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PROF. KEITH C. BARTON ile ROPORTAJ

Cemil Cahit YESILBURSA®

Profesor Keith C. Barton, Amerika Birlesik Devletleri’nde;
Indiana Universitesi, Egitim Fakiltesi, Mifredat ve Ogretim
Bolimdi, Sosyal Bilgiler ve Mifredat Calismalari Programinda
calismaktadir. Calismalari 6grencileri sivil hayata hazirlamak ve
ozellikle de tarih ve sosyal bilgilerin demokratik katilimdaki
rolii Gizerine odaklanmaktadir. Ogrencilerin tarihsel giindem,
tarihsel 6Gnem ve milli kimlik gibi konulari anlamalari ve insan
haklari lizerine calismalari bulunmaktadir. Amerika Birlesik
Devletleri, Kuzey irlanda, Sili, Singapur, Yeni Zelanda,
Makedonya, Kolombiya ve diger llkelerde 6gretmenlerle ve
ogrencilerle ¢alismalar yapmistir.

Ogrencilerle yaptig arastirmalara ilaveten teorik ve ozellikle de érnek &gretmenlerin
portreleri ile uygulamali dersler de vermektedir. Indiana tniversitesinde bir profesor olarak
O0gretmen adaylarini tarih ve sosyal bilgiler 6gretimine hazirlamanin yaninda doktora
O0grencilerine mifredat calismalari, sosyal bilgiler ve tarih egitimi konularinda da
danismanhk yapmaktadir.

1. Profes6r Barton, sizi sosyal bilgiler ve tarih 6gretimi ile ilgili birgok ¢aligmanizdan

taniyoruz, bu ¢alismalariniza gegmeden 6nce sizi biraz taniyabilir miyiz?

Kentucky’de (Birlesik Devletler’in ortasinda) kiiclik bir kasabada blyludim fakat 6gretim
deneyimim Kaliforniya’da idi, 6nce Los Angeles daha sonra da San Francisco yakinlarinda. 5 yil
ogretmenlik yaptim ve 25 yildir da profesériim. Ug farkh tiniversitede calistim ve su an en
sevdigim olan blyuk, iyi kurulmus, saygin, sayisiz kiltirel ve entelektiel firsatlar sunan, giizel

bir yerleskesi olan ve dlinyanin her yerinden ¢ok sayida 6grencisi bulunan Indiana
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Universitesinde calismaktayim. Universite, oldukca kiiciik Bloomington kasabasinda oldugu
icin, ylrlyls yapmak ya da kirsal alanda bisiklete binmek ¢ok kolay ve esim (ayni zamanda bir
profesor) ve 1 ve 4 yaslarindaki iki torunumuzun yetistiriimesine yardimci olacagimiz harika

bir yer.

2. Lisans ve yiiksek lisans egitiminize baktigimizda, antropoloji okudugunuzu goriiyoruz. Bir
egitimci olmaya ve oOzellikle de tarih 6gretimi ile ilgili calismaya neden ve nasil karar

verdiniz?

Antropoloji okumaya karar verdim ¢linkii sosyal antropoloji, fiziki antropoloji, dilbilim ve
arkeoloji gibi pek cok farkh alt alani olan antropolojinin en kapsamh sosyal bilim oldugunu
diisiindiim. insan toplumunun genel bakis acisi fikri beni cezbetmisti ve antropoloji profesérii
olmayi ve Ozellikle Dogu Afrika'daki tarimsal gelisimi arastirmayi planlamistim. Yiksek lisans
derecesi aldiktan sonra ve Kenya’da Svahili® dili egitimi aldiktan sonra, bir profesér olmak
istemedigime ve seyahat etmek istemedigime karar verdim - bu ylizden bir ilkokul 6gretmeni
oldum. O zamanlar, bunun c¢ok istikrarl bir meslek oldugunu distinmistim ve bir aile kurup
yerlesmeme izin verecekti. Ozellikle ilkokulla ilgileniyordum, ¢iinkii bunun hala genclerken ve
cevrelerindeki toplumdan heniiz ok fazla olumsuz mesaj almadan 6grencilerin diisliincelerini
etkilemek icin bir sans oldugunu distindim. Kaliforniya’da bes yil boyunca ilkokulda
ogretmenlik yaptim ve esim Kentucky Universitesi’nden profesér olarak bir is teklifi aldi.
Kentucky’ye tasindigimizda, orada bir 6gretmenlik isi bulamadim ve bu ylzden Miifredat ve
Ogretim bolimiinde tekrar yiiksek lisans yapmaya karar verdim. (Ayrica Tarih bélimiini de
dislindiim) Danismanim, tarih egitimi konusunda 6nde gelen bir uzman olan ve kariyerimin
geri kalant icin temel olusturan Linda Levstik idi. Onunla birlikte yazmayi ve arastirma yapmayi
basarabildim ve Amerika Birlesik Devletleri’'ndeki ve uluslararasi alandaki tarih egitimi ile ilgili
blyuk tartismalara hizla baslayabildim. Danismanim fen egitimcisi veya matematik egitimcisi

olsaydi, kariyerim cok farkl olabilirdi.

* Svahili Dili: Kenya’nin resmi dilidir. Dogu Afrika orijinlidir. Ayrica, hem Araplar hem de Dogu Afrika kiyi
kabilelerince kullanilan ticaret dilidir.
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3. Tarih egitimcisi olmasaydiniz, antropolog mu olurdunuz yoksa baska bir kariyer mi tercih

ederdiniz? Biraz bahseder misiniz?

