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Abstract 

In recent years, Japan has been witnessing a steady increase in immigration, with a growing number of mi-
nority groups such as Uzbek families settling in urban centers such as Chubu and Kanto. While this demo-
graphic shift enriches Japanese society with cultural diversity, it has also brought significant challenges in 
educational settings where effective communication between parents and institutions is crucial. Nursery 
schools play a vital role in children’s first experiences of education and integration, yet migrant parents often 
face barriers in understanding administrative processes, official documents, and daily communication with 
teachers. For Uzbek mothers, who are typically the primary caregivers, these challenges affect not only their 
children’s well-being but also their own sense of inclusion in Japanese society. 

This study examines the communication challenges faced by Uzbek parents living in Japan in their interac-
tions with nursery and preschool institutions. The research aims to identify the methods employed by parents 
to communicate with educational staff, the difficulties encountered in understanding official documents, and 
the availability and effectiveness of translation and interpreting services. A survey was conducted among 39 
Uzbek women residing in the Chubu and Kanto regions over a two-week period, distributed via online Tele-
gram groups, and consisting of twenty open-ended, yes-no, and multiple-choice questions. The results 
demonstrate that most participants had children enrolled in nursery schools and primarily relied on limited 
Japanese for communication, often supplemented by translation applications, assistance from family or 
friends, or gestures. Nearly half of the respondents reported problems in understanding formal and technical 
Japanese used in school documents, which resulted in missed deadlines, misunderstandings, and reduced 
parental engagement. Although some parents received translated materials, many found them only partially 
useful, while interpretation services were almost entirely unavailable. Parents consistently emphasized the 
necessity of professional interpreters, especially for newcomers and those with limited Japanese proficiency, 
to ensure accurate information exchange and foster trust between families and nursery staff.  

The findings also revealed that machine translation tools frequently fail to provide accurate translations for 
Turkic languages such as Uzbek, Turkish, Kazakh, and Kyrgyz due to their complex morphology and syntax, 
creating further barriers (Jumashukurov, 2024). The Turkic language family represents a diverse group of 
languages, including Kyrgyz, Turkish, Kazakh, and Uzbek. These languages are spoken by over 200 million 
people worldwide (Rybatzki, 2020) and are characterized by their agglutinative morphology, in which words 
are formed through the addition of multiple affixes to a root, each marking a distinct grammatical function. 
This structural feature allows for highly complex and nuanced word meanings. Historically, Turkic languages 
have evolved and spread across vast regions through migration, trade, and cultural exchange, particularly 
along the Silk Road. Although they share common linguistic roots, Turkic languages display significant diver-
sity in terms of vocabulary, phonology, and syntax (Jumashukurov, 2024).  

Limited opportunities to study Japanese, constrained by childcare and household responsibilities, further re-
strict parents’ ability to independently access essential information. Overall, the study highlights significant 
communication barriers faced by Uzbek families in Japan and underscores the need for reliable translation 
and interpreting services in nursery and preschool contexts. Ensuring access to clear, multilingual communi-
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cation not only supports parental involvement but also addresses the educational challenges brought by im-
migration, thereby promoting equity in early childhood education for migrant families. 

Keywords: Immigration in Japan, Uzbek families, nursery schools, communication barriers, translation, in-
terpreting, early childhood education, machine translation, Turkic languages 

 

 

 

1. INTRODUCTION 

1.1 Definition of Community Interpreting 

Community interpreting is a specialized form of interpreting that facilitates communication between service 
providers and clients who do not share a common language. While definitions vary by country, it generally 
excludes conference interpreting and often occurs in everyday, highly personal contexts. The 1995 Interna-
tional Conference on Community Interpreting, as discussed by Mikkelson (1996), underscored the im-
portance of interpreting in enabling linguistic minorities to participate fully in areas such as healthcare, edu-
cation, and legal systems. Building on this, Wadensjö (1998) highlighted that community interpreting typically 
takes place in face-to-face encounters between institutional representatives and lay people, making it a high-
ly interactive process where interpreters facilitate not only linguistic transfer but also the negotiation of mean-
ing across social and cultural boundaries. Hale (2007) further emphasized that such interpreting often occurs 
in the most intimate domains of people’s lives, involving issues such as health, family, or immigration. Unlike 
conference interpreting, which is usually formal, structured, and professionalized, community interpreting is 
frequently informal, ad hoc, or even carried out by volunteers, yet it remains vital in safeguarding the rights 
and inclusion of minority language speakers (Mizuno, 2024). 

Unlike conference interpreting, which primarily occurs in formal or professional settings, community interpret-
ing takes place in everyday contexts such as healthcare, social services, legal consultations, and educational 
institutions. The main fields of community interpreting can be broadly categorized into several do-
mains. Medical interpreting is one of the most critical areas, as it involves highly specialized communication 
in healthcare contexts where accuracy and clarity may directly impact diagnosis, treatment, and ultimately, 
the life and well-being of patients. Legal or judicial interpreting also constitutes a major field, particularly 
when it overlaps with community interpreting in cases involving immigrants, refugees, or foreign workers who 
must navigate legal proceedings in a language they do not fully master. In such settings, interpreters are es-
sential in ensuring due process and protecting fundamental rights. Administrative interpreting encompasses 
a wide range of everyday situations, including assistance in public offices, local government services, 
schools, and various types of consultations. This field highlights the practical and often routine nature of in-
terpreting that supports integration and access to civic life. Finally, sign language interpreting is increasingly 
recognized as part of community interpreting because it shares similar challenges, such as bridging commu-
nication barriers, ensuring accessibility to services, and negotiating the interpreter’s role in sensitive social 
interactions. Together, these fields illustrate the diverse and indispensable contributions of community inter-
preting to the realization of linguistic rights and social inclusion. The main goal of community interpreting is to 
ensure accurate and equitable communication, helping clients access essential services and exercise their 
rights regardless of language barriers (Hale, 2007; Mizuno, 2008). 

