&

| cije.cumhuriyet.edu.tr |

Cumhuriyet International Journal of Education, 15(1): 532-548, 2026
DOI: https://dx.doi.org/10.30703/cije.1854850

Cumbhuriyet International Journal of Education

Founded: 2011 ISSN: 2147-1606 Publisher: Sivas Cumhuriyet University

The Moderating Role of Teacher Emotion Socialization Reactions in the Relationship
Between Parent Emotion Socialization and Children's Social Information Processing

Skills*

Dilara Bacak 12", Sema Soydan 2P

! Ministry of National Education, Konya, Tiirkiye
2 Faculty of Education, Necmettin Erbakan University, Konya, Tiirkiye

*Corresponding author e-

Research Article

History

Received:  02.01.2026
Accepted:  13.03.2026
Acknowledgment

# This study is a part of the first
author’s master’s thesis.

v iThenticate

This paper was checked for
plagiarism using iThenticate
during the preview process and
before publication.

This article is licensed under a Creative
Commons Attribution-NonCommercial 4.0

International License (CC BY-NC 4.0)

mail adress: dilaragulec92@gmail.com

ABSTRACT

In this study, behaviors regarding how teachers and parents influence children's social competencies were
aggregated, and the effect of teacher and mother emotion socialization reactions on children's social information
processing (SIP) processes was examined. Additionally, the study investigated whether teacher emotion
socialization reactions have a moderating role in this relationship. The study was conducted using quantitative
methods within the scope of the relational survey model. The research sample consisted of 114 preschool children
attending schools in the province of Konya and 12 teachers. The Coping with Children’s Negative Emotions Scale
(Parent and Teacher Forms) and the Social Information Processing Test for Preschool Children were used as data
collection tools. The findings showed a low-level negative correlation between teachers’ negative emotion
socialization reactions and children’s SIP skills, and a low-level positive correlation between their positive reactions
and SIP skills. For parents, negative emotion socialization reactions were determined to be moderately negatively
correlated with SIP skills, while positive reactions were moderately positively correlated. Furthermore, it was found
that teacher emotion socialization reactions significantly moderated the relationship between parents' emotion
socialization reactions and children's SIP skills. It was observed that as teachers’ positive emotion socialization
reactions increased, the effect of parents' positive reactions on SIP weakened; conversely, as teachers’ negative
reactions increased, the effect of parents' negative reactions strengthened. In conclusion, the study demonstrated
that emotion socialization is a multi-dimensional process in both the family and school contexts, and that children's
social information processing skills are shaped within an interactive structure involving parents and teachers.

Keywords: Early childhood, Parent emotion socialization, Social information processing skills, Teacher emotion
socialization
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Bu calismada Ogretmen ve ebeveynlerin cocuklarin sosyal yeterliliklerini nasil etkiledigine yénelik davranislar bir
araya getirilerek, 6gretmen ve annelerin duygu sosyallestirme tepkilerinin ¢ocuklarin sosyal bilgi isleme stregleri
tzerindeki etkisi incelenmistir. Ayrica, 6gretmenlerin duygu sosyallestirme tepkilerinin bu iliskide diizenleyici bir role
sahip olup olmadig da arastiriimistir. Calisma, iliskisel tarama modeli kapsaminda nicel yontemlerle ylrttulmustir.
Arastirmanin 6rneklemini Konya ilinde 6grenim goren 114 okul 6ncesi gocuk ile 12 6gretmen olusturmustur. Veri
toplama araci olarak “Gocuklarin Olumsuz Duygulariyla Basa Cikma Olgegi” (Ebeveyn ve Ogretmen Formu) ile “Okul
Oncesi Dénem Cocuklari igin Sosyal Bilgi isleme Siireci Testi” kullanilmistir. Bulgular, 6gretmenlerin olumsuz duygu
sosyallestirme tepkileri ile cocuklarin SBi becerileri arasinda diisiik diizeyde negatif; olumlu tepkiler ile SBi becerileri
arasinda dusik duzeyde pozitif iliskiler oldugunu gostermistir. Ebeveynlerde ise olumsuz duygu sosyallestirme
tepkilerinin SBi becerileriyle orta diizeyde negatif, olumlu tepkilerin ise orta diizeyde pozitif iliskili oldugu
belirlenmistir. Ayrica, 6gretmenlerin duygu sosyallestirme tepkilerinin, ebeveynlerin duygu sosyallestirme tepkileri
ile cocuklarin SBi becerileri arasindaki iliskiyi anlamli bicimde diizenledigi saptanmistir. Ogretmenlerin olumlu duygu
sosyallestirme tepkileri arttikca ebeveynlerin olumlu tepkilerinin SBi izerindeki etkisinin zayifladigi; 6gretmenlerin
olumsuz tepkileri arttikca ise ebeveynlerin olumsuz tepkilerinin etkisinin glglendigi gorilmustir. Sonug olarak,
duygu sosyallestirmenin hem aile hem de okul baglaminda ¢ok boyutlu bir siireg oldugu ve gocuklarin sosyal bilgi
isleme becerilerinin ebeveyn—6gretmen etkilesimli bir yapi icinde sekillendigi ortaya konmustur.

Anahtar Kelimeler: Ebeveyn duygu sosyallestirme, Okul 6ncesi dénem, Ggretmen duygu sosyallestirme, Sosyal bilgi
isleme becerileri
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1. Introduction

Individual differences in children's perceptions of
social interactions can be identified starting from the
preschool years (Denham et al., 2014). Research indicates
that children tend to focus on hostile social cues in social
interactions, negatively perceive their peers' reactions,
and retaliate with aggressive responses. For instance,
studies have found that children who exhibit overt
aggression tend to be hypervigilant towards hostile cues
(difficulty in disengaging attention from hostile cues;
Gouze, 1987) and show a tendency to attribute hostile
intent in ambiguous situations (Orobio de Castroet al.,
2002; Runions & Keating, 2007). These negative, biased
social information processing patterns in children are
predictive of aggression, externalizing behaviour
problems, and poorer adjustment to educational settings
during childhood (Dodge et al., 2022; Lansford et al., 2010;
Verhoef et al., 2019).

The Social Information Processing (SIP) Model, a
framework centered on the development of socially
appropriate conduct, provides an explanation for how
children effectively adapt to the social milieu during their
early years. This SIP framework comprises six distinct
steps: social cue encoding, cue interpretation, response
generation (diversification and structuring), response
selection, response execution (enactment, behavioural
response), and a subsequent evaluation (Garner &
Lemerise, 2007). Initially, children receive and make sense
of social input when engaging in an interpersonal context.
Following this, the third phase involves the child
formulating potential actions or solutions for the given
circumstance. The next step requires the child to retrieve
suitable actions from memory to arrive at an appropriate
reaction. Subsequently, the fifth phase is where the child
chooses a response they can successfully carry out. The
final, sixth step involves the child demonstrating the
selected, appropriate behaviour (Crick & Dodge, 1994; Ziv
& Elizarov, 2020). This entire sequence is cumulative; each
phase is shaped by prior experiences, which in turn inform
the decisions made in subsequent SIP steps. Within this
loop, an individual’s accurate reading of social cues within
a specific scenario critically affects the ensuing behavioral
response (Johnson et al., 2020).

Research has found that social cognition is influenced
by emotion (Lerner & Keltner, 2000), and the emotion of
anger is associated with hostile attributions (Tittmann &
Rudolph, 2007) and aggressive response decisions
(Denham, Bouril, & Belouad, 1994). Therefore, Lemerise
and Arsenio (2000) proposed a modified version of the SIP
model that explicitly integrates emotional processes.
Lemerise and Arsenio (2000) emphasize that SIP does not
consist solely of cognitive processes; emotional processes
play a determining role at every stage of the model. A
child’s ability to regulate their emotions, accurately
interpret the emotions of others, and control their
emotional reactions contributes to the healthy
functioning of SIP. Consequently, it is clear that SIP cannot
be considered independent of emotion, and

emotion regulation skill becomes an integral component
of the SIP model (Lemerise & Arsenio, 2000).

The development of emotion regulation skills is largely
shaped by the emotion socialization reactions exhibited
by the adults’ surrounding children. Parents are pivotal in
determining the trajectory of children’s emotional
reactions. How parents express and react to emotions
shapes how children independently express and react to
their own emotions (Davidov & Grusec, 2006; Lobo et al.,
2021). In general, when parents display supportive
responses, children tend to exhibit favorable adjustment
results; conversely, parental disinterest or lack of support
regarding their children's emotions frequently correlates
with higher levels of negative affectivity in the children
(Eisenberg, 2020; Morris et al., 2017). A notable example
is the finding that parental dismissiveness toward the
emotions of 8- to 11-year-olds correlated with poorer
emotion regulation skills and an increased frequency of
behavioural problems in these children (Lunkenheimer et
al.,, 2007). Longitudinal studies reveal that supportive
socialization by parents contributes to the reduction of
aggressive behaviours. Lunkenheimer et al. (2020) found
that when children experienced parents' supportive
emotion socialization at age 3, they exhibited less
aggressive behaviour at age 5. Perry et al. (2020)
demonstrated that mothers' non-supportive reactions at
age 5 contributed to children experiencing less
physiological calming and more negative affect/emotional
dysregulation at age 10 during an emotional challenge;
conversely, their supportive reactions led to children
experiencing less behavioural distress and less emotional
dysregulation. Similar to the family, teachers, with whom
children spend a large part of the day, have also become
important figures who socialize children's emotions.
Teachers are often aware of emotions; they model,
provide supportive responses, and make significant
contributions to children's emotional development,
similar to other adults, by valuing children's emotions
(Denham et al., 2020).

In light of these research findings, which highlight the
relationship between children's SIP and emotion
regulation skills and the link between emotion regulation
and emotion socialization, we predicted that parent and
teacher emotion socialization reactions could influence
children's SIP skills. Furthermore, due to the expectation
that preschool teachers, as educated professionals, tend
to use supportive emotion socialization reactions more
frequently, we also predicted that teacher emotion
socialization reactions might act as a protective factor.
Therefore, this study aimed to investigate the moderating
effect of teacher emotion socialization reactions in the
relationship between parent emotion socialization
reactions and children's SIP skills.

In line with this aim, the following hypotheses were
proposed and tested: H1. Parent Emotion Socialization is
positively related to children's SIP Skills. H2. Teacher
Emotion Socialization is positively related to children's SIP
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Skills. H3. Teacher Emotion Socialization plays a
moderating role in the relationship between Parent
Emotion Socialization and children's SIP Skills.

2. Method

2.1 Research Model

This study employed a correlational research approach
(Karasar, 2011) to investigate the moderating role of
teacher emotion socialization reactions on the
relationship between parent emotion socialization
reactions and children’s SIP skills.

In this study, children’s SIP skills served as the
dependent variable while parent emotion socialization
reactions constituted the independent variable. Teacher
emotion socialization reactions were designated as the
moderator  variable. A  moderator variable s
conceptualized as a factor that alters either the relational
magnitude or the path of the association between the
independent (or predictor) variable and the dependent
variable (Baron & Kenny, 1986). Furthermore, it is
characterized as a third variable that is assumed to have
no prior linear correlation with the other two variables.
The conceptual framework for this investigation is visually
represented in Figure 1.

