no significant
difference in the instrumental performance self-efficacy
beliefs, sub-dimension scores, and attitudes towards
playing an instrument among students studying in the
Turkish folk dance department, based on the university
they attended. Whilst this finding does not imply that
scores are identical across universities, it indicates that
the university variable has no significant effect on
instrumental performance self-efficacy or attitudes
towards instrumental practice. The similarity in the levels
of instrumental playing among students in the folk dance
departments of fine arts faculties and conservatoires
across different regions of Turkey suggests that attitudes
and perceptions of self-efficacy may be related more to
individual experiences, motivation and personal goals
than to institutional differences. The similarity in
programme content, pedagogical approaches of teaching
staff, and course structures across universities may also
contribute to this situation (Hallam, 2002). This result
indicates that instrumental education in TFD departments
in Turkey is shaped more by individual learning
characteristics and personal study habits than by
institutional differences. Furthermore, the Ilack of
standardisation of student-centred support mechanisms
for instrumental education across universities is another
factor that warrants consideration.

The research findings indicate that the levels of
attitude towards playing an instrument among students
studying in the Turkish folk dance department differ
significantly depending on their reasons for choosing the
department. It was determined that students aiming to
become music teachers had higher average attitude
scores. Regarding self-efficacy in instrumental
performance, a significant difference was found only in
the ‘perceived self-efficacy’ sub-dimension; no
differences were observed in the other sub-dimensions or
in the total self-efficacy score based on the purpose of
study. This result indicates that students with a teaching
goal perceive themselves as more competent, but that
this does not reflect across all dimensions of performance.
It is known that professional motivation significantly
influences an individual’s learning process and attitudes
(Richardson & Watt, 2006). Therefore, it might be
expected that students aiming to become music teachers
would place greater importance on instrumental training.
However, the limited difference in self-efficacy scores
suggests that there may be a need for more intensive,
practice-oriented programmes for trainee teachers to
develop practical skills.

5. Conclusions and Recommendations

In conclusion, this study evaluated the self-efficacy
beliefs regarding instrumental performance and the levels
of attitudes towards playing an instrument among
students studying in the Turkish folk dance department,
as well as the relationship between these variables, in
terms of various demographic factors. The findings of the
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study indicate that students’ attitudes towards playing
musical instruments are generally positive, whilst their
self-efficacy beliefs regarding musical performance are at
a moderate to upper-moderate level. This result suggests
that students in the Turkish folk dance department have a
positive orientation towards musical instrument
education; however, they possess a profile that is open to
support in terms of performance competence, practical
experience and self-confidence.

The study identified a positive and moderately
significant relationship between self-efficacy regarding
musical instrument performance and attitudes towards
playing musical instruments. This finding suggests that as
students perceive themselves as more competent in
musical instrument performance, their attitudes towards
playing musical instruments also become more positive.
Similarly, positive correlations of varying degrees were
found between the sub-dimensions of ‘perceiving oneself
as competent’, ‘perceiving oneself as incompetent’ and
‘psychological indicators’ and attitudes towards playing an
instrument. These results demonstrate that self-efficacy
and attitude towards playing an instrument are two
important variables that support and develop together.
However, as the study was conducted using a
correlational survey model, it is more appropriate to
interpret this relationship as a meaningful association
between the variables rather than a causal effect.

When evaluated in terms of demographic variables,
students’ self-efficacy beliefs regarding musical
instrument performance and their attitudes towards
playing an instrument did not show any significant
differences based on gender, year group, type of
secondary school attended, or the university they were
studying at. This result indicates that these variables do
not, on their own, determine students’ attitudes towards
playing an instrument or their perceptions of self-efficacy.
Conversely, it was found that students who had received
music or instrumental training prior to entering the
conservatoire exhibited both higher attitudes towards
playing an instrument and higher self-efficacy beliefs
regarding instrumental performance. This finding
suggests that prior musical experience enhances students’
readiness and contributes to their approaching
instrumental training in a more confident, motivated and
positive manner.

With regard to the age variable, a significant difference
was found in students’ attitudes towards playing an
instrument; in particular, it was found that students aged
21-23 had more positive attitudes towards playing an
instrument. However, no significant difference was
observed in self-efficacy beliefs regarding instrumental
performance and its sub-dimensions based on the age
variable. This result suggests that age may have a partial
effect on attitudes towards playing an instrument;
however, it is not sufficient on its own to explain the
perception of competence regarding  musical
performance.

One of the variables that produced the most
pronounced differences in the study was the students’
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level of musical instrument proficiency. The findings
indicate that as the level of musical instrument proficiency
increases, both the students’ attitudes towards playing
the instrument and their self-efficacy beliefs regarding
musical performance also increase. This result
demonstrates that practical performance experience
strengthens students’ perceptions of their own
competence and contributes to the development of a
more positive attitude towards the instrument.
Consequently, it is important that instrumental training in
Turkish folk dance departments is not limited to the
transfer of theoretical knowledge alone; it must be
supported by regular practice, individual study,
performance feedback and stage experience.

When viewed from the perspective of the purpose of
choosing the department, it was determined that
students aiming to become music teachers had a more
positive attitude towards playing an instrument.
Regarding instrumental performance self-efficacy, a
significant difference was found only in the ‘perceived
self-efficacy’ sub-dimension. This indicates that
professional goals strengthen students’ attitudes towards
musical instruments; however, they do not affect all
dimensions of self-efficacy perception to the same extent.
The fact that students aiming to become music teachers
associate instrumental training more directly with their
future professional identity may be effective in helping
them develop more positive attitudes towards musical
instruments.

Overall, the results of this study reveal that students in
the Turkish folk dance department possess a positive yet
improvable attitude and self-efficacy profile regarding
instrumental training . It is understood that individual
experiences and orientations—such as prior
music/instrumental training, current level of instrumental

proficiency, age group, and professional goals—play a
more decisive role in students’ musical development than
structural variables such as gender, year group, type of
secondary school, and university. For this reason, it is
considered important to develop instrumental training
processes in Turkish folk dance departments that take
students’ readiness levels into account, are practice-
oriented, sensitive to individual differences, and linked to
professional goals.

5.1 Recommendations

e Individual development plans should be prepared to
enhance students’ self-efficacy in instrumental
performance, and activities that support self-awareness
should be included.

e To enhance their attitude levels, instrument lesson
content that strengthens motivation, is student-centred
and practice-oriented should be developed.

e As students who have received prior training tend to
achieve higher levels of success, pre-conservatoire music
education programmes should be expanded and
supported.

e Guidance activities aimed at career goals should be

increased to strengthen students’ motivation and
attitudes towards teaching.
e Individualised teaching strategies should be

implemented, taking into account the impact of variables
such as age, instrumental proficiency and career
aspirations on learning.

e Instrumental training practices and course content
across universities should be reviewed; coherence,
balance and coordination between programmes should
be ensured.
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Tirkge Metin

1. Giris

insanin icinde bulundugu cevreye uyum saglayabilmesi
ve varligini sirdirebilmesi icin ihtiyag duydugu en temel
unsurlardan biri bilgidir. Her ne kadar insan dogustan
cesitli yeteneklerle diinyaya gelse de, bu yetenekler
yasamin  tim ihtiyaglarini  karsilamakta yetersiz
kalmaktadir. Bu nedenle birey, yasam kalitesini artirmak
amaciyla belirli bir stirece girer ve bu siireg genel anlamda
“egitim” olarak tanimlanir (Topal, 2009). Egitim, bireyin
yasaminin her evresinde etkili olan ve kisisel gelisimini
sekillendiren temel bir siregtir. Bu sirec¢ vyalnizca
akademik bilgi edinimi ile sinirh kalmayip, bireyin
toplumsal ve kultirel degerlerle bitinlesmesini de
kapsamaktadir. Egitim, bireyin topluma uyum saglamasini
kolaylastiran, ayni zamanda sahip oldugu potansiyeli etkili
bicimde kullanmasina olanak taniyan dinamik bir yapiya
sahiptir (S6nmez, 2008). Bu anlayis dogrultusunda, bireyin
sadece bilgiyle donatilmasi degil, ayni zamanda toplumsal
rollerine hazirlanmasi da egitimin temel hedeflerinden
biridir. Egitim kavrami antropolojik agidan ele alindiginda,
Kant'in “insan, ancak egitimle insan olur.” sézii dikkat
cekicidir (Yilmaz ve Sarpkaya, 2013). Bu baglamda egitim,
bireyin insanlasma siireci kapsaminda iginde bulundugu
kiltirel ve toplumsal cevrede gecirdigi gelisim ve
doniisim olarak degerlendirilmektedir. Bu sirecin
yonlendiricisi konumunda olan 6gretmenlerin mesleki
yeterlilik diizeyleri ile egitime yonelik tutumlari, bireylerin
gelisiminde kritik rol oynamaktadir.

Egitim sisteminin basarisi, bu siireci ylriten 6gretmen
adaylarinin mesleki yeterlik algilari ve egitime yonelik
tutumlari ile dogrudan iliskilidir (Tschannen-Moran &
Woolfolk Hoy, 2001). Ozellikle 6gretmen yetistirme
slrecinde bireyin hem mesleki bilgi ve becerilere sahip
olmasi hem de bu meslege iliskin olumlu tutumlar
gelistirmesi buyldk ©nem tasimaktadir. Bu noktada
Bandura (1997) tarafindan gelistirilen 6z-yeterlik kavrami
on plana ¢ikmakta; bireyin kendi yeterliklerine iligkin algisi,
bilgi ve becerilerini ne olgide etkili kullanabilecegini
belirleyen temel bir unsur olarak kabul edilmektedir. Oz-
yeterlik algisi yiksek olan bireyler, karsilastiklari
sorunlarla basa ¢ikmada daha direngli ve kararli bir tutum
sergileyerek basariya ulasma olasiliklarini artirmaktadir.
Bu 6zellik yalnizca akademik basariy1 degil, ayni zamanda
mesleki doyum, motivasyon ve yeterlik diizeyini de olumlu
yonde etkilemektedir (Pajares, 2002).

Oz-yeterlik kavrami, Bandura tarafindan ortaya
konmus olup bireyin belirli hedeflere ulasmak icin gereken
davranislari planlama ve uygulama kapasitesine duydugu
inancla iliskilidir. Sakiz’'in aktardigina gore, bireyler bir¢cok
bilgi ve beceriye sahip olabilir; ancak bu bilgi ve
becerilerin, birey bunlar kullanabilecegine inaniyorsa
etkili olacagl vurgulanmaktadir (Sakiz, 2013). Arseven
(2016) ise oOz-yeterligi, bireyin belirli bir performansi
basarili bir sekilde yerine getirme konusundaki kendine

olan giiveni olarak tanimlamaktadir. Bu inang, bireyin
sadece akademik yasantisinda degil, tim yasami boyunca
karsilasacagi gorevlerde etkili bir rol Gistlenmektedir.

Etkilesime dayali bir meslek olan 0Ogretmenlikte,
bireyin tutumlari 6grenme sirecinin niteligini dogrudan
etkileyebilmektedir. Sanat egitimi gibi uygulama temelli
alanlarda  6grencilerin  olumlu  tutum gelistirmesi,
O0grenme siirecine aktif katilimi artirmakta ve mesleki
gelisimi desteklemektedir (Hallam, 2010). Bu nedenle
mesleki egitim sireci sadece teknik bilgi ve becerilerin
aktarilmasiyla sinirh kalmamali; ayni zamanda bireyde
meslege yonelik olumlu tutumlarin gelistirilmesini de
hedeflemelidir.