According to Makiko Mizuno, community interpreting is defined by several key characteristics that distinguish 
it from other fields of interpreting. First, it primarily targets local residents, particularly those who lack profi-
ciency in the dominant language of society, such as immigrants, refugees, or speakers of minority languages. 
In this way, community interpreting directly supports individuals in navigating essential aspects of everyday 
life. Second, it often involves unequal power relations, as encounters typically occur between institutional 
authorities (such as doctors, teachers, or legal officials) and lay persons who are in a vulnerable position. 
The interpreter’s role, therefore, extends beyond language transfer to include managing and mitigating these 
imbalances. Third, community interpreting is marked by great variation in language levels and types, ranging 
from highly technical terminology in medical or legal contexts to colloquial, informal speech in administrative 
or social settings. Fourth, cultural elements are deeply embedded in the practice, since interpreters must 
bridge not only linguistic but also cultural gaps, ensuring that communication respects and conveys social 
norms, values, and expectations on both sides. Finally, community interpreting is directly related to the pro-
tection of basic human rights, as it safeguards access to healthcare, justice, education, and public services, 
thereby enabling full participation in society. 

Community interpreting is characterized by specific modes of practice that reflect the nature of the settings in 
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which it occurs. The most common are consecutive interpreting and dialogue (or liaison) interpreting, both of 
which allow for direct, interactive communication between participants. These modes are well suited to the 
interpersonal and often sensitive exchanges that take place in hospitals, schools, social services, or police 
interviews. By contrast, simultaneous interpreting the dominant mode in conference settings is rarely used in 
community interpreting, except for certain legal contexts such as court proceedings, where prepared transla-
tions or specific interpreting equipment may be employed. The choice of mode highlights the interpersonal, 
face-to-face character of community interpreting and its focus on clarity and mutual understanding rather 
than speed or formality. 

Community interpreting is primarily intended for residents who live in the host country but lack full proficiency 
in the dominant language. These individuals include immigrants, refugees, and foreign workers who require 
access to essential public services such as healthcare, education, legal systems, and administrative support. 
In contrast, conference or business interpreting often serves short-term visitors, diplomats, or professionals 
participating in international events. A defining feature of community interpreting is the presence of unequal 
power relations between participants. For example, in medical encounters, doctors possess specialized 
knowledge and institutional authority, while patients rely entirely on their expertise, often without feeling free 
to ask questions or voice disagreement. Similarly, in police interviews, the officer represents the authority of 
the state, whereas the suspect or witness especially if foreign may feel vulnerable and powerless. Many for-
eign patients hesitate to speak up for fear of angering the doctor, even when they do not fully understand the 
diagnosis or instructions. These dynamics illustrate the central role of interpreters in balancing communica-
tion across unequal positions of knowledge and authority. 

Another distinguishing feature of community interpreting is its linguistic diversity. While conference interpret-
ing typically focuses on widely spoken languages such as Chinese, English, French, German, or Arabic, 
community interpreting frequently involves minority or less commonly spoken languages, reflecting the lin-
guistic diversity of migrant populations. In Japan, for instance, interpreters are often required for Chinese, 
Korean, Portuguese, or Tagalog, depending on the communities present in each region. Furthermore, inter-
preters must handle widely varying levels of language proficiency. They may encounter professionals using 
highly technical vocabulary on one side and individuals with very limited literacy or fluency on the other. In 
some cases, people may not have full mastery of any single language. For example, a 17-year-old boy who 
moved from South America to Japan at the age of eight was reported to have insufficient proficiency in both 
Spanish and Japanese, making it extremely difficult for him to participate meaningfully in court proceedings. 
Such cases highlight the interpreter’s role not only in language transfer but also in facilitating comprehension 
across different linguistic abilities (Mizuno & Naito, 2018). 

Community interpreters also act as cultural mediators, bridging not only linguistic but also cultural divides. 
They help ensure that communication is not distorted by differences in social norms, expectations, or values. 
Many misunderstandings between service providers and clients arise not from the language itself but from 
cultural gaps. For instance, a doctor may perceive a patient as being uncooperative when, in reality, the pa-
tient’s behavior reflects cultural norms of politeness or deference. Conversely, a patient may feel mistreated 
or disrespected by an official when the official is simply following institutional procedure. In many cases, the 
interpreter is the only participant who understands both cultural contexts, which places a responsibility on 
them to clarify meaning and prevent miscommunication. This cultural dimension underscores the unique role 
of community interpreters in fostering mutual respect and trust between parties who might otherwise fail to 
understand each other. 

Finally, community interpreting frequently takes place in difficult and emotionally charged situations that di-
rectly affect people’s lives and rights. Unlike business negotiations or conference debates, these interactions 
often involve medical emergencies, police investigations, legal disputes, or sensitive family matters. The 
stakes are high, and miscommunication can have serious, even life-altering consequences. Interpreters in 
these contexts must navigate not only technical accuracy but also the emotional weight of the encounter. 
The responsibility placed on community interpreters is therefore exceptionally heavy, often exceeding that of 
interpreters in more formal or impersonal settings. This reality highlights the critical role they play in safe-
guarding both communication and human dignity in vulnerable situations. 

1.2 Definition of School Interpreting 

School interpreting is a subfield of community interpreting that focuses specifically on facilitating communica-
tion between students, parents, and educational staff when language barriers exist. School interpreters en-
sure inclusive education, support parental involvement, and promote equitable access to academic and ad-
ministrative information (Mizuno, 2008; Mizuno & Naito, 2018). 

