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ABSTRACT The primary aim of this study is to identify the core qualities that social studies teachers in Tiirkiye are expected to
possess, based on stakeholder perspectives. Designed as a qualitative case study, the research sought to address the
question: “What kind of teacher?”” Data were collected from academics, graduate and undergraduate students, and in-
service social studies teachers who participated in the International Social Studies Education Symposium held in June
2022. A total of 97 participants contributed their views and experiences during the stakeholder workshops conducted as
part of the symposium. The data were analyzed using both deductive and inductive thematic analysis approaches. The
findings indicate that, despite notable variations among stakeholder groups, common qualities emphasized for social
studies teachers include subject matter knowledge, pedagogical competence, and technological proficiency. A smaller
number of participants highlighted qualities such as having a project-oriented mindset and maintaining high motivation.
The study offers important implications for the development of undergraduate social studies teacher education programs
and highlights the potential role of the Social Studies Educators Association, along with other associations and civil
society organizations with similar aims, in collaboratively establishing field-specific standards.
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Paydas goriislerine gore sosyal bilgiler 6gretmeninde temel nitelikler:
Karsilastirmali analiz

OZ Bu aragtirmanin temel amac1 Tiirkiye'deki sosyal bilgiler 53retmenlerinin sahip olmasi gereken temel nitelikleri paydas
goriislerini ortaya ¢ikarmaktir. Nitel bir durum galigmasi olarak tasarlanan bu arastirma, “Nasil bir 6gretmen?” sorusuna
yanit aramayr amaglamaktadir. Veriler, Haziran 2022°de diizenlenen Uluslararasi Sosyal Bilgiler Egitimi
Sempozyumu’'na katilan akademisyenler, lisansiistii ve lisans Ogrencileri ile gérev yapmakta olan sosyal bilgiler
ogretmenlerinden toplanmistir. Toplam 97 katilimci, sempozyum kapsaminda gergeklestirilen paydas caligtaylari
sirasinda goriis ve deneyimlerini paylasmustir. Veriler, timdengelimsel ve timevarimsal tematik analiz yaklagimlari
birlikte kullanilarak analiz edilmistir. Bulgular, paydaslar arasinda bazi farkliliklar bulunmasina ragmen sosyal bilgiler
ogretmenlerinde alan bilgisi, pedagojik yeterlik ve teknolojiye hakimiyet gibi ortak niteliklerin one ¢iktigini
gostermektedir. Daha az sayida katilimci sosyal bilgiler 6gretmenlerinin proje kiiltiiriine ve yiiksek motivasyona sahip
olmasi gerektigini ifade etmistir. Bu calisma, sosyal bilgiler 6gretmenligi lisans programlarinin gelistirilmesine yonelik
6nemli ¢ikarimlar sunmakta ve Sosyal Bilgiler Egitimcileri Dernegi’nin, benzer amaglara sahip diger dernekler ve sivil
toplum kuruluglariyla birlikte, alana 6zgii standartlarin is birligi i¢inde olusturulmasindaki potansiyel roliine dikkat
¢ekmektedir.
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INTRODUCTION

As one of the key stakeholders of the education system, teachers occupy a privileged and central position
within the system due to the roles and responsibilities they undertake (Tay et al., 2024). The qualities
that teachers should possess have long been a subject of debate (Barton, 2024; Cuenca, 2020; Hansen,
2008; Powell, 2017; Segall, 2004; Shulman, 1987). Shulman (1987) advocates for a balanced integration
of content knowledge and pedagogy in teacher education. Teachers must be able to transform subject
matter into meaningful curricula and effectively employ both knowledge and instructional strategies.
The most important in-school factor influencing student achievement is the teacher (Crocco &
Livingston, 2017; OECD, 2005). Therefore, improving the quality of teacher education remains a critical
issue. The selection of teacher candidates, pre-service and in-service training processes, and
undergraduate programs (Cuenca, 2021; Résa, 2024; Schleicher, 2011) and professional development
constitute the core elements of teacher preparation educational institutions are undergoing
transformations influenced by cultural diversity, migration, technological developments, and
globalization (OECD, 2016). This transformation is reshaping teacher education. Accountability,
centralized examinations, and 21st-century skills have emerged as key features of teacher preparation
(Cochran-Smith, 2003). Furthermore, national development plans influence teacher education
processes, making teacher preparation an issue of high-level policy at times. Teacher competencies
(MoNE, 2017b), accreditation studies (EPDAD, 2016), and the Teacher Strategy Document (MoNE,
2017a) serve as fundamental references in structuring teacher education.

Within these discussions on teacher quality and teacher education, social studies teachers are seen as
having a key role in fostering democratic citizenship and are therefore expected to position themselves
as teachers of democracy (Parker, 2003). Social studies draw on the social and human sciences to support
individuals’ understanding of social life and their active participation in democratic societies. In an
increasingly interconnected and culturally diverse world, it focuses on developing young individuals’
civic competencies while fostering democratic values, critical thinking, and a sense of social
responsibility. In this respect, social studies stand out as an educational field that aims to enhance
individuals’ abilities to make informed, rational, and responsible decisions (NCSS, 1993).

Social Studies Teacher Education Undergraduate Programs in the International Context

The knowledge and skills required of teachers to enhance the quality of social studies education have
long been a central topic of field of study (Cuenca, 2020; Cuenca, 2021; Dinkelman & Cuenca, 2020;
Hansen, 2008; NCSS, 2023; Powell, 2017; Shulman, 1987; Jay, 2025). Adler (2008) underscores the
importance of this issue, while Evans (2004) frames the question of “what kind of social studies” within
the context of different instructional traditions. The responses to this question vary depending on
perspectives regarding the nature of social studies and the desired societal structures (Conklin &
Andolina, 2025; Levy et al., 2023). Among stakeholders in the field, there is no consensus on the content
of social studies teacher education, as diverse educational values and teacher needs contribute to this
plurality. Nevertheless, Hansen (2008) highlights the existence of certain shared principles regarding
the design of teacher education programs. In this regard, the Common European Principles for Teacher
Competences and Qualifications adopted by the European Commission (2005) emphasize four key
dimensions: comprehensive subject knowledge, pedagogical competence, the ability to guide and
support learners, and an understanding of the socio-cultural dimensions of education. Similarly, Hansen
(2008) stresses the need to consider student behaviors, disciplinary logic, socio-moral interactions, and
intra-school relationships when designing teacher education programs.