Tutum kavrami, bireyin herhangi bir duruma karsi
sergileme egiliminde oldugu zihinsel, duygusal ve
davranissal yénelimler biitiinii olarak tanimlanir (inceoglu,
2010). Ustiiner'e (2006) goére bireyin bir nesne ya da
duruma yonelik tutumu, o nesneye iliskin gosterecegi
davranislarin 6nemli bir yordayicisidir. Literatiirde 6z-
yeterlik ve tutumun ¢ogu zaman paralel bicimde ilerledigi,
yani bireyin kendini yeterli gormesinin ilgili alana yénelik
tutumunu giglendirdigi belirtilmektedir. Bu nedenle
yuksek 6z-yeterlik inancina sahip bireylerin gorevleri
yerine getirmeye yonelik daha olumlu tutum sergilemeleri
beklenir (Semerci & Semerci, 2004). Bununla birlikte, iki
kavramin her zaman ayni yénde seyretmesi zorunlu
degildir. Bazi durumlarda 6z-yeterlik ile tutum arasinda zit
yonli iliskiler de gorilebilir. Ornegin, birey belirli bir
performansi gerceklestirmede kendini yeterli gorebilir;
ancak gecmiste yasadigl olumsuz deneyimler, cevresel
baskilar veya motivasyon eksikligi nedeniyle o alana karsi
olumsuz tutum gelistirebilir. Benzer sekilde, birey bir alana
karsi son derece olumlu bir tutum besleyebilir; fakat
deneyim yetersizligi veya performans kaygisi gibi
nedenlerle disik 6z-yeterlik algisina sahip olabilir. Bu
nedenle mesleki egitim surecinde bireylerin gelistirdikleri
tutum ve 6z-yeterlik algilar, bilgi, duygu ve yasantilarla
sekillenen ¢ok boyutlu bir yapiya sahiptir.

Literatlrde yapilan 6nceki arastirmalar incelendiginde,
oz-yeterlik ve tutum kavramlar Uzerine pek c¢ok
disiplinden arastirmaci tarafindan c¢alismalar yapildig
goriulmektedir. Ancak konservatuvarlar ve giizel sanatlar
fakiltelerinde egitim alan Tiark halk oyunlari bolimi
ogrencilerine yonelik, 6z-yeterlik ve tutum arasindaki
iliskiyi inceleyen sinirli sayida ¢alisma bulunmaktadir. Bu
alandaki 6rneklerden biri, Turan’in (2018) gerceklestirdigi
“Konservatuvar Tirk Halk Oyunlari Bolimii Ogrencilerinin
Miizik Oz-Yeterliklerinin Belirlenmesi” adli arastirmadir.
Bir diger 6rnek ise Yazici'nin (2014) yurittigi “Turk Halk
Oyunlari Bsliimi Ogrencilerinin Miizik Ogretimi Ozyeterlik
Diizeyleri ile ilgili Gérisleri” baslikh ¢alismadir. Ancak,
calgl calma tutumu ile o6z-yeterlik arasindaki iliskiyi
derinlemesine ele alan kapsamli arastirmalarin sayisi
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oldukga sinirlidir. Bu nedenle, calgilara yonelik 6z-yeterlik
inanci ve tutum dizeylerinin birlikte degerlendirildigi
¢alismalar, alanyazina 6nemli bir katki saglayacaktir.

Muzik egitimi, bireyin duyussal, bilissel ve devinissel
gelisimini btincul bicimde destekleyen 6nemli bir alandir
(Levitin, 2006). Bu baglamda calgl egitimi, 6grencinin
muzikal becerilerini gelistirmesinin yani sira sanatla
kurdugu iliskinin gliclenmesinde de belirleyici bir rol
Ustlenir. Calgl egitiminde 6grenme slrecinin niteligi ise
blyuk olgiide 6grencinin galgi calmaya yonelik tutumu ve
kendine iliskin 0z-yeterlik algisiyla sekillenmektedir.
Ogrencinin calgl ¢alma siirecine yaklasimi, mizige olan
ilgisini ve performansini dogrudan etkileyen kritik bir
faktor olarak goriulmektedir (McPherson & McCormick,
2006). Bu nedenle galgi egitimi alan bireylerde 6z-yeterlik
ve tutum arasindaki iliskilerin anlasilmasi, mizik
egitiminin etkililigini artirmak ve egitim sireglerinde
karsilasilan  gigliikleri  belirlemek agisindan 6nem
tasimaktadir. S6z konusu iliskiye yonelik calismalarin sinirh
olmasi ise bu alanin daha derinlemesine arastiriimasini
gerekli kilmaktadir.

Nitekim ¢esitli arastirmalar, bireyin calgl ¢almaya
yonelik olumlu tutum gelistirmesi ile yiiksek 6z-yeterlik
algisi  arasinda  pozitif  bir ilisgki  bulundugunu
gostermektedir (O’Neill, 1997; Ritchie & Williamon, 2007).
Ayrica mizik egitimine erken yasta baslayan bireylerin,
hem calgi performansinda hem de miiziksel gelisimlerinde
daha ylksek vyeterlik sergiledikleri bildirilmektedir
(Hallam, 2010). Bu bulgular, 6zellikle konservatuvar ve
glizel sanatlar fakiltelerinde 6grenim goren 6grencilerin
egitim sureclerinde calgi performansina iliskin inang ve
tutumlarin  dikkate alinmasinin  gerekliligini ortaya
koymaktadir.

Ancak, halk oyunlari bolimi 6grencilerinin  galgi
performansina yonelik 6z-yeterlik algilari ile tutumlar
Uzerine yapilan galismalar oldukg¢a sinirhidir. Bu alan,
bireylerin  geleneksel sanat dallarindaki miuzikal
gelisimlerini ve mesleki yeterliklerini degerlendirmek
acisindan o6nemli bir boslugu isaret etmektedir. Bu
arastirma da s6z konusu boslugu doldurmayi amaclayarak,
halk oyunlari bolimi 6grencilerinin calgl calmaya iliskin
oz-yeterlik inanglari ile bu alandaki tutumlari arasindaki
iliskiyi cesitli demografik degiskenler agisindan incelemeyi
hedeflemektedir. Bu sayede hem egitim sirecinin
niteligine katki saglanmasi hem de bu alandaki sinirli
literatiire yeni bulgular sunulmasi amaglanmaktadir.

Turk halk oyunlari egitimi, kokli bir gegmise dayanan
geleneksel dans kiltirinin akademik bir cercevede ele
alinmasiyla kurumsal bir yapiya kavusmustur. Geleneksel
danslarin sistematik bicimde incelenmesi ve 6gretilmesi
amaciyla olusturulan bu alan, Tirkiye’de birgok
Universitede lisans ve lisansiistl diizeyde sirdirilen bir
egitim programi  haline gelmistir. Istanbul Teknik
Universitesi Tiirk Miizigi Devlet Konservatuvari (1985) ile
baslayan bu sireg, Ege (1989), Gaziantep (1987), Sakarya
(2001), Dicle (2008), Giresun (2009), Kafkas (2012), Van
Ylzinci Yil (2013), Burdur Mehmet Akif Ersoy ve Ardahan
(2021) Universitelerinde agilan bélimlerle genislemistir.
Bu kurumlardan Gglinde  yiksek lisans, Ege

Universitesi’'nde ise doktora programi yiritilmektedir
(Bastan, 2022).

Bu béliimlerde dort yil siiren lisans egitimi slirecinde
ogrenciler; Temel Mizik Egitimi, Piyano, ikinci ¢algi, Halk
Muzigi Repertuari, Okul Mdizigi, Ritim Egitimi, Temel
Hareket Egitimi ve Halk Oyunlari gibi hem mizikal hem de
performatif yeterlikleri gelistirmeyi amaclayan dersler
almaktadir. Mezun olan o6grenciler, gerekli pedagojik
formasyon egitimi ile Milli Egitim Bakanlig’'nda miuzik
Ogretmeni olarak gérev alabilmektedir (Turan, 2018). Bu
genel vyapi, Turk halk oyunlarn egitiminin yalnizca
performans becerilerini degil; ayni zamanda 6grencilerin
mizikal yeterliklerini, 6z-yeterlik algilarini ve egitime
yonelik tutumlariniigeren ¢ok boyutlu bir degerlendirmeyi
gerektirdigini gostermektedir. S6z konusu boyutlara iliskin
mevcut arastirmalarin sinirh olmasi ise alanda daha
kapsaml  g¢alismalar  yapilmasi  ihtiyacini  ortaya
koymaktadir.

1.2. Arastirmanin Amaci

Bu arastirmanin amaci, Turk halk oyunlari béliminde
6grenim goren 6grencilerin ¢algl performansina yonelik
oz-yeterlik inanglari ile galgl calmaya yonelik tutumlari
arasindaki iliskinin  gesitli demografik degiskenler
acisindan incelenmesidir.

1.3. Arastirmanin Problemi

Arastirmanin problem cumlesi “Tark halk oyunlari
boliminde 6grenim goren 6grencilerin ¢algl performans
oz-yeterlik dizeyleri ile calgi calma tutumlari arasindaki
iliski nasildir?” seklinde olusturulmustur. Problem climlesi
kapsaminda asagidaki yer alan alt problem sorularina
yanit aranmistir;

e Halk oyunlari boélimiinde 6grenim goéren 6grencilerin

calgl performans 6z yeterlik inanci puanlari ve galg

calmaya iliskin tutum puanlari ne diizeydedir?

e Halk oyunlari béliimiinde 6grenim goren 6grencilerin

calgi performans 6z yeterlik inanci ve ¢algl calmaya

iliskin tutumlari arasinda bir iliski var midir?

e Halk oyunlari béliimiinde 6grenim goéren 6grencilerin

calgi performans 6z yeterlik inanci ve ¢algl calmaya

iliskin tutum dizeyi demografik degiskenler acisindan

farklilik géstermekte midir?

2. Yontem

2.1 Arastirma Modeli

Bu calisma, nicel arastirma yontemlerinden iliskisel
tarama modeli ile gergeklestirilmistir. Bu model, iki veya
daha fazla degisken arasindaki iliski ve birlikte degisim
durumunu incelemeye yoneliktir (Karasar, 2011).

2.2 Evren ve Orneklem/Calisma Grubu/Katiimcilar

Bu arastirmanin evrenini, 2022-2023 egitim-6gretim
yilinda Kafkas Universitesi, Ardahan Universitesi, Giresun
Universitesi, Gaziantep Universitesi, Burdur Mehmet Akif
Ersoy Universitesi, Ege Universitesi, Dicle Universitesi,
Sakarya Universitesi, Van Yizinci Yil Universitesi ve
istanbul  Teknik  Universitesinin  halk  oyunlari
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boliimlerinde O0grenim géren  tim ogrenciler
olusturmaktadir. Arastirmanin o6rneklemi ise amach
ornekleme yontemlerinden olglit ornekleme yoluyla
belirlenmistir. Olgiit 6rneklemede temel ilke, arastirmanin
amaci dogrultusunda belirlenen olgltleri karsilayan
bireylerin sirece dahil edilmesidir (Balci, 2010). Bu
dogrultuda arastirmada yer alacak katilimcilarin:

Tablo 1. Demografik bilgiler

e Halk oyunlari bolimiinde aktif 6grenci olmasi,

o (Calgi egitimi dersini aliyor veya almis olmasi,

e (Calgl performansi 6z-yeterlik ve tutum o6lgeklerini
doldurabilecek diizeyde miizikal deneyime sahip
olmasi 6lglit olarak belirlenmistir.

