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ABSTRACT

Gender-biased representations in coursebooks have the potential to affect learners and teacher in
terms of their attitudes, mindsets, and values. Considering the crucial importance of the
coursebooks in Turkish educational context, the present study aims to shed light on the distribution
of the gender roles in the coursebooks by examining job and adjective attributions. Within the scope
of this aim, the data of the study consist of high school EFL coursebooks and workbooks published
by the Turkish Ministry of National Education. In the data analysis procedure, a frequency count
was done to identify a number of roles attributed to female and male characters. In this respect, the
frequencies of jobs and adjective attributions of male and female characters were determined by
counting the tokens. In the following step, jobs and adjectives attributed to female and male
characters are classified and compared. As a result of the analysis, female and male characters in
the coursebooks differ from each other in terms of both the number and variety of jobs attributed
to them in spite of some similar jobs (e.g., teacher, doctor, architect) and adjectives (e.g., famous,
thoughtful, successful) attributed to both genders. The possible reasons underlying the
aforementioned differences are discussed and explained in detail by taking the Turkish educational
and social setting into consideration.
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INGILIZCE LiSE DERS KiTAPLARINDA CIiNSIYET TEMSILI:
MESLEK VE SIFAT GOSTERIMLERI UZERINE BiR
INCELEME

OZET

Ders kitaplarindaki cinsiyet yanliligini hem 6grencilerin hem de 6gretmenlerin tutumlarini,
zihniyetlerini ve degerlerini etkileme potansiyeline sahiptir. Tiirk egitim baglaminda ders
kitaplarinin nemi goz 6niinde bulunduruldugunda, bu caligma, lise diizeyinde okutulan ingilizce
ders kitaplarinda cinsiyet rollerinin meslek ve sifat gosterimlerini incelemeyi hedeflemektedir. Bu
amag dogrultusunda, calismanin verisi lise diizeyinde okutulan Ingilizce calisma ve alistirma
kitaplarindan olusmaktadir. Caligmanin veri analiz siirecinde ders kitaplarindaki metinlerde kadin
ve erkek cinsiyet rollerine atfedilen meslek ve sifat gosterimlerinin sikliklari sayilmigtir, bu
baglamda kadinlara ve erkeklere yiiklenen meslek ve sifatlar saptanmistir. Sonraki asamada ise
kadin ve erkeklere yiiklenen meslek ve sifat gosterimleri siniflandirilmig ve karsilagtirilmastir.
Caligmanin sonucunda, mesleklerde (6gretmen, doktor, mimar, vb.) ve sifatlarda (zinlii, diisiinceli,
basarili, vb.) cinsiyet dagilimlarindaki birtakim benzerliklere karsin kadin ve erkek rollerinin
caligma kapsaminda incelenen biitiin kitaplarda cinsiyetlere yiiklenen meslek ve sifatlarin hem say1
bakimimdan hem de ¢esit bakimindan ayristigr saptanmustir. Bu farkliliklarin altindaki olast
nedenler Tiirkiye’deki egitim ve sosyal baglam dogrultusunda agiklanmis ve tartigilmigtir.
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1. INTRODUCTION

The gender representations in English Language Teaching (ELT) materials have been the
subject of inquiry in research studies because not only learners but also teachers are
exposed to the ideological content, gender-biased representations, and stereotypical
features of these materials. Undoubtedly, these stereotypical features inevitably have an
effect on both learners’ and teachers’ values, behaviours, world-views, and mindsets.
Learners are exposed to such contents through the topics, pictures, example sentences,
reading passages, discussion questions, and many activities included in the books
(Arikan, 2005). More specifically, the content of the coursebooks “will always
communicate at least some attitudes, ideas, beliefs or values related to concepts, at the
macro level, such as individualism, egalitarianism, universalism and so forth” (Hurst,
2014, p. 55). These values may lead to stereotypical thinking among students towards
society and cause deteriorations in “hatred, intolerance, or belittling of others, resulting
in the erosion in societal peace and solidarity” (Arikan, 2005, p. 8). The existence of
gender bias and sexist language in instructional materials has been proved to influence
learners negatively. According to Thomas (2004), sexist language “represents women
and men unequally, as if members of one sex were somehow less completely human, less
complex, and had fewer rights than members of the other sex” (p. 76). An intriguing
example for the negative effect of this case is Schultze’s (1974) study: s/he indicates that
the omission of females and feminine examples in a Russian textbook is the source of the
student’s failure to recognize feminine endings of past-tense verbs. Gender
representations in coursebooks also affect learners in some other ways. More specifically,
gender representation has three potential effects on the learners (Sunderland, 1992).
Accordingly, cognitive and communicative empowerment for female learners is not
possible when the female characters are attributed to restricted social, behavioral, and
linguistic roles. Secondly, when female learners are attributed relatively few and limited
roles, they are “offended, alienated, or made to feel marginalized by this and subsequently
demotivated” and thirdly, “models of language may give the whole class a model of
conversational discourse characterized by ‘male firstness’” (Sunderland, 1992, p. 85).
Thus, a balanced representation of female and male roles has crucial importance. The
source of this importance also originates from the fact that coursebooks play a crucial
role in “determining students’ perceptions of female and male roles in society” (Hall,
2014, p. 235). In the same vein, the content of instructional materials is found to affect
students’ attitudes and dispositions towards themselves, others, and society (Ndura,
2004).

1.1. Aim of the Study

The aim of the current study is to investigate the gender representations in high school
ELT coursebooks (i.e., B1.1, B1.2, B2.1, B2.2 levels) in terms of jobs and adjectives
attributed to male and female characters. In the light of this aim, the following research
questions are addressed within the scope of the study:

1- How are the gender roles represented in high school ELT coursebooks in terms
of job and adjective attributions?