The search for consensus on teacher qualities and teacher education remains a key issue to be addressed
within social studies teacher education (Evans, 2004; Powell, 2017). Fraenkel (1994) sought to identify
the attributes and pedagogical skills of effective social studies teachers, emphasizing the importance of
integrating these qualities into teacher education. The Council for the Accreditation of Educator
Preparation (CAEP) highlights the central question of “how teachers should be prepared” in the context
of social studies teacher education practices (Crocco & Livingston, 2017). Similarly, McDonald,
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Kazemi, and Kavanagh (2013) shared need for a shared professional language, structured pedagogical
practices, and collaboration among stakeholders. Prominent initiatives such as the C3 Framework (Swan
& Griffin, 2013), the Inquiry Design Model (IDM) (Cuenca, 2021), and Merryfield’s (1992) work on
global social studies teacher education exemplify ongoing efforts to establish this common language
and shared vision within the field.

Social Studies Teacher Education Undergraduate Programs in the National Context

Research on undergraduate social studies teacher education programs in Tiirkiye presents a diverse body
of literature that examines these programs from various perspectives. Studies focusing on the historical
development and transformation of social studies education provide an important background for
understanding the formation of current undergraduate programs (Ciydem & Kaymakci, 2021; Doganay,
2008; Kaymake1 & Oztiirk, 2011; Turan, 2023). A substantial portion of program-related research
concentrates on the analysis of course content and program structure (Akarsu et al., 2020; Kaymake1 &
Turan, 2019; Kiigiikahmet, 2007; Tonga, 2012; Yildirim & Baki Pala, 2024). In addition, some studies
examine undergraduate programs in relation to various policy and reference documents (Uslu, 2013).

In Turkiye, Social Studies is taught as a core subject in grades 4, 5, 6, and 7. Through this course,
students are expected to acquire fundamental skills and values that contribute to their personal and social
development (MoNE, 2024; Ningsih et al., 2025). Social Studies plays a crucial role in fostering
individuals’ understanding of social life and in cultivating democratic attitudes and behaviors, thereby
serving as an essential component in the formation of a democratic society (Conklin & Andolina 2025;
Conrad et al., 2023; Schiera & del Calvo 2025). In Tiirkiye, Social Studies has historically followed
global educational trends while being adapted to national priorities (Oztiirk, 2015). Within this national
framework, the undergraduate program for social studies teacher education was first introduced in 1998
and was centrally designed and implemented. The 2006 revision granted faculties the authority to
modify up to 25% of the total credits within the framework of a centrally defined curriculum. However,
the 2018 reform significantly restricted this flexibility, allowing changes only in elective courses and
requiring the approval of the Council of Higher Education (CHE). With CHE’s 2020 decision, faculties
were authorized to design their own programs within the categories of Field Education, Pedagogical
Knowledge, and General Culture courses, marking a shift from a strictly centralized model to one
granting faculties greater autonomy (CHE, 2007; Tonga, 2020).

The Social Studies Teacher Education undergraduate program, which was established as a distinct
program in 1998, offered greater disciplinary diversity compared to earlier teacher education programs
in social science-related fields, such as history and geography (Turan, 2023). The 2006 revision of the
program introduced changes in course titles and content and added new disciplinary courses; however,
it simultaneously reduced the weight of subject-area knowledge by removing several social science
courses from the list of compulsory requirements (Sagdig, 2018). In comparison, Undergraduate Social
Studies Teacher Education Programs (USSTEP) in the United States display considerably greater
disciplinary richness than those implemented in Tiirkiye (Yetisensoy & Demir, 2023).

Research Context

Following the delegation of authority to faculties in 2021, many education faculties in Tiirkiye initiated
studies to redesign their undergraduate programs. This research aims to contribute to the development
of USSTEP. The idea for the study emerged during the preparation process for the 10th International
Social Studies Education Symposium (ISSES), held on June 9-11, 2022. Organized by the Association
of Social Studies Education (ASSE), a non-governmental organization in Tiirkiye, ISSES serves as a
central forum where members of the social studies education community convene—similar in scope and
purpose to the Annual Conference organized by the National Council for the Social Studies (NCSS).
For the past 12 years, ISSES has been the only symposium in Tiirkiye directly dedicated to social studies
education, functioning as a vital scientific platform. It offers a critical space for discussions and
evaluations that contribute to the advancement of social studies instruction nationwide. At the time of
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the 10th ISSES, many education faculties in Tiirkiye were actively working on revising their teacher
education undergraduate curricula. The symposium hosted over 200 participants, including teachers,
undergraduate and graduate students, and academics. According to Grossman and McDonald (2008),
“[...] bringing researchers and practitioners together in a community enables them to communicate using
a shared language. Using the same language allows researchers to build on previous work and convey
their findings more effectively to both one another and practitioners” (p. 198). In line with this call, the
researchers viewed ISSES as a valuable opportunity to foster a shared professional language within the
field.

Furthermore, a review of the literature highlights that research on social studies teacher education
remains limited in both “scope and potential” (Adler, 2008; Crocco & Livingston, 2017; Jay, 2025;
Shaver, 2001). Specifically, undergraduate curriculum studies in the context of social studies teacher
education are scarce (Fitchett & Heafner, 2010), underscoring the significance and necessity of
conducting comprehensive investigations in this field. The primary aim of this study is to identify the
core qualities that social studies teachers in Tiirkiye are expected to possess, based on stakeholder
perspectives. In this study, ideal teacher qualities are not examined as an end in themselves. Instead,
they are used as reference points for evaluating and rethinking the structure and content of undergraduate
social studies teacher education programs. To address this, extensive discussions were conducted with
various stakeholders involved in social studies education, aiming to conceptualize the profile of the ideal
social studies teacher. Accordingly, the research seeks to define the desired teacher characteristics to be
targeted in USSTEP. The participants include academics, social studies teachers, and both
undergraduate and graduate students. Within this framework, the study is expected to contribute to
ongoing debates and reform initiatives regarding the improvement of social studies teacher education.
The findings are anticipated to inform policy orientations, organizational contexts, and effective
instructional practices that shape social studies teacher education (Forzani, 2014; Grossman &
McDonald, 2008; Janssen et al., 2014).

METHODOLOGY

This section presents explanations regarding the research design, data sources and collection process,
data analysis, and trustworthiness.