Her ikisi de entelektiiel olarak tatmin edici olacagini diisiindigim bir tarih ya da antropoloji
profesori olarak bir kariyer hayal edebiliyorum. Bununla birlikte, akademik alandaki bunun
gibi cezbediciler, sadece diger profesorlerin ne dislindigi hakkinda kaygilanmak ve kendimi
eylem diinyasindan uzaklastirmak igin olurdu. Diinya lzerinde etkisi daha fazla olan bir seyi
tercih ederim. Ayni zamanda bir zamanlar politika organizatori olarak bir is teklifi aldim ve bu
is onemli olsa da, bunun cok sinir bozucu olacagini distindim. Uygulama yapma imkani olan
ve bir akademik alan olan egitim benim icin en iyi kombinasyon gibi gériintiyor. Ogretmenler
ve Ogrenciler lzerinde bir etki yaptigimi biliyorum, bunun yaninda diledigim zaman tamamen
akademik ¢alismaya da zaman ayirabilirim. Ayrica: Ailemizin kiiguk bir kasabada sahip oldugu
restoranda calistim ve bazen bir lokantada calisabilecegimi hayal ediyorum; belki bunu
emeklilik icin saklayabilirim. (Belki Tirkiye'de bir kahve diikkaninda ¢alismak benim igin iyi bir

emeklilik plani olacaktir.)

4. Antropoloji okumanizin, tarih 6gretimi ile ilgili ¢alismalariniza katki sagladigini diisiiniiyor

musunuz? Ne tir katkilar sagladi (Yontem, gozlem, yorumlama vb.)?

Antropoloji bir ka¢ nedenden dolayi calismami derinden etkilemektedir. ilk olarak, tim
calismalarim sosyal ve kiiltiirel baglamlara 6zel dnem veriyor. Ogrencilerin nasil duisiindiikleri,
O0gretmenlerin uygulamalari ve okul mifredatinin, daha genis bir toplumdan ve birlikte
calistiklar kiiltiirel araclardan nasil etkilendigiyle ilgileniyorum. ikincisi, calismalarimin ¢ogu
uluslararasi. Kuzey irlanda, Yeni Zelanda ve Singapur’da arastirmalar yaptim ve diger bircok
Ulkede o6gretmenler ve arastirmacilarla birlikte calistim ve bunun benim gelistirdigim
antropolojik bakis acisi olmadan miimkiin olabilecegini disinmiiyorum. Son olarak, benim
yontemlerim, antropologlarin 6zellikle derinlemesine goriismeler ve genisletilmis gozlemler

olmak lzere ¢ogu kez kullandiklari arastirma bicimlerini icerir.

5. Bize biraz Amerika’daki tarih 6gretiminden yani 6gretmen yetistirmeden bahsedebilir
misiniz? Bildigimiz kadariyla Birlesik Devletlerde tarih 6gretimi sosyal bilgiler 6gretmenligi

kapsaminda yer aliyor. Bize biraz bundan bahsedebilir misiniz?

Amerika Birlesik Devletleri'ndeki tiim seviyelerde egitimin merkezi olmayan dogasi nedeniyle,

bolgeden bolgeye bir cesitlilik vardir, ancak 6gretmen egitiminin temel cergevesi kurumlar
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arasinda oldukga benzerdir. Birincisi, Amerika Birlesik Devletleri'ndeki tniversitelerin bir¢ok
Avrupa Ulkesindeki ortadgretim okullari gibi oldugunu aklinizda bulundurun: Tiim 6grenciler
tek bir konuda derinlemesine uzmanlasmak yerine ¢ok gesitli genel dersler alirlar. Amerika
Birlesik Devletleri'nde olarak tarih, kimya, vb. “asil brans” icin derslerin yaklasik (gte biri ila
yarisinin bu alanlarda olacagini gosterirken, Avrupa’nin cogunda derslerin neredeyse hepsi tek
bir alanda olacaktir, veya yakindan iliskili alanlar. ikincisi, egitim fakiltesinin ve fakiiltelerin
(tarihte oldugu gibi) cogu ABD kurumlarinda tamamen ayri oldugunu bilmek 6nemlidir. Egitim
fakiltesi sadece egitim derslerini 6gretir; Tarih fakilltesi (tarih boliminin oldugu fakilteler)
sadece tarih derslerini 6gretir (tarih egitimi dersleri degil). icerik hazirhigi tamamen tarih gibi
boliimler icerisindedir ve konuya 6zgli pedagojik egitim de dahil olmak lGzere pedagojik egitim,
tamamen egitim fakiltelerinindir. Tim 6gretmen adaylari, iki tir (egitim ve pur bilim) ders
arasinda bir baglanti varsa ki az vardir, bu iki tiir dersin kombinasyonu olan bir egitim almak

zorundadir. (Birkag istisna vardir, ancak ¢ok fazla degil.)

Tarih 6gretmen adaylari, daha sonra, genellikle, ilk iki yillarini, az sayida tarih dersi ve egitim
dersi de dahil olmak Uzere gesitli alanlarda genel dersler alarak gegirirler. ikinci yillarinin
sonunda ve Uclnci ve dordinci yillarina kadar, artan sayida hem tarih hem de egitim (tekrar,
genellikle baglantisiz) dersi alacaklardir. Bu egitim dersleri, egitim psikolojisi, cok kiltarla
egitim, okuryazarlik, teknoloji vb. derslerdir. Diger sosyal bilimleri de 6gretmeye hazir olmalari
gerektiginden, siyaset bilimi, cografya, ekonomi ve benzeri konularda da dersler alacaklardir.
(Tarih ve diger sosyal bilimlerin esit sartlara sahip olup olmadigl veya bu alanlardan birinin
baskin olup olmadigl Universiteler arasinda bir varyasyondur.). Bu siire boyunca, egitim
fakiltesinden tarih ve sosyal bilimleri 6gretme yontemlerine dair bir ya da iki ders alacaklardir.
Ayrica, Uglinci ve doérdinci siniflarda (haftada birkac saat) alan deneyimi (6gretmenlik
uygulamasi) yasarlar ve bu siire¢ 12-16 haftalik bir 6gretim deneyimiyle sonuclanir. ilkégretim
O0gretmen adaylari benzer bir yol izlerler, ancak daha fazla egitim dersi ve daha az alan dersleri

alirlar ve ozellikle tarih ve sosyal bilimler alaninda ¢cok daha az sayida ders goriirler.

6. Doing History: Investigating with children in elementary and middle schools ve History
Teaching for Common Good Tiirkiye’de ¢ok taninan g¢alismalariniz arasinda. Cocuklarla tarih

hakkinda ¢alismalar yapmak nasil bir sey? Cocuklar bize tarih ile ilgili ne 6gretir?
Alanda calismaya basladigimda, kicik cocuklarla ilgili cok az tarih arastirmasi vardi ve bircok

kisi - hem arastirmacilar hem de 6gretmenler - ilkokul gocuklarinin tarih yapamayacagini ya da
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sadece pasif olarak 6grenebilecegini varsaymaktaydi. Yine de, Linda’nin ve benim ¢alismam,
ozellikle ilging konular, gorsel imgeler ve eserler ile iliski kurma olanagi oldugunda, dogru
kosullar gbz onlinde bulunduruldugunda, cocuklarin karmasik disiince bigimlerine sahip
olduklarini gosterdi. Arastirmamizin birgok egitimciyi tarihin bu seviyeye (ilkokul ve ortaokul)
dahil edilebilecegine ikna ettigini dlislinliyorum, ancak konu hakkinda hala yeterince arastirma
yapilmiyor. Arastirmacilarin ¢ogu orta 6gretim 6grencileri Gzerinde yogunlasmaktadir, belki de
kendi arka planlari orta Ogretimde oldugu icin veya konunun daha o6nemli oldugunu
disundukleriigin. Bununla birlikte, 6grencilerin hayatlari boyunca tarihi anlamak igin temelleri
gelistirdikleri dénem ilkokul seviyesidir. Bu onlarin erken yasta ilgilenmelerini saglamanin bir
meselesi degil, ancak baslangictan bu yana tarihin bir hikdaye degil, yapilandirilmis bir sdylem
oldugunu, kanitlara dayandigini, bunun gesitli sekillerde anlatilabilecegini, bunun da kendi
bakiglarindan farkli bakis acilari olabilecegi meselesidir. En erken asamalarinda neye

benzedigine dair hala daha fazla ¢alismaya ihtiyacimiz var.

7. History Teaching for Common Good adli ¢alismanizda ve diger pek ¢ok galismanizda
tarihsel diisiinme ve tarihsel onem lizerine arastirmalariniz bulunmaktadir. Tarihsel

diisiinme ve tarihsel 6nem nedir? Neden 6nemlidir?

“Tarihsel distinme” terimini fazla kullanmama ragmen, ¢agdas tarih yontemlerini, 6grencilerin
gecmisle ilgili bir hikayeyi hatirlamalarini istemek tzerine odaklanan geleneksel yontemlerden
ayirt etmek igin yararli olabilecegine inaniyorum. Gegmisin bilgisi cok dnemlidir ve anlatilar da
oyle, ancak bir anlatiyi dylesine hatirlamak tarihin neyle ilgili oldugunun yanlis anlasiimasina
yol agabilir, clinkli gegmise dair insan anlatisi olan hikayeler kanitlara dayanan olgulari gizler.
Hatirlamaya vyapilan vurgu, 6grencilerin baskalarinin ne soyledigini hatirlamaktan ve
unutmaktan ziyade, kendi anlayislarini (tarihnte ya da baska bir alanda) insa etmeleri
gerekliligine de dikkat cekmektedir. Ogrenciler tarihsel olarak diisiiniiyorlarsa, o zaman
hikdyelerden 6greniyor olabilirler, ama daha 6nemlisi oykilerin ve diger anlati tirlerinin
kanitlardan nasil olustugunu 6greniyorlardir; gecmiste insanlarin bakis acisi nasildi; gegmiste
insanlar hangi seceneklerle karsi karsiya geldi ve hangi faktorler secimlerini kolaylastirdi veya

kisitladi seklinde.

Tarihsel anlamlilik iki farkli sekilde kullanilir. Bazi egitimciler onu, 6grencilere 6gretilebilecek
tarihsel bir diisinme becerisi olarak kullanirlar: Tarihte belirli olaylarin 6nemi hakkinda nasil

tartismalar yapilacagini 6gretmek. Bu, bir olayin etkisi, olayla ilgili kisilerin sayisi, daha genis

666
© 2018 TUHED Tum Haklari Sakhdir. ISSN: 2147-4516



Cemil Cahit YESILBURSA

temalarla baglantili olma vb. konulara odaklanmayi igerir. Genellikle bu, 6grencilere bir olay
sunmak ve bunlarin énemini belirlemelerini istemek anlamina gelir. Bu, tarih 6§renmenin bir
yoludur, ama ben terimi farkli bir sekilde kullaniyorum. Ogrencilerin tarihsel 6nem kavrami
hakkindaki kararlari hakkinda konustugumda, en 6nemli konularla ilgili yargilari ve yargilarinin
daha genis toplumsal baglamla ilgili kararlarini kastediyorum. Ornegin, Amerika Birlesik
Devletleri'nde 6grenciler, tlkenin kdkeni, 6zglrlik arayislari ve sosyal ve maddi gelismeleriyle
ilgili olaylari, tarihsel olarak en dnemli konular olarak gérmektedir ve bunun nedeni, Birlesik
Krallik’taki tarihin daha genis bir baglamidir. Devletler bu algiyi gliclendirir. Bu nedenle,
ogrenciler icin dlinya tarihini veya ulusal ilerlemeye katkida bulunmayan olaylari 6grenmenin
neden 6nemli oldugunu anlamak zordur. Bu tir konulari incelediklerinde, genellikle 6zgurlik

ve ilerleme merceginden baktiklari icin bu konulari yanhs yorumluyorlar.

8. Birgok farkh lilkede 6gretmen ve 6grencilerle ¢alismalar yapmaktasiniz. Tarih 6gretimi ya

da 6grenimi ile ilgili ne tiir orak sorunlar gézlemlediniz? Ya da ne tiir benzerlikler?
Birkag benzerlik var:

e Ogretilmesi gereken her seyi 6gretmek icin yeterli zaman yok,

o ilkoégretim diizeyinde, tarih; matematikten ve okumadan daha az 6nemlidir,

o Ogretmenler de dahil olmak Ulzere pek cok kisi, dgrencilerin karmasik diisiinme
bicimlerine sahip olmadiklarina inanmaktadir,

e Ogretmenler tartismali konulara egilmekten cekinmektedir,

e Ogretmenler ve genel halk, vatansever milliyetciligi tesvik etmek disinda, tarihin amaci
hakkinda genellikle net degildir,

e Tarih genellikle 6grencilerin daha genis bir amactan ziyade sinavlari ge¢cmelerini

saglamak ogretilir.

9. Tarih 6gretimi ve ulusal kimlik lizerine de g¢alismalariniz bulunmaktadir. Calismalariniza

ve gozlemlerinize dayali olarak tarih 6gretiminin ulusal kimlik insa etmedeki rolii sizce nedir?

Tarih egitimi geleneksel olarak basitlestirilmis ve vatansever bir ulusal kimlik bicimini tesvik
etmek icin kullaniimistir. Bu sasirtict degil, ciinki tarih, milliyetgilik ve evrensel egitim, 19.
ylzyihn sonlarinda ve 20. yiizyilin baslarinda ayni zamanda gelismistir. Bu yaklasim temel
olarak saglam degildir, ¢linkii hem ulusal gegmisin olumsuz bélimlerini ihmal etmektedir hem

de ulusun ug gruplari arasindaki perspektif ve deneyimlerin c¢esitliligini gbz ardi etmektedir.
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Bununla birlikte, tarihsel disinme yaklasimi, ulusal kimligi tamamen gérmezden gelme
egilimindedir ve bu da bir sorundur. Hala uluslarin diinyasinda yasiyoruz ve bu nedenle
demokratik toplumlarda katilim icin bir tir ulusal kimlik 6nemlidir. Okullarda ulusal kimligi
gdérmezden gelsek bile, Alan McCully’'nin ve benim Kuzey irlanda’daki arastirmamizin
gosterdigi gibi, 6grenciler bir kimlik duygusu icin okul disindaki gliclere bakmaya devam
edecekler. ihtiyacimiz olan sey, 6grencilerin kimligin sosyal bir yapi oldugunu bildigi, ulusal
kimligin, Gilkenin sadece dar ve geleneksel bir tanimina uyanlari degil, gesitli farkh kesimlerini
de iceren ve ulusal gecmisi hem olumlu hem de olumsuz yonleriyle ele alan tarihte ulusal
kimlik icin bir yaklasimdir. Ayni zamanda, diger llkelerden gelen insanlarla ulusal kimlik yerine

degil ona ek olarak tanimlamak igin firsatlar olusturmaya ihtiyacimiz var.

10. Tarih 6gretiminde ve tarih 6gretim programlarinda 6n planda ne olmalidir sizce? Bilgi,

kavram, beceri, deger ya da hepsi? Ya da hig biri mi? Onemli olan ne olmalidir?

Her ne kadar hepsi dnemli olsa da, éncelikle bir amag olmalidir. Ogrencilere kazanmalarinda
yardimci oldugumuz bilgi, kavram, beceri ve degerler net bir ama¢ duygusuyla baslamak
zorundadir. Ogretecek cok sey var ve her seyi d6gretmenin cok cesitli yollari var. Segimler
yapmak zorundayiz ve bunlar bir amaca dayahldir ( bunu agik¢a kabul etmesek bile). Bilgiyi ele
aldigimizda, uzun vadede neyin yararli olacagina karar vermemiz dnemlidir; genellikle bu,
belirli olaylarin ayrintilarinin ve tarihsel egilimlerin bilgisi degil, fakat daha biylk kavramsal
kaliplarin bilgisidir. Becerileri ele aldigimizda, beceriler bilgi ile bitinlestirilmelidir (acik bir
amaca sahip olmalidir) - 6grenciler 6nemli icerikleri 6grenmek icin tarihsel becerileri nasil
kullanabilirler? Ayrica, tarihin degerleri dogrudan gelistirebilecegine dair bir kanit olmadigini
da hatirlamak zorundayiz; bunun yerine, tarihi; ge¢misin ve giiniimizin degerleri boyutunda
dislinmeye yardimci olacak sekilde ele almamiz gerekir. Tarih, degerleri tartismak icin zengin

bir kaynaktir, ancak 6grencilere belirli degerlere asilamak icin yararli degildir.

11. inceleme imkani buldugunuz (ABD ya da diger iilkeler) tarih ders kitaplarinda ya da

o6gretim programlarinda gézlemlediginiz yaygin eksikliler ya da hatalar nelerdir?

Tarih 6grenmek; dizensiz, karmasik, celiskili ve belirsizdir; ders kitaplari ve 06gretim
programlari ise sistematik, diizenli ve basitlestirilmistir. Bu iki seyin asla eslesemeyecegi
onemli bir nokta vardir, ¢clinkii 6gretim programlarinin ve ders kitaplarinin basitlestirilmis
diinyasi tarih egitiminin gercekten neyle ilgili oldugunu asla yakalayamaz. Amerika Birlesik

Devletleri'nde, bu durum genellikle basitlestirilmis hikayeler sunmak anlamina gelir; diger
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Ulkelerde, basitlestirilmis tarihsel diisinme “becerileri” nin sunulmasi anlamina gelebilir. En
yaygin basitlestirmelerden biri sudur: Tarihgiler kaynaklari tarihsel sorulara cevap vermek ve
anlatilarini olusturmak igin kanit olarak kullanirlar (ve 6grenciler ayni seyi yapmahdirlar).
Ogretim programlari ve ders kitaplari, &grencilere genellikle kaynaklari gosterir ve
ogrencilerden bu kaynaklardan (genellikle yapilandirilmis bir makale seklinde) sonuglar
¢itkarmalarini ister. Higbir tarihgiye kaynaklar bu sekilde sunulmamistir ve en énemlisi de

kaynaklarin nasil kullanildigi ve amaglarinin ne oldugu yanlis sunulmamistir.

Baska bir eksiklik de dikkat cekicidir: Ders kitaplari, 6gretim programlari ve hatta 6gretmenler
¢ogu zaman lUlkeleri tarihsel eylemlerden sorumluymus gibi sunarlar. Baska bir deyisle,
ornegin “italya Yunanistan’i isgal etti” denilir. Fakat llke hicbir sey yapamaz. “italyan
ordusunun italyan hiikiimetinin emriyle Yunanistan’i isgal ettigini” sdéylemek daha dogru
olacaktir. Bu, muhtemelen egitimcilerin bdyle bir agiklama yaparken disindukleri seydir, ama
ogrencilerin duyduklari veya anladiklari sey bu degildir. Ogrenciler duyduklari ve anladiklari
sey, tiim lkenin bir arada hareket ettigidir. Ogrenciler, bir tlke icindeki fikir farkliliklarini veya
hiikiimetin karariile halkin duygulari arasindaki farki dikkate almazlar. Bu, hem tarihsel anlama

hem de ¢agdas vatandaslk katilimi igin bir sorundur.

12. 21. Yiizyilda tarih 6gretimi nasil olmalidir sizce? Ya da baska bir sekilde soracak olursak
21. Yiizyilda tarih 6gretiminin ana ekseni nedir? Ulkeler tarih 6gretiminde 21. Yiizyilda - en

azindan simdiye kadar - neye agirlik veriyor?

Ne olmasi gerektigi ve ne oldugu, iki farkh seydir. Benim gorisime gore (ortak yazar Linda
Levstik ile birlikte), tarihin amaci 6grencileri demokratik vatandaslik yasamina katilmaya
hazirlamaktir. Bu, modern diinyanin kékenlerini 6grenmek, insanligin yelpazesini 6grenmek ve
deger yikli tarihi meseleleri tartismayl 6grenmek anlamina gelir. Bununla birlikte, nadiren
olanlar haricinde, bunun olduguna dair cok az kanit gériiyorum. Bunun yerine, iki egilim baskin
goruniyor. Birincisi; dogruluk, kanit ya da coklu bakis acilarina bakilmaksizin vatansever
milliyetciligi tesvik etmek icin tarihin strekli kullanimidir. ikinci egilim daha iyidir, ancak yine
de 6nemli kisitlamalara sahiptir: Tarihsel diisinmenin tecriibelere odaklanmasi ve calisma
kitabi alistirmalarina donistiridlmesi. Bu yaklasimdaki problem, 6grencileri tarihin bazi 6nemli
yonleriyle tanistirmak olsa da, tarihi anlamh kilan daha genis konulardan uzaklastirmaktir.
Fransa’nin kral ve kralicelerini ezberlemek gibi tarihsel diistinmeyi sikici ve ilgisiz kildigimiz bir

tehlike var. Tarihsel kaynaklarla ders anlatmalari gerektigini fark eden ¢ok fazla 6gretmen
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gordiim, ama bunun gergek nedenini anlamiyorlar ve bu yizden tarihsel kaynaklarla 6gretimi
okudugunu anlamadan ¢ok daha fazlasini iceren bir formule alistirmaya donustiriyorlar. Ne

yazik ki, 6gretim programi yazan bazilari da ayni sinirli perspektife sahip gortintyor.

13. Tarih 6gretiminin gelecegi hakkinda neler diisiiniiyorsunuz? Sorunlar, ¢oziimler, yeni

tartismalar, giincel trendler vb.

Muhtemelen tarih 6gretimi konusunda uzlasmaya varamayacagiz, ¢unkl tarih 6gretiminin
bircok amaci ¢cagdas sosyal ve politik konulara siki sikiya baglidir. Tarih 6gretimi bu nedenle
her zaman bir catisma ve miizakere alani olacaktir. Ancak amacina bakilmaksizin tarih
egitiminin kalitesini gelistirmemiz icin iki yol olduguna inaniyorum. Oncelikle, calismalarimizi
daha dogrudan 06grencilerin anlamalarinin gelistiriimesi lzerine deneysel arasgtirmalara
dayandirabiliriz. Ogrencilerin nasil diisiindiikleri ve 6grendikleri hakkinda bildiklerimizle tutarl
degilse, belirli bir 6gretim programini veya 6gretim yaklasimini savunmak hi¢ mantikli degildir.
ikincisi, tarih egitiminin niteligine karar verme siireci daha demokratik olabilir. Bu sadece
politikacilara ya da hiikiimet yoneticilerine birakilmasi gereken bir gérev degildir, ctinki glicleri
tarihteki carpitmalari dayatabilir. Tarih egitimini tartismak icin farkli rolleri olan — 6gretmenler,
ogrenciler, ebeveynler, tarihciler, kamu kurumlari - daha fazla kisiye ihtiyacimiz var, boylece
sonug, yerlesmis olmasa bile, daha genis bir perspektif yelpazesi icerecektir. Hedefimiz

tartismayi kapatmak degil, agmak olmalidir.
14. Baska eklemek istedikleriniz var mi?

Dikkat etmemiz gerektigini disindlglim iki konu var. Birincisi; tarih 6gretmenleri olarak,
mantiksal ve tarafsiz analizler yaparken genellikle konunun duygusal boyutlarini bir kenara
birakiriz. Fakat duygularin mantikh akil ylirtitme icin cok 6nemli oldugunu gosteren yeni ortaya
¢ikan bir bircok arastirma vardir. Aslinda duygulari olmadan muhakeme yapan kisiler sadece
beyin hasari olanlardir. Tarihte, baskalari icin endise duyulan duygular, 6grencileri konuyla
ilgilenmeye nasil motive ettigimizin dnemli bir unsuru olabilir ve olmalidir. Duygulari géz ardi
etmektense, 0©grencilere sonuca ulasmak icin duygulari akillica nasil kullanacaklarini

0grenmelerine yardimci olmamiz gerekir.

ikincisi; bununla ilgili olarak, tarihsel arastirmanin anlamliligidir. Ogrencilerin, kendi
hayatlarinda 6grendiklerinin manasini anlamalarina yardimci olmak icin daha iyi bir is

cikarmaliyiz. Muhakkak ki uygulama anlamhligini kastetmiyorum, tarih, glinimuizii daha kolay
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gecmemize yardimci olmaz. Ancak tarih, kamusal meseleler hakkinda karar almamiza yardimci
olur ve insanlik durumuyla ilgili daha fazla bilgi saglar. Bunlar toplumdaki herkesle derinden
ilgilidir, ancak ¢cogu zaman tarihin bu yonlerini gérmezden geliriz, ya da basitce, hakkinda
konusmasak bile 6grencilerin tarihsel anlamhligi anladiklarini varsayariz. Bu yaklasim ise
yaramaz ve bu nedenle 6grenciler genellikle konunun neden 6nemli oldugunu gérmede
basarisiz olurlar. insanlar, 6grendikleri seyin nedenini anladiklarinda neredeyse her zaman

daha derinden 6grenirler ve bunu 6grencilerimizle daha iyi bir sekilde kesfetmemiz gerekir.
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INTERVIEW WITH THE PROF. KEITH C. BARTON

Cemil Cahit YESILBURSA®

Keith C. Barton is a professor at Indiana University, School of
Education, Department of Curriculum and Instruction,
Programs of Social Studies and Curriculum Studies. His work
focuses on preparing students for civic life, particularly the role
of history and social studies in democratic participation. His
research examines students’ understanding of topics such as
historical agency, historical significance, national identity, and
human rights, and he has worked with teachers and students
in the United States, Northern Ireland, Singapore, New
Zealand, Chile, Macedonia, Colombia, and other countries.

In addition to research with students, his work includes curriculum theory and practical
classroom applications, especially through portraits of exemplary teachers. As a professor
at Indiana University, he prepares candidates to teach history and social studies, as well as
guiding doctoral students in the areas of curriculum studies, social studies, and history
education.

1. Professor Barton, we know you from a lot of work on social studies and history teaching,

can we get to know you a little bit before going on with your studies?

| grew in a small rural town in Kentucky (in the middle of the United States), but my teaching
experience was in California, first in Los Angeles and then near San Francisco. | was a teacher
for five years, and now I've been a professor for over 25 years. I've been at three different
universities, and now I'm finally at the one | love best—Indiana University, a large, well-
funded, and well-respected institution with countless cultural and intellectual opportunities,
a beautiful campus, and many students from around the world. Because it’s in the fairly small
town of Bloomington, it’s easy to go hiking or ride a bicycle in the countryside, and it’s a great
place where my wife (also a professor) and | can help raise our two grandchildren, 1 and 4

years old.

* Assoc. Prof. Dr.,Gazi University, Gazi Education Faculty, E-mail: yesilbursa@gazi.edu.tr
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2. When we look at your undergraduate and graduate education (M.A.), we see that you
study anthropology. Why and how did you decide to be an educator and especially about

studying history?

| decided to study anthropology because | thought it was the most comprehensive social
science, one that included many different sub-areas, such as social anthropology, physical
anthropology, linguistics, and archeology. | was attracted to the idea of an overall view of
human society, and | had planned to become a professor of anthropology, and specifically to
study agricultural development in East Africa. After receiving a masters degree and studying
Swahili in Kenya, though, | decided that | didn’t want to be a professor, and | didn’t want to
travel—so | became an elementary teacher instead. At the time, | thought that was a very
stable profession, and it would allow me to settle down and raise a family. | was especially
interested in elementary school because | thought it was a chance to influence students’
thinking when they were still young and had not absorbed so many negative messages from
the society around them. | taught elementary school for five years in California, and then my
wife got a job as a professor at the University of Kentucky. When we moved back to Kentucky,
| couldn’t find a teaching job, and so | decided to enter graduate school again, in Curriculum
& Instruction. (I also considered going into History.) My advisor was Linda Levstik, a leading
expert on history education, and that formed the basis for the rest of my career. | was able to
write and do research together with her, and to quickly become initiated into the major
conversations about history education in the United States and internationally. If my advisor
had been in science education or mathematics education, my career might have been very

different.

3. Would you be an anthropologist, or would you prefer another career if you were not a

history educator? Can you tell us a bit?

| could imagine a career as a professor of history or anthropology, both of which | think would
be intellectually satisfying. However, the temptation in academic fields such as these would
be to remove myself from the world of action and to worry only about what other professors
think. | prefer something with more impact on the world. | was also once offered a job as a
political organizer, and although that work is important, | think it would be too frustrating.
Education seems to be the best combination for me—an academic field with a practical

aspect. | know that | have an impact on teachers and students, but | can also spend time on
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purely academic study when | wish. Also: | grew up working in the restaurant that my parents
owned in our small town, and | sometimes fantasize that | could work in a restaurant; maybe
Ill save that for retirement. (Maybe working in a coffee shop in Turkey would be a good

retirement plan for me.)

4. Do you think your study of anthropology contributes to your study of history teaching?

What kind of contributions? (Methods, observation, interpretation etc.).

Anthropology deeply affects my work, for a number of reasons. First, all my work pays
particular attention to social and cultural contexts. | am interested in how students’ thinking,
teachers’ practices, and the school curriculum are affected by the wider society and by the
cultural tools they operate with. Second, much of my work is international. | have done
research in Northern Ireland, New Zealand, and Singapore, and worked with teachers and
researchers in many other countries, and | do not think that would have been possible without
the anthropological perspective that | had developed. Finally, my methods almost always
involve the forms of inquiry that anthropologists use most often, particularly in-depth

interviews and extended observations.

5. Can you tell us a little about history teacher training in America? As far as we know,
history teaching in the United States is part of the teaching of social studies. Can you tell us

a little about this?

Because of the decentralized nature of education at all levels in the United States, there is
some variation from place to place, yet the basic outline of teacher education is fairly similar
across institutions. First, keep in mind that universities in the United States are like secondary
schools in many European countries: All students take a wide variety of general courses rather
than specializing deeply in a single subject. To “major” in history, chemistry, etc. in the United
States means that about one-third to one-half of coursework would be in those fields, whereas
in much of Europe nearly all of the courses would be in a single field, or closely related fields.
Second, it is important to know that education faculty and other faculty (such as in history)
are completely separate at most U.S. institutions. Education faculty only teach education
courses; history faculty only teach history courses (and not history education courses).
Content preparation is entirely within departments such as history, and pedagogical training,

including subject-specific pedagogical training, is entirely in education departments. All
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teacher candidates would take a combination of these two types of courses, which have little

if any connection to each other. (There are a few exceptions, but not many.)

History teacher candidates, then, usually spend much of their first two years of university
taking general courses in a variety of fields, including a small number of history courses and
education courses. By the end of their second year and into their third and fourth years, they
would take an increasing number of courses in both history and education (again, usually
unconnected). These education courses would include educational psychology, multicultural
education, literacy, technology, and so on. Because they need to be prepared to teach other
social sciences as well, they would take some courses in political science, geography,
economics, and so on. (One variation across institutions is whether history and other social
sciences have approximately equal requirements, or whether one of these fields dominates.)
During this time, they would take either one or two courses specifically focused on methods
of teaching history and social sciences from education faculty. They would also have several
field experiences in their third and fourth years (a few hours per week), culminating in a
student teaching experience of 12-16 weeks. Elementary candidates would follow a similar
pattern, except that they would have slightly more education courses and fewer content
courses, and they would have many fewer courses specifically in history and the social

sciences.

6. Doing History: Investigating with children in elementary and middle schools, and Teaching
History for Common Good are among your most known works in Turkey. What is it like to

do studies on history with children? What do children teach us about history?

When | began in the field, there were very few studies of history with younger children, and
many people—both researchers and teachers—assumed that elementary children could not
do history, or could only learn it passively. Yet all of Linda’s and my work showed that they
were capable of sophisticated forms of thinking, given the right circumstances—particularly
the chance to engage with interesting topics, visual images, and artifacts. | think that our
research convinced many educators that history could be included at this level, but there is
still not nearly enough research on the topic. Most researchers focus on secondary students,
perhaps because their own background is in secondary education, or because that is where
they think the subject is more important. But it’s at the elementary level where students are

developing the foundations for understanding history throughout their lives. It’s not simply a
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matter of getting them interested at an early age, but helping them understand from the
beginning that history is not a story but a constructed account, that it depends on evidence,
that it can be told in multiple ways, that it involves perspectives different than their own, and

so on. We still need more work on what that looks like in its earliest stages.

7. You have researched on historical thinking and historical significance in your work, History
Teaching for Common Good, and many others. What is historical thinking and historical

significance? Why are they important?

Although | don’t use the term “historical thinking” much, | believe that it can be useful to
distinguish contemporary methods of history from traditional methods, which focused almost
entirely on asking students to remember a story about the past. Knowledge of the past is very
important, and so are narratives, but simply remembering a narrative misrepresents what
history is all about, because it obscures the fact that stories are human constructions about
the past, based on evidence. The emphasis on remembering also draws attention away from
the need for students to construct their understanding (in history or any other field) rather
than to simply remember—and forget—what someone else has told them. If students are
thinking historically, then they may be learning stories, but more importantly they are learning
how stories and other kinds of accounts are constructed from evidence; what the perspective
of people in the past was like; what choices people in the past faced; and what factors

facilitated or constrained those choices.

Historical significance is used in two different ways. Some educators use it to mean a historical
thinking skill that can be taught to students: Teaching them how to make arguments about
the importance of particular events in history. This involves focusing on issues such as the
impact of an event, the number of people involved, connection to broader themes, and so on.
Usually this means presenting students with an event and asking them to establish the extent
to which it is significant. That is part of learning history, but | use the term in a different way.
When | talk about students’ judgments about historical significance, | mean their judgements
about the topics that are most important to study, and how their judgements are related to
the larger societal context. For example, in the United States, students consider events related
to the origin of the country, its quest for freedom, and its social and material progress to be
the most historically significant issues, and this is because the wider context of history in the

United States reinforces this perception. It is therefore difficult for students to understand
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why it is important to study world history, or events that did not contribute to national
progress. When they do study such topics, they often misinterpret them through the lens of

freedom and progress.

8. You have worked with teachers and students in many different countries. What kind of
common problems have you observed about history teaching or learning? On the other

hand, what kind of similarities have you observed about history teaching or learning?
There are quite a few similarities:

e There’s never enough time to teach everything that needs to be taught,

o At the elementary level, history is less important than math and reading,

e Many people—including teachers—believe that students are not capable of
sophisticated forms of thinking,

e Teachers are afraid to address controversial topics,

e Teachers and the general public are often not clear about the purpose of history, other
than to promote patriotic nationalism,

e History is often taught in order to enable students to pass examinations rather than

for any broader purpose.

9. You have researched on history teaching and national identity. What do you think is the
role of history teaching in building a national identity based on your studies and

observations?

History education has traditionally been used to promote a simplified and patriotic form of
national identity. That’s not surprising, because history, nationalism, and universal education
all developed at the same time, in the late 19t and early 20™ centuries. This approach is
fundamentally unsound, both because must it necessarily omit negative episodes in the
national past, and because it ignores the diversity of perspectives and experiences among the
nation’s marginalized groups. However, the historical thinking approach tends to ignore
national identity altogether, and this is also a problem. We still live in a world of nations, and
some form of national identify is therefore critical for participation in democratic societies;
and even if we ignore national identity in schools, students will still look to forces outside
school for a sense of identity, as Alan McCully’s and my research in Northern Ireland shows.

What we need, instead, is an approach to national identity in history in which students

677
© 2018 TUHED Tum Haklari Sakhdir. ISSN: 2147-4516



Turkish History Education Journal, Fall 2018, 7(2), ss. 662-681

recognize that identity is a social construction; in which they grapple with both positive and
negative aspects of the national past; and in which national identity includes all of the
country’s varied populations, not only those that fit a narrow, traditional definition. We also
need to provide opportunities to identify with people from other countries—not instead of

national identity, but in addition to it.

10. What do you think should be in the foreground in history teaching and School history

curriculums? Knowledge, concept, skill, value or all? Or none? What should be important?

Although all are important, a sense of purpose must come first. The knowledge, concepts,
skills, and values that we help students develop have to begin with a clear sense of purpose.
There’s too much to teach, and too many ways to teach it, to try to cover everything. We have
to make choices, and those depend on some sense of purpose (even we don’t admit it
explicitly). It is also important that when we think about knowledge, we consider what will be
useful beyond the short term; usually this is not knowledge of the details of specific events,
but larger conceptual patterns and historical trends. Skills, meanwhile, must be integrated
with knowledge (and have a clear purpose)—how can students use historical skills to learn
important content? And we also have to remember that there is no evidence that history can
directly develop values; instead, we need to use history as a way of helping students think
through the values dimension of the past and present. History is a rich source for deliberating

values, but not as useful for indoctrinating students into particular values.

11. What are the common deficiencies or mistakes you observe in history textbooks or

curricula that you have the opportunity to study (in the US or other countries)?

Learning history is messy, complex, contradictory, and indeterminate; textbooks and curricula
are systematic, orderly, and simplified. There is an important sense in which these two things
can never match, because the simplified world of curricula and textbooks can never capture
what history education is really about. In the United States, this often means presenting
simplified stories; in other countries, it may mean presenting simplified historical thinking
“skills.” One of the most common over-simplifications is this: Whereas historians use sources
as evidence to answer historical questions and create their accounts (and students should be
doing the same thing), curricula and textbooks usually present students with sources and then

ask them to draw conclusions from them (often in the form of a structured essay). No historian
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has ever been “presented” with sources in this way, and just as important, it misrepresents

how sources are used and what their purpose is.

Another deficiency is worth noting: Textbooks, curricula, and even teachers often present
countries as though they are the entities responsible for historical actions. In other words,
they will state that “Italy invaded Greece.” But a country cannot do anything. It would be more
accurate to say that the Italian army, under orders of the then-current Italian government,
invaded Greece. That’s probably what educators are thinking when they make such a
statement, but it’s not what students hear or understand. Instead, students tend to think that
the entire country acts in unison, and they do not consider the differences of opinion within a
country, or the difference between governmental action and popular sentiment. That is a

problem both for historical understanding and contemporary civic participation.

12. How is history teaching should be in the 21st century? In other words, what is the main
axis of history teaching in the 21t century? What do countries focus on in history teaching

in the 21 century - at least so far?

What it should be, and what it is, are two very different things. In my view (along with my co-
author Linda Levstik), the purpose of history should be to prepare students to participate in
the civic life of a democracy. That would mean learning about the origins of the modern world,
learning about the range of humanity, and learning to deliberate value-laden historical issues.
However, | see little evidence that this is happening, except on an occasional basis. Instead,
two trends seem to be dominant. The first is the continuing use of history to promote patriotic
nationalism, without regard to accuracy, evidence, or multiple perspectives. The second trend
is better, but it nonetheless has important limitations: focusing on isolated skills of historical
thinking and turning them into workbook exercises. The problem with this approach is that,
although it does acquaint students with some important aspects of history, it removes this
from the broader issues that make history meaningful. There is a danger that we are making
historical thinking as boring and irrelevant as memorizing the kings and queens of France. |
have seen too many teachers who recognize that they should be teaching with historical
sources, but they don’t really understand why, and so they turn it into a formulaic exercise
that amounts to little more than reading comprehension. And unfortunately, some curriculum

designers seem to have the same limited perspective.
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13. What do you think about the future of history teaching? Problems, solutions, new

discussions, current trends etc.?

We will probably never reach consensus on history teaching, because the field has multiple
purposes, most of which are closely tied to contemporary social and political issues. History
teaching will therefore always be a site of conflict and deliberation. However, | believe that
there are two ways in we can improve the quality of history education, regardless of its
purpose. First, we can base our work more directly on empirical research on the development
of students’ understanding. It makes no sense to advocate particular curricular or instructional
approaches if they are not consistent with what we know about how students think and learn.
Second, the process of deciding on the nature of history education can be more democratic.
This is not a task that should be left solely to politicians or government administrators,
because their power can impose distortions in history. We need more people, from more
roles—teachers, students, parents, historians, public organizations---discussing history
education, so that the outcome, even if it is not settled, includes a wider variety of

perspectives. Opening the debate up, rather than closing it down, should be our goal.
14. Do you have any other additions?

There are two related issues that | think we need to pay attention to. As history teachers, we
usually leave aside the emotional dimensions of our topic, as we pursue logical and
dispassionate analysis. But there is an emerging body of research showing that emotions are
crucial to sound reasoning; in fact, the only people who reason without emotion are those
who have brain damage. In history, feelings of concern for others can and should be a major
element of how we motivate students to engage with the topic. Rather than ignoring emotion,

we need to help students learn how to use emotion intelligently to reach conclusions.

Related to this is the relevance of historical study. We need to do a better job of helping
students understand the relevance of what they study to their own lives in the present. | don’t
necessarily mean practical relevance—history doesn’t help us get through the day any more
easily. But history helps us make decisions about public issues, and it provides us more insight
into the human condition. These are deeply relevant to everyone in society, but we often

ignore these aspects of history, or else we simply assume that students can see the relevance
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even when we don’t talk about it. That approach doesn’t work, and therefore students
typically fail to see why the subject is important. People almost always learn more deeply
when they understand the reason for what they are learning, and we need to do a better job

of exploring this with our students.
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