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ABSTRACT

The aim of this study is to develop a Turkish culture-themed animation material designed to support the teaching
of values education to preschool children within the framework of inclusive education. The study was conducted
using the Design and Development Research method, and the ADDIE instructional design model was followed
throughout the material development process. The study group consisted of 108 participants from various
disciplines, including academics, teachers, undergraduate students, and graduate students with experience in
inclusive education, values education, early childhood education, special education, and instructional technologies
and material development. The participants were selected through criterion sampling, one of the purposive
sampling methods. Data were collected using a semi-structured interview form developed by the researchers, titled
“Evaluation Form for Turkish Culture-Themed Animation Material for Teaching Values Education in the Context of
Inclusive Education.” The data were analyzed through descriptive analysis using MAXQDA Analytics Pro software.
To ensure the validity and reliability of the study, expert opinions were obtained, and consistency and confirmability
checks were carried out. The findings indicate that the developed materials were effective in supporting social-
emotional learning outcomes, contributing to the transmission of values through cultural elements, and addressing
the principles of inclusive education to a certain extent. However, the results also suggest that the concept of
inclusiveness should be elaborated further in the content, the internalization of values should be supported more
strongly, cultural representations should be concretized in ways that are consistent with children’s lived
experiences, and representations of individuals with special needs should be organized in a more functional and
pedagogically meaningful manner.

Keywords: Animation, Inclusive education, Instructional design, Material development, Preschool education, Turkish
culture, Values education
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Arastirmanin amaci, okul 6ncesi egitim diizeyindeki gocuklara yonelik kapsayici egitim anlayisi cercevesinde degerler
egitimi konularinin 6gretimini hedefleyen, Turk kalttri temali gizgi film 6gretim materyali gelistirmektir. Calismada
Tasarim ve Gelistirme Arastirmasi (TGA) yontemi benimsenmis; materyal gelistirme sirecinde ADDIE 6gretim
tasarimi modeli kullanilmigtir. Calisma grubunu, “kapsayici egitim”, “degerler egitimi”, “erken gocukluk egitimi”,
“Ozel egitim” ile “Ogretim teknolojileri ve materyal gelistirme” alanlarinda deneyime sahip farkh disiplinlerden
toplam 108 katilimci (akademisyenler, 6gretmenler, lisans ve lisanststu 6grenciler) olusturmaktadir. Katihmcilar
amagh 6rnekleme kapsaminda o6lgiit 6rnekleme yontemiyle belirlenmistir. Veri toplama siirecinde, arastirmacilarin
gelistirdigi, “Kapsayici Egitim Baglaminda Degerler Egitimi Konularinin Ogretimi Amaciyla Tiirk Kiiltiirii Temali
Animasyon Materyali Degerlendirme Formu” isimli yari yapilandiriimig gérisme formu kullanilmistir. Veriler
betimsel analiz yontemiyle ¢6ziimlenmis; analiz stireci MAXQDA Analytics Pro yazilimiyla yurutulmustir. Gegerlik ve
guvenirligini saglamak amaciyla uzman goérustine bagvurulmus; tutarlilik ve teyit incelemesi yapilmistir. Aragtirma
bulgular, gelistirilen materyallerin sosyal-duygusal kazanimlar saglama, klttrel 6geler araciligiyla deger aktarimina
katkida bulunma ve kapsayici egitim ilkelerine belirli 6lgiide yanit verme agisindan etkili oldugunu gostermektedir.
Bununla birlikte igeriklerde, “kapsayicilik” dustincesinin detaylandiriimasi, degerlerin igsellestiriimesine yonelik
gelistirilmeler yapilmasi, kilttrel temsillerin gocuklarin yagsam deneyimleriyle uyumlu bicimde somutlastiriimasi ile
ozel gereksinimli birey temsillerinin daha islevsel ve pedagojik olarak anlamli bicimde duzenlenmesi gerektigi
onerileri sunulmustur.
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1. Introduction

Human beings, from birth onward, need support,
interaction, and the transmission of values from the
individuals around them in order to sustain their lives and
construct social meaning. This need has enabled different
communities to develop their own cultural norms and
value systems, while also allowing individuals to establish
a connection with society through these shared values
(Murtezaoglu, 2012; Nigar, 2014). However, social
structures have sometimes adopted an inclusive attitude
toward differences in age, ability, learning potential,
socio-cultural background, and belief, while at other times
they have produced exclusionary attitudes by regarding
such diversity as outside the norm (Altunoglu, 2021;
Demir Basaran, 2021).

These exclusionary practices constitute the framework
of social exclusion and restrict individuals’ full
participation in society. Although exclusion was initially
associated mainly with disability, dependency, or
behavioral patterns perceived as different, it has today
become a broader social problem affecting various groups
due to socioeconomic inequalities and changing
understandings of “normality.” Limited access to
fundamental rights among individuals who do not
conform to socially accepted norms weakens their sense
of belonging and deepens alienation (de Foucauld, 1992;
Silver, 1995). At this point, inclusiveness offers a holistic
perspective aimed at reducing exclusionary practices.

Inclusiveness refers to a justice- and equality-based
social understanding that advocates equal access to
fundamental rights for all individuals, regardless of age,
gender, ethnic origin, religious belief, or special needs
(Coskun, 2023; Florian & Spratt, 2013). One of the fields in
which this understanding can be most effectively
implemented is education. Education supports
individuals’ participation in social life, ensures equality of
opportunity, and strengthens the learning processes of
disadvantaged groups in particular. Therefore, inclusive
education policies aim not only to protect rights through
legal regulations but also to create a transformative
process through which every individual can realize their
potential (Akgamete et al., 2012).

The inability of traditional educational approaches to
adequately address diversity has made it necessary to
restructure instructional processes. This restructuring has
increased the need for curricula that consider individual
differences, student-centered approaches, and innovative
teaching methods (Tosun Andi¢ & Yazicioglu, 2013).
Contemporary educational approaches focus on
recognizing students’ individual characteristics, enabling
them to take an active role in learning processes, and
making learning environments more accessible.
Encouraging family participation, addressing learning
gaps, strengthening peer relationships, and recognizing
differences as a source of richness are among the
fundamental elements of this understanding (Baykara
Pehlivan & Baykara Acar, 2009). This framework clearly
reveals the need for inclusive education.
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Inclusive education is an approach that regards
individual diversity as a natural value and aims to ensure
the active and equal participation of all individuals in
education in line with the principles of social justice
(Morgul, 2024). It seeks to ensure that students
experiencing disadvantaged conditions such as poverty,
trauma, migration, disability, or parental loss receive
education under equal conditions with their peers without
being excluded (Haug, 2017; UNESCO, 1994). Therefore,
inclusive education provides an important framework for
reducing segregating practices, strengthening social
integration, and constructing a responsive education
system (Oglak¢i & Amag, 2024; Stubbs, 2008). Supportive
and inclusive learning environments not only enhance
academic achievement but also contribute to the
development of fundamental human values such as
tolerance, empathy, respect, and friendship. This value-
based social interaction shows that inclusive education is
not merely a pedagogical approach, but also a process
that strengthens social cohesion (Ainscow et al., 2012;
Aydin GUngor & Pehlivan, 2021).

Such an educational environment requires an
approach that prioritizes individuals’ multidimensional
development. Accordingly, it is recommended that
fundamental human values such as justice, friendship,
empathy, honesty, privacy, compassion, humility,
freedom, patience, love, respect, responsibility, and
cooperation be systematically incorporated into
educational programs starting from early childhood. The
internalization of these values within school culture
strengthens the effects of inclusive education at both
individual and social levels and contributes to raising
students as multidimensional individuals equipped with
human values (Dogan & Telli, 2022; MEB, 2024). Thus, the
effective implementation of inclusive education requires
values to be treated as a fundamental component of
educational processes.

The concept of value is defined as a set of unwritten
norms that shape individuals’ basic human capacities and
support personality development, social harmony, and
problem-solving skills. These norms, widely adopted by
society, provide individuals with guiding principles
regarding how they should behave and contribute to the
development of a shared social order (Eker & Erdogan,
2019). At the same time, values function as a belief system
that guides human behavior and shapes individuals’
perceptions of the world, attitudes, and social interactions
(Ulusoy & Dilmag, 2020). Therefore, recognizing,
internalizing, and transferring values into daily life should
be among the main aims of educational processes.
Learning values supports individuals in distinguishing right
from wrong, developing positive personality traits,
acquiring healthy communication skills, strengthening
self-confidence, and showing respect for differences. In
this context, values education is regarded as a critical
pedagogical process through which individuals can
acquire these outcomes (Lipsett, 2016; Purohit, 2018).
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Values education is a planned, systematic, and
continuous process. This process helps individuals
become more sensitive, responsible, and socially
competent by adopting fundamental human values. It also
supports social integration, social responsibility
awareness, and a culture of living together (Turan &
Ulusoy, 2015). For this reason, it is highly important for
teachers to develop conscious, systematic, and inclusive
programs that support the internalization of values. The
main aim of values education is to raise constructive and
harmonious individuals who have a strong moral
foundation and a developed sense of social responsibility.
The acquisition of values such as justice, respect, love,
compassion, honesty, privacy, and cooperation, as
emphasized by the Ministry of National Education (MEB)
(2024), through formal education from early ages
contributes to children’s healthy adaptation to social life,
the development of independent thinking skills, and the
formation of a strong sense of responsibility. For this
process to be effective, the methods and materials used
should appeal to children’s interests, address multiple
senses, support creative thinking, and encourage active
participation. Indeed, such methods facilitate the
internalization of values by enabling students to
participate actively in the learning process (Aydin & Akyol
Gdurler, 2020). Accordingly, there is a need to develop a
conscious, planned, and functional instructional design for
values education.

Instructional design is a systematic process that begins
with the identification of learning needs and aims to
develop sustainable and effective solutions appropriate to
these needs (Ozerbas & Kaya, 2017). This process aims to
organize learning environments, select appropriate
methods and materials, and improve the quality of
learning outcomes. Thus, instructional activities gain a
more controlled, goal-oriented, and qualified structure. At
the same time, instructional design is an important tool
for creating learning environments that are sensitive to
individual differences (Simsek, 2014).

Instructional materials are among the most important
components of this process and cover a wide range of
tools that support learning. Digital networks, audiovisual
content, simulations, printed materials, and particularly
video- and film-based resources attract students’
attention, support learning, and contribute to a more
permanent understanding of concepts (Fitriah, 2015).
Videos and films are used not only for instructional
purposes but also for various purposes such as raising
social awareness, transmitting ethical values, and
introducing cultural elements (Yakar, 2013).

It is of great importance that materials to be used in
early childhood are sensitive to children’s developmental
characteristics and have an interactive and multisensory
structure (Atan, 2024). Therefore, material design should
be carried out with a holistic understanding that meets
children’s cognitive, social, and emotional needs and is in
accordance with pedagogical principles. In particular,
animations have become an increasingly preferred type of

material in preschool education in recent years due to

their suitability for these needs (Aksoy, 2021).

Animation is a technique that creates the illusion of
motion by presenting still images in a certain sequence
and offers children a dynamic learning experience (Kozan,
2021). The multisensory structure of animations facilitates
the concretization of abstract concepts, while their story-
based content enables information to be learned more
permanently. These characteristics make animations
stand out as effective instructional materials in the
preschool period (Darga et al., 2021). Moreover,
integrating animations with cultural elements enhances
the effectiveness of values education and provides
children with rich learning experiences both educationally
and culturally.

In this study, itis aimed to develop an animation-based
instructional material suitable for early childhood within
the framework of inclusive education and values
education. The main objective of the study is to design and
develop an animation material that addresses values in
line with the principles of inclusive education and draws
on elements of traditional Turkish culture. The prepared
material was structured in a video-animation format for
preschool children, thereby aiming to integrate both
educational outcomes and cultural elements through a
holistic approach.

In line with this aim, answers were sought to the
following research questions:

e To what extent is the content structure of the
animation material compatible with the cognitive,
social-emotional, and language development
characteristics of preschool children?

e To what extent are the principles of inclusive
education, such as equal participation, prevention of
discrimination, and respect for individual differences,
represented in the animation?

e To what extent can inclusive principles be effectively
conveyed to viewers through the animation?

e How are individuals with different developmental
characteristics represented in the animation, and do
these representations support the participation of
disadvantaged groups in education?

e How are fundamental human values such as justice,
friendship, compassion, patience, respect, love, and
benevolence reflected in the animation, and how do
they contribute to the internalization of these values
by children?

e How are elements of Turkish culture, such as
traditional clothing, folk music, and local motifs,
represented in the animation, and how do these
representations affect children’s cultural awareness?

2. Method

2.1 Research Model

The aim of this study is to develop a Turkish culture-
themed animation material designed for preschool
children to support the teaching of values education
within the framework of inclusive education. In this
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context, the study examines the contribution of the
developed animation material to values education, as well
as its alignment with children’s individual developmental
characteristics and the principles of inclusive education.

Design and Development Research (DDR) was adopted
as the research method. Although DDR can be applied
across various disciplines, it is a particularly prominent
approach in the fields of educational sciences and
educational technologies. While traditional research
generally focuses on describing and explaining existing
situations, phenomena, and the relationships among
them, DDR aims to produce and develop innovative
solutions in light of scientific findings and to generate new
knowledge throughout this process.

Richey and Klein (2014) define Design and
Development Research as the process of developing
instructional materials, technological tools, and similar
applications, together with the models underlying this
process. DDR is generally divided into two main
categories: Type 1 and Type 2. Type 1 studies focus
directly on the development of a product or material,
whereas Type 2 studies aim to develop design models that
explain the process through which such products are
created (Blylikoztirk et al., 2019). In this study, a Type 1
DDR approach was preferred, since the primary aim of the
research is to develop an original animation material that
presents abstract values in a concrete way, is enriched
with cultural elements, and incorporates inclusive
features. Therefore, the direct design, piloting, and
improvement of the product are consistent with the
applied nature of Type 1 DDR.

Instructional design models are frequently used in
Type 1 studies, and one of the most widely used models is
the ADDIE model, which consists of five phases (Richey &
Klein, 2014). Accordingly, the ADDIE model was preferred
in the design of the animation material developed in this
study, as its analytical, cyclical, and flexible structure
enabled the implementation of a systematic development
process aligned with both the developmental
characteristics of preschool children and the principles of
inclusive education.

The ADDIE model consists of five phases: analysis,
design, development, implementation, and evaluation. In
the analysis phase, learning needs and the characteristics
of the target audience are identified. In the design phase,
instructional objectives, content organization, and
teaching strategies are planned. In the development
phase, materials are prepared in line with the designed
plan and tested through pilot implementations. The
implementation phase involves presenting the developed
materials to the target group. In the evaluation phase,
both process- and outcome-oriented evaluations are
conducted to assess the effectiveness of the material and
to make necessary revisions (Branch, 2009). Specific to
this study, the phases of the ADDIE model were
implemented as follows:

e Analysis phase: Values education outcomes in the
preschool  period, children’s developmental
characteristics, inclusive education requirements,
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and the pedagogical suitability of cultural themes
were examined. In addition, the values and cultural
elements to be addressed in the animation were
determined based on teacher opinions and a review
of the relevant literature.

e Design phase: Instructional objectives were
determined; the scenario flow, character designs,
inclusive representations, audiovisual elements, and
scene structures appropriate to children’s attention
spans were planned.

e Development phase: The scenes designed in
accordance with the drawings, voice-overs, cultural
motifs, and value themes were transferred to the
digital environment. Initial versions were produced,
expert opinions were obtained, and the material was
revised based on the feedback received.

* Implementation phase: The animation was piloted in
a classroom setting with children aged 5-6. Children’s
forms of interaction with the material were observed,
and feedback was collected from teachers.

e Evaluation phase: Both process- and product-
oriented evaluations were conducted to analyze the
extent to which the animation served the aims of
values education, the principles of inclusive
education, and developmental appropriateness.
Based on the data obtained, the final version of the
material was revised.

Through this holistic process, the developed animation
material was intended to be both pedagogically functional
and aligned with the principles of inclusive education.

2.2 Study Group

In selecting the sample of the study, purposive
sampling, one of the non-random sampling methods, was
preferred; within this scope, criterion sampling was used
as a subtype. Purposive sampling is a non-probability-
based approach that involves identifying cases capable of
providing rich and meaningful data in line with the
purpose of the research. This method allows for the
detailed examination of specific cases that meet
predetermined criteria (Patton, 1990). Criterion sampling,
on the other hand, is based on including individuals,
events, objects, or cases that possess certain criteria
determined in advance in accordance with the objectives
of the study. In this approach, the main condition is that
the individuals included in the sample have specific
characteristics aligned with the purpose of the research
(Buyukoztirk et al., 2019; Yildirim & Simsek, 2018).

In this study, the main criterion determined for
criterion sampling was the selection of participants who
had the expertise to evaluate the pedagogical
appropriateness of the developed animation material in
terms of values education, inclusive education, early
childhood education, and instructional material design.
Accordingly, individuals to be included in the study group
were required to meet at least one of the following
criteria:

o Expertise in the field of early childhood education,
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e  Theoretical knowledge in values education or child
development,

o Experience in
education,

. Knowledge of instructional technologies,
instructional design, or digital material development,

. Knowledge of Turkish culture, cultural elements, or
children’s literature.

The purpose of determining these criteria was to
ensure that the developed animation could be evaluated
from pedagogical, cultural, and technological perspectives
in a multidimensional manner. Therefore, the disciplines
represented in the sample were diversified, and
participants from various fields such as preschool
education, psychological counseling and guidance, special
education, computer education and instructional
technologies, and Turkish language and literature were
included in the study. This interdisciplinary diversity made
it possible to obtain more holistic feedback on the
animation in terms of content depth, accuracy of cultural
transmission, developmental appropriateness, and
inclusive representations.

The study group consisted of a total of 108
participants, and this group was divided into two
subgroups for the four videos developed. Having each
video evaluated by 54 participants was preferred for two
reasons:

1. To reduce the evaluation burden and enable
participants to provide more careful, detailed, and
qualified feedback,

2. To ensure that different participant profiles were
distributed across the videos, thereby allowing each
video to be evaluated with a similar diversity of
expertise.

Through this arrangement, each animation video was
evaluated through balanced and comparable expert
feedback in pedagogical, technical, and cultural terms.
Thus, the material developed in line with the aims of the
study was examined in a multidimensional, reliable, and
consistent manner. In this context, the study group within
the relevant fields is presented in the table below.

inclusive education or special

Table 1. Study Group

Turkish
. Preschool Language
Participant . GPC CEIT Total
Education and
Literature
Lecturer 1 1 - 1 3
Teacher 2 - 3 1 6
Master’s
Student ) ) ! 4 >
Undergraduate
11
Student 70 8 > 94
Total 73 9 9 17 108

2.3 Data Collection Tools

The data collection process of the study was
conducted to understand the quality of the Turkish
culture-based cartoon animation material developed for

preschool children and designed to address values
education themes in line with an inclusive education
approach, as well as to reveal participants’ views on this
material in depth. Accordingly, a semi-structured
interview form was used as the data collection tool.

During the development of the interview form, theses,
articles, and books in the fields of animation, values
education, inclusive education, material development,
preschool education, instructional design, special
education, and Turkish culture were first reviewed.
Subsequently, preliminary notes defining the scope of the
qguestions were prepared together with an academic
expert in the field of curriculum and instruction. Following
this preparation, the opinions of academics specialized in
inclusive education, values education, and Turkish folk
literature were obtained, and the interview questions
were reviewed in terms of content, scope, and clarity of
expression. Thus, the final version of the form was
developed.

The form consisted of open-ended questions designed
to elicit detailed evaluations from the participants
regarding the pedagogical appropriateness of the
animation material, its alignment with the principles of
inclusiveness, the functionality of cultural elements, the
adequacy of its technical features, and its suitability for
children’s developmental characteristics.

To ensure the validity and reliability of the study,
content validity, expert review, consistency review,
confirmability, and intercoder agreement procedures
were employed. In line with the opinions of three experts,
the scope and purposefulness of the interview questions
were confirmed. In addition, experts competent in
qualitative research examined the research model, data
collection tool, and analysis process and provided critical
suggestions. The codings conducted by two independent
researchers were compared, and intercoder agreement
was achieved.

Furthermore, the raw data, coding process, analysis
notes, and reporting stages were systematically stored
and submitted for confirmability review, and it was
verified that the conclusions reached were consistent with
the data. As a result of all these processes, the semi-
structured interview form functioned as a comprehensive
and reliable tool that was appropriate for the purpose of
the study and capable of generating in-depth data.

The ethical process in the study was as follows:

e  Ethics committee approval for this study was
obtained from the Educational Sciences Research
Proposal Ethics Evaluation Committee of Sivas
Cumhuriyet University, with the decision dated 29
May 2025 and numbered E-50704946-050.04-
568242.

e Informed consent has been obtained from the
participants.

2.4 Data Collection Process

In this study, the interview technique, which is
frequently used in qualitative research methods, was
employed. Stewart and Cash (1985) define an interview as
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a continuous communication process conducted for a
predetermined purpose, based on mutual interaction and
a question-and-answer structure. This definition is also
consistent with the main reasons for preferring the
interview method in the present study. Since a
guantitative measurement tool would not be sufficient to
reveal participants’ perceptions, evaluations, and
suggestions regarding the developed animation material
in depth, the interview technique was preferred as it
allows participants’ individual views to be explored in
detail. Although interviews are generally classified in the
literature as structured and unstructured, this study
employed a semi-structured interview format, which
combines the advantages of both approaches. This type of
interview was preferred because it enables the
production of comparable data across participants while
also allowing participants to express their unique
thoughts, feelings, and experiences. Accordingly, the
researcher prepared the interview questions in advance
based on a review of the relevant literature and expert
opinions. During the interviews, additional questions were
asked when necessary to further elaborate participants’
responses. Each interview lasted approximately 15-20
minutes. The interviews were conducted online and
audio-recorded with the consent of the participants. The
researcher personally conducted all interviews and paid
attention to semantic integrity, contextual
appropriateness, and the authenticity of participants’
statements during the transcription of the audio
recordings. During the process, certain difficulties were
encountered, particularly connection problems in online
interviews, some participants’ initial hesitation in
expressing their views, and challenges in arranging
suitable time slots due to busy academic schedules.
However, these difficulties were addressed by scheduling
additional times and providing explanatory guidance.
Taken together, the interview technique produced
qualitative and in-depth data that enabled the study to
achieve its aim and provided an opportunity for a
multidimensional evaluation of the instructional material
under development.

2.5 Data Analysis

The data obtained in this study were analyzed using
the descriptive analysis method. Descriptive analysis is a
systematic approach that enables the findings to be
organized and interpreted in accordance with
predetermined themes. Thus, the data can be supported
by direct quotations and presented through a structured
interpretation aligned with the purpose of the research
(Buyukoztirk et al., 2019; Yildirim & Simsek, 2018). The
data analysis process was carried out using MAXQDA
Analytics Pro software (version 24.10.0). In the first stage,
the researcher transcribed the interview recordings in full
and then carefully read the raw data to generate
preliminary codes. Subsequently, the codes were
classified in line with the relevant literature, the aims of
the study, and the thematic framework guided by the
interview questions. Similar meaning structures were
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grouped together, and themes and subthemes were
identified. Throughout this process, the researcher
regularly reviewed the codes and conducted consistency
checks. When necessary, the codes were merged,
separated, or renamed in order to make the thematic
structure clearer and more comprehensible. After the
coding process was completed, the findings were
organized into themes through MAXQDA, supported with
participant statements, and prepared for interpretation.
This holistic process contributed to the systematic,
transparent, and replicable analysis of the data.