Degiskenler Alt Grup f %

Kadin 87 53,4

Cinsiyet Erkek 76 46,6
Toplam 163 100,0

Konservatuvara baslamadan 6nce Evet 47 28,8
miizik egitimi alma Hayir 116 71,2
Toplam 163 100,0

Konservatuvara baslamadan calgi Evet 39 23,9
egitimi alma Hayir 124 76,1
Toplam 163 100,0

Guizel Sanatlar Fakiltesi THO 10 6,1

Program Konservatuvar THO 153 93,9
Toplam 163 100,0

Miizik Ogretmeni Olmak 107 65,6

THO Boliimiini Okuma Amaci Halk Oyunlari Antrenori Olmak 56 34,4
Toplam 163 100,0

1. sinif 48 29,4

2. sinif 32 19,6

Sinif 3. sinif 42 25,8

4.sinif (ve Ustl) 41 25,2
Toplam 163 100,0

18-20 yas arasi 36 22,1

21-23 yas arasi 59 36,2

Yas 24-26 yas arasl 31 19,0

27 ve yukarisi 37 22,7
Toplam 163 100,0

Kota 39 23,9

iy - . Orta 103 63,2
Ogrencilerin Calgi Calma Diizeyi iyi 2 12,9
Toplam 163 100,0

Guzel Sanatlar Lisesi (GSL) 5 3,1

Anadolu veya Fen Lisesi 84 51,5

imam Hatip Lisesi 8 4,9

Mezun Olunan Lise Meslek Lisesi (saglik-ticaret-adalet 49 30,1

vb.)

Diger (acik 6gretim lisesi) 17 10,4
Toplam 163 100,0

Ege Universitesi 17 10,4

Kafkas Universitesi 38 23,3

Ardahan Universitesi 10 6,1

Gaziantep Universitesi 9 5,5

P R Lo . Sakarya Universitesi 10 6,1

Ogrenim Gordukleri Universite Giresun Universitesi 10 61
Burdur Mehmet Akif Universitesi 47 28,8

Van Yizinci Yil Universitesi 8 4,9

Dicle Universitesi 13 8,0

istanbul Teknik Universitesi 1 ,6
Toplam 163 100,0

Tablo 1, arastirmaya katilan 163 0&grencinin
demografik ve egitim o6zelliklerine iliskin dagilimlari
gostermektedir. Katiimcilarin cinsiyet dagilimi birbirine
yakin olup kadinlar %53,4, erkekler %46,6 oranindadir.
Ogrencilerin biyiik bslimii konservatuvara baslamadan

648

once miizik (%71,2) ve galgi egitimi (%76,1) almamistir; bu
durum, orneklemin énemli bir kisminin muzik egitimine
Universite déneminde basladigini  gostermektedir.
Program tird degiskeninde katiimcilarin %93,9’unun
konservatuvar halk oyunlari béliimiinde 6grenim gérmesi,
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orneklemin bu a¢idan homojen bir yapiya sahip oldugunu
gostermektedir. Diger yandan yas, sinif diizeyi, mezun
olunan lise tird ve Ogrenim gorilen Universite
degiskenlerinde farkli gruplarin yer almasi 6rnekleme
kismi bir cesitlilik kazandirmaktadir. Ornegin en yogun yas
grubu 21-23 (%36,2) olmakla birlikte, diger vyas
araliklarindan da katim bulunmaktadir. Benzer sekilde
Ogrencilerin 1., 2., 3. ve 4. siniflara dengeli bigimde
dagilmasi, sinif dizeyinde cesitliligin  bulundugunu
gostermektedir. Calgi ¢alma duzeyi degiskeninde ise
¢ogunlugun orta diizeyde (%63,2) toplandigl, iyi dizeyde
calan 6grencilerin sayisinin gorece diisik oldugu (%12,9)
gorilmektedir. Bu dagilimlar, 6rneklemin bazi degiskenler
bakimindan heterojen, bazi degiskenler bakimindan ise
homojen o6zellikler tasidigini géstermektedir. Dolayisiyla
orneklemin genellenebilirligi her degisken agisindan ayni
diizeyde degerlendirilemez. Bunun nedeni, arastirmada
Olgut 6rnekleme yonteminin kullaniimasidir; érnekleme
dahil edilen tim o6grenciler halk oyunlari béliminde
egitim gdormekte ve calgl egitimi slrecine katilmaktadir.
Bu nedenle o6rneklemin ortak noktasi, arastirmanin
amacina uygun olarak calgl performansi ve tutumuna
iliskin ~ veri  saglayabilecek nitelikte  olmalaridir.
Degiskenlerdeki farklilagma ise arastirmanin iliskilere
yonelik analiz yapabilmesini mimkin kilmaktadir.

2.3 Veri Toplama Araglari

Arastirmada veri toplamak amaciyla arastirmaci
tarafindan hazirlanan kisisel bilgi formu, Girgin (2015)
tarafindan gegerlilik ve giivenirlik ¢calismasi yapilan “Calgi
Performansi Oz-Yeterlik inanci Olgegi” ile Topoglu ve
Erden’in (2012) gelistirdigi “Calgiya Yonelik Tutum Olgegi”
kullaniimigtir.

2.3.1 Calgi Performansi Oz-yeterlik inanci Olgegi

Girgin (2015) tarafindan gelistirilen ©lgek, miuzik
O0gretmeni adaylari lzerinde yapilan agimlayici faktor
analizi sonucunda Ug¢ alt boyut (kendini yeterli gérme,
kendini yetersiz gorme ve psikolojik gostergeler) ve 20
maddeden olusan bir yapi gdstermistir. Olcegin toplam
varyans agiklama orani %47 olup, maddelerin faktor
yukleri 0.47 ile 0.76 arasinda degismektedir. Alt boyutlarin
Cronbach Alfa gtivenilirlik katsayilari sirasiyla 0.86, 0.76 ve
0.61 olarak raporlanmistir. Olcek, 5'li Likert tipi (1=Hig
katilmiyorum, 5=Tamamen katiliyorum) puanlamaya
sahiptir ve bazi maddeler ters puanlanmistir. Bu gcalismada
Olgegin alt boyutlarinin Cronbach Alfa degerleri kendini
yeterli gorme icin 0.92, kendini yetersiz gérme icin 0.75,
psikolojik gostergeler igin ise 0.65 olarak hesaplanmistir.
Olcegin gecerlik ve giivenirlik katsayilari, katimci
yanitlarinda yuksek tutarlilik géstermektedir.

2.3.2 Calgiya Yonelik Tutum Olgegi

Topoglu ve Erden (2012) tarafindan gelistirilen bu
Olgek, arastirmacilar tarafindan lisans dizeyinde 265
ogrenci Gzerinde uygulanmis ve 16 olumlu, 11 olumsuz
olmak Uizere toplam 27 maddeden olusmustur. Olgek tek
faktorla olup Cronbach Alfa gilvenilirlik katsayisi 0.95tir.
Bu galismada ise 6lgegin givenilirlik katsayisi 0.97 olarak
bulunmustur. Olgegin KMO degeri 0.95, Bartlett testi ise
anlamli gikmistir. Olgek puanlar 27 ile 135 arasinda
degismektedir.
Calismada etik slreg su sekildedir:

e Kafkas Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etigi Kurulu’ndan etik kurul onayi
alinmistir (Tarih: 08.02.2023, Numara: E-5836, Karar
No: 13).

2.4 Veri Analizi

Verilerin analizinde SPSS 20.0 paket programi
kullanilmigtir. Arastirmada verilerin normal dagilima uyup
uymadigi cesitli yontemlerle incelenmistir. Bu kapsamda
Shapiro-Wilk testi, carpiklik (skewness) ve basiklik
(kurtosis) katsayilari ile normal dagihm grafikleri (Q-Q
plot) degerlendirilmistir. Elde edilen garpiklik ve basiklik
degerlerinin -2 ile +2 araliginda yer aldigi tespit edilmistir.
Literatlirde bu araligin normal dagilim igin kabul edilebilir
sinirlar igerisinde yer aldigi bircok arastirmaci tarafindan
belirtiimektedir. Ornegin, Tabachnick ve Fidell (2007) bu
araligi —3.29 ile +3.29, Kalayci (2010) -3 ile +3, George ve
Mallery (2010) -2 ile +2, Can (2014) —1.96 ile +1.96 ve
Blylkozturk (2015) —1 ile +1 olarak ifade etmektedir.
Ayrica Normal Q-Q plot grafikleri incelendiginde, verilerin
dagiliminin normal sagihm gosterdigi gorUlmustir. Bu
bulgular dogrultusunda, verilerin genel olarak normal
dagihm gosterdigi  kabul edilmis ve parametrik
testler (bagimsiz Orneklem t-testi, tek yonlG varyans
analizi  (ANOVA), korelasyon analizi) uygulanmistir
(Buyukoztiirk, 2015; Can, 2014).

Bununla birlikte, bazi demografik degiskenlerde
(6rnegin mezun olunan lise tirG gibi) gruplar arasi
katilimei sayilarin diisiik olmasi (n < 10) ve bazi gruplarda
verilerin  normal dagilim varsayimini karsilamamasi
nedeniyle, ilgili degiskenler tizerinde parametrik olmayan
testler (6rnegin Kruskal-Wallis H testi) de uygulanmustir.
Boylece, hem o6rneklem vyapisina hem de dagilim
ozelliklerine uygun olarak parametrik ve parametrik
olmayan analiz teknikleri birlikte kullanilmistir.

Arastirmada elde edilen Pearson korelasyon katsayilari
(r), =1 ile +1 arasindaki deger araligina gére yorumlanmis
ve iliski duzeyleri zayif, orta ve vyiksek olarak
siniflandirilmistir (Jawlik, 2016).
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3. Bulgular
Bu bdlimde arastirmanin alt problem climlelerinde yer
alan sorularin bulgulari raporlastiriimistir.

3.1 Birinci alt problem ciimlesi: Halk oyunlari béliimiinde
6grenim goéren 6grencilerin galgl performans 6z yeterlik
inanci puanlari ve galgi calmaya iligkin tutum puanlari ne
dizeydedir?

Tablo 2. Halk Oyunlari Bdlimiinde Ogrenim Géren
Ogrencilerin Calgl Performans Oz Yeterlik inanci Puanlari
ve Calgi Calmaya iliskin Tutum Puanlari Diizeylerinin
Betimsel Analizi Sonuglari

Degiskenler N X 5
Calgl Tutum 163 102.42 24.09
Performans Oz-yeterlik 163 53.55 14.35
Kendini yeterli gorme 163 24,60 8,73
Kendini yetersiz gorme 163 14,95 4,35
Psikolojik gostergeler 163 13,99 3,91

Tablo 2’de 6grencilerin galgl performans 6z-yeterlik ve
calgi calmaya yonelik tutum puanlar incelendiginde,
Calgiya Yoénelik Tutum Olgegi’nin 25-125 puan arasinda
degistigi gorilmektedir. Bu aralik dikkate alindiginda,
Ogrencilerin tutum ortalamasi olan "X = 102.42 puan, orta
diizeyin Uzerinde olup yuksek tutum dizeyine karsilik
gelmektedir. Calgi Performansi Oz-Yeterlik inanci Olgegi
ise 20-100 puan araligindadir. Ogrencilerin toplam 6z-
yeterlik ortalamasi "X = 53.55 olup 6lgegin orta noktasina
yakin olmakla birlikte orta-list diizeyde bir 6z-yeterlik
algisina isaret etmektedir. Alt boyut puanlari kendi puan
araliklari iginde degerlendirildiginde; kendini vyeterli

gorme alt boyutunda "X = 24.60 (10-50 araliginda),
kendini yetersiz gorme alt boyutunda "X = 14.95 (5-25
araliginda) ve psikolojik gostergeler alt boyutunda "X =
13.99 (5-25 araliginda) elde edilen degerler 6lgegin orta
noktasina yakin bir diizeye karsihk gelmektedir. Bu
nedenle tabloda yer alan puanlarin “orta”, “orta-list” veya
“yuksek” olarak degerlendirilmesi, 06lgeklerin puan
aralklari dikkate alinarak yapilmis olup, siniflandirmanin
temel 6l¢litl minimum—maksimum puan dagihmidir.