School interpreters work in various educational settings, including elementary and secondary schools, spe-
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cial education programs, and early childhood education centers such as preschools and nurseries. Their re-
sponsibilities include interpreting parent-teacher meetings, explaining school regulations, assisting with en-
rollment procedures, and translating important notices or reports. Miscommunication in these contexts can 
negatively affect children’s academic performance, social integration, and parental participation. However, in 
most cases, a school interpreter is regarded as “a Japanese teaching supporter or consultant” and his or her 
main job can be teaching Japanese. Interpreters are often in charge of Japanese education because it is 
quite hard for people who do not understand the child’s mother tongue to teach them Japanese. Consultation 
interpreting represents one of the most demanding forms of community interpreting because of its highly 
personal and often emotionally charged nature. The interpreter’s role extends beyond simple language trans-
fer to include the accurate communication of tone, nuance, and emotional expression from foreign residents. 
In many cases, interpreters also facilitate connections to specialists such as legal advisors, medical experts, 
or mental health professionals, making them critical mediators in complex problem-solving processes. Unlike 
conference interpreting, where the interpreter may prioritize the overall message and logical flow, consulta-
tion interpreting requires literal fidelity and heightened sensitivity to emotional content. This often involves 
prolonged sessions that place high demands on both accuracy and stamina. Despite its importance, the cur-
rent practice of consultation interpreting is hindered by the heavy reliance on undertrained volunteers, partic-
ularly in minority languages. The absence of systematic training programs and institutional recognition has 
left interpreters undervalued, even though their work frequently serves as the starting point for resolving seri-
ous legal, medical, and educational issues. To address these shortcomings, there is an urgent need for poli-
cy frameworks that acknowledge interpreters as specialized professionals and secure their position as vital 
social resources (Mizuno & Naito, 2018). 

1.2.1 School Interpreting and Support for Foreign Children 

School interpreting represents another essential dimension of community interpreting, as it directly impacts 
the educational and emotional development of foreign children. Interpreters in schools are not only responsi-
ble for providing linguistic assistance but also play an empathetic role in supporting children through cultural 
adaptation, social integration, and planning for their academic future. However, systemic challenges remain. 
Educational support for foreign children often restricted to 60-120 hours per child, which is insufficient to en-
sure successful integration. As a result, many children face poor academic performance, school absenteeism, 
and psychological difficulties (Inoue, 2005). Survey data from 2005-2006 revealed that 1.1% of children were 
not attending school and 17.5% had unknown status, with financial hardship, language barriers, and aca-
demic difficulties cited as key causes. These issues are compounded by structural factors such as bullying, 
frequent relocations due to parental employment, limited family involvement, and the lack of sustained cul-
tural and educational support. (Mizuno & Naito, 2018). 

According to Mizuno and Naito (2018), a particularly pressing concern is the phenomenon of double-limited 
language development, where children fail to achieve proficiency in both Japanese and their heritage lan-
guage. This situation negatively affects cognitive development, identity formation, and overall mental health. 
Alongside this, there has been a rise in reported cases of learning disabilities, developmental disorders such 
as ADHD and ASD, and emotional disorders including neurosis, often exacerbated by stress arising from 
cultural dissonance and linguistic confusion. In such contexts, interpreters are called upon to expand their 
roles, requiring not only knowledge of school systems but also the ability to provide long-term emotional sup-
port. Effective school interpreting depends on close collaboration with teachers, educational boards, and 
mental health professionals. To improve outcomes, it is recommended that interpreter involvement be ex-
tended in both time and scope, and that educators and administrators develop a broader understanding of 
the multifaceted role interpreters play in supporting foreign children’s academic and emotional well-being. 

1.2.2 Interpreting in Nursery Schools (Preschools) 

Preschool interpreting is a specialized form of school interpreting, as early childhood education involves fre-
quent informal interactions, such as daily handovers, updates on children’s health and behavior, and event 
organization and others. 

Nursery schools and preschools in Japan represent a critical field for community interpreting, as they are 
often the first point of contact between foreign children, their families, and the Japanese educational system. 
Unlike elementary or secondary schools, where communication is more formalized and scheduled, nurseries 
rely heavily on daily, personal exchanges between teachers and parents regarding children’s health, meals, 
behavior, and emotional well-being. This makes interpreting in these settings highly practical but also de-
manding, requiring not only language skills but also cultural and emotional mediation. 

1.2.3 Oral Interpreting 

Interpreters facilitate direct oral communication in various situations, including: 
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 Drop-off and pick-up interactions, where teachers provide brief updates on children’s moods, friend-
ships, or incidents during the day. 

 Health-related discussions, such as accidents, illnesses, or special needs requiring immediate atten-
tion. 

 Parent-teacher consultations, focusing on developmental milestones, social behavior, or preparation 
for elementary school. 

 Cultural guidance, helping parents understand Japanese childcare practices, group norms, and edu-
cational expectations (Ogura et al., 2023). 

In these interactions, interpreters act as both language and emotional mediators, ensuring that parents grasp 
subtle cues, tone, and nuances in teachers’ messages. This role is particularly crucial in emotionally sensi-
tive situations, such as developmental concerns, disciplinary issues, or health-related discussions. 

1.2.4 Distributed Documents 

A large portion of nursery communication occurs through distributed documents, including: 

 Renrakucho: daily notebooks documenting meals, naps, behavior, and health. 

 Kenko to anzen ni kan suru oshirase: health check-up documents before starting nursery school, 
monthly check-up results, about viral infections when case is detected in nursery schools. 

 Gyoji no oshirase: details about sports days, seasonal events, or excursions, often including clothing 
or participation requirements. 

 Jimu tetsuzuki: fee statements, consent forms, or questionnaires about family background. 

 Seicho kiroku: written assessments or recommendations for additional support; (Ogura et al., 2023) 

Foreign parents often struggle with these documents due to Kanjis (Chinese characters), dense formatting, 
bureaucratic language, and childcare-specific terminology, which can lead to missed deadlines, miscommu-
nication, or reduced parental engagement. Professional interpreters and translators are therefore essential, 
providing both verbal explanations and accurate written translations, ensuring parents can fully participate in 
their children’s education and welfare (Inouchi & Ide 2020). 

1.2.5 Challenges in Preschool Interpreting 

Several factors make interpreting in nursery schools particularly challenging: 

 Lack of professional interpreters: Many nurseries rely on bilingual staff, volunteers, or foreign par-
ents’friends which may result in inconsistent or inaccurate interpretation. 

 Ad hoc and frequent communication: Daily oral exchanges are informal but critical, requiring inter-
preters to be constantly available. 

 Cultural differences: Variations in parenting norms, group behaviors, and educational expectations 
can create misunderstandings without proper mediation. 

Double-limited language development: Children may struggle with both Japanese and their heritage lan-
guage, requiring interpreters to support not only parents but also children indirectly through guidance and 
coordination with teachers (Inouchi & Ide, 2020; Shinagawa, 2020). 

1.2.6 Importance of Interpreting in Nursery Schools 

Preschool interpreting is vital for multiple reasons: 

 Early intervention: Ensures parents understand health, development, and safety information, allow-
ing timely support for children. 

 Parental inclusion: Accurate interpreting enables parents to participate in daily activities, meetings, 
and school events, fostering trust and engagement. 

 Child well-being and adaptation: Miscommunication can hinder children’s social integration, emo-
tional security, and academic readiness. 

 Protection of rights: Facilitates clear communication to protect children’s educational, health, and 
safety rights, while ensuring immigrant parents are not marginalized (Inouchi & Ide, 2020; Shina-
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gawa, 2020).  

Globally, preschool interpreting is increasingly recognized as an essential component of early childhood ed-
ucation. In Australia, for instance, state governments such as Victoria and Queensland provide accredited 
interpreter services in kindergarten settings to facilitate communication during parent-teacher consultations, 
enrolment meetings, and special needs discussions (Victorian Government, n.d.; Queensland Department of 
Education, n.d.). Similarly, in Canada, studies have highlighted that newcomer families often face communi-
cation barriers in early childhood programs, leading some preschools to introduce first-language facilitators 
to support parental engagement (Janus et al., 2022; Chumak-Horbatsch, 2019).  

Therefore, preschool interpreting is a specialized subfield of school interpreting, as early childhood education 
involves frequent informal interactions, such as daily handovers, updates on children’s health and behavior, 
and event organization.  

2. DESCRIPTION OF UZBEK MIGRANTS IN JAPAN 

2.1 Statistical Overview 

Uzbek migration to Japan has been steadily increasing, with 7,621 Uzbeks currently residing in major urban 
centers such as Tokyo (3,679), Chiba (604), Saitama (500), and Aichi (431) (Ministry of Justice, 2024). Most 
migrants arrive through technical intern training programs, work visas, or student visas. Among them are 594 
children aged 0-4 and 294 children aged 5-9, highlighting the presence of young Uzbek families in Japan 
settings (Ministry of Justice, 2024). Typically, Uzbek households consist of two to three children, reflecting 
strong family-oriented values. The author argues that female migrants, who often take on the role of primary 
caregivers, play a central part in childcare and household management. However, limited access to Japa-
nese language resources poses significant challenges to their integration, particularly in educational settings. 

2.2 Summary of Soipov (2020) 

Jasur Soipov's dissertation appears to examine the dynamics of Uzbek migration to Japan, with a particular 
focus on the role of Japanese language schools and the potentially gendered experiences of migrants. His 
research suggests significant gender disparities in language acquisition and integration outcomes. 

Male Uzbek migrants often have greater access to Japanese language education, which is crucial for em-
ployment and social integration. This advantage stems from their participation in technical intern training pro-
grams and work-related visa categories, which typically offer more structured language support. In the line 
with Soipov (2020) the author of this paper thinks that female migrants frequently encounter barriers to lan-
guage acquisition. In the line with Soipov (2020) the author thinks that many Uzbek women have limited ac-
cess to formal language education due to their roles as primary caregivers. This constraint can make partici-
pation in Japanese society and the labor market more difficult. Unequal access to language learning oppor-

tunities may reduce employment prospects and slow social integration. 

2.3 Summary of Dadabaev & Akhmedova (2022) 

 Dadabaev and Akhmedova (2022) discuss the sojourning experiences of Uzbek residents in Japan, indicat-
ing that most do not seem to seek permanent settlement. Their stay is generally portrayed as a tempo-
rary sojourn, often motivated by escaping economic or gender-related pressures, pursuing professional de-
velopment, or avoiding societal stereotypes in Uzbekistan and Japan. The findings suggest that decisions 
about staying tend to be influenced more by ethnic or religious identity than by visa status or a fixed duration 
of residence. 

Repeated sojourns, however, can increase the likelihood of more permanent settlement, especially for those 
with permanent residency or considering naturalization. In these cases, the duration of stay is defined not by 
time but by reasons to stay or leave. The study concludes that sojourning is an indefinite process, serving as 
a way for migrants to view their challenges as temporary and frame their stay in Japan as transitional rather 
than permanent. 

3. GAPS IN EXISTING RESEARCH 

Existing studies on Uzbek migrants in Japan have primarily examined topics such as employment, social        
integration, remittance patterns, and overall adaptation processes within the broader migrant population. 
While these studies have provided valuable insights into the general lives of Uzbek migrants, they have 
largely overlooked the specific experiences of parents raising children in Japan, especially in the context of 
early childhood education. As a result, several critical areas remain underexplored. These include: 
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 The challenges parents face when communicating with preschools and nurseries. 

 The impact of language barriers on children’s education and parental involvement. 

 The availability and effectiveness of translation and interpreting services.  

 The accessibility, clarity, and cultural appropriateness of written documents and communications 
provided by nursery institutions, and how translation practices affect parents’ comprehension and 
engagement. 

This study addresses these gaps by focusing specifically on language barriers and communication challeng-
es faced by Uzbek parents in Japanese nursery schools. It explores how linguistic and cultural differences 
influence parents’ understanding of school communications and their involvement in their children’s educa-
tion. To analyze these issues, the structured survey was conducted among Uzbek mothers living in Japan, 
collecting data on their experiences with nursery documents, translation apps, communication with nursery 
school staff, and the overall effectiveness of existing support systems. 

Although some nurseries provide multilingual support, most translated documents are limited to a few major 
languages such as English, Chinese, and Portuguese. Parents from smaller linguistic communities, including 
Uzbek, rarely receive materials in their native language. Consequently, they rely heavily on automatic trans-
lation tools, which often produce inaccurate or confusing results. In some cases, parents turn to friends who 
are proficient in English or Japanese for help with translating nursery notices or forms. However, relying on 
friends is not always a practical or sustainable solution, as it can be time-consuming, inconvenient, and de-
pendent on others’ availability. Furthermore, many Japanese nursery school staff tend to assume that all 
foreign parents can understand or communicate in English. This assumption, however, does not reflect the 
actual linguistic backgrounds of most foreign families in Japan, particularly those from Central Asia. The mis-
conception that “English is the universal foreign language” often leads to one-sided communication, misin-
terpretations, and reduced trust between parents and nurseries (Inouchi & Ide, 2020). 

Cultural expectations within Japanese nursery environments further complicate the situation. Prior studies 
have mentioned the tacit or unspoken norms that define daily life in Japanese nurseries, such as labeling 
personal items with children’s names, preparing lunch boxes (bento), or participating in events 
like undōkai (sports day). For many foreign parents, these practices are not explicitly explained, and they 
may initially fail to understand their significance. Such gaps in cultural understanding can cause embarrass-
ment, anxiety, or unintentional noncompliance, reinforcing feelings of exclusion or misunderstanding (Ogura 
et al., 2023). 

Another critical issue concerns food-related communication and menu translation. In many nurseries, month-
ly menus and allergy information are written only in Japanese, without translation into other languages. This 
can create serious difficulties for parents whose children have food allergies or specific dietary restrictions. 
For Muslim families, the absence of translated menus poses an additional challenge, as they need to confirm 
whether the meals provided are Halal. Since most Uzbek parents are Muslim, this issue directly affects their 
trust and comfort with nursery services. In some cases, nurseries rely on other parents either foreign parents 
fluent in both English and Japanese or Japanese parents with sufficient English ability to help with translation. 
However, such informal arrangements are not always accurate or sustainable, and they highlight the lack of 
systematic language support within many institutions (Inouchi & Ide, 2020; Ogura et al., 2023). 

Written communication also presents several practical difficulties. Many parents struggle to distinguish be-
tween official nursery documents and advertisements, as both are sometimes distributed together and for-
matted similarly. This confusion can lead to important information being overlooked or misunderstood. In ad-
dition, nurseries sometimes reuse translated documents originally prepared by other institutions. For exam-
ple, one nursery in Hokkaido adopted translated materials created in Aichi Prefecture. However, because of 
the substantial differences in climate between the two regions, the clothing recommendations in those docu-
ments were unsuitable for Hokkaido’s colder weather. Such cases illustrate that even when translation re-
sources are shared, they must be contextually adapted to local conditions to remain effective and relevant 
(Inouchi & Ide, 2020; Fujiwara, 2022). 

Taken together, these issues demonstrate that the communication challenges foreign parents face are not 
limited to language differences alone but also stem from institutional practices, cultural assumptions, and 
insufficient attention to minority linguistic and religious needs. This study, therefore, aims to shed light on the 
intersection of linguistic accessibility, intercultural understanding, and parental participation in Japanese early 
childhood education. By focusing on the experiences of Uzbek families that has received little academic at-
tention this research contributes new insights into how Japan’s educational institutions can better support 
linguistic diversity, religious inclusivity, and equitable parental involvement in nursery settings. 
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4. DETAILED DESCRIPTION OF THE SURVEY 

4.1 Purpose of the Survey 

The survey aimed to investigate communication experiences of Uzbek parents in Japan’s nurseries and pre-
schools, focusing on communication methods, document comprehension, and translation/interpreting sup-
port. It sought to provide insights for improving language support and parental involvement. 

4. 2 Survey Structure 

Before designing the survey, initial information was gathered from various Uzbek women’s communities and 
informal discussions were conducted to understand their experiences with language barriers and challenges 
in communicating with nursery schools. Based on these preliminary insights, a structured survey was                
developed. In preparing the survey questions, previous studies and survey by Uzbek researchers, such as 
Soipov (2020), were also reviewed to obtain additional ideas and methodological guidance.  

In addition to these sources, Research Methods in Interpreting: A Research Perspective (Hale & Napier, 
2013) was consulted to understand theoretical approaches and research methods relevant to interpreting 
studies. The book provided valuable insights into how to design effective and ethically sound surveys that 
align with interpreting-related research frameworks. 

In the end, the survey included 20 questions (open-ended and multiple-choice) covering demographics, chil-
dren’s attendance, languages used, Japanese study, communication methods, experiences with documents, 
and suggestions for improvement. 

4.3 Rationale of the Survey 

The online survey provided accessibility and anonymity, encouraging honest responses from participants.    
Telegram, widely used among Uzbek migrants in Japan, was an effective platform to reach many community 
members. The survey included both multiple-choice and open-ended questions, allowing for a full under-
standing of experiences with language barriers, communication with nursery schools, and suggestions for 
improvement. To make the survey accessible, it was created in Uzbek, and communication and discussions 
with community members helped identify key issues before designing the questions. By clearly explaining 
that responses were anonymous and confidential, participants felt safer sharing personal experiences and 
challenges, which led to higher response rates and more detailed, honest answers (Asis, 2020; Lee & Niiya, 
2025). 

4.4 Survey Distribution and Its Participants 

The survey was conducted over a two-week period, from June 12 to June 26, 2025, and distributed through 
two major Telegram groups of Uzbek women living in Japan. Telegram, a widely used messaging application 
like WhatsApp or LINE, serves as one of the main communication platforms among Uzbeks. It was chosen 
as the primary distribution channel due to its accessibility, familiarity, and popularity within the Uzbek com-
munity, which made it possible to reach participants efficiently, including those with limited computer   literacy. 

The research primarily focused on Uzbek women residing in Nagoya, aiming to explore their communication 
experiences with nursery and preschool staff, including communication methods, comprehension of school 
documents, and access to translation or interpreting support. However, during the survey distribution, the 
author also became interested in gathering the opinions of Uzbek parents living in other parts of Japan, to 
gain a broader understanding of their shared experiences and challenges. 

The questionnaire, created using Google Forms, consisted of both multiple-choice and open-ended ques-
tions covering areas such as daily communication with teachers, understanding of written notices, and the 
need for language assistance. The survey link was distributed via two Telegram groups: “Nagoyadagi 
O‘zbegim qizlari” (Uzbek Girls in Nagoya) and “Yaponiyada yashovchi o‘zbek qizlar” (Uzbek women residing 
in Japan). The first group has 53 members, of whom about 40 are active, and 19 participants completed the 
survey. The second group includes 447 members, but only 20 members responded. Participation from the 
latter group was relatively low, as some members had returned to Uzbekistan, while others were single and 
had not yet started families. In addition, due to the high daily message volume more than 10 messages per 
day the survey link was often buried in the chat history, requiring frequent reposting to encourage participa-
tion. 

In total, 39 Uzbek women participated in the survey. While the main focus of this study remained on women 
living in Nagoya, responses from participants in the Kanto region were also included to provide comparative 
insights and a broader perspective on the linguistic and communicative challenges faced by Uzbek parents 
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across Japan. Participation was voluntary and anonymous, and all respondents were informed about the 
purpose of the study and assured that their responses would be used solely for research purposes. 

5. DESCRIPTION OF SURVEY RESULTS 

5.1 Children’s Attendance at Nursery Schools (Q4) 

Out of the total participants, 29 (75%) reported that their children attend nursery schools, while 10 partici-
pants (25%) responded that their children do not. This indicates that many respondents have direct experi-
ence with nursery schools, which underscores the relevance and reliability of their feedback. 

5.2 Languages Used (Q6) 

A total of 28 participants (72%) reported that they communicate with nursery schools using limited Japanese, 
while only 1 participant indicated relying on an interpreter. This suggests that most parents attempt to com-
municate in Japanese despite their limited proficiency, which increases the risk of misunderstandings. 

5.3 Languages Spoken (Q8) 

A total of 21 participants (53.85%) reported having Japanese skills only at a basic or conversational level. In 
contrast, many respondents indicated stronger proficiency in English. This suggests that English could po-
tentially serve as a secondary means of communication support in interactions with nursery schools. 

5.4 Japanese Language Learning Experiences (Q9) 

Sixteen participants (41.02%) reported that they do not study Japanese due to childcare responsibilities, 
while the majority indicated studying for up to three hours per week. This limited study time likely restricts 
participants’ ability to fully understand technical or administrative documents. 

5.5 Communication Methods (Q12) 

The survey shows that Uzbek parents in Japan rely heavily on external support to communicate with nurse-
ries. Specifically, 36% use translation apps, 28% depend on friends or family, and 18% rely on gestures. Col-
lectively, over 80% of respondents depend on these informal or technological aids, highlighting a signifi-
cant communication gap between nurseries and non-Japanese-speaking parents. 

This reliance suggests several important points: 

1. Limited accessibility of formal translation services: Nurseries may not consistently provide professional-
ly translated documents or interpretation support, making parents to seek ad hoc solutions. 

2. Potential for miscommunication: Reliance on friends, family, or apps increases the risk of incomplete or 
inaccurate information transfer, which can affect children’s education and parental involvement. 

3. Digital literacy as a factor: Parents who use translation apps such as Google Translator may need a 
certain level of technological proficiency, potentially disadvantaging less tech-savvy families. 

4. Cultural and social mediation: The use of friends or family as interpreters indicates that communication 
is not purely linguistic but also socially mediated, relying on trusted networks to navigate institutional 
processes. 

5. Implications for policy and practice: Nurseries could enhance inclusion by providing professional trans-
lation services, multilingual documents, or structured guidance for non-Japanese-speaking parents. 

5.6 Problems with Documents (Q13) 

Nearly half of the respondents (49%) reported experiencing problems with nursery documents. Key issues 
included the unreliability of translation apps, which sometimes produced inaccurate or confusing translations, 
missed deadlines due to misunderstandings, and the difficulty of reading Kanji, which remains a significant 
barrier for parents with limited Japanese literacy. 

These findings highlight the challenges faced by non-Japanese-speaking parents in accessing critical infor-
mation about their children’s education. Inaccurate translations or unclear documents can lead to delays, 
miscommunication, and reduced parental involvement. The results underscore the need for more reliable 
translation methods, multilingual documentation, and institutional support to ensure that all parents can fully 
engage with nursery communications. 

Furthermore, the data suggest differences among foreign parents depending on their linguistic backgrounds. 
For instance, some parents from Kanji-using cultures (such as Chinese or Korean) were able to partially infer 
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the meaning of nursery documents by recognizing familiar characters, whereas others without such back-
grounds found the texts completely inaccessible. Additionall, some foreign parents neither speak English nor 
Japanese, which further complicates their ability to understand school communications and participate ac-
tively in their children’s education. Despite this diversity, many Japanese nursery school staff  

tend to assume that all foreign parents can understand or communicate in English, which often leads to fur-
ther misunderstandings and ineffective communication. 

5.7 Documents that are Hard to Understand (Q15) 

Survey responses indicate that Uzbek parents encounter significant difficulties understanding certain types of 
nursery information. Approximately one-third of respondents (33.3%) reported challenges with notices and 
meeting information, while 30.7% struggled to comprehend medical or emergency-related communications. 