3. Results

The first sub-problem of the study was formulated as
follows: “Does the content structure of the animation
material demonstrate sufficient appropriateness in terms
of the cognitive, social-emotional, and language
development characteristics of preschool children?” In
this regard, the findings related to four different
animations were analyzed based on themes. The data
obtained revealed both the strengths and weaknesses of
each animation individually and provided comparative
evaluations across the materials.

Table 2. Appropriateness of the Materials to
Developmental Level
Animation Theme Code f
Appropriate for
Developmental 52
Ekmek Appropriateness for Characteristics
Kokusu Developmental .
Characteristics Not Appropriate for
Developmental 2
Characteristics
Appropriate for
Developmental 49
iyiligi Appropriateness for Characteristics
Gormek Developmental .
Characteristics Not Appropriate for
Developmental 5
Characteristics
Appropriate for
Developmental 54
Oyun Appropriateness for Characteristics
Salemi Developmental .
Characteristics Not Appropriate for
Developmental 0
Characteristics
Appropriate for
Developmental 50
Veli Appropriateness for Characteristics
Dede’nin Developmental
Bilmecesi Characteristics Not Appropriate for
Developmental 4
Characteristics
Within the theme of appropriateness for

developmental characteristics, certain differences were
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observed among the materials. In the animation “Ekmek
Kokusu”, the code “Appropriate for Developmental
Characteristics” was used 52 times, whereas the code
“Not Appropriate” was used 2 times. Participants
evaluated positively the fact that the content appealed to
multiple senses and was supported by cultural values:
“Since preschool children are in the preoperational stage,
the content presented to them should appeal to more
than one sense organ and should be concretized; in this
respect, the content presented is appropriate for
children’s cognitive development. In terms of social-
emotional development, the use of values and cultural
elements in the content supports their comprehension.”
(P-56). On the other hand, it was stated that abstract
concepts might create difficulties in understanding for
some children: “Unfortunately, no. They may have
difficulty understanding abstract words such as being fair
and acting justly.” (P-68).

Although the animation “lyiligi Gormek” was also
found to be largely developmentally appropriate (f=49), it
received more criticism compared to the other animations
(f=5). These criticisms were particularly related to long
dialogues and the prominence of abstract concepts. One
participant expressed this situation as follows: “I think it
was not sufficiently taken into consideration. It should
include shorter dialogues. The behavior intended to be
acquired should first be understandable for that age
group.” (P-17).

The animation “Oyun Ozlemi” stood out as the
strongest animation in terms of developmental
appropriateness; the code “Not Appropriate for
Developmental Characteristics” was not used at all (f=54).
This finding is associated with the inclusion of themes such
as empathy, cooperation, and social relationships, which
directly appeal to children’s developmental level. One
participant stated this as follows: “It was prepared by
taking children’s developmental level into account; an
animation that contributes more to their socio-emotional
development was created.” (P-63).

In the animation “Veli Dede’nin Bilmecesi”,
developmental appropriateness was found to be high
(f=50); however, the abstract nature of riddles may create
conceptual difficulties for some children. While this view
was reflected in the statement, “The riddles support
thinking and problem-solving skills; the affectionate
nature of the characters nourishes social-emotional
development.” (P-52), the evaluation “Some expressions
in the content may remain abstract for preschool
children.” (P-37) points to a limitation.

In line with the findings obtained, it can be stated that
all four animations are largely appropriate for the
developmental and age-related needs of the preschool
period. However, the prominent strengths of the
materials differ. “Oyun Ozlemi” is the strongest material
in terms of developmental compatibility; “Ekmek Kokusu”
demonstrates the most balanced alignment with the age
level through its simple language use and concrete
content; “lyiligi Gormek” generated relatively more
discussion due to its abstract content; and “Veli Dede’nin

Bilmecesi”, while standing out with its prominent cultural
elements, may create limited difficulty due to the abstract
nature of riddles. As a result, it can be said that the
animation materials are generally consistent with
pedagogical principles; however, their effectiveness could
be increased by concretizing abstract concepts and
simplifying long dialogues.

The second sub-problem of the study was formulated
as follows: “To what extent are the principles of inclusive
education, namely equal participation, prevention of
discrimination, and respect for individual differences,
represented in the animation?” In this regard, the findings
obtained from the four different animations generally
indicate that the principles of inclusive education were
reflected at a high level. However, there are notable
differences among the animations in terms of the quality,
depth, and diversity of representation.

Table 3. Use of Inclusive Education Principles in the
Materials

Animation Theme Code f
Use of Inclusive Sufficient Use of Principles 52
Ekmek . -
Education Insufficient Use of
Kokusu o S 2
Principles Principles
o Use of Inclusive Sufficient Use of Principles 50
lyiligi Educati
Gormek 'uce'l lon Insufficient Use of 4
Principles Principles
Use of Inclusive Sufficient Use of Principles 51
Oyun Education
Ozlemi - Insufficient Use of 3
Principles Principles
Veli Use of Inclusive Sufficient Use of Principles 54
Qede nln. Ed.uca.\tlon Insufficient Use of
Bilmecesi Principles 0

Principles

In the animation Ekmek Kokusu, the principles of
inclusive education were found to be used largely
successfully (f=52). Participants positively evaluated the
presentation of content appropriate for different
developmental levels and individual needs. This finding
was supported by the statement: “The material presents
content suitable for different developmental levels and
individual needs, which indicates that the inclusive
education approach is effectively reflected.” (P-84). In
contrast, it was noted that the representation of
individuals with special needs remained superficial in
some scenes: “In some scenes, the representation of
individuals with special needs was not addressed in
sufficient depth; this suggests that the principle of
inclusiveness was not applied consistently in every case.”
(P-103).

In the animation lyiligi Gérmek, inclusive principles
were generally represented at an adequate level (f=50).
Participants stated that the themes of preventing
discrimination and respecting individual differences were
clearly included: “In the animation presented, it is
emphasized that characters should not be discriminated
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against because of their disadvantages and that they
should be respected.” (P-11). However, some participants
stated that the form of representation might pose a
pedagogical risk, noting that “Children should only be
shown the positive example... Showing the negative
example may cause the child to reinforce it as well.” (P-
44). This indicates that although the animation reflects the
basic principles, attention should be paid to scene
organization.

In the animation Oyun Ozlemi, inclusive education
principles were represented in a strong and visible
manner (f=51). Participants stated that scenes in which
individuals with different characteristics were presented
together contained clear messages regarding inclusive
education: “The scenes in which individuals with different
characteristics are presented together in the material
were strikingly presented, and the basic principles of
inclusive education were clearly reflected.” (P-69).
However, some participants stated that the examples
concerning individuals with special needs remained
superficial: “In some parts of the content, examples
related to individuals with special needs remained
superficial, which raises questions about the adequacy of
the use of the principles.” (P-87). These findings indicate
that although the representation is strong, diversity may
need to be further deepened.

The animation Veli Dede’nin Bilmecesi stood out as the
material in which inclusive education principles were
represented at the highest level (f=54). All participants
found the use of principles adequate. It was emphasized
that equal representation, diversity-sensitive narration,
and inclusive communication were systematically
presented in the animation: “The equal representation of
all characters and the preference for a narrative sensitive
to differences indicate that the basic principles of inclusive
education are effectively reflected.” (P-30). Nevertheless,
some participants stated that diversity could be increased
in order to further strengthen the representation:
“Including children with different characteristics would be
beneficial in terms of inclusiveness.” (P-48). This indicates
that the representation is strong, yet it could be
supported by broader diversity.

In line with the findings obtained, all animations
reflect inclusive education principles at a high level;
however, the quality of representation varies across the
materials. While Veli Dede’nin Bilmecesi demonstrates
the strongest alignment, Ekmek Kokusu and Oyun Ozlemi
present a balanced and largely adequate level of
inclusiveness. lyiligi Gérmek, although it includes inclusive
principles, requires further concretization and
pedagogical clarity in some scenes. These findings show
that the animation materials generally present the
inclusive education approach successfully; however, there
are areas open to improvement, particularly in terms of
diversity, richness of examples, and the more in-depth
representation of individuals with special needs.

The third sub-problem of the study was formulated as
follows: “To what extent can inclusive principles be
effectively conveyed to viewers through animation?” In
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this regard, the findings indicate that the four animations
generally have a high level of transferability; however,
there are significant differences among some materials in
terms of clarity, richness of examples, and diversity.

Table 4. Transferability of Inclusive Education in the
Materials

Animation Theme Code f
Ekmek Transferakl)lllty Adequately Reflected 48
Kokusu of Inclusive Not Adequately

Education Reflected 6
iviligi Transferability =~ Adequately Reflected 46
y & of Inclusive Not Adequately
Gormek . 7
Education Reflected
Transferability =~ Adequately Reflected 51
Oyun .
Ozlemi of Inclusive Not Adequately 3
Education Reflected
Veli Transferability =~ Adequately Reflected 52
Dede’nin of Inclusive Not Adequately )
Bilmecesi Education Reflected

In the animation Ekmek Kokusu, the transmission of
inclusive education principles was found to be largely
effective (f=48). Participants stated that the material
made inclusiveness understandable through the use of
simple language and examples from daily life: “Since the
material presents the principles of inclusive education in a
simple and comprehensible manner, it is capable of
largely meeting practitioners’ need for guidance.” (P-93).
However, some participants stated that the concepts
were not always sufficiently concretized. The evaluation,
“Since some concepts related to inclusiveness are not
sufficiently explained in some parts of the content,
individuals who are not educators may experience
difficulties in understanding them.” (P-58), indicates that
the transmission could be strengthened at certain points.

In the animation lyiligi Grmek, the transferability of
inclusive principles was also found to be high (f=46). The
animation’s use of simple and understandable language
and its clear presentation of behavior-oriented concepts
such as empathy, respect, and cooperation created a
positive effect: “The material is explained in a very simple
language and focuses on behavioral concepts such as
respect and empathy for preschool children; therefore,
the concepts of inclusive education are conveyed.” (P-53).
Nevertheless, some participants stated that examples
related to differences were limited in the material and
that this reduced the depth of the inclusiveness message:
“The limited number of concrete examples and diversity
regarding differences prevents inclusiveness from being
fully reflected.” (P-37). These evaluations show that the
transmission is generally successful, but diversity needs to
be increased in order to reinforce the message.

In the animation Oyun Ozlemi, the transmission of
inclusive principles was quite strong (f=51). In particular,
the simple, fluent, and example-based presentation of
scenes in which individuals with different characteristics
appeared together received positive evaluations:
“Inclusive education practices were supported with
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examples in the material, thus facilitating the
understanding of the concepts.” (P-62). However, some
participants stated that the theme of inclusiveness was
conveyed more indirectly in certain parts, noting that
“Difference was emphasized, but its effect on education
was not addressed.” (P-78). These findings indicate that
inclusive principles were effectively conveyed in the
animation, although the explanatory aspect may vary
across sections.

In the animation Veli Dede’nin Bilmecesi, the
transferability of inclusive principles was at the highest
level compared to the other animations (f=52).
Participants emphasized that concepts related to inclusive
education were conveyed in simple language and that
their comprehensibility was increased through visual
support: “The basic concepts related to inclusive
education were expressed in simple language and
supported with visuals, which facilitated their
transmission.” (P-27). Nevertheless, a small group of
participants stated that increasing the diversity of

representation  would  further  strengthen  the
transmission:  “Including  children with different
characteristics would be beneficial in terms of

inclusiveness.” (P-48). This indicates that, although the
transmission is strong, content diversity could be enriched
by offering a broader range of representation.

In line with the findings obtained, it can be stated that
all four animations were able to effectively convey the
principles of inclusive education to viewers; however, the
transmission differed in terms of clarity, level of
exemplification, and diversity. While Veli Dede’nin
Bilmecesi had the highest transmission power, Oyun
Ozlemi and Ekmek Kokusu conveyed the message
effectively through simple language and concrete
examples. lyiligi Gérmek, although successful in conveying
the basic principles, has the potential for stronger
transmission if concretization and representations of
differences are enriched. These findings show that
animation materials are meaningful and functional tools
in teaching inclusive education principles; however,
improvements in clarity and diversity in some materials
would increase their effectiveness.

The fourth sub-problem of the study was formulated
as follows: “How are individuals with different
developmental characteristics represented in the
animation, and do these representations support the
participation of disadvantaged groups in education?” In
this regard, the findings obtained from the four different
animations indicate that the representation of
disadvantaged individuals and elements supporting
participation in education were generally provided at a
high level. However, there were notable differences
among the animations in terms of the scope, diversity, and
depth of representation.

Table 5. Representation of Disadvantaged Individuals in
the Materials

Animation Theme Code f
Representation Sufficiently Appropriate 50
of Representation Is Provided
Disadvantaged Sufficiently Appropriate
Ekmek . . . 4
Individuals  Representation Is Not Provided
Kokusu ) - .
Supportive  Sufficiently Includes Supportive 48
Elements for Elements
Participation in Does Not Sufficiently Include 6
Education Supportive Elements
Representation Sufficiently Appropriate
. . 48
of Representation Is Provided
P Disadvantaged Sufficiently Appropriate
lyiligi L . . 6
. Individuals  Representation Is Not Provided
Gormek . . .
Supportive  Sufficiently Includes Supportive 48
Elements for Elements
Participation in Does Not Sufficiently Include 6
Education Supportive Elements
Representation Sufficiently Appropriate 54
of Representation Is Provided
Disadvantaged Sufficiently Appropriate
Oyun . . . 0
~~ . Individuals  Representation Is Not Provided
Ozlemi . . .
Supportive  Sufficiently Includes Supportive 53
Elements for Elements
Participation in Does Not Sufficiently Include 1
Education Supportive Elements
Representation Sufficiently Appropriate 53
of Representation Is Provided
Veli Disadvantaged Sufficiently Appropriate 1
Dede’nin Individuals  Representation Is Not Provided
Bilmecesi  Supportive Sufficiently Includes Supportive 46
Elements for Elements
Participation in Does Not Sufficiently Include 9

Education Supportive Elements

In the animation Ekmek Kokusu, the representation of
disadvantaged individuals was found to be largely
adequate (f=50). Participants stated that the inclusion of
children with different needs presented a positive
inclusive approach: “The inclusion of children with
different needs in the visuals was noteworthy and
reflected an inclusive approach.” (P-59). In contrast, some
participants stated that certain types of disadvantage
were either not represented at all or were represented
only superficially: “There could also have been visuals
addressing individuals with different types of
disadvantages.” (P-60). In terms of elements supporting
participation in education, the majority of participants
stated that the material included messages of equality,
accessibility, and participation in learning (f=48).
However, some views indicated that the supportive
structures remained limited in certain respects: “The
material is limited in terms of elements supporting the
participation of disadvantaged individuals in education...
Elements that directly support the needs of individuals
with special needs or those who are socially
disadvantaged are not explicitly included.” (P-73).

In the animation lyiligi Gérmek, the representation of
disadvantaged individuals was also found to be highly
appropriate (f=48). Participants stated that
representations of different types of disabilities
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contributed positively to raising awareness of diversity:
“The inclusion of representations of different types of
disabilities made a positive contribution to helping
children recognize diversity.” (P-17). However, some
participants noted that the representations were
presented through a limited example; the evaluation “This
material includes only an individual with visual
impairment.” (P-21) indicates that diversity in the
animation should be expanded. A similar pattern was
observed in the theme of supportive elements for
participation in education (f=48). Participants stated that
the inclusion of values such as equality and learning
together was positive; the statement “The inclusion of
values such as equality and learning together in the
material contains a positive message regarding the
participation of disadvantaged individuals in education.”
(P-49) is an example of this. However, some views
indicated that concrete examples of participation in
educational settings were lacking: “An example was given
of a situation that may be encountered in a peer
environment, but the aspect of participation in education
remained incomplete.” (P-50).

The animation Oyun Ozlemi stands out as the
strongest material in terms of the representation of
disadvantaged individuals. All participants stated that the
representation was adequate (f=54), and no views were
expressed indicating inadequacy. This shows that the
material is effective in making disability diversity visible
and raising awareness among children at an early age:
“The inclusion of individuals with different types of
disabilities in the material is highly meaningful in terms of
inclusiveness; it provides children with the opportunity to
recognize and accept diversity at an early age.” (P-68). The
elements supporting participation in education were also
quite strong (f=53). Participants valued the scenes
showing that individuals with different characteristics
could learn together: “The presentation of environments
in which individuals with different characteristics can
learn together in the material was highly valuable in terms
of participation in education.” (P-90). Another participant
stated that the flow of the scenario conveyed a strong
message of participation: “The supportive expressions
and inclusive scenario flow convey a strong message that
disadvantaged individuals can be included in the learning
process.” (P-102).

In the animation Veli Dede’nin Bilmecesi, the
representation of disadvantaged individuals was found to
be highly appropriate (f=53). Participants stated that
socio-cultural and individual diversity offered a positive
inclusive dimension: “The inclusion of characters with
different socio-cultural and individual characteristics in
the material is highly positive in terms of an inclusive
education approach.” (P-1). In contrast, some participants
stated that the representation could be expanded: “There
could also have been visuals addressing individuals with
different types of disadvantages.” (P-54). Although the
majority evaluated the elements supporting participation
in education positively (f=46), this animation received
more criticism than the others (f=9). Some participants
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stated that the supportive elements were more related to
social life and did not directly focus on educational
processes: “A supportive element was provided more for
social life rather than education.” (P-37). Nevertheless,
some views stated that the inclusion of elements that
could facilitate access to education made a positive
contribution: “The inclusion of elements that facilitate
access to education for students with different needs
made a positive contribution.” (P-22).

In line with the findings obtained, the representation
of disadvantaged individuals and the elements supporting
participation in education are presented in a largely
positive and inclusive manner in all four animations. While
Oyun Ozlemi stands out as the strongest material in terms
of representation, the other animations also demonstrate
a high level of success in terms of representation and
participation. However, the shortcomings expressed by a
limited number of participants indicate that, in order to
increase the level of inclusiveness, representations should
be diversified, different types of disadvantages should be
made more visible, and participation in education should
be supported in more concrete ways.

The fifth sub-problem of the study was formulated as
follows: “How are fundamental human values such as
justice, friendship, compassion, patience, respect, love,
and benevolence reflected in the animation, and how do
these values contribute to their internalization by
children?” In this regard, the findings show that the values
are generally addressed in a clear and age-appropriate
manner, and that narrative, repetition, and modeling
elements supporting internalization are present.

Table 6. Effect of Values Education in the Materials

Animation Theme Code f
Presentation of ~ Values Are Sufficiently Included 51
Val
alues Values Are Not Sufficiently Included 3
Ekmek
Kokusu Internalization Appropriate fc?r SL.Jpportmg 51
of Values Internalization
Not Appropriate for Supporting 3
Internalization
Presentation of  Values Are Sufficiently Included 53
Val
iyiligi alues Values Are Not Sufficiently Included 1
Gormek Internalization Appropriate fc?r SL.Jpportmg 6
of Values Internalization
Not Appropriate for Supporting 7
Internalization
Presentation of  Values Are Sufficiently Included 51
Val
alues Values Are Not Sufficiently Included 3
Oyun
Ozlemi Internalization Appropriate fqr Sl‘Jpportlng 53
of Values Internalization
Not Appropriate for Supporting 1
Internalization
Presentation of  Values Are Sufficiently Included 54
Val
Veli alues Values Are Not Sufficiently Included 0
Dede’nin Appropriate for Supportin
Bilmecesi Internalization pprop . ‘pp J 53
of Values Internalization
Not Appropriate for Supporting 1

Internalization

In terms of the presentation of values, the code
“Values Are Sufficiently Included” was observed to have a
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high frequency across all animations. In the animation
Ekmek Kokusu, the majority of participants stated that
values such as justice, love, and benevolence were
meaningfully included both visually and within the flow of
the story: “Values such as justice, love, and benevolence
are meaningfully included in the material both visually and
within the integrity of the story.” (P-66). However, some
participants emphasized that the values were not always
presented clearly and directly, and that they remained in
the background in certain scenes: “Patience and
benevolence may have been addressed to some extent.
However, these values are not conveyed in a directly and
clearly noticeable manner.” (P-79).

Similarly, in the animation lyiligi Gérmek, it was stated
that values were strongly included; in particular, concepts
such as empathy, tolerance, and responsibility were
frequently addressed: “The frequent inclusion of values
such as empathy, tolerance, and responsibility in the
material makes it easier for students to relate these
concepts to their daily lives.” (P-4). In contrast, some
participants stated that the values in this animation were
sometimes addressed only superficially and were not
elaborated in depth: “In some parts of the material, values
are addressed only superficially; the content does not
have sufficient depth to support students’ internalization
of these values through active participation.” (P-43).

In the animation Oyun Ozlemi, it was stated that
values such as respect, benevolence, and cooperation
were clearly included through scenes appropriate to
children’s developmental levels, which strengthened the
educational quality of the material: “In the scenes
selected in accordance with children’s developmental
levels, values such as respect, benevolence, and
cooperation are clearly included; this strengthens the
educational quality of the material.” (P-77). However, it
was also noted that in some sections, the values were
presented indirectly or remained in the background,
which might make them difficult for every viewer to
notice: “In some parts, the values remain in the
background or are presented indirectly; this may make it
difficult for every viewer to notice them.” (P-79).

In the animation Veli Dede’nin Bilmecesi, it is
noteworthy that all participants stated that values were
sufficiently included. It was emphasized that values such
as justice, respect, and cooperation were addressed
systematically and holistically: “Throughout all sections of
the material, fundamental values such as justice, respect,
and cooperation are systematically included. This helps
children perceive these concepts in a holistic way.” (P-7).

Regarding the internalization of values, the overall
tendency was also positive. It was observed that the
animations not only presented values but also supported
them with behavioral examples with which children could
identify. In the animation Ekmek Kokusu, a significant
number of participants stated that the values were
concretized through the behaviors of the characters,
enabling children to relate themselves to the story: “The
values are not only explained but are structured through
the behaviors of the characters in a way that allows

children to identify with them.” (P-87). However, it was
also stated that the messages conveyed in some scenes
remained superficial and that children might have
difficulty making sense of them: “The messages given in
some scenes remain very superficial, and it may be
difficult for children to make sense of them.” (P-93).

In the animation lyiligi Gérmek, it was emphasized that
supportive repetitions and emphases were included for
internalization, and that, since the material addressed a
young age group, certain values were reinforced by being
repeated several times throughout the content: “Since it
addresses a young age group, the values presented are
reinforced by being repeated several times in the content.
This helps children understand the concepts better.” (P-
64). On the other hand, the same participant reminded
that true internalization can only be observed in the long
term through behavioral change: “Whether the values are
truly internalized can only be observed in the long term
through the behaviors of individuals who watch this
cartoon.” (P-63).