3.2 ikinci alt problem ciimlesi, Halk oyunlari béliimiinde
68renim goren 6g8rencilerin ¢algl performans 6z yeterlik
inanci ve ¢algi calmaya iliskin tutumlari arasinda bir iliski
var midir?

Tablo 3. Halk Oyunlari Bélimiinde Ogrenim Géren
Ogrencilerin Calgl Performans Oz Yeterlik inanci ile Calg
Calmaya iliskin Tutumu Arasindaki Korelasyon Analizi Testi
Sonuglari

Calg Calgi
Degiskenler ~ Tutum p"erforma.ns N P
ozyeterlik
Calgi Tutum 1 ,608%* 163 .01%**
Calgi
performans  ,608** 1 163 .01%**
ozyeterlik
N=163, *p<,05 **p<,01

Tablo 3 incelendiginde halk oyunlari bélimiinde
6grenim goren Ogrencilerin calgl performans 6z yeterlik
inanci ile calgl calmaya iliskin tutumu arasinda pozitif
yonde orta dizeyde iliski oldugu saptanmistir (r=,608;
p**<,05). Bu durumun sonucuna goére 6grencilerin calgi
performans 6z-yeterlik diizeylerinin ¢algi ¢calma tutumunu
artirttigr anlamini gikarmaktadir.

Tablo 4. Halk oyunlari bélimiinde 6grenim goren 6grencilerin calgl performans 6z yeterlik inanci alt faktérleri ile galgl
calmaya iliskin tutumlari arasindaki korelasyon analizi testi sonuglari

o Galg Ozyeterlik-kendini Ozyeterlik-kendini Ozyeterlik-Psikolojik
Degiskenler o o ..
Tutum yeterli gérme yetersiz gorme Gostergeler

Calgi Tutum 1 ,511%* ,625%* ,395%*
Ozyeterlik-kendini yeterli gérme ,511%** 1 -694%** ,333%*
Ozyeterlik-kendini yetersiz gérme ,625%* -694%* 1 ,588**
Ozyeterlik-Psikolojik Gostergeler ,395%* -,333** ,588%* 1

N=56, *p<,05 **p<,01

Tablo 4 incelendiginde halk oyunlari bdlimiinde performans 6z yeterlik inanci olan kendini yetersiz gérme

o0grenim goren o6grencilerin ¢algl performans 6z yeterlik
inanci olan kendini yeterli gorme alt faktori ile calgi
calmaya iliskin tutumu arasinda pozitif yonde disik
dizeyde iliski oldugu saptanmistir (r=,511; p**<,01). Bu
durum  Ogrencilerin  ¢algi performans 0z-yeterlik
diizeylerinin galgl calmaya yonelik tutumu tzerine zayif bir
sekilde etki ettigi anlami gikariimaktadir. Ogrencilerin calg
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alt faktord ile calgl calmaya iliskin tutumu arasinda pozitif
yonde orta diizeyde iliski oldugu saptanmistir (r=,625;
p**<,05). Ogrencilerin calgl performans 6z yeterlik inanci
olan psikolojik gostergeler alt faktoru ile calgi ¢calmaya
iliskin tutumu arasinda pozitif yonde zayif dizeyde iliski
oldugu saptanmistir (r=,395; p**<.01).
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3.3 Ugiincii alt problem ciimlesi, Halk oyunlar
béliimiinde 68renim géren 6grencilerin ¢algl performans
6z yeterlik inanci ve galgl ¢almaya iliskin tutum diizeyi
demografik degiskenler acisindan farklihk géstermekte
midir?

Tablo 5. Halk Oyunlari Béliimiinde Ogrenim Géren
Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calg!
Calmaya iliskin Tutum Dizeylerinin Cinsiyet Degiskenine
Gore Bagimsiz T Testi Sonucu

Tutum ve bers
M ) Alma N X Ss sd t p
Ozyeterlik
Durumu
Tutum Kadin 87 82,20 6,78
Toplam Erkek 76 82,69 6,80 161 460 /646
Calgi Kadin 87 51,51 14,29
Perfi 161 -1,953 ,053
errommans ek 76 5588 14,16
Toplam
Calgi Perf. Kadin 87 23,35 8,18
Kendini
161 -1,974
Yeterli Erkek 76 26,03 9,16 6 9 050
Gorme
Calgi Perf. Kadin 87 14,68 4,44
Kendini
161 -,819 ,414
Yetersiz Erkek 76 15,25 4,25
Gorme
Calgi Perf. Kadin 87 13,47 4,10
Psikolojik Erkek 76 14,59 362 161 -1.835 ,068

Gostergeler

Tablo 5'te halk oyunlari bolimiinde 6grenim goéren
ogrencilerin calgl calmaya iliskin tutum dizeyi cinsiyet
degiskenine gore anlamli olarak farklilasmamaktadir
(t161=-.460; p>.05 ). Halk oyunlari boéliminde 6grenim
goren Ogrencilerin calgl performans 6z-yeterlik ve calgi
performans 0Oz-yeterlik alt boyut dizeyleri cinsiyet
degiskeni puanlari arasinda anlamh farkhlik gériilmemistir
(p>.05). Kiz ve erkeklerin calgi performans 6z yeterlik
inanci ve ¢algl ¢almaya iliskin tutum dizeyleri birbirine
benzerdir

Tablo 6. Halk Oyunlari Bélimiinde Ogrenim Géren
Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calg!
Calmaya iliskin Tutum Dizeylerinin Konservatuvara
Baslamadan Once Miizik Egitimi Alip Almama Durumuna
Gore Bagimsiz T Testi Sonucu

Miizik
Tutum ve Egitimi —
Ozyeterlik Alma X s sd t P
Durumu
Calgl Tutum Evet 47 84,12 7,09
161 2.049 042*
Toplam Hayir 116 81,75 6,55 !
Calgi Evet 47 58,65 11,80
Perfi 161 2.959 004*
eriommans —pawir 116 5148 14,82 ’
Toplam
Calgi Perf. Evet 47 28,34 7,44
Kendini
. 161 3.600 ,000%
Yeterli Hayir 116 23,09 8,78
Gorme
Calgi Perf. Evet 47 16,00 3,98
Kendini
161 1.
Yetersiz Hayir 116 14,52 4,43 6 976 050
Gorme
Calgi Perf. Evet 47 14,31 4,27
Psikolojik 161 0674 502
steolol! Hayr 116 13,86 3,77 ' '

Gostergeler

p<.05*

Tablo 6’da halk oyunlari boliminde 6grenim goéren
ogrencilerin  ¢algi ¢almaya iliskin  tutum dizeyi
konservatuvara baslamadan 6nce mizik egitimi alip

almama durumuna goére anlamli bir farklilasma oldugu
tespit edilmistir (twtum=2.049; p<.05). Ogrencilerin calg
c¢almaya iliskin  tutum  dizeyleri incelendiginde
konservatuvara baslamadan oOnce mizik egitimi alan
bireylerin konservatuvar dénemi miuzik egitimi alma
zamaninda da tutumlarinin yiksek oldugu soylenebilir.
Calg! performans 6z yeterlik inanci dizeylerinin toplam
puani (tszyeterik toplam=2.959; p<.05) ve galgl performans
kendini yeterli gorme alt boyutu (tyeterii ggrme=3.600; p<.05)
puani incelendiginde konservatuvara baslamadan &6nce
mzik egitimi alan kisilerin puanlarinda anlamh bir farkhlik
belirlenmistir.  Bu  sonuca gbre konservatuvara
baslamadan oOnce mizik egitimi alan kisilerde calg
performans 6z-yeterlik ve kendini yeterli gérme alt boyut
diizeyleri daha yiksektir. Calgi performans 6z yeterlik
inanci kendini yetersiz gérme ve psikolojik gostergeler alt
boyutunda ise konservatuvara baslamadan 6nce miizik
egitimi alan 0Ogrencilerin puanlarini  sinirda  kaldigi

gorulmektedir (p>.05).

Tablo 7. Halk Oyunlari Bélimiinde Ogrenim Géren
Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calg
Calmaya lliskin Tutum Dizeylerinin Konservatuvara
Baslamadan Once Calgi Egitimi Alip Almama Durumuna
Gore Bagimsiz T Testi Sonucu

'1‘ —_— 3
Q= £5
E g w3 N X Ss sd t p
=1 g T}
5 & E
= <
. Evet 39 85,07 6,21
232 161  2.851 ,005*
[=aNC) Hayir 124 81,60 6,75
-
S Evet 39 61,05 13,69
s £ 5 161 3900  ,000*
T F  Hayr 124 51,19 13,78
o
w @ Evet 39 29,51 8,34
S
ST s 161 4226 ,000*
< © O
Ué Hayir 124 23,06 8,30
=
2E Evet 39 16,87 4,22
€3
o 161 3.252 ,001*
o>
o g
oY
20 Hayir 124 1434 423
(&3
€2 Y Eyet 39 14,66 4,49
Yo w
%2 & 161 1.231 ,220%
w52
3 &8 Hayr 124 13,78 3,71
p<.05*

Tablo 7’de halk oyunlari bolimiinde 6grenim gobren
ogrencilerin  ¢algi c¢almaya iliskin  tutum dizeyi
konservatuvara baslamadan o©nce c¢algl egitimi alip
almama durumuna goére anlamh bir farkhlasma oldugu
tespit edilmistir (twwm=2.851; p<.05). Ogrencilerin calg
¢almaya iliskin  tutum  dizeyleri incelendiginde
konservatuvara baslamadan once ¢algl egitimi alan
bireylerin konservatuvar doéneminde c¢algiya yonelik
tutumunun yiksek oldugu yoniindedir. Calgi performans

651



Bastan and Yilmaz / Cumhuriyet International Journal of Education, 15(1): 630-661, 2026

6z yeterlik inanci psikolojik gostergeler (tpsikolojik-
gosterge=3.252; p<.05) alt boyutu disinda performans 6z
yeterlik toplam puani (tszyeteriik toplam=3.900; p<.05) ve alt
boyutu olan galgi performans kendini yeterli gorme (tyeterii
gorme=4.226; p<.05) ve ¢algl performans kendini yetersiz
gorme (tyetersiz gsrme=3.600; p<.05) puani incelendiginde

konservatuvara baslamadan Once c¢algl egitimi alan
kisilerin puanlarinda anlamli bir farklilik belirlenmistir. Bu
sonuca goére konservatuvara baslamadan Once calgl
egitimi alan kisilerin galgl performans 6z-yeterlik ve alt
boyutlarinin konservatuvar egitimi doneminde de iyi
oldugu anlasiimaktadir.