These difficulties have important implications: misunderstandings in critical areas such as health or                   
administrative notices can negatively affect children’s well-being and limit parental engagement in educa-
tional activities. The findings emphasize the necessity of clear, accessible, and multilingual communication 
strategies within nurseries to ensure that parents can participate fully and respond appropriately in all situa-
tions. 

5.8 Translation and Interpretation Services (Q16–Q18) 

The survey revealed limited availability and effectiveness of formal translation and interpretation services in 
nurseries. Only 7.6% of respondents reported that interpretation services were available, while 33.3% re-
ceived translated materials. However, many parents found these services to be partially helpful or ineffective, 
often failing to fully convey the necessary information. 

These findings indicate a significant communication gap between nurseries and non-Japanese-speaking 
parents. The lack of reliable language support not only hampers parental understanding of administrative 
and educational matters but also restricts their ability to actively participate in their children’s early education. 
Improving the availability and quality of professional translation and interpretation services is therefore critical 
to fostering inclusive and supportive educational environments for migrant families. 

5.9 Suggestions from Respondents (Q20) 

Survey respondents highlighted a strong need for professional interpreters, especially for newcomers and        
parents with limited Japanese proficiency. Reliable language support is seen as essential for effective paren-
tal involvement and directly impacts children’s educational experiences. 

Providing professional interpretation services would help ensure that parents fully understand administrative 
procedures, participate in meetings, and respond appropriately in emergencies, thereby enhancing both 
communication and educational outcomes for children in nurseries. 

6. DISCUSSION OF FINDINGS 

The survey findings reveal that Uzbek parents in Japanese nurseries face substantial communication chal-
lenges that affect their ability to support their children’s education. Language barriers remain the most critical 
issue, with over 80% of parents relying on translation apps, friends, or family to interpret communications 
from nurseries. This heavy dependence highlights the lack of structured and reliable language support, which 
can increase the risk of miscommunication and incomplete information transfer. 

Document-related challenges further compound these difficulties. Nearly half of respondents reported prob-
lems with nursery materials, citing unreliable translations, difficulty reading Kanji, and missed deadlines. Mis-
understandings are particularly pronounced in notices, meetings, and medical or emergency communications, 
which can directly affect children’s well-being and limit parental engagement. Such findings underscore that 
written communications remain a critical barrier to effective parental participation. 

The study also indicates a significant gap in formal translation and interpretation services. Only a small frac-
tion of parents had access to professional interpreters (7.6%) or translated materials (33.3%), and many 
found these resources only partially helpful or ineffective. This gap points to systemic issues in nursery 
communication practices, emphasizing that ad hoc solutions, such as relying on apps or social networks are 
insufficient for ensuring accurate and timely understanding. 

Survey respondents consistently highlighted the need for professional interpreters, particularly for newcom-
ers or parents with limited Japanese proficiency. Reliable language support is not only essential for facilitat-
ing routine communication but is also critical for enabling active parental involvement, informed decision-
making, and effective support of children’s early education. Nurseries could address these challenges by 
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providing professionally translated documents, consistent interpretation services, and multilingual guidance, 
reducing parents’ dependence on informal networks and minimizing risks of miscommunication. 

7. CONCLUSION AND FUTURE IMPLICATIONS 

In conclusion, this study demonstrates that language support is foundational to both parental engagement 
and children’s educational outcomes. Addressing communication barriers in nurseries is not simply a matter 
of convenience. It is essential for promoting inclusion, equity, and the overall well-being of migrant families. 
Effective institutional support combining accurate translations, professional interpretation, and culturally sen-
sitive guidance can empower Uzbek parents to fully participate in their children’s education, thereby fostering 
a stronger foundation for their children’s learning and development in Japan. 

7.1. Document Selection 

Building on the survey findings, the next step involves selecting key documents that Uzbek parents common-
ly come across in their children’s nursery school life. These documents will include general school notices, 
parent-teacher communication forms, medical and emergency notices, event notifications, and other relevant 
materials. The selection process will prioritize documents that participants indicated as most important or 
frequently received, ensuring that the subsequent translation and evaluation focus on communication that 
truly impacts parental involvement. 

7.2. Translation of Documents 

Once the documents are selected, two types of translation will be carried out. First, professional human 
translators will produce high-quality Uzbek versions, carefully considering linguistic accuracy, cultural context, 
and clarity. Second, the same documents will be translated using smartphone translation applications, such 
as the Google Translator App. Conducting both types of translation allows a systematic comparison between 
professional human translation and machine-assisted translation. 

7.3. Collecting Community Feedback 

The translated documents will then be shared with a group of Uzbek mothers. Participants will be asked to 
provide feedback on both the Google-translated and human-translated versions, focusing specially on their 
comprehensibility and ease of understanding, rather than on linguistic accuracy or formal correctness. They 
will be encouraged to highlight any sections that were confusing or inaccurate, and to reflect on which trans-
lation method better supports their understanding of school communications.  

7.4. Data Analysis  

Finally, the collected feedback will be analyzed to compare the strengths and limitations of human versus 
app-based translations. Patterns in comprehension difficulties, preferences, and assume accuracy will be 
identified, and the findings will inform recommendations for improving language support for Uzbek families. 
This analysis will serve as a foundation for developing practical strategies to ensure that all parents can ef-
fectively engage with nursery schools, particularly those with limited or no Japanese proficiency.  

7.5. Expected Outcomes and Significance 

The study is expected to clarify which types of documents are most critical for Uzbek families and whether 
app-based translations can effectively meet their needs. It will also highlight the importance of culturally ap-
propriate Uzbek translations in ensuring safety (e.g., food allergies, halal dietary requirements), reducing 
parental anxiety, and strengthening trust between parents and nursery schools.  

In addition, this research can help Uzbek parents to better understand Japanese nursery culture, including 
daily routines, expectations for parental involvement, and school practices. Such understanding may ease 
misunderstandings between nursery staff and parents, thereby fostering smoother communication and 
stronger school-family partnerships. 