Research Design

A qualitative research methodology was adopted in both the planning and implementation stages of this
study. A qualitative research approach guided the planning stage of this study by shaping the formulation
of the research questions, the selection of participants, and the development of data collection tools.
Accordingly, the study was designed to capture participants’ experiences and meanings through flexible
and context-sensitive qualitative procedures. Qualitative research focuses on understanding phenomena
from the perspective of participants and evaluating issues within their natural context and framework
(Bogdan & Biklen, 2007). In line with this approach, the study explored stakeholders’ perspectives on
the essential qualities that social studies teachers in Tiirkiye should possess. A case study design, one of
the qualitative research methods, was employed. The workshops conducted on the second day of ISSES
were selected as the temporal and spatial setting, while the USSTEP was defined as the case under
investigation. The case study approach was chosen because it enables an in-depth analysis of a bounded
system within a specific time and place (Hancock & Algozzine, 2006). Furthermore, the study aimed to
reveal the perspectives of various stakeholders on the desired qualities of social studies teachers to be
targeted in USSTEP, aligning with a responsive evaluation approach. According to this approach,
uncovering stakeholders’ views on implementation, their information needs, and differing value
perspectives is considered a critical dimension of program evaluation studies (Akinci, 2021; Stake,
2011).
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Data Source and Data Collection Process

In this study, a purposeful sampling method was employed, a common approach in qualitative research
that involves selecting information-rich individuals, groups, and settings for in-depth analysis (Nyimbili
& Nyimbili, 2024; Patton, 1990). Since the study aimed to explore stakeholders’ perspectives on
implementation, information needs, and differing value orientations, the participants included experts
in social studies education, social studies teachers, graduate students, and undergraduate students
enrolled in social studies teacher education programs.

Within purposeful sampling, the criterion sampling technique was used to identify participants. Criterion
sampling involves selecting participants based on predefined criteria aligned with the research purpose
(Patton, 2014). In this context, since the research focuses on identifying the desired teacher
qualifications targeted in USSTEP, the inclusion criterion was defined as studying or working in the
field of social studies education. Accordingly, 28 academics, 18 teachers, 26 graduate students, and 25
undergraduate students meeting these criteria participated in the workshops and shared their views. For
the analysis, participants were coded as academic (WG1), teacher (WG2), graduate student (WG3), and
undergraduate student (WG4). The data were collected through stakeholder workshops, which are
widely used qualitative data collection settings and serve as an effective means of generating rich, in-
depth information through interactive discussions. Workshops were chosen because the participants
shared common experiences relevant to the research focus, enabling the exchange of perspectives and
collective reflection (Bryman, 2012). Within this framework, views and insights were obtained during
five stakeholder workshops (2 Teacher workshops, 1 Academic Staff Workshop, 1 Undergraduate
Student Workshop, 1 Graduate Student Workshop). Detailed information regarding the workshops is
presented in Figure 1.

Figure 1.
General Information about the Workshops

Teacher Workshop
I

Participants: 8

Duration: 120
minutes

Academic Staff
Workshop

Teacher Workshop
I
Participants: 10

Duration: 120
minutes

Participants: 28

Duration: 120
minutes

Graduate Student
Workshop

Undergraduate
Student Workshop

Participants: 26

Duration: 120
minutes

Participants: 25

Duration: 120
minutes
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As shown in Figure 1, a total of 97 participants—academics, teachers, graduate students, and
undergraduate students—took part in the workshops held on June 10, 2022, the second day of the
symposium. Separate workshops were organized for each stakeholder group: one with academics, two
with teachers, one with graduate students, and two with undergraduate students. Each workshop lasted
approximately two hours. The researchers ensured that the sessions were conducted under the guidance
of a moderator and that participants focused exclusively on the central question: “What kind of social
studies teacher is needed in Tirkiye?” In this way, academics discussed the question with fellow
academics, teachers with teachers, and undergraduate and graduate students with their peers, engaging
in two-hour discussions. With the consent of all participants, the workshops were recorded using an
audio recorder.

Data Analysis

The data analysis process began with the transcription of the audio recordings obtained from the
stakeholder workshops. The transcribed data were then imported into NVivo 10, a qualitative data
analysis software, which was also used during the thematization and visualization stages. To analyze
the data, both deductive and inductive thematic analysis approaches were employed, enabling a
comprehensive explanation of the collected data and the identification of relationships within it (S1gr1,
2021).

An inductive thematic analysis was used to identify recurring themes emerging directly from
participants’ views, while a deductive thematic analysis was conducted to comparatively examine these
themes across participant groups and reveal patterns of similarity. The analysis followed a two-step
process: in the first step, themes emerging within a specific participant group were identified and noted,
in the second step, the presence of these themes in other groups’ data was examined. In this way, similar
and divergent perspectives across different stakeholder groups were integrated and compared to finalize
the thematic framework (Corbin & Strauss, 2008). To systematically separate and categorize the data,
open coding was conducted, followed by axial coding to examine potential relationships and
connections among the codes. Finally, comparative analysis was used to refine and clarify potential
themes, ensuring a robust thematic structure grounded in the participants’ perspectives (Glaser &
Strauss, 1967).

Trustworthiness

Ethical approval for this study was obtained from the Recep Tayyip Erdogan University Ethics
Committee on Social Sciences and Humanities under approval number 2024/436. In qualitative
research, various strategies are employed to ensure credibility, transferability, dependability, and
confirmability of findings (Lim et al., 2022). Accordingly, this study was designed in line with the nature
of qualitative research and conducted based on the criteria proposed by scholars (Lincoln and Guba,
1985). Each step of the research process has been described in detail to enhance the study’s
trustworthiness. One of the most effective strategies for ensuring credibility in qualitative research is
prolonged engagement (Baskale, 2016). In this study, study attempted to obtain rich data by diversifying
participants to by maintaining sustained interaction with participants during the workshops and ensuring
researchers’ continuous presence in the research setting. Additionally, credibility was strengthened by
peer debriefing, whereby research data were shared with experts for feedback (Glesne & Peshkin, 1992).
As a result of the peer debriefing process, several adjustments were made to the analysis. Overlapping
codes were merged, category labels were refined to better reflect participants’ meanings, and the
boundaries between closely related themes were clarified. In addition, exemplar quotations were re-
examined to ensure alignment with the revised themes, thereby strengthening the analytic rigor and
transparency of the findings. To further minimize subjectivity and enhance internal validity, three
researchers independently analyzed a portion of the data. Their individual analyses were compared
during joint sessions, and a single, consolidated analysis was produced. Any disagreements were
resolved through consensus. Transferability was supported through thick description and purposeful
sampling (Erlandson et al., 1993). Participants were selected using purposeful sampling, direct
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quotations were incorporated to reflect participants’ perspectives, and detailed descriptions of
participant characteristics, data collection procedures, and analytical processes were provided. The
criterion of dependability was addressed by employing a dependability audit, ensuring the transparency
and replicability of the research. Detailed explanations of the data analysis process, the use of open
coding and axial coding, and the integration of both inductive and deductive thematic analyses provided
a comprehensive framework for understanding and validating the findings (Yildirnim & Simsek, 2021).