Tablo 8. Halk Oyunlari Béliimiinde Ogrenim Goéren Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calgi Calmaya
iliskin Tutum Diizeylerinin Yas Durumuna Gore Varyans (Anova) Analizi Testi Sonuclari

]
=
% K.T sd K.0 Yas N X Ss F p Fark
¥
o
18-20 yag 36 79,94 7,20
A 441 169,4
_ e G 508, 3 69,480 21-23 yas 59 84,05 5,47 18.20521.23
&0 5 " -
= 2 } 24-26 yas 31 80,83 8,12 3.888 ,01*
A i 1 1 4
= ¢ 6931,633 >9 3,95 27 yas ve istii 37 83,62 6,21
Top. 7440,074 162 Toplam 163 82,43 6,77
18-20 yas 36 50,80 14,65
@ G.A 839,910 3 279,970
_ é c 21-23 yas 59 56,35 13,75
o0 ©
HEs ) 24-26 yas 31 51,74 14,64 1.367 255
38 & G 32558,397 159 204,770 ’
hd "g L ! ! 27 yas ve Ustil 37 53,27 14,55
& Top. 33398,307 162 Toplam 163 53,55 14,35
18-20 yas 36 22,38 7,40
A 75, 125,12
Es oo G 375,359 3 5120 21-23 yas 59 26,38 8,61
Tgc . 24-26 yas 31 24,38 9,22 1.661 178
§89 G.i 11977,512 159 75,330 . . ’
2>0 ! ! 27 yas ve Ustii 37 24,10 9,43
Top. 12352,871 162 Toplam 163 24,60 8,73
18-20 yas 36 14,72 4,62 -
G.A 111,366 3 37,122
£ ’ ’ 21-23 yas 59 15,50 3,90
£
S g = ) 24-26 yas 31 13,38 4,55 1.995 117
i 11977,512 1 7
220 G 9715 59 5,330 27 yas ve Usti 37 15,59 4,42
Top 12352,871 162 Toplam 163 14,95 4,35
18-20 yag 36 13,69 4,29
o A 22,662 7,554
x 8 G /66 3 35 21-23 yas 59 14,45 4,09
S w ) 24-26 yas 31 13,96 3,90
9 o : ) ,487 ,692
2 %a G.i 2464,332 159 15,499 77 yas ve Getl > 13.56 327
2.
@ Top 2486,994 162 Toplam 163 13,99 3,91

Tablo 8de halk oyunlari bélimiinde 6grenim géren
ogrencilerin calgl calmaya iliskin tutum dlzeyi yas
degiskenine gore anlamli bir farkhlasma oldugu tespit
edilmistir (F= 3.888; df=3; p<.02). Halk oyunlar
bolimiinde 06grenim goéren 21-23 yas arasinda olan
Ogrencilerin ¢alma ¢almaya iliskin tutumlari diger yaslara
kiyasla daha ylksektir. Yapilan post hoct scheffe testine
gore 18-20 (Y: 79.94) arasinda olan 6grencilerile 21-23 (Y:
84.05) arasinda olan o6grenciler ile farkin oldugu
belirlenmistir. Onceden calgl egitim alan &grencileri
konservatuvar egitim sirasinda tutum tzerinde olumlu bir
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etkinin oldugu soylenebilir. Halk oyunlari bélimiinde
6grenim goéren ogrencilerin galgl performans 6z-yeterlik
inanci ve alt boyut puani yas degiskenine gore
incelendiginde calgl performans 6z-yeterlik inanci ve alt
boyut puan ortalamasinda vyapilan varyans analizi
sonucunda anlamli farklilik gorulmemistir
(Fézyeterlik_toplam= 1.367; df= 3; p>05). Onceden calgi
egitim alan Ogrencileri konservatuvar egitim sirasinda
calgl performans inanci puaninin galgl egitimi lzerinde
manidar bir fark yaratmadigi yoniindedir
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Tablo 9. Halk Oyunlari Béliimiinde Ogrenim Goéren Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calgi Calmaya
iliskin Tutum Diizeylerinin Mezun Olunan Okul Durumuna Gore Kruskal-Wallis Testi Sonuglari

Olgek Mezun Olunan Lise N S.0 Sd x? p
Glzel Sanatlar Lisesi (GSL) 5 51,60
Anadolu veya Fen Lisesi 84 80,71
Tutum imam Hatip Lisesi 8 87,44 4 2,751 .600
Meslek Lisesi (saglik-ticaret-adalet vb.) 49 86,73
Diger (agik 6gretim lisesi) 17 81,12
Glizel Sanatlar Lisesi (GSL) 5 117,00
Anadolu veya Fen Lisesi 84 82,83
Ca'g'TZe;r:;‘ma”S imam Hatip Lisesi 8 92,50 4 3,910 418
Meslek Lisesi (saglik-ticaret-adalet vb.) 49 76,89
Diger (agik 6gretim lisesi) 17 77,41
Glizel Sanatlar Lisesi (GSL) 5 110,10
Calg: Perf. Kendini Ane.ldolu veya Fen Lisesi 84 82,27
s Imam Hatip Lisesi 8 85,81 4 2,137 ,711
Yeterli Gorme . .
Meslek Lisesi (saglik-ticaret-adalet vb.) 49 79,82
Diger (agik 6gretim lisesi) 17 76,88
Glizel Sanatlar Lisesi (GSL) 5 117,50
Calg: Perf. Kendini Ane.xdolu veya Fen Lisesi 84 84,27
N Imam Hatip Lisesi 8 79,31 4 3,891 ,421
Yetersiz Gérme L .
Meslek Lisesi (saglk-ticaret-adalet vb.) 49 76,62
Diger (agik 6gretim lisesi) 17 77,12
Glzel Sanatlar Lisesi (GSL) 5 105,80
Anadolu veya Fen Lisesi 84 80,78
Psikolojik Gostergeler imam Hatip Lisesi 8 110,88 4 4,770 ,311
Meslek Lisesi (saglik-ticaret-adalet vb.) 49 77,88
Diger (agik 6gretim lisesi) 17 79,32

Tablo 9 incelendiginde

Halk oyunlari boliminde

bulgular, 6grencilerin mezun olduklari lise tirinin, calgi

O6grenim goren Ogrencilerin calgl performans 6z yeterlik
inanci (x2=3.910, sd=4, p>.05) ve calgl calmaya iliskin
tutum diizeylerinde (x2=2.2.751, sd=4, p>.05) mezun
olunan okul durumuna gére anlamlilik saptanmamistir. Bu

performans 6z yeterlik inanglari ve galgl calma tutumlari
Uzerinde belirleyici bir etkisinin olmadigini
gostermektedir.

Tablo 10. Halk Oyunlari Bélimiinde Ogrenim Géren Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calgi Calmaya
iliskin Tutum Diizeylerinin Sinif Diizeyine Gore Varyans (Anova) Analizi Testi Sonuglari

Tutum ve Ozyeterlik K.T sd K.O F p
G.A 55,089 3 18,363
Tutum . ,395 ,757
Gl 7384,985 158 46,446
Top. 7440,074 162
G.A 85,547 3 28,516
Calgi Performans Toplam . ,136 ,938
Gl 33312,760 159 209,514
Top. 33398,307 162
G.A 103,062 3 34,354
Kendini Yeterli Gorme ) ,446 ,721
G.l 12249,809 159 77,043
Top. 12352,871 162
G.A 37,729 3 12,576
Kendini Yetersiz Grme ) ,660 ,578
G.l 3031,879 159 19,068
Top 3069,607 162
G.A 36,765 3 12,255
Psikolojik Gostergeler ) ,795 ,498
G.l 2450,229 159 15,410
Top 2450,229 162
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Tablo 10’da halk oyunlari bolimiinde 6grenim gbren
Ogrencilerin calgl performans 6z yeterlik inanci (F=,136
sd=3; p>.05) ve alt boyutlari ile ¢algli calmaya iliskin tutum
diizeylerinde (F=,395; sd=3; p>.05) sinif diizeyine gore

anlamh bir farklilasma olmadigi tespit edilmistir.
Ogrencilerin  konservatuvar egitimi sirasinda calg
performans inanci ve ¢algi calisma tutumu puaninin sinif
diizeyine etki etmedigi anlasiimaktadir.

Tablo 11. Halk Oyunlari Bélimiinde Ogrenim Géren Ogrencilerin Calgl Performans Oz Yeterlik inanci Ve Calgi Calmaya
iliskin Tutum Diizeylerinin Calgiy Calma Diizeyine Gére Varyans (Anova) Analizi Testi Sonuclari

Tutum ve Calgi Calma —
Ozyeterlik KT sd K0 Diizeyi N X 5 F p
Kota 39 78,89 7,246
ot G.A 902,909 3 300,970 Orta 103 82,89 6,255
G.i 6537,165 159 41,114 iyi 21 86,76 5,243 11.049 ,00
Top. 7440,074 162 Toplam 163 82,43 6,776 ) *
Kota 39 40,97 12,61
Perfg;li:ans G.A 11411,637 3 3803,87 Orta 103 5518 11,02
Toplam G.l 21986,670 159 138,281 lyi 21 68,90 13,35 41.425 00
Top. 33398,307 162 Toplam 163 53,55 14,35
. Koth 39 17,51 7,70
Iizr;::; G.A 3920,947 3 1306,98 Orta 103 25,36 702
Gérme G.l 8431,924 159 53,031 lyi 21 34,04 7,65 36.830 00
Top. 12352,871 162 Toplam 163 24,60 8,73
. Kota 39 11,41 4,31
YK:tnedr;?; G.A 900,573 3 300,191 Orta 103 15,41 344
Gorme G.i 2169,034 159 13,642 iyi 21 19,23 3,59 33.046 00
Top 3069,607 162 Toplam 163 14,95 4,35 ’
Koth 39 12,05 3,61
A 27 7 2,222 . -
Psikolojik G 6,66 3 92, Orta 103 14,39 3,52
Gostergeler G. 2210,327 159 13,901 iyi 21 15,61 5,02 2713 00
Top 2486,994 162 Toplam 163 13,99 3,91 ' ’

G.A=Gruplar arasi, G.i=Gruplar ici, Top.=Toplam, K.T=Kareler Toplami, K.O=Kareler Ortalamasi

Tablo 11’de halk oyunlari boliminde 6grenim géren
ogrencilerin c¢algi c¢almaya iliskin tutum dizeylerinin
(F=11.049; df=3; p<.05) ile galgi performansi 0z-yeterlik
inanci (F=41.425; df=3; p<.05) ve alt boyut puanlarinin
calgl calma dizeyine gbre anlamh bicimde farklilastig
gorilmektedir. Bu bulgu, 6grencilerin calgl calma beceri
dizeyleri arttikca hem calgi calmaya yonelik tutumlarinin
hem de 6z-yeterlik algilarinin yikseldigini gostermektedir.

Diger demografik degiskenlerde anlamli bir farklilasma
gorulmemesine karsin, calgi diizeyine gore elde edilen bu
belirgin farkin, ¢algi performansina iliskin bireysel
deneyimin 6z-yeterlik ve tutum Ulzerinde gugli bir etkiye
sahip olabilecegini distndirmektedir. Bu durumun

altinda  yatan nedenlerin  gelecekte  yapilacak
arastirmalarda daha ayrintili  bicimde incelenmesi
onerilebilir.