In the animation Oyun Ozlemi, internalization
emerged as one of the strongest dimensions. Almost all
participants stated that the material was appropriate for
supporting the internalization of values. The continuous
repetition of certain values within the thematic integrity
of the content was considered an important advantage,
particularly for young children: “The continuous
repetition of certain values within the integrity of the
topic facilitates young children’s understanding of these
values and their application in daily life.” (P-55).
Nevertheless, some participants stated that the way
certain values were presented was more based on the
transmission of information, and that increasing
interactive elements could further support the
transformation of these values into behavior: “The way
some values are presented is more based on information
transmission; interactive elements may need to be
increased so that children can transform these values into
behavior.” (P-103).

In the animation Veli Dede’nin Bilmecesi, it was stated
that there was a strong structure supporting the
internalization of values. Participants emphasized that the
values did not remain merely at the verbal level, but were
presented through the characters’ behaviors and
developments in the story in a way that allowed children
to identify with them: “The values are not conveyed only
verbally; through the behaviors of the characters and the
developments in the story, a narrative is presented with
which children can identify.” (P-8). However, it was also
noted that the level of internalization could ultimately be
understood through actual implementation and process
evaluations: “In  order to answer this question,
implementation should be carried out and the process
should subsequently be evaluated.” (P-10).

In line with the findings obtained, the animation
materials examined largely reflect fundamental human
values such as justice, friendship, compassion, patience,
respect, love, and benevolence successfully in terms of
both presentation and internalization. However, the
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criticisms expressed by some participants regarding
superficiality, indirect narration, and limited
concretization indicate that the effectiveness of the
materials would increase if value transmission were made
more in-depth, interactive, and more strongly connected
to children’s daily lives.

The sixth sub-problem of the study was formulated as
follows: “How are elements of Turkish culture, such as
traditional clothing, folk music, local motifs, and similar
elements, represented in the animation, and how do
these representations affect children’s cultural
awareness?” The findings obtained from the four different
animations indicate that elements of Turkish folk culture
were generally included at an adequate level; however, in
some scenes, issues such as superficiality, decorative use,
and lack of consistency may limit cultural learning.

Table 7. Effect of Turkish Folk Culture in the Materials

Animation Theme Code f
Elements of Turkish Elt'ements Are 47
Folk Culture Sufficiently Included
Ekmek Elements Are Not 7
Kokusu Sufficiently Included
Contribution to Potential Exists 50
Cultural Development No Potential Exists 4
Elements of Turkish Ijjlgments Are 42
Sufficiently Included
. Folk Culture
lyiligi Elements Are Not 12
Gormek Sufficiently Included
Contribution to Potential Exists 41
Cultural Development Not Adequately
7
Reflected
Elements of Turkish ITII.ements Are 40
Sufficiently Included
Folk Culture
Oyun Elements Are Not 14
Ozlemi Sufficiently Included
Contribution to Potential Exists a4
| | Devel
Cultural Development No Potential Exists 10
Elements of Turkish Suffi?g(talntlsnﬁlrjded 51
Veli Folk Culture v

Elements Are Not

Dede’nin L 3
Bi(lem:celsi Sufficiently Included
Contribution to Potential Exists 52

Cultural Development . .
P No Potential Exists 2

In the animation Ekmek Kokusu, the representation
level of Turkish folk culture elements was generally found
to be positive (f=47). Participants stated that the tales and
local narratives included in the material contributed to
children’s development of awareness regarding their
cultural roots: “The tales and local narratives included in
the material help students develop awareness of their
cultural roots.” (P-55). However, some participants
emphasized that folk culture elements were used
superficially in certain sections, limiting the depth of
cultural acquisition: “The superficial use of elements
belonging to folk culture in some sections makes it difficult
for students to acquire in-depth cultural gains.” (P-67). In
terms of contribution to cultural development, while the
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majority considered the material’s potential to develop
cultural awareness and belonging to be sufficient (f=50),
some views indicated that certain elements were used
only for decorative purposes, thereby weakening meaning
construction: “Some folk culture elements in the material
are included only for decorative purposes; this reflects an
approach that is far from supporting cultural depth and
meaning construction in students.” (P-80).

In the animation lyiligi Gérmek, Turkish folk culture
elements were also included to a considerable extent
(f=42). Participants particularly emphasized that
traditional children’s games were important elements
reflecting culture: “Yes, especially the inclusion of games
such as yag satarim bal satarim reflects our culture.” (P-9).
However, some participants stated that proverbs,
authentic clothing, and more prominent cultural symbols
were not used sufficiently, and that these elements
should be integrated more visibly and systematically in
order to increase cultural richness: “Although some
traditional elements and music are included, more
prominent cultural elements such as proverbs or
authentic clothing are not used sufficiently.” (P-19). In
terms of contribution to cultural development, the use of
simple examples from daily life and elements such as
games, the schoolyard, and clothing was evaluated
positively: “Very simple and plain elements that children
can see in daily life, such as games, the schoolyard, and
clothing, were used.” (P-23). In contrast, some
participants stated that the material remained limited in
terms of fostering cultural identity and belonging: “I think
it would be insufficient to call this a material aimed at
fostering or developing cultural identity; | think the same
applies to belonging, as these aspects remained
incomplete in terms of the topic and flow.” (P-53).

In the animation Oyun Ozlemi, although the
representation of Turkish folk culture elements was
generally considered adequate (f=40), it received more
criticism compared to the other animations (f=14).
Participants stated that traditional motifs, idioms, and
local elements used in the material conveyed folk culture
to children in a natural and understandable way: “The
traditional motifs, idioms, and local elements used in the
material convey folk culture to children in a natural and
comprehensible manner.” (P-91). On the other hand,
some participants stated that these elements often
remained only at the visual level and were insufficient in
terms of narrative and content depth: “Although folk
culture elements are included, most of them remain only
at the visual level; | find them weak in terms of narrative
and content depth.” (P-108). In the context of
contribution to cultural development, it was emphasized
that the material enabled children to recognize elements
of their own culture and establish an emotional
connection with them: “The material is highly functional
in terms of cultural development because it enables
children to recognize elements of their own culture and
establish an emotional bond with them.” (P-64). However,
some views indicated that the superficial presentation of
cultural content limited its contribution to the process of
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cultural identity development: “The superficial
presentation of cultural content cannot provide sufficient
contribution to students’ cultural identity development
process; more in-depth approaches are needed.” (P-84).

The animation Veli Dede’nin Bilmecesi stood out as the
strongest material in terms of the representation of
Turkish  folk culture elements and its potential
contribution to cultural development. The majority of
participants stated that folk culture elements were
sufficiently included (f=51) and emphasized that tales, folk
dances, and traditional motifs were naturally embedded
in the narrative: “Elements such as tales, folk dances, and
traditional motifs were naturally integrated into the
material and contribute to children’s development of
cultural awareness.” (P-16). Nevertheless, a limited
number of participants stated that in some sections, the
representation of folk culture was limited to a few words
or visuals, and that cultural richness was not fully
reflected: “In some sections of the material, folk culture is
represented only through a few words or visuals; this gives
the impression that cultural richness is not fully reflected.”
(P-46). In terms of cultural development, almost all
participants thought that the material made a meaningful
contribution to the development of cultural identity and
belonging: “The cultural elements presented by the
material help children recognize their own identities and
encourage them to establish a connection with their
cultural past.” (P-6). In contrast, a small number of
participants stated that although cultural elements were
included, some content presented these elements only
superficially and might be insufficient in deepening a
sense of belonging: “Although cultural elements are
included, some content presents these elements only
superficially; therefore, it cannot be said to make a deep
contribution to the development of belonging or
identity.” (P-36).

In line with the findings obtained, all four animations
largely reflect elements of Turkish folk culture and have
the potential to contribute to children’s cultural
awareness, sense of belonging, and identity construction.
However, the criticisms expressed by some participants
regarding superficiality, decorative use, and the absence
of certain traditional elements indicate that the
effectiveness of the materials would increase if cultural
elements were structured in a more holistic and in-depth
manner, directly supporting children’s identity
development.

4, Discussion

The compatibility of the animation Ekmek Kokusu with
the preschool level largely aligns with the findings
emphasized in the study regarding the importance of
simple language, experiential fiction, and elements that
stimulate multiple senses in early childhood materials.
Participants’ evaluations indicating that the material
increased attention, interest, and participation support
the necessity of age-appropriate, clear, and
comprehensible material design, as stated in the study

(Atan, 2024; Kaleli, 2022; Oztiurk & Kigikali, 2024).
However, the fact that some abstract expressions were
found challenging for younger age groups is consistent
with the need for linguistic and conceptual simplification
discussed in the theoretical framework of the study
(Akpinar & Tirkoglu, 2025; Darga et al., 2021; Goksu &
Dagloglu, 2022). Accordingly, it can be stated that the
pedagogical effect of the animation could be
strengthened through age-appropriate conceptual
revisions suggested in the study. The animation’s
substantial reflection of inclusive education principles
aligns with the study’s findings that inclusiveness requires
not only visibility but also diversity and interaction in
representation. Participants’ comments on the limitations
regarding the representation of individuals with special
needs support the need for diversity, depth, and
pedagogical integrity emphasized in the study (Ainscow et
al., 2012; Aydin, 2024; Florian & Spratt, 2013; Gol & Sakiz,
2020). In this respect, the animation points to the need to
expand inclusive content design, which is one of the
theoretical contributions of the study.

In terms of values education, values such as justice,
love, and benevolence appear to be addressed in the
animation in a simple manner appropriate to the
developmental level. Participants evaluated positively the
integration of values into the narrative; however, the fact
that some values were conveyed superficially or indirectly
highlights the need for behavior-based and conflict-based
scenes emphasized in the theoretical approach of the
study (Akinci, 2013; Glden Altmis & Altun, 2021;
Veugelers & Vedder, 2003). This indicates that the
animation has significant potential for value transmission,
but it could be enriched through the structured types of
experience proposed in the study in order to strengthen
internalization. Although the fairy-tale-like narration, local
expressions, and elements of folk culture were found
positive by the participants, they were stated to remain
superficial in some scenes. These evaluations are
consistent with the study’s emphasis that cultural
transmission should be supported not only by symbolic
elements but also by a functional structure embedded in
the entire narrative (Turkmen, 2012; Unlii, 2020). In
addition, the limited use of traditional musical elements
prevented cultural transmission from being supported in
a multisensory way; this finding overlaps with the holistic
cultural integration approach stated in the study (Fidan,
2018). Therefore, although Ekmek Kokusu provides a
strong starting point in terms of cultural awareness, it
needs cultural elements to be integrated more holistically
with the scenario, character development, and music in
line with the theoretical contributions of the study.

The animation lyiligi Gérmek was generally considered
appropriate for the age and developmental level;
however, certain limitations were noted due to narrative
density, long dialogues, and the use of abstract concepts.
These evaluations are consistent with the study’s
emphasis on the need for concrete, short, and repetitive
narratives in early childhood (Baysal, 2003; Goksu &
Dagloglu, 2022; Kozan, 2021). The transmission of
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fundamental values such as empathy and benevolence
was evaluated positively; however, it was stated that
these values should be supported by concrete life
contexts. This supports the emphasis in the theoretical
framework of the study on behavioral reflection and
modeling processes within Social Learning Theory (Atan,
2024; Giines et al., 2020; inan, 2016; Kaleli, 2022).
International findings showing that the effectiveness of
audiovisual materials depends on instructional design
(Abraham et al., 2021; Ahmad & Abd Halim, 2024) also
confirm the need for pedagogical simplification and
repetition identified in the study. Accordingly, it can be
stated that the animation has strong potential for value
transmission; however, its pedagogical effect could be
enhanced through a shorter, more concrete, and more
fluent structure.

When evaluated in terms of inclusive education, the
animation includes fundamental values but was found
limited in terms of representational diversity and scene
organization. The presentation of some examples of
negative behavior without being filtered pedagogically
aligns with the study’s emphasis on sensitivity within the
principle of inclusiveness. The limited visibility of
individual differences indicates aspects that need to be
improved in line with the inclusive design principles
discussed in the study. As stated in the principles of
UNESCO (1994) and the study by Florian and Spratt (2013),
differences are expected to be made visible in a natural
and functional manner; however, the animation appears
to meet this requirement only to a limited extent. Findings
in the Turkish context regarding the lack of inclusive
content and the importance of teacher guidance (Eroglu,
2022; Riga & Malafantis, 2024) are also consistent with
the results reached in the study. Therefore, the animation
serves as an introduction to inclusive education, but it
should be developed with more diverse representation
strategies and pedagogical sensitivity. The representation
of an individual with visual impairment in the animation
was regarded as a meaningful starting point in terms of an
inclusive approach. However, the superficial nature of the
representation and its insufficient integration into the
learning context constitute a limitation consistent with
the study’s approach, which treats inclusiveness not
merely as visibility but also as active participation and
interaction (Ainscow et al., 2012; Ersahin & Bedir, 2021).
The literature states that the effect of representation
depends not only on its presence but also on how it is
constructed (Engel & Sheppard, 2020). Accordingly,
although the animation carries an inclusive intention, it
needs to be strengthened through multidimensional,
interactive, and context-embedded scenes, as indicated
by the theoretical contributions of the study.

The inclusion of contemporary social values such as
empathy, tolerance, and responsibility was found positive
in terms of content. However, the fact that these values
were mostly presented verbally and that behavioral
models were not sufficiently included represents a
limitation supporting the study’s emphasis on behavior-
based value transmission. The literature indicates that the
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internalization of values is strengthened through
behavioral, dramatic, and social learning-based processes
(Demircioglu, 2007; Unal, 2020). This shows that the
animation should be enriched with behavior-based
examples, dramatic scenes, and elements that increase
affective participation. In terms of cultural elements, the
animation lyiligi Gérmek includes some symbolic
elements, but it was found insufficient due to the limited
use of traditional clothing, proverbs, and products of oral
culture. These evaluations align with the study’s emphasis
that cultural transmission should not remain at the
symbolic level but should gain functional integrity (Akca &
Baran, 2018; Yeten, 2022). Participants’ views regarding
the superficiality of cultural representations support the
need for cultural context and a multilayered cultural
structure expressed in the study. Therefore, in order for
the animation to contribute to the formation of cultural
identity, it should be strengthened with more in-depth
cultural elements, dramatic structures, and local
narratives.

The animation Oyun Ozlemi was found appropriate for
the preschool period in terms of content and
presentation, and it effectively addressed social-
emotional themes such as empathy, sharing, and
friendship. This is consistent with the findings of the study
regarding the need to support social-emotional
development in early childhood (Goksu & Daglioglu, 2022;
Ulusoy & Dilmag, 2020). Its fiction based on cooperation
and friendship and free from violence was evaluated as a
strong aspect. However, suggestions for presenting some
concepts more concretely parallel the study’s emphasis
on the importance of concretization in early childhood
learning (Filiz, 1998; Kozan, 2021). Findings indicating that
content quality and duration are critical in child-media
interaction (Karaboga, 2018; Singer, 2019) also overlap
with the theoretical framework of the study regarding
instructional design. Therefore, although the animation
presents a structure compatible with the age level, it has
potential for improvement in terms of conceptual
concretization.

The animation was evaluated positively in terms of
inclusiveness by making the themes of equal participation
and learning together visible. The presentation of
different characters together aligns with the study’s
understanding of inclusiveness. However, the limited
representation of individuals with special needs stands
out as a deficiency consistent with theoretical findings on
representational diversity and functionality (Morgll,
2024). The literature states that merely making individuals
with special needs visible is not sufficient and that such
representation should be supported by teacher guidance
and multiple learning environments (de Quadros Uzéda &
da Silva Barbosa, 2024; Kaya, 2021). Accordingly, although
Oyun Ozlemi provides a solid foundation for inclusive
education, representations of individuals with special
needs need to be enriched both numerically and
functionally. Considered one of the strongest examples in
terms of inclusive education, Oyun Ozlemi goes beyond
superficial representation by assigning active roles to
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characters with different types of special needs. This
structure is consistent with the theoretical emphasis of
the study on interaction, active participation, and social
acceptance processes in inclusive material design.
Participants’ statements that the animation provides
behavioral models support the inclusive learning
approach adopted in the study. Unlike the superficial
representations frequently criticized in the literature, this
animation presents a multidimensional and realistic
inclusive approach (Ozanik, 2022; Stubbs, 2008; UNESCO,
1994). Therefore, it is an effective material compatible
with the aims of the study in terms of strengthening social
acceptance and empathy in early childhood.

In the context of values education, values such as
benevolence, respect, patience, and cooperation are
addressed in a balanced way at both verbal and behavioral
levels. Repeated scenes and natural interactions were
found by participants to support internalization. These
findings are consistent with the study’s emphasis on
emotional connection and behavior-based processes in
value transmission (Halstead & Taylor, 2000; Karakus,
2015; Kaymak & Ogretir Ozgelik, 2020). The animation’s
planned and pedagogical structure is one of its strong
aspects. However, increasing the diversity of values
emerges as an area that needs to be developed in line with
the holistic values education approach of the study. In
terms of the cultural dimension, although some folk
culture elements are reflected through visual motifs in the
animation, the lack of their holistic integration into the
story was found limited. Participants’ views that cultural
motifs remained symbolic overlap with the theoretical
contribution of the study that cultural transmission should
be supported not only by symbols but also by life practices
and functional contexts (Karakus, 2016; Taskin & Boran,
2024). Therefore, although Oyun Ozlemi has potential for
cultural awareness, cultural figures, role models, and local
narratives need to be structured more holistically in order
to strengthen the sense of belonging.

The animation Veli Dede’nin Bilmecesi activated
attention, listening comprehension, and linguistic
inference processes by using the riddle form, and in this
respect it was found largely appropriate for the preschool
level (Goksu & Daglioglu, 2022; Simsek, 2014). However,
the high level of abstraction in some riddles for younger
age groups points to an area of improvement consistent
with the study’s emphasis on linguistic simplification and
age-appropriate conceptual levels (Filiz, 1998; Kozan,
2021). The connection established by the riddle genre
with folk culture supports children’s cultural belonging
and value awareness; this finding overlaps with the
theoretical framework of the study regarding the
multidimensional nature of cultural transmission (Cur
Turkan & Coruk, 2024; MEB, 2024; Purohit, 2018).
Findings showing that audiovisual materials become more
effective when presented with pedagogical integrity
(Allwell & Sam-Kayode, 2022; Becker, 2025) are also
consistent with the study’s approach to material design.
Evaluations regarding the need for age-appropriate
supervision are parallel to the study’s findings on the

bidirectional effects of media content (Bahri & Furgany,
2019). Accordingly, the animation has strong potential in
terms of language, attention, and cultural awareness,
while simplification appears to be an important area of
improvement that could increase accessibility.

In the context of inclusiveness, the animation clearly
reflected principles such as equal participation,
prevention of discrimination, and sensitivity to
differences. The natural inclusion of the values of justice
and empathy in interactions among characters was
evaluated positively. However, suggestions for increasing
cultural and individual diversity are consistent with the
study’s emphasis that inclusiveness should be addressed
through a multidimensional and functional structure
beyond superficial representations (Dogan & Telli, 2022;
Stubbs, 2008). Findings on the role of cartoons and digital
storytelling in questioning stereotypes and creating
inclusive learning environments (Lazzari, 2016; Loizou &
Symeonidou, 2019) support the theoretical contributions
of the study toward inclusive content production.
Therefore, although Veli Dede’nin Bilmecesi is strong in
terms of basic inclusiveness principles, it points to a
structure that should be further integrated into
interactive and productive learning processes. The
animation’s visibility of different individual characteristics
within the context of social life meets an important
dimension of the inclusive approach. However, the fact
that these representations are not directly transferred to
learning processes emerges as a limitation consistent with
the study’s theoretical emphasis on active participation
and functional roles in inclusiveness. Literature findings
indicating that the quality of representations is one of the
fundamental elements determining the level of inclusive
education (Baykara Pehlivan & Baykara Acar, 2009; Botha
& Harvey, 2024) are parallel to the study’s evaluations
regarding the structuring of representation. In this
respect, although the animation carries an inclusive
intention, individuals from disadvantaged groups need to
be presented with more functional roles in active learning
environments.

In terms of values education, Veli Dede’nin Bilmecesi
presented values such as justice, cooperation, love, and
respect in a balanced way through both dialogue and
behavioral representations, and this feature was
evaluated by participants as a strong aspect. Views
indicating that behavioral representations remained
limited in some scenes are consistent with the theoretical
approach of the study regarding the importance of
behavior-based modeling (Ercan & Kincal, 2023; Kavak,
2007). The animation’s support for cultural value
transmission through the use of local narrative forms
aligns with the study’s emphasis on cultural integrity and
increases its pedagogical effectiveness. In this respect, the
material serves as an exemplary case in the transmission
of values at both cognitive and affective levels. In terms of
the cultural dimension, Veli Dede’nin Bilmecesi is
considered one of the materials that presents folk culture
elements in the most holistic and structured manner.
Tales, riddles, folk dances, local motifs, and elements of
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oral culture are naturally and functionally integrated into
the narrative. Participants’ evaluations that this structure
supports cultural belonging are consistent with the
theoretical contributions of the study regarding the
strengthening of cultural memory (Aslan & Yilar, 2019;
Gerikan, 2020; Yaralh & Avci, 2017). The fact that the
animation not only presents cultural symbols but also
conveys the world of meaning of these elements to
children stands out as a strong quality supporting the
cultural education approach of the study. In this respect,
Veli Dede’nin Bilmecesi is regarded as an exemplary
material in terms of cultural education.

5. Conclusions and Recommendations

The four animations examined in this study (Ekmek
Kokusu, lyiligi Gormek, Oyun Ozlemi, and Veli Dede’nin
Bilmecesi) were evaluated multilayeredly within the
framework of developmental appropriateness, inclusive
education, and values education principles in the design
of instructional materials for the preschool period. The
findings revealed that the animations generally presented
a structure compatible with the cognitive, social-
emotional, and cultural learning needs specific to early
childhood and supported children’s learning motivation
through engaging audiovisual elements, rhythmic
narratives, fairy-tale-like structures, and folk culture
motifs. In this respect, the animations confirm the
theoretical framework of the study regarding the
importance of multiple stimuli, experientiality, and
narrative-based learning in early childhood.

However, elements observed in all four productions,
such as the density of abstract concepts, long and
linguistically complex dialogues, conditional expressions
that increase cognitive load, and conceptual gaps, do not
always align with the learning needs of early childhood,
which are based on concrete operational processes. These
findings support the theoretical contribution of the study
regarding the need for conceptual and linguistic
simplification, an increased structure of repetition, and
concretized story flow. They also show that
developmental appropriateness in instructional materials
should be considered not only at the content level but also
at the formal and narrative levels. The pedagogical
effectiveness of the animations can be significantly
increased by controlling narrative density, structuring
scene transitions consistently, and reinforcing abstract
content with behavior-based examples.