Furthermore, the study may reveal how improved translation and interpretation support can enhance paren-
tal participation in nursery school activities, promote children’s smoother adaptation to the nursery environ-
ment, and encourage integration within multicultural educational settings. The findings could serve as a 
model for supporting other minority-language communities in Japan, offering practical insights into how 
schools can create more equitable and culturally responsive communication systems. 
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period, from June 12 to June 26, 2025. 

1. What is your full name? 

2. How old are you? 

Under 20 years old 

21-25 years old 

26-30 years old 

31-35 years old  

36-40 years old 

41-45 years old 

Over 45 years old 

3. How long have you been living in Japan? 

Less than 1 year 

1-3 years 

4-6 years  

More than 6 years  

4. Do you have any children who attend nursery school? 

Yes 

No 

5. What type of nursery school does your child (or children) attend? (State, private, or international) 

6. In which language do you communicate with the nursery school teachers and staff? 

7. In which of the following language can you speak fluently? 

(You may select more than one answer) 

Uzbek 

Russian 

Turkish 

English  

Japanese 

Other 

8. In which of the following language can you read and write? 

(You may select more than one answer) 

Uzbek 

Russian 

Turkish 

English                                                                                                                                                                                                      

Japanese 

Other 

9. Are you currently studying the Japanese language? 

Yes 

No 

10. If NO, what is the reason? 
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11. If Yes, how long have you been studying and how many times per week do you study Japanese? 

12. How do you usually communicate with your child’s teachers and nursery school staff? 

13. Have you ever faced any problems because you could not understand documents or notices from 
child’s teachers or the nursery school administration? 

Yes 

No 

14. If Yes, could you describe the problems you faced? 

15. Which types of information are the most difficult for you to understand? 

(You may select more than one answer) 

Nursery school notices 

Menus and food ingredients  

Announcements about events 

Instructions regarding medical or emergency situations 

Parent-teacher meetings 

Other 

16. Has your child’s nursery school provided with interpreter services? 

Yes  

No 

17. Has your child’s nursery school shared translated documents or information with you? 

Yes 

No 

18. If Yes, did these services help you understand communication better? 

Yes, completely 

Partly 

No, not at all 

19. Would you like to have more translation or interpretation services at your child’s nursery school? 

Yes 

No 

20. Please share your experiences or suggestions regarding communication with nursery schools in 
Japan. 

 

APPENDIX B 

1.To’liq ismingiz nima? 

2.Yoshingiz nechida? 

20 yoshgacha 

21–25 yosh 

26–30 yosh 

31–35 yosh 

36–40 yosh 

41–45 yosh 
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45 yoshdan katta 

3. Yaponiyada qanchadan beri yashaysiz? 

1 yildan kam 

1–3 yil 

4–6 yil 

6 yildan ortiq 

4. Bog’chaga qatnaydigan farzand(lar)ingiz bormi? 

Ha 

Yo'q 

5. Ular qaysi turdagi (davlat, xususiy, xalqaro) bog‘chaga borishadi? 

6. Bog’cha o'qituvchilari va ma’muriyati bilan qaysi tilda muloqot qilasiz? 

7. Quyidagi tillarning qaysi birida erkin so’zlasha olasiz? 

Javoblardan bir nechtasini tanlashingiz mumkin. 

O'zbek tili 

Rus tili 

Turk tili 

Ingliz tili 

Yapon tili 

Boshqa 

8. Quyidagi tillardan qaysi birida o’qiy va yoza olasiz? 

Javoblardan bir nechtasini tanlashingiz mumkin. 

O'zbek tili 

Rus tili 

Turk tili 

Ingliz tili 

Yapon tili 

Boshqa 

9. Hozirgi paytda Yapon tilini o’rganyapsizmi? 

Ha 

Yo'q 

10. Agar YO’Q bo’lsa, buning sababi nima? 

11. Agar HA bo’lsa,qanchadan beri va haftasiga nech marta yapon tili bilan shug’ullanasiz? 

12. Bolangizning o’qituvchilari va bog’cha ma’muriyati bilan qanday yo‘llar orqali muloqot qilasiz? 

Javoblardan bir nechtasini tanlashingiz mumkin. 

Ishora yoki tana harakatlaridan foydalanaman 

Tarjima ilovalaridan foydalanaman 

Do‘st yoki oila a’zolaridan yordam so‘rayman 

Yapon tilida gaplashaman 

Boshqa 

13. Hech bolangizni o’qituvchilari yoki bog’cha ma’muriyati tomonidan kelgan hujjatlarni tushinmay 
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qiynalib,biror muammoga duch kelganmisiz? 

Ha 

Yo'q 

14. Agar HA bo‘lsa, duch kelgan muammolaringizni yoza olasizmi? 

15. Tushinishingiz qiyin bo’lgan ma’lumotlar quyidagilardan qaysi biri? 

Javoblardan bir nechtasini tanlashingiz mumkin. 

Bog‘cha xabarnomalari 

Taomnoma va uning tarkiblari 

Tadbirlar haqida e’lonlar 

Tibbiy yoki favqulodda holatlar bo‘yicha ko‘rsatmalar 

Ota-ona va o‘qituvchi uchrashuvlari 

Boshqa 

16. Farzandingizning bog‘chasi sizga tarjimon xizmatini taqdim etganmi? 

Ha 

Yo'q 

17. Farzandingizning bog’chasi siz bilan tarjima qilingan hujjatlar yoki ma’lumotlar bilan 
bo’lishganmi? 

Ha 

Yo'q 

18. Agar HA bo‘lsa, bu xizmatlar muloqotni tushunishga yordam berdimi? 

Ha, to’liqligicha 

Qisman 

Yo‘q, umuman 

19. Farzandingizning bog‘chasida ko‘proq tarjima xizmatlari bo‘lishini istaysizmi? 

Ha 

Balki 

Yo'q 

20. Yaponiyadagi bog‘chalar bilan muloqot bo‘yicha tajribangiz yoki takliflaringiz bo‘lsa, bo’lishing. 

 