Tablo 12. Halk Oyunlari Béliimiinde Ogrenim Géren Ogrencilerin Calgi Performans Oz Yeterlik inanci Ve Calgi Calmaya
iliskin Tutum Diizeylerinin Ogrenim Gérdiikleri Universiteye Gére Kruskal-Wallis Testi Sonuglari

Olgek Mezun Olunan Lise N SD Sd X2 p

Ege Universitesi 17 76,76
Kafkas Universitesi 38 93,05
Ardahan Universitesi 10 100,25
Gaziantep Universitesi 9 78,56
Sakarya Universitesi 10 89,90

Tutum Giresun Universitesi 10 55,30 9 10.153 338
Burdur Mehmet Akif Universitesi 47 73,30
Van Yiziinci Yil Universitesi 8 77,13
Dicle Universitesi 13 90,85
istanbul Teknik Universitesi 1 120,50
Ege Universitesi 17 75,29
Kafkas Universitesi 38 80,76
Ardahan Universitesi 10 91,65
Gaziantep Universitesi 9 71,78
Sakarya Universitesi 10 89,70

Calgi Performans Toplam Giresun Universitesi 10 78,65 9 4.936 ,840
Burdur Mehmet Akif Universitesi 47 86,99
Van Yiziinci Yil Universitesi 8 73,63
Dicle Universitesi 13 72,54
istanbul Teknik Universitesi 1 150,50
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Tablo 12. (Devami)

Ege Universitesi 17 80,00
Kafkas Universitesi 38 76,68
Ardahan Universitesi 10 92,15
Gaziantep Universitesi 9 77,67
Calgi Perf. Kendini Sakarya Universitesi 10 96,45
Yeterli Gérme Giresun Universitesi 10 77,35 9 5725 767
Burdur Mehmet Akif Universitesi 47 89,19
Van Yiziinci Yil Universitesi 8 63,38
Dicle Universitesi 13 70,62
istanbul Teknik Universitesi 1 116,50
Ege Universitesi 17 82,38
Kafkas Universitesi 38 87,37
Ardahan Universitesi 10 83,95
Gaziantep Universitesi 9 59,67
Sakarya Universitesi 10 85,30
Galgi Perf. Kendini Giresun Universitesi 10 88,00 9 5-522 787
Yetersiz Gorme Burdur Mehmet Akif Universitesi 47 81,62
Van Yiziinci Yil Universitesi 8 72,81
Dicle Universitesi 13 74,38
istanbul Teknik Universitesi 1 150,50
Ege Universitesi 17 66,88
Kafkas Universitesi 38 83,34
Ardahan Universitesi 10 94,95
Gaziantep Universitesi 9 77,72
. o Sakarya Universitesi 10 85,40
Psikolojik Gostergeler Giresun Universitesi 10 76.35 9 7.180 ,618
Burdur Mehmet Akif Universitesi 47 80,46
Van Yiziinci Yil Universitesi 8 101,44
Dicle Universitesi 13 80,00
istanbul Teknik Universitesi 1 162,50
Tablo 12’de halk oyunlari bolimiinde 6grenim géren  (niversitelerde yer alan halk oyunlart  bolimu

ogrencilerin calgi performansi 6z-yeterlik inanci (¥* =
4.936, sd = 9, p > .05) ve alt boyutlari ile galgi calmaya
yonelik tutum diizeylerinin (x> = 10.153, sd = 9, p > .05)
o6grenim gordikleri Universiteye gore anlamli bir farklilik
gostermedigi belirlenmistir. Bu bulgu, 6grencilerin 6z-
yeterlik ve tutum puanlarinin lniversitelere gére anlamli
bicimde degismedigini, diger bir ifadeyle universite
degiskeninin bu iki degisken Uzerinde belirleyici bir etkiye
sahip olmadigini géstermektedir. Elde edilen sonug, farkh

Ogrencilerinin ¢algl performansi ve galgl ¢alisma tutumu
agisindan benzer diizeylerde oldugunu
distindirmektedir. Bu durum, calgi egitimine iligkin
benzer uygulamalarin veya 06grenme kosullarinin
Universiteler arasinda ortak bir yapiya sahip olabilecegine
isaret etmektedir. Ancak bu benzerligin altinda yatan
faktorlerin belirlenmesi igin ilerleyen arastirmalarda daha
ayrintili incelemeler yapilmasi énerilebilir.

Tablo 13. Halk oyunlari boliminde 6grenim goren 6grencilerin galgl performans 6z yeterlik inanci ve ¢algi galmaya iligkin
tutum dizeylerinin Tirk halk oyunlari béliminde okuma amacina gore bagimsiz t testi sonucu

Tutum ve Oz-yeterlik Okuma Amaci N X Ss sd t p
Tutum Toblam Miizik Ogretmeni Olmak 107 83,75 6,69
P THO Antrendrd Olmak 56 7991 624 161 3563 000
Calg: Perf Topl Miizik Ogretmeni Olmak 107 54,83 13,90
algl Ferformans foplam THO Antrendrd Olmak 56 51,10 1501 161 1580 ,161
. L Miizik Ogretmeni Olmak 107 25,95 8,72
Galg! Perf. Kendini Yeterli Gorme THO Antrendri Olmak 56 22,03 822 161 2776 ,006*
. o Miizik Ogretmeni Olmak 107 15,16 4,02
Calgi Perf. Kendini Yetersiz Gérme THO Antrendri Olmak =6 14,53 493 161 880 380*
. L Miizik Ogretmeni Olmak 107 13,71 3,99
Calgi Perf. Psikolojik Gostergeler THO Antrendri Olmak =6 14,53 375 161 -1.980 202*
Tablo 13'te halk oyunlari bélimiinde 6grenim géren  farklilastigi gorilmistir (twwm = 3.563; p < .05).
6grencilerin calgi calmaya iliskin tutum dizeylerinin,  Ogrencilerin c¢algl calmaya iliskin tutum dizeyleri

bolimi tercih etme amaglarina gore anlamli bicimde

incelendiginde mizik 6gretmeni olmak isteyenlerin galgi
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calmaya yonelik tutum ortalamasi yliksek ¢ikmistir. Calgi
performans 0z yeterlik inanci kendini yeterli gérme
(tkendini_yeterli_g6rme=2.776; p<.05) alt boyutu disinda,
performans 06z vyeterlik toplam puani (tézyeterlik
toplam=1.580; p<.05) ve alt boyutu olan ¢algi performans
kendini yetersiz gorme (tyetersiz gorme=.880; p<.05) ve
psikolojik gostergeler  (tpsikolojik gostergeler=-1.280;
p<.05) puani incelendiginde THO bodlimiinde okuma
amacina gore kisilerin puanlarinda anlamh bir farklilik
tespit edilmemistir. Bu sonuca goére mizik 6gretmeni
olmak isteyenlerin c¢algi performans Ozyeterlik inanci alt
boyutu olan kendini yeterli gorme dizeyinin ortalamasinin
yuksek ciktigi gortilmastir.

4, Tartisma

4.1 Birinci Alt Problem: Tiirk halk oyunlari boliimiinde
6grenim goéren 6grencilerin galgl performans 6z-yeterlik
inanci puanlari ve ¢algi ¢calmaya iliskin tutum puanlari ne
diizeydedir?

Arastirma sonuglarina gore, Turk Halk Oyunlar
Bolumu 6grencilerinin calgl performans 6z-yeterlik inanci
ve calgl calmaya yonelik tutum puanlar ortalama
diizeydedir. Ozellikle calgi performans 6z-yeterligi alt
boyutlari olan kendini yeterli gérme, kendini yetersiz
gorme ve psikolojik gostergeler de orta seviyede
seyretmektedir. Bu durum, 6grencilerin ¢algiya karsi genel
olarak olumlu bir tutum sergilediklerini gostermektedir.
Lisans oncesinde alinan calgi egitimlerinin 6grencilerin
hazirbulunusluk diizeyine katki sagladigi dusunulebilir.
Turan (2018) da benzer sekilde konservatuvar Turk Halk
Oyunlari  bolimi  mezunlarinin  muzik  6z-yeterlik
dizeylerinin orta seviyede oldugunu bildirmistir.
Pedagojik formasyon egitimine sahip bu 0Ogrencilerin
muzik Ogretmeni olma potansiyeli géz onlnde
bulunduruldugunda, calgi performans 6z-yeterlik inanci ve
¢algl ¢almaya iliskin tutumlarinin olumlu degerlendirildigi
sdylenebilir. Ote yandan, Yazici (2014) ise Tirk Halk
Oyunlari Bolumi 6grencilerinin mizik 6gretimine iligkin
Oz-yeterlik puanlarinin disuk oldugunu; miziksel bilgi ve
uygulama becerilerine yonelik gliven eksikligi oldugunu
belirtmistir.

4.2 ikinci Alt Problem: Tiirk halk oyunlari béliimiinde
6grenim goren o6grencilerin calgi performans 6z-yeterlik
inanci ile galgi calmaya iliskin tutumlari arasinda iligki var
midir?

Analizlerde, 6grencilerin galgl performans 6z-yeterlik
inanci ile calgl calmaya iliskin tutumlari arasinda pozitif ve

orta dlzeyde bir iliski saptanmistir. Bu, 06z-yeterlik
inancinin tutumu olumlu yonde etkiledigini
gostermektedir.  Seker (2014) muizik 6gretmeni

adaylarinda benzer sekilde 6z-yeterlik ile tutum arasinda
pozitif bir korelasyon oldugunu bildirmistir. Ayrica,
"kendini yeterli géorme" alt boyutunun calgl ¢almaya
yonelik tutum ile zayif pozitif iliskiye sahip oldugu
gorulmustir “Kendini yeterli gérme” alt boyutunun cgalgi
calmaya yonelik tutum ile zayif pozitif iliski gostermesi, bu
boyutun tutum (zerinde sinirl  bir etkiye sahip
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olabilecegini dustindirmektedir. Ak vd. (2022), cinsiyete
bagl olarak “kendini yeterli gorme” puanlarinda erkek
ogrenciler  lehine anlamh  farkhhklar  oldugunu
raporlamistir. Bunun yaninda, “kendini yetersiz gérme” alt
boyutu ile tutum arasinda orta diizeyde pozitif iliski,
“psikolojik gostergeler” alt boyutuyla ise zayif pozitif iliski
bulunmustur.

4.3 Ugiincii Alt Problem: Ogrencilerin calgi performans
6z-yeterlik inanci ve galgi calmaya iliskin tutum diizeyleri
demografik degiskenlere gore farklihk gésteriyor mu?

Arastirmada cinsiyet degiskenine gore calgl
performans 0z-yeterlik inanci ve tutum puanlarinda
anlamli fark bulunmamustir. Bu, kiz ve erkek 6grencilerin
bu acgidan benzer diizeyde oldugunu gostermektedir.
Benzer sekilde, Turan (2018), Ozmentes ve Ozmentes
(2009), Gergin (2018), Giftci ve Erim (2022), Altag (2023)
ve Caliskan (2008) yaptiklari ¢alismalarda cinsiyete bagh
anlamh farkliik olmadigini  bildirmistir. Ancak bazi
calismalar (Sener, 2023; Uger ve Otacioglu, 2024; Konakgl,
2010) cinsiyete bagh motivasyon ve tutum farkliliklarini
ortaya koymustur. Hallam vd. (2016) ise pratik
stratejilerde kiz ve erkek o©grenciler arasinda baz
farkhhklar oldugunu, ancak pratik sliresi ve motivasyonda
cinsiyet etkisinin sinirll  oldugunu raporlamistir. Bu
farkhhklar, calgi egitimi baglaminda cinsiyetin etkisinin,
Olgit ve oOrneklem ozelliklerine gore degisebilecegini
disundirmektedir.