In terms of inclusive education, although positive
efforts were observed in all four animations regarding
making differences visible, supporting equal participation,
and preventing discrimination, significant distinctions
emerged in terms of the quality of representations. Oyun
Ozlemi successfully addressed the interactional and
functional dimensions of inclusiveness by not only making
individuals with special needs visible but also including
them as active actors in cooperation-based learning
processes. In contrast, in the other animations,
representations were mostly static, superficial, or reduced
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to a single category of disadvantage, which limits the
treatment of inclusiveness as a holistic pedagogical
structure in learning processes. In this regard, the study
offers an important theoretical contribution by
emphasizing that representational diversity, role
functionality, and pedagogical integrity should be at the
center of inclusive material design.

In the context of values education, it was observed
that fundamental human values such as justice, empathy,
patience, tolerance, benevolence, and cooperation were
addressed at various levels in all animations. However, the
quality of wvalue transmission differed across the
productions: in some animations, values remained limited
to verbal expressions, whereas in others, a deeper
presentation was achieved through behavior-based
modeling, conflict-resolution structures, and social
interactions. The findings support the theoretical
approach of the study, which emphasizes that behavioral
modeling, affective bonding, and social learning processes
are decisive in the internalization of values. They also
show that value transmission should be designed not only
as content-based but also as process-based.

In terms of the cultural dimension, elements of folk
culture, local motifs, fairy-tale-like components, and
products of oral culture were included at various levels in
all four animations. However, notable differences were
observed in terms of the functional integration of these
elements into the narrative. Veli Dede’nin Bilmecesi was
the production that conveyed cultural memory in the
most holistic and pedagogically functional manner;
through riddles, motifs, local figures, and elements of oral
culture, it made a meaningful contribution to children’s
cultural identity development. In the other animations,
cultural representations often remained at a decorative
level and were not integrated with the progression of the
story. These findings confirm the theoretical contributions
of the study regarding the need to present cultural
elements not merely symbolically, but within a holistic
structure at narrative, cognitive, and affective levels.

Overall, the study demonstrates that animations have
meaningful instructional potential in the preschool period
in terms of both inclusive education and values education.
However, for this potential to be fully realized, elements
such as linguistic and conceptual simplification,
representational diversity and functionality, behavior-
based scene structures, and cultural integration should be
addressed more holistically. In this respect, the study
offers a holistic evaluation model to the literature by
bringing together, within a single analytical framework,
the criteria of developmental appropriateness, inclusive
representation, value transmission, and cultural
integration, which are often addressed separately in the
evaluation of audiovisual materials for early childhood.
Thus, it makes an important contribution at both
theoretical and practical levels. Accordingly, animations
can become sustainable and effective instructional
materials in early childhood education when they are
strengthened not only through audiovisual appeal but also
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through pedagogical integrity, cultural depth, and

inclusive design principles.

In line with the results of the study, several
recommendations were developed. These
recommendations are presented below:

e Instructional materials may be designed in short,
comprehensible, and repetitive structures
appropriate to the developmental characteristics of
early childhood. Reducing abstract concepts may
support children’s more active participation in the
learning process.

e In line with the inclusive education approach,
individuals with special needs may be represented
not merely by being made visible, but through scenes
in which they assume active roles. In this way, their
functional participation may be strengthened.

e Todeepeninclusiveness, different types of disabilities
and socio-cultural diversities may be reflected in
materials through a holistic and pedagogical
approach.

e  Within the scope of values education, fundamental
values such as justice, empathy, and benevolence
may be addressed not only through verbal narration
but also through daily life contexts, conflict—
resolution situations, and behavioral examples. In this
way, children’s internalization of values may be
facilitated.

e Elements of folk culture may be used not as
decorative components, but in integration with the
scenario, character development, music, and visual
design. Thus, the effectiveness of cultural
transmission may be increased.

e Animation content may be enriched with additional
activities that support the guidance processes of
teachers and parents. In this way, the materials may
become more functional and sustainable educational
tools both in school settings and at home.
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Tirkge Metin

1. Giris

insan, yasamini siirdiirebilmek ve toplumsal bir anlam
insa edebilmek icin dogumundan itibaren cevresindeki
bireylerin destegine, etkilesimine ve deger aktarimina
ihtiyagc duyan bir wvarhktir. Bu gereksinim, farkh
topluluklarin kendilerine 6zgi kiltlrel normlar ve deger
sistemleri gelistirmesine; bireylerin ise bu degerler
aracihgiyla toplumla bag kurmasina zemin hazirlamistir
(Murtezaoglu, 2012; Nigar, 2014). Ancak toplumsal
yapllar, gesitli donemlerde bireylerin yas, beceri, 6grenme
potansiyeli, sosyo-kiltiirel gegcmis ve inang farkliliklarina
karsi kimi zaman kapsayici bir yaklasim benimserken kimi
zaman da bu gesitliligi norm disi kabul ederek dislayici
tutumlar Gretebilmektedir (Altunoglu, 2021; Demir
Basaran, 2021).

Bu dislayici pratikler, toplumsal dislanma olgusunun
cercevesini belirlemekte ve bireylerin topluma tam
katilimini  sinirlandirmaktadir.  Baslangicta daha ¢ok
engellilik, bagimliik veya farkh gorilen davranis
orlntuleriyle iliskilendirilen  dislanma, glnimizde
sosyoekonomik egsitsizlikler ve degisen “normallik”
anlayislariyla daha genis gruplari etkileyen bir sorun haline
gelmistir. Toplumsal normlara uyum saglayamayan
bireylerin temel haklara erisiminin sinirlanmasi, aidiyet
hissini zayiflatmakta ve yabancilasmayi
derinlestirmektedir (de Foucauld, 1992; Silver, 1995). Bu
noktada kapsayicilik yaklagimi, diglayici uygulamalarin
azaltilmasini  hedefleyen bitincil bir bakis agisi
sunmaktadir.

Kapsayicilik; yas, cinsiyet, etnik kdken, dini inang ya da
Ozel gereksinim fark etmeksizin tim bireylerin temel
haklara esit bicimde erismesini savunan, adalet ve esitlik
temelli bir toplumsal anlayisi ifade etmektedir (Coskun,
2023; Florian & Spratt, 2013). Bu yaklasimin en gcla
bigimde hayata gegirilebildigi alanlardan biri ise egitimdir.
Egitim,  bireylerin  toplumsal yasama  katilimini
destekleyen, firsat esitligini glivence altina alan ve
ozellikle dezavantajli gruplarin 6grenme sireglerini
gliclendiren bir yapiya sahiptir. Bu nedenle kapsayicl
egitim politikalari, vyalnizca hukuki diizenlemelerle
haklarin korunmasini degil, ayni zamanda her bireyin
potansiyelini ortaya koyabilecegi bir donlisimin
gerceklesmesini amaglamaktadir (Akgamete vd., 2012).

Geleneksel egitim anlayislarinin cesitliligi yeterince
gbzetememesi ogretim siireglerinin yeniden
yaptlandiriimasini gerekli kilmistir. Bu yeniden yapilanma,
bireysel farklihklari dikkate alan programlar, 6grenci
merkezli yaklasimlar ve yenilikgi 6gretim yontemlerine
duyulan gereksinimi artirmistir (Tosun Andi¢ & Yazicioglu,
2013). GUnumuz egitim yaklagimlari, 6grencilerin bireysel
ozelliklerini tanimaya, 6grenme sireglerinde aktif rol
almalarini saglamaya ve 06grenme ortamlarini daha
erisilebilir  hale getirmeye odaklanmaktadir. Aile
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katiliminin  tesvik edilmesi, 06grenme eksikliklerinin
giderilmesi, akran iliskilerinin  glglendirilmesi ve
farkhhklarin bir zenginlik olarak kabul edilmesi bu anlayisin
temel unsurlaridir (Baykara Pehlivan & Baykara Acar,
2009). Bu cerceve, kapsayici egitim gereksinimini agik
bicimde ortaya koymaktadir.

Kapsayici egitim; bireysel gesitliligi dogal bir deger
olarak kabul eden, sosyal adalet ilkeleri dogrultusunda
tim bireylerin egitime aktif ve esit katilimini hedefleyen
bir yaklasimdir (Morgtil, 2024). Yoksulluk, travma, goc,
engellilik veya ebeveyn kaybi gibi dezavantajli durumlar
yasayan Ogrencilerin dislanmadan, akranlariyla esit
kosullarda 6grenim goérmesini amaglar (Haug, 2017;
UNESCO, 1994). Bu nedenle kapsayici egitim; ayristirici
uygulamalarin azaltiimasi, toplumsal butinlesmenin
glclendirilmesi ve duyarli bir egitim sisteminin insasi igin
onemli bir cerceve sunmaktadir (Oglak¢i & Amag, 2024;
Stubbs, 2008). Destekleyici ve kapsayici 0Ogrenme
ortamlari, yalnizca akademik basariyi artirmakla kalmayip
ayni zamanda hosgorii, empati, saygi ve dostluk gibi temel
insani degerlerin gelisimine katki saglamaktadir. Bu deger
temelli toplumsal etkilesim, kapsayici egitimin yalnizca
pedagojik bir yaklasim degil, ayni zamanda toplumsal
uyumu glclendiren bir siire¢ oldugunu da gostermektedir
(Ainscow vd., 2012; Aydin Glngor & Pehlivan, 2021).

Boylesi bir egitim ortami, bireylerin ¢ok yonlu
gelisimini 6nceleyen bir yaklasimi gerekli kilmakta; bu
dogrultuda erken g¢ocukluk doneminden itibaren adalet,
dostluk, duygudaslik, diristlik, mahremiyet, merhamet,

tevazu, Ozgurlik, sabir, sevgi, saygi, sorumluluk ve
yardimlasma gibi temel insani degerlerin egitim
programlarina sistemli bicimde kazandirilmasi

onerilmektedir. Bu degerlerin okul kaltiri igerisinde
icsellestirilmesi, kapsayici egitimin hem bireysel hem
toplumsal dizeydeki etkilerini  gu¢lendirmekte;
Ogrencilerin insani degerlerle donanmis, ¢ok yonli
bireyler halinde yetismelerine katki saglamaktadir (Dogan
& Telli, 2022; MEB, 2024). Dolayisiyla kapsayici egitim
anlayisinin  etkili bicimde uygulanabilmesi, deger
kavraminin egitim siireglerinde temel bir unsur olarak ele
alinmasini zorunlu kilmaktadir.

Deger olgusu, bireylerin temel insani kapasitelerini
sekillendiren; kisilik olusumunu, toplumsal uyumu ve
problem ¢6zme becerilerini destekleyen yazili olmayan
normlar batinli olarak tanimlanmaktadir. Toplumun
yaygin bicimde benimsedigi bu normlar, bireylere nasil
davranmalari gerektigi konusunda yol gosterici ilkeler
sunmakta ve ortak yasam diizeninin gelisimine katki
saglamaktadir (Eker & Erdogan, 2019). Ayni zamanda
degerler, insan davranislarini yénlendiren bir inang sistemi
niteligi tasityarak bireyin dlnyayr algilama bigimini,
tutumlarini ve toplumsal etkilesimlerini
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bicimlendirmektedir (Ulusoy & Dilmag, 2020). Bu nedenle
degerlerin fark edilmesi, igsellestiriimesi ve glndelik
yasama aktarilmasi, egitim silreglerinin temel amaglari
arasinda yer almalidir. Degerlerin 6grenilmesi; bireylerin
dogru ile yanligi ayirt edebilmesini, olumlu kisilik 6zellikleri
gelistirmesini, saglikl iletisim becerileri kazanmasini,
Ozguvenini pekistirmesini ve farkliliklara saygli duymasini
desteklemektedir. Bu baglamda degerler egitimi,
bireylerin bu kazanimlari edinebilmeleri agisindan kritik
bir pedagojik siire¢ olarak degerlendirilmektedir (Lipsett,
2016; Purohit, 2018).

Degerler egitimi planl, sistematik ve surekli bir
suregtir. Bu slireg; bireylerin temel insani degerleri
benimseyerek daha duyarl, sorumlu ve toplumsal uyum
yetkinligi yiksek bireyler olmalarina yardimci olur. Ayni
zamanda toplumsal bitinlesmeyi, sosyal sorumluluk
bilincini ve birlikte yasama kultlrind destekler (Turan &
Ulusoy, 2015). Bu nedenle 06gretmenlerin degerlerin
icsellestirilmesini  destekleyen bilingli, sistematik ve
kapsayici  programlar  gelistirmesi  buyik  6nem
tasimaktadir. Degerler egitiminin temel amaci; glicli bir
ahlaki temele sahip, toplumsal sorumluluk bilinci gelismis,
yapict ve uyumlu bireyler yetistirmektir. MEB (2024)
tarafindan belirtilen adalet, saygi, sevgi, merhamet,
diristlik, mahremiyet, yardimlasma gibi degerlerin erken
yaslardan itibaren 6rgin egitim araciligiyla kazandirilmasi;

gocuklarin toplumsal yasama saglikli uyum
gelistirmelerine, bagimsiz diisinme becerisi
kazanmalarina ve gligcli  bir sorumluluk bilinci

olusturmalarina katki sunmaktadir. Bu silrecin etkili
olabilmesi igin kullanilan yontem ve materyallerin,
cocuklarin ilgisini ¢eken, c¢oklu duyulara hitap eden,
yaratici distinmeyi destekleyen ve aktif katihmi tesvik
eden nitelikte olmasi gerekmektedir. Nitekim bu tir
yontemler, 6grencilerin 6grenme sirecine etkin bicimde
katihmini  saglayarak  degerlerin igsellestirilmesini
kolaylastirmaktadir (Aydin & Akyol Gurler, 2020). Bu
dogrultuda degerler egitimine yonelik bilingli, planh ve
islevsel bir 6gretim tasariminin gelistirilmesi gereklidir.

Ogretim  tasarimi, dgrenme  gereksinimlerinin
belirlenmesiyle baslayan; bu gereksinimlere uygun,
surdirulebilir ve etkili ¢oziimler gelistirmeyi hedefleyen
sistematik bir siirectir (Ozerbas & Kaya, 2017). Bu siireg,
O0grenme ortamlarini diizenlemeyi, uygun yontem ve
materyalleri se¢gmeyi ve 6grenme ciktilarinin niteligini
artirmayl amaglar. Boylece 6gretim etkinlikleri daha
kontrollli, hedef odakl ve nitelikli bir yapiya kavusur. Ayni
zamanda  bireysel farkhliklara  duyarli  6grenme
ortamlarinin olusturulmasi agisindan 6nemli bir aragtir
(Simsek, 2014).

Ogretim materyalleri bu siirecin en 6nemli bilesenleri
arasinda yer almakta ve 6grenmeyi destekleyen araglarin
genis bir yelpazesini kapsamaktadir. Dijital aglar, gorsel-

isitsel icerikler, similasyonlar, basili materyaller ve
ozellikle video—film tabanli kaynaklar, 06grencilerin
dikkatini cekerek  6grenmeyi desteklemekte ve

kavramlarin daha kalici sekilde anlasiimasina katki
saglamaktadir (Fitriah, 2015). Video ve filmler, yalnizca
ogretim amacli degil; toplumsal farkindalik olusturma, etik

degerleri aktarma ve kilturel 6geleri tanitma gibi cesitli

amaglarla da kullanilmaktadir (Yakar, 2013).

Erken ¢ocukluk déneminde kullanilacak materyallerin
cocuklarin gelisimsel ozelliklerine duyarli, etkilesimli ve
¢ok duyulu bir yapida olmasi blyiik 6nem tasimaktadir
(Atan, 2024). Bu nedenle materyal tasarimi; ¢ocuklarin
biligsel, sosyal ve duygusal gereksinimlerini karsilayan,
pedagojik esaslara uygun ve butlincil bir anlayisla
yiritilmelidir. Ozellikle animasyonlar, bu gereksinimlere
uygunlugu nedeniyle son yillarda okul oncesi egitimde
giderek daha fazla tercih edilen bir materyal tiirii haline
gelmistir (Aksoy, 2021).

Animasyon; duragan gorsellerin belirli bir sirayla
sunulmasiyla hareket yanilsamasi olusturan ve gocuklara
dinamik bir 6grenme deneyimi sunan bir tekniktir (Kozan,
2021). Animasyonlarin ¢oklu duyusal vyapisi, soyut
kavramlarin somutlastiriimasini kolaylastirmakta; hikaye
temelli igerikleri sayesinde bilgilerin daha kalici sekilde
ogrenilmesine imkdn tanimaktadir. Bu o&zellikleri
animasyonlari, okul 6ncesi dénemde etkili bir 6gretim
materyali olarak 6ne ¢ikarmaktadir (Darga vd., 2021).
Dahasi animasyonlarin kiltlrel 6gelerle butinlestiriimesi,
degerler egitiminin etkililigini artirmakta ve cocuklara hem
egitsel hem de kdiltirel agidan zengin 0Ogrenme
deneyimleri sunmaktadir.

Bu calismada, kapsayici egitim ve degerler egitimi
cergevesinde erken ¢ocukluk ddnemine uygun animasyon
temelli  bir  6gretim  materyalinin  gelistirilmesi
amaglanmaktadir. Calismanin temel hedefi, kapsayici
egitim ilkeleri dogrultusunda degerleri ele alan ve
geleneksel Tirk kdltird unsurlarindan beslenen bir
animasyon materyali tasarlamak ve gelistirmektir.
Hazirlanan materyal, okul dncesi ¢ocuklara yonelik olarak
video—animasyon formatinda vyapilandirilmis; boylece
hem egitsel kazanimlarin hem kdltirel 6gelerin butlincul
bir yaklasimla bir araya getirilmesi hedeflenmistir.

Bu amag dogrultusunda asagidaki arastirma sorularina
yanit aranmigtir:

e Animasyon materyalinin igerik yapisi, okul Oncesi
dénemdeki gocuklarin bilissel, sosyal-duygusal ve dil
gelisim oOzellikleriyle ne diizeyde uyumludur?

e Animasyonda kapsayici egitim ilkeleri (esit katilim,
ayrimcihigin 6nlenmesi, bireysel farkhliklara saygi) ne
olglide temsil edilmektedir?

e  Kapsayici ilkeler animasyon araciligiyla izleyicilere ne
olgtde etkili bicimde aktarilabilmektedir?

e  Farkh gelisimsel ozelliklere sahip bireylerin temsili
animasyonda nasil saglanmistir ve bu temsiller
dezavantajh gruplarin egitime katihmini
desteklemekte midir?

e Adalet, dostluk, merhamet, sabir, saygi, sevgi ve
yardimseverlik  gibi  temel insani  degerler
animasyonda nasil yansitilmakta ve bu degerlerin
cocuklar tarafindan igsellestiriimesine nasil katki
sunmaktadir?

o Tirk kilturine ait 6geler (geleneksel kiyafetler, halk
muzigi, yoresel motifler vb.) animasyonda nasil temsil
edilmekte ve bu temsiller c¢ocuklarin kiiltirel
farkindaliklarini nasil etkilemektedir?
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2. Yontem

2.1 Arastirma Modeli

Bu arastirmanin  amaci, okul ©6ncesi egitim
kademesindeki ¢ocuklara yonelik olarak, kapsayici egitim
anlayisi cercevesinde degerler egitimi konularini isleyen,
Tirk kalttra temal gizgi film animasyon 6gretim materyali
gelistirmektir. Bu kapsamda, gelistirilen animasyon
materyalinin degerler egitimine katkisi ile gocuklarin
bireysel gelisim oOzelliklerine ve kapsayici egitim ilkelerine
ne oOlgide yanit verdigi incelenmektedir. Arastirmada
yontem olarak Tasarim ve Gelistirme Arastirmasi (TGA)
benimsenmistir. TGA, farkl disiplinlerde uygulanabilmekle
birlikte o6zellikle egitim bilimleri ve egitim teknolojileri
alanlarinda 6ne ¢kan bir yaklagim niteligindedir.
Geleneksel arastirmalar mevcut durumlari, olgulari ve
bunlar arasindaki iliskileri tanimlamaya ve agiklamaya
odaklanirken; TGA, bilimsel bulgular 1s1ginda yenilikgi
¢O6zUmler Gretmeyi, gelistirmeyi ve bu siirecte yeni bilgiler
ortaya cikarmayi amaglamaktadir.

Richey ve Klein (2014) Tasarim ve Gelistirme
Arastirmasini 6gretim materyalleri, teknoloji araglar ve
benzeri uygulamalarin gelistirilmesi siireciyle birlikte bu
surecin dayandigi modellerin ortaya konmasi olarak
tanimlamaktadir. TGA, genel olarak Tip 1 ve Tip 2 olmak
Uzere iki temel kategoriye ayrilmakta olup Tip-1 tlri
arastirmalar, dogrudan bir Griinin ya da materyalin
gelistiriimesine odaklanirken, Tip-2 tlrl arastirmalar bu
tlr Urnlerin ortaya gikarilma sirecini agiklayan tasarim
modellerini gelistirmeyi hedeflemektedir (Buylikdztirk
vd., 2019). Bu arastirmada Tip-1 tlrl TGA yaklasimi tercih
edilmistir, ciinkd ¢alismanin temel hedefi soyut degerler
egitimini somutlastiran, kilttrel unsurlarla
zenginlestirilmis ve kapsayici 6zellikler tasiyan 6zgiin bir
cizgi film animasyonunun gelistiriimesidir. Dolayisiyla,
Grinin  dogrudan tasarlanmasi, pilotlanmasi ve
iyilestirilmesi Tip-1’in uygulamali dogasiyla 6rtismektedir.

Tip-1 tlru arastirmalarda siklikla 6gretim tasarimi
modellerinden yararlanilmakta olup en yaygin kullanilan
modellerden biri bes asamadan olusan ADDIE modelidir
(Richey & Klein, 2014). Bu dogrultuda, bu arastirmada
gelistirilen animasyon materyalinin tasariminda ADDIE
modeli tercih edilmistir, ¢linki modelin analitik, donguisel
ve esnek yapisi hem okul 6ncesi ¢ocuklarin gelisimsel
ozelliklerine hem de kapsayici egitim ilkelerine uygun
sekilde sistematik bir gelistirme sireci ylritmeye imkan
saglamistir.

ADDIE modeli; analiz, tasarim, gelistirme, uygulama ve
degerlendirme olmak lzere bes asamadan olusmaktadir.
Analiz asamasinda, 6grenme gereksinimleri ve hedef
kitlenin  ozellikleri  belirlenir. Tasarim asamasinda,
ogretimsel hedefler, icerik diizeni ve 6gretim stratejileri
planlanir. Gelistirme asamasinda, tasarlanan plan
dogrultusunda  materyaller  hazirlanir  ve  pilot
uygulamalarla test edilir. Uygulama asamasi, gelistirilen
materyallerin hedef grupla bulusturulmasini kapsar.
Degerlendirme asamasinda ise slire¢ ve sonuc¢ odakli
degerlendirmeler yapilarak materyalin etkililigi ol¢tlir ve
gerekli dizenlemeler gergeklestirilir (Branch, 2009).
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Bu arastirmaya 0zgl bicimde, ADDIE modelinin

asamalari su sekilde uygulanmustir:

e Analiz asamasinda, okul 6ncesi donemde degerler
egitimi kazanimlari, cocuklarin gelisimsel 6zellikleri,
kapsayici egitim gereklilikleri ve kiltiirel temalarin
pedagojik uygunlugu incelenmistir. Ayrica 6gretmen
goriugleri ve alanyazin taramasi dogrultusunda
animasyonun hangi degerleri ve hangi kulturel
ogeleri isleyecegine karar verilmistir.

e  Tasarim asamasinda, Ogretimsel hedefler
belirlenmis; senaryo akisi, karakter tasarimlari,
kapsayici temsiller, gorsel-isitsel 6geler ve ¢ocuklarin
dikkat stirelerine uygun sahne yapilari planlanmistir.

o Gelistirme asamasinda, ¢izimler, seslendirmeler,
kiltirel motifler ve deger temalari dogrultusunda
tasarlanan sahneler dijital ortama aktarilmig; ilk
versiyonlar olusturularak uzman gordisleri alinmis ve
elde edilen geri bildirimlerle materyal revize
edilmistir.