Sacial Information
Processing

Parent Emotion
Socialization Reactions

Teacher Emotion
Socialization Reactions

Figure 1. The research model.

2.2 Participants

The working group was established employing a
stratified cluster sampling technique, with the study
concentrated in the Aksehir district of Konya province.
Initially, the sampling units were organized into strata
based on the socioeconomic profile of the schools
(categorized as high, middle, or low). The determination
of the requisite number of clusters (schools) for inclusion
from each stratum led to the selection of 12 schools in
total, with four schools designated from every stratum.

The primary benchmark employed for establishing the
socioeconomic strata was the families' mean monthly
earnings. Households with a monthly earning of less than
30,000 Turkish Liras were categorized into the lower
socioeconomic stratum, those between 30,000 and
60,000 Turkish Liras in the middle stratum, and those
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exceeding 60,000 Turkish Liras in the high socioeconomic
stratum. Ten children (5 girls and 5 boys) were randomly
selected from one teacher’s class in each school. Thus, a
total sample consisting of 12 teacher,120 children and
their parents was initially established. However, due to an
insufficient number of students in two classes, the final
sample size was realized as 114 children and their parents.
The study's participants were equally divided, with girls
constituting 50% (n=57) and boys also representing 50%
(n=57) of the sample. When the number of siblings was
examined, 22% of the children had no siblings; 38% had
one, 30% had two, and 10% had three or more siblings.
The educational levels of the parents were distributed as
Primary School (22%), High School (41%), and University
(37%).

2.3 Data Collection Tools
2.3.1. The Coping with Children’s Negative Emotions Scale
(CCNES) (Teacher and Parent Forms)

The CCNES was initially developed by Fabes et al.
(1990) to measure parents' reactions to negative affect in
their children during stressful situations. Subsequently, a
teacher version was developed for the same purpose. The
teacher version, for which the Turkish adaptation, validity,
and reliability study was conducted by Uziim et al. (2025),
includes the following subscales: Punitive Reactions,
Distress Reactions, Minimization Reactions, Problem-
Focused Reactions, Emotion-Focused Reactions, and
Expressive Encouragement (Fabes et al. 1990). The
Cronbach's alpha scores for each subscale, which
represent different socialization techniques, were
determined as .69 for Punitive Reactions, .70 for Distress
Reactions, .78 for Minimization Reactions, .78 for
Problem-Focused Reactions, .80 for Emotion-Focused
Reactions, and .85 for Expressive Encouragement (Uziim
et al. 2025). The parent form of the scale was developed
by Altan-Aytun et al. (2013) for application to parents of
children in the preschool period, and its internal
consistency coefficient was found to range between .54
and .88. The subscales are defined as follows: Distress
Reactions: Parents are affected by the child's negative
emotions, enter a state of distress, and focus on their own
negative emotions. Punitive Reactions: Parents deliver
verbal or physical punishment in response to the negative
emotions experienced by the child. Problem-Focused
Reactions: Parents assist the child in solving the problem
they are experiencing, identifying the source of stress, and
coping with that stress. Emotion-Focused Reactions:
Assisting the child in developing coping strategies by
focusing on the child's emotions. Minimization Reactions:
The act of not taking the child's emotions seriously or
dismissing them (Uziim et al. 2025). The scale is a Likert-
type scale. Items are rated from 1 ("very unlikely") to 7
("very likely"). The instrument is available in three distinct
modalities: a form designated for teachers, another for
children/adolescents, and a third tailored for parents.
Although the cases and questions are the same across all
scale forms, the questions are completed from different
perspectives based on the target audience (Uziim et al.
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2025). In this study, the Cronbach's alpha coefficients for

the subscales of teachers' emotion socialization
strategies—Punitive Reactions, Distress Reactions,
Minimization Reactions, Problem-Focused Reactions,
Emotion-Focused Reactions, and Expressive

Encouragement—were determined to be .65, .69, .77, .82,
.81, and .87, respectively. Similarly, the Cronbach's alpha
coefficients for parents' respective subscales were found
to be .68, .73, .71, .84, .85, and .80.

2.3.2. The Social Information Processing Test for Preschool
Children (SIPT-PC)

The SIPT-PC instrument was originally established by
Ziv and Sorongon in 2011. The test was designed to
comprehensively address SIP processes to examine the
relationship between sociodemographic risk factors and
behavior problems in preschool children. It was developed
to determine how children perceive situations that arise
in interpersonal contexts. The test consists of closed-
ended questions to allow young children, who may be shy
or have underdeveloped language skills, to answer easily.
The assessment tool employs distinct versions designed
for girl and boy participants. Although the stories and
questions in the forms are the same, the main teddy bear
character in the girl version of the stories wears a ribbon.
The reliability coefficient of the original test is .87 (Ziv and
Sorongon, 2011) and the reliability coefficient of the
version adapted into Turkish by Senol (2019) is .89.

The SIPT-PC consists of six sections. The initial
component of the test requires the child participants to
recognize the emotional expression presented to them.
The other sections consist of short stories and questions
related to these stories. The scale is composed of five sub-
dimensions: Recognition of Facial Expressions, Encoding
of Social Cues, Interpretation of Social Cues, Response
Diversification and Structuring Response Decision and
Evaluation (Senol, 2019). The Cronbach’s alpha reliability
coefficient for the present study was .77.

2.3.3. Data Collection Procedure

The researcher personally visited the classes that
voluntarily participated in the study, and the purpose and
procedures of the study were explained in detail, with the
inclusion criteria clearly stated. Teachers were asked to
sigh a document containing a written version of the
information provided verbally. The children enrolled in
the investigation received detailed briefings regarding the
study. Their willingness to participate was subsequently
documented either through a signature or an illustrative
drawing. They were also informed that if they felt any
discomfort during the study, they could withdraw at any
time without providing any reason. During the data
collection process, the Social Information Processing Test
was administered to the children. Throughout the
process, the children’s verbal responses were recorded by
the researcher. No child disrupted the data collection
process or withdrew early. The administration of the scale
took approximately 25 minutes per child. The entire data
collection process was completed over a period of six

weeks. Following this, the parent and teacher emotion
socialization scales were completed.

The ethical process in the study was as follows:

e Ethics committee approval was obtained from
Necmettin Erbakan University Social and Humanitarian
Ethics Committee (Date: 19.01.2024, Meeting No: 02,
Decision No: 2024/99).

e Informed consent has been obtained from the
participants.

2.4 Data Analysis

In line with the primary aim of the research, whether
teacher emotion socialization reactions play a moderating
role in the relationship between parent emotion
socialization reactions and children’s social information
processing skills was tested using Hayes’ Process v4.0
macro.

Within the framework of this research, teacher
emotion socialization reactions were treated as a criterion
variable, with the hypothesis that they would moderate
the impact of parental socialization on children's SIP skills.
It was further anticipated that the strength of the
association between parent reactions and child SIP
outcomes would fluctuate according to the level of
teacher socialization. In multiple regression contexts, this
is identified as a moderation effect. This analytical
approach clarifies how a third variable, acting as a
moderator, governs the relationship between a predictor
and an outcome. To validate these moderation effects,
the Hayes Process macro was implemented using the IBM-
SPSS platform.

Descriptive statistics for the variables are given in
Table 1.

Table 1. Summary of Descriptive Findings for Research
Variables.

Variables Subscales n X SD
Distress Reactions 114 31,93 5,82
Punitive Reactions 114 22,08 9,11

Minimization 114 28,93 7,69

Parent Emotion Reactions
Socialization £ .
Reactions Xpressive 114 45,97 7,75
Encouragement
Emotlon—.Focused 114 52,01 5,76
Reactions
Problem—l.:ocused 114 49,85 5,29
Reactions
Distress Reactions 114 32,07 8,34
Punitive Reactions 114 21,30 8,03
Teacher Minimization 114 21,72 986
E . Reactions
motion .
Socialization Expressive 114 66,46 10,0
Reactions Enco.uragementd g
Emotlon-l.:ocuse 114 67,14 10,5
Reactions 4
Problem—l.:ocused 112 69,19 11,3
Reactions 1
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Table 1 (Continued)

Recognition of

. ) 114 4,77 ,49
Facial Expressions
Encoding of Social 114 14,60 2,66
Cues

Social Interpretation of 114 1,78 97

. Social Cues

Information R

Processing (SIP) . ('es'por?se

Diversification and 114 1,39 1,02

Structuring
Response Decision

and Evaluation 114 36,39 224

Considering the minimum—maximum score ranges for
the scale subscales, categories for low, moderate, and
high levels were established. When examining Parent
Emotion Socialization Reactions, Distress Reactions ( X =
31.93), Punitive Reactions ( X = 22.08), and Minimization
Reactions ( X = 28.93) were determined to be at a low
level. In contrast, Expressive Encouragement ( X = 45.97),
Emotion-Focused Reactions (X = 52.01), and Problem-
Focused Reactions ( X = 49.85) were observed to be at a
moderate level. For Teacher Emotion Socialization
Reactions, Distress ( X =32.07), Punitive ( X = 21.30), and

Minimization Reactions ( X = 21.72) were found to be at a
low level. Conversely, Reactions Facilitating Emotion
Expression ( X = 66.46), Emotion-Focused Reactions ( X =
67.14), and Problem-Focused Reactions ( X = 69.19) were
determined to be at a high level. When SIP Skills were
evaluated, Recognition of Facial Expressions ( X = 4.77),
Encoding of Social Cues (X = 14.60), and Response
Decision and Evaluation skills ( X = 36.39) were observed
to be at a high level. Social Cues Interpretation ( X = 1.78)
and Response Diversification and Structuring skills ( X =
1.39) were found to be at a moderate level.

3. Results

This section presents the findings regarding the
descriptive statistics for the variables of parent and
teacher emotion socialization reactions and SIP skills
(including their sub-dimensions), as well as the findings
concerning the moderating effect of teacher emotion
socialization reactions on the relationship between parent
emotion socialization reactions and SIP skills.

Table 2. Correlation Analysis Results for the Relationship Between Children's SIP Skills and Teacher and Parent Emotion

Socialization Reactions

Teacher Negative Emotion

Variables A .
Socialization Reactions

Teacher Positive Emotion
Socialization Reactions

Parent Positive Emotion
Socialization Reactions

Parent Negative Emotion
Socialization Reactions

SIP -,285%*

,293%*

-,345%* ,309%*

Table 2 shows the relationships between children's SIP
skills and the positive/negative emotion socialization
reactions of teachers and parents. The findings revealed a
low-level negative correlation between SIP and teachers'
negative emotion socialization reactions (r=-.285, p <.05).
Conversely, a positive correlation was determined
between teachers' positive emotion socialization
reactions and SIP (r=.293, p < .01).

Findings related to parents indicate a moderate-level
negative correlation between SIP and parents' negative
emotion socialization reactions (r=-.345, p < .05). On the
other hand, a moderate-level positive correlation was
found between parents' positive emotion socialization
reactions and SIP (r=.309, p < .05).

Table 3. Analysis Results for the Moderating Effect of Teacher Positive Emotion Socialization Reactions on the
Relationship Between Parent Positive Emotion Socialization Reactions and SIP

Variables B SE t p LLCI ULCl
Constant 58,016 0,599 96,775 0,000* 56,828 59,204
Parent Positive Enﬁohon Socialization 3,390 0,652 5,198 0,000* 2,098 4,683
Reactions (X)
Teacher Positive Emotion 1,752 0,545 3,214 0,002* 0,672 2,832
Socialization Reactions (W)
Interaction Effect (X.W) -1,197 0,535 -2,236 0,027* -2,258 -0,136
Teacher Positive Low (-0,778) 4,322 0,885 4,883 0,000* 2,568 6,076
Emotion Moderate "
Socialization (0,281) 3,054 0,618 4,944 0,000 1,830 4,278
Reactions High (1,341) 1,785 0,789 2,262 0,026* 0,221 3,349
Model Summar R R? F P
v 0,520 0,270 13,580 0,000*

p<.05

An analysis of Table 3 indicates a statistically
significant moderation effect model (F = 13.580; p< .05).
Accordingly, Parent Positive Emotion Socialization
Reactions and Teacher Positive Emotion Socialization
Reactions included in the regression analysis were found
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to account for approximately 27% (R? = 0.270) of the
variance in SIP.

The analysis results determined that the relationship
between Parent Positive Emotion Socialization Reactions
and SIP was significantly moderated by Teacher Positive
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Emotion Socialization Reactions (B=-1.197; LLCI = -2.258;
ULCI = -0.136; t = -2.236; p=.027). The significance of the
moderating effect is understood by both the p-value being
less than .05 and the fact that the LLCI and ULCI values do
not include zero. The negative value of the interaction
variable's regression weight implies that the influence of
Parent Positive Emotion Socialization Reactions on SIP
Skills decreases by 1.19 units when the Teacher Positive
Emotion Socialization Reactions increase by one unit.

To see how the moderating effect changes at different
levels, the simple slopes analysis results were examined.
When Teacher Positive Emotion Socialization Reactions
were low, the positive relationship between Parent
Positive Emotion Socialization Reactions and SIP was
detected to be the strongest (f=4.322; LLCI = 2.568; ULCI
= 6.076; t = 4.883; p < .01). When Teacher Positive
Emotion Socialization Reactions were moderate, the
positive relationship between Parent Positive Emotion
Socialization Reactions and SIP was moderate (B= 3.054;
LLCI = 1.830; ULCI = 4.278; t = 4.944; p < .01). When
Teacher Positive Emotion Socialization Reactions were
high, the effect of Parent Positive Emotion Socialization
Reactions on SIP was significantly reduced (B= 1.785; LLCI
=0.221; ULCI =3.349; t = 2.262; p = .026).

The findings obtained from the simple slopes analysis
are graphically presented in Figure 2 for clearer visibility.

Figure 2. Graph of the Moderating Effect of Teacher
Positive Emotion Socialization Reactions on the

Relationship  Between Parent Positive Emotion
Socialization Reactions and the SIP Variable.
Teacher Positive
Emotion Socialization
Reactions
X .78
62,507 O 2
Q134
~.78

~.28
T34
60,007 - 78;-78 R? Linear = 1,000
2828 R Linear =1,000
341,34 R? Linear = 1,000

siP

57,50

55,00

52,50

T T T T T T
-1,00 -50 ils) S0 1,00 150

Parent Positive Emotion Socialization Reactions
Figure 2. Graph of the Moderating Effect of Teacher
Positive Emotion Socialization Reactions on the
Relationship Between Parent Positive Emotion
Socialization Reactions and the SIP Variable.

According to the data displayed in Table 3 and the
corresponding graph (Figure 2), the effect associated with
Parent Positive Emotion Socialization Reactions on SIP
Skills is significant when Teacher Positive Emotion
Socialization Reactions are at low, moderate, and high
levels.

Table 4. Analysis Results for the Moderating Effect of Teacher Negative Emotion Socialization Reactions on the
Relationship Between Parent Negative Emotion Socialization Reactions and SIP

Variables B t p LLCI uLcl
Constant 59,129 0,597 99,103 0,000* 57,946 60,311
Parent Negative Emotlon Socialization 22,157 0,556 -3,883 0,000* -3,258 41,056
Reactions (X)
Teacher Negative I.Emotlon Socialization 2,126 0,623 3411 0,001* 3,361 -0,891
Reactions (W)
Interaction Effect (X.W) 1,109 0,506 2,193 0,030* 0,107 2,111
Teacher Negative Low (-0,952) -3,213 0,750 -4,282 0,000* -4,700 -1,726
Emotion Socialization Moderate (0,023) -2,132 0,555 -3,840 0,000* -3,232 -1,032
Reactions High (0,998) -1,050 0,735 -1,430 0,156 -2,506 0,405
Model Summar R Re F P
Y 0,457 0,209 9,685 0,000*
p<.05
An analysis of Table 4 indicates a statistically Teacher Negative Emotion Socialization Reactions

significant moderation effect model (F = 9.685; p < .05).
Accordingly, the Parent Negative Emotion Socialization
Reactions and Teacher Negative Emotion Socialization
Reactions were found to account for approximately 20.9%
(R? = 0.209) of the variance in SIP.

The analysis determined that the relationship between
Parent Negative Emotion Socialization Reactions and SIP
was significantly moderated by Teacher Negative Emotion
Socialization Reactions (B= 1.109; LLCI = 0.107; ULCI =
2.111; t = 2.193; p = .030). The positive value of the
interaction variable's regression weight implies that the
influence of Parent Negative Emotion Socialization
Reactions on SIP Skills increases by 1.10 units when the

increase by one unit.

To observe how the moderating effect changes at
different levels, the simple slopes analysis results were
examined. When Teacher Negative Emotion Socialization
Reactions were low, the negative relationship between
Parent Negative Emotion Socialization Reactions and SIP
was strongest (B=-3.213; LLCI = -4.700; ULCI = -1.726; t =
-4.282; p < .01). When Teacher Negative Emotion
Socialization Reactions were at a moderate level, the
negative effect of Parent Negative Emotion Socialization
Reactions on SIP was still significant (f= -2.132; LLCI = -
3.232; ULCI = -1.032; t = -3.840; p < .01). Crucially, when
Teacher Negative Emotion Socialization Reactions were
high, the negative effect of Parent Negative Emotion

537



Bacak and Soydan / Cumhuriyet International Journal of Education, 15(1): 532-548, 2026

Socialization Reactions on SIP was significantly reduced
and ceased to be statistically significant (B -1.050; LLCI = -
2.506; ULCI = 0.405; t =-1.430; p = 0.156).

The interpretation indicates that for children who
experience a high level of Teacher Negative Emotion
Socialization Reactions, there is no relationship found
between Parent Negative Emotion Socialization Reactions
and their SIP. Conversely, for children who experience low
or moderate levels of teacher negative reactions, the
negative effect of parent negative reactions on social
problem-solving skills is intensified.

The results obtained from the simple slopes analysis
are presented graphically in Figure 3 for better visual
representation.

Teacher Negative
Emotion Socialization
Reactions
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-85
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Parent Negative Emotion Socialization Reactions
Figure 3. Graph of the Moderating Effect of Teacher
Negative Emotion Socialization Reactions on the
Relationship Between Parent Negative Emotion
Socialization Reactions and the SIP Variable

According to the data displayed in Table 5 and the
corresponding graph (Figure 3), the effect associated with
Parent Negative Emotion Socialization Reactions on SIP
Skills is significantly reduced when Teacher Negative
Emotion Socialization Reactions are at low and moderate
levels. However, the effect of Parent Negative Emotion
Socialization Reactions on SIP Skills is not significant when
Teacher Negative Emotion Socialization Reactions are at a
high level.

4. Discussion

This study investigates the moderating effect of
teacher emotion socialization reactions on the
relationship between parent emotion socialization
reactions and SIP skills. Firstly, our study found that
positive parent emotion socialization reactions increase
children's SIP skills, while negative parent emotion
socialization reactions decrease children's SIP skills.
Runions and Keating (2007) highlighted that authoritarian
attitudes displayed by mothers are an effective factor in
the development process of SIP skills. Fenning et al. (2011)
examined emotion-laden conversations between parent
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and child and children's SIP and social skill outcomes,
reporting that children who talk about their emotions with
their parents more frequently possess more developed
SIP skills. Furthermore, these children were reported to
have enhanced abilities in problem-solving and
understanding different perspectives. Sher-Censor et al.
(2025) explored the relationship between fathers'
rejection sensitivity and SIP behaviors, stating that
fathers' emotional behaviors and reactions play a role in
children's SIP skills. Polachek and team (2023) examined
the effect of mothers' emotional reactions and approach
to the child on both SIP abilities and social skills,
emphasizing a strong connection between mothers' social
skills and SIP skills. Additionally, other research shows that
as mothers' supportive emotion socialization reactions
increase, young children's aggressive behaviors decrease
and positive social behaviors increase (Akgoz Aktas & Er
Vargiin, 2022; Acar Bayraktar et al., 2018). Conversely, as
negative emotion socialization reactions (neglect)
increase, children's social competence levels decrease (iyi
Coban, 2020). These research results support our finding
that parent emotion socialization reactions are influential
on SIP skills.

An additional outcome identified in the present
analysis is the finding that positive teacher emotion
socialization reactions increase SIP skills, while negative
teacher emotion socialization reactions decrease SIP
skills. These findings are corroborated by existing
research. Denham and Mortari (2021) investigated the
contribution of preschool teachers' emotion socialization
behaviors to children's socio-emotional competence by
comparing two different cultures, emphasizing that
teacher emotion socialization makes significant
contributions to children's socio-emotional development.
Poulou and Denham (2023) found that teachers' positive
emotional expressions positively influence children's
socio-emotional development and school adjustment. It
was further noted that teachers' general emotional
expressions, when evaluated together with their reactions
to negative emotions, create a more significant impact on
the child. A study conducted by Bassett et al. (2017)
determined that teachers' positive and negative reactions
towards children's emotions lead to significant outcomes
on children's socio-emotional behaviors. These research
results support our finding that teacher emotion
socialization reactions are influential on SIP skills.

The third finding obtained in our study is that the
effect of parent positive emotion socialization reactions
on SIP skills decreased by 1.19 units when teacher positive
emotion socialization reactions increased by one unit.
Conversely, the effect of parent negative emotion
socialization reactions on SIP skills increased by 1.10 units
when teacher negative emotion socialization reactions
increased by one unit. The effect of parent positive
reactions on SIP was found to significantly decrease as
teacher positive reactions increased from low to
moderate to high levels. The negative effect of parent
negative reactions on children’s social problem-solving
skills intensified in children who perceived teacher
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negative reactions at low or moderate levels. However,
among children who perceived teacher negative reactions
at a high level, no relationship was found between parent
negative reactions and their social problem-solving skills.
Liu and Chiang (2019) examined the influence of family
and teachers on student motivation. While the family's
socioeconomic status was observed to be related to
student motivation, the effect of teachers on student
motivation was found to surpass the family's influence in
some subjects. They determined that a positive
relationship with the teacher significantly increased
learning motivation, irrespective of the child's family
conditions. O’Connor and McCartney (2007) investigated
the dynamics of both teacher—child and parent—child
relationships and their effects on children's development
and academic success. This research suggests that a high-
quality teacher—child relationship and a supportive
teacher can help mitigate negative influences stemming
from the child's home environment. Research findings
indicate that children's exposure to non-supportive
behaviors in the family environment tends to form close
bonds with adults other than their parents. A child in this
situation may feel the need to bond with a teacher who is
caring and exhibits a positive approach; this type of
connection is found to be stronger, especially at younger
ages. Hamre and Pianta (2001) emphasized that strong,
positive relationships between children and teachers act
as a protective factor, not only boosting academic
performance but also positively affecting children's social
and emotional development. Such relationships ease
children's coping with challenges in school life and
contribute to healthier developmental processes by
protecting them from negative influences. A study by
Buyse (2011) investigated the relationship between
mother—child attachment and teacher—child relationship
quality and behavior problems in kindergarten. Findings
revealed that when teacher sensitivity was low, the child
exhibited behaviors similar to their relationship with the
mother. However, when teacher sensitivity was high, the
teacher was able to balance the negative situation
experienced at home, establish a positive relationship
with the child, and ensure the child displayed lower levels
of aggressive behavior. In light of this evidence, it can be
concluded that teachers are effective in enhancing the
positive effects and reducing the negative effects of the
mother's influence on the child's development.

5. Conclusions and Recommendations

Indeed, this research found that teacher positive
emotion socialization reactions reduced the effect of
parent positive emotion socialization reactions on SIP
skills, while teacher negative emotion socialization
reactions increased the effect of parent negative emotion
socialization reactions on SIP skills. The finding that the
effect of parent positive emotion socialization reactions
on SIP skills decreased with the increase in teacher
positive emotion socialization reactions suggests that
teacher reactions have a more determining effect

compared to parent reactions. Furthermore, among
children who perceived high levels of teacher negative
reactions, no relationship was found between parent
negative reactions and SIP skills. However, among children
who experienced low or moderate levels of teacher
negative reactions, the negative effect of parent negative
reactions on SIP skills increased.

When teacher negative emotion socialization
reactions are at low or moderate levels, parent negative
reactions further intensify the negative effect on SIP skills.
This reveals that children exposed to negative reactions
both at home and at school are more negatively
affected.On the other hand, in cases where teachers use
high levels of negative emotion socialization reactions at
school, it is understood that teacher reactions have a
higher impact than parent reactions. In summary,
regarding SIP skills, teachers were found to be more
influential than parents when teachers used low,
moderate, and high levels of positive emotion
socialization reactions, and also when they used high
levels of negative emotion socialization reactions. When
these results are evaluated holistically, teacher positive
and high-level emotion socialization reactions are more
effective than parent reactions on children's SIP skills;
conversely, teacher negative reactions play a crucial role
in reinforcing the negative effect of parent negative
reactions, thereby intensifying the overall negative
outcome. In light of these findings and prior research, it is
evident that parental and teacher reactions to emotions
play a combined and critical part in molding SIP patterns
during childhood. Additionally, the results show that
teacher positive emotion socialization reactions can
significantly shape the impact of parental emotion
socialization processes on the child. Therefore, it is
recommended that preschool teachers' awareness be
increased regarding their relatively greater impact on
children’s SIP skills compared to parents. Furthermore, to
enable teachers to give positive responses (emotion-
focused, problem-focused, and emotion expression
facilitating) to children’s negative emotions, various
workshops and training sessions can be organized to
enhance their emotion awareness and develop their
empathic communication skills. Additionally, these
training sessions can support teachers' knowledge
regarding classroom activity examples that help students
cope with challenging emotions such as anger, jealousy,
sadness, and anxiety.

There are some limitations of this study that should be
considered, which also lead to suggestions for future
research. Firstly, the participants in the current study
were limited to children attending preschool institutions
in a single district. The generalizability of the tested model
and hypotheses depends on replication studies conducted
with samples selected from multiple provinces and
districts, representing different cultural contexts.
Secondly, further intervention and longitudinal research
studies are necessary to more clearly establish the cause-
and-effect relationships between the variables examined.
Finally, more advanced qualitative studies would have the
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potential to shed light on how teacher emotion

socialization reactions function in influencing the effect of
parent emotion socialization reactions on SIP skills.
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Tiirkgce Metin

1. Giris
Cocuklarin  sosyal etkilesim algilarindaki bireysel
farkhhklar  okul oOncesi vyillardan itibaren tespit

edilebilmektedir (Denham vd., 2014). Arastirmalarda,
¢ocuklarin  sosyal etkilesimlerde diismanca sosyal
ipuglarina odaklandigi, akranlarinin tepkilerini olumsuz
algilayarak saldirgan tepkiler ile misilleme yaptiklarinin
tespit edildigi goérilmektedir. Orn; Agik saldirganhk
gosteren c¢ocuklarin, dismanca ipuglarina karsi asiri
tetikte olma  (dikkatini dlismanca ipuglarindan
uzaklastirmada glgclik; (Gouze, 1987) belirsiz durumlarda
dismanca niyet atfetme (Orobio de Castro vd., 2002;
Runions ve Keating, 2007) egiliminde olduklarini tespit
eden arastirmalar mevcuttur. Cocuklarin bu olumsuz
onyargih sosyal bilgi isleme siiregleri, cocukluk déneminde
saldirganlik, disa vurumcu davranis sorunlari ve egitim
ortamlarina daha zayif uyumun 6ngéricisi niteligindedir
(Dodge vd., 2022; Lansford vd., 2010; Verhoef vd., 2019).

Toplum tarafindan kabul edilen davraniglarin ortaya
¢ilkmasina odaklanan sosyal bilgi isleme modeli ise,
gocuklarin erken déneminde sosyal diinyaya basarili bir
sekilde entegre olma siireglerini agiklamaktadir. Alti
adimdan olusan Sosyal Bilgi Isleme Modeli sosyal
ipuclarinin  kodlanmasi, ipuglarinin  yorumlanmasi,
yanitlarin ¢gesitlendirilmesi ve yapilandirilmasi, yanit
karari, davranisa yanit ve degerlendirme basamaklarindan
olusmaktadir (Garner ve Lemerise, 2007). Modelin ilk iki
adiminda, ¢ocuklar sosyal bir durumla karsilastiklarinda
ipuglarini kodlar ve yorumlarlar. Ugiincii adimda, ¢ocuklar
karsilastiklari durum igin ¢dzlimler sunarlar. Dérdinci
adimda, ¢ocuklar uygun tepkiye ulasmak i¢in uzun sireli
hafizalarinda uygun davranisi ararlar. Besinci adimda,
cocuklar basanli bir sekilde (retebilecekleri davranisa
karar verirler ve altinci adimda, segilen tepki uygun
davranigi sergiler (Crick ve Dodge, 1994; Ziv ve Elizarov,
2020). Her adim, 6nceki sosyal bilgi isleme deneyiminden
ortaya c¢lkan yanit kararlarina bagh olarak, o©nceki
deneyimler tarafindan sekillendirilir. Bu dongiide, sosyal
bir durum karsisinda sosyal ipuglarini dogru yorumlamak,
belirli bir duruma verdigimiz tepkiyi etkiler (Johnson vd.
2020). Yapilan arastirmalarda sosyal bilisin duygudan
etkiledigini (Lerner ve Keltner, 2000) , 6fke duygusunun
dismanca atiflarla (hostile attributions) (Tittmann ve
Rudolph, 2007) ve saldirgan tepki karariyla (Denham vd.,
1994) iliskili oldugu tespit edilmistir. Bu nedenle, Lemerise
ve Arsenio (2000), duygu sireclerini acikca entegre eden
SIP modelinin degistirilmis bir versiyonunu énermislerdir.
Lemerise ve Arsenio (2000), sosyal bilgi islemenin yalnizca
bilissel siireglerden olusmadigini; duygusal sireglerin
modelin her asamasinda belirleyici bir rol oynadigini
vurgulamaktadir. Cocugun duygularini diizenleyebilmesi,
baskalarinin duygularini dogru bicimde yorumlayabilmesi
ve duygusal tepkilerini kontrol edebilmesi, sosyal bilgi

islemenin saglikh bicimde islemesine katki saglar.
Dolayisiyla sosyal bilgi islemenin duygudan bagimsiz
disundlmesinin mimkin olmadigl, duygu dizenleme
becerisinin sosyal bilgi isleme modelinin ayrilmaz bir
bileseni haline geldigi gérilmektedir (Lemerise ve Arsenio,
2000).

Duygu diizenleme becerilerinin gelisimi ise buyuk
Olgiide c¢ocuklarin gevresindeki yetiskinlerin sergiledigi
duygu sosyallestirme davranislari tarafindan sekillendirilir.
Ebeveynler, cocuklarin duygusal tepkilerini
sekillendirmede 6nemli bir rol oynarlar. Ebeveynlerin
duygulari nasil ifade ettikleri ve tepki verdikleri, cocuklarin
kendi duygularini bagimsiz olarak ifade etmelerini ve tepki
vermelerini sekillendirir (Davidov ve Grusec, 2006 ; Lobo
vd., 2021). Ebeveynlerin destekleyici tepkileri genellikle
cocuklarin  olumlu uyum sonuglariyla, ebeveynlerin
cocuklarin duygularina destekleyici olmayan tepkileri ise
genellikle ¢ocuklarda daha fazla olumsuz duygusallikla
iliskilidir (Eisenberg, 2020 ; Morris vd., 2017). Ornegin, bir
arastirmada, ebeveynlerin 8-11 yas arasi c¢ocuklarda
duygulari 5Gnemsememesinin, cocuklarin daha zayif duygu
diizenleme becerileri ve daha blyiik davranis sorunlariyla
iliskili oldugu bulunmustur (Lunkenheimer vd., 2007).
Boylamsal c¢alismalarda da ebeveynlerin destekleyici
sosyalizasyonunun saldirgan davranislarin azalmasina etki
ettigini ortaya konmaktadir. Lunkenheimer vd.,(2020),
cocuklar 3 yasinda iken ebeveynlerinin destekleyici duygu
sosyalizasyonu ile karsilastiklarinda, 5 yasina geldiklerinde
daha az saldirganlik davranisi sergilediklerini tespit
etmistir. Perry vd., (2020) annelerin 5 yasindaki
destekleyici olmayan tepkilerinin, 10 yasinda duygusal bir
zorluk sirasinda daha az fizyolojik sakinlesme ve olumsuz
duygu/duygusal dengesizlik yasamasina etki ettigini;
destekleyici tepkilerinin ise cocuklarin daha
az davranigsal sikinti ve daha az duygusal dengesizlik
yasamasina neden oldugunu ortaya koymaktadir. Aile
kadar, gliniin blylk bir boliminl birlikte gegirdikleri
ogretmenler de c¢ocuklarin duygularini sosyallestiren
énemli kisiler haline gelmistir. Ogretmenler c¢ogu
duygularin farkindadir; cocuklarin duygularini
onemseyerek onlara model olur, destekleyici yanitlar verir
ve diger yetiskinler gibi duygusal gelisimlerine anlamh
katkilar sunarlar (Denham vd., 2020).

Cocuklarin sosyal bilgi isleme ve duygu diizenleme
becerileri ve duygu diizenleme ile duygu sosyalizasyonu
arasindaki iliskileri ortaya koyan bu arastirma sonuglari
1Isiginda; ebeveyn ve O6gretmen duygu sosyalizasyon
tepkilerinin g¢ocuklarin sosyal bilgi isleme becerileri
Gzerinde etkili olabilecegini 6ngordiik. Ayrica okul éncesi
o6gretmenlerinin egitimli profesyoneller olmasi nedeniyle
destekleyici duygu sosyalizasyon tepkilerini daha siklikta
kullanma egiliminde olmasi beklenmektedir. Bu nedenle
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ogretmenlerin duygu sosyalizasyon tepkilerin koruyucu
bir faktor olabilecegini 6ngordik. Bu nedenle bu
calismada ebeveynlerin duygu sosyallestirme davranislari
ile cocugun sosyal bilgi isleme becerisi arasindaki iliskide
Ogretmen duygu sosyallestirme davranislarinin
dizenleyici etkisini incelemek amaglanmigtir.

Bu amag dogrultusunda su hipotezler 6ne sirilmis ve
test edilmistir:

H1. Ebeveyn duygu sosyalizasyonu g¢ocuklarin sosyal
bilgi isleme becerileri ile pozitif yonde iliskilidir.

H2. Ogretmen duygu sosyalizasyonu gocuklarin sosyal
bilgi isleme becerileri ile pozitif yonde iligkilidir.

H3. Ogretmen duygu sosyalizasyonu, ebeveyn duygu
sosyalizasyonu ve gocuklarin sosyal bilgi isleme becerileri
arasindaki iliskide diizenleyici rol oynamaktadir.

2. Yontem

2.1 Arastirma Modeli

Bu calisma, Ogretmen duygu sosyalizasyon
tepkilerinin, ebeveyn duygu sosyalizasyon tepkileri ile
cocuklarin sosyal bilgi isleme becerileri Uzerindeki
etkisinde diizenleyici roliinii arastirmak icin korelasyonel
bir arastirma yaklasimi kullanmistir (Karasar, 2011).
Cocuklarin sosyal bilgi isleme becerileri bagimli degisken
iken, ebeveyn duygu sosyalizasyon tepkileri calismada
bagimsiz degiskeni olusturmustur. Ogretmen duygu
sosyalizasyon tepkileri ise diizenleyici degisken olarak
belirlenmistir. Moderatér degisken, bagimsiz veya
ongoriict degiskenin bagimh degisken Uzerindeki iliskisel
gliciini veya yoninu etkileyen bir kriter olarak tanimlanir
(Baron & Kenny, 1986). Dizenleme etkisi, bir X
degiskeninin bir Y degiskeni Gzerindeki etkisinin, tglincl
bir W degiskeninin dizeyine bagh olarak farklilasmasi
durumudur (Hayes, 2017). Arastirma modeli Sekil 1'de
sunulmustur:

Ebeveyn Olumlu
Duygu Sosyallestirme
Tepkileri (X)

Sosyal Bilgi
isleme (Y)

Moderator Etki

Bgretmen Olumilu
Duygu Sosyallestirme
Tepkileri (W)

Sekil 1. Arastirmanin Modeli

2.2 Evren ve Orneklem

Orneklem, Tiirkiye'nin Orta Anadolu bélgesinde yer
alan Konyaiilinin Aksehir ilgesine dayanarak, tabakali kiime
ornekleme yontemi kullanilarak belirlenmistir. Kimeler
oncelikle okullarin sosyoekonomik profiline gore (yuksek,
orta, dustk) katmanlandirilmistir. Her katmanda,
ornekleme dahil edilecek kiime (okul) sayisi belirlenmis ve
her katmandan 4 okul olmak {lizere toplam 12 okul
belirlenmistir.

Sosyoekonomik diizeylerin belirlenmesinde ailelerin
ortalama aylik geliri kriter olarak alinmistir. Geliri 30.000
Tirk lirasinin altinda olan aileler diistik, 30.000 ile 60.000
Tark lirasi arasinda olanlar orta ve 60.000 Turk lirasindan
fazla olanlar ise en Ust sosyoekonomik duzeydeki aileler
olarak belirlenmistir. Her okuldan bir 06gretmenin
sinifindan rastgele on gocuk (5 kiz 5 erkek) segilmistir. Bu
nedenle, toplamda 12 0&gretmen, 120 ¢ocuk ve bu
cocuklarin  ebeveynlerinden olusan bir 6rneklem
belirlendi. Ancak iki sinifta 6grenci sayisinin yetersizligi
nedeniyle 6rneklem buyiklugi 114 ¢ocuk ve ebeveynleri
olarak gergeklesmistir. Calismaya katilan gocuklarin %50 si
(n =57) kiz, %50 si (n = 57) ise erkektir. Cocuklarin %53’l
61-66 ay, %28’i 48—60 ay ve %19’u 67-71 ay araligindadir.
Kardes sayilari incelendiginde, c¢ocuklarin  %22’sinin
kardesi yoktur; %38’inin bir, %30’unun iki ve %10’unun (g
veya daha fazla kardesi bulunmaktadir. Ebeveynlerin
egitim duzeyleri ise ilkogretim (%22), lise (%41) ve
Universite (%37) olarak dagilmaktadir.

2.3 Veri Toplama Araglari
2.3.1 Cocuklarin Olumsuz Duygulariyla Basa Cikma Olgegi
(Ogretmen ve Ebeveyn Formu)

Fabes vd. tarafindan (1990) ebeveynlerin stresli
durumlarda c¢ocuklarindaki olumsuz etkiye yonelik
verdikleri tepkileri 6lgme amaciyla gelistirilmistir. Daha
sonra ayni amagla 6gretmen versiyonu da gelistirilmistir.
Ogretmen versiyonu Uziim vd. (2025) tarafindan Tiirkge
uyarlama, gegerlik ve glvenirlik ¢alismasi yapilan bu
O0lgme araci cezalandirici tepkiler, sikinti tepkileri,
minimizasyon (kigimseme) tepkileri, problem odakli
tepkiler, duygu odakli tepkiler, ifade edici tesvik olmak
Uzere alt bashklar icerir. (Fabes vd. 1990) Farkh
sosyallestirme teknikleri olan Cezalandirici Tepkiler, Sikinti
Tepkileri, kiigimseme Tepkileri, Problem Odakh Tepkiler,
Duygu Odakli Tepkiler ve ifade Edici Tesvik igin her bir alt
Olgek i¢in Cronbach alfa puanlari .69, .70, .78, .78, .80 ve
.85 olarak belirlenmistir (Uziim vd. 2025). Olcegin ebeveyn
formu ise Altan-Aytun vd. (2013) tarafindan okul 6ncesi
dénemde ¢ocugu olan ebeveynlere uygulanabilmesi icin
gelistirilmis, ic tutarhlik katsayisi .54- .88 araliginda oldugu
gorulmustir. Sikinti tepkileri; ebeveynlerin cocuklarin
olumsuz duygularindan etkilenerek sikintiya girerek kendi
olumsuz duygularina odaklanmalaridir. Cezalandirici
tepkiler; ¢cocuklarin yasadigi olumsuz duygular karsisinda
ebeveynlerin sozli veya fiziksel ceza vermeleridir.
Problem odakli tepkiler; ebeveynlerin yasanan sorun
karsisinda g¢ocugunun problemi ¢6zmesine yardimci
olmayi, stresin kaynagini bularak stresle basa g¢ikmasini
saglamay! ifade eder. Duygu odakh tepkiler; gocugun
duygusuna odaklanarak basa ¢kma stratejileri
gelistirmesine yardimci olmaktir. Klglimseme tepkileri;
cocugun duygularini ciddiye almama ya da 6nemsememe
durumudur (Uziim vd. 2025). Likert tipi bir 6lcektir.
Maddeler “cok olasi degil” den “cok olasi” ya kadar 1'den
7’ye kadar derecelendirilir. Olgegin 6gretmen versiyonu,
cocuk/ergen versiyonu ve ebeveyn versiyonu olmak Gzere
Gg farkh formu bulunmaktadir. Her o&lgek formunda
vakalar ve sorular ayni olmakla birlikte, izleyici kitlesine
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gore farkl bakis agilariyla sorular tamamlanir (Uziim vd.
2025). Bu galismada 6gretmenlerin Cezalandirici Tepkileri,
Sikinti Tepkileri, kiigimseme Tepkileri, Problem Odakl
Tepkileri, Duygu Odakli Tepkileri ve ifade Edici Tesvikleri
her bir alt 6lgek icin Cronbach alfa puanlari .65, .69, .77,
.82, .81 ve .87 olarak belirlenmistir. Ebeveynlerin
Cezalandirict  Tepkileri, Sikinti  Tepkileri, kiigimseme
Tepkileri, Problem Odakl Tepkileri, Duygu Odakli Tepkileri
ve ifade Edici Tesvikleri her bir alt 8lgek icin Cronbach alfa
puanlari .68, .73, .71, .84, .85 ve .80 olarak belirlenmistir.

2.3.2 Okul Oncesi Dénem Cocuklari icin Sosyal Bilgi isleme
Sureci Testi (Social Information Processing Interview—
Preschool Version):

Sosyal Bilgi isleme Siireci Testi Ziv ve Sorongon (2011)
tarafindan gelistirilmistir. Okul oOncesi ddnemdeki
cocuklarin sosyodemografik risk faktorleri ile davranis
sorunlari arasindaki iliskiyi inceleyebilmek adina sosyal
bilgi isleme siregleri kapsamli bir sekilde ele alinmistir.
Cocuklarin kisilerarasi durumlarda ortaya gikan durumlari
nasil algiladiklarini belirlemek amaciyla gelistirilmistir.
Utangag¢ veya dil becerisi yeterince gelismemis kiiglik
cocuklarin kolaylikla cevap verebilmesi icin kapali uglu
sorulardan olusmaktadir. Testin kiz ve erkek 6grenciler
icin ayri formlari bulunmaktadir. Formlardaki oykuler ve
sorular ayni olmakla birlikte dykilerin ana karakterindeki
ayicigin kiz versiyonunda bir kurdele vardir. Orijinal testin
glvenirlik katsayisi .87’dir (Ziv ve Sorongon, 2011). Senol

(2019) tarafindan Turkgeye uyarlanan versiyonun
guvenirlik katsayisi .89’dur.
Sosyal Bilgi Isleme Sireci Testi alti bélimden

olusmaktadir. Birinci bolimde c¢ocuklardan, verilen
duygusal ifadeyi bilmeleri istenir. Diger bolimler kisa
hikayelerden ve bu hikayeye bagh sorulardan
olusmaktadir. Olgek, bes alt bdlimden olusur: yiiz
ifadelerinin taninmasi, sosyal ipuglarinin kodlanmasi,
sosyal ipuclarinin yorumlanmasi, tepkilerin
cesitlendirilmesi ve dlizenlenmesi ile tepki karari ve
degerlendirmesi (Senol, 2019). Bu calismada giivenirlik
katsayisi .77 olarak tespit edilmistir.
Calismada etik sireg su sekildedir:

e Necmettin Erbakan Universitesi Sosyal ve insani Etik
Kurulu'ndan etik kurul onayr alindi (Tarih:
19.01.2024, Toplanti No: 02, Karar No: 2024/99).

e Katilimcilardan bilgilendirilmis onam alindi.

2.4 Veri Analizi

Arastirmanin temel amaci dogrultusunda, 6gretmen
duygu sosyallestirme tepkilerinin, ebeveyn duygu
sosyallestirme tepkileri ile ¢ocuklarin sosyal bilgi isleme
becerileri arasindaki iliskide diizenleyici bir rol oynayip
oynamadigl Hayes’in Process v4.0 makrosu kullanilarak
test edilmistir.

Bu calismada 6gretmen duygu sosyalizasyon tepkileri
bir kriter degiskeni olarak kabul edildi ve ebeveyn duygu
sosyalizasyon tepkilerinin ¢ocugun sosyal bilgi isleme
becerilerini degistirecegi varsayildi. Dahasi, ebeveyn
duygu sosyalizasyon tepkilerinin ¢ocugun sosyal bilgi
isleme becerileri arasindaki iliskinin, 6gretmen duygu
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sosyalizasyon tepkilerinin yiksek veya dlsik olmasina
bagh olarak farkhlik gosterecegi varsayildi. Bu, coklu
regresyon analizinde moderasyon etkisi olarak tanimlanir.
Moderasyon analizi, bagimsiz degiskenin bagiml degisken
Gzerindeki etkisini, tiglinci bir degisken olan moderatériin
etkisi altinda veya onun araciliglyla agiklayan bir regresyon
analizi tOrGdir (Preacher vd., 2007).Bu g¢alismada,
moderasyonun gegerliligini dogrulamak igin IBM-SPSS (v.
25) bilgisayar yazilimi araciligiyla Hayes sireci (v. 3)
(Hayes, 2019) kullanilmistir.

Degiskenlere iliskin tanimlayici istatistikler Tablol. de
verilmigtir.

Tablo 1. Degiskenlere iliskin tanimlayici istatistikler

Degiskenler Alt boyutlar n X SS
Sikinti Tepkileri 114 31,93 5,82
Cezalaerlrlu 114 22,08 9,11
Tepkiler
Kiglimseme
Egeveyn Tepkileri 114 28,93 7,69
uygu ifade Edici
Sosyallestirme Tesvik 114 45,97 7,75
Duygu Odakli 1, 5501 5,76
Tepkiler
Sorun Odakli—4,, 4985 5,29
Tepkiler
Sikinti Tepkileri 114 32,07 8,34
Cezalan.d|r|u 114 21,30 803
Tepkiler
. KicUmseme 4,4 5172 9,86
Ogretmen Tepkileri
Duygu Duygu ifadesini
Sosyallestirme Kolaylastiran 114 66,46 10,08
Tepkiler
Duyguya Odakli 1, g7 14 10,54
Tepkiler
Probleme
Odakh Tepkiler 114 69,19 11,31
Yz Ifadelerini 114 4,77 49
Tanima
Sosyal Ipuglarini 114 14,60 2,66
Kodlama
Soisyal Bilgi Sosyal Ipuglarini 114 178 97
Isleme Yorumlama
Tepkilerin 00 g 39 1,02
Cesitlendirilmesi
Tepki Karari ve 114 36,39 5,24

Degerlendirme

Olgeklerin alt boyutlari igin  minimum-maksimum
puan araliklar dikkate alinarak dusik, orta ve ylksek
dizey kategorileri olusturulmustur. Ebeveyn duygu
sosyallestirme tepkileri incelendiginde; sikinti tepkileri (X
=31.93), cezalandirici tepkiler (X = 22.08) ve kiicimseme
tepkilerinin (X = 28.93) dlstk dlizeyde oldugu
belirlenmistir. Buna karsin ifade edici tesvik (X = 45.97),
duygu odakli (X = 52.01) ve sorun odakh tepkilerin (X =
49.85) orta diizeyde oldugu gorilmistar.

Ogretmen duygu sosyallestirme tepkilerinde ise sikinti
(X = 32.07), cezalandinci (X = 21.30) ve kigimseme
tepkileri (X = 21.72) disuk dizeyde; duygu ifadesini
kolaylastiran (X = 66.46), duyguya odakl (X = 67.14) ve
probleme odakh tepkilerinin (X = 69.19) ise ylksek
diizeyde oldugu saptanmistir.
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Sosyal bilgi isleme becerileri degerlendirildiginde, yiz
ifadelerini tanima (X = 4.77), sosyal ipuglarini kodlama (X
= 14.60) ve tepki karari/degerlendirme becerilerinin (X =
36.39) vyiksek dilizeyde oldugu gorilmistlir. Sosyal
ipuglarini  yorumlama (X = 1.78) ve tepkilerin
cesitlendirilmesi becerileri (X = 1.39) ise orta dizeyde
bulunmustur.

3. Bulgular

Bu bolimde ebeveyn ve 06gretmen duygu
sosyallestirme tepkileri ile 6grencilerin sosyal bilgi isleme
becerisi degiskenlerine ve bu degiskenlerin alt boyutlarina
iliskin ebeveyn duygu sosyallestirme davraniglari ve
cocuklarin sosyal bilgi isleme becerisi arasindaki iliskide
Ogretmenlerin  duygu sosyallestirme davraniglarinin
dizenleyici etkisine iliskin bulgulara yer verilmistir.

Tablo 2.’de, ¢ocuklarin sosyal bilgi isleme becerileri ile

Ogretmen ve ebeveynlerin olumlu/olumsuz duygu
sosyallestirme tepkileri arasindaki iliskiler
gosterilmektedir. Bulgular, sosyal bilgi isleme ile

O0gretmenlerin olumsuz duygu sosyallestirme tepkileri
arasinda diisuk dizeyde negatif bir iliski oldugunu ortaya
koymustur (r =-.285, p <.01). Buna karsilik, 6gretmenlerin
olumlu duygu sosyallestirme tepkileri ile sosyal bilgi
isleme arasinda disuk dlzeyde pozitif bir iliski
belirlenmistir (r =.293, p <.01).

Ebeveynlere iliskin bulgular ise sosyal bilgi isleme ile
olumsuz duygu sosyallestirme tepkileri arasinda orta
dizeyde negatif bir iliski bulundugunu géstermektedir (r =
-.345, p < .05). Ote yandan, ebeveynlerin olumlu duygu
sosyallestirme tepkileri ile sosyal bilgi isleme arasinda orta
diizeyde pozitif bir iliski saptanmistir (r =.309, p <.05).

Tablo 2. Cocuklarin Sosyal Bilgi isleme Becerileri ile Ogretmen ve Ebeveynlerin Duygu Sosyallestirme Tepkileri Arasindaki

iliskiye Yonelik Korelasyon Analizi Sonuglari

Ogretmen Olumsuz Duygu

Ogretmen Olumlu Duygu

Ebeveyn Olumsuz Duygu Ebeveyn Olumlu

Degiskenler Sosyallestirme Tepkileri Sosyallestirme Tepkileri Sosyallestirme Tepkileri Duygu_?:;l\(/;!;stlrme
SBI -,285** ,293%* -,345%* ,309**

Tablo 3. Ogretmenlerin olumlu duygu sosyallestirme tepkilerinin ebeveynlerin olumlu duygu sosyallestirme tepkileri ve
sosyal bilgi islemi arasindaki iliskide diizenleyici etkisine yonelik analiz sonuglar

Degiskenler B S.H. t p LLCI uLCl
Sabit 58,016 0,599 96,775 0,000* 56,828 59,204
Ebeveyn Duygu Olumlu Sosyallestirme 3,390 0,652 5,198 0,000* 2,098 4,683
Tepkileri (X)
Ogretmen Olumlu .Duygu Sosyallestirme 1,752 0,545 3214 0,002+ 0,672 2832
Tepkileri (W)
Etkilegim Etki (X.W) -1,197 0,535 -2,236 0,027* -2,258 -0,136
Ogretmen Olumlu Dusuk (-0,778) 4,322 0,885 4,883 0,000* 2,568 6,076
Duygu Sosyallestirme Orta (0,281) 3,054 0,618 4,944 0,000* 1,830 4,278
Tepkileri Yiiksek (1,341) 1,785 0,789 2,262 0,026* 0,221 3,349
2
Modelin Ozeti R R F P
0,520 0,270 13,580 0,000*

p< .05, S.H. Standart Hata

Tablo 3.’deki bulgular incelendiginde, diizenleyici etki
modelinin anlamli oldugu goérulmektedir (F = 13,580; p <
.01). Buna gore regresyon analizine dahil edilen ebeveyn
olumlu duygu sosyallestirme tepkileri ve 6gretmen olumlu
duygu sosyallestirme tepkilerinin, sosyal bilgi isleme

Uzerindeki degisimin yaklasik %27’sini (R2 = 0.270)
acikladigi tespit edilmistir.
Analiz  sonucunda, ebeveyn olumlu duygu

sosyallestirme tepkileri ile sosyal bilgi isleme arasindaki
iliskinin, 6gretmen olumlu duygu sosyallestirme tepkileri
tarafindan anlaml bir sekilde diizenlendigi belirlenmistir
(B =-1.197; LLCI = -2.258; ULCI = -0.136; t = -2.236; p =
.027).

Dizenleyici etkinin anlamliligl, hem p degerinin .05’ten
kiicik olmasi hem de LLCI ve ULCI degerlerinin sifir
degerini icermemesi ile anlasiimaktadir. Etkilesim

degiskeninin regresyon agirhigi negatif oldugundan,
ogretmenlerin olumlu duygu sosyallestirme tepkileri bir
birim arttiginda, ebeveynlerin olumlu duygu
sosyallestirme tepkilerinin sosyal bilgi isleme becerileri
lizerindeki etkisi 1,19 birim azalmaktadir.

Dizenleyici etkinin farkl seviyelerde nasil degistigini
gormek icin slope (egim) analizi sonuglari incelenmistir.
Buna gore, Ogretmen olumlu duygu sosyallestirme
tepkilerinin diisik oldugu durumda, ebeveyn olumlu
duygu sosyallestirme tepkileri ile sosyal bilgi isleme
arasindaki olumlu iliskinin azaldigi tespit edilmistir (B =
4.322; LLCI = 2.568; ULCI = 6.076; t = 4.883; p < .01).
Ogretmen olumlu duygu sosyallestirme tepkilerinin orta
dizeyde oldugu durumda, ebeveyn olumlu duygu
sosyallestirme tepkileri ile sosyal bilgi isleme arasindaki
olumlu iliskinin azaldigi tespit edilmistir (B = 3.054; LLCI =
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1.830; ULCI = 4.278; t = 4.944; p < .01). Ogretmen olumlu
duygu sosyallestirme tepkilerinin yiksek oldugu durumda,
ebeveyn olumlu duygu sosyallestirme tepkilerinin sosyal
bilgi isleme Uzerindeki etkisinin anlamh dizeyde azaldigi
tespit edilmistir (B = 1.785; LLCI = 0.221; ULCI = 3.349; t =
2.262; p = .026). Egim analizi sonucunda elde edilen
bulgularin daha agik sekilde gorilebilmesi adina, veriler
Sekil 2.de grafiksel olarak sunulmustur.
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Sekil 2. Ebeveyn olumlu duygu sosyallestirme tepkileri ile
sosyal bilgi isleme degiskeni arasindaki iligki Uzerinde
0gretmen olumlu duygu sosyallestirme tepkileri
degiskeninin moderator etkisinin grafigi

Tablo 4.’deki bulgular incelendiginde, diizenleyici etki
modelinin anlamli oldugu gérilmektedir (F = 9.685; p <
.01). Buna gore, ebeveyn olumsuz duygu sosyallestirme
tepkileri ve 06gretmen olumsuz duygu sosyallestirme
tepkilerinin sosyal bilgi isleme Uzerindeki degisimin
yaklasik %20,9’unu (R? = 0.209) acikladig! tespit edilmistir.

Analiz sonucunda, ebeveyn olumsuz duygu sosyallestirme
tepkileri ile sosyal bilgi isleme arasindaki iliskinin,
ogretmen olumsuz duygu sosyallestirme tepkileri
tarafindan anlamli bir sekilde diizenlendigi belirlenmistir
(B=1.109; LLCI =0.107; ULCI = 2.111; t = 2.193; p = .030).
Etkilesim  degiskeninin  regresyon agirligl  pozitif
oldugundan, 6gretmenlerin olumsuz duygu sosyallestirme
tepkileri bir birim arttiginda, ebeveynlerin olumsuz duygu
sosyallestirme tepkilerinin sosyal bilgi isleme becerileri
lizerindeki etkisini 1,10 birim artmaktadir.

Dizenleyici etkinin farkl seviyelerde nasil degistigini
gérmek icin slope (egim) analizi sonuglari incelenmistir.
Buna gobre, o6gretmen olumsuz duygu sosyallestirme
tepkilerinin diisik oldugu durumda, ebeveyn olumsuz
duygu sosyallestirme tepkileri ile sosyal bilgi isleme
arasindaki olumsuz iliskinin arttig tespit edilmistir (B = -
3.213; LLCI =-4.700; ULCI =-1.726; t =-4.282; p < .01). Orta
seviyede 6gretmen desteginde, ebeveyn olumsuz duygu
sosyallestirme tepkilerinin sosyal bilgi isleme Gzerindeki
olumsuz etkisinin arttigi tespit edilmistir (f = -2.132; LLCI
=-3.232; ULCI =-1.032; t =-3.840; p < .01).

Ogretmen olumsuz duygu sosyallestirme tepkilerinin
yiksek oldugu durumda, ebeveyn olumsuz duygu
sosyallestirme tepkilerinin sosyal bilgi isleme Gzerindeki
olumsuz etkisinin belirgin sekilde azaldigi ve anlaml
olmaktan giktigi tespit edilmistir (B = -1.050; LLCI = -2.506;
ULCI = 0.405; t = -1.430; p = 0.156). Ogretmenlerinin
olumsuz duygu sosyallestirme tepkilerini fazlasiyla
hisseden  c¢ocuklarin  ebeveyn  olumsuz  duygu
sosyallestirme tepkileri ile sosyal problem ¢6zme
becerileri arasinda bir iliski bulunmamaktadir. Bununla
birlikte, 6gretmenlerin olumsuz tepkisini az ya da orta
dizeyde hisseden c¢ocuklarda ebeveyn olumsuz
tepkilerinin sosyal problem ¢6zme becerilerini Gzerindeki
negatif etkisini artirmaktadir.

Yapilan egim analizi sonucunda elde edilen bu
sonuglari daha iyi gorebilmek icin bulgular grafiksel olarak
Sekil 3.”de gosterilmistir.

Tablo 4. Ogretmenlerin olumsuz duygu sosyallestirme tepkilerinin ebeveynlerin olumsuz duygu sosyallestirme tepkileri
ve sosyal bilgi islemi arasindaki iliskide dlzenleyici etkisine yonelik analiz sonuglari

Degiskenler B S.H. t p LLCI ULCl

Sabit 59,129 0,597 99,103 0,000* 57,946 60,311

Ebeveyn Olumsuz Duyg(L)J()SosyaIIe§t|rme Tepkileri 2,157 0,556 3,883 0,000* 3,258 1,056

Ogretmen OIumsuszu'ygu Sosyallestirme 2,126 0,623 3,411 0,001* 3,361 -0,891

Tepkileri (W)

Etkilesim Etki (X.W) 1,109 0,506 2,193 0,030% 0,107 2,111

Ogretmen Olumsuz Dusuk (-0,952) -3,213 0,750 -4,282 0,000* -4,700 -1,726

Duygu Sosyallestirme Orta (0,023) -2,132 0,555 -3,840 0,000* -3,232 -1,032

Tepkileri Yuksek (0,998) -1,050 0,735 -1,430 0,156 -2,506 0,405
Modelin Ozeti R R F P

0,457 0,209 9,685 0,000*

p<.05, S.H. Standart Hata
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Sekil 3. Ebeveyn olumsuz duygu sosyallestirme tepkileri
ile sosyal bilgi isleme degiskeni arasindaki iliski Uzerinde
0gretmen olumsuz duygu sosyallestirme tepkileri
degiskeninin moderator etkisinin grafigi

Tablo 4.’deki verilen bulgulara ve Sekil 3.’deki grafige
gore 6gretmen olumsuz duygu sosyallestirme tepkilerinin
diisuk ve orta oldugu durumlarda ebeveyn olumsuz duygu
sosyallestirme tepkilerinin sosyal bilgi isleme becerilerine
etkisinin anlamli derecede dustigu ifade edilebilir. Ancak
O0gretmen olumsuz duygu sosyallestirme tepkilerinin
yuksek oldugu durumlarda ebeveyn olumsuz duygu
sosyallestirme tepkilerinin sosyal bilgi isleme becerilerine
etkisi anlaml degildir.

4. Tartisma

Bu calisma, Ogretmen duygu sosyallestirme
tepkilerinin, ebeveyn duygu sosyallestirme tepkileri ile
cocuklarin sosyal bilgi isleme becerileri arasindaki
iliskide diizenleyici etkisini arastirmaktadir. Oncelikle,
calismamizda olumlu ebeveyn duygu sosyallestirme
tepkilerinin ¢ocuklarin sosyal bilgi isleme becerilerini
artirdigl, olumsuz ebeveyn duygu sosyallestirme
tepkilerinin ¢ocuklarin sosyal bilgi isleme becerilerini
azalttigl tespit edilmistir. Runions ve Keating (2007)
annelerin sergiledigi otoriter tutumlarin, gocuklarin sosyal
bilgi isleme becerilerinin gelisimi stirecinde etkili bir faktor
oldugunu belirtmistir. Fenning vd. (2011) ise ebeveyn-
cocuk arasindaki duygu icerikli konusmalar ile ¢ocuklarin
sosyal bilgi isleme ve sosyal beceri ciktilarini incelemis;
ebeveynleriyle duygulari hakkinda daha sik konusan
cocuklarin daha gelismis sosyal bilgi isleme becerisine
sahip olduklarini rapor etmistir. Ayrica bu g¢ocuklarin
problem ¢6zme ve farkli bakis agilarini  anlama
yeteneklerinin de gelismis oldugu belirtilmektedir. Sher-
Censor vd. (2025), babalarin reddedilme hassasiyeti ile
cocuklarin sosyal bilgi isleme davranislari arasindaki iliskiyi
irdelemis; babalarin duygusal davraniglari ve verdikleri
tepkilerin, cocuklarin sosyal bilgi isleme becerilerinde rol
oynadigini ifade etmistir. Polachek vd. (2023) de annelerin
duygusal reaksiyonlarinin ve ¢ocuga yaklasimlarinin, hem
cocuklarin sosyal bilgi isleme yetilerine hem de sosyal

becerilerine olan etkisini inceleyerek, annelerin sosyal
becerileri ile gocuklarin sosyal bilgi isleme becerileri
arasinda kuvvetli bir bag bulundugunu vurgulamistir.
Ayrica annelerin destekleyici duygu sosyallestirme
tepkileri arttikga kiguk gocuklarin saldirgan
davranislarinin azalmasinda ve olumlu sosyal davranislarin
arttigl (Acar-Bayraktar vd., 2018; Akgoz Aktas ve Er
Vargiin, 2022); olumsuz duygu sosyallestirme tepkisi
(ihmal) arttikgca gocuklarinin sosyal yetkinlik diizeylerinin
azaldigini (iyi ve Coban, 2019) ortaya koymaktadir. Bu
arastirma sonuglari ebeveynlerin duygu sosyallestirme
tepkilerinin cocuklarin sosyal bilgi isleme becerisi Gzerinde
etkili oldugu bulgumuzu destekler niteliktedir.
Calismamizda elde edilen ikinci sonug; olumlu
O0gretmen duygu sosyallestirme tepkilerinin ¢ocuklarin
sosyal bilgi isleme becerilerini artirdigl, olumsuz 6gretmen
duygu sosyallestirme tepkilerinin ¢ocuklarin sosyal bilgi
isleme becerilerini azalttigi tespit edilmistir. Denham ve
Mortari (2021), okul o6ncesi Ogretmenlerinin duygu
sosyallestirme davraniglarinin gocuklarin sosyal-duygusal
yeterliliklerine  olan  katkisini  iki  farkh  kdlturi
karsilastirarak arastirmis  ve 6gretmenlerin  duygu
sosyallestirmesinin ¢ocuklarin sosyal-duygusal gelisimine
anlamh katkilar sagladigini vurgulamistir. Poulou ve
Denham (2023) ise Ogretmenlerin olumlu duygusal
ifadelerinin ¢ocuklarin sosyal-duygusal gelisimini ve okula
adaptasyonunu olumlu yénde etkiledigini tespit etmistir.
Ogretmenlerin genel duygusal ifadeleri ile olumsuz
duygulara verdikleri tepkilerin bir arada
degerlendirildiginde, cocuk izerinde daha kayda deger bir
etki olusturdugunu belirtilmistir. Bassett vd. (2017)
tarafindan yurutilen ¢alismada, 6gretmenlerin ¢ocuklarin
duygularina yonelik sergiledikleri olumlu ve olumsuz
tepkilerin, c¢ocuklarin  sosyal-duygusal  davranislari
Gzerinde anlamh sonuglar dogurdugu belirlenmistir. Bu
arastirma sonuglari 6gretmenlerin duygu sosyallestirme
tepkilerinin cocuklarin sosyal bilgi isleme becerisi Gzerinde
etkili oldugu bulgumuzu destekler niteliktedir.
Calismamizda elde edilen Uglincl sonug,
o6gretmenlerin olumlu duygu sosyallestirme tepkileri bir
birim arttiginda, ebeveynlerin olumlu duygu
sosyallestirme tepkilerinin sosyal bilgi isleme becerileri
Uzerindeki etkisinin 1,19 birim azaldig; 6gretmenlerin
olumsuz duygu sosyallestirme tepkileri bir birim arttiginda
ise  ebeveynlerin  olumsuz duygu sosyallestirme
tepkilerinin sosyal bilgi isleme becerileri {izerindeki
etkisinin 1,10 birim arttigi tespit edilmistir. Ogretmen
olumlu duygu sosyallestirme tepkilerinin duslk-orta-
yiksek oldugu durumda, ebeveyn olumlu duygu
sosyallestirme tepkilerinin sosyal bilgi isleme Gzerindeki
etkisinin anlaml diizeyde azaldigi ; 6gretmenlerin olumsuz
tepkisini az ya da orta diizeyde hisseden cocuklarda
ebeveyn olumsuz tepkilerinin sosyal problem ¢6zme
becerilerini (zerindeki negatif etkisini artirdigl tespit
edilmistir. Bununla birlikte, 6gretmenlerinin olumsuz
duygu sosyallestirme tepkilerini fazlasiyla hisseden
cocuklarin ebeveyn olumsuz duygu sosyallestirme
tepkileri ile sosyal problem ¢6zme becerileri arasinda bir
iliski bulunmamaktadir. Liu ve Chiang (2019), aile ve
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O0gretmenlerin 6grenci motivasyonu Uzerindeki etkisini
incelemistir. Ailenin 6zellikle sosyo-ekonomik diizeyinin
o6grencinin motivasyonu ile iliskili oldugu gézlemlenirken;
ogretmenlerin 6grenci motivasyonu lzerindeki etkisinin,
bazi derslerde aile etkisinin 6nline gegebildigi
gorilmistir. Ogretmenle kurulan pozitif bir iliskinin,
Ogrencinin ailesiyle ilgili kosullardan bagimsiz olarak
O0grenme motivasyonunu 6nemli Slgide artirdigi tespit
edilmistir. O’Connor ve McCartney (2007), hem 6gretmen
¢ocuk hem de ebeveyn cocuk iliskilerinin dinamiklerini
arastirarak, bu iliskilerin cocuklarin gelisim ve akademik
basarisi Uzerindeki etkilerini incelemistir. Yapilan bu
arastirma, kaliteli bir Ogretmen ¢ocuk iliskisinin ve
destekleyici bir Ogretmenin, g¢ocugun ev ortamindan
kaynaklanabilecek olumsuz etkileri azaltmada yardimci
olabilecegini gostermektedir. Aile ortaminda destekleyici
olmayan davranislara maruz kalan ¢ocuklarin, ebeveynleri
disindaki yetiskinlere yakin olma egilimi sergiledikleri
gozlemlenmistir. Bu durumdaki bir cocuk, kendisine 6zen
gosteren ve olumlu yaklasim sergileyen bir 6gretmenle
bag kurma ihtiyaci hissedebilir; 6zellikle kiglik yaslarda bu
tir bir baglantinin daha gli¢lii oldugu tespit edilmistir.
Cocuklar ve oOgretmenler arasindaki gucli ve pozitif
iliskilerin, yalnizca akademik performansi artirmakla
kalmayip, ayni zamanda cocuklarin sosyal ve duygusal
gelisimlerini  olumlu yonde etkileyen koruyucu bir
faktor oldugu Hamre ve Pianta (2001) tarafindan
vurgulanmaktadir. Bu tir iligkiler, ¢ocuklarin okul
yasamlarinda karsilastiklari zorluklarla basa ¢ikmalarini
kolaylastirmanin yani sira, onlari olumsuz etkilerden
koruyarak daha saglikh bir gelisim sireci gecirmelerine
katki saglamaktadir. Buyse (2011) tarafindan yapilan bir
calismada ise, anne-¢ocuk baglanmasinin anaokulundaki
o0gretmen-gocuk iliskisi ve davranis sorunlari ile iliskisi
arastirilmistir. Arastirmanin bulgularina gore, 6gretmen
duyarhhg distk oldugunda ¢ocuk, anneyle olan iliskisine
benzer davranislar sergilemis; ancak 6gretmen duyarhhg
yuksek ise 6gretmen, ¢ocugun evde yasadigi olumsuz
durumu dengeleyerek ¢ocukla olumlu bir iliski kurabilmis
ve cocugun daha dusik seviyede saldirgan davranis
gostermesini saglamistir. Bu bilgiler  1s18inda,
O0gretmenlerin annenin g¢ocugun gelisimi lzerindeki
olumlu etkileri artirdig, olumsuz etkileri ise azaltmada
etkili oldugu soylenebilir.

5. Sonug ve Oneriler

Sonug olarak bu arastirmada da 6gretmenlerin olumlu
duygu sosyallestirme tepkilerinin, ebeveynlerin olumlu
duygu sosyallestirme tepkilerinin sosyal bilgi isleme
becerileri Uzerindeki etkisini azalttigl; 6gretmenlerin
olumsuz duygu sosyallestirme tepkilerinin ise
ebeveynlerin olumsuz duygu sosyallestirme tepkilerinin
sosyal bilgi isleme becerileri lzerindeki etkisini arttig
tespit edilmistir. Ogretmenin olumlu duygu sosyallestirme
tepkilerindeki artisla birlikte, ebeveynlerin olumlu duygu
sosyallestirme tepkilerinin sosyal bilgi isleme becerileri
Uzerindeki etkisinin azalmasi, 6gretmen tepkilerinin
ebeveyn tepkilerine kiyasla daha  belirleyici  bir
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etkiye sahip olduguna isaret etmektedir. Ayrica,
o6gretmenlerin olumsuz tepkilerini yuksek dizeyde
algilayan cocuklarda, ebeveynlerin olumsuz tepkileri ile
cocuklarin sosyal bilgi isleme becerileri arasinda herhangi
bir iliski bulunmamaktadir. Ancak, 6gretmenlerin olumsuz
tepkisiniaz veya orta diizeyde hisseden g¢ocuklarda,
ebeveynlerin olumsuz tepkilerinin sosyal bilgi isleme
becerilerini azaltic etkisi artmaktadir. Ozellikle
ogretmenlerin olumsuz duygu sosyallestirme tepkilerinin
disuk ve orta dizeyde oldugu durumlarda, ebeveynlerin
olumsuz duygu sosyallestirme tepkilerinin sosyal bilgi
isleme becerileri Ulzerindeki negatif etkiyi daha da
artirmasi hem evde hem de okulda olumsuz tepkiye maruz
kalan ¢ocuklarin sosyal bilgi isleme becerilerinin daha
fazla olumsuz etkilendigini ortaya koymaktadir. Ote
yandan, okulda 6gretmenlerin yiksek diizeyde olumsuz
duygu sosyallestirme tepkileri kullandigi durumlarda ise,
ogretmenlerin tepkilerinin ebeveyn tepkilerinden daha
yiksek bir etkiye sahip oldugu anlasiimaktadir. Ozetle,

g¢ocugun sosyal bilgi isleme becerileri (zerinde,
O0gretmenlerin disiik, orta ve yilksek dlzeydeki
olumlu duygu  sosyallestirme  tepkileri ile yiksek
dizeydeki olumsuz duygu sosyallestirme tepkilerini
kullandiklari durumlarda, ebeveynlerin duygu
sosyallestirme tepkilerinden daha etkili oldugu
belirlenmistir. Bu sonuglar bitincdl olarak
degerlendirildiginde, ¢ocuklarin sosyal bilgi isleme

becerileri Uzerinde 6gretmenlerin olumlu ve yuksek
dizeyde duygu sosyallestirme tepkileri ebeveynlerin
tepkilerinden daha etkili olmakta; 6gretmenin olumsuz
tepkileri ise, ebeveynin olumsuz
tepkilerini pekistirerek negatif etkiyi artirmada belirleyici
rol oynamaktadir. Bu bulgular ve ilgili literatiir, ebeveyn ve
Ogretmenlerin  duygu  sosyallestirme  tepkilerinin
¢ocuklarinin sosyal bilgi isleme kaliplarinin gelisimindeki
rolini ortaya koymaktadir. Ek olarak, 6gretmenlerin
olumlu duygu sosyalizasyon tepkilerinin ebeveynlerin
duygu sosyallestirme sireglerinin  ¢ocuk {zerindeki
etkisini onemli olglide sekillendirebildigini
gostermektedir. Bu nedenle, okul 6ncesi 6gretmenlerinin
cocuklarin duygularina verdikleri tepkilerin ebeveynlere
kiyasla sosyal bilgi isleme becerilerinde daha etkili
olduklari konusunda farkindaliklari artirilmasi
onerilmektedir. Bununla birlikte ¢ocuklarin olumsuz
duygularina olumlu (duygu ve problem odakl, duygu
ifadesini  kolaylastirici)  tepkiler verebilmeleri igin
ogretmenlerin duygu farkindaligi artirilarak , empatik
iletisim becerilerini gelistirmek amaciyla gesitli atolyeler,
egitimler  dlzenlenebilir. Ayrica bu egitimlerde
ogrencilerin 6fke, kiskanglik, Gzintl, kaygi gibi zorlayici
duygularla bas etme becerilerini destekleyecek sinif igi
etkinlik 6rnekleri konusunda bilgileri desteklenebilir.

Bu calismasinin sonuglarinda dikkate alinmasi gereken
bazi sinirlamalar mevcuttur ve bunlar daha sonraki
calismalar icin oneriler sunmaktadir. Birincisi, mevcut
¢alismanin katihmcilar tek bir ilgedeki okul dncesi egitim
kurumuna devam eden gocuklarla sinirli kalmistir. Test
edilen modelin ve hipotezlerin genellenebilirligi, birden
fazla ilde ve ilgelerdeki farkli kultirel baglamlardan
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secilecek orneklemlerle yapilacak tekrarlama
calismalarina baglidir. Dahasi, ele alinan degiskenler
arasindaki neden-sonug iliskilerini daha net ortaya
koyabilmek icin daha fazla midahale ve boylamsal
arastirma galismasi gereklidir. Son olarak, daha ileri nitel
calismalar, 6gretmen duygu sosyalizasyon tepkilerinin,
ebeveyn duygu sosyalizasyon tepkilerinin sosyal bilgi
isleme becerilerine etkisi tzerinde nasil islev gordugiine
15tk tutma potansiyeline sahip olacaktir.
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