Tark halk oyunlari boéliminde 6grenim goéren
ogrencilerin, konservatuvara baslamadan 6nce miuzik
egitimi alip almama durumuna goére calgi ¢calmaya iligkin
tutum dizeylerinde anlamh farkliliklar tespit edilmistir.
incelemeler, konservatuvara baslamadan 6nce miizik
egitimi alan 6grencilerin, konservatuvar egitimi slirecinde
de calglya karsi daha olumlu bir tutum sergilediklerini
gostermektedir. Ayrica, c¢algi performans 6z-yeterlik
inancinin toplam puani ve “kendini yeterli gérme” alt
boyutu puanlari agisindan da, dnceden mizik egitimi alan
Ogrencilerin anlamli derecede vyiiksek puanlar aldig
belirlenmistir. Bununla birlikte, “kendini yetersiz gérme”
ve “psikolojik gostergeler” alt boyutlarinda ise bu
o6grencilerin puanlarinin sinirda kaldigi gézlemlenmistir.
Bu bulgular, 6nceden miuzik egitimi almanin calg
performans 0z-yeterlik inanci ve tutumlari (zerinde
olumlu bir etkisi oldugunu desteklemektedir. Bandura'nin
(1997) 0Oz-yeterlik kuramiyla uyumlu olarak, ©nceki
deneyimlerin  yeterlik algisini  olumlu etkiledigini
gostermektedir. Ak (2018), erken yasta galgi egitimi alan
mizik Ogretmeni adaylarinin, gitar performanslarinin
daha gec yasta baslayanlara kiyasla daha yliksek oldugunu
belirtmistir. Benzer sekilde, Lippolis vd. (2022) ortaokul
Ogrencilerinin  erken  yasta enstriman  ¢almaya
baslamalarinin, 6zellikle kiz 6grencilerde daha sistematik
calisma ve hata dizeltme istegini artirdigini; erkek
ogrencilerin ise daha ylksek konsantrasyon seviyelerine
sahip olduklarini raporlamistir. Ulugbay (2013) ise erken
yasta miuzik egitimi alan c¢ocuklarin, almayanlara goére
bircok alanda ve zeka testlerinde daha basarili oldugunu
ortaya koymustur. Hallam ve digerleri (2016) de
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ingiltere’de 6-19 vyas arasi mizik pratik aliskanliklarini
inceleyerek, kiz Ogrencilerin daha sistematik calisma
stratejileri benimsedigini, erkek Ogrencilerin ise daha
yuksek konsantrasyon dizeylerine sahip oldugunu
saptamistir. Ote yandan, Erten (2022) yaptigi calismada,
calgi calmaya yeni baslamis olanlarla 10 yil ve Uzeri
deneyime sahip 0&grencilerin motivasyon duzeyleri
arasinda anlamli bir fark olmadigini bildirmistir. Bu veriler
dogrultusunda, 0Ogrencilerin egitim aldiklari  bolim,
bireysel ozellikleri, ¢algi calmaya iliskin yeterlilikleri ve
calisma ahiskanhklarinin farkhhk  gosterebilecegi
soylenebilir.

Tirk halk oyunlari boliminde 06grenim goéren
ogrencilerin ¢algi c¢almaya iliskin tutum diizeyinde
konservatuvara baglamadan &nce calgl egitimi alp
almama durumuna goére anlamh bir farkhlasma oldugu
tespit edilmistir. Ogrencilerin calg calmaya iliskin tutum
diizeyleri incelendiginde konservatuvara baslamadan
once c¢algl egitimi alan bireylerin konservatuvar
doneminde calgiya yonelik tutumunun ylksek oldugu
yonindedir. Calgl performans 6z yeterlik inanci psikolojik
gostergeler alt boyutu disinda performans 6z yeterlik
toplam puani, ¢algl performans kendini yeterli gorme ve
calgl performans kendini yetersiz gérme puani
incelendiginde konservatuvara baslamadan o6nce calgi
egitimi alan kisilerin puanlarinda anlamli bir farklilik
belirlenmistir. Elde edilen bulgular, konservatuvara
baslamadan 6nce calgl egitimi alan 6grencilerin, egitim
sureci boyunca ¢algi performansi 6z-yeterlik diizeylerinde
ve ilgili alt boyutlarda daha avantajli konumda olduklarini
gostermektedir.

Bu sonug, bireylerin daha 6nceki miizikal
deneyimlerinin calgi ¢almaya yonelik 6z-yeterlik algisini
olumlu etkiledigini gostermektedir. Bandura'nin 0z-
yeterlik kuramina goére bireyin ge¢cmis basarilari,
gelecekteki yeterlik algisinin temelini olusturur (Bandura,
1997). Ozellikle mizik gibi uygulama temelli alanlarda,
erken yasta edinilen deneyimlerin tutum ve basariyi
artirdig bilinmektedir (McPherson & McCormick, 2006).
Bu baglamda, konservatuvara hazirlik siirecinde verilen
calg! egitimi, 6grencilerin hem calgiya olan tutumlarini
hem de performans gilivenlerini gelistirmektedir.

Tirk halk oyunlari boliminde 06grenim goéren
Ogrencilerin calgi ¢almaya iliskin tutum diizeyinde yas
degiskenine gore anlamli bir farkhlasma oldugu tespit
edilmistir. Tlrk halk oyunlari boliminde 6grenim goren
21-23 yas arasinda olan 6grencilerin ¢algl ¢calmaya iliskin
tutumlari diger yaslara kiyasla daha yiksektir. Yapilan post
hoct scheffe testine gore 18-20 arasinda olan 6grenciler
ile 21-23 arasinda olan 6grenciler arasinda farkin oldugu
belirlenmistir. Onceden c¢algi egitim alan 6grencilerin
konservatuvar egitim sirasinda tutum tzerinde olumlu bir
etkinin oldugu soylenebilir. Halk oyunlari bélimiinde
O0grenim goren Ogrencilerin galgl performans 6z-yeterlik
inanci ve alt boyut puani yas degiskenine gore
incelendiginde ¢algl performans 6z-yeterlik inanci ve alt
boyut puan ortalamasinda yapilan varyans analizi
sonucunda anlamli farklilik gérilmemistir. Onceden calg
egitimi alan 6grencilerin konservatuvar egitim sirasinda

calgl performans inanci puaninin galgi egitimi tGizerinde bir
etkinin olmadigl yoniindedir. Bu sonucun aksine yapilan,
Pamukcu ve Ozer (2015) erken yasta piyano calmaya
baslamanin sadece teknik beceri degil; estetik, duygusal
ve sosyal yonden gelisimi destekleyen kapsaml bir siireg
oldugunu, uygun yasta ve uygun yodntemlerle verilen
piyano egitimi, ¢ocugun bdtiinsel gelisimine 6nemli
katkilar sagladigi, Janurik ve Jézsa (2022) Macar
Ogrencileri Uzerine yapmis olduklari arastirmada ritim
algisi ve tretimi, ilkdgretim donemindeki akademik basar
Gzerinde giicll bir etkisinin oldugu, Smith (2008) yaptig
arastirmada erken g¢ocuklukta enstriiman egitimi alan 46
profesyonel mizisyenin erken mizik egitimin duygusal ve
biligsel gelisimlerini destekleyerek, yasam kalitelerini
artirdigl sonucuna ulagmistir. Her ne kadar 6nceden ¢algi
egitimi almanin tutuma olumlu etkisi oldugu gorilse de,
bu durum calgt performans 0z-yeterlik inancina
yansimamistir. Bu bulgu, egitimin niteligi ve slresi kadar
bireysel 6grenme stillerinin ve 6gretim yaklasimlarinin da
belirleyici oldugunu gostermektedir. Oysa Smith (2008),
erken yasta alinan mdizik egitiminin bireylerin yasam
kalitesine kalici katkilar sundugunu ortaya koymustur.
Dolayisiyla, sadece erken egitim almak degil, bu egitimin
icerigi ve  surdurilebilirligi  de  dikkate  almak
gerekmektedir.

Tark halk oyunlari boéliminde 6grenim goéren
ogrencilerin calgi performans 6z yeterlik inanci ve alt
boyutlari ile calgi ¢almaya iliskin tutum dizeylerinde
mezun olunan okul durumuna goére anlamh bir farklilasma
olmadig tespit edilmistir. Mezun olunan lise tiirliniin,
ogrencilerin  konservatuvar egitimi slrecindeki calgi
performansi 6z-yeterlik inanci ve galgl ¢alisma tutumu
puanlari Gzerinde anlamh bir etkisinin olmadigi
belirlenmistir. Benzer sekilde Ak (2018), calgi performansi
oz-yeterlik inancinin mezun olunan lise tlriine gore
farklilasmadigini; Erten (2022) ise Ogrencilerin c¢alg
¢alisma motivasyonu ve tikenmisglik dizeylerinde lise
tlrdnun belirleyici bir degisken olmadigini raporlamistir.
Bununla birlikte, bazi arastirmalar lise tUrGnin etkili
olabilecegine isaret etmektedir. Yorulmaz-Birdal (2021),
mizik bolimi  o6grencileri arasinda glzel sanatlar
lisesinden mezun olanlarin ¢algi performansi yonetimi 6z-
yeterlik dizeylerinin daha yiksek oldugunu bildirmistir.
Benzer sekilde Sener (2023), baglama egitimi alan
ogrencilerde glzel sanatlar lisesi mezunlarinin basari ve
¢alisma motivasyonu agisindan daha yilksek puanlara
sahip olduklarini belirtmistir.

Literatlirdeki bu farkli sonuglar, glzel sanatlar
liselerinden mezun olan Ogrencilerin c¢algl calisma
aliskanlklari, motivasyon dizeyleri ve calgl egitimine
yonelik tutumlarinin  diger lise tlrlerinden mezun
ogrencilere kiyasla genellikle daha yiksek olabilecegini
gostermektedir. Bu farkhligin, glizel sanatlar liselerinde
sunulan sistemli, yogun ve uygulamaya dayali ¢algl
egitiminin  sagladigi  altyapidan  kaynaklanabilecegi
duslintlmektedir.

Tirk halk oyunlari boéliminde 06grenim goren
ogrencilerin galgi performans 6z yeterlik inanci ve alt
boyutlari ile ¢algl calmaya iliskin tutum dizeylerinde sinif
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dizeyine gore anlamli bir farkhlasma olmadigl tespit
edilmistir. Arastirma bulgularina gore 06grencilerin
konservatuvar egitimi sirecindeki ¢algi performansi 6z-
yeterlik inanci ve ¢algl ¢alisma tutumu puanlarinin sinif
diizeyine goére anlamli  bir farklilk gostermedigi
anlasilmaktadir. Benzer bigimde Iskin (2018), mesleki
muzik egitimi alan 6grencilerin sinif degiskeni bakimindan
muzik performans kaygisi diizeylerinde anlamli bir farklilik
bulunmadigini raporlamistir. Bostanci (2024) da miuzik
egitimi bollimlerindeki keman 6grencilerinin galgi ¢calisma
aliskanliklarinda sinif dizeyine bagh bir farkhlasma
olmadigini belirtmistir. Bununla birlikte bazi arastirmalar
sinif diizeyinin etkili olabilecegine isaret etmektedir. Sener
(2023), baglama egitimi alan lisans 3. ve 4. sinif
Ogrencilerinin ¢algi motivasyonu ve c¢algl 0Oz-yeterlik
dizeylerinin 1. ve 2. sinif 6grencilerinden daha yiiksek
oldugunu bildirmistir. Avcioglu ve Sen (2020), 3. sinif
ogrencilerinin galgi dersine yonelik tutumlarinin 1., 2. ve 4.
sinif 6grencilerinden daha yliksek oldugunu belirtmistir.
Durak (2020) ise muzik egitimi alan 6grencilerin piyano
performansi 6z-yeterlik algilarinda 4. sinif 6grencilerinin
teknik diizeyde kendilerini daha basarili gérdiiklerini ifade
etmistir.

Bu bulgular birlikte degerlendirildiginde, ¢algi ¢almaya
yonelik tutum ve 0Oz-yeterlik algilarinin yalnizca sinif
dizeyine bagh olmadigi; bireysel 6zellikler, egitimin
niteligi, teknik vyeterlik, repertuvar genisligi ve sinav
deneyimi gibi farkl degiskenlerin de belirleyici olabilecegi
soylenebilir.

Arastirma bulgulari, 6grencilerin galgl ¢almaya yonelik
tutum dizeylerinin, c¢algt performansi  6z-yeterlik
inanglarinin ve alt boyut puanlarinin galgi calma diizeyine
gore anlamh bicimde farkhlastigini géstermektedir. Calgl
calma dlzeyi yiikseldikge hem tutum hem de 6z-yeterlik
dizeylerinin arttigi goralmustir. Ancak bazi alt boyutlarda
bu artisin ters yonde seyrettigi dikkat ¢ekmektedir. Bu
durum, bireylerin beceri dlzeyi vyikseldikce 06z-
degerlendirmelerinde  daha  elestirel  olmalaryla
aciklanabilir. Zimmerman’a (2000) gore artan yetkinlik,
bireyin beklentilerini de ylikseltmektedir. Benzer bigimde
Lehmann, Sloboda ve Woody (2007), ileri dizeydeki
ogrencilerin daha vyiksek icsel standartlara sahip
olduklarini belirtmektedir. Bu nedenle performans diizeyi
arttikca 6z-yeterligin bazi bilesenlerinde daha temkinli ya
da sorgulayici bir degerlendirme gorulebilir.