. Uygulama asamasinda, animasyon pilot olarak 5-6
yas grubu cocuklarla sinif ortaminda uygulanmis,

gocuklarin materyalle etkilesim bigimleri
gozlemlenmis ve Ogretmenlerden geri bildirim
toplanmistir.

o Degerlendirme asamasinda ise hem siire¢ hem de
Gran odakh degerlendirme yapilarak animasyonun
degerler egitimi hedeflerine, kapsayici egitim
ilkelerine ve gelisimsel uygunluga ne 6lcide hizmet
ettigi analiz  edilmis, elde edilen veriler
dogrultusunda materyalin son hali diizenlenmistir.

Bu butlincul siire¢ sayesinde, gelistirilen g¢izgi film
animasyonunun hem pedagojik agidan islevsel hem de
kapsayici egitim anlayisina uygun nitelikte olmasi
amagclanmistir.

2.2 Galisma Grubu

Arastirmanin orneklem segiminde, segkisiz olmayan
ornekleme ydntemlerinden amagsal Ornekleme tercih
edilmis; bu kapsamda ise olgit Ornekleme alt tiri
kullanilmistir.  Amagsal 6rnekleme, olasiliga dayali
olmayan, arastirma amaci dogrultusunda bilgi bakimindan
zengin ve anlamli veri sunabilecek durumlarin
belirlenmesine dayali bir yaklagimdir. Bu ydntem,
belirlenen olgitleri karsilayan 6zel durumlarin ayrintih
bicimde incelenmesine olanak tanir (Patton, 1990). Olgiit
ornekleme ise, arastirmanin hedefleri dogrultusunda
onceden belirlenen olgltleri taslyan birey, olay, nesne ya
da durumlarin 6rnekleme dahil edilmesine dayanan bir
yontemdir. Bu yaklasimda, érnekleme alinacak bireylerin
arastirmanin amaciyla ortisen belirli niteliklere sahip
olmasi temel kosuldur (Bliytkoztirk vd., 2019; Yildirm &
Simsek, 2018).

Bu arastirmada 6lgiit 6rnekleme igin belirlenen temel
olglt, gelistirilen c¢izgi film animasyonunun degerler
egitimi, kapsayici egitim, erken c¢ocukluk egitimi ve
Ogretim  materyali  tasarimi  acgisindan  pedagojik
uygunlugunu degerlendirebilecek uzmanhga sahip
katilimcilarin segilmesidir. Bu dogrultuda ¢alisma grubuna
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dahil edilecek bireylerin en az bir 6lglite sahip olmasi

kosulu aranmistir:

. Erken ¢ocukluk egitimi alaninda uzmanlik,

. Degerler egitimi veya c¢ocuk gelisimi
kuramsal bilgi,

o Kapsayicl egitim veya Ozel
deneyim,

o Ogretim teknolojileri, dgretim tasarimi veya dijital
materyal gelistirme bilgisi,

e Tirk kaltara, kalttrel 6geler veya ¢ocuk edebiyatina
iliskin bilgi.

Bu Olgutlerin belirlenmesindeki amag, gelistirilen
animasyonun hem pedagojik, hem kiltirel, hem de
teknolojik agidan ¢ok yonli bigimde degerlendirilmesini
saglamaktir. Bu nedenle Orneklemdeki disiplinler
cesitlendirilmis; okul oncesi 0Ogretmenligi, psikolojik
danismanlik ve rehberlik, 6zel egitim, bilgisayar ve 6gretim
teknolojileri egitimi ile Tark dili ve edebiyati gibi farkh
alanlardan katiimcilar arastirmaya dahil edilmistir.
Disiplinler arasi gesitlilik, animasyonun igerik derinligi,
kiltirel aktarim dogrulugu, gelisimsel uygunlugu ve
kapsayici temsiller bakimindan daha butiincil geri bildirim
elde edilmesini mimkdn kilmustir.

Calisma grubunu toplam 108 katilimci olusturmus
olup, bu grup gelistirilen dort video icin iki alt gruba
ayrilmistir.  Her  videonun 54  kisi tarafindan
degerlendirilmesi su iki nedenle tercih edilmistir:

1. Degerlendirme yilkini azaltarak katiimcilarin daha
dikkatli, ayrintih ve nitelikli geribildirim vermesini
saglamak,

2. Farkh katiimci profillerinin videolara dagiimasini
garanti ederek her videonun benzer uzmanlik
cesitliligi ile degerlendirilmesini saglamak.

Bu diizenleme sayesinde her bir animasyon videosu
hem pedagojik hem teknik hem de kiiltiirel agidan dengeli

alaninda

egitim alanlarinda

ve karsilastinlabilir uzman geribildirimiyle
degerlendirilmistir.  Bdylece arastirmanin  amaglari
dogrultusunda gelistirilen materyalin ¢ok boyutlu,

glvenilir ve tutarl bir bicimde incelenmesi saglanmistir.
Bu baglamda s6z konusu alanlar dahilinde ¢alisma grubu
asagidaki tablodaki sekildedir.

Tablo 1. Calisma Grubu

Katihmci Okul  PDR BOTE TurkDilive Toplam
Oncesi Edebiyati
Akademisyen 1 1 - 1 3
Ogretmen 2 - 3 1 6
Yiiksek Lisans - 1 4 5
Lisans 70 8 5 11 94
Toplam 73 9 9 17 108

2.3 Veri Toplama Araglari

Arastirmanin veri toplama stireci, okul 6ncesi dénem
cocuklarina yonelik olarak gelistirilen ve kapsayici egitim
anlayisi dogrultusunda degerler egitimi temalarini isleyen
Tirk kaltarh icerikli ¢izgi film animasyon materyalinin
niteligini anlamak ve katilimcilarin bu materyale iliskin
gorlslerini  derinlemesine ortaya koymak amaciyla
ylritilmis; bu dogrultuda veri toplama araci olarak yari
yaptlandirilmis bir gériisme formu kullaniimistir. Gériisme

formunun gelistiriime sirecinde 6ncelikle animasyon,
degerler egitimi, kapsayici egitim, materyal gelistirme,
okul 6ncesi egitim, 6gretim tasarimi, 6zel egitim ve Turk
kiltard alanlarinda yapilmis tez, makale ve kitaplar
incelenmis; ardindan egitim programlari ve 6gretim
alaninda uzman bir akademisyenle birlikte sorularin
kapsamini belirleyen 6n hazirlik notlar olusturulmustur.

Bu hazirhigin ardindan kapsayici egitim, degerler egitimi ve

Tark  halk  edebiyati  alanlarinda uzmanlasmis

akademisyenlerin goérisleri alinarak goriisme sorulari

icerik, kapsam ve ifade acikligi bakimindan gozden
gegirilmis; boylece formun son hali olusturulmustur.

Form, katilimcilarin animasyon materyalinin pedagojik

uygunlugu, kapsayicilik ilkeleriyle uyumu, kiltiirel 6gelerin

islevselligi, teknik oOzelliklerin yeterlili§i ve gocuklarin
gelisimsel  o6zelliklerine  uygunlugu  konularindaki
degerlendirmelerini ayrintili bicimde ortaya c¢ikarabilecek
actk uclu sorulardan olusturulmustur. Arastirmanin
gecerlik ve glvenirligi amaciyla kapsam gecerligi, uzman
incelemesi, tutarlilik incelemesi, teyit edilebilirlik ve
kodlayicilar arasi uyum siregleri kullanilmis; G¢ uzmanin
gorisleri dogrultusunda goriisme sorularinin kapsami ve
amaca uygunlugu teyit edilmis, nitel arastirma alaninda
yetkin uzmanlar arastirma modelini, veri toplama aracini
ve analiz silrecini inceleyerek elestirel oOnerilerde
bulunmus, iki bagimsiz arastirmaci tarafindan yapilan
kodlamalar karsilastirilarak  kodlayicilar arasi  uyum
saglanmistir. Ek olarak, ham veriler, kodlama siireci, analiz
notlari ve raporlama asamalari diizenli bigimde saklanarak
teyit incelemesine sunulmus ve ulasilan sonuglarin
verilerle ortustigi dogrulanmistir. Tim bu siregler
sonucunda, vyari vyapilandirilmis goérisme formu
arastirmanin amacina uygun, kapsamh, glvenilir ve
derinlemesine veri Ureten bir arag olarak islev gormastr.
Calismada etik slreg su sekildedir:

e Bu calisma icin etik kurul onayi, Sivas Cumhuriyet
Universitesi Egitim Bilimleri Arastirma Onerisi Etik
Degerlendirme Kurulundan 29 Mayis 2025 tarihli
karar dogrultusunda alinmistir (Sayi: E-50704946-
050.04-568242).

e Katilimcilardan bilgilendirilmis onam alinmistir.

2.4 Veri Toplama Siireci

Bu c¢alismada, nitel yontemler igerisinde siklikla
kullanilan gérisme tekniginden yararlaniimistir. Stewart
ve Cash (1985) gorismeyi 6nceden belirlenmis bir amag
dogrultusunda yuritilen, karsilikli etkilesime dayali, soru-
cevap temelli ve sireklilik goésteren bir iletisim sireci
olarak tanimlar; bu tanim, arastirmada goériisme
yonteminin tercih edilmesinin temel gerekgeleriyle de
ortiismektedir. Gelistirilen animasyon materyaline iliskin
katihmcilarin algilarini, degerlendirmelerini ve onerilerini
derinlemesine ortaya koymak igin nicel bir 6lgme araci
yeterli olmayacagindan, katilimcilarin bireysel gorislerini
ayrintill bicimde acgiga c¢ikaran gorisme teknigi tercih
edilmistir. Literatliirde gorismeler yapilandiriimis ve
yapilandiriimamis olarak iki tiirde ele alinmakla birlikte, bu
arastirmada her iki yaklasimin avantajlarini birlestiren yari
vaptlandiriimis goriisme tirt kullanilimistir. Bu tiriin
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tercih edilme nedeni, bir yandan katiimcilar arasinda
karsilastirilabilir veriler Gretmeyi mimkin kilmasi, diger
yandan ise katilimcilarin 6zgin dusiince, duygu ve
deneyimlerini agiklamalarina firsat tanimasidir. Bu
dogrultuda arastirmaci, literatlir incelemesi ve uzman
gorisleri  temelinde gorlisme  sorularini  6nceden
hazirlamig; gorismeler sirasinda ise gerektiginde ek
sorular yonelterek katilimcilarin ifadelerini
derinlestirmistir. Gorisme sureci her bir katilimcr igin
ortalama 15-20 dakika slrmus, goriismeler g¢evrimigi
ortamda gergeklestirilmis ve katilimci onayiyla ses kaydina
alinmistir.  Arastirmaci  gérismelerin  tamamini  bizzat
ylritmus, ses kayitlarini ¢ézimlerken anlam batlnlGga,
baglamsal uygunluk ve katihmci ifadelerinin 6zglnligline
Ozen goOstermistir. Sireg icerisinde O6zellikle ¢evrimigi
gorismelerde baglanti sorunlar, bazi katimcilarin
goruslerini aciklamakta baslangicta cekingen
davranmalari ve yogun akademik takvimler nedeniyle
uygun zaman dilimi olusturmakta gugclikler yasanmistir;
ancak ek zamanlar planlanarak ve aciklayic
yonlendirmeler yapilarak bu guclikler giderilmistir. Tim
bu unsurlar bir arada degerlendirildiginde, goériisme
teknigi hem arastirmanin amacina ulagsmasini saglayan
nitel ve derinlikli veri Giretmis hem de gelistirilmekte olan
O0gretim materyaline iliskin ¢cok boyutlu degerlendirme
imkani sunmustur.

2.5 Veri Analizi

Bu arastirmada elde edilen veriler, betimsel analiz
yontemi kullanilarak ¢ézimlenmistir. Betimsel analiz,
ulasilan  bulgularin  6nceden  belirlenen  temalar
dogrultusunda dizenlenmesini ve anlamlandiriimasini
saglayan sistematik bir yaklasimdir; boylece veriler hem
dogrudan alintilarla  desteklenebilmekte hem de
arastirmanin amacina uygun bicimde yapilandiriimis bir
yorum sunulabilmektedir (Blylikoztirk vd., 2019; Yildirim
& Simsek, 2018). Veri analiz sireci MAXQDA Analytics Pro
(24.10.0) yazihmi araciligiyla yurattlmis olup arastirmaci
ilk asamada gorisme kayitlarini eksiksiz bicimde ¢éziimler
haline getirmis, ardindan ham verileri dikkatle okuyarak
on kodlamalari olusturmustur. Daha sonra ilgili literatr,
arastirmanin  amaglari  ve  goérisme  sorularinin
yonlendirdigi tematik c¢erceve dogrultusunda kodlar
siniflandiriimis, benzer anlam yapilari gruplanarak temalar
ve alt temalar ortaya cikarilmistir. Arastirmaci bu sirecte
kodlari diizenli bicimde gdzden gecirip tutarlilik kontrol
yapmis; gerektiginde kodlari birlestirerek, ayirarak ya da
yeniden adlandirarak tematik yapinin daha agik ve anlasihr
hale gelmesini saglamistir. Kodlama islemlerinin
tamamlanmasinin ardindan elde edilen bulgular MAXQDA
Uzerinden temalar halinde dizenlenmis, katilimci
ifadeleriyle desteklenmis ve yorumlamaya hazir hale
getirilmistir. Bu butlincill stireg, verilerin sistematik, seffaf
ve tekrarlanabilir bir bicimde analiz edilmesine katki
saglamistir.
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3. Bulgular
Arastirmanin  birinci alt problemi “Animasyon
materyalinin icerik yapisi, okul ©ncesi dénemdeki

cocuklarin bilissel, sosyal-duygusal ve dil gelisim 6zellikleri
bakimindan yeterince uygunluk gostermekte midir?”
seklindedir. Bu dogrultuda dort farkli animasyona iliskin
bulgular temalara dayali olarak analiz edilmis; elde edilen
veriler hem her animasyonun kendi icindeki glgli ve zayif
yonlerini  hem de materyaller arasi karsilagtirmali
degerlendirmeleri ortaya koymustur.

Tablo 2. Materyallerin Gelisim Diizeyine Uygunlugu

Animasyon Tema Kod f
N Gelisim Ozelliklerine 5
Ekmek N Ge.I|§|m. Uygun
Ozelliklerine T,
Kokusu Uveunluk Gelisim Ozelliklerine )
ve Uygun Degil
- Gelisim GeI|§|mUOziIrI:kIer|ne 49
Yile Ozelliklerine . -yeun
Gormek Uveunluk Gelisim Ozelliklerine 5
ve Uygun Degil
Gelisim GeI|§|mUOziIrI:kIer|ne 54
Oyun Ozlemi  Ozelliklerine _owysan
Uvaunluk Gelisim Ozelliklerine 0
ve Uygun Degil
Veli Gelisim GeIlslmUOzilrI:kIerlne 50
Dede’nin Ozelliklerine _Cyeun
Bilmecesi Uvaunluk Gelisim Ozelliklerine 4
ve Uygun Degil

Gelisim 0Ozelliklerine uygunluk temasinda materyaller
arasinda belirli farkhhklar bulunmaktadir. “Ekmek Kokusu”
animasyonunda “Gelisim Ozelliklerine Uygun” kodu
(f=52), “Uygun Degil” kodu ise (f=2) kez kullaniimistir.
Katilimcilar igerigin ¢oklu duyuya hitap etmesini ve
kiltiirel degerlerle desteklenmesini olumlu bulmustur:
“Okul 6ncesi dénemdeki bireyler islem 6ncesi donemde
oldugundan onlara sunulan icerigin birden ¢ok duyu
organina hitap etmesi ve somutlastiriimasi
gerekmektedir; bu bakimdan sunulan igerik cocuklarin
bilissel gelisimi agisindan uygundur. Sosyal-duygusal
gelisim agisindan ise degerlerin ve kiltlrel unsurlarin
icerikte kullanimi onlarin kavranabilmesini
desteklemektedir.” (K-56). Ote yandan soyut kavramlarin

bazi c¢ocuklarda anlasiimakta glcliik yaratabilecegi
belirtilmistir: “Maalesef hayir. Adil olmak adaletli
davranmak gibi soyut kalan kelimeleri anlamakta

zorlanabilirler.” (K-68). “lyiligi Gdrmek” animasyonu
gelisimsel agidan yine biliylk 6l¢tide uygun bulunmus olsa
da (f=49), diger animasyonlara kiyasla daha fazla elestiri
(f=5) almustir. Bu elestiriler 6zellikle uzun diyaloglar ve
soyut kavramlarin belirginligi ile ilgilidir. Bir katilimci bu
durumu “Yeterince dikkate alinmadigini disinlyorum.
Daha kisa diyaloglar icermeli. Kazanilmasi istenen davranis
o yas grubu icin oncelikle anlasilabilir olmal.” (K-17)
sozleriyle ifade etmistir.

“Oyun Ozlemi” animasyonu gelisimsel uygunluk
acisindan en glicli animasyon olarak 6ne c¢ikmistir;
“Gelisim  Ozelliklerine  Uygun Degil” kodu hig
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kullanilmamistir (f=54). Bu durum empati, yardimlasma ve
sosyal iliskiler gibi cocuklarin gelisim dizeyine dogrudan
hitap eden temalarin islenmesiyle iliskilidir.
Katilmcilardan biri bunu “Cocuklarin gelisim duzeyi
acisindan dikkate alinmis; daha ¢ok sosyo-duygusal
gelisimine katki sunan bir animasyon olusturulmus.” (K-
63) sozleriyle dile getirmistir. “Veli Dede’nin Bilmecesi”
animasyonunda ise gelisimsel uygunluk yuksek olmakla
birlikte (f=50), bilmecelerin soyut yoni bazi ¢ocuklar igin
kavramsal giigliik yaratabilmektedir. Bu goris “Bilmeceler,
disinme ve problem ¢6zme becerilerini destekliyor;
karakterlerin  sevecenlig§i  sosyal-duygusal  gelisimi
besliyor.” (K-52) sézlerinde karsiligini bulurken, “icerikteki
bazi ifadeler okul 6ncesi gocuklar igin soyut kalabilir.” (K-
37) degerlendirmesi ise sinirliliga isaret etmektedir.

Elde edilen bulgular dogrultusunda dért animasyonun
da okul oOncesi donemin gelisimsel ve yasa bagh
gereksinimlerine  biyik  Olgide  uygun  oldugu
gorilmektedir. Ancak materyallerin 6ne c¢ikan glgla
yonleri farklilasmaktadir: “Oyun Ozlemi” gelisimsel uyum
acisindan en gicli materyaldir; “Ekmek Kokusu” sade dil
kullanimi ve somut igerigiyle yas diizeyine en dengeli
uyumu géstermektedir; “lyiligi Gérmek” soyut igerikleri
nedeniyle gorece daha fazla tartisma alani Uretmistir;
“Veli Dede’nin Bilmecesi” ise kiltiirel 6gelerin
belirginligiyle 6ne ¢ikmakla birlikte bilmecelerin soyut
niteligi nedeniyle sinirli guglik yaratabilmektedir. Sonug
olarak animasyon materyallerinin genel olarak pedagojik
ilkelerle  uyumlu oldugu, ancak soyut kavramlarin
somutlastirilmasi ve uzun diyaloglarin sadelestirilmesiyle
etkililigin artirilabilecegi sdylenebilir.

Arastirmanin ikinci alt problemi “Animasyonda
kapsayici  egitim ilkeleri (esit katilim, ayrimciligin
onlenmesi, bireysel farkliliklara saygi) ne 6lgclide temsil
edilmektedir?” seklindedir. Bu dogrultuda dort farkl
animasyondan elde edilen bulgular genel olarak kapsayici

egitim ilkelerinin  ylksek dlzeyde yansitildigini
gostermektedir; ancak temsilin niteligi, derinligi ve
cesitliligi bakimindan animasyonlar arasinda belirgin

farkliliklar bulunmaktadir.

Tablo 3. Materyallerde Kapsayici Egitim ilke Kullanimi

Animasyon Tema Kod f
ilke Kullanimi
o . 52
Ekmek Kapsayici Egitim Yeterli
Kokusu ilkelerinin Kullanimi ilke Kullanimi )
Yetersiz
ilke Kullanimi
. . 50
iyiligi Gormek . Kaps_aY|C| Egitim . Yeterli
llkelerinin Kullanimi llke Kullanimi 4
Yetersiz
ilke Kullanimi 51
- . Kapsayici Egitim Yeterli
Oyun Ozlemi ilkelerinin Kullanimi ilke Kullanimi 3
Yetersiz
ilke Kullanimi 54
Veli Dede’nin  Kapsayici Egitim Yeterli
Bilmecesi ilkelerinin Kullanimi ilke Kullanimi 0
Yetersiz

Ekmek Kokusu animasyonunda kapsayici egitim
ilkelerinin ~ blylk ol¢lide  basariyla  kullanildig
gorulmektedir  (f=52). Katihmcilar ~ farkh  gelisim

diizeylerine ve bireysel ihtiyaglara uygun igeriklerin
sunulmasini olumlu degerlendirmis; “Materyalde farkl
gelisim dlzeylerine ve bireysel ihtiyaglara uygun igerikler
sunulmus, bu da kapsayici egitim yaklagiminin etkili bir
sekilde yansitildigini gosteriyor.” (K-84) ifadesi bu bulguyu
desteklemistir. Buna karsilik bazi sahnelerde o6zel
gereksinimli  bireylerin  temsilinin  ylzeysel kaldig
belirtilmistir: “Bazi sahnelerde 6zel gereksinimli bireylerin

temsili yeterince derinlikli islenmemis; bu durum
kapsayicilik ilkesinin her  durumda tutarlihkla
uygulanmadigini  diisiindiirmektedir.”  (K-103). lyiligi

Gormek animasyonunda kapsayici ilkelerin ¢ogunlukla
yeterli dizeyde temsil edildigi goriilmektedir (f=50).
Katihmcilar  ayrimciigin =~ 6nlenmesine  ve  bireysel
farkhhklara saygi temasina acgik bicimde yer verildigini

belirtmistir:  “Sunulan  animasyonda  karakterlerin
dezavantajlarindan  dolayr ayrimciiga ugramamasi
gerektigi ve onlara saygl gosterilmesi gerektigi

vurgulanmaktadir.” (K-11). Ote yandan bazi katilimcilar
temsil biciminin pedagojik agidan risk tasiyabilecegini dile
getirerek “Cocuklara sadece olumlu 6rnegin izletilmesi
gerekir... Koti oOrnegin gosterimi ¢ocugun onu da
pekistirmesine sebep olur.” (K-44) degerlendirmesinde
bulunmustur. Bu durum, animasyonun temel ilkeleri
yansitmakla birlikte sahne diizeni bakimindan dikkat
gerektirdigini gbstermektedir.