Finally, confirmability, which relates to maintaining neutrality in qualitative research, was ensured by
separating the research findings from researchers’ personal biases or subjective judgments (Arastaman,
2024; Lincoln & Guba, 1985). This was achieved by providing a transparent account of the research
process, integrating feedback from other researchers throughout, and presenting the findings in a way
that allowed for both within-group and cross-group comparisons. Throughout the implementation and
reporting of this study, Al based tools (Chatgpt and Gemini) were used solely for linguistic refinement,
improving academic clarity, and reference formatting. Al-based text suggestion and language editing
tools were employed in a limited and supportive capacity to simplify the text, maintain narrative
coherence, and enhance formal accuracy without influencing the study’s content or findings.

FINDINGS AND DISCUSSION

The findings of this study align with the existing literature (Cuenca, 2021; Hansen, 2008; Merryfield,
1992; Russell & Morrow, 2012; Swan & Griffin, 2013), demonstrating consensus around certain core
qualities of an ideal social studies teacher education. However, the study also reveals that these shared
concepts are constructed and interpreted differently across various contexts.

Across all stakeholder groups, there is broad agreement that social studies teachers should possess
pedagogical content knowledge and demonstrate innovative teaching practices. In addition, stakeholders
widely emphasized the importance of psychological resilience and adopting a social studies-oriented
perspective as essential qualities for effective teaching. Nevertheless, despite this common ground,
notable variations emerged across subthemes, suggesting that each stakeholder group draws on its own
unique needs, expectations, and professional experiences when envisioning the ideal teacher profile.

The analysis resulted in the identification of five overarching themes (see Figure 2):
1. Pedagogical Content Knowledge

2. Innovative Teaching Practices

3. Social Studies-Oriented Perspective

4. Psychological Resilience

5. Use of Social Media

Shulman (1986) conceptualizes the knowledge that develops in teachers’ minds as consisting of (a)
subject matter knowledge, (b) pedagogical content knowledge, and (c) curriculum knowledge, and
argues that knowing the concepts, skills, and processes of a discipline alone is insufficient; in addition
to subject matter knowledge, teachers must possess pedagogical content knowledge. Emphasizing the
characteristics of innovative teachers, Zhu et al., (2013) argue that innovative teachers are expected to
enact innovative teaching and that such practice has become a necessity for all teachers in order to meet
the educational needs of new generations. In the present study, pedagogical content knowledge and
innovativeness are consistently emphasized across all stakeholder groups.

Among these, pedagogical content knowledge and innovation were consistently highlighted across all
stakeholder groups, while psychological resilience, a social studies perspective, and social media
competency were prioritized by different groups to varying degrees. Interestingly, the ability to use
social media effectively was raised exclusively by practicing teachers. These findings are discussed in
detail in relation to the existing literature and professional competency frameworks, as presented in
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Appendix 1.

Figure 2.
Common and Differing Themes
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To better understand how the participant groups conceptualized the notion of an “innovative teacher,”
it is necessary to examine the subthemes in greater detail (see Figure 3). Academics and teachers defined
an innovative teacher as someone who possesses core competencies that support knowledge creation
and application processes, such as project-based learning, conducting research, and effectively
integrating technology into teaching practices. Academics and teachers also emphasized the importance
of continuous professional and personal development, framing innovation as the ability to engage in
lifelong learning, remain up to date, and demonstrate mastery of current issues (Kocasarag & Karatas,
2018).

Graduate students’ perceptions of innovative teachers were largely consistent with the definitions
provided by academics and social studies teachers. In contrast, undergraduate students placed greater
emphasis on the ability to adopt contemporary educational approaches, defining innovation primarily in
terms of alignment with current pedagogical paradigms. Their less detailed framing suggests a context-
sensitive understanding, reflecting an awareness of the demands and expectations of the current
education system. These students highlighted the necessity of integrating modern pedagogical methods
into teaching practices to enhance learning processes.

Participants’ perspectives on the innovative teacher theme reveal a strong alignment with the
professional competency domains defined for social studies teachers. The discussions particularly
underscored the teaching and learning process, professional development, and monitoring and
assessment as central aspects of innovation in teaching. In contrast, competencies related to planning
and organizing instructional processes, as well as collaboration with schools, families, and communities,
received comparatively little attention. Overall, the findings indicate that stakeholders primarily
associate innovation with the enhancement of classroom practices and the promotion of continuous
professional growth (Kartal & Bektas, 2020).

Teachers with Pedagogical Content Knowledge

Academics, teachers, graduate students, and undergraduate students collectively emphasized that
teachers should possess pedagogical content knowledge (see Figure 4). This shared emphasis across all
stakeholder groups reflects a common awareness of the essential nature of teaching and aligns closely
with findings in the existing literature. As defined by Shulman (1987), Pedagogical Content Knowledge
(PCK) refers to teachers’ ability not only to master subject matter knowledge but also to understand how
to effectively teach that knowledge. According to Shulman, it is insufficient for a teacher to have
expertise solely in the content area; they must also know how to adapt instructional strategies to present
content meaningfully to students. Consistent with this perspective, all stakeholder groups in this study
highlighted the importance of PCK for enabling teachers to conduct lessons effectively and tailor
instructional methods to suit the nature of the content being taught. However, subtle variations in
emphasis emerged among the groups, which can be attributed to differences in experience, educational
background, and professional expectations.

Academics and teachers defined the characteristics of a teacher with pedagogical content knowledge
(PCK) as someone who possesses methodological knowledge, practical skills, and sensitivity toward
values education. Within this dimension, academics and teachers adopted a more comprehensive and
method-oriented perspective, while graduate students, differing from the other groups, emphasized the
importance of teachers being inspirational figures. Undergraduate students, taking a more idealistic
stance, highlighted the role of teachers as role models and stressed the importance of fostering close
relationships with students.
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Figure 4.
Teachers with Pedagogical Content Knowledge
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All stakeholder groups agreed on the necessity of methodological knowledge, which constitutes the
foundation of pedagogical content knowledge. Among these, academics and teachers provided the most
comprehensive evaluations, though their priorities diverged. These differences are interpreted as
reflections of their distinct roles and experiences within educational contexts. Despite these differences,
a common thread unites their perspectives: teachers should adopt approaches that actively engage
students in the learning process and enable them to understand concepts through practice and real-life
experiences (Ghousseini et al., 2022; Kavanagh, 2022). This aligns with the student-centered
educational philosophy promoted in faculties of education. Unlike findings in the literature (Yaylak,
2020), participants in this study emphasized real-life connections as a key criterion when selecting
instructional methods. This suggests that teachers place importance on bridging learning with life,
aiming not only to enhance students’ academic success but also to equip them with the skills needed to
manage real-world situations effectively.

Close
Relationships
With Students

Sensitivity
Toward Values
Education

Methodological Knowledge

This perspective resonates with Shulman’s (1987) model, which underscores that effective teaching
should support students with diverse abilities, interests, and motivation levels, relying on a broad
repertoire of strategies, practices, and responsive techniques. Graduate students highlighted student-
centered instruction as a crucial competency, reflecting its recognition as a significant and effective
pedagogical approach within academic discourse. Interestingly, only undergraduate students
emphasized the importance of classroom management — a finding that reflects their awareness of the
immediate challenges they expect to face as future teachers. Undergraduate students also prioritized
special education competencies, expressing concern about being underprepared to address the needs of
students with disabilities.

This concern aligns with prior studies indicating that teacher education programs should place greater
emphasis on classroom management and special education training (Ugar & Simsek, 2022). Research
shows that many teacher candidates graduate without adequate preparation to address the needs of
students requiring special education support (Kargin, 2004). Accordingly, studies highlight the
importance of providing both pre-service and in-service training on inclusive education practices for
teachers and teacher candidates (Forlin, 2010).
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Possessing Skills

According to the findings, participants identified several core skills within the scope of pedagogical
content knowledge as fundamental qualities of an ideal teacher. Among these, communication skills
were particularly emphasized by teachers, graduate students, and undergraduate students. Rubin and
Feezel (1986) highlight the importance of evaluating and developing teachers’ communication
competencies, noting that strong communication skills positively influence both students’ academic
achievement and classroom dynamics.

For social studies teachers specifically, effective communication is crucial for fostering meaningful
dialogue and engagement with social and societal issues (Payne et al., 2025; Yildiz et al., 2022).
Moreover, communication skills underpin other 21st-century competencies, including collaboration,
problem-solving, and social participation, situating this finding within the broader framework of
contemporary educational demands (Gengtiirk et al., 2012). Teachers’ emphasis on communication
suggests a recognition that student success extends beyond individual achievement to include the
development of teamwork, social responsibility, and interpersonal interaction skills.

Interestingly, aside from communication and collaboration, there was little consensus among
stakeholder groups regarding other skill sets. For example:

- Graduate students uniquely emphasized research skills and social participation.

- Undergraduate students highlighted questioning skills, focusing on the ability to ask effective and
thought-provoking questions.

- Teachers prioritized political literacy, associating it with preparing students to navigate social and civic
contexts.

- Academics stressed critical thinking, decision-making, and foreign language proficiency, reflecting a
broader and more comprehensive academic perspective on teaching.

When viewed collectively, these skills reflect essential dimensions of democratic citizenship
competencies (Council of Europe, 2018). Abilities such as communication, collaboration, decision-
making, research, social participation, critical thinking, and political literacy support healthy decision-
making in democratic processes while fostering active social and political engagement.

A noteworthy finding is that only undergraduate students underscored the significance of questioning
skills. Research shows that social studies teachers’ questions tend to focus on lower order thinking skills
(Yilmaz & Gazel, 2017). Undergraduate students’ emphasis on questioning likely reflects either an
awareness of this gap or recognition of its critical role in fostering student engagement and intellectual
curiosity. In educational contexts, effective questioning serves not only as an assessment tool but also
as a means to stimulate curiosity, encourage participation, and develop critical thinking skills. Similarly,
the exclusive emphasis of academics on critical thinking, decision-making, and foreign language
proficiency highlights a broader, more comprehensive vision of teaching informed by an academic
perspective.

Sensitivity to Values Education

Within the theme of sensitivity to values education, academics, teachers, and undergraduate students
expressed similar perspectives, whereas graduate students did not offer any views on this topic.
Academics emphasized the importance of upholding both national and universal values, while
undergraduate students highlighted respect for diversity as a key value. The focus on national and
universal values by academics (Beldag & Nalgaci, 2021) reflects their belief in education’s dual role of
strengthening national identity and fostering global citizenship awareness.

Undergraduate students’ emphasis on connecting with students, serving as role models, and respecting
individual differences suggests that their perspectives are shaped largely by their personal learning
experiences. Similarly, graduate students’ focus on inspiring students, despite not explicitly mentioning
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values, also indicates how their educational journeys influence their views on effective teaching
practices.

The perspectives articulated under the theme of pedagogical content knowledge align closely with four
major professional competency domains for social studies teachers. Stakeholders emphasized the
importance of the teaching and learning process, the capacity to collaborate effectively with schools,
families, and communities, and the ability to plan and organize instructional practices. Considerably less
attention, however, was given to competencies related to professional development. Notably, no direct
connections were drawn between pedagogical content knowledge and the domain of assessment and
evaluation, suggesting a potential gap in how this aspect of teacher expertise is conceptualized.

Teachers with a Social Studies-Oriented Perspective

Another significant finding highlights the importance of teachers adopting a social studies-oriented
perspective (see Figure 5). This aligns with Cuenca’s (2021) conceptualization, which views social
studies education as fostering students’ understanding of social structures, relationships, and issues to
support their responsible participation in public life. From this perspective, social studies as a school
subject draws upon the knowledge, skills, and methods of the social sciences to cultivate informed,
active, and responsible citizens (Cuenca, 2021).

Figure 5.
Teachers with a Social Studies-Oriented Perspective
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The scope of having a social studies-oriented perspective includes possessing subject-matter knowledge,
interdisciplinary understanding, curriculum literacy, appreciation of the arts, reflective thinking, and
active citizenship skills. Stakeholder groups mostly highlighted different aspects within this theme. It
was found that academics, teachers, and graduate students shared similar views on only two concepts,
while their opinions differed on all other aspects. Among the stakeholder groups, only academics and
teachers emphasized curriculum literacy and subject-matter knowledge, which are subthemes of this
dimension. Curriculum literacy refers to a teacher’s competence in understanding and effectively
implementing the curriculum. It enables teachers to comprehend the objectives, content, and approaches
of the curriculum and to develop appropriate instructional strategies accordingly. Another significant
finding is that undergraduate students did not address any of the features listed under the social studies-
oriented perspective theme.

Subject-matter knowledge, one of the most fundamental components of teacher competencies, is a core
12
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focus within this theme. It refers to a teacher’s comprehensive understanding of the subject matter they
are responsible for teaching. For social studies teachers, this implies having sufficient knowledge of
various social science disciplines. The fact that only academics and teachers emphasized subject-matter
knowledge is a noteworthy result. Given the interdisciplinary nature of social studies, questions arise
regarding the balance and relative weight of different disciplines within teacher education. In this
context, adopting a holistic social studies perspective offers a meaningful solution. As Barton and Avery
(2016) state:

“One cannot study government meaningfully without understanding the historical development of
political institutions; nor can one explore geography without attending to cultural patterns and social
relationships.”

Indeed, various practices have been observed in Tiirkiye’s social studies teacher education programs to
date, particularly regarding the inclusion of social science disciplines in the curriculum (Turan, 2023).
Finally, graduate students emphasized the importance of teachers having reflective thinking skills and
the qualities of an active citizen. Within active citizenship, they particularly focused on egalitarianism,
awareness of rights and responsibilities, and social consciousness. Evans (2004) also argues that social
studies should serve the purpose of helping students understand social problems, develop ethical values,
and acquire active citizenship skills. Similarly, Ciydem and Kaymake¢1 (2021) highlighted the
importance of fostering active citizenship qualities among graduate students and suggested restructuring
programs to reflect the principles of 21st-century education, aiming to raise individuals equipped with
democratic life skills.

The views expressed under the social studies-oriented perspective theme were found to align with four
domains of teacher competency. These views primarily emphasized the teaching and learning process,
alongside considerations related to assessment and evaluation, the planning and organization of
instructional practices, and the importance of professional development. However, stakeholders did not
establish any association between this theme and the competency domain of collaboration with schools,
families, and communities, indicating a noteworthy absence in the conceptualization of teacher
competencies within this perspective.

Teachers with Psychological Resilience

Academics, teachers, and graduate students among the participant groups agreed that an ideal social
studies teacher should possess psychological resilience (see Figure 6). Within this theme, the subtheme
of high motivation was particularly emphasized by both academics and teachers. Research has shown
that teachers with high motivation are more eager to prepare for lessons and effectively conduct classes
(Saputra & Darmawan, 2023; Tiinkler, 2021).

While academics focused solely on the importance of maintaining high motivation, teachers highlighted
not only motivation but also the significance of commitment to the profession. Indeed, teachers’
commitment to the profession is regarded as a key factor influencing their performance and as a
cornerstone of educational quality (Siri et al., 2020). Teachers with strong psychological resilience are
expected to cope effectively with challenges and stress. Likewise, empirical studies indicate that as
teachers’ psychological resilience increases, their levels of burnout decrease, thereby enhancing their
capacity to cope with difficulties; moreover, high levels of teachers’ emotional competence exert strong
effects on students’ behaviors and learning outcomes, as well as on teachers’ own well-being (Bozkurt
& Levent, 2021; Savina et al., 2025).
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Figure 6.
Teacher with Psychological Resilience
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The fact that the commitment subtheme was emphasized only by teachers indicates that this quality
plays a more prominent role in their daily practices and professional experiences. Commitment reflects
teachers’ dedication and devotion to their profession. According to research examining the relationship
between teaching motivation and professional commitment, there is a significant positive correlation
between teachers’ motivation levels and their level of commitment to the teaching profession (Kirbag
& Kaya, 2023).

It is also noteworthy that undergraduate students did not mention motivation at all. This may stem from
their limited professional experience, which likely results in less awareness of the importance of these
concepts. Therefore, it is reasonable to assume that their understanding of the role of motivation and
commitment in teaching practice will develop further as they gain more professional knowledge and
classroom experience in later stages of their careers.

Teachers Who Use Social Media Effectively

According to the findings, only teachers emphasized that an ideal teacher should be able to use social
media effectively (see Figure 7). The expanding domain in which individuals involved in education—
policymakers, administrators, teachers, students, and parents—need to better understand the influence
of social media is the growing social media sphere itself, as it enables them to recognize and make use
of the resources, information, and people made available through global social networks (Greenhow et
al., 2020). Teachers use social media for a variety of purposes. According to Kent and Leaver (2014),
educators benefit from social media both as an instructional tool and as a means of supporting their
professional development. Similarly, Summuer (2014) argues that teachers make extensive use of social
media not only to support their personal and professional development but also as a space for
communication and entertainment. Moreover, through social media use, teachers gain new perspectives,
develop insights into which practices are effective across different contexts, and adopt a more analytical
approach to school improvement processes (Zhang et al., 2017).

As Kiziltag (2023) notes, “celebrity teachers” often stand out more for sharing content about their
students and interacting with their followers than for their instructional practices. Teachers’ active
engagement on social media offers certain advantages, such as fostering innovative and effective
teaching methods and expanding educational opportunities. However, it also brings potential privacy
and security concerns that require careful consideration in professional practice.

The Ministry of National Education (MoNE) has issued a directive regarding the conscious and ethical
use of social media by teachers (MoNE, 2017c). Academic studies on the use of social media in
classrooms particularly highlight ethical and pedagogical concerns (Kiziltas, 2023; Perez et al., 2023;
Rosenberg et al., 2022; Shelton et al., 2020). Nevertheless, many teachers remain uncertain about how
to meaningfully integrate social media—related technologies or how to assess their impacts (Crook,
2012).
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Figure 7.
Teachers Who Use Social Media Effectively
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CONCLUSION and RECOMMENDATIONS

This study represents the first research to bring together diverse stakeholders in social studies education
around a shared discussion platform. Stakeholders collectively addressed a common central question,
and their perspectives were analyzed comparatively.

Based on the comparative analysis of stakeholder perspectives, the ideal social studies teacher is
conceptualized as a professional who combines strong disciplinary knowledge with pedagogical
competence and democratic values. Across all stakeholder groups, core attributes included subject-
matter expertise, effective instructional skills, and the ability to relate social studies content to real-life
social issues. These attributes largely align with the competencies defined in existing teacher
competency frameworks. Beyond these established competencies, stakeholders emphasized several
emerging qualities that extend current standards. In particular, psychological resilience, maotivation,
professional commitment, and the ethical and effective use of social media were identified as essential
attributes of the contemporary social studies teacher. These findings suggest that the ideal social studies
teacher is not only a knowledgeable and skilled instructor but also a resilient, reflective, and socially
responsive professional capable of navigating the emotional and digital dimensions of modern teaching
contexts.

The findings indicate that social studies teacher education programs should be designed to move beyond
a narrow focus on content knowledge and instructional techniques. Stakeholder perspectives point to
the need for field-specific standards that reflect the distinctive aims of social studies education, including
democratic citizenship, critical thinking, and social responsibility. In addition, teacher education
programs should explicitly address socio-emotional competencies, such as psychological resilience,
motivation, and professional identity development, which were strongly emphasized by participants but
are not sufficiently represented in current frameworks. The results also highlight the importance of
preparing prospective teachers for the ethical and pedagogical use of social media as part of
contemporary civic and educational practice. Overall, the study underscores the necessity of developing
social studies—specific teacher education frameworks that are responsive to stakeholder expectations
and evolving educational contexts.

This study has several limitations that should be considered when interpreting the findings. The data
were generated through workshop-based focus group discussions conducted during a single academic
symposium, and therefore the findings are bounded by the specific temporal and institutional context of
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the International Social Studies Education Symposium. Although the study involved a relatively large
number of participants, the focus group format prioritizes collective meaning-making rather than
individual depth. As a result, some perspectives may have been influenced by group dynamics, and
certain views may have been less visible during group discussions.

Finally, the study focused on stakeholders’ perceptions of the ideal social studies teacher and teacher
education program rather than observing actual teaching practices or program implementation.
Consequently, the findings reflect perceived expectations rather than enacted competencies, and future
research incorporating classroom observations, document analysis, or program evaluations would help
triangulate and extend the results.

Finally, this study emphasizes the potential role of ASSE in leading collaborative initiatives aimed at
establishing field-specific standards. By working alongside relevant stakeholders, ASSE could
contribute significantly to the development and implementation of specialized guidelines that better
reflect the realities and expectations of social studies education.
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TURKCE GENISLETILMIS OZET

Kiiresel degisimler, kiiltiirel ¢esitlilik, teknolojik doniisiim ve ekonomik biitiinlesme gibi etkenler egitim
programlarini zorlamakta; 6gretmen egitiminin misyonunu doniistiirmektedir. Bu doniigiim, hesap
verebilirlik, merkezi sinavlar ve 21. yiizy1l becerileriyle sekillenmekte; TYYC gibi ¢ercevelerle yapisal
olarak yonlendirilmektedir. Sosyal bilgiler 6gretmen egitimi alaninda ideal 6gretmen nitelikleri
konusunda uzlasi arayisi siirmektedir. Literatiirde etkili 6gretmenligin pedagojik beceriler ve etkilesimle
iligkili oldugu; ortak bir dil, yapilandirilmis uygulamalar ve is birligiyle 6gretmen egitiminin niteliginin
artirtlmasi gerektigi vurgulanmaktadir. Bu ¢alisma, Tiirkiye’de ideal sosyal bilgiler 6gretmeninin sahip
olmasi gereken nitelikleri, farkli paydaslarin goriisleri dogrultusunda belirlemeyi amaglamaktadir. Elde
edilen bulgular, sosyal bilgiler 6gretmenligi lisans programimin (SBOLP) gelistirilmesi siirecine katk1
sunarak, 6gretmen egitimi politikalari, orgiitsel yapilar ve etkili 6gretim uygulamalarini desteklemeyi
hedeflemektedir. Sosyal bilgiler 6gretiminin niteligini artirmak i¢in sosyal bilgiler 6gretmenlerinin sahip
olmasi gereken bilgi ve beceriler literatiirde dnemli bir tartisma konusudur (Adler, 2008; Cuenca, 2021).
Bu tartigmalar, hem sosyal bilgilerin dogasina hem de toplumsal beklentilere gore sekillenmektedir
(Evans, 2004). Ancak 6gretmen egitiminin nasil olmasi gerektigi konusunda paydaslar arasinda tam bir
uzlagi bulunmamaktadir. Avrupa Komisyonu ve Hansen (2008) gibi kaynaklar, 6gretmenlerin pedagojik
bilgi, alan bilgisi, sosyal-kiiltiirel anlayis ve ¢ok yonlii etkilesim becerileriyle donatilmasi gerektigini
vurgulamaktadir. Bu arastirma, sosyal bilgiler 6gretmenligi lisans programlarinin gelistirilmesine katki
sunmayl amacglamaktadir. Arastirma fikri, Tirkiye’de alanin tek tematik sempozyumu olan 10.
Uluslararas1 Sosyal Bilgiler Egitimi Sempozyumu (USBES) hazirliklar sirasinda dogmustur. USBES,
arastirmacilar ve uygulayicilar1 bulusturarak ortak bir dil olusturma imkdni1 sunmus; bu yoniiyle
Grossman ve McDonald’1n (2008) vurguladigi bilimsel topluluk yapisina drnek teskil etmistir. Ayrica
literatiirde sosyal bilgiler 6gretmen egitimi aragtirmalarimin sinirlt olmasi, bu ¢aligmay1 alana yonelik
0zgiin ve 6nemli bir katki haline getirmistir.