2- Is the distribution of female and male characters balanced in terms of job and
adjective attributions?
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1.2. Significance of the Study

The results of the previous research studies in the relevant literature indicate that female
characters are attributed a narrow range and a limited number of roles whereas men
occupy more number and variety of roles in both visual and written elements of the
coursebooks. Considering the crucial roles of the coursebooks in having the potential to
transmit the stereotypical thinking in students’ minds, the present study aims to shed light
on the distribution of the gender roles between female and male characters in the
coursebooks. One of the underlying motives in conducting the current study is that
scholars argue that gender representation is an important issue in the design of
instructional materials and welcome the efforts of other scholars and educators to
examine a variety of materials and share their findings to continue this discussion (Rifkin,
1998). This study aiming to examine gender roles the high school ELT coursebooks,
which are published by Turkish Ministry of National Education, is significant as gender
bias and imbalance presented in coursebooks have the potential to affect the target
audience negatively. The results of the present study are also believed to shed light on
the regulations and revisions to be made in these coursebooks.

2. REVIEW OF LITERATURE

The content of ELT coursebooks have been widely examined from different perspectives
such as their modes of representation in terms of ideology (e.g., Copley, 2017), cultural
content of foreign language teaching materials (e.g., Skopinskaja, 2003), illustrations in
ELT coursebooks (e.g., Galvan, 2018), presentation of animals (e.g., Jacobs, Jiexin &
Michael, 2016). Gender representations in coursebooks have also been one of these most
widely investigated aspects in the relevant literature (Bulut, 2008; Cunningsworth, 1995;
Demira & Yavuz, 2017; Diktas, 2011; Holmqvist & Gjorup, 2006; Lee & Collins, 2006;
Sakita, 1995; Sivashgil, 2006; Skliar, 2007; Soylemez, 2010; Yilmaz, 2012). Gender
representations in coursebooks has been investigated in different educational settings
such as Japanese (e.g., Sakita, 1995), Iranian (e.g., Hall, 2014), Swedish (e.g., Holmqvist
& Gjorup, 2006), Jordanian (e.g., Hamdan, 2010); Hong Kong (e.g., Lee &Collins,
2006), Turkish (e.g., Arikan, 2005; Bilgin, 2013; Bulut, 2008; Demira & Yavuz, 2017;
Diktas, 2011; Soéylemez, 2010; Yilmaz, 2012), Singapore (e.g., Gupta & Yin, 1990),
Russian (e.g., Schultze, 1974), Tanzanian (e.g., Mkucku, 2004) settings. One of the
common points in the aforementioned research studies is that female characters in
textbooks are attributed mostly domestic roles whereas male characters are found to
perform prestigious and more variety of jobs. The imbalance has been found between
female and male characters in terms of the amount of speech given to characters, and in
role-presentation and the importance of male characters increases as the level of the
reader rises (Gupta &Yin, 1990). In addition to the aforementioned categorization on the
presence of gender bias, there has been studies in the literature providing evidence for
the presence of gender-biased content in the coursebooks. One of the comprehensive
analysis provided on the types of gender bias presented in EFL textbooks argues that
there are three main senses on the bias against women: ‘exclusion’ (males are over
presented), ‘subordination and distortion’ (men tended to occupy both more powerful and
a greater range of occupational roles than did women), and ‘degradation’ (women tended
to be stereotypically emotional) (Sunderland, 2000, p. 151).
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In the relevant literature, there have been research studies conducted in different
educational settings. To start with, in the Turkish educational setting, Yilmaz (2012)
compared the first editions and revised versions of English language coursebooks in order
to examine whether writers and publishers take the gender issue into consideration. As a
result of her analyses, she found out that female and male characters in the first editions
of the coursebooks were closer to the stereotypical representations. There found to be a
more balanced gender representation in the last editions of these coursebooks. Another
study conducted in Turkish setting examined the 6%, 7" and 8" grade English
coursebooks published by the Turkish Ministry of National Education in order to reveal
any existence of gender discrimination (Sivasligil, 2006). It was revealed that females
were underrepresented in terms of frequency of appearance, amount of talk,
representations in family roles and other social and occupational roles, distribution of
household responsibilities and spare time and leisure activities in most cases. In a more
recent study, Soylemez (2010) investigated adjectives attributed to female and male
characters in coursebooks Face2Face and English File in terms of their reading text. The
results of the study indicated that adjectives used for females modify more extreme and
exaggerated feelings such as being shocked instead of surprised or feeling fantastic
instead of well and it was also found out that adjectives such as famous and rich are
attributed to the male characters in these coursebooks. In a more recent study, Demira
and Yavuz (2017) examined gender representations in an ELT coursebook series, Yes
You Can, in terms of visibility in the illustrations, occupational groupings, domestic
roles, household and out of home responsibilities, associated activities and sports, amount
of talk, the dispersion of interlocutors, firstness, gender actually focused on in writings.
They found out that with regard to the occupations assigned to males and females, there
are both positive and negative associations in the coursebook series.

In addition to the research studies conducted in Turkish context, there are research studies
conducted in different educational settings. For instance, in the Japanese setting, Sakita
(1995) investigated ten EFL textbooks in junior and senior high schools. S/he found out
that males were committed to have occupations such as mountaineer, reporter, engineer,
writer, basketball player, artist, clerk in a big office, lecturer, physician, doctor, sailor,
colonel, priest and carpenter while female characters were attributed to a more limited
number of roles such as student, maid, actress, mother and ballet dancer. In the Swedish
setting, Holmqvist and Gjorup (2006) examined six EFL textbooks used in secondary
schools. They found out that majority of the occupations were held by men whereas
women were described either without an occupation or with a stereotypical one such as
teacher, nurse, housewife, student. In Hong Kong setting, Lee and Collins (2006) aimed
to find out the changes in the gender representation in secondary English textbooks over
the past decade. Based on his comparative analysis, he found out that there was not any
change over time: women continue to have traditional roles such as secretary, maid and
typist. In addition to the aforementioned explicit signs of gender bias, there has been
studies conducted to figure out the implicit messages for gender roles (e.g.,
Cunningsworth, 1995). He indicated that in spite of the fact that women and men are
represented equally, there are a number of unbalanced points such as the outnumber of
famous men in history compared to women.

There is also an international concern about gender representation, and this issue was also
reported in Global Education Monitoring Report (Benavot & Jere, 2016). In this report,
scholars argue that in lines of text, proportions of named characters, mentions in titles,
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citations in indexes — girls and women are under-represented in textbooks and curricula.
A number of examples from different countries (i.e., Pakistan, Iran, Australia, Sweden,
Jordan, India, Georgia, China) are provided and the common problem addressed is the
negative portrayal and underrepresentation in textbooks.

Considering the above-cited studies and the global problem related to gender bias, the
present study is significant in that it focuses on adjectives modifying female and male
characters and on jobs attributed to these characters in high school ELT coursebooks
published by Turkish Ministry of National Education. Considering the fact that
coursebooks are the main teaching sources used by English language teachers and main
language learning sources Turkish students are exposed to, analysis of these materials
has crucial importance to unveil the gender representations. Last but not least, providing
implications for this problem is significant in order to raise awareness about the existence
of gender-biased and sexist language in coursebook materials.

3. METHODOLOGY

This is a descriptive research study; content analysis method is used for coding and
categorizing the data, and the categories set for content analysis are ‘jobs’ and
‘adjectives’ attributed to female and male characters in the coursebooks. More
specifically, a qualitative content analysis is used in order to identify job and adjective
attributions. In this regard, qualitative content analysis is defined as “a research method
for the subjective interpretation of the content of text data through the systematic
classification process of coding and identifying themes or patterns” (Hsieh & Shannon,
2005, p. 1278). The reason for using qualitative content analysis is that it goes beyond
identifying frequency counts and it helps to classify text into categories representing
similar meanings (Weber, 1990). The coursebooks used as the data of this research are
all B level ELT coursebooks including the workbooks published by the Turkish Ministry
of National Education. The name of the books is Yes, You Can and the grades of 9, 10,
11 and 12 use these coursebooks at the state high schools in Turkey. The themes of the
coursebooks are ‘communication, science, and technology, education, tourism, emotions,
art, jobs, design, nature, and environment’. The coursebooks of these levels are chosen
within the scope of this study as the target users of the books are teenagers and these
books are compulsory at state high schools in Turkey. In most schools, students’ main
source for learning English is the book provided by Turkish Ministry of National
Education, and they are not provided with additional materials apart from the coursebook.
In this respect, according to Lee and Collins (2006), “learners, who generally attach great
credibility and authority to educational materials, tend to absorb and assimilate the
materials in minute detail without comment and to be susceptible to their influence” (p.
128). Considering the target audience of the coursebooks, the learners are early
adolescents in the period of identity development, and this is also a period when they
receive their earliest education about norms, culture, and the world around them, they are
uncertain about their identities and future plans. (Hall, 2014). Undoubtedly, gendered
messages have the potential to influence the development of students’ attitudes at an
impressionable age (Lee & Collins, 2006).

In the data analysis procedure, a frequency count was done to determine the number of
roles female and male characters that are attributed. In this respect, the frequencies of
jobs and adjective attributions of male and female characters were determined by
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counting the tokens. Proper nouns and personal pronouns (i.e., she and he) are also
counted, and the occurrences in reading passages, conversations, exercises are all
involved in the analyses. Female and male attributions are counted by taking into account
every time the character appeared in any sentence of the unit. In the second phase of the
analysis, jobs and adjectives attributed to female and male characters are classified and
compared. The adjectives are classified based on Dixon’s (1982) classification, and the
most salient category is presented. Dixon (1982) proposed seven semantic types which
make up the word class adjective: dimension (big, large, little, small, short, etc.), physical
property (hard, soft, heavy, light, cold, sweet, etc.), colour (black, white, red, etc.), human
propensity (jealous, happy, clever, proud, generous, cruel, etc.), age (new, old, etc.),
value (good, bad, excellent, delicious, etc.), speed (fast, quick, slow, etc.). A limitation of
the study is that the listening texts are not involved in the study and linguistic features in
reading texts, sample sentences, exercises are analysed within the scope of the study. One
of the coursebooks was analysed by another researcher, the results were cross-checked,
and differences were compromised. Cohen’s Kappa value calculated for inter-rater
reliability was .93, which means two researchers reached a near perfect agreement in
deciding on the categories.

4. RESULTS OF THE STUDY

The results of the study show that there are 102 occupations represented in all grades of
the English coursebooks in total. Female characters are found to perform 32 of them
whereas male characters are found to perform twice as much, which happen to be 70
tokens as shown in the table below. The most distinct attribution number across
coursebook levels exist at B1.1 and B2.1 levels. In summary, male characters are
attributed greater number of jobs compared to female characters at all coursebook levels.
In addition to under-presentation of female characters, there are fluctuations of the
representation of female and male characters among the proficiency levels. Namely, a
number of adjectives and jobs attributed to female characters at B1.1 level is higher than
other levels whereas this number is the lowest at B2.2 level.

Table 1.
Frequencies of Jobs and Adjectives Attributed to Each Gender Across Coursebooks
Level Female Male
Jobs Adjectives Jobs Adjectives
tokens %  tokens %  tokens%  tokens %
B1.1 12 375 24 44 20 285 29 36.7
B1.2 3 93 9 166 12 171 20 25.3
B2.1 8 25 10 185 23 328 20 25.3
B2.2 9 28.1 11 203 15 214 10 12.6
TOTAL 32 100 54 100 70 100 79 100

Considering the distribution of jobs and adjectives attributed to females and males, in this
part of the study, a detailed analysis of which jobs and adjectives are attributed to each
gender are examined. The results show that female characters are attributed more
domestic and indoor jobs such as nurse, teacher, carpet weaver, waitress, housekeeper
whereas male characters occupy more prestigious jobs such as astronomer, writer,
mountain climber, professor, career builder, researcher, ambassador, psychologist, and
so on. In spite of some similar jobs (i.e., teacher, doctor, architect) attributed to both
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genders, female and male characters in the coursebooks differ from each other in terms
of both the number and variety of jobs attributed to them as seen in the table below:

Table 2.
Jobs Attributed to Female and Male Characters
Bl1.1 B1.2 B2.1 B2.2
doctor, pop star, nurse,
bookkeeper, housekeeper,
candle store athlete, artist,
clerk, ballroom newspaper
Female professional swimmer, dancer, waitress delivery girl,
dancer, student, teacher, student (X2), worker, carpet weaver,
ambassador, teacher, doctor, coffee picker,
poet, journalist architect social
(X2), nurse, psychologist,
teacher doctor, architect
mountain businessman,
climber, writer, yard worker,
photographer, bpx_er, _ teacher,
documentary billionaire (X3), -
. . executive
film producer, writer (X2), poet, leader, -

L : chairman, group
motivational ~ psychologist  statesman, CEO
speaker, (X), career commander, ’

/ . researcher,
sportsman, builder, doctor, service . X
. . L biologist,
climber, co- architect, specialist,
: . sculptor (X2),
Male founder, entertainer, registerer, .

. senior
president (of  ambassador,  technology executive
AKUT), actor, executive staff, captain, L

. - j : executive
writer, taxi director, movie star, . .

. director, miner,
driver, general, teacher teacher,

. sports
businessman, professor (X2), sociologist
hacker, waiter, doctor (X2), g
astronomer, salesman, ballet
cook, teacher dancer,

(X4) congressman

Note: the use of X refers to ‘times’

As far as the results of the study are concerned in terms of the adjectives attributed to
both genders, adjectives expressing human propensity are the most salient ones based on
Dixon’s (1982) adjective classification. These adjectives are mostly attributed to female
characters, and they have negative connotations especially at the B1.1 level, and they
mostly express negative feelings such as being worried, angry, unhappy and negative
personality traits such as anti-social, alone, isolated, rude as shown in the table below.
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Table 3.
Adjectives Attributed to Female and Male Characters
B1.1 B1.2 B2.1 B2.2
unhappy,
isolated, alone,
not happy, anti-
social, hungry, thin,
tired, pretty, talented, . . disappointed,
inexperienced,
stressed, angry successful, rude,
. famous, bossy, .
(X2), stressful curious, : disrespectful,
. understanding
Female (X2), determined, tolerable ' alone,
formidable, decisive, ex uisite’ hardworking,
little, interested, optimistic, €Xq . lazy (the
. jealous, nice, )
bored, extrovert, little, - X laziest), old,
kind, worried
thoughtful, clever ’ thoughtful,
defensive, good, worried
disgusted,
happy, worried,
sad, surprised
young,
famous (X2), frightening,
healthy, unemployed
incredible, tall, Succegsfa’l ’
nervous, poor, cerless '
terrible, famous(X3),  young, powerfu,l reat
confused, sociable, frightening, Ipe endarl great,
faithful, enthusiastic, unemployed, st?on Y
trustworthy, indecisive, successful, ersu%sive
honouring, pessimistic, peerless, Eealistic étriot
excellent, introvert, powerful, great, intelli e,nrt) '
respective, anxious, legendary, warmgsinéere
Male sympathetic,  overweight, strong, hones’t loval '
brilliant, hopeless, persuasive, cowarc] sz !
successful, talented, young realistic, patriot, han dsorlne 2/)’(2)
hardworking,  (X3), clever, intelligent, . ’
i friendly,
angry (X2), talented, warm, sincere, surorised
generous, old, handsome, honest, loyal, P '
thoughtful,
(most)careful, regretful, coward, shy, experienced
the angriest, the successful handsome P “’
wisest, the patlen.t, we
gentlest organlzed_,
(most)generous, hardvi\(/orklng,
happy b_est- nown,
tired

There are a number of similar adjectives attributed to both genders such as famous,
thoughtful, successful. However, the majority of the adjectives with negative
connotations are found to modify personal traits of female characters.
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4.DISCUSSION AND CONCLUSION

The results of the study show that there found to be 102 occurrences of jobs represented
in all grades of the English coursebooks in total. However,, there found to be an
imbalance in the distribution of these jobs. Namely, it was found out that females are
shown performing 32 of there, whereas males are shown performing 70 of them. There
are salient differences and fluctuations in the representation of female and male
characters among the proficiency levels. Namely, a number of adjectives and jobs
attributed to female characters at B1.1 level is higher than other levels whereas this
number is the lowest at B2.2 level. When these jobs are analysed in detail, it is clearly
seen that female characters are found to perform indoor jobs, and traditional ones such as
teacher, nurse, dancer, waitress, housekeeper, carpet weaver whereas males are found
to perform mostly outdoor jobs and high prestigious ones such as researcher,
businessman, professor, astronomer, architect, executive director, general, climber,
photographer. In addition to the aforementioned finding, females are found to be
attributed less number of adjectives compared to males, and many of the adjectives
attributed to females have negative connotations such as anti-social, alone, stressful,
worried, defensive, angry, inexperienced, jealous, disrespectful. while males are mostly
attributed to adjectives with positive connotations such as loyal, legendary, intelligent,
well-organized, respective, faithful, successful, talented, sociable, famous. The
explanation of this overview in coursebooks may be that gender role orientations of
females and males influenced by the social norms and values. Namely, there might be
gender differences in the fundamental value orientations, such as the relative importance
attached to individual versus collective well-being, instrumental versus expressive social
relations, and a materially-oriented versus reflective life (Beutel & Marini, 1995;
Gilligan, 1982). Apart from the values of the society, distribution of labor force and
employment rates among females and males in Turkey have also an inevitable effect and
reflection on the roles attributed to both genders. More specifically, according to the
report by Turkish Statistics Institute in 2017, labor force for women is 31,5 % whereas it
is 71,6% for men in Turkey. As far as the employment rate is concerned, it is 27,5% for
women while it is 65% for men (Turkish Statistical Institute, 2017). Undoubtedly, these
percentages and social facts shape values, viewpoints, mindsets of the members of the
society. The attribution of a narrower range of roles to females and overpresentation of
jobs to male characters may originate from the aforementioned social facts and statistics.
Another possible reason is that the centralist attitude prevails in the production and
evaluation of local English coursebooks in Turkish EFL setting (Simsek & Diindar,
2017). In addition to the aforementioned reason, there are a number of common trends
both traditional and modern societies share: “men are supposed to be more concerned
with achievements outside the home ... and women are supposed to be more concerned
with taking care of the home’ (Hofstede, 2003, p. 80-1).

The results of the current study are in parallel with Demira and Yavuz’s (2017) study in
that men were associated with significantly more careers than women in Yes You Can.
The findings of the present study show a reverse case in terms of the distribution of jobs
and adjectives, and the results do not correspond as they claim that the coursebook
embodies a very elaborately distributed, gender-inclusive language and representations.
The reason for this different interpretation may be the scope of the research studies; their
scope is wider, and the main elements of their study were visibility in the illustrations,
occupational groupings, domestic roles, household and out of home responsibilities,



Sibel SOGUT

associated activities and sports, amount of talk, the dispersion of interlocutors, firstness,
gender actually focused on in writings.

Unfortunately, the presence of gender bias and sexist language in the coursebook
materials have the potential to empower and trigger stereotypical thinking in students’
mindsets. As Graci (1992) notes, “pedagogy inevitably involves the transmission,
exchange, and initiation of ideas. When subtle or blatant sexism is present in the
curriculum, that information is then conveyed to the learners” (p. 2). Thus, focusing on
gender representations in the coursebooks is believed to shed light on the regulations and
revisions to be made in these coursebooks. All in all, the coursebooks analysed in this
study are recommended to adopt a more balanced approach in terms of the jobs and
adjectives attributed to female and male characters. Additionally, curriculum designers
and material developers should consider the guidelines of gender-fair material
development as a discriminatory content may lead female students to restrict their social,
behavioral, and linguistic roles (Amini & Birjandi, 2012). In parallel to the
aforementioned negative effects, a gender-biased content has the potential to lead
students to stereotypical thinking as “schools are places in which teachers, course books,
classroom materials, activities, and attitudes of all members of a given school or
classroom contribute to the cognitive and emotional formation of students through
knowledge-based and value-laden practices, an infinite number of messages or values are
passed on to students” (Arikan, 2005, p. 38). In this respect, Ozdogru, Aksoy, Erdogan,
and Gok (2006) indicates that educational systems help their students to develop and
internalize these socially accepted gender roles through their instructional materials.
Undoubtedly, coursebooks with an inclusive content have the potential to counter the
prejudices students bring with them into the classroom (Opoku-Amankwa, 2010). Thus,
there should be more interest in terms of equal gender representation and in the
prevention of sexist language in the coursebooks. In this respect, Rifkin (1998) suggested
that one of the criteria for deciding appropriacy of instructional materials for the
classroom use should be gender equity.

Textbooks are used by teachers as a core means of teaching in 70-95% of classroom time
and discriminatory gender norms and practices conveyed in and through textbooks can
lower their engagement in the classroom (Benavot & Marini, 2016). Considering the
results of the present study, the main suggestion is to raise awareness about the gender-
biased content of coursebooks among coursebook writers, planners, teachers, policy
makers, parents, and students. Another significant suggestion is to revise the coursebooks
and dissolve gender-biased content existing in coursebooks. Both teachers and parents
should be aware of sexist language and provide sufficient support in order to prevent the
potential sparks of stereotypes among learners. In addition, teacher educators should raise
awareness of prospective teachers about the existence of gender-biased and sexist
language in coursebook materials. This awareness may be promoted by bringing
examples to the classroom, analysing the gender-biased content of coursebooks and
providing alternative solutions to prevent potential threats to this issue. As far as the
research studies are concerned, the extent to which students are critical about the contents
of the coursebooks is the neglected and less searched area (Copley, 2017). Thus, future
research studies may involve both a critical analysis of gender representation and the
learners’ evaluation of the content of the coursebooks. By this way, proposing possible
solutions and revisions to prevent the sexist language and gender bias problem in
coursebooks would be possible and realistic.



Gender representations in high school EFL coursebooks: An investigation of job and adjective

REFERENCES

Amini, M., & Birjandi, P. (2012). Gender bias in the Iranian high school EFL textbooks.
English Language Teaching, 5(2), 134-147.

Arikan, A. (2005). Age, gender and social class in ELT coursebooks: A critical study.
Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 28, 29-38.

Benavot, A. & Jere, C. (2016). Gender bias in rife in textbooks: Global education
monitoring report (GEM). Retrieved from
https://gemreportunesco.wordpress.com/2016/03/08/gender-bias-is-rife-in-
textbooks/ . University of East Anglia, United Kingdom.

Beutel, A. M., & Marini, M. M. (1995). Gender and values. American Sociological
Review, 60(3), 436-448.

Bilgin, H. (2013). Gender representations in the 6th, 7th and 8th grade ELT coursebooks
published by the Turkish Ministry of National Education. MA Thesis: Bilkent
University, Ankara.

Bulut, M. (2008). Socially responsible teaching in ELT: An evaluation of coursebooks on
ethnicity, gender, and disability. MA: Hacettepe University.

Copley, K. (2017). Neoliberalism and ELT coursebook content. Critical Inquiry in
Language Studies, 1-20.

Cunningsworth, A. (1995). Choosing your coursebook. Oxford: Heinemann.

Demira, Y., & Yavuz, M. (2017). Do ELT coursebooks still suffer from gender
inequalities? A case study from Turkey. Journal of Language and Linguistic
Studies, 13(1), 103-122.

Diktag, M. (2011). Gender Representation in EFL Coursebooks. 2nd International
Conference on New Trends in Education and Their Implications (27-29 April,
2011) Antalya-Turkey.

Dixon, R. M. W. (1982). Where have all the adjectives gone? Berlin-Amsterdam-New
York: Mouton.

Galvan, S. G. (2018). ELT Coursebook Illustrations: A Critical Multimodal Discourse
Analysis in Mexico. World Academy of Science, Engineering and Technology,
International Journal of Cognitive and Language Sciences, 12(2).

Gilligan, C. (1982). In a different voice. Cambridge, MA: Harvard University Press.

Graci, J. P. (1992). Gender role portrayal in college level elementary Spanish language
textbooks. Ann Arbor, MI: University Microfilms, International.

Gupta, A. F., & Yin, A. L. S. (1990). Gender representation in English language
textbooks used in the Singapore primary schools 1. Language and education,
4(1), 29-50.

Hall, M. (2014). Gender representation in current EFL textbooks in Iranian secondary
schools. Journal of Language Teaching and Research, 5(2), 253-261.


https://gemreportunesco.wordpress.com/2016/03/08/gender-bias-is-rife-in-textbooks/
https://gemreportunesco.wordpress.com/2016/03/08/gender-bias-is-rife-in-textbooks/

Sibel SOGUT

Hamdan, S. (2010). English-language textbooks reflect gender bias: A case study in
Jordan. Advances in Gender and Education, 2, 22-26.

Hofstede, G. (2003). Culture's consequences: Comparing values, behaviors, institutions
and organizations across nations. Sage publications.

Holmgpvist, P., & Gjorup, L. (2006). The representation of gender and gender roles in
English textbooks. Malmé University Electronic Publication. Malo Hogskola,
Lararutbildningen.

Hsieh, H. F., & Shannon, S. E. (2005). Three approaches to qualitative content analysis.
Qualitative Health Research, 15(9), 1277-1288.

Hurst, N. R. (2014). Visual representations in Portuguese produced English language
teaching coursebooks. Linguarum Arena. Revista de Estudos em Didatica de
Linguas da Universidade do Porto, 5.

Jacobs, G. M., Jiexin, T., & Michael, J. J. (2016). The presentation of animals in English
as an additional language coursebooks. Language and Ecology, 1-9.

Lee, J. F., & Collins, P. (2006). Gender representation in Hong Kong English textbooks.
Linguistics and Education, 1, 23-36.

Mkuchu, S. G. V. (2004). Gender roles in textbooks as a function of hidden curriculum
in Tanzania primary schools. PhD Thesis, University of South Africa.

Ndura, E. (2004). ESL and cultural bias: An analysis of elementary through high school
textbooks in the Western United States of America. Language, Culture and
Curriculum, 17(2), 143-153.

Opoku-Amankwa, K. (2010). What happens to textbooks in the classroom? Pupils’
access to literacy in an urban primary school in Ghana. Pedagogy, Culture &
Society, 18(2), 159-172.

Ozdogru, A.A, Aksoy, G., Erdogan, N. & Gok, F. (2006). Content Analysis for Gender
Bias in Turkish Elementary School Textbooks. Paper presented at the 18th
Annual Conference on Ethnographic and Qualitative Research in Education
(June 9 and 10). Dayton, OH.

Rifkin, B. (1998). Gender representation in foreign language textbooks: A case study of
textbooks of Russian. The Modern Language Journal, 82(2), 217-236.

Sakita, T. I. (1995). Sexism in Japanese English education: A survey of EFL texts.
Women and Language, 13(2), 5.

Schultze, S. (1974). Sexism in Russian grammars. Russian Literature Triquarterly, 9,
571-574.

Sivasligil, P. (2006). Gender ideology in 6th, 7th and 8th grade coursebooks published
by the Turkish Ministry of Education. MA Thesis, Cukurova University,
Adana, Turkey.

Skliar, O. (2007). Gender representations and gender bias in ELT textbooks published in
the Middle East: A case study of ELT textbooks published in Turkey and Iran.
MA thesis, Middle East Technical University, Ankara, Turkey.



Gender representations in high school EFL coursebooks: An investigation of job and adjective

Skopinskaja, L. (2003). The role of culture in foreign language teaching materials: An
evaluation from an intercultural perspective. In I. Lazar (Eds.)., Incorporating
intercultural communicative competence in language teacher education (pp.
39-68). Bachernegg, Kapfenberg.

Soylemez, A. S. (2010). A study on how social gender identity is constructed in EFL
coursebooks. Procedia-Social and Behavioral Sciences, 9, 747-752.

Sunderland, J. (1992). Gender in the EFL classroom. Elt Journal, 46(1), 81-91.

Sunderland, J. (2000). New understandings of gender and language classroom research:
Texts, teacher talk and student talk. Language Teaching Research, 4(2), 149-
173.

Simsek, M. R., & Diindar, E. (2017). Investigating EFL coursebook research in Turkey:
Trends in graduate theses of the 2001-2013 Period. Educational Sciences:
Theory & Practice, 17(3), 969-1014.

Tiirkiye Istatistik Kurumu (2017). Istatistiklerle kadin, 2016 (Rapor No: 24643),
Retrieved from  http://www.tuik.gov.tr/PreHaberBultenleri.do?id=24643.
Ankara, Tiirkiye.

Thomas, L. (2004). Language, society and power: An introduction (2nd ed). Ishtla Singh
& Jean Stilwell Peccei. London and New York: Routledge.

Weber, R. P. (1990). Basic content analysis. Beverly Hills, CA: Sage.

Yilmaz, E. (2012). Gender representations in ELT coursebooks: A comparative study.
MA: Middle East Technical University.

Coursebooks

1- Yes You Can (Student’s Book) B1.1. (Yaymevi: MEB)
2- Yes You Can (Student’s Book) B1.2. (Yayinevi: MEB)
3- Yes You Can (Student’s Book) B2.1. (Yaymnevi: MEB)
4- Yes You Can (Student’s Book) B2.2. (Yayinevi: MEB)



Sibel SOGUT

GENIS OZET

1. Giris

Ingilizce ders kitaplarindaki cinsiyet gdsterimleri hem 6grencilerin hem de 6gretmenlerin
kitaplarin ideolojik igerigine, cinsiyet yanlis1 gosterimlerine ve basma kalip 6zelliklerine
maruz kalmalarindan dolay1 alanyazinda bilimsel arastirmalara konu olmustur. Siiphesiz,
bu ozelliklerin hem Ogrencilerin hem de Ogretmenlerin deger yargilarini, diinya
goriislerini, zihniyetlerini etkilemesi kaginilmazdir. Ogrenciler cinsiyet yanli bu
gosterimlere ders kitaplari igerisinde yer alan basliklar, resimler, 6rnek ciimleler, okuma
metinleri, tartigma sorular1 ve diger etkinlikler araciligryla maruz kalirlar (Arikan, 2005).
Ders kitaplarinin igeriklerinin “genel diizeyde bireysellik, esitlikgilik, evrenselcilik gibi
kavramlarla ilgili her zaman belli tutumlari, diisiinceleri, inanclar1 veya degerleri
iletecegi” (Hurst, 2014, s. 55) vurgulanmustir. Ayrica, ders kitaplarindaki cinsiyet yanlt
icerigin ve cinsiyet¢i sOylemin Ogrencileri olumsuz yonde etkiledigi saptanmustir.
Ormegin, Rusca ders kitaplarinda kadin karakterlerin ve &rneklerinin yer almamasi
ogrencilerin eylemlerdeki gecmis zaman eklerini ayirt edememelerinin kaynagi oldugu
saptanmustir (Schultze, 1974). Bu ylizden, kadin ve erkek rollerinin dengeli dagilimi
oldukg¢a Snemlidir. Ders kitaplarinin &grencilerin toplumdaki kadin ve erkek rollerine
iligkin algilarini belirlemede 6nemli bir role sahiptir (Hall, 2004). Ders malzemelerinin
icerigi Ogrencilerin kendilerine, diger insanlara ve topluma kars1 tutumlarini
etkilemektedir (Ndura, 2004). Ders kitaplarinin 6grencilerin zihninde basma kalip
diisiincelere olas1 etkileri géz oniinde bulunduruldugunda, bu ¢alisma kadin ve erkek
rollerinin dagilimina iligkin 151k tutmayir amaclamaktadir. Bu baglamda, c¢alismanin
amaci lise diizeyinde okutulan Ingilizce ders kitaplarinda (B1.1, B1.2, B2.1, B2.2
seviyelerde) cinsiyet gosterimlerini kadin ve erkek karakterlere yiiklenen meslek ve
sifatlar bakimindan incelemektir. Bu amag 1s1ginda yonlendirilen arastirma sorulari
sunlardir:

1- Ingilizce ders kitaplarindaki cinsiyet rollerinin meslek ve sifat gdsterimleri
acisindan goriintimleri nasildir?

2- Kadm ve erkek karakterlere atfedilen meslek ve sifat gosterimleri benzesik
midir?

2. Yontem

Bu ¢aligma betimsel bir arastirmadir: veriyi isaretlemek ve siniflandirmak igin igerik
analizi yontemi kullanilmigtir ve igerik analizi i¢in kullanilan kategoriler ders
kitaplarinda kadin ve erkek karakterlere yiiklenen ‘meslek’ ve ‘sifat’lardir. Bagka bir
deyisle, meslek ve sifat gosterimlerini saptamak amaciyla nitel icerik analiz yontemi
kullanmilmistir. Bu baglamda, nitel igerik analizi “metinlerden olusan bir veri setinin
temalar ve Oriintiilerin sistematik olarak kodlanmasi ve siniflandirilmasi yoluyla 6znel
bir bigimde yorumlanmasidir” (Hsieh ve Shannon, 2005, s. 1278). Calisma kapsaminda
bu yontemin kullanilmasinin sebebi; yonteminin siklik sayiminin 6tesini incelemesi ve
benzer anlamlardaki kategorilerin siniflandirilmasina olanak saglamasidir (Weber,
1990). Calismanin verisini Milli Egitim Bakanligi tarafindan yaymlanan liselerde
okutulan B seviyesindeki Ingilizce ders kitaplar1 (Yes, You Can) ve galisma kitaplari
olusturmaktadir. Kitaplarda ‘iletisim, bilim ve teknoloji, egitim, turizm, duygular, sanat,
meslekler, tasarim, doga ve ¢evre’ gibi konular yer almaktadir. Calisma kapsaminda bu
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seviyede okutulan kitaplarin segilmesinin nedeni; kitabin hedef kullanicilarinin lise
Ogrencileri olmast ve bu kitaplarin Tiirkiye’deki devlet okullarinda zorunlu olarak
okutulmasidir. Bircok devlet okulunda ogrencilerin Ingilizceyi 6grenmedi temel
kaynaklar1 bu kitaplardir ve ogrencilere bunlarin disinda ilave ders materyali
saglanmamaktadir. Bu baglamda, Lee ve Collins’e (2006) gore, “egitim materyallerine
bliyiik 6nem veren ve inanilirlik gosteren Ogrenciler ders materyallerini iizerinde
diisiinmeden 6ziimsemeye ve benimsemeye daha yatkin ve bunlardan etkilenmeye daha
elverigli olurlar” (s. 128). Ders kitaplarinin hedef kullanicilart g6z Oniinde
bulunduruldugunda, 6grenciler kimlik gelisimi siirecinde olan ergen bireylerdir ve bu
donem onlarin etrafindaki degerleri, normlari, kiiltiirii, diinya konusunda egitim aldiklari
bir dénemdir ve bu bireyler kimlikleri ve gelecek planlar1 konusunda karasiz olduklari
bir donemdedir (Hall, 2014). Cinsiyet¢i mesajlarin, 6grencilerin kolay etkilendikleri bu
yasta tutum gelisimini etkileme potansiyeli vardir (Lee ve Collins, 2006). Calismanin
veri analiz siirecinde ders kitaplarindaki metinlerde kadin ve erkek cinsiyet rollerine
atfedilen meslek ve sifat gosterimlerinin sikliklari sayilmstir, bu baglamda kadinlara ve
erkeklere yiiklenen meslek ve sifatlar saptanmistir. Okuma pargalarinda, karsilikli
konugmalarda, alistirmalarda gegen 6zel isimler ve kisi adillar1 da sayilarak analize dahil
edilmistir. Veri analiz siirecinin ikinci asamasinda, kadin ve erkeklere yiiklenen meslek
ve sifat gosterimleri siiflandirilmis ve karsilagtirtlmistir. Sifat siniflandirmasi Dixon’in
(1982) siniflamasina gére yapilmistir ve en yaygin bulunan simif ¢alismanin sonuglari
baglaminda sunulup tartisilmistir. Calismanin smrliligi dinleme pargalarmin dahil
edilmemesidir. Caligmanin giivenirligi agisindan ders kitaplarindan biri baska bir
arastirmaci tarafindan incelenmistir; ulagilan sonuglar karsilastirilmis ve farkli sonuglar
iizerinde durularak uzlasmaya varilmistir.

3. Bulgular, Tartisma ve Sonug

Caligmanin sonucunda, mesleklerde (6gretmen, doktor, mimar, vb.) ve sifatlarda (iinlii,
diisiinceli, basarili vb.) cinsiyet dagilimlarindaki birtakim benzerliklere karsin kadin ve
erkek rollerinin ¢alisma kapsaminda incelenen biitlin kitaplarda cinsiyetlere yiiklenen
meslek ve sifatlarin hem say1 bakimindan hem de ¢esit bakimindan ayristig1 saptanmustir.
Calismanin sonucunda biitiin seviyelerdeki Ingilizce ders kitaplarida toplamda kadim ve
erkek karakterlere toplamda 102 meslek atfedildigi; fakat bunlarin cinsiyetler arasi
dagiliminda dengesizlik oldugu saptanmistir. Kadin karakterlere bu mesleklerden 32’si,
erkelere ise 70 tanesi yiiklenmistir. Kadin karakterlerin genelde ‘Ggretmen, hemgsire,
dansgi, garson, temizlikgi, hali dokumacisi’ gibi i¢ mekanlardaki ve daha geleneksel
meslekleri yaparken; erkek karakterlere ¢ogunlukla ‘arastirmaci, is adami, profesor,
astronot, mimar, yonetici, komutan, dagci, fotograf¢i’ gibi daha prestijli ve dis mekan
meslekleri atfedildigi belirlenmistir. Bunun yani sira, kadinlara ¢ogunlukla ‘anti-sosyal,
yalniz, stresli, endiseli, ofkeli, deneyimsiz, kiskang, saygisiz’ gibi negatif cagrisimlari olan
stfatlar atfedilirken; erkeklere ‘sadik, efsanevi, zeki, diizenli, saygili, vefali, basarili,
yetenekli, sosyal, iinlii’ gibi pozitif cagrisimli sifatlar yiiklenmistir. Bu gériiniimiin olasi
nedeni, kadin ve erkek cinsiyet rollerinin konumlandirilmasinin toplumsal kurallardan ve
degerlerden etkilenmesiyle baglantili olarak agiklanabilir. Toplumsal degerlerin yani
sira, Tiirkiye’de kadin ve erkeklerin is giicii ve isttihdam oran1 bakimindan dagilimlarinin
cinsiyet rollerine etkisinin ve yansimasmnin olmasi kaginilmazdir. Tiirkiye Istatistik
Kurumu’nun 2017 raporuna gore, kadinlarda isgiicii oran1 %31,5 iken erkeklerde
%71,6’dir. Bu sayisal veriler ve toplumsal gergekler toplumdaki bireylerin deger
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yargilarini, bakis agilarin1 ve zihniyetini sekillendirmektedir. Bu durumun bir baska
nedeni de Tirkiye baglaminda ders kitaplarinin  yayinlanmasinda  ve
degerlendirilmesinde baskin olan merkeziyet¢i tutumun etkisidir (Simsek ve Diindar,
2017). Bu durumun yani sira, geleneksel ve modern toplumlarda birtakim egilimlerin
varligidir: “erkeklerin ev disindaki islerle mesgul olmasi beklenirken kadinlarin ev ile
ilgilenmesinin varsayilmasidir” (Hofstede, 2003, s. 80-1). Bu baglamda, egitim sistemleri
Ogrencilerin toplumsal olarak kabul gérmiis cinsiyet rollerini ders malzemeleri yoluyla
igsellestirmelerine sebep olmaktadir (Ozdogru, Aksoy, Erdogan ve Gok, 2006). Bu
ylizden, esit bir cinsiyet temsilinin saglanmasina ve cinsiyet¢i dilin ders kitaplarinda
onlenmesi konusuna daha fazla dikkat ¢ekilmelidir. Bu baglamda, Rifkin (1998), ders
malzemelerinin sinif i¢i kullanimma uygunluguna karar vermede kullanilacak
olgiitlerden birinin cinsiyet esitligi olmas1 gerektigini savunmustur. Yapilan ¢aligmalar
g6z oniinde bulunduruldugunda, 6grencilerin kitaplarin igerigine yonelik ne derece bir
elestirel bakis acgisina sahip olduklari iizerinde az durulmus ve goz ardi edilmis bir
noktadir (Copley, 2017). Yapilan ¢aligmalarda, hem cinsiyet gosterimlerinin elestirel bir
analizi hem de Ogrencilerin ders kitaplarinin icerigine yonelik degerlendirmeleri
incelenebilir.