Oyun Ozlemi animasyonunda kapsayici egitim ilkeleri
glcli ve gorlnlr bir bicimde temsil edilmistir (f=51).
Katihmcilar farkli 6zelliklere sahip bireylerin bir arada
bulundugu sahnelerin kapsayici egitime iliskin agik
mesajlar igerdigini  belirtmistir:  “Materyalde farkh
ozelliklere sahip bireylerin bir arada bulundugu sahneler
dikkat cekici sekilde sunulmus, kapsayici egitime dair
temel ilkeler agikga yansitilmigtir.” (K-69). Bununla birlikte
ozel gereksinimli bireylere iliskin 6rneklerin  bazi
katilimcilar  tarafindan  yizeysel bulundugu ifade
edilmistir: “Bazi igeriklerde 6zel gereksinimli bireylere
yonelik érnekler ylizeysel kalmis, bu da ilke kullaniminin

yeterliligini  sorgulatmaktadir.” (K-87). Bu bulgular,
temsilin guglu olmakla birlikte cesitliligin
derinlestiriimesine  ihtiya¢  duyabilecegine  isaret

etmektedir. Veli Dede’nin Bilmecesi animasyonu kapsayicl
egitim ilkelerinin en vyilksek diizeyde temsil edildigi
materyal olarak 6ne ¢ikmistir (f=54). Katihmcilarin tamami
ilke kullanimini yeterli bulmus; animasyonda esit temsil,
cesitlilige duyarli anlatim ve kapsayici iletisimin sistematik
bicimde sunuldugu vurgulanmistir: “Tam karakterlerin
esit sekilde temsil edilmesi ve farkhliklara duyarh bir
anlatim tercih edilmesi, kapsayici egitimin temel
ilkelerinin etkili bicimde yansitildigini gostermektedir.” (K-
30). Bununla birlikte bazi katilimcilar temsilin daha da
gliclenebilmesi icin cesitliligin artirilabilecegini
belirtmistir: “Farkh 6zelliklere sahip ¢ocuklarin yer almasi
kapsayicilik agisindan faydali olurdu.” (K-48). Bu durum,
temsilin glicli ancak daha genis gesitlilikle desteklenebilir
oldugunu gostermektedir.
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Elde edilen bulgular dogrultusunda, animasyonlarin
tima  kapsayict  egitim ilkelerini ylksek dilzeyde
yansitmaktadir; ancak temsilin niteligi materyaller
arasinda degismektedir. Veli Dede’nin Bilmecesi en gligli
uyumu gosterirken, Ekmek Kokusu ve Oyun Ozlemi
dengeli ve blyuk 6lglide yeterli bir kapsayicilik sunmakta;
iyiligi Gormek ise ilkelere yer vermekle birlikte bazi
sahnelerde daha fazla somutlastirma ve pedagojik netlik
gerektirmektedir. Bu bulgular, animasyon materyallerinin
kapsayici egitim anlayisini genel olarak basarili bigimde
ortaya koydugunu, ancak etkililigin artirilmasi igin 6zellikle
cesitlilik, orneklendirme zenginligi ve 6zel gereksinimli
bireylerin daha derinlikli temsil edilmesi gibi alanlarda
gelistirmelere agik yonler bulundugunu géstermektedir.

Arastirmanin Uglincli alt problemi “Kapsayici ilkeler
animasyon araciligiyla izleyicilere ne dlgtide etkili bigimde
aktarilabilmektedir?” seklindedir. Bu dogrultuda dort
animasyonun genel olarak ylksek bir aktarilabilirlik
diizeyine sahip oldugunu, ancak aciklik, 6érneklendirme
zenginligi ve c¢esitlilik bakimindan bazi materyaller
arasinda anlamh farkliliklar bulundugunu gostermektedir.

Tablo 4. Materyallerde Kapsayici Egitimin Aktarilabilirligi

Animasyon Tema Kod f
Yeterli Duzeyde 48
Ekmek Kapsayici Egitimin Yansitilmis
Kokusu Aktarilabilirligi Yeterli Duzeyde 6
Yansitilmamis
. Yeterli Duzeyde 46
lyiligi Kapsayici Egitimin Yansitiimig
Gormek Aktarilabilirligi Yeterli Duzeyde 7
Yansitilmamis
Yeterli Diizeyde 51
Oyun Kapsayici Egitimin Yansitilmis
Ozlemi Aktarilabilirligi Yeterli Dizeyde 3
Yansitilmamis
Veli o Yeterli Duzeyde 52
Dede’nin Kapsayici Egitimin Yansitilmig
. . Aktarilabilirligi Yeterli Diizeyde
Bilmecesi
Yansitilmamis
Ekmek Kokusu animasyonunda kapsayici egitim

ilkelerinin aktarimi bliylk olglide etkili bulunmustur
(f=48). Katilimcilar materyalin sade dil kullanimi ve glinluk
yasamdan orneklerle kapsayiciligi anlasilir hale getirdigini
belirtmistir: “Materyal, kapsayici egitim ilkelerini sade ve
anlasilir bir bicimde sundugu i¢in uygulayicilarin rehberlik
ihtiyacini buyuk olctide karsilayacak niteliktedir.” (K-93).
Bununla birlikte bazi katilimcilar kavramlarin her zaman
yeterince somutlastirlmadigini  ifade etmis; “Bazi
iceriklerde kapsayicilikla ilgili kavramlar vyeterince
aciklanmadig igin, egitimci olmayan bireyler agisindan
anlasilabilirlik sorunu yasanabilir.” (K-58) degerlendirmesi
aktarimin  belirli  noktalarda  gii¢lendirilebilecegini
gostermistir. lyiligi Gérmek animasyonunda kapsayici
ilkelerin aktarilabilirligi yine ylksek duzeydedir (f=46).
Animasyonun basit ve anlasilir bir dil kullanmasi, empati,
saygl ve is birligi gibi davranisa yonelik kavramlari agik
bicimde sunmasi olumlu bir etki yaratmistir: “Materyal
oldukga basit bir dille anlatilmis ve okul dncesi bireylere
yonelik olarak saygl ve empati gibi davranisa yonelik
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kavramlara odaklandigindan kapsayici egitim alaninin
kavramlari anlatilmaktadir.” (K-53). Bununla birlikte bazi
katilimcilar materyalde farkhhklara iliskin 6rneklerin sinirh
oldugunu ve bu durumun kapsayicilik mesajinin derinligini
azalttigini belirtmistir: “Farkhihklara dair somut 6rneklerin
ve gesitliligin sinirl olmasi, kapsayiciligin tam anlamiyla
yansitiimasini engellemektedir.” (K-37). Bu
degerlendirmeler, aktarimin genel olarak basaril
oldugunu ancak mesajin pekistirilmesi igin cesitliligin
artirilmasina ihtiyag¢ oldugunu gostermektedir.

Oyun Ozlemi animasyonunda kapsayici ilkelerin
aktarimi  oldukga giiclidiir (f=51). Ozellikle farkh
ozelliklere sahip bireylerin birlikte yer aldigi sahnelerin
basit, akici ve 6rneklemeye dayali bicimde sunulmasi
olumlu degerlendirmeler almistir: “Materyalde kapsayici
egitim uygulamalari 6rneklerle desteklenmis, bdylece
kavramlarin anlagiimasi kolaylastinlmistir.” (K-62). Ancak
bazi katilimcilar kapsayicilik temasinin bazi bolimlerde
daha ¢ok dolayli bicimde aktarildigini belirterek “Farklhihga
vurgu yapilmis ancak bunun egitim Gzerindeki etkisine
deginilmemis.” (K-78) degerlendirmesinde bulunmustur.
Bu bulgular, animasyonda kapsayici ilkelerin etkili bicimde
aktarildigini ancak agiklayici yoniniin bolimlere goére
degisebildigini gostermektedir. Veli Dede’nin Bilmecesi
animasyonunda kapsayici ilkelerin aktarilabilirligi diger
animasyonlara kiyasla en vyiksek dizeydedir (f=52).
Katihmcilar kapsayici egitim kavramlarinin sade bir dille
aktarildigini ve gorsellerle desteklenerek
anlagsilabilirliginin artirildigini vurgulamistir:  “Kapsayici
egitimle ilgili temel kavramlar sade bir dille ifade edilmis
ve gorsellerle desteklenerek aktarim kolaylastiriimistir.”
(K-27). Buna ragmen kiglk bir katihmci grubu temsil
cesitliliginin artirilmasinin aktarimi daha da
glclendirecegini belirtmistir: “Farkli o6zelliklere sahip
cocuklarin yer almasi kapsayicilik acgisindan faydal
olurdu.” (K-48). Bu durum, aktarimin gli¢li olmakla birlikte
icerik cesitliliginin daha genis bir temsil arali§i sunarak
zenginlestirilebilecegini gostermektedir.

Elde edilen bulgular dogrultusunda, dort animasyonun
da kapsayici egitim ilkelerini izleyicilere etkili bicimde
aktarabildigi; ancak aktarimin aciklik, 6rneklendirme
dizeyi ve cesitlilik bakimindan farkhhk gosterdigi
soylenebilir. Veli Dede’nin Bilmecesi en yiiksek aktarim
giiciine sahipken, Oyun Ozlemi ve Ekmek Kokusu sade dil
ve somut o6rnekler araciligiyla mesaji etkili sekilde
iletmektedir. lyiligi Gormek ise temel ilkeleri aktarmakta
basaril  olmakla birlikte somutlastirma ve farkhlik
temsillerinin zenginlestirilmesi durumunda daha giigli bir
aktarim potansiyeline sahiptir. Bu bulgular, animasyon
materyallerinin kapsayici egitim ilkelerinin 6gretiminde
anlamh ve islevsel bir ara¢ oldugunu, ancak baz
materyallerde agiklik ve gesitlilik yoniinden iyilestirmeler
yapilmasinin etkililigi artiracagini géstermektedir.

Arastirmanin dérdinci alt problemi “Farkli gelisimsel
ozelliklere sahip bireylerin temsili animasyonda nasil
saglanmistir ve bu temsiller dezavantajli gruplarin egitime
katilimini  desteklemekte midir?” seklindedir. Bu
dogrultuda dort farkli animasyondan elde edilen bulgular,
dezavantajli birey temsili ve egitime katilimi destekleyici
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unsurlarin genel olarak yiiksek diizeyde saglandigini;
ancak temsilin kapsami, cesitliligi ve derinligi agisindan
animasyonlar arasinda belirgin farkhliklar bulundugunu
gostermektedir.

Tablo 5. Materyallerde Dezavantajli Birey Temsili

Animasyon Tema Kod f
Dezavantajl Yetermcevagun Temsil 50
. . Saglaniyor
Birey Temsili . .
Yeterince Uygun Temisil 4
Ekmek Saglanmiyor
Kokusu Egitime Destek Unsurlarini Yeterince 48
Katilimda igeriyor
Destek Destek Unsurlarini Yeterince 6
Unsurlari icermiyor
Dezavantajl Yetermcevagun Temsil 48
Birey Temsili Saglaniyor
¥ Yeterince Uygun Temisil 6
iyiligi Saglanmiyor
Gormek Egitime Destek Unsurlarini Yeterince 48
Katihmda igeriyor
Destek Destek Unsurlarini Yeterince 6
Unsurlari icermiyor
Dezavantajl Yeterlncevagun Temsil 54
Birey Temsili Saglaniyor
¥ Yeterince Uygun Temisil 0
e . Saglanmiyor
O Ozl oot .
yun Lzlem Egitime Destek Unsurlarini Yeterince
L 53
Katiimda Iceriyor
Destek Destek Unsurlarini Yeterince 1
Unsurlari icermiyor
Yeterince Uygun Temisil 53
Dezavantajli Saglaniyor
. Birey Temsili Yeterince Uygun Temsil
veli Saglanmiyor 1
Qede nln. Egitime Destek Unsurlarini Yeterince
Bilmecesi - 46
Katihmda Igeriyor
Destek Destek Unsurlarini Yeterince 9
Unsurlari icermiyor

Ekmek Kokusu animasyonunda dezavantajli birey
temsili buyuk oOlgtide vyeterli bulunmustur (f=50).
Katilmcilar farkli gereksinimlere sahip c¢ocuklara yer
verilmesinin olumlu bir kapsayici yaklasim sundugunu
belirtmistir: “Gorsellerde farkli gereksinimleri bulunan
¢ocuklara da yer verilmesi dikkat ¢ekiciydi ve kapsayici bir
yaklasim sergilenmisti.” (K-59). Buna karsin bazi
katilimcilar  belirli dezavantaj tirlerinin hi¢ temsil
edilmedigini ya da ylzeysel yer aldigini ifade etmistir:
“Daha farkli dezavantaja sahip bireylere hitap eden
gorseller de olabilirdi.” (K-60). Egitime katilimi destekleyici
unsurlar agisindan ise katilimcilarin buylik c¢ogunlugu
materyalde esitlik, erisilebilirlik ve 6grenmeye katilim
mesajlarinin bulundugunu belirtmistir (f=48). Bununla
birlikte, destekleyici yapilarin bazi durumlarda sinirli
kaldigina isaret eden gorlsler de vardir: “Materyal
dezavantajli bireylerin egitime katihmini destekleyici
unsurlar agisindan sinirhdir... 6zel gereksinimli ya da sosyal
acidan dezavantajli bireylerin ihtiyaclarini dogrudan
destekleyen unsurlar agikca yer almamaktadir.” (K-73).
iyiligi Gérmek animasyonunda dezavantajli birey temsili
yine vyiksek diizeyde uygun bulunmustur (f=48).

Katihmcilar engel tirlerine dair temsillerin c¢esitlilik
farkindahgini artirdigini ifade etmistir: “Farkli engel
turlerine dair temsillerin yer almasi, ¢ocuklara gesitliligi
fark ettirme agisindan olumlu bir katki saglamis.” (K-17).
Bununla birlikte bazi katimcilar temsillerin sinirl bir
ornekle sunuldugunu belirtmis; “Bu materyalde yalnizca
gérme yetersizligi olan bir bireye yer verilmistir.” (K-21)
degerlendirmesi animasyonda cesitliligin genisletilmesi
gerektigini gostermistir. Egitime katilimda destek
unsurlari temasinda da benzer bir tablo gorilmektedir
(f=48). Katilimcilar esitlik ve birlikte 06grenme gibi
degerlere yer verilmesinin olumlu oldugunu ifade etmis;
“Materyalde esitlik ve birlikte 6grenme gibi degerlere yer
verilmesi dezavantajli bireylerin egitime katilimina yénelik
olumlu bir mesaj igcermektedir.” (K-49) degerlendirmesi
buna oOrnektir. Ancak bazi gorislerde egitim ortamina
iliskin somut katiim orneklerinin eksik oldugu dile
getirilmistir:  “Arkadas ortaminda  karsilasilabilecek
duruma ornek verilmis fakat egitime katilim kismi eksik
kalmis.” (K-50).

Oyun Ozlemi animasyonu dezavantajli birey temsili
acisindan en glgli materyal olarak 6ne g¢ikmaktadir.
Katihmcilarin tamami temsilin yeterli oldugunu belirtmis
(f=54); yetersiz olduguna dair higbir goris bildirilmemistir.
Bu durum, materyalin engel gesitliligini gorindr kilma ve
cocuklara erken yasta farkindalik kazandirma agisindan
etkili oldugunu gostermektedir: “Materyalde farkh engel
tirlerine sahip bireylerin yer almasi, kapsayicilik agisindan
oldukga anlaml; gocuklara erken yasta cesitliligi fark
ettirme ve kabul etme firsati sunuyor.” (K-68). Egitime
katilimi destekleyen unsurlar da oldukga glgludr (f=53).
Katihmcilar farkli 6zelliklere sahip bireylerin bir arada
o6grenebildigini gosteren sahneleri degerli bulmustur:
“Materyalde farkli ozelliklere sahip bireylerin birlikte
Ogrenebilecegi ortamlarin sunulmasi, egitime katiim
acisindan oldukga degerliydi.” (K-90). Bir baska katilimci
da senaryo akisinin gigli bir katilim mesaji verdigini
belirtmistir: “Destekleyici ifadeler ve kapsayici senaryo
akisi, dezavantajli bireylerin 6grenme sirecine dahil
olabilecegine yonelik gigli bir mesaj veriyor.” (K-102).
Veli Dede’nin Bilmecesi animasyonunda dezavantajli birey
temsili yuksek diizeyde uygun bulunmustur (f=53).
Katilimcilar sosyo-kultiirel ve bireysel gesitliligin olumlu bir
kapsayici yon sundugunu ifade etmistir: “Materyalde farkl
sosyo-kiltiirel ve bireysel 6zelliklere sahip karakterlerin
yer almasi kapsayici bir egitim anlayisi agisindan oldukca
olumlu.” (K-1). Buna karsin bazi katilimcilar temsilin
genisletilebilecegini belirtmistir: “Daha farkli dezavantaja
sahip bireylere hitap eden gorseller de olabilirdi.” (K-54).
Egitime katilimi destekleyici unsurlar agisindan ¢ogunluk
olumlu degerlendirme yapmis olsa da (f=46), diger
animasyonlara gore daha fazla elestiri getirilmistir (f=9).
Bazi katihmcilar, destekleyici unsurlarin daha ¢ok sosyal
yasama iliskin oldugunu, dogrudan egitim sireclerine
odaklanmadigini belirtmistir: “Egitime degil de daha ¢ok
sosyal hayatta destekleyici unsur sunulmustur.” (K-37).
Bununla birlikte, bazi gorislerde egitime erisimi
kolaylastiracak unsurlarin yer almasinin olumlu katki
sundugu ifade edilmistir: “Farkh ihtiyaglara sahip
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ogrencilerin egitime erisimini kolaylastiracak unsurlarin
yer almasi olumlu bir katki saglamis.” (K-22).

Elde edilen bulgular dogrultusunda, dért animasyonda
da dezavantajli bireylerin temsili ve egitime katilimi
destekleyen unsurlar biyuk olgide olumlu ve kapsayici
bicimde sunulmaktadir. Oyun Ozlemi temsili en giiglii
materyal olarak 6ne ¢ikarken, diger animasyonlar da
temsil ve katilim agisindan yuksek basari géstermektedir.
Bununla birlikte sinirh sayida katiimcinin dile getirdigi
eksiklikler,  kapsayicilik  dlzeyinin  artirilmasi  igin
temsillerin gesitlendirilmesi, farkli dezavantaj tdrlerinin
daha gortnir kilinmasi ve egitime katilimin daha somut
bicimlerde desteklenmesi gerektigine isaret etmektedir.
Arastirmanin besinci alt problemi “Adalet, dostluk,
merhamet, sabir, saygi, sevgi ve yardimseverlik gibi temel
insani degerler animasyonda nasil yansitilmakta ve bu
degerlerin ¢ocuklar tarafindan igsellestirilmesine nasil
katki sunmaktadir?” seklindedir. Bu dogrultuda bulgular,
degerlerin genel olarak belirgin ve yasa uygun bicimde
islendigini; icsellestirmeyi destekleyici anlati, tekrar ve
modelleme 6gelerinin mevcut oldugunu géstermektedir.

Tablo 6. Materyallerde Degerler Egitimi Etkisi

Animasyon Tema Kod f
Degerlere Yeterince 51
. . Yer Veriliyor
Degerlerin Sunumu . .
Degerlere Yeterince 3
Elmek osllestme
Kokusu . . vc : 51
Degerlerin Saglamaya Uygun
igsellestirilme igsellestirme
Durumu Saglamaya Uygun 3
Degil
Degerlere Yeterince
. 53
. . Yer Veriliyor
Degerlerin Sunumu . .
Degerlere Yeterince 1
iyiligi Gormek Yer Verilmiyor
. . Igsellestirme
Degerlerin . 46
: L Saglamaya Uygun
Igsellestiriime L
Yeterli Duzeyde
Durumu 7
Yansitilmamis
Degerlere Yeterince
s 51
. . Yer Veriliyor
Degerlerin Sunumu . .
Degerlere Yeterince
. 3
Yer Verilmiyor
Oyun Ozlemi igsellestirme
. . . 53
Degerlerin Saglamaya Uygun
igsellestiriime i¢sellestirme
Durumu Saglamaya Uygun 1
Degil
Degerlere Yeterince 54
. . Yer Veriliyor
Degerlerin Sunumu . .
Degerlere Yeterince 0
Veli Dede’nin Y.er Verllmlyor
. . Igsellestirme
Bilmecesi . . o
Degerlerin Saglamaya Uygun
igsellestiriime i¢sellestirme
Durumu Saglamaya Uygun 1
Degil

Degerlerin sunumu agisindan tiim animasyonlarda
“degerlere yeterince yer veriliyor” kodunun yiiksek
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frekansta vyer aldigi gorilmektedir. Ekmek Kokusu
animasyonunda katihmcilarin biylk c¢ogunlugu, adalet,
sevgi ve yardimseverlik gibi degerlere hem gorsel hem de
hikaye akisi icinde anlamli bicimde vyer verildigini
belirtmistir: “Materyalde adalet, sevgi ve yardimseverlik
gibi degerlere hem gorsel hem de hikaye butlnligu icinde
anlamli sekilde yer verilmis.” (K-66). Bununla birlikte bazi
katilimcilar degerlerin her zaman acik ve dogrudan
sunulmadigini, kimi sahnelerde daha arka planda kaldigini
vurgulamistir:  “Sabir ve yardimseverlik belki biraz
anlatilmis olabilir. Ama bu degerleri direkt olarak bariz bir
sekilde aktarma s6z konusu degil.” (K-79). lyiligi Gormek
animasyonunda da benzer bicimde degerlere gigll
bigcimde yer verildigi ifade edilmistir; 6zellikle empati,
hosgori ve sorumluluk gibi kavramlarin sik¢a islendigi
belirtilmistir: “Materyalde empati, hosgori ve sorumluluk
gibi degerlere sik¢a yer verilmesi, 6grencilerin bu
kavramlari  giunlik yasantilariyla iliskilendirmelerini
kolaylastiriyor.” (K-4). Buna karsin bazi katilimcilar bu
animasyonda degerlerin bazen yalnizca ylzeysel olarak
gectigini ve derinlemesine islenmedigini dile getirmistir:
“BazI materyalde degerler sadece yiizeysel olarak gegiyor;
icerik, Ogrencinin aktif katihmiyla bu degerleri
icsellestirmesini destekleyecek derinlikte degil.” (K-43).
Oyun Ozlemi animasyonunda sayg, yardimseverlik ve is
birligi gibi degerlere ¢cocuklarin gelisim diizeylerine uygun
sahnelerle agikga yer verildigi, bunun da materyalin egitsel
niteligini gliclendirdigi ifade edilmistir: “Cocuklarin gelisim
diizeylerine uygun bicimde segilen sahnelerde, saygi,
yardimseverlik ve is birligi gibi degerlere agik¢a yer
veriliyor; bu da materyalin egitsel niteligini gliclendiriyor.”
(K-77). Ancak burada da bazi bolimlerde degerlerin
dolayl bicimde sunulmasi nedeniyle her izleyici tarafindan
fark edilmesinin zor olabilecegi belirtilmistir: “Bazi
bolimlerde degerler arka planda kaliyor ya da dolayh
sekilde sunuluyor; bu da her izleyici tarafindan fark
edilmesini zorlastirabilir.” (K-79). Veli Dede’nin Bilmecesi
animasyonunda ise tiim katilimcilarin, degerlere yeterince
yer verildigini belirtmesi dikkat ¢ekicidir; adalet, saygi ve is
birligi gibi degerlerin sistematik ve butincil bicimde
islendigi vurgulanmistir: “Materyalde tim bolimler
boyunca adalet, saygi ve is birligi gibi temel degerlere
sistematik bicimde yer veriliyor. Bu durum ¢ocuklarin bu
kavramlari bitlnsel sekilde algilamasini kolaylastiriyor.”
(K-7).

Degerlerin igsellestiriimesi boyutunda da genel egilim
olumludur; animasyonlarin degerleri yalnizca sunmakla
kalmayip, c¢ocuklarin 6zdesim kurabilecegi davranis
ornekleriyle destekledigi gorilmektedir. Ekmek Kokusu
animasyonunda katilimcilarin dnemli bir kismi, degerlerin
karakterlerin davraniglar Gizerinden somutlastirildigini ve
bu sayede cocuklarin kendilerini hikayeyle
iliskilendirebildigini ifade etmistir: “Degerler vyalnizca
anlatilmakla kalmamis, karakterlerin davranislari yoluyla
cocuklarin 6zdesim kurabilecegi sekilde yapilandiriimis.”
(K-87). Ancak bazi sahnelerde verilen mesajlarin yizeysel
kaldigi ve c¢ocuklarin  bunlari  anlamlandirmakta
zorlanabilecegi de belirtilmistir: “Bazi sahnelerde verilen
mesajlar ¢ok yilizeysel kalmis, c¢ocuklarin bunlar
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anlamlandirmasi zor olabilir.” (K-93). lyiligi Goérmek
animasyonunda igsellestirme agisindan destekleyici
tekrarlarin ve vurgularin bulundugu, kigik yas grubuna
hitap ettigi icin bazi degerlerin igerikte defalarca tekrar
edilerek pekistirildigi vurgulanmistir: “Kuglik yas grubuna
hitap ettiginden, verilen degerler icerikte defalarca tekrar
edilerek pekistiriliyor. Bu da cocuklarin kavramlari daha iyi
anlamasina yardimci oluyor.” (K-64). Ote yandan ayni
katilimci, gercek igsellestirmenin ancak uzun vadede
davranis degisikligiyle gozlenebilecegini hatirlatmistir:
“Degerlerin gercekten igsellestirilip igsellestiriimedigini
ancak bu cizgi filmi izleyen bireylerin davraniglarinda uzun
vadede gdzlemleyebiliriz.”  (K-63). Oyun  Ozlemi
animasyonunda igsellestirme boyutu en giiclii alanlardan
biri olarak ©6ne g¢ikmaktadir; katilimcilarin neredeyse
tamami materyalin  degerlerin  igsellestirilmesini
saglamaya uygun oldugunu belirtmistir. Belirli degerlerin
konu bitunlugl icinde sirekli tekrar edilmesi, ozellikle
kiicik yas grubu icin Onemli bir avantaj olarak
degerlendirilmistir: “Konu butUnligl igerisinde belirli
degerlerin slrekli tekrar edilmesi, ozellikle kiigik yas
grubundaki ¢cocuklarin bu degerleri kavramasini ve giinlik
yasamlarinda uygulamasini  kolaylastiriyor.”  (K-55).
Bununla birlikte, bazi katilimcilar bazi degerlerin verilme
biciminin daha ¢ok bilgi aktarimina dayandigini, etkilesimli
unsurlarin artirilmasiyla davranisa donlstiimiin daha fazla
desteklenebilecegini belirtmistir: “Bazi degerlerin verilme
bigimi daha ¢ok bilgi aktarimina dayaniyor; ¢ocuklarin bu
degerleri davranisa donustirmeleri igin etkilesimli
unsurlarin artirilmasi gerekebilir.” (K-103). Veli Dede’nin
Bilmecesi animasyonunda ise, degerlerin
icsellestirilmesine yonelik glicli bir yapi oldugu ifade
edilmistir. Katilimcilar, degerlerin yalnizca sozel dizeyde
kalmadigini, karakterlerin davraniglari ve hikayedeki
gelismeler yoluyla gocuklarin 6zdesim kurabilecegi bir
anlati sunuldugunu vurgulamistir: “Degerler yalnizca sozel
olarak aktarilmiyor; karakterlerin  davraniglari  ve
hikayedeki gelismeler araciligiyla c¢ocuklarin 6zdesim
kurabilecekleri bir anlati sunuluyor.” (K-8). Bununla
birlikte, i¢sellestirmenin dlizeyinin nihai olarak gercek
uygulama ve sureg¢ degerlendirmeleriyle anlasilabilecegi
de hatirlatilmistir: “Bu sorunun cevabinin bulunabilmesi

icin uygulama yapilmasi ve sonrasinda sirecin
degerlendirilmesi gerekmektedir.” (K-10).
Elde edilen bulgular dogrultusunda, incelenen

animasyon materyallerinin adalet, dostluk, merhamet,
sabir, saygl, sevgi ve yardimseverlik gibi temel insani
degerleri hem sunum hem de ig¢sellestirme agisindan
blyik 6l¢lide basarili bicimde yansittigini gostermektedir.
Bununla birlikte, bazi katiimcilarin dile getirdigi
yuzeysellik, dolayli anlatim ve sinirh somutlastirma
elestirileri, deger aktariminin daha derinlikli, etkilesimli ve
cocuklarin giinlik yasamlariyla daha glgcli bicimde
iliskilendirilebilir hale getirilmesi durumunda
materyallerin etkililiginin artacagini géstermektedir.
Arastirmanin altinci alt problemi “Turk kiltirine ait
ogeler (geleneksel kiyafetler, halk mizigi, yoresel motifler
vb.) animasyonda nasil temsil edilmekte ve bu temsiller
cocuklarin kiltirel farkindalklarini nasil etkilemektedir?”

seklindedir. Dort farkli animasyondan elde edilen bulgular,
Tark halk kaltiirG unsurlarina genel olarak yeterli diizeyde
yer verildigini; bununla birlikte bazi sahnelerde
ylzeysellik, dekoratif kullanim ve tutarlihik sorunlarinin
kiltiirel 6grenmeyi sinirlayabildigini gdstermektedir.

Tablo 7. Materyallerde Tirk Halk Kalttra Etkisi

Animasyon Tema Kod f
Tiirk Halk Unsurlara .Yet.er.lnce Yer 47
. Verilmistir
Kaltard .
Unsurlari Unsurlara Yeterince Yer 7
Ekmek Verilmemistir
Kokusu Potansiyel 50
Kiltlrel Gelisim Bulunmaktadir
Katkisi Potansiyel 4
Bulunmamaktadir
Tuirk Halk Unsurlara 'Yet'er.mce Yer 4
e Verilmistir
Kaltara .
Unsurlara Yeterince Yer
P Unsurlari . - 12
lyiligi Verilmemistir
Gormek Potansiyel a1
Kiltarel Geligim Bulunmaktadir
Katkisi Yeterli Dizeyde 7
Yansitilmamis
Tiirk Halk Unsurlara VYet'erllnce Yer 40
e Verilmistir
Kaltira .
Unsurlara Yeterince Yer
Unsurlari . - 14
.. . Verilmemistir
Oyun Ozlemi .
Potansiyel a4
Kiltarel Geligim Bulunmaktadir
Katkisi Potansiyel 10
Bulunmamaktadir
Tiirk Halk Unsurlara .\(e'c.er!nce Yer 51
- Verilmistir
Kaltara .
Unsurlan Unsurlara Yeterince Yer
Veli Dede’nin Verilmemistir
Bilmecesi Potansiyel 52
Kalturel Gelisim Bulunmaktadir
Katkisi Potansiyel

Bulunmamaktadir

Ekmek Kokusu animasyonunda Tirk halk kiltiira
6gelerinin temsil dlzeyi genel olarak olumlu bulunmustur

(f=47). Katihmcilar, masallar ve vyoresel anlatimlarin
cocuklarin  kiltirel kokenlerine iliskin  farkindahk
gelistirmelerine katki sundugunu belirtmistir:

“Materyalde yer alan masallar ve yoéresel anlatimlar,
ogrencilerin  kllttirel kokenlerine dair farkindalik
gelistirmelerine yardimci oluyor.” (K-55). Ancak bazi
katilimcilar, halk kadltari unsurlarinin kimi bélimlerde
ylizeysel kullanildigini ve kiltirel kazanim derinligini
sinirladigini vurgulamustir: “Halk kiltirine ait unsurlarin
bazi bolimlerde yalnizca ylizeysel bicimde kullaniimasi,
ogrencilerin derinlemesine kiiltiirel kazanimlar edinmesini
zorlastiniyor.” (K-67). Kultirel gelisime katki agisindan
bakildiginda, ¢ogunluk materyalin kiltlrel farkindalik ve
aidiyet gelistirme potansiyelini yeterli goriirken (f=50),
bazi gorislerde bazi 6gelerin yalnizca dekoratif amagla
kullanildigl ve anlam insasini zayiflattig1 ifade edilmistir:
“Materyalde bazi halk kilttrt 6geleri yalnizca dekoratif
amagla yer almakta; bu da 6grencilerde kdltiirel derinlik
ve anlam insasini desteklemekten uzak bir yaklasimi
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yansitmaktadir.” (K-80). lyiligi Gérmek animasyonunda da
Turk halk kultlirt 6gelerine agirlikh olarak yer verildigi
gorialmektedir (f=42). Katilimcilar, 6zellikle geleneksel
¢ocuk oyunlarinin kaltri yansitan 6nemli bir unsur
oldugunu vurgulamistir: “Evet, o6zellikle yag satarim bal
satarim gibi oyunlarin olmasi bizim kiltirimiza
yansitmaktadir.” (K-9). Ancak bazi katilimcilar atasézleri,
O0zgun kiyafetler ve daha belirgin kiltirel simgelerin
yeterince kullaniimadigini; kiiltirel zenginligin artirilmasi
icin bu 6gelerin daha gorinir ve sistematik bicimde
entegre edilmesi gerektigini ifade etmistir: “Bazi
geleneksel ogeler ve mizikler bulunmakla birlikte,
atasozleri veya 6zgin kiyafet gibi daha belirgin kiilturel
unsurlar yeterince kullanilmamistir.” (K-19). Kalturel
gelisim katkisi agisindan ise, gilinlik yasamdan sade
ornekler ve oyun, okul bahgesi, kiyafet gibi unsurlarin
kullanilmasi olumlu bulunmustur: “Oldukg¢a sade ve basit,
glinlik hayatta gorebilecegi oyun, okul bahgesi, kiyafet
gibi unsurlar kullanilmis.” (K-23). Buna karsin bazi
katilimcilar, materyalin  kiltirel kimlik ve aidiyet
kazandirma agisindan sinirh kaldigini belirtmistir: “Kiltdrel
kimlik kazandirmaya, gelistirmeye yonelik bir materyal
demek vyetersiz olur bence; aidiyet icin de ayni seyi
disiniyorum, konu ve akis bakimindan bunlar eksik
kalmis.” (K-53).

Oyun Ozlemi animasyonunda Tirk halk kiltiiri
unsurlarinin temsili genel olarak yeterli gérilmekle birlikte
(f=40), diger animasyonlara kiyasla daha fazla elestiri
almistir (f=14). Katihmcilar geleneksel motifler, deyimler
ve yoOresel ogelerin ¢ocuklara dogal ve anlasilir bicimde
aktarildigini belirtmistir: “Materyalde kullanilan
geleneksel motifler, deyimler ve yoéresel ogeler, halk
kiltirintd cocuklara dogal ve anlasihr bir sekilde
aktariyor.” (K-91). Ote yandan bazi katiimcilar bu
unsurlarin ¢cogu zaman yalnizca gorsel diizeyde kaldigini ve
icerik derinligi agisindan yetersiz oldugunu ifade etmistir:
“Halk kltard unsurlari yer alsa da ¢ogu sadece gorsel
dizeyde kalmig; anlatim ve igerik derinligi agisindan zayif
buluyorum.” (K-108). Kiiltlrel gelisim katkisi baglaminda,
materyalin  ¢ocuklarin  kendi  kiltirel  unsurlarini
tanimasina ve bu unsurlarla duygusal bag kurmasina
imkan tanidigi vurgulanmistir: “Materyal, cocuklarin kendi
kiltirlerine dair unsurlari tanimalarina ve bu unsurlarla
duygusal bir bag kurmalarina imkan tanidigi igin kilturel
gelisim agisindan oldukga islevsel.” (K-64). Ancak bazi
gorisler kultlrel igeriklerin yiizeysel sunumunun kimlik
gelistirme silirecine katkiyi sinirladigini belirtmektedir:
“Kaltarel iceriklerin  ylizeysel sunumu, Ogrencilerin
kiltirel kimlik gelistirme sirecine yeterli katkiyi
saglayamiyor; daha derinlikli yaklasimlar gerekli.” (K-84).
Veli Dede’nin Bilmecesi animasyonu ise Tirk halk kalttri
unsurlarinin temsili ve kultlrel gelisime katki potansiyeli
acisindan en glicli materyal olarak 6ne g¢ikmaktadir.
Katilimcilarin blytk ¢ogunlugu halk kiltiri ogelerine
yeterince yer verildigini belirtmis (f=51); masallar, halk
oyunlari ve geleneksel motiflerin dogal bicimde anlatiya
yerlestirildigini vurgulamistir: “Masallar, halk oyunlari ve
geleneksel motifler gibi unsurlar, materyalin i¢cine dogal
bir sekilde yerlestirilmis ve ¢ocuklarin kiltirel farkindalik
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gelistirmelerine katki sunuyor.” (K-16). Bununla birlikte,
sinirh sayida katiimci bazi bolimlerde halk kiltara
temsilinin birkag¢ kelime veya gorselle sinirli kaldigini ve
kilttrel zenginligin tam yansitilamadigini ifade etmistir:
“Materyalin bazi bélimlerinde halk kaltlra yalnizca birkag
kelime veya gorselle temsil edilmis; bu da kultirel
zenginligin tam olarak yansitilamadigi izlenimini veriyor.”
(K-46). Kiilturel gelisim agisindan, katilimcilarin neredeyse
tamami materyalin kiiltiirel kimlik ve aidiyet gelisimine
anlamli katki sundugunu disiinmektedir: “Materyalin
sundugu kalturel o6geler, cocuklarin kendi kimliklerini
tanimalarina yardimci  oluyor ve onlan kiltdrel
gecmisleriyle bag kurmaya tesvik ediyor.” (K-6). Buna
karsin az sayida katilimci bazi igeriklerin bu unsurlar
yuzeysel sundugunu ve aidiyet duygusunu
derinlestirmede vyetersiz  kalabilecegini  belirtmistir:
“Kultlrel ogeler yer alsa da bazi igerikler bu unsurlari
sadece ylizeysel olarak sunuyor; bu nedenle aidiyet ya da
kimlik gelisimi agisindan derin bir katki sundugu
soylenemez.” (K-36).

Elde edilen bulgular dogrultusunda, dért animasyon da
Tark halk kiltiirii 6gelerini buyilk 6lglide yansitmakta ve
¢ocuklarin kultirel farkindalk, aidiyet ve kimlik ingasina
katki saglama potansiyeli tagimaktadir. Bununla birlikte,
bazi katilimcilarin dile getirdigi yuzeysellik, dekoratif
kullanim ve bazi geleneksel ogelerin eksikligi, kulttrel
Ogelerin daha batincil, derinlikli ve cocuklarin kimlik
gelisimini dogrudan destekleyecek bicimde
yapilandiriimasi  halinde  materyallerin  etkililiginin
artacagini gostermektedir.

4. Tartisma

“Ekmek Kokusu” animasyonunun okul dncesi dizeyle
uyumu, c¢alismada  vurgulanan  erken  ¢ocukluk
materyallerinde sade dil, yasantisal kurgu ve ¢oklu duyuyu
harekete geciren ogelerin 6nemine iligkin bulgularla
blyiik 6lctide 6rtiismektedir. Katilimcilarin dikkat, ilgi ve
katihmi artirdigi yoniindeki degerlendirmeleri, ¢calismada
belirtilen yasa uygun, acik ve anlasilir materyal tasariminin
gerekliligini desteklemektedir (Atan, 2024; Kaleli, 2022;
Oztiirk & Kiiclikali, 2024). Bununla birlikte bazi soyut
ifadelerin kiglk yas gruplari icin zorlayict bulunmasi,
¢alismanin teorik gergevesinde yer alan dilsel ve kavramsal
sadelestirme gerekliligiyle uyumludur (Akpinar &
Tarkoglu, 2025; Darga vd., 2021; Goksu & Daglioglu,
2022). Bu dogrultuda animasyonun pedagojik etkisinin,
calismada Onerilen yasa uygun kavramsal diizenlemelerle
gliclendirilebilecegi soylenebilir. Animasyonun kapsayici
egitim ilkelerini blylik Olglide yansitmasi, ¢alismanin
kapsayicihgin yalnizca gorindrliik degil, temsilde cesitlilik
ve etkilesim  gerektirdigine iliskin  bulgulariyla
ortismektedir. Katiimcilarin 6zel gereksinimli bireylerin
temsiline yonelik sinirliiklari dile getirmesi, ¢alismada
vurgulanan cesitlilik, derinlik ve pedagojik bitlinllk
gerekliligini desteklemektedir (Ainscow vd., 2012; Aydin,
2024; Florian & Spratt, 2013; Gol & Sakiz, 2020). Bu
yoniiyle animasyon, calismanin teorik katkilarindan biri
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olan kapsayici icerik tasariminin genisletilmesi gerektigine
isaret etmektedir.

Degerler egitimi agisindan animasyonda adalet, sevgi
ve yardimseverlik gibi degerlerin gelisim diizeyine uygun
ve sade bigimde islendigi gorilmektedir. Katilimcilar
degerlerin anlatiyla bltlinlesmesini olumlu
degerlendirmistir; ancak bazi degerlerin ylizeysel ya da
dolayll  bicimde  aktarilmasi,  g¢alismanin  teorik
yaklasiminda vurgulanan davranis temelli ve c¢atisma
iceren sahnelerin gerekliligini gorindr kilmaktadir (Akinci,
2013; Giaden Altmis & Altun, 2021; Veugelers & Vedder,
2003). Bu durum, animasyonun deger aktarimi agisindan
onemli bir potansiyel tasidigini; fakat igsellestirmeyi
guclendirmek adina g¢alismada O©nerilen yapilandiriimis
deneyim tirleriyle zenginlestirilebilecegini
gostermektedir. Masalsi anlatim, yoresel ifadeler ve halk
kiltara ogeleri katihmcilar tarafindan olumlu bulunsa da
bazi sahnelerde ylizeysel kaldigi ifade edilmistir. Bu
degerlendirmeler, ¢alismanin kiltirel aktarimin yalnizca
sembolik ogelerle degil, anlatinin bitlinine yerlesmis
islevsel bir yapiyla desteklenmesi gerektigine yonelik
vurgusuyla uyumludur (Tirkmen, 2012; Unli, 2020).
Ayrica geleneksel mizik &gelerinin sinirh  kullanimi,
kiltirel aktarimin ¢ok duyulu bicimde desteklenmesini
engellemis; bu bulgu c¢alismada belirtilen butincil
kiltirel entegrasyon yaklasimiyla ortismistir (Fidan,
2018). Dolayisiyla “Ekmek Kokusu”, kiltiirel farkindalik
acgisindan gigli bir baglangic sunmakla birlikte, galismanin
teorik katkilar dogrultusunda kiltiirel 6gelerin senaryo,
karakter gelisimi ve mizikle daha buitlncil bir bigimde
kaynastirilmasina ihtiya¢ duymaktadir.

“lyiligi Gérmek” animasyonu genel olarak yas ve
gelisim dlizeyine uygun goriilmekle birlikte, anlatim
yogunlugu, uzun diyaloglar ve soyut kavramlarin kullanimi
nedeniyle bazi sinirhliklara isaret edilmistir. Bu
degerlendirmeler, calismanin erken ¢ocukluk déneminde
somut, kisa ve tekrarli anlati ihtiyacina yaptigi vurgu ile
uyumludur (Baysal, 2003; Goksu & Daglioglu, 2022; Kozan,
2021). Empati ve yardimseverlik gibi temel degerlerin
aktarimi olumlu degerlendirilmis; ancak bu degerlerin
somut yasam baglamlariyla desteklenmesi gerektigi
belirtilmistir. Bu durum, calismanin teorik cercevesinde
yer alan Sosyal Ogrenme Kurami’nin davranisa yansima ve
model alma sireglerine iliskin vurguyu desteklemektedir
(Atan, 2024; Giines vd., 2020; inan, 2016; Kaleli, 2022).
Uluslararasi bulgularin da sesli-gorsel materyallerin
etkililiginin 6gretim tasarimina bagl oldugunu géstermesi
(Abraham vd., 2021; Ahmad & Abd Halim, 2024),
¢alismada ortaya konan pedagojik sadelestirme ve tekrar
gerekliligini dogrulamaktadir. Bu dogrultuda animasyonun
gliclii deger aktarimi potansiyeli tasidigi; ancak daha kisa,
somutlastiriimis ve akici bir kurguyla pedagojik etkisinin
artirillabilecegi soylenebilir.

Kapsayicl  egitim acgisindan  degerlendirildiginde,
animasyon temel degerlere yer vermekle birlikte temsil
cesitliligi ve sahne dizenlemeleri bakimindan sinirh
bulunmustur. Bazi  olumsuz davranis 6rneklerinin
pedagojik slizgecten gegiriimeden sunulmasi, ¢alismanin
kapsayicihk ilkesindeki hassasiyet vurgusuyla

ortismektedir. Bireysel farkliliklarin gorinGrlGganin
disuk kalmasi, calismada ele alinan kapsayici tasarim
ilkeleriyle de uyumlu bigimde gelistirilmesi gereken
yonlere isaret etmektedir. UNESCO’nun (1994) ilkeleri ve
Florian ve Spratt’in (2013) calismasinda belirtildigi gibi
farkliliklarin dogal ve islevsel bigimde gorinir olmasi
beklenirken, animasyonun bu gerekliligi sinirlh odlgtde
karsiladigl goriilmektedir. Turkiye baglaminda kapsayici
iceriklerin eksikligine ve 6gretmen rehberliginin nemine
iliskin bulgular da (Eroglu, 2022; Riga & Malafantis, 2024)
¢alismanin ulastigl sonuglarla uyumludur. Bu nedenle
animasyon kapsayici egitime giris niteligi tagimakta; ancak
daha gesitli temsil stratejileri ve pedagojik duyarhhkla
gelistirilmelidir. Animasyonda gérme yetersizligi olan bir
bireyin temsili, kapsayici yaklagim agisindan anlamli bir
baslangi¢c olarak degerlendirilmistir. Bununla birlikte
temsilin ylzeysel kalmasi ve 6grenme baglamina
yeterince entegre edilmemesi, calismanin kapsayicilig
yalnizca gorlnirluk degil, aktif katihm ve etkilesimle ele
alan yaklasimiyla ortiisen bir sinirliliktir (Ainscow vd.,
2012; Ersahin & Bedir, 2021). Literatirde temsilin etkisinin
yalnizca varligina degil, nasil kurgulandigina bagh oldugu
belirtilmektedir (Engel & Sheppard, 2020). Bu dogrultuda
animasyon kapsayici bir niyet tasimakla birlikte,
calismanin teorik katkilarinin isaret ettigi sekilde c¢ok
boyutlu, etkilesimli ve baglam i¢ci sahnelerle
gluglendirilmesine ihtiyag duymaktadir.

