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The purpose of current study is to analyze the factors that weaken students’
engagement and lead them to transfer to other universities in Turkey. This study focuses
on the engagement of engineering students with a qualitative descriptive design.
Participants of the study are composed of the total 13 students who had been
transferred from some other universities and enrolled in a new university in different
engineering departments. Participants were selected by criterion and snowball sampling
methods. In the study, the data were collected through semi-structured interviews and
analyzed thematically. From the data, three main themes were emerged as student level
factors, institution level factors and environmental factors weakening student
engagement and leading them to transfer. When compared with the western college
engagement and retention literature, it was found that there are several different
factors related to educational aspirations, program characteristics, faculty-student
interaction and external environment (characteristics of the city the university located
in). Based on the findings of the study, some recommendations for universities, policy
makers and researchers were provided.
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Bu galismanin amaci, 6grencilerin katimini zayiflatan ve diger Universitelere gegis
yapmalarina neden olan faktorlerin analiz edilmesidir. Calismada, muhendislik
ogrencilerinin  katihmina odaklaniimigtir. Calisma betimsel olarak desenlenmistir.
Katilimcilar daha 6nce farkli Gniversitelerdeki miihendislik béliimlerinde okurken gesitli
nedenlerle bu Universitelerden ayrilarak yeni bir tiniversiteye gegis yapmis toplam 13
o0grenciden olusmaktadir. Katilimcilar 6lgit ve kar topu 6rnekleme yéntemlerine gore
segilmistir. Calismada veriler yari yapilandirilmis gorismeler yoluyla toplanmis ve
tematik olarak analiz edilmistir. Elde edilen verilerin is18inda, 6grenci diizeyi faktorler,
kurum duizeyi faktorler ve gevresel faktorler olmak tGzere 6grenci katihmini zayiflatan ve
baska Universitelere gecis yapmalarina neden olan ¢ tema ortaya ¢ikmistir. Bati
alanyaziniyla karsilastinldiginda Tirkiye baglaminda egitsel beklentiler, program
ozellikleri, 6gretim elemani-6grenci etkilesimi ve dis cevreyle (sehir 6zellikleri) iliskili
cesitli  faktorlerin  farkhlastigi soylenebilir. Calismanin  bulgularina dayali olarak
Universiteler, politika yapicilar ve arastirmacilara gesitli 6neriler sunulmustur.
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Introduction

The growth of higher education system in Turkey has made a significant increase since 2006. With the
foundation of new universities, there has been an increase in the number of students and faculties, which
leads to an increase in public and private expenditure on tertiary education. Until now, 140" universities
(state or foundation) have been founded since 2006 in accordance with the ‘one university to each city’
policy. Thus, the enrolment rates reached %39.49 in 2014-15 educational year (MoNE, 2015). According
to the Higher Education Information Management System (HEIMS), 6.689.185 students enrolled in
universities in 2015-16 educational year. Similarly, Turkey was one of the top third countries which
increased the expenditure per student in educational institutions for all services at the tertiary level of
education along with primary and secondary education (OECD, 2015, p. 212). In this regard, 32.9% of
public institution expenditures and 47.9% of private institution expenditures were allocated to tertiary
education (TurkStat, 2015).

That rapid acceleration in the growth of higher education has yielded positive results in terms of the
participation and access to higher education, which provides the majority with the opportunity to enroll
in higher education (Trow, 2007). However, there is a substantially growing concern in the higher
education system related to college engagement and persistence in Turkey. In this manner, a great
number of students who were already enrolled in a university retake the university entrance exam. For
instance, 26,62% of the students (n=2,086,115) students retook the university entrance exam in 2014
(MoNE, 2015). Between 2010-11 and 2016-17 educational year, this re-entrance ratio was between 22%
and 27% in seven-year range (MoNE, 2017, 2016, 2015, 2014, 2013, 2012, 2011). In this context, it can be
said that a great number of students are not satisfied with their current major, departments or universities
and thus such dissatisfaction is leading them to retake the university entrance exam.

The purpose of current study is to analyze the factors that weaken students’ school engagement and
lead them to transfer to other universities. This study employs a qualitative approach and focuses on the
engagement of engineering students. This study is limited to engineering students who transferred from
some other universities to a mid-size state university®, which was founded in the Central Anatolia in 1992.
The literature on college engagement of engineering students in Turkish context is limited (Gunuc and
Kuzu, 2015; Aydin, Glneri, Yildirim, Cag, 2015; Aypay, Ceki¢c and Boyaci, 2012); therefore, this study is
hoped to make a useful contribution to the field. Besides, in most of the studies on engagement and
persistence, the focus is usually on the factors related to student and institutions such as motivation,
backgrounds, learning environment and facilities, services provided by the university. However, there are
few studies that focus on the external factors (Boles and Whelan, 2017; Ing and Victorino, 2016; Hall et
al., 2015; Caroni, 2011; Sax, 2008; Case, 2007; Baillie and Fitzgerald, 2000; Fenske, Porter and DuBrock,
2000; Santiago and Einarson, 1998; Hoit and Ohland, 1998; Ott, 1978). This study is also hoped to shed
light on the environmental factors that drive students to transfer to other institutions, especially in such
countries as Turkey which experiences a rapid growth in higher education.

Literature Review

In the literature, there are different definitions regarding student engagement such as functional,
interpretive, and critical and the aspects of engagement (Hagel, Carr and Devlin, 2012). This study is based
on the functional approach. In this manner, student engagement was defined by Kuh (2009, p. 683) as
‘the time and efforts that students devote to activities that are empirically linked to the desired outcomes
of college and what institutions do so as to induce students to participate in these activities. In this regard,

* 15 foundation universities were closed in purge after the 15th July failed coup. The total number of
universities (four-year colleges) is 201 in Turkey as of July 2018 according to the Council of Higher
Education website.

" This state university which the data of this study gathered is called as “study university” after this

paragraph in the coming sections.
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student engagement in higher education has two dimensions related to the student and the institution
(Kuh, Kinzie, Schuh and Whitt, 2005, p. 9).

There are several theories in the literature related to engagement, such as Astin’s Student Involvement
Theory (Astin, 1985), Tinto’s Student Integration Model (Tinto, 1987) and Pascerella’s (1985) The General
Model for Assessing Change. These three interactionalist models also constitute a base for college
retention and attrition studies (Chen, 2008). Especially Tinto’s theory has been widely tested and used.
But, it is criticized since it ignores economic and external factors, and college types (Chen, 2008; Tinto,
2006; Braxton and Hirschy, 2005; Nora, Cabrera, Hagedorn and Pascarella, 1996; Cabrera, Nora and
Castaneda, 1993). As an example, Braxton and Hirschy’s (2005, p.69-74) model on dropping out of
residential and commuter colleges differ from Tinto’s model. While Tinto’s model focuses more on the
effect of inner environmental factors on college retention, Braxton and Hirschy’s (2005, p.69-74) model
focuses on the residential and commuter colleges which have different features for student persistence
and engagement. Students in commuter colleges are of different ages, working students, students with
family obligations or usually accommodates off campus. They also hold their primary social memberships
with family, friends, and colleagues off campus (Braxton and Hirschy, 2005). Such factors inhibit
developing relationships at college for commuter students (Alford, 1998). All in all, based on these
theories, the factors affecting student engagement can be examined in two categories; student level and
institutional level.

Student Level Factors

One of the student level factors is the financial issue. Several studies examine the effect of financial
issue on college persistence and find contradictory results (Strauss and Volkwein, 2004; Nora, 1990, p.
315). However, sometimes inadequate financial resources make the greatest contribution to student
attrition (Habley and McClanahan, 2004). In addition, physical, mental and emotional health problems
could contribute to student attrition (Habley and McClanahan, 2004). Especially, psychological features
of students have a major impact on their academic and social integration (Tinto, 1993). Student
background is another factor in persistence. As a part of educational performances, high school academic
performance, GPA, study habits, academic preparedness and first semester grades in college are
significant features for the academic integration of the student, and they show correlation with college
retention, especially in the first year (Westrick et al., 2015; Veenstra, 2009; Habley and McClanahan, 2004;
Astin, 1991). Similarly, educational aspirations are among the most effective factors tied to the idea of
dropout and low engagement level (Habley and McClanahan, 2004; Pascarella and Terenzini, 2005).
Furthermore, students’ relationships with others is another factor in their engagement and persistence in
the college. Significant others play a positive role in student learning, belonging and adjustment to college
and student persistence. The effect of having a close relationship with friends and family results in
encouragement, and support (Kuh et al., 2008; Strauss and Volkwein 2004; Veenstra 2009). However,
these are the results of the supportive personal relationships with both family and peers. In contrast,
family and peers may also play an essential role in dropout decision (Aypay, Ceki¢c and Boyaci, 2012).

Institutional Level Factors

Institutional factors are effective on the institutional commitment, which is essential for the social and
academic involvement of the student in college (Tinto, 2006, 1993). Without institutional involvement, a
student becomes isolated and less invested in her/his overall experience (Astin, 1993a). Despite the
superior academic achievement, if a student feels disconnected from and unrelated to the people and
traditions of the college, he/she is likely to abandon the college for a safer place (McCroskey, Booth-
Butterfield, and Payne, 1989, p. 2). Hence, curriculum, quality of teaching, the attitude of the faculty
members are important factors for the student attrition and disinterest in learning (Habley and
McClanahan, 2004). Similarly, student-faculty interaction plays a major role in engagement (Marra,
Rodgers, Shen and Bogue, 2012). Even weak student-faculty contact leads to student drop out of college
(Pascarella and Terenzini, 1991). Furthermore, administrative styles of the top and mid-level
administrators, attitudes and behaviors in organizational decision-making process, communication,

386



Adnan BOYACI et al. — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 384-410

fairness in the policies and regulations have an effect on student engagement, and thus could lead to
taking dropout decision from college (Bean, 1980; Berger and Braxton, 1998). Another important factor
to improve student engagement is providing the student with necessary resources related to their majors
and skills for their future jobs. Especially in engineering programes, it is very important for the engineering
students to gain experience in laboratories and practice of technical equipment. Exposing freshmen to
active, engineering-based laboratory learning, discipline-specific advising, and faculty mentoring have
strong effects on their retention (Hartman and Hartman, 2006; Hoit and Ohland, 1998). Apart from the
academic integration, the campus environment should support the students’ social and physical needs
which provides them with educationally purposeful activities, facilities, and resources. Retention is
enhanced when students are involved in student campus-based activities and organizations (Astin, 1975).
Moreover, social activities and events assist students in integrating and adapting to an unfamiliar
environment by creating social connectedness and fostering the sense of belonging to the institution
(Roberts and Styron, 2009). In this regard, larger colleges in size and enrolments may provide better
opportunities for social integration (Napoli and Vortman, 1998; Tinto, 1993; Pascarella and Terenzini,
1991).