Tirk halk oyunlari boliminde 0Ogrenim goéren
ogrencilerin ¢algl performansi 6z-yeterlik inanci, alt boyut
puanlari ve calgl calmaya iliskin tutum dizeylerinin
ogrenim gordikleri Universiteye goére anlamh bir
farklilasma gostermedigi  belirlenmistir. Bu  bulgu,
Universiteler arasinda puanlarin tamamen ayni oldugu
anlamina gelmemekle birlikte, Gniversite degiskeninin
calgl performansi inanci ve galgi ¢alisma tutumu Utzerinde
belirleyici bir etkisinin bulunmadigini gostermektedir.
Turkiye'nin farkli bolgelerindeki glizel sanatlar fakiilteleri
ve konservatuvar halk oyunlari bélimi 6grencilerinin galgl
calmaya yonelik diizeylerinin benzerlik gostermesi, tutum
ve Oz-yeterlik algilarinin kurumsal farkliliklardan g¢ok
bireysel deneyimler, motivasyon ve kisisel hedeflerle
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iliskili olabilecegini dusiindiirmektedir. Universiteler
arasinda uygulanan program iceriklerinin, 06gretim
elemanlarinin  pedagojik  yaklasimlarinin  ve ders
yapilanmalarinin benzer olmasi da bu duruma katki
saglayabilir (Hallam, 2002). Bu sonug, Tirkiye’deki THO
bolimlerinde calgl egitiminin kurumsal farkhliklardan
ziyade bireysel 6grenme oOzellikleri ve kisisel galisma
ahskanliklari  dogrultusunda  sekillendigine  isaret
etmektedir. Ayrica galgl egitimine yonelik 6grenci odakh
destek mekanizmalarinin Universiteler  arasinda
standartlasmamis olmasi da dikkate alinmasi gereken bir
diger unsurdur.

Arastirma bulgulari, Tirk halk oyunlarn bélimiinde
0grenim goren Ogrencilerin calgl ¢galmaya yonelik tutum
diizeylerinin bolumi tercih etme amaglarina gére anlamh
bigimde farklilagtigini géstermektedir. Muzik 6gretmeni
olmayl hedefleyen 6grencilerin tutum ortalamalarinin
daha yiksek oldugu belirlenmistir. Calgl performansi 6z-
yeterlik inancinda ise yalnizca “kendini yeterli gorme” alt
boyutunda anlamli bir fark bulunmus; diger alt boyutlarda
ve toplam oOz-yeterlik puaninda okuma amacina goére
farklilasma gorilmemistir. Bu sonug, 6gretmenlik hedefi
taslyan 6grencilerin kendilerini daha yeterli algiladiklarini
ancak bu durumun performansin tim boyutlarina
yansimadigini gostermektedir. Mesleki motivasyonun
bireyin 6grenme slrecini ve tutumlarini énemli 6lglide
etkiledigi bilinmektedir (Richardson & Watt, 2006). Bu
nedenle mizik 6gretmeni olmayi hedefleyen 6grencilerin
calg! egitimine daha fazla 6nem vermeleri beklenebilir.
Ancak 0Oz-yeterlik puanlarindaki sinirlh fark, uygulamali
becerilerin gelistiriimesi i¢in 6gretmen adaylarina yonelik
daha yogun uygulama agirlikli programlara ihtiyag
olabilecegini dislindlirmektedir.

5. Sonug ve Oneriler

Sonug¢ olarak, bu arastirmada Tirk halk oyunlan
boliminde  6grenim  gbéren  Ogrencilerin  calgl
performansina yonelik 06z-yeterlik inanglari ile ¢alg
¢almaya yonelik tutum dlzeyleri ve bu degiskenler
arasindaki iliski cesitli demografik faktorler acgisindan
degerlendirilmistir. Arastirmadan elde edilen bulgular,
ogrencilerin calgl calmaya iliskin tutumlarinin genel olarak
olumlu dizeyde oldugunu, calgl performansi 6z-yeterlik
inancglarinin ise orta/orta-Ust dizeyde seyrettigini
gostermektedir. Bu sonug, Tirk halk oyunlari bélimi
ogrencilerinin calgl egitimine karsi olumlu bir yonelim
tasidiklarini; ancak performans vyeterligi, uygulama
deneyimi ve 6zgliven bakimindan desteklenmeye acik bir
profile sahip olduklarini ortaya koymaktadir.

Arastirmada calgl performansi 6z-yeterlik inanci ile
calgi calmaya yonelik tutum arasinda pozitif ve orta
dizeyde anlamli bir iliski tespit edilmistir. Bu bulgu,
ogrencilerin ¢algi performansina iliskin kendilerini daha
yeterli algiladik¢a galgl ¢almaya yonelik tutumlarinin da
daha olumlu héle geldigini gostermektedir. Benzer sekilde
“kendini yeterli gorme”, “kendini yetersiz gérme” ve
“psikolojik gostergeler” alt boyutlari ile calgi calmaya
yonelik tutum arasinda farkli diizeylerde pozitif iliskiler
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bulunmustur. Bu sonuglar, 6z-yeterlik algisi ile calgiya
yonelik tutumun birbirini destekleyen ve birlikte gelisen iki
onemli degisken oldugunu gostermektedir. Bununla
birlikte arastirmanin iliskisel tarama modelinde
ylritilmis olmasi nedeniyle bu iliskinin nedensel bir etki
olarak degil, degiskenler arasindaki anlamh birliktelik
olarak degerlendirilmesi daha uygun olacaktir.

Demografik degiskenler agisindan
degerlendirildiginde, 6grencilerin calgi performansi 6z-
yeterlik inanglari ve c¢algi ¢almaya yonelik tutumlari
cinsiyet, sinif diizeyi, mezun olunan lise tiirii ve 6grenim
gorilen Gniversite degiskenlerine gére anlamli bir farkhhk
gostermemistir. Bu sonug, s6z konusu degiskenlerin
Ogrencilerin galgiya yonelik tutumlari ve 6z-yeterlik algilari
Uzerinde tek basina belirleyici olmadigini gdstermektedir.
Buna karsilik, konservatuvara baslamadan 6nce muzik
veya c¢algl egitimi almis olan o&grencilerin hem calg
¢almaya yonelik tutumlarinin hem de calgl performansi
oz-yeterlik inanglarinin daha yiiksek oldugu belirlenmistir.
Bu bulgu, onceki mizikal deneyimlerin 6grencilerin
hazirbulunusluk dazeyini artirdigini ve calgl egitimine
daha guivenli, istekli ve olumlu bir bigimde yaklasmalarina
katki sagladigini gostermektedir.

Yas degiskeni bakimindan 6grencilerin galgl calmaya
yonelik tutumlarinda anlamli farkhlik bulunmus; 6zellikle
21-23 vyas araligindaki 6grencilerin calgiya yonelik
tutumlarinin daha olumlu oldugu tespit edilmistir. Buna
karsin yas degiskenine gore calgi performansi 6z-yeterlik
inanci  ve alt boyutlarinda anlamli  bir  farklilik
gorilmemistir. Bu sonug, yasin galgiya yonelik tutum
Uzerinde kismen etkili olabilecegini; ancak ¢alg
performansina iliskin yeterlik algisini agiklamada tek
basina yeterli olmadigini diisindirmektedir.

Arastirmada en  belirgin  farklilk  olusturan
degiskenlerden biri 6grencilerin calgl calma dizeyidir.
Bulgular, ¢algi ¢calma diizeyi yukseldikge 6grencilerin hem
calgi calmaya yonelik tutumlarinin hem de c¢algi
performansi Oz-yeterlik inanglarinin arttigini
gostermektedir. Bu sonug, uygulamali performans
deneyiminin 6grencilerin  kendilerine iliskin yeterlik
algilarini gliclendirdigini ve galgiya yonelik daha olumlu bir
tutum  gelistirmelerine  katki  sundugunu ortaya
koymaktadir. Dolayisiyla Tirk halk oyunlari béliimlerinde
calgl egitiminin yalnizca teorik bilgi aktarimiyla sinirh
kalmamasi; dizenli uygulama, bireysel ¢alisma,
performans geri bildirimi ve sahne deneyimiyle
desteklenmesi 6Gnem tasimaktadir.

Bolimii tercih etme amaci agisindan bakildiginda,
miizik 6gretmeni olmayi hedefleyen 6grencilerin ¢algi
calmaya vyonelik tutumlarinin daha yiliksek oldugu
belirlenmistir. Calgi performansi 6z-yeterlik inanci
acisindan ise vyalnizca “kendini vyeterli gérme” alt
boyutunda anlamh farkhlik bulunmustur. Bu durum,
mesleki hedeflerin 6grencilerin galgiya yonelik tutumlarini
gliclendirdigini; ancak 6z-yeterlik algisinin tiim boyutlarini
ayni dizeyde etkilemedigini gostermektedir. Miuzik
ogretmeni olma hedefi tasiyan 6grencilerin ¢algi egitimini

gelecekteki mesleki  kimlikleriyle daha dogrudan
iliskilendirmeleri, calgiya yonelik daha olumlu tutum
gelistirmelerinde etkili olabilir.

Genel olarak degerlendirildiginde, bu arastirmanin
sonuglar Tark halk oyunlari bolimia 6grencilerinin galgi
egitimine yonelik olumlu ancak gelistiriimeye agik bir
tutum ve oOz-yeterlik profiline sahip olduklarini ortaya
koymaktadir. Cinsiyet, sinif diizeyi, lise tiri ve lniversite
gibi yapisal degiskenlerden ziyade; onceki mizik/galg
egitimi, mevcut ¢algi calma diizeyi, yag donemi ve mesleki
hedef gibi bireysel deneyim ve yonelimlerin 6grencilerin
muziksel gelisiminde  daha belirleyici  oldugu
anlasilmaktadir. Bu nedenle Tiark halk oyunlar
boliimlerinde o6grencilerin  hazirbulunugluk diizeylerini
dikkate alan, uygulama agirlikh, bireysel farkliliklara
duyarli ve mesleki hedeflerle iligkilendirilmis galgi egitimi
sureglerinin gelistirilmesi 6nemli gorilmektedir.

5.1 Oneriler

e Ogrencilerin  ¢algi performansi  6z-yeterliklerini
gelistirmek amaciyla bireysel gelisim planlari hazirlanmal
ve 06z farkindaligi destekleyen etkinliklere yer verilmelidir.

e Tutum duzeylerini artirmak igin motivasyonu
glclendiren, 6grenci merkezli ve uygulama agirlikh galgi
ders icerikleri gelistirilmelidir.

e On egitim almis dgrencilerin daha yiiksek basari
gostermesi nedeniyle konservatuvar 6ncesi muzik egitimi
programlari yayginlastiriimali ve desteklenmelidir.

e Mesleki hedeflere yonelik rehberlik g¢alismalari
artirilarak ogrencilerin  6gretmenlik motivasyonlari ve
tutumlarn giglendirilmelidir.

e Yas, calgl diizeyi ve hedef yonelimi gibi degiskenlerin
O6grenme Uzerindeki etkisi dikkate alinarak
bireysellestirilmis 6gretim stratejileri uygulanmahdir.

o Universiteler arasinda ¢alg egitimi uygulamalari ve
ders igerikleri gozden gegirilmeli; programlar arasi uyum,
denge ve esglidiim saglanmalidir.
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