Empati, hosgori ve sorumluluk gibi ¢agdas sosyal
degerlere yer verilmesi icerik agisindan olumlu
bulunmustur. Ancak bu degerlerin ¢ogunlukla sozel
diizeyde sunulmasi ve davranissal modellere yeterince yer
verilmemesi, calismanin davranis temelli deger aktarimi
vurgusunu destekleyen bir sinirhliktir.  Literatiirde
degerlerin igsellestiriimesinin davranigsal, dramatik ve
sosyal  0grenme  temelli  sirecglerle  giglendigi
belirtiimektedir (Demircioglu, 2007; Unal, 2020). Bu
durum animasyonun davranis temelli 6rnekler, dramatik
sahneler ve duyussal katiimi artiran  Ggelerle
zenginlestirilmesi gerektigini gostermektedir. Kiilturel
unsurlar agisindan “lyiligi Gérmek” animasyonu bazi
sembolik 6gelere yer vermekle birlikte geleneksel
kiyafetler, atasozleri ve sozli kiltlr Grdnlerinin sinirh
kullanimi nedeniyle  yetersiz  bulunmustur.  Bu
degerlendirmeler, ¢alismanin kiltirel aktarimin sembolik
dizeyde kalmamasi, islevsel bir bitlinlige kavusmasi
gerektigine iliskin vurgusu ile ortismektedir (Akca &
Baran, 2018; Yeten, 2022). Katiimcilarin kiltirel
temsillerin ylzeyselligine yonelik goérisleri, calismada
ifade edilen kultlrel baglam ve gok katmanl kiltiirel yapi
ihtiyacini desteklemektedir. Bu nedenle animasyonun
kiltarel kimlik olusumuna katki saglayabilmesi icin daha
derinlikli kaltirel ogeler, dramatik vyapilar ve vyerel
anlatilarla gliclendirilmesi gerekmektedir.

“Oyun Ozlemi” animasyonu icerik ve sunum acisindan
okul 6ncesi doneme uygun bulunmus; empati, paylasim ve

dostluk gibi sosyal-duygusal temalar etkili bicimde
islemistir.  Bu durum, g¢alismanin erken c¢ocukluk
doneminde sosyal-duygusal gelisimin desteklenmesi

gerektigine iliskin bulgulariyla uyum goéstermektedir
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(Goksu & Daglioglu, 2022; Ulusoy & Dilmag, 2020).
Siddetten uzak, is birligi ve arkadasliga dayah kurgusu
glcli  bir yon olarak degerlendirilmis; ancak bazi
kavramlarin daha somut sunulmasina yonelik Oneriler,
¢alismanin somutlastirmanin erken yas 6grenmesindeki
6nemine yaptigl vurgu ile paralellik gostermektedir (Filiz,
1998; Kozan, 2021). Medya-¢ocuk etkilesiminde igerik
kalitesi ve surenin kritik olduguna iliskin bulgular da
(Karaboga, 2018; Singer, 2019), calismanin 6gretim
tasarimina iliskin teorik ¢ergevesiyle Ortlismektedir.
Dolayisiyla animasyon yas diizeyiyle uyumlu bir yapi sunsa
da kavramsal somutlastirma bakimindan gelistirilme
potansiyeli tasimaktadir.

Animasyon, esit katilim ve birlikte 6grenme temalarini
gorunir  kilarak  kapsayicihk  agisindan  olumlu
degerlendirilmistir.  Farkh  karakterlerin  bir arada
sunulmasi ¢alismanin kapsayicilik anlayisiyla értismekte;
buna karsin 6zel gereksinimli bireylerin temsilinin sinirh
bulunmasi, temsil cesitliligi ve islevselligi konusundaki
teorik tespitlerle uyumlu bir eksiklik olarak 0One
¢ikmaktadir (Morgdl, 2024). Literatlirde 6zel gereksinimli
bireylerin yalnizca goriiniir kilinmasinin yeterli olmadigi,
O0gretmen rehberligi ve c¢oklu 6grenme ortamlariyla
desteklenmesi gerektigi belirtiimektedir (de Quadros
Uzéda & da Silva Barbosa, 2024; Kaya, 2021). Bu
dogrultuda “Oyun Ozlemi”, kapsayici egitim acisindan
saglam bir temel sunmakla birlikte, 6zel gereksinimli
temsillerin sayisal ve islevsel agidan zenginlestirilmesi
gerekmektedir. Kapsayici egitim agisindan en gigli
drneklerden biri olarak degerlendirilen “Oyun Ozlemi”,
farkli 6zel gereksinim tirlerine sahip karakterlere aktif
roller vererek kapsayiciligl ylizeysel temsillerin Otesine
tasimistir.  Bu yapi, ¢alismanin  kapsayici materyal
tasariminda etkilesim, aktif katihm ve sosyal kabul
sureglerine  yaptigi  teorik  vurguyla  uyumludur.
Katilimcilarin animasyonun davranigsal model sagladigini
belirtmesi, calismanin benimsedigi kapsayici 6grenme
anlayisini desteklemektedir. Literatiirde siklikla elestirilen
yuzeysel temsillerden farkh olarak bu animasyon, ¢ok
boyutlu ve gergek¢i bir kapsayici yaklasim sunmaktadir
(Ozanik, 2022; Stubbs, 2008; UNESCO, 1994). Bu nedenle
erken cocukluk doneminde sosyal kabul ve empatiyi
glclendirmesi agisindan galismanin amaglariyla uyumlu,
etkili bir materyal niteligi tagimaktadir.

Degerler egitimi baglaminda yardimseverlik, saygi,
sabir ve is birligi gibi degerlerin hem s6zel hem davranissal
dizeyde dengeli bicimde islendigi gorilmektedir. Tekrar
eden sahneler ve dogal etkilesimler katilimcilar tarafindan
icsellestirmeyi destekleyici bulunmus; bu bulgular
calismanin deger aktariminda duygusal bag ve davranis
temelli stireglere yaptigi vurgu ile 6rtiismektedir (Halstead
& Taylor, 2000; Karakus, 2015; Kaymak & Ogretir Ozgelik,
2020). Animasyonun planli ve pedagojik bir kurguya sahip
olmasi degerlendirilen gli¢li yanlarindan biridir; ancak
deger cesitliliginin artirilmasi, ¢alismanin bitlincil deger
egitimi yaklasimiyla uyumlu olarak gelistirilmesi gereken
bir alan olarak 6ne ¢ikmaktadir. Kiltiirel boyut agisindan
animasyonda bazi halk kaltir(i ogeleri gorsel motifler
Gzerinden vyansitilmis olsa da bu ogelerin hikayeye
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biitlincil bicimde entegre edilmemesi sinirli bulunmustur.
Katilimcilarin kiltiirel motiflerin sembolik kaldigina iliskin
gorisleri, calismanin  kdltirel aktarimin  yalnizca
sembollerle degil, yasam pratikleri ve islevsel baglamlarla
desteklenmesi gerektigine yonelik teorik katkisiyla
ortlismektedir (Karakus, 2016; Taskin & Boran, 2024). Bu
nedenle “Oyun Ozlemi” kiltiirel farkindalik agisindan
potansiyel tasimakla birlikte, aidiyet duygusunu
guclendirmek igin kiltirel figurlerin, rol modellerin ve
yerel anlatilarin daha butilincil bigimde kurgulanmasina
ihtiyac duymaktadir.

“Veli Dede’nin Bilmecesi” animasyonu, bilmece
formunu kullanarak dikkat, dinleme-anlama ve dilsel
¢ikarim sireglerini harekete gegirmis; bu yoniyle okul
oncesi dlizeye buyiik 6lglide uygun bulunmustur (Goksu &
Daghoglu, 2022; Simsek, 2014). Bununla birlikte baz
bilmecelerin soyutluk dizeyinin kiglik yas gruplar igin
yuksek olmasi, calismanin dilsel sadelestirme ve yasa
uygun kavram dizeyi vurgusuyla uyumlu bir gelistirme
alanina isaret etmektedir (Filiz, 1998; Kozan, 2021).
Bilmece tlrinan halk kalttriyle kurdugu bag, cocuklarda
kiltiirel aidiyet ve deger farkindaligini desteklemekte; bu
bulgu ¢alismanin kulturel aktarimin ¢ok yonli yapisina
iliskin teorik gergevesiyle ortiismektedir (Cur Tirkan &
Coruk, 2024; MEB, 2024; Purohit, 2018). Sesli-gorsel
materyallerin  pedagojik  buUtinlikle  sunuldugunda
etkisinin arttigi yonindeki bulgular da (Allwell & Sam-
Kayode, 2022; Becker, 2025), calismanin materyal
tasarimina iligkin yaklagimiyla uyumludur. Yasa uygun
denetim ihtiyacina  yonelik  degerlendirmeler ise
¢alismanin medya igeriklerinin ¢ift yonli etkisine iligkin
tespitleriyle paralellik gdstermektedir (Bahri & Furgany,
2019). Bu dogrultuda animasyon, dil, dikkat ve kiltirel
farkindalk agisindan gicli bir potansiyel tasimakta;
sadelestirme ise erisilebilirligi artirabilecek 6nemli bir
gelistirme alani olarak gorilmektedir.

Kapsayicilik baglaminda animasyon, esit katilim,
ayrimciligin 6nlenmesi ve farkhhklara duyarlilik gibi ilkeleri
belirgin bicimde yansitmis; karakterler arasi
etkilesimlerde adalet ve empati degerlerinin dogal
bicimde yer almasi olumlu degerlendirilmistir. Bununla
birlikte kiltiirel ve bireysel gesitliligin artirilmasina yénelik
Oneriler, galismanin kapsayicihgin yiizeysel temsillerden
ote ¢ok yonli ve islevsel bir yapiyla ele alinmasi
gerektigine iliskin vurgusuyla uyumludur (Dogan & Telli,
2022; Stubbs, 2008). Cizgi film ve dijital hikaye anlatiminin
stereotipleri sorgulama ve kapsayici 6grenme ortamlari
olusturmadaki roliine iliskin bulgular (Lazzari, 2016; Loizou
& Symeonidou, 2019), c¢alismanin kapsayici icerik
lretimine yonelik teorik katkilarini desteklemektedir. Bu
nedenle “Veli Dede’nin Bilmecesi”, temel kapsayicilik
ilkeleri acgisindan gigli olmakla birlikte, etkilesimli ve
Uretken 6grenme sireglerine daha fazla entegre edilmesi
gereken bir yapiya isaret etmektedir. Animasyonun farkli
bireysel ozellikleri sosyal yasam baglaminda gorunir
kilmasi, kapsayici yaklasimin  6énemli bir boyutunu
karsilamaktadir. Ancak bu temsillerin dogrudan 6grenme
sireglerine aktarilmamasi, ¢alismanin kapsayicilikta aktif
katilim ve islevsel roller gerekliligine yaptig teorik vurgu



Ersahin and Ersoy / Cumhuriyet International Journal of Education, 15(1): 575-608, 2026

ile uyumlu bir sinirlilk olarak ortaya c¢ikmaktadir.
Temsillerin niteliginin, kapsayici egitim diizeyini belirleyen
temel unsurlardan biri olduguna iliskin literatiir bulgular
(Baykara Pehlivan & Baykara Acar, 2009; Botha & Harvey,
2024), calismanin temsilin yapilandirilmasina yoénelik
degerlendirmeleriyle paralellik géstermektedir. Bu agidan
animasyon, kapsayici niyet tasiyan bir materyal olmakla
birlikte dezavantajl bireylerin aktif 6grenme ortamlarinda
daha islevsel rollerle sunulmasina ihtiyag duymaktadir.
Degerler egitimi  bakimindan “Veli Dede’nin
Bilmecesi”, adalet, is birligi, sevgi ve saygi gibi degerleri
hem diyalog hem davranis temsilleriyle dengeli bigimde
sunmus; bu 6zellik katihmcilar tarafindan giigli bir yan
olarak degerlendirilmistir. Davranigsal temsillerin baz
sahnelerde sinirli kalmasina yonelik gorusler, calismanin
davranis temelli modellemenin 6nemine iliskin teorik
yaklasimiyla uyumludur (Ercan & Kincal, 2023; Kavak,
2007). Animasyonun yerel anlati formlarini kullanarak
kiltirel deger aktarimini desteklemesi, c¢alismanin
kiltirel butinlik vurgusuyla ortiismekte ve pedagojik
etkililigini artirmaktadir. Bu yoniiyle materyal, degerlerin
bilissel ve duyussal diizeyde aktariminda 6rnek niteligi
tasimaktadir. Kiltiirel boyut acgisindan “Veli Dede’nin
Bilmecesi”, halk kaltird unsurlarini en bitlinctl ve
yapilandiriimis bicimde sunan materyallerden biri olarak
degerlendiriimektedir. Masallar, bilmeceler, halk oyunlari,
yoresel motifler ve sozlli kiltir 6geleri anlatiya dogal ve

islevsel bicimde entegre edilmistir. Katilimcilarin bu
yapinin  klltirel aidiyeti  destekledigine  yonelik
degerlendirmeleri, ¢alismanin kalturel bellegin

gliclendirilmesine iliskin teorik katkilariyla uyumludur
(Aslan & Yilar, 2019; Cerikan, 2020; Yarah & Avci, 2017).
Animasyonun vyalnizca kultirel semboller sunmakla
kalmayip bu 06gelerin anlam diinyasini da ¢ocuklara
aktarmasi, ¢alismanin  kiltirel egitim yaklagimini
destekleyen glicli bir nitelik olarak éne ¢ikmaktadir. Bu
yoniyle “Veli Dede’nin Bilmecesi”, kiltiirel egitim
acisindan  ornek niteliginde bir materyal olarak
degerlendirilmektedir.

5. Sonug ve Oneriler

Bu calismada incelenen dort animasyon (“Ekmek
Kokusu”, “lyiligi Gérmek”, “Oyun Ozlemi” ve “Veli
Dede’nin Bilmecesi”), okul ncesi doneme yonelik 6gretim
materyali tasariminda gelisimsel uygunluk, kapsayici
egitim ve degerler egitimi ilkeleri c¢ercevesinde c¢ok
katmanl olarak degerlendirilmistir. Bulgular,
animasyonlarin erken g¢ocukluk dénemine 6zgi bilissel,
sosyal-duygusal ve kiltirel 6grenme gereksinimleriyle
genel olarak uyumlu bir yapi sundugunu; dikkat cekici
gorsel-isitsel ogeler, ritmik anlatilar, masalsi kurgular ve
halk kaltiri motifleri araciligiyla ¢ocuklarin 6grenme
motivasyonunu destekledigini ortaya koymustur. Bu
yoniyle animasyonlar, ¢alismanin erken ¢ocuklukta ¢oklu
uyaranin, yasantisaligin ve anlati odakli 6grenmenin
onemine iliskin teorik gercevesini dogrulamaktadir.

Bununla birlikte, dért yapimda da gozlenen soyut
kavram yogunlugu, uzun ve dilsel agidan karmasik

diyaloglar, bilissel ylikti artiran kosul ifadeleri ve kavramsal
atlamalar gibi unsurlar, erken ¢ocukluk déneminin somut
islemler asamasina dayali 6grenme gereksinimleriyle her
zaman Ortismemektedir. Bu bulgular, ¢alismanin
kavramsal ve dilsel sadelestirme, artan tekrar yapisi ve
somutlastiriimis hikaye akisinin gerekliligine iliskin teorik
katkisini  desteklemekte;  Ogretim  materyallerinde
gelisimsel uygunlugun yalnizca igeriksel degil, bicimsel ve
anlatisal diizeyde de  gozetilmesi gerektigini
gostermektedir. Animasyonlarin pedagojik etkililigi, anlat
yogunlugunun denetlenmesi, sahne gegcislerinin tutarh
bigimde yapilandiriimasi ve soyut igeriklerin davranig

temelli orneklerle pekistiriimesiyle ©6nemli odlglide
artirilabilir.
Kapsayicl  egitim acgisindan  dort animasyonun

tamaminda farkhhklarin gérinir kiinmasi, esit katilimin
desteklenmesi ve ayrimciligin 6nlenmesi yoniinde olumlu
cabalar goriilmekle birlikte, temsillerin niteligi bakimindan
dnemli ayrimlar ortaya ¢ikmistir. “Oyun Ozlemi”, 6zel
gereksinimli bireyleri yalnizca gériunir kilmakla kalmayip
onlari ig birligi temelli 6grenme sireglerine aktif aktorler
olarak dahil ederek, kapsayiciligin etkilesim ve islevsellik
boyutunu basariyla karsilamistir. Buna karsin diger
animasyonlarda temsiller cogunlukla statik, ylizeysel veya
tek bir dezavantaj kategorisine indirgenmis olup, bu
durum kapsayiciligin 6grenme sireglerinde butincul bir
pedagojik yapi olarak ele alinmasini sinirlamaktadir.
Calisma bu kapsamda, temsil gesitliligi, rol islevselligi ve
pedagojik butunlik ilkelerinin  kapsayici materyal
tasariminin merkezinde yer almasi gerektigine dair dnemli
bir teorik katki sunmaktadir.

Degerler egitimi baglaminda animasyonlarin timinde
adalet, empati, sabir, hosgoru, yardimseverlik ve is birligi
gibi temel insani degerlerin gesitli dizeylerde islendigi
gorulmustir. Ancak deger aktariminin niteligi yapimlar
arasinda farklilagsmistir: Bazi animasyonlarda degerler
sozel ifadelerle sinirh kalirken, bazi yapimlarda davranis
temelli modellemeler, ¢atisma—¢6zim orglileri ve sosyal
etkilesimler araciligiyla daha derinlikli bir sunum
gerceklesmistir. Bulgular, ¢alismanin degerlerin
icsellestiriimesinde davranigsal modellemenin, duyussal
bag kurmanin ve sosyal 6grenme siireglerinin belirleyici
olduguna iligkin teorik yaklasimini desteklemekte ve deger
aktariminin yalnizca igerik temelli degil, sire¢ temelli
olarak tasarlanmasi gerektigini gostermektedir.

Kdltirel boyut acisindan  doért  animasyonun
tamaminda halk kiltiiri 6geleri, yoresel motifler, masalsi
ogeler ve sozli kultlir Grinlerine gesitli diizeylerde yer
verilmis; ancak bu 6gelerin anlatiya islevsel entegrasyonu
bakimindan kayda deger farkliliklar gozlenmistir. “Veli
Dede’nin Bilmecesi”, kiltirel bellegi en bitlncil ve
pedagojik acidan en islevsel bicimde aktaran yapim olmus;
bilmeceler, motifler, yerel figlirler ve sdzlii kiltlr unsurlari
araciligiyla cocuklarin kiltiirel kimlik gelisimine anlamh bir
katki sunmustur. Diger animasyonlarda ise kiiltlrel
temsiller ¢ogu zaman dekoratif dizeyde kalmis ve
hikayenin ilerleyisiyle bitinlesmemistir. Bu bulgular,
c¢alismanin kultirel 6gelerin yalnizca sembolik degil,
anlatisal, bilissel ve duyussal diizeyde bitlncil bir yapida
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sunulmasi  gerektigine teorik  katkilarini

dogrulamaktadir.

Genel olarak c¢alisma, animasyonlarin okul 6ncesi
donemde hem kapsayici egitim hem degerler egitimi
baglaminda anlamli bir 6gretim potansiyeli tasidigini;
ancak bu potansiyelin tam olarak agiga gikabilmesi igin
dilsel ve kavramsal sadelestirme, temsil cesitliligi ve
islevselligi, davranis temelli sahne orgiileri ve kilturel
entegrasyon gibi unsurlarin daha butlncil bigimde ele
alinmasi gerektigini ortaya koymaktadir. Bu yonlyle
calisma, erken gocukluk dénemine yonelik gorsel-isitsel
materyallerin  degerlendirilmesine iliskin literatlrde
daginik halde bulunan gelisimsel uygunluk, kapsayici
temsil, deger aktarimi ve kultirel bitiinlesme olgitlerini
tek bir analitik ¢ergevede bir araya getirerek alan yazina
batincil bir degerlendirme modeli sunmakta; boylece
hem kuramsal hem uygulamali diizeyde 6nemli bir katki
saglamaktadir. Bu dogrultuda animasyonlar, vyalnizca
gorsel-isitsel dikkat cekicilikleriyle degil; pedagojik
batlnluk, kaltirel derinlik ve kapsayici tasarim ilkeleriyle
glclendirildiklerinde  erken cocukluk  egitiminde
surdlrilebilir ve etkili 6gretim materyalleri haline
gelebilecektir.

Calismanin sonuglar dogrultusunda cesitli Oneriler
gelistirmistir, s6z konusu dneriler asagida yer almaktadir.
. Ogretim materyalleri, erken ¢ocukluk déneminin

gelisim 6zelliklerine uygun olarak kisa, anlasilir ve
tekrarh yapilarda tasarlanabilir; soyut kavramlarin
azaltilmasiyla ¢ocuklarin 6grenme siirecine daha
aktif katihmi desteklenebilir.

o Kapsayicl  egitim anlayisi  dogrultusunda ozel
gereksinimli bireyler yalnizca gorinir kilinmakla
sinirll kalmayip, aktif roller tstlendikleri sahnelerle
temsil edilebilir; bu sayede islevsel katilimlari
glclendirilebilir.

. Kapsayiciligin derinlestirilmesi amaciyla farkli engel
turleri ve sosyo-kiiltiirel gesitlilikler materyallerde
biitincil ve pedagojik bir yaklasimla yansitilabilir.

e Degerler egitimi kapsaminda adalet, empati ve
yardimseverlik gibi temel degerler yalnizca sézel
anlatimla degil, giinlik yasam baglamlari, catisma—
¢6ziim durumlari ve davranis ornekleri lzerinden
islenebilir; boylece ¢ocuklarin degerleri
icsellestirmesi kolaylasabilir.

o Halk kaltGrd unsurlar dekoratif bir unsur olarak
degil, senaryo, karakter gelisimi, mizik ve gorsel
tasarimla butinlesik sekilde kullanilabilir; kiltrel
aktarimin etkililigi artirilabilir.

. Animasyon igerikleri 6gretmen ve velilerin rehberlik

iliskin

stireglerini destekleyen ek etkinliklerle
zenginlestirilebilir; bdylece materyaller hem okul
ortaminda hem de evde daha islevsel ve

strdirilebilir bir egitim araci haline gelebilir.
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