Bu arastirma, nitel arastirma yontemiyle durum calismasi deseninde yiiriitiilmiis; SBOLP kapsaminda
ideal sosyal bilgiler ogretmeni nitelikleri, USBES calistayinda farkli paydaslarin katilimiyla
derinlemesine incelenmistir. Calisma, ihtiyaca cevap verici program degerlendirme yaklagimiyla paydas
goriislerini  biitlinciil bi¢imde analiz etmeyi amaglamistir. Arastirmada, bilgi agisindan zengin
katilimeilarin  secildigi amach Ornekleme tekniklerinden olgiit ornekleme teknigi kullanilmas,
gorlismelerle veri toplanmigtir. Katilimcilar, sosyal bilgiler alaninda 6grenim goren veya c¢alisan 28
akademisyen, 18 6gretmen, 26 lisansiistii ve 25 lisans 6grencisinden olugsmakta ve CG1-CG2 (Calistay
Grubu-1-2) olarak kodlanmustir. Veriler, ses kayitlarinin yaziya aktarilmasiyla analiz stirecine alinmus,
Nvivo 10 programi kullanilarak acik ve eksen kodlama yapilmistir. Tiimevarimsal ve timdengelimsel
tematik analizle temalar belirlenmis; katilime1 gruplar arasi benzerlik ve farkliliklar karsilastirmali
analiz yoluyla ortaya konmustur.

Arastirma bulgulari, ideal sosyal bilgiler 6gretmeninin niteliklerine dair literatiirdeki ortak kavramlari
desteklemekte; ancak bu kavramlarm farkli baglamlarda anlamlandirildigini gostermektedir. Tim
paydaslar pedagojik alan bilgisi ve yenilik¢iligi temel yeterlikler olarak vurgulamistir. Psikolojik
dayaniklilik ve sosyal bilgiler bakis agis1 ise genis Ol¢ekte kabul gérmiistiir. Sosyal medya kullanimi
yalmzca 0gretmenler tarafindan belirtilmistir. Paydaglar arasinda genel bir uzlasi olsa da alt temalarda
farklilagmalar goriilmektedir. Bu durum, katilime1 gruplarinin deneyim, beklenti ve ihtiyaclarimin nitelik
algilarini etkiledigini gostermektedir. Arastirma, sosyal bilgiler 6gretmenlerinin sahip olmasi gereken
niteliklere iliskin paydaslar arasinda ortak kavramlar bulundugunu, ancak bu kavramlarin farkl
baglamlarda anlamlandirildigin ortaya koymustur. Tiim paydaslar pedagojik alan bilgisi ve yenilik¢iligi
temel yeterlikler olarak goriirken, psikolojik dayaniklilik ve sosyal bilgiler bakis acis1 da genis kabul
gbrmiistiir. Sosyal medya yeterligi yalnizca 6gretmenlerce vurgulanmistir. Bulgular bes ana tema altinda
toplanmis, temalar yontem bilgisi, iletisim, deger egitimi, program okuryazarligi, etkin vatandaglik ve
etik medya kullanimi gibi boyutlarla detaylandirilmistir. Alt temalarda ise grup bazli farkliliklar
gbzlenmistir. Bu aragtirma, literatiirde vurgulanan sosyal bilgiler 6gretmen niteliklerini biiyiik 6l¢iide
dogrularken baz1 yonleriyle genisletmektedir. Yenilik¢ilik, literatiirde genellikle teknolojik yeterlik
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iizerinden tamimlanirken, bu ¢alismada yasam boyu 6grenme ve giincel pedagojik yaklasimlara agiklik
da yenilik¢iligin 6nemli boyutlar1 olarak 6ne ¢ikmistir. Shulman’in pedagojik alan bilgisi kavramiyla
uyumlu sekilde, katilimcilar hem konu hem de yontem bilgisine vurgu yapmis; ayrica iletisim becerileri,
ozel egitim ve deger egitimi gibi daha kapsayici unsurlar 6n plana ¢ikmistir. Sosyal bilgiler bakis agisi,
literatiirde genellikle genel hedef olarak ele alinirken, bu arastirmada disiplinlerarasilik, program
okuryazarlig1 ve etkin vatandaslik gibi somut boyutlarla detaylandirilmistir. Psikolojik dayaniklilik ise
literatiirde daha c¢ok tiikkenmiglik baglaminda ele alinirken, bu ¢aligmada motivasyon ve adanmiglik
ekseninde yapici bicimde degerlendirilmistir. Sosyal medya ise ilk kez bagimsiz bir yeterlik olarak ele
almmis, Ogretmenlerin etik ve pedagojik kullanima dair farkindaligi vurgulanmistir. Arastirma
bulgulari, sosyal bilgiler 6gretmenliginin yalnizca akademik bilgiyle sinirli olmadigimi, pedagojik,
duyussal, toplumsal ve dijital yeterlikleri de iceren ¢ok boyutlu bir yapiya sahip oldugunu
gostermektedir. Pedagojik alan bilgisi ve yenilikeilik tiim paydaglarca ortak nitelikler olarak goriilse de,
bu nitelikler farkli gruplar tarafindan farkl sekillerde tantmlanmistir. Demokratik vatandaslik, sosyal
katilim ve etik sorumluluk gibi kamusal becerilere yapilan vurgu, sosyal bilgiler 6gretmeninin toplumu
doniistiirme roliinii 6n plana ¢ikarmaktadir. Bu durum, 6gretmen yetistirme programlarinin ¢ok katmanh
yeterliklerle yeniden yapilandirilmasi gerekliligine isaret etmektedir.

Sonug olarak arastirma bulgular1, Sosyal Bilgiler Ogretmenligi Ozel Alan Yeterlikleri ile genel olarak
ortiismektedir; ancak psikolojik dayaniklilik ve sosyal medya kullanimi gibi yeni niteliklere belgede yer
verilmemistir. Paydaglar aras1 goriis farkliliklari, sosyal bilgiler 6gretimi igin ozgil yeterlik
standartlarina duyulan ihtiyac1 gostermektedir. Lisans ve lisansiistii Ogrenciler, ideal &gretmen
niteliklerini 6gretmen ve akademisyenlere kiyasla daha sinirli kavramlarla ifade etmistir. Bu durum,
paydaslarin goriis ve uygulamalarinin kargilagtirmali olarak derinlemesine incelenmesine yonelik
arastirmalara duyulan ihtiyact ortaya koymaktadir. Sosyal Bilgiler Egitimcileri Birligi Dernegi, alana
0zgl standartlarin belirlenmesi siirecinde paydas is birlikleriyle onciiliik edebilir.
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