Method

This study examines the factors that weaken students’ engagement and lead them to transfer to other
colleges based on their experiences. So, it focuses on deeply understanding of a complicated phenomenon
through a deductive approach to reach the goal (Audet and Amboise, 2001) with a qualitative descriptive
design. Unlike grounded theory, ethnography, phenomenology, narrative analysis or qualitative case
studies, a qualitative descriptive design is actually the basic qualitative research design (Merriam and
Tisdell, 2015, p. 42) for qualitative studies. It has been recently started to be used in education and nursing
research, both in national and international context (Baldan and Glven, 2018; Williams, 2017; Ali, Zengaro
and Zengaro, 2016: Zheng, Guo, Dong and Owens, 2015; Ersoy and Yapicioglu, 2015; Giirgiir and
Akgamete, 2012; Kahriman-Ozturk, Olgan and Guler, 2012; Vuran, Golak and Giirgir, 2003).

The goal of descriptive design studies is to provide a comprehensive summary of a specific event
experienced by individuals and the presentation of data involves a straightforward descriptive summary
of the informational contents that is organized in a logical manner (Lambert and Lambert, 2012). In this
regard descriptive design provides researchers with examining the phenomenon in its natural state,
flexibility in commitment to a theory or a framework, gathering data typically from individual or focus
groups interview, making content or thematic analysis, straightforward representation of findings with
wide and diverse descriptive summaries and clear details of the data (Kim, Sefcik and Bradway, 2017).

Participants

Participants of the study are composed of the total of 13 students in the language prep school.
Participants were selected by criterion and snowball sampling methods. The criterion was to be a transfer
student in the study university prep school. Snowball sampling is a technique when on subject gives the
researcher the name of another subject, who in turn provides the name of a third, and so on (Vogt, 1999).
The researcher who was working at the prep school reached one subject who met the criterion through a
colleague. When the subject agreed in participating the study, he was asked if he knew anybody who met
the criterion and willing to participate in the study. The researcher reached to other subjects one by one
based on the suggestions of the previous subjects. At the end, researcher was able to reach all of the
engineering transfer students in the prep school. Characteristics of the participants are given in Table 1
below. All names of the participants and universities left are coded.
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Table 1.
Characteristics of the Participants
Particip Gender University Year Total Number of Department Department
ants Left Founded  Students Left Transferred
(Undergraduate)?
P1 Male A 1992 12057 Electrical and  Electrical and
Electronics Electronics
Engineering Engineering
P2 Male A 1992 12057 Electrical and  Electrical and
Electronics Electronics
Engineering Engineering
P3 Male B 2006 8037 Mining Mechanical
Engineering Engineering
P4 Male D 1975 25455 Mechanical Mechanical
Engineering Engineering
P5 Female F 1975 42310 Mechanical Mechanical
Engineering Engineering
P6 Male B 2006 8037 Mechanical Mechanical
Engineering Engineering
P7 Male H 2008 9574 Mechanical Mechanical
Engineering Engineering
P8 Male J 1992 27664 Electrical and  Electrical and
Electronics Electronics
Engineering Engineering
P9 Male C 2010 19494 Mechanical Mechanical
Engineering Engineering
P10 Female J 1992 27664 Electrical and  Electrical and
Electronics Electronics
Engineering Engineering
P11 Male K 2007 30421 Electrical and  Electrical and
Electronics Electronics
Engineering Engineering
P12 Male L 1987 21716 Physics Electrical and
Engineering Electronics
Engineering
P13 Male K 2007 30421 Industrial Mechanical
Design Engineering
Engineering

According to Table 1, most of the participants are male. All of them dropped out of engineering
departments and continued the same or different departments at their current university. Most of the
universities dropped out were founded later than or at the same year as the study university. All of the
universities are located in nearby cities. But, only C and J universities are located in the towns.

Data Collection Instrument and Interviews

In this study, the data were collected through semi-structured interviews and tape-recorded by the
researchers. It is possible to control the course of interview while maintaining the free speech of the

f Data of the total number of undergraduate students in the 2015-2016 educational year are gathered

from YBYS for the universities.
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interviewee by semi-structured interviews (Creswell, 2003) and this help to reduce prejudice of the
researcher (McMillan and Schumacher, 1993. p. 426). Interview questions were prepared in accordance
with the literature and expert opinions. For the pilot study, two interviews were conducted. After that,
interview questions were re-examined in accordance with the suggestions given by two faculty members
in educational administration field. After all, the final semi-structured questionnaire was formed. Before
the interviews, a consent form was signed between the researcher and the participants. Suggestions of
the field experts throughout the research process are sought. In this regard, preparation of the consent
form and seeking the opinions of field experts are good for the reliability and the internal validity of the
study (Merriam, 1998). Interviews were conducted in the researchers’ offices and lasted for about 30
minutes each. Including the pilot study, a number of total 13 students were interviewed.

Data Analysis

For the analysis of the data, thematic analysis was chosen due to its flexibility (Braun and Clark, 2006)
and qualitative nature (Vaismoradi, Turunen, and Bondas, 2013). Since the interview questions were
formed in accordance with the literature, both inductive and deductive approaches were used to create
categories and themes during the analysis. However, researchers formed some different categories and
themes from the theories which were taken as a base during the preparation of the interview questions.
According to Braun and Clark (2006, 2014), thematic analysis can be used inductively or deductively
depending on the content of the data or according to the pre-existing theories and frameworks. Besides,
thematic analysis can be used for the analysis of the data gathered by different range of questions focusing
on the perspectives, practices, influencing factors, construction of a specific social processes (Braun and
Clark, 2006, 2014). In this study, the main focus is on the influencing factors related to engagement and
persistence of engineering students as well as examining their transfer decision. Furthermore, during the
analysis, a low level of interpretation was preferred when compared to the grounded theory or
hermeneutic phenomenology, but still both the latent and the manifest content were taken into
consideration. The thematic analysis is very useful for such situations (Vaismoradi, Turunen, and Bondas,
2013). In this regard, data were analyzed through the transcription of interviews, preparation of coding
keys and comparison of coding and finally creating the themes using categories in accordance with the
opinions of experts in the field (Bogdan and Biklen, 1992; Patton, 2002). Creating the themes in
accordance with the order of code-category-themes, expert opinions and the literature review make the
analysis more reliable (Merriam, 1998).

Findings

As a result of the analysis of the data, three main themes that have an effect on weakening student
engagement and leading them to transfer were emerged. The main themes emerged from the data were
“student level factors”, “institution level factors” and “environmental factors”. Environmental factors are
usually analyzed as the institutional factors in the related literature. However, comprehensive
explanations of students related to factors on and off campus and the characteristics of Turkish commuter

universities led researchers to creating another main theme as environmental factors.
Student Level Factors

As for the student level factors main theme, four subthemes were emerged from the data. These
subthemes were ‘educational aspirations’, ‘health problems’, ‘educational performances’ and ‘financial
problems’.

Based on the analysis, one of the most important factors that has an effect on weakening student
engagement and lead them to transferring to study university was their educational aspirations. Eight
participants stated that their former institute, major or department did not meet their educational
aspirations.

P3 talked about the effect of limited employment opportunities of his previous program on changing
the previous university; while, P12 changed his program and university because his previous program is
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less reputable. Similarly, self-improvement in the profession by learning a foreign language is another
important factor challenging the bonds between students and institution and leading students to transfer:

‘I used to enroll at physics engineering department. | have always wanted to be an
engineer and | used to think | could find a job easily if | were an engineer. But after |
started university, | thought that was not the case in Turkey. | found out that career
prospects were limited for a physic engineer. Therefore, | decided to drop out and enroll
at mechanical engineering department”. (P12)

‘My friends asked me why | changed my university. | told them | didn’t have any social
problems. | had good relations with my friends and professors. However, | have always
wanted to learn a foreign language which is especially important for an engineer, but |
couldn’t find a chance. Now | am learning English here, which will be advantageous for
career prospects in the future. The only reason | dropped out was to learn a foreign
language for my profession. So, | did it’. (P7)

In addition to the reasons related to educational aspirations, P5 and P7 mentioned that the major
problem for dropping out of their former university and transfer to the current one is the physical or
psychological health problems they had.

“I had health problems. | was having a panic attack. When | told my parents that |
wanted to drop out of the school, my father told me to think it thoroughly but my mother
has a soft spot for me and told me to come back home. | just returned home but after
some time, my father persuaded me to return. | decided to try once again. When |
returned, the panic attack returned. | told my parents that | would not be able to carry
on living so far away from home. So, | decided to study at some school near my
hometown, | did not do good enough to study at the university in my hometown. This
university which is the closest to my hometown is the only one that | could enroll. So, |
enrolled here”. (P5)

The only reason why | enrolled in this university was my health problems. | lost too much
weight because | had to stay in the dormitory and | could not eat any of the food. | was
feeling sick most of the time and | spent most of my time sleeping or surfing on the
Internet. When my parents saw me like that, they told me to come back and study here.
Now | am here living with my family and feeling much better”. (P7)

As for the factors related to educational performances, most of the participants of this study stated
that their academic performances were low. They got low grades in the first semester which made them
disincline to attend classes. Besides, P8 mentioned that he wasn’t ready for that program because he
never took similar courses before. Also, P1 stated that because of his low grades in the first year, he felt
despair and skipped classes, which made things worse for him.

“I graduated from open high school. | am mostly self-taught. | like studying but the
courses were very difficult. | am not used to listening to lectures, taking notes and
answering teachers. | never studied such courses. That made me unhappy about myself,
I felt like a failure. My grades were terrible, so | decided to take some time off. | stopped
going to school and returned home. | did not want to return that school. | changed the
school and I am here, learning English and getting used to formal education.” (P8)

‘I had a lot of friends. We used to spend time all night long. We did not go to school
regularly and as a result | got bad grades at midterms. | thought | would do better for
finals but unfortunately, they were even worse. It was like a vicious circle. The worse
grades | got, the less | went to school and study. | was not happy at all and | needed a
change. So i decided to change to school and start over.” (P1)

Only one student (P12) talked about the financial issues.
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“My brother was taking care of me and my educational expenses. When he had another
child, it was very hard to for him to take care me financially. Here | am staying at my
aunt’s. Here is comparatively small and cheap so | do not need much money.”

Institution Level Factors

There are two subthemes emerged as ‘program characteristics’, and ‘faculty-student interaction’ from
the data in the main theme institutional level factors. Participants complained about the two dimensions
of the program characteristics that have an effect on weakening their academic integration. In this regard,
firstly, P9 emphasizes the difficulty of exams in relation to the intensity of the courses:

‘Exams were too challenging. We were totally 120 students taking the same course, but
at the end of the semester only 20 students could pass the course. One cannot explain
why this happens by just claiming that students weren’t working their exams’.

Lack of technical amenities is another essential concern weakening student engagement regarding
program characteristics. In this manner, P2 whose university established in 1992, underlines the lack of
experience with laboratories and usage of technical equipment:

“My former university was a small, developing university. It did not have enough labs
and technical equipment that we need to gain experience with. Our professors were
trying hard to teach things that we need to learn by doing but unfortunately the labs
were either full or filled with broken machines or lacking the necessary things. So, |
decided to drop out of it.”

Similarly, P9 whose previous university was established in 2010, criticizes the lack of needed
equipment: ‘We were going to the near vocational high school to see the power lathe. Can you believe it?’

Another critical factor weakening student engagement emerged as faculty-student interaction which
is composed of attitudes of faculty towards students, perceived quality of faculty and attitudes of
administration towards students. As for some factors for transferring to another university, participants
emphasized the communication problems, improper behaviors of some faculty members, receiving poor
quality lectures, evaluation practices, lack of content knowledge and teaching skills and motivation of
some faculty members. P2 put an emphasis on the communication problems with the faculty members.
Besides, P12 underlined the improper behaviors of some faculty members towards foreign students in
lectures which makes him embarrassed:

‘All of our courses and lectures were in English. When a faculty member enters the classroom,
he/she starts to lecture in English. But, in some courses, some faculty members didn’t pay
attention to the foreign students in the classroom. They don’t know Turkish. However, in some
circumstances especially when some friends didn’t understand some topics they go on with
lecturing Turkish. When foreign students say ‘We don’t understand anything’, the faculty says ‘I
will tell you later after the lecture’ and go on lecturing’.

Participants also complained about the quality of faculty members as P8 criticizes the quality of
lectures given by the instructors and research assistants, not by professors. Furthermore, P1, P10, and
P13 complained about the lack of content knowledge, lack of teaching skills and lack of motivation of some
faculty members respectively. Besides, P2 underlined the improper evaluation practices:

‘I didn’t study hard. Ok. But there were some other students who were studying hard to
pass some certain courses. There was a student who failed in the same course 12-13
times. He said that ‘I studied for one year just for one course, but | failed again. Some
professors were asking so hard questions in the exams and they were not just when
evaluating the exam papers’. This was the general view of all students. | think so too.
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There were two students who complained about this situation to the administration. But,
they were expelled from the university’.

Lastly, some participants complained about the negative attitudes of the top administration to the
request of the students, which negatively influence their motivation, make them despair and feel that the
administration doesn't care about them. P10 gave an example for that situation:

‘My previous university was located in a town. | think no one wouldn’t choose it if they knew its
location. In spite of that, administration of the university decided to open a civil engineering
department in that town. We signed a petition, collected signatures from students and submitted
to the administration for not opening this department in this town. However, they didn’t pay
attention to our concerns’.

Environmental Factors

There are three subthemes emerged from the data as ‘significant others’, ‘internal campus
environment’ and ‘external environment’ under the main theme “environmental factors”. The existence
of significant others, the role of family support and friend influence were found to have some effect on
transfer decision. Families seem to support their children’s decision to drop out of the university if they
believe their children have solid reasons and the transfer will be beneficial to them:

‘At first, they were surprised when I told them that | want to change my school. My family
thought that | was very happy when | was in my previous university. Then | explained my
reasons why | want to drop out and transfer to my current university. After | was
accepted by the new university, | talked with them again. And they supported my
decision to transfer’ (P9).

Besides, the role of friends has controversial effects on student engagement. For example, P9 stated
that he decided to transfer to another university when two of his closest friends decided to transfer, which
shows that peer influence is another important factor that may affect the way people behave. On the
other hand, experiencing problems with peers or having no peers and feeling isolated or alone may also
lead to school dropout or transferring to another university. As P1 explained that the reason why he
decided to transfer was due to having problems with friends, while P11 emphasized the effect of lacking
friends and feeling alone on dropping out of the former university.

Regarding internal campus characteristics, participants emphasized the impacts of characteristics of
campus and campus life on their decision to drop out and transfer. As for the characteristics of campus,
some participants stated that they did not find physical amenities of the campus and campus life
satisfactory and it did not meet their needs and expectations. Some other participants criticized the size
and location of the campus by stating that “the university looked like a high school and it was located in a
small town far away” (P1), and ongoing constructions on the campus (P8). In addition to these, some
participants complained about the lack of physical facilities such as lack of classrooms which caused
classrooms to be overcrowded (P11) and /ack of social spaces on university campuses like sports hall and
cafeteria (P2), which shows campus life is another important aspect of university education and providing
students with social and academic facilities, and social, sportive and similar events may help increase
student engagement.

Lastly, from the data, general characteristics and living conditions of the city emerged as external
environmental factors that prevents social integration. Some students stated that they regretted choosing
their previous universities because of the challenges they experienced in those cities. Some participants
complained about the location of the universities. They expressed that they wanted to enroll in
universities located in ‘cities which meet their social and intellectual expectations, not in towns which
failed to meet these expectations’ (P8). They also mentioned that ‘small size towns where their
universities were located did not provide them with opportunities to create social networks’ (P10). Also,
some participants indicated that they had to deal with some challenges such as commuting to campus
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and the geographical features of the city (geographic proximity), which led them to transferring to a
university located in a city that is near to their hometown and has similar geographical features:

‘Transportation was too hard. It was a long way from my dorm to school and the public
transportation was not efficient at all. | had to spend hours waiting for the bus or on the
way to and from school. | hated that.” (P11)

“I don’t know what | was thinking when | chose that university. It was like in the middle
of nowhere. It was very far away from my hometown and | had no idea how to get there.
It was very hard to travel to that city. Also, because | had never been in the eastern part
of Turkey, | could not get used to the climate, environment and people. The city was
suffocating me because it was not as green as my hometown’ (P7).

Furthermore, the cost of living and living conditions of the city were other factors regarding external
environment. P11 stated that the accommodation was very expensive, which made the city very
expensive to live. And P13 complained about the security problems of the city. P 13 stated that the
neighborhood his dormitory was located was not a safe place at all, and fights, gun fights were everyday
things, which made him decide to drop out and transfer to another university.

Discussion

Background characteristics, especially educational performances are important for college persistence
and graduation. Consistent with the previous research (French, Immekus and Oakes, 2005; Habley and
McClanahan, 2004; Baillie and Fitzgerald, 2000; Fenske, Porter and DuBrock, 2000; Astin, 1993b),
precollege performances of the participants emerged as an influential factor on college dropout, along
with the financial and health issues. Students transfer by hoping to reach better financial and health
conditions.

Besides, educational aspirations play important roles in transferring to another university mainly
because of the desire to reach a more reputable university and improve professional skills. Actually, this
is a rephrased version of studies revealing the inadequacy in educational aspirations leads low academic
and social integration (Pascarella and Terenzini, 2005; Habley and McClanahan, 2004). But this time high
educational aspirations lead students to leaving their previous universities. One reason of such a situation
could be the personality traits of these students. They may have high level of conscientiousness (Costa
and McCrae, 1992), so that they are more achievement oriented, self-disciplined, determined and
planned individuals, and they see this transfer as a chance for their future and job-related skills (Hall et
al., 2015).

In this study, most of the participants complained about programs characteristics, and especially
attitudes of some faculty members and administration towards them. They complained about the
administration’s indifference to their needs, the intensity of the courses, lack of equipment, labs and not
having enough experience in laboratories. Especially for engineering programs, laboratory wok,
counselling and faculty mentoring provide opportunity for active learning and they have positive effects
on student academic integration (Hoit and Ohland, 1998). In addition to the intensity of courses, difficulty
of some exams, getting low grades, communication problems and unjust behaviors of some faculty
members may cause students to become demotivated and hurt their self-confidence and as a result they
may drop out of the college (Santiago and Einarson, 1998). Besides, perceived low quality of the faculty
members and lectures are some of the negative factors for student persistence. If the courses are just
theoretical and there is no room for practice (Baillie and Fitzgerald, 2000), students may feel bored in
classes (Sax, 2008). Also, if students feel isolated because of the low quality in the student-faculty
interaction (Boles and Whelan, 2007; Baillie and Fitzgerald, 2000), so that they are most likely to have low
engagement and persistence.
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Generally, significant others (families, friends, etc.) seem to have a positive effect on student
engagement and involvement. Significant others, having a close relationship with friends and family may
help students to actively engage in learning, develop a sense of belonging and adjust to college (Kuh et
al., 2008; Strauss and Volkwein 2004; Veenstra 2009). However, in this study, it was found that family and
peers may play an essential role in dropout and transfer decision as well, which is consisted with the
results of Aypay, Ceki¢c and Boyaci (2012). According to the findings of the study, the families of the
participants are likely to approve their children’s decision to drop out or transfer on condition that they
think it is rational and will be beneficial for them. Friends also play a controversial role on dropout or
transfer. Participants who have problems with their peers or have no peers so that they feel all alone,
isolated seem to decide to drop out, while some participants drop out or transfer just because their peers
are doing so.

In addition to the factors stated above, some participants criticized the characteristics of the
campuses, campus life and lack of physical facilities. Inadequate social and intellectual spaces negatively
influence creating social networks enabling commitment to university and friends (Tinto, 1993).
Moreover, some participants talked about the problems related to safety, cost of living, location and
insufficient social places in cities, towns their former universities were located. Because of the commuter
characteristics of newly founded universities (Aypay, Ceki¢ and Boyaci, 2012) and powerful link between
universities and cities in Turkey, these problems could affect student persistence negatively and result in
dropout or transfer.

According to majority of the participants, their previous universities failed to meet their expectations.
In this regard, there exist an intersection point between college engagement and choice theories.
Students are rational actors collecting information on both gainings (job prospections, advantages etc.)
and costs (loans, accommodation, being apart from family and friends etc.) and analyzing this information
when they are choosing a certain university (Hossler, Schmit and Vesper, 1999; McDonough, 1997). In this
study, some participants stated that they regretted choosing their previous universities when they
experienced some challenges in those cities. Hence, students attend universities because of certain
personal reasons and aspirations; however, if these were not met, they may decide to drop out or transfer.

Conclusion and Recommendations

According to the findings of the study, some subthemes play different roles in the analysis of the
factors that weaken engineering students’ engagement compared to the western literature.

Educational aspirations are related with the persistence in the same college, but in this study some
students were not satisfied with the academic and professional services of their previous universities.
Hence, they dropped out of their former universities hoping to attend a more reputable one and to
improve their academic and professional skills.

The effect of perceived quality of faculty members on college retention is one of the unique results of
the present study. Some participants argue that the low quality of lectures (given by instructors or
research assistants), their lack of content knowledge, teaching skills, motivation and evaluation practices
were very effective on some participants’ decisions to dropout or transfer. It was also found out that
negative attitudes of faculty and administration was another effective factor on students’ lack of
motivation. These opinions of the participants imply that although the higher education system in Turkey
is centralized, the influence of faculty members on courses and the university administration on
educational processes are very high. Actually, in order to sustain autonomy of the higher education
institutions, the influence of the faculty members and the university administration could be tolerated.
However, considering the rapid massification in higher education in Turkey, such an influence on courses
and educational processes may cause differences and problems in the quality of courses and educational
processes and jeopardize the academic quality among universities.

In the western literature, the studies that focus on the role of environmental factors on student
retention and persistence came forefront later than the studies that focus on the role of student
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involvement and students’ backgrounds on persistence and engagement (Tinto, 2006, p. 2-4). However,
in this study, the situation is just the opposite. Most of the universities in Turkey, especially founded in
2006 and later, commonly reveal the characteristics of a commuter college, in which the environmental
factors are more important. Despite the changing populations and developmental differences, there is at
least one state university in each city in Turkey. Choosing a university means choosing a city to live and
the university life means the social life of the city. When students think they couldn’t find what they
expected, they start to regret studying in that city and university. Hence, to explain student engagement
and persistence in Turkish higher education context, college choice and retention theories need to be
used together to explain city-university tie.

In order to eliminate factors leading to low engagement and support persistence among engineering
students, several attempts may be taken by universities, policy makers, and researchers, taking the
centralized higher education system in Turkey into consideration.

Universities, especially those founded in 2006 and later, may establish centers for foreign languages,
academic advising with career/life planning, provide remedial coursework and support effective
laboratory work for engineering students who desire to improve their academic and professional skills.
Besides, universities could organize some courses for faculty members who wanted to improve
professional skills regarding student assessment, instructional techniques. Apart from that, current
decision-making mechanisms should be improved and operated more efficiently to enhance students’
sense of belonging and engagement. Universities should also pay attention to community service
orientations and courses and widen the content of these courses to integrate both cities and universities,
and the community and students for enhancing student engagement and commitment to the university.

Policymakers should provide universities with adequate regulations to act on to meet the academic,
managerial and professional demands of engineering students. Frankly, there is no such a legal restriction
preventing universities from taking the above actions in Turkey. However, current regulatory framework
could be made more encouraging by empowering academicians and administration of universities. Some
new regulatory mechanisms which provide faculty members with career prospects based on their active
involvement in community service courses or practices need to be developed.

Researchers, either national or international, interested in college engagement and persistence among
engineering students in Turkish higher education, should take contextual differences into consideration
such as educational aspirations, program characteristics, faculty-student interaction and external
environment (city characteristics). Especially environmental factors constitute an interplay between
college choice and engagement theories in this study.
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Tiirkge Siirimii

Girig

Turkiye’de yliksekdgretimin sisteminin gelisiminde 2006 yilindan beri 6nemli gelismelerin yasadig
soylenebilir. Yeni tniversitelerin kurulmasiyla birlikte 6gretim elemani ve 6grenci sayilarinda ve buna bagli
olarak yiksekogretimde kamu ve 6zel kesimin harcamalarinda bir artis gozlenmistir. “Her ilde bir
tiniversite” politikasina bagh olarak 2006 yilindan giinimiize kadar 140% yeni Universite kurulmustur.
Boylece 2014-15 egitim Ogretim yilinda yuksekdgretimde net okullasma orani %39,49’a ulasmistir.
Yiiksekogretim Bilgi Yonetim Sistemine (YBYS) gore ise 2015-16 egitim Ogretim yilinda Gniversitelerde
toplam 6,689,185 06grenci bulunmaktadir. Benzer sekilde, Tirkiye ilk ve ortadgretimin yaninda
yiiksekogretim kurumlarindaki biitiin hizmetlerde 6grenci basina diisen harcamalari en fazla artiran ig
ulke arasinda yer almistir (OECD, 2015, p. 212). Bu baglamda yiksekogretime kamu kesiminden ayrilan
pay %32,9'a, 6zel kesimden yiiksekdgretime ayrilan pay ise 47,9’a ulasmistir (TUIK, 2015).

Yiiksekogretimin gelismesindeki bu ani ivmenin ylksekogretime katilim ve erisim agisindan olumlu
sonuglar dogurdugu soéylenebilir. Clinkli ¢ag nidfusunun ¢ogunluguna ylksekogretime katilma imkani
taninmis olmaktadir (Trow, 2007). Ancak bu gelismelerle beraber Tirkiye’de Universite katilimi ve
devamliligl agisindan ciddi endiseler de ortaya ¢ikmaktadir. Bu baglamda ¢ok sayida 6grenci halen bir
yiiksekdgretime programina kayith olmasina ragmen (niversite sinavina yeniden girmektedir. Ornegin,
2014 yilinda Universite sinavina giren 6grencilerin (2,086,115) %26,62’si bu sekilde Universite sinavina
yeniden girmistir (MEB, 2015). 2010-11 ve 2016-17 egitim 6gretim yillari arasinda yedi yillik periyotta bu
oran %22 ve %27 arasinda degismektedir (MEB, 2017, 2016, 2015, 2014, 2013, 2012, 2011). Buradan
hareketle bu sayilara gére o6grencilerin 6nemli bir kisminin halen kayith olduklari programlardan,
bolimlerden ya da Universitelerden bir sekilde memnun olmadiklari ve bu memnuniyetsizligin onlari
yeniden Universite sinavina girerek kayith olduklari program, boliim ya da Universiteyi degistirmeye ittigi
soylenebilir.

Bu calismanin amaci 6grencilerinin okul katilimini zayiflatan ve onlari baska Universitelere gegis
yapmaya iten nedenleri analiz etmektir. Calismada nitel bir yaklasim benimsenmektedir ve o6zellikle
mihendislik 6grencilerine odaklanilimistir. Calisma Orta Anadolu Bolgesinde 1992 yilinda kurulmus orta
biyiiklikte bir devlet Universitesine™ Tirkiye’nin baska iniversitelerinden gecis yapan miihendislik
ogrencileri ile sinirhdir. Tirkiye baglaminda Universite 6grencilerinin okul katihmina iliskin ¢alismalar
sinirhdir. S6z konusu mihendislik 6grencileri olunca Turkiye’deki alanyazin oldukga sinirli kalmaktadir
(Gunuc ve Kuzu, 2015; Aydin, Guneri, Yildirim, Cag, 2015; Aypay, Ceki¢ ve Boyaci, 2012). Dolayisiyla
¢alismanin Turkiye’deki alanyazina onemli bir katki yapacagl disiiniimektedir. Bununla beraber
yuksekogretimde 6grenci katihmi ve devamliligina iliskin calismalarda, katiimi ya da devamhligi etkileyen
motivasyon, bireysel arka plan, 6grenme ortami ve altyapi, Universitenin 6grenciye sundugu hizmetler gibi
6grenci ve kuruma iliskin faktoérlere odaklanilir. Az bir ¢alisma ise 6grenci ve Universitenin disinda yer alan
dissal faktorlere odaklanir (Boles ve Whelan, 2017; Ing ve Victorino, 2016; Hall et al., 2015; Caroni, 2011;
Sax, 2008; Case, 2007; Baillie ve Fitzgerald, 2000; Fenske, Porter ve DuBrock, 2000; Santiago ve Einarson,
1998; Hoit ve Ohlve, 1998; Ott, 1978). Dolayisiyla bu c¢alismanin mihendislik 6grencilerini baska
Universitelere gecis yapmaya iten c¢evresel faktorlere de odaklanarak ozellikle Tirkiye gibi
yiiksekogretimde hizl bir gelisim yasayan (lkeler igin de yararli olacagi disiinilmektedir.

§ Tlirkiye’de Temmuz 2018 itibariyle Yiiksekégretim Kurumu’na gore toplam tiniversite (en az dért yillik
niversiteler) sayisi 201’dir. 15 Temmuz darbe girisiminden sonra 15 vakif Gniversitesi kapatiimistir.
** Calismanin verilerinin toplandigi bu devlet Giniversitesi bundan sonraki paragraflarda “calisma

Universitesi” olarak adlandiriimistir.
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Alanyazin

Alanyazinda 6grenci katiimina iliskin islevsel, yorumsamaci, elestirel ve katihmin boyutlari seklinde
gruplandirilabilecek tanimlamalar yapilmaktadir (Hagel, Carr ve Devlin, 2012). Bu ¢alisma ise islevsel
yaklasimi temel almaktadir. Bu dogrultuda Kuh (2009, s. 683) 6grenci katimini “Universitenin istendik
ciktilanyla iliskili etkinliklere 6grencinin harcadigi zaman ve c¢aba ve Universitenin bu etkinliklere
o6grencinin katiimini artirmak icin yaptigi her sey” olarak tanimlamistir. Dolaysiyla yiksekogretimde
o6grenci katiliminin 6grenci ve kuruma iliskin temelde iki boyutunun oldugunda so6z edilebilir (Kuh, Kinzie,
Schuh ve Whitt, 2005, s. 9).

Yiiksekdgretimde katilima iliskin alanyazinda Astin’in Ogrenci Katilimi Kurami (Astin, 1985), Tinto’nun
Ogrenci Biitiinlesme Kurami (Tinto, 1987), Pascerella’nin (1985) Degisimin degerlendirilmesine iliskin
Genel Modeli gibi gesitli kuramlar bulunmaktadir. Bu li¢ temel etkilesimsel model ayni zamvea Universite
devamliligi ve terki ¢alismalarinda da bir temel teskil etmektedir. Ozellikle Tinto’nun kurami siklikla
kullanilmis ve test edilmistir. Ancak ekonomik ve dissal faktorleri ve Universite tiplerini ihmal ettigine
yonelik bircok elestiriyle de karsilasmistir (Chen, 2008; Tinto, 2006; Braxton ve Hirschy, 2005; Nora,
Cabrera, Hagedorn ve Pascarella, 1996; Cabrera, Nora ve Castaneda, 1993). Ornegin Braxton ve
Hirschy’nin yerlesik ve daginik Universitelerde okul terki modeli Tinto’nun modelinden farklilagmaktadir.
Tinto 6grenci devamliligina iliskin Gniversitenin i¢ cevresindeki faktorlere odaklanirken, Braxton ve Hirschy
yerlesik ve daginik Universitelerin 6grenci katihmi ve devamliligi acisindan farkli 6zelliklerine
odaklanmiglardir. Daginik lniversitelerdeki 6grenciler genellikle farkli yas gruplarindan, calisan, ailevi
yukamlulikleri fazla olan ve genellikle kampis disinda konaklayan 6grencilerden olusmaktadir (Braxton
ve Hirschy, 2005). Bu 6grencilerin dncelikli sosyal tyelikleri kampis disindaki aile, arkadas ve meslektas
gruplariiledir. Bu gibi durumlar bu 6grencilerin tniversite ve icindekilerle bag kurmalarini olumsuz etkiler
(Alford, 1998). Sonug olarak, yukarida deginilen kuramlar baglaminda 6grenci katilimini etkilen faktorler
o6grenci ve kurum diizeyi olmak tzere iki kategoride incelenebilir.

Ogrenci Diizeyi Faktorler

Ogrenci diizeyi faktérlerden birisi finansal sorunlardir. Finansal sorunlarin 6grenci devamlilig
Uzerindeki etkilerini inceleyen ¢esitli calismalarda birbirine zit sonuclara ulasiimistir (Strauss ve Volkwein,
2004; Nora, 1990, p. 315). Ancak bazi durumlarda finansal kaynaklarin yetersizligi 6grencinin Universite
egitimi stirecinde yipranmasini artirmaktadir (Habley ve McClanahan, 2004). Finansal kaynaklara ek olarak
fiziksel, duygusal ve akil sagiligina iliskin sorunlar da 6grencinin Universite egitimine devam etmesini
olumsuz olarak etkileyebilmektedir (Habley ve McClanahan, 2004). Ozellikle psikolojik faktdrlerin
o6grencinin Universiteye akademik ve sosyal olarak entegrasyonunda énemli etkileri vardir (Tinto, 1993).
Ogrencinin bireysel arka plani egitime devamlilikta bir diger etkili faktérdir. Egitsel performansin bir
parcasi olarak lisedeki agirlikl ortalama, calisma aliskanliklari, akademik hazir bulunusluk ve tniversitenin
ilk yilindaki ders notlari 6grencinin akademik entegrasyonu icin nemli etkenlerdir. Bu faktorler 6grencinin
ozellikle ilk yilda Gniversitede yipranmasi ve Universite terki ile iliski gostermektedir (Westrick et al., 2015;
Veenstra, 2009; Habley ve McClanahan, 2004; Astin, 1991). Benzer sekilde egitimden beklentiler de
Universite terki ve dislik diizey katilim ile ilgili en énemli faktorler arasinda yer almaktadir (Habley ve
McClanahan, 2004; Pascarella ve Terenzini, 2005). Bundan baska 6grencilerin gevrelerindeki kisilerle
iliskileri de Universite katihmi ve devamliligi agisindan olduk¢a 6nemlidir. Bu 6nemli kisiler 6grenci
o6grenmesi, ait olmasi, Universiteye uyumu ve devamliligi konusunda olumlu rol oynamaktadir. Arkadas ve
aile ile yakin iliskiler bu kisilerin liniversiteyi tamamlamaya iliskin tesvigini ve destegini almada dnemlidir
(Veenstra 2009; Kuh et al., 2008; Strauss ve Volkwein 2004). Ancak bu sonugclar aile ve akranlarla
destekleyici kisisel iliskilerin bir sonucudur. Bazen aile bireyleri ve akranlar Universite terki konusunda da
etkili olabilmektedir (Aypay, Cekic ve Boyaci, 2012).

Kurum Diizeyi Faktorler

Kurumsal faktérler 6grencinin Universitede sosyal ve akademik katilimi icin dnemli olan kurumsal
baghhk tzerinde etkilidir (Tinto, 2006, 1993). Kurumsal katilim olmadan 6grenci lniversitede izole bir
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halde yasar ve kazanabilecegi deneyimlere daha az yatirrm yapmis olur (Astin, 1993a). Bir 6grenci
Universiteden, Universitedeki bireylerden ve Universitenin geleneklerinden kopuk hissederse ¢ok iyi bir
akademik basariya sahip de olsa blylk bir olasilikla daha guvenli bir yer igin Universiteyi birakmak
isteyecektir (McCroskey, Booth-Butterfield, ve Payne, 1989, p. 2). Buna gore 6gretim programi, 6gretimin
kalitesi, 6gretim elemanlarinin tutumlari 6grencinin yipranmasinda ve Ogrenmeye olan ilgisinin
azalmasinda 6nemli etkenlerdendir (Habley ve McClanahan, 2004). Benzer sekilde Ogrenci-6gretim
elemani etkilesimi 6grenci katiliminda énemli bir rol oynar (Marra, Rodgers, Shen ve Bogue, 2012). Bazen
zayif etkilesim 6grencinin lniversiteyi terk etmesine neden olabilir (Pascarella ve Terenzini, 1991). Bundan
baska tepe ve orta diizey yoneticilerin orglitsel karar alma sureglerindeki tutum ve davraniglari, iletisim,
politikalarda ve duzenlemelerde adaletli davranmalari da &grenci katilimini etkiler ve 06grencinin
Universiteyi birakma karari almasina neden olabilir (Berger ve Braxton, 1998; Bean, 1980). Ogrenci
katimini artirmada etkili olabilecek bir diger faktor ise 6grenciyi gelecekteki isine yonelik becerilerin
gelistirilmesi ve &grenim gordiigii programa gerekli kaynaklarin saglanmasidir. Ozellikle miihendislik
programlarinda 6grencilerin laboratuvarlarda deneyim kazanmasi ve teknik arag-gerecleri kullanabilmesi
olduk¢a o6nemlidir. Lisans programina yeni baslayan mihendislik 6grencilerine miihendislige 6zgi
laboratuvarlarda aktif 6grenme olanaklarinin saglanmasi, disipline 6zgii danismanlik yapilmasi ve 6gretim
elemanlarinin 6grencileri yonlendirmesi 6grencilerin egitsel devamliliklarina olduk¢a énemli bir katki
yapmaktadir (Hartman ve Hartman, 2006; Hoit ve Ohlve, 1998). Akademik entegrasyondan baska, kampiis
cevresi de 6grencilerin sosyal ve fiziksel ihtiyaglarini karsilamaldir. Béylece onlari egitsel amagh etkinlikler,
mekanlar ve kaynaklarla desteklemelidir. Egitsel devamllik 6grencilerin kampis temelli etkinliklere ve
organizasyonlara katilimiyla glclendirilebilen bir olgudur (Astin, 1975). Ek olarak sosyal etkinlikler ve
olaylar, 6grencinin sosyal baghhgini saglayarak ve kuruma aidiyet hissini giiclendirerek, tanimadigi bir
cevreye entegre olmasina ve uyum saglamasina olanak tanir (Roberts ve Styron, 2009). Bu baglamda
genislik ve 6grenci sayisi bakimindan buyiik Universitelerin sosyal entegrasyon igin daha iyi firsatlar
sunabilecegi ifade edilebilir (Napoli ve Vortman, 1998; Tinto, 1993; Pascarella ve Terenzini, 1991).

Yontem

Bu c¢alisma 6grencilerin katilimlarini zayiflatan ve baska Universitelere gecis yapmalarina neden olan
faktorleri 6grencilerin deneyimlerine gore incelemektedir. Dolayisiyla, amaca ulagsmak icin tiimdengelimci
bir yaklasimla (Audet ve Amboise, 2001) karmasik bir fenomenin derin bir sekilde analizine
odaklanmaktadir. Calisma nitel betimleyici desene gore kurgulanmistir. Gomulu teori, etnografya,
fenomonoloji, anlati analizi ya da nitel durum deseninden farkli olarak nitel betimleyici desen aslinda
temel nitel arastirma desenidir (Merriam ve Tisdell, 2015, p. 42). Temel betimleyici desen ya da temel nitel
arastirma deseni son vyillarda o6zellikle egitim ve toplum saghigi alanlarinda ulusal ve uluslararasi
alanyazinda yaygin bir sekilde kullanilmaktadir (Baldan ve Gliven, 2018; Williams, 2017; Ali, Zengaro ve
Zengaro, 2016: Zheng, Guo, Dong ve Owens, 2015; Ersoy ve Yapicioglu, 2015; Girglr ve Akcamete, 2012;
Kahriman-Ozturk, Olgan ve Guler, 2012; Vuran, Colak ve Girgiir, 2003).

Betimleyici desene gore tasarlanan calismalar bireylerce deneyimlenen spesifik olaylarin yogun bir
Ozetini saglamakta ve verilerin mantiksal bir sekilde diizenlenmis bilgi icerikleri seklinde yalin, diz ve
betimsel bir sekilde sunumuna odaklanmaktadir (Lambert ve Lambert, 2012). Bu baglamda betimleyici
desen arastirmacilara, ilgili fenomenin dogal halinde incelenmesi, bir teori ya da kavramsal cergeveye bagli
kalinmasi, verilerin tipik olarak birey ya da odak grup goériismelerinden elde edilmesi, verilerin analizinde
tematik ya da icerik analizi yapilmasi, bulgularin verilerin kapsaml 6zetler ve net detaylar icerecek sekilde
dogrudan sunulabilmesi gibi olanaklar tanir (Kim, Sefcik ve Bradway, 2017).

Katilimcilar

Katihmcilar ¢alisma (niversitenin hazirlik sinifinda 6grenim géren 13 6grenciden olusmaktadir.
Katihmcilar olgit 6rnekleme ve kartopu oOrnekleme yontemlerine gore belirlenmistir. Buna gore
katiimcilarin segimindeki temel Olglt baska Universitelerden calisma Universitesine gecis yapmis
mihendislik 6grencileri olmalaridir. Kartopu 6rnekleme ise bir katilimcidan bilgi alinarak bir diger
katilimciya ulasiimasi esnasinda kullanilmistir (Vogt, 1999). Hazirlik sinifinda ders veren bir arastirmaci ilk
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olarak bir meslektasi yoluyla ol¢itleri saglayan bir katilimciya ulasmis daha sonra bu katilimcinin verdigi
bilgilerle olgutleri saglayan diger bir katihmciya ulagsmistir. Gorlismelere gonillilik esasina gére bir
katiimcidan digerine ulasilarak devam edilmistir. Sonug olarak hazirlik sinifindaki gegis yaparak gelen tiim
muhendislik 6grencilerine ulagiimistir. Katihmei 6zellikleri asagida Tablo 1'de verilmistir. Katiimcilarin ve
daha 6nce biraktiklari Gniversitelerin isimleri kodlanarak sunulmustur.

Tablo 1.
Katilimci Ozellikleri
Katihm  Cinsiyet  Birakilan Kurulus Toplam 6grenci  Birakilan lisans Gegis yapilan
clar Universite  yili sayisi (Lisans)™™  programi lisans programi
P1 Erkek A 1992 12057 Elektrik Elektronik  Elektrik
Muhendisligi Elektronik
Muihendisligi
P2 Erkek A 1992 12057 Elektrik Elektronik  Elektrik
Miihendisligi Elektronik
Muihendisligi
P3 Erkek B 2006 8037 Maden Makine
Muhendisligi Muhendisligi
P4 Erkek D 1975 25455 Makine Makine
Muhendisligi Muhendisligi
P5 Kadin F 1975 42310 Makine Makine
Miihendisligi Muihendisligi
P6 Erkek B 2006 8037 Makine Makine
Muhendisligi Muhendisligi
P7 Erkek H 2008 9574 Makine Makine
Muhendisligi Muhendisligi
P8 Erkek J 1992 27664 Elektrik Elektronik  Elektrik
Miihendisligi Elektronik
Muihendisligi
P9 Erkek C 2010 19494 Makine Makine
Miihendisligi Muihendisligi
P10 Kadin J 1992 27664 Elektrik Elektronik  Elektrik
Muhendisligi Elektronik
Muhendisligi
P11 Erkek K 2007 30421 Elektrik Elektronik  Elektrik
Miihendisligi Elektronik
Muihendisligi
P12 Erkek L 1987 21716 Fizik Mihendisligi  Elektrik
Elektronik
Mihendisligi
P13 Erkek K 2007 30421 Enddstriyel Makine
Tasarim Mihendisligi
Muhendisligi

Tablo 1’e gore katiimcilarin blyik bir c¢ogunlugu erkektir. Katilimcilarin hepsi ayrildiklari
Universitelerde de mihendislik bolimlerinde 06grenim goérmuslerdir. Ancak Gi¢ katihmci o6nceki
bolumlerinden farkli bir bdlime gecis yapmistir. Birakilan Gniversitelerin ¢ogu calisma Gniversitesi ile ayni

™ Terk edilen Universiteler ve calisma Universitesinin 2015-2016 egitim o6gretim yilindaki lisans

programlarindaki toplam 6grenci sayilarina ait veriler YBYS'den elde edilmistir.
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ya da sonraki yillarda kurulmustur. Universitelerin hepsi illerde konuslanmisken yalnizca C ve |
Universiteleri ilgelerde konuglanmistir.

Veri Toplama Araci ve Goriismeler

Bu calismada veriler yari yapilandiriimis gériismeler yoluyla toplanmig ve arastirmacilar tarafindan ses
kaydina alinmistir. Yari yapilandirilmis gérismeler yoluyla bir yandan katiimcinin konusma serbestisine
diger yandan da gorisme sirecinin arastirmaci tarafindan kontroliine olanak saglamaktadir (Creswell,
2003). Ayni zamvea arastirmacinin 6n yargilarinin éniine gegmeye de yardimci olmaktadir (McMillan ve
Schumacher, 1993. s. 426). Goérisme sorulari ise alanyazin ve uzman gorisleri dogrultusunda
hazirlanmistir. On calisma icin iki gériisme yapilmis ve bu gériismelerden elde dilen bulgular egitim
yonetimi alaninda uzman iki akademisyen ile degerlendirilerek gorisme sorulari gbzden gegirilmis ve
gerekli dizenlemeler yapilmistir. Daha sonra gériisme formuna son hali verilmistir. Her gérismeden 6nce
katimcilarla arastirmaci arasinda onam formu imzalanmistir. Calisma silirecinde uzman gorisleri
alinmistir. Onam formunun hazirlanmasi ve uzman gorisleri calismanin giivenirligi ve i¢ gecerligi icin
onemlidir (Merriam, 1998). Goriismeler arastirmacilarin ofislerinde yapilmistir. Her gériisme ortalama 30
dakika stirmis ve pilot goriismelerle beraber toplamda 13 kisi ile gértstlmustdr.

Verilerin Analizi

Verilerin analizinde rahatligi (Braun ve Clark, 2006) ve nitel dogasi (Vaismoradi, Turunen, ve Bondas,
2013) nedeniyle tematik analiz yontemi segilmistir. Go6riisme sorulari alanyazin baz alinarak
hazirlandigindan  verilerin  analizinde tlimdengelimci ve tumevarimci yaklasimlar beraber
degerlendirilmistir. Gergekten de verilerin analizinde alanyazindan farkh kategori ve temalara da
ulasilmistir. Braun ve Clark’a (2006, 2014) gore tematik analiz verinin icerigi ve 6nceden var olan teori ya
da kavramsal cergeveye gore timden gelimci ya da timdengelimci bir yaklasimla kullanilabilir. Bununla
beraber tematik analiz bakis acilarina, uygulamalara, etkili olan faktorlere, 6zel bir sosyal sosyal sirecin
insasina yonelik cesitli sorularin soruldugu gértismeler icin de olduk¢a uygundur (Braun ve Clark, 2006,
2014). Bu g¢alismanin da odak noktasinda muhendislik 6grencilerinin katilim ve devamlilik baglaminda
gecis davraniglari degerlendirilirken eski Universitelerini birakip ¢alisma Universitesine gecis yapma
davranisinda etkili olan faktérlere odaklaniimistir. Bundan baska analiz siirecinde gomili teori ve
hermendtik fenomonoloji ile karsilastirildiginda verilerin daha dislik diizeyde yorumlamasi yapilmis ancak
disa vurulan igerigin yaninda o6rtiik icerige de dikkat edilmistir. Tematik analiz béyle durumlarda oldukga
kullanigh bir yontemdir (Vaismoradi, Turunen, ve Bondas, 2013). Bu baglamda verilerin analizine uzman
gorisleri de alinarak ilk 6nce ses kayitlarinin dokiimi ile baslanmis, kodlama anahtari olusturulmus, kodlar
karsilastirilmig, kategoriler tzerinden temalar elde edilmistir (Bogdan ve Biklen, 1992; Patton, 2002).
Temalarin uzman goriisii ve alanyazina gore kod-kategori-tema siralamasina gore olusturulmasi, calismayi
daha giivenilir bir hale getirmektedir (Merriam, 1998).

Bulgular

Verilerin analizi sonucunda 6grencilerin katilimini zayiflatan ve onlari gegis yapmaya iten {i¢ ana tema
ortaya cikmistir. Bunlar 6grenci diizeyi faktérler, kurum diizeyi faktérler ve cevresel faktérlerdir. ilgili
alanyazinda gevresel faktorler genellikle kurum diizeyi faktorlerin icerisinde ele alinir. Ancak katilimcilarin
kampus ici ve disi cevreye iliskin cok sayida ifadeleri ve Tirkiye'deki daginik Universitelerin durumu
arastirmacilari gevresel faktorler adi altinda yeni bir tema olusturmaya itmistir.

Ogrenci Diizeyi Faktorler

Bu temanin altinda “egitsel beklentiler”, “saglk problemleri”, “egitsel performans” ve “finansal
problemler” olmak lizere dort alt tema ¢ikmistir.

Yapilan analize gore 6grencilerin katilimini zayiflatan ve calisma Universitesine gecis yapmalarina
neden olan en 6nemli faktorlerden biri 6grencilerin egitsel beklentileridir. Sekiz katilimci bir 6nceki kayith
olduklari Giniversite ya da programin beklentilerini karsilamada yetersiz kaldigini belirtmistir.
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Bu baglamda P3 bir onceki kayith oldugu programin is firsatlarinin kisith oldugunu ve bu durumun
Universitesini degistirme karari tGzerindeki etkisinde bahsederken P12 bir énceki kayith oldugu programin
itibarinin daha az oldugunu vurgulamistir. Benzer sekilde mesleki anlamda kisisel gelisim saglamak igin
yabanci bir dil 6grenme istegi de 6nceki liniversite ile 6grenciler arasindaki bagi zayiflatan ve gegis
yapmalarina neden olan etkenler arasindadir:

“Daha énce fizik miihendisligi béliimiinde okuyordum. Her zaman igin bir miihendis
olmak istemistim. Eger miihendis olursam daha kolay is bulabilecegimi diisiiniiyordum
fakat liniversiteye basladiktan sonra Tiirkiye’de durumun béyle olmadigini diisiindim.
Bir fizik miihendisi icin kariyer olanaklari sinirliydi. Sonugta tniversiteyi birakip makine
miihendisligi béliimiine gegmeye karar verdim.” (P12)

“Arkadaslarim bana neden (iniversitemi degistirdigimi sordular. Onlara hicbir sosyal
problemimin olmadigini séyledim. Arkadaslarimla ve hocalarimla iyi iliskilerim vardi ama
her zaman yabanci bir dil 6grenmek istemistim. Bu miihendislik igin olduk¢a énemli bir
konu ama énceki iiniversitemde hig firsat bulamadim. Simdi ise ingilizce 6§reniyorum ve
bu gelecekteki is imkanlari agisindan oldukga iyi. Onceki (iniversiteyi birakmamadaki
temel neden yabanci bir dil 6Grenmekti ve ben de biraktim.” (P7)

Egitsel beklentilerle ilgili nedenlere ek olarak P5 ve P7 onceki Universitelerini birakarak ¢alisma
iniversitesine gegme nedenleri konusunda fiziksel ve psikolojik saglk problemlerinden bahsetmislerdir.

“Saghk problemlerim vardi, panik atak gegiriyordum. Aileme okulu birakmak istegimi
s6yleyince babam bu konuyu iyice diisiinmemi séyledi ama annem dayanamadi ve eve
dénmemi séyledi. Ben de eve déndiim ama bir siire sonra babam okula geri déneme
konusunda beni ikna etti. Ben de bir kere daha denemek istedim ama evden daha fazla
uzak kalamayacadgimi da ekledim. Bununla beraber evimizin oldugu yerdeki iiniversiteye
yerlesemedim. Eve en yakin bu liniversite vardi. Ben de buraya kayit yaptirdim.” (P5)

“Bu liniversiteye gelmemin tek nedeni saglik problemlerimdi. Yurtta kaldigimdan ve hig
yemek yiyemedigimden dolayi ¢ok fazla kilo kaybetmistim. Cogu zaman kendimi hasta
gibi hissediyordum ve vaktimin ¢odunu uyuyarak ya da internette dolasarak
gegiriyordum. Ailem beni bu durumda gériince eve geri dénmemi ve buradaki
iiniversiteye gitmemi séylediler. Simdi ailemle yasiyorum ve daha mutluyum.” (P7)

Egitsel performansa iliskin cogu katihmci akademik performanslarinin  disik oldugundan
bahsetmislerdir. ilk dénemde aldiklari diisiik notlarin kendilerini derslerden soguttugunu ve bunun
devamsizlik yapmaya ittigini ifade etmislerdir. Bunun yaninda P8 6grenim gérdugu programa iliskin hazir
olmadigini ¢iinkli daha 6nce hig benzer dersler almadigini séylemistir. P1 ise ilk yildaki disik notlar
nedeniyle umutsuzluga kapildigini dersleri aksattigini ve bunun durumu daha da kot hale getirdigini
vurgulamistir.

“Ben agik liseden mezun oldum. Cogunlukla kendim 6grenmeye aliskinim. Calismayi
severim ama dersler ¢ok zordu. Ders dinlemeye, not almaya ve hocalarin sorularini
cevaplamaya aliskin degilim. Daha énce hi¢ béyle dersler de almadim. Bu durum beni
mutsuz etti ve kendimi yetersiz hissettim. Notlarim kétiiydii ve bir ara vermek istedim.
Okula gitmeyi biraktim ve eve déndiim. O okula tekrar geri dénmek istemedim ve
sonugta dedistirdim. Simdi Ingilizce &greniyorum ve formel egitime alismaya
calisyyorum.” (P8)

“Bir siirti arkadasim vardi. Aksamlari uzun miiddet vakit gegirirdik. Okula diizenli olarak
gitmezdik ve dolayisiyla vizelerden kétii notlar aldik. Finallerde daha iyi yapabilecegimi
diistindiim ama onlar daha da kétiiydi. Sanki kendi kendini tekrarlayan bir déngii gibi
kéti notlar aldik¢a okula daha az gitmeye ve daha az ders ¢calismaya basladim. Mutlu
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degildim ve bir degisiklik istedim. Bu yiizden okulu degistirdim ve her seye bastan
basladim.” (P1)

Bunlara ek olarak yalnizca bir 6grenci (P12) finansal sorunlarindan bahsetmistir:

“Agabeyim benimle ilgileniyordu ve egitim masraflarimi o karsiliyordu. Sonra bir cocugu
daha oldu ve bana finansal olarak yardim etmesi giiglesti. Burada ise halamlarda
kaliyorum. Burasi ayni zamanda gérece daha kiigiik ve harcamalarim daha az oluyor.”

Kurumsal Diizey Faktorler

Kurumsal diizey faktérler ana temasinin altinda “program ozellikleri” ve “6gretim elemani-6grenci
etkilesimi” olmak Uzere iki alt tema ortaya ¢ikmistir. Katilimcilar program o6zelliklerinin akademik
entegrasyonu zayiflatan iki boyutundan sikayet etmislerdir. Program o6zellikleri baglaminda ilk olarak P9
derslerin yogunluguyla ilgili olarak sinavlarin zorlugundan bahsetmistir:

“Sinavlar ¢ok zorlayici. Ayni dersi alan toplam 120 kisiydik ancak dénemin sonunda
yalnizca 20 kisi dersi gegebildi. Hicbir kimse bunun nedenini yalnizca Ggrencilerin
sinavilara ¢alismadigi ile agiklayamaz.”

Teknik gerecglerin eksikligi program ozelliklerindeki katihmi zayiflatan diger 6nemli bir etkendir. Bu
dogrultuda universitesi 1992 yilinda kurulan P2, laboratuvar ve teknik gereglerinin kullanimi ile ilgili
deneyim eksikligini su sdzleriyle vurgulamistir:

“Onceki iiniversitem kiiciik, gelisen bir (iniversiteydi. Deneyim kazanabilmek icin yeteri
kadar laboratuvari ve teknik ekipmani yoktu. Hocalarimiz bizim yaparak é6grenmemiz igin
tim sartlari zorluyorlardi ancak ya laboratuvarlar tamamen dolu oluyordu ya da
makineler kirik ve 6nemli cihazlar eksikti. Bu ylizden ben de birakmak istedim.”

Benzer sekilde Universitesi 2010 yilinda kurulan P9 da teknik ekipman eksikligini elestirmistir: “Torna
tezgahini gérmek icin yakindaki meslek lisesine gidiyorduk. Buna inanabiliyor musun yani?”

Ogrenci katilimini zayiflatan diger 6nemli bir faktér ise “6gretim elemanlarinin 6grenciler karsi
tutumu”, “6gretim elemanin algilanan kalitesi” ve “yonetimin 6grencilere karsi tutumu” seklindeki
etmenlerden olusan 6gretim elemani-6grenci etkilesimidir. Bu baglamda baska bir Universiteye gegis
yapma konusunda katimcilar, iletisim problemlerini, O6gretim elemanlarinin uygun olmayan
davranislarini, kalitesi gorece diisiik dersleri, bazi 6gretim elemanlarinin 6grenci basarisini degerlendirme
konusundaki uygulamalarini ve yine bazi 6gretim elemanlarinin ders icerigi konusunda yeterince bilgi
sahibi olmamasini ve ders isleme konusundaki motivasyon eksikliklerini vurgulamislardir. Bu baglamda P4
Ogretim elemanlari ile yasanan iletisim problemlerini vurgulamis, P12 ise derslerde bazi 6gretim
elemanlarinin yabanci 6grencilere karsi uygun olmayan davraniglarini ve bunun kendisini ne kadar mahcup
ettigini sdylemistir:

“Biitiin derslerimiz Ingilizceydi. Bir hoca sinifa girdiginde derse ingilizce olarak baslardi
fakat bazi derslerde bazi hocalar siniftaki yabanci égrencilere dikkat etmezlerdi. Yabanci
6grenciler Tiirkgce bilmiyor. Bazi derslerde arkadaslarimiz bazi konulari anlamadiginda
hocalar Tiirkce olarak derse devam ediyordu. Yabanci 6grenciler biz higbir sey anlamadik
dediginde hoca ben size dersten sonra anlatirim deyip derse devam ediyordu.”

Ogretim elemanlarinin algilanan kalitesi baglaminda P8 profesérlerin disinda kalan arastirma
gorevlileri ve 6gretim gorevlileri tarafindan verilerin derslerin kalitesini elestirmistir. Ek olarak P1, P10 ve
P13 bazi 6gretim elemanlarinin ders icerik bilgisinin, 6gretim becerilerinin ve ders isleme
motivasyonlarinin eksikligi konusunda sikayet etmislerdir. P2 ise uygun olmayan 6grenci degerlendirme
uygulamalarinin altini ¢izmistir:

“Ben ¢ok derslere ¢cok ¢calismadim. Tamam. Ama bazi égrenciler de var ki dersleri gegmek
icin ¢ok fazla calisiliyorlar. Ayni dersten 12-13 defa kalmis olan bir 6grenci vardi. Dedi ki
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tek bir ders igin bir yil harcadim ama yine kaldim. Bazi hocalar sinavlarda ¢ok zor sorular
soruyor ve sinav kagitlarini degerlendirirken de adaletli davranmiyorlar. Bu gériis aslinda
biitiin égrencilerin genel olarak paylastigi bir gériistii. Ben de béyle diisiiniiyorum. Bu
durumu yénetime sikdyet eden iki égrenci vardi ama onlar da uzaklastirma aldilar.”

Son olarak bazi katihmcilar tepe yonetimin (rektorlik) 6grencilerin taleplerine karsi olumsuz
tutumlarindan sikayet etmislerdir. Bu durumun o6grencilerin motivasyonunu olumsuz etkiledigini,
umutsuzluga kapildiklarini ve yonetimin onlari 6nemsemedigi hissine kapildiklarini ifade etmislerdir. P10
bu duruma soyle bir 6rnek vermistir:

“Benim onceki liniversitem bir ilcede konuslanmisti. Bence biri Universitenin yerini
Onceden bilse orayi tercih etmez. Buna ragmen liniversite yénetimi bu ilgeye bir de insaat
miihendisligi boliimi agmaya karar verdi. Biz de bu béliimiin bu ilgede agilmamasi igin
liniversite yonetimine sunulmak iizere bir dilek¢e yazdik ve égrencilerden imza topladik
ancak endiselerimize hi¢ kulak asmadilar.”

Cevresel Faktorler

Cevresel faktorler baglaminda “ilgili kisiler”, “kampis i¢ cevresi” ve “dis cevre” olmak lizere (g alt tema
ortaya ¢ikmistir. Aile destegi ve arkadas etkisi 6grencilerin gegis yapma davranislarina etki eden ilgili kisiler
alt temasi altinda degerlendirilebilir. Bu dogrultuda ailelerin 6grencinin Universiteyi birakma kararinin
saglam bir zemine oturdugunu ve gecis yapmanin 6grencilere yararh oldugunu disindiklerinde onlara
destek olduklari gérilmektedir:

“Okulumu degistirmek istedigimi séyledigim ilk vea sasirdilar. Ailem énceki
iiniversitemde mutlu oldugumu diisiiniiyordu. Sonra onlara neden énceki iiniversitemi
birakip simdiki tiniversiteme ge¢mek istegimi anlattim. Yeni (iniversiteye kabul aldiktan
sonra ailemle tekrar konustum. Onlar da benim bu kararimi destekledi.” (P9)

Bunun yaninda 6grenci katilimi tzerinde arkadaslarin birbirine zit bir rolliniin oldugu séylenebilir.
Ornegin P6 en yakin iki arkadasinin baska bir Universiteye gegis yapma kararini grenince o da gegis
yapmaya karar verdigini ifade etmistir. Bu durum akran etkisinin bireylerin davranislarini nasil
degistirdigini gosteren 6nemli bir érnektir. Diger yvean Ogrencinin hi¢ arkadasinin olmamasi, izole
oldugunu hissetmesi ya da akranlariyla gesitli problemler yasamasi da onun okulu terk etmesine ve baska
bir Universiteye gecis yapmasina neden olabilmektedir. Bu baglamda P1 gecis yapma nedenleri arasinda
arkadaslariyla yasadigi problemlere deginirken P11 de 6nceki tniversitesini terk etme nedenleri arasinda
yeterince arkadasinin olmayisini ve yalniz hissettigini belirtmistir.

Kampus i¢ cevresi baglaminda ilk olarak katilimcilar kampis o6zellikleri ve kampis yasaminin
Universiteyi birakma ve gecis yapma kararlari Gstlindeki etkisinden bahsetmistir. Kampis 6zellikleri
baglaminda bazi katilimcilar kampusin fiziki altyapisinin ve kampis hayatinin istenilen diizeyde olmadigini
ve ihtiyac ve beklentilerini karsilamadigini ifade etmislerdir. Diger bazi katilimcilar ise kamplisiin genisligi
ve konumunu “Universitenin sanki bir liseye benzedigini, il icerisinde uzaktaki bir ilcede bulunduguna” (P1)
ve “kampdus icerisinde devam eden insaatlara” (P8) vurgu yaparak elestirmislerdir. Bunlara ek olarak bazi
katilimcilar fiziksel mekanlarin yetersizliginden bahsetmistir. Ornegin, “siniflar yetersiz oldugundan dersler
oldukga kalabalik bir sekilde islenmektedir” (P11). Ek olarak “spor salonu ve yemekhane” (P2) gibi sosyal
mekanlarin eksikligi de s6z konudur. Bu durum kampis yasaminin Gniversite egitiminin dnemli bir pargasi
oldugunu gosterdigi ve sosyal ve akademik mekanlarin, sosyal sportif ve benzeri etkinliklerin 6grenci
katihmini artirmakta etkili oldugu séylenebilir.

Son olarak, sehrin genel 6zellikleri ve sehirdeki yasam sartlari 6grencinin dis ¢cevre baglaminda sosyal
entegrasyonunu oOnleyen etmenler olarak 6ne c¢ikmaktadir. Bazi 6grenciler 6nceki Universitelerini
sectiklerine pisman olma nedenlerini Gniversitelerin konuslandigi sehirlerde karsilastiklari zorluklara
baglamistir. Kimi katihmcilar énceki Gniversitelerinin konumundan sikdyet etmislerdir. Bu katimcilar
Universitelerin ilgelerde degil de il merkezlerinde konuslanmasini, bu sayede “sosyal ve entelektiel
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beklentilerinin” (P8) karsilanabilecegini disliinmektedirler. Bununla beraber Universitelerin konuslandigi
“kigk ilgelerde sosyal aglarin kurulmasinin oldukga gili¢ oldugunu” (P10) diisiinmektedirler. Bunlardan
baska katimcilarin bazilari da kampiise ulasim ve sehrin cografi ézellikleri (cografi yakinlik) ile ilgili gesitli
sorunlari dile getirmislerdir. Bu sorunlar katilimcilardan bazilarinin memleketine daha yakin tiniversitelere
ya da cografi 6zelliklerine daha aliskin olduklari sehirlerdeki Gniversitelere gegis yapmaya itmistir:

“Ulasim ¢ok zordu. Kaldigim yurttan okula uzun bir yol vardi ve toplu tasima da yeterli
dedildi. Otobiis beklerken, okuldan gelirken ya da okula giderken ¢ok fazla zaman
harciyordum ve bundan nefret ettim.” (P11)

“Onceki iiniversitemi secerken ne diisiindiim bilmiyorum. Hicligin ortasinda bir yerdeydi.
Memleketimden ¢ok uzaktaydi ve oraya nasil gidecegime dair bir fikrim yoktu.
Bulundugu sehre seyahat etmek ¢ok zordu. Ayni zamanda Tiirkiye’nin dogu kisminda
daha énce hi¢ bulunmamistim. iklime, cevreye ve insanlara bir tiirlii aisamadim. Sehir
memleketim gibi yesil degildi, beni sanki boguyordu.” (P7)

Dis cevreye iliskin diger faktorler sehrin yasam kosullari ve yasam giderler olarak ortaya ¢ikmistir. P11
onceki Universitenin bulundugu sehirde konaklamanin ¢ok pahali oldugunu ve bunun sehri yasamak igin
¢ok pahali hale getirdigini vurgulamistir. P13 ise sehirdeki glivenlik problemlerinden sikayet etmistir.
Kaldig yurdun sehrin guivenli bir bolgesinde olmadigini, kavgalarin, silah seslerinin giindelik yasamin bir
pargasi gibi oldugunu ve tiim bunlarin onu Universiteyi birakip baska bir tniversiteye gegis yapma karari
almasinda etkili oldugunu belirtmistir.

Tartisma

Ogrencilerin bireysel arka plan ozellikleri, dzellikle egitsel performanslari {iniversite devamhligi ve
mezuniyeti icin olduk¢a 6nemlidir. Bu ¢alismada da 6ncekilere (French, Immekus ve Oakes, 2005; Habley
ve McClanahan, 2004; Baillie ve Fitzgerald, 2000; Fenske, Porter ve DuBrock, 2000; Astin, 1993b) uygun
olarak finansal ve saglik problemlerinin yaninda Universite 6ncesi egitsel performans katilimcilarin
Universiteyi birakmalari konusunda etkili olan nedenler arasinda ortaya ¢ikmistir. Bunun yaninda
ogrenciler daha iyi finansal ve saglik kosullari igin de gegis yapmiglardir.

Bunun yaninda daha itibarli/popiler bir Gniversitede okumak ve mesleki becerilerini gelistirmek gibi
nedenler baska bir tniversiteye gecis yapma konusunda etkili olmus ve bu konuda egitsel beklentilerin
roliint géstermistir. Aslinda bu bulgu distk egitsel beklentilerin diistik akademik ve sosyal entegrasyona
ittigini savunan calismalari destekleyici niteliktedir (Pascarella ve Terenzini, 2005; Habley ve McClanahan,
2004). Fakat bu kez yiiksek dizeyde egitsel beklentiler 6grencilerin dnceki liniversitelerini terk etmede
etkili olmustur. Bu durumun bir nedeni 6grencilerin kisisel 6zellikleri olabilir. Bu baglamda bu 6grencilerin
daha fazla sorumluluk duygusuna sahip olduklari (Costa ve McCrae, 1992) bu ylzden de daha ¢ok basari
odakh, 6z-disiplinli, planh bireyler olduklari ve daha popdler bir liniversiteye gegis yapmayi gelecekleri ve
mesleki becerilerinin gelisimi agisindan bir firsat olarak algiladiklari séylenebilir (Hall et al., 2015).

Bu calismada katilimcilarin ¢ogu kayith olduklari programlarin 6zelliklerinden ve 6zellikle bazi 6gretim
elemanlarinin ve lniversite yonetiminin 6grencilere karsi tutumundan sikdyet etmislerdir. Yénetimin
ogrenci ihtiyaglarina ilgisizligini, derslerin yogunlugunu, laboratuvar ve ekipman eksikligini,
laboratuvarlarda yeterince deneyim kazanmadiklarina deginmislerdir. Ozellikle miihendislik programlari
icin laboratuvar calismalari, 6gretim elemaninin 6grenciye danismanlik yapmasi ve rehber olmasi
o6grencinin aktif 6grenmesi icin gesitli firsatlar saglar ve 6grencinin akademik entegrasyonunu olumlu
etkiler (Hoit ve Ohlve, 1998). Ek olarak derslerin yogunlugu, bazi sinavlarin zorlugu, sinavlardan disiik
puanlar alma, 6gretim elemanlari ile yasanan iletisim problemleri ve bazilarinin notlveirmada adaletsiz
davranmasinin 6grencilerin sevkini kirdigl, 6z-glivenlerine zarar verdigi ve bunun sonucunda bazi
ogrencilerin Universiteyi biraktigl séylenebilir (Santiago ve Einarson, 1998). Bunun yaninda bazi 6gretim
elemanlarinin ve derslerin algilanan diisik kalitesi 6grenci devamliligi agisindan olumsuz bir etken olarak
ortaya c¢ikmistir. Eger dersler ¢ok teorikse uygulaya yeterince yer olmaz (Baillie ve Fitzgerald, 2000) ve
dgrenciler derslerde sikilabilir (Sax, 2008). Ogrenciler dgretim elemani-6grenci etkilesiminin disik
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olmasindan dolayi izole olmus hissedebilirler (Boles ve Whelan, 2007; Baillie ve Fitzgerald, 2000). Bu
nedenle de daha diisuk katima ve devamliliga sahip olduklari séylenebilir.

ilgili kisilerin (aile bireyleri, arkadaslar vb.) genellikle 6grenci katiiminda olumlu bir etkiye sahip
olduklari gézlenmistir. ilgili kisiler ya da aile ve arkadaslarla olan yakin iliskiler 6grencilerin 6grenmede
aktif olmasina ve Universiteye karsi bir aidiyet hissi gelistirip uyum saglamasina yardimci olabilir (Kuh et
al., 2008; Strauss ve Volkwein 2004; Veenstra 2009). Fakat bu ¢alismada Aypay, Cekic ve Boyaci'nin (2012)
calismasina benzer sekilde aile bireyleri ve arkadaslarin 6grencilerin Universiteyi birakma ve baska bir
Universiteye gecis yapmalarinda etkili oldugu goriilmistir. Bu ¢alismanin bulgularina goére katihmcilarin
aileleri Universiteyi terk etme ve bagka bir Universiteye gegis yapma kararini mantikli ve katilimci igin
yararli oldugunu disundiklerinde desteklemektedirler. Bazi katilimcilar ise arkadaglari ile yasadiklari
problemlerden dolayi ve yine bir kismi da arkadaslarinin da Universiteyi terk etmesiyle onceki
Universitelerini terk etmislerdir.

Yukaridaki faktorlere ek olarak, bazi katilimcilar 6nceki tiniversitelerinin kampdisiini, kampis hayatini
ve fiziksel mekanlarin yetersizligini elestirmislerdir. Yetersiz sosyal ve entelektiiel alanlar Gniversite ve
arkadaslara olan bagliligi artiracak sosyal aglar olusturmayi da olumsuz etkilemektedir (Tinto, 1993). Ek
olarak bazi katimcilar 6nceki Universitelerin iginde bulundugu il ve ilgeleri glvenlik, yasam giderleri,
yetersiz sosyal mekanlar agisindan elestirmislerdir. Tlrkiye’de (niversitelerin icinde bulunduklari sehirle
gicli baglari ve ozellikle yeni agilan Universitelerin simdilik daginik Universite 6zelligi géstermesinden
dolayi (Aypay, Ceki¢ ve Boyaci, 2012) bu problemlerin 6grencilerin 6nceki Universitelerde devamhhgini
olumsuz etkiledigi ve tiniversite terki ve baska tniversiteye gecise neden oldugu séylenebilir.

Katihmcilarin biytk cogunluguna gore oOnceki Universiteleri beklentilerini karsilamada basarisiz
olmustur. Bu baglamda lniversite katilimi ve se¢imi teorileri arasinda bir kesisim noktasinin ortaya ¢iktig
ifade edilebilir. Bazi Universite se¢im teorilerine gore Universite tercihi siirecinde 6grenciler rasyonel
aktorler olarak Universite egitimi ile ilgili kazanimlar (is olanaklari, avantajlar vb.) ve maliyetler (6grenim
lcretleri, konaklama, aile ve arkadaslardan ayri kalma vb.) hakkinda bilgi toplarlar, bunlari analiz ederler
ve nihayet bir Universiteyi secerler (Hossler, Schmit ve Vesper, 1999; McDonough, 1997). Bu galismada da
bazi katilimcilar 6nceki Universitelerinin bulunduklari sehirlerde yasadiklari zorluklardan dolayr bu
Universiteleri segmekten pismanlik duyduklarini ifade etmislerdir. Dolayisiyla bu cercevede 6grencilerin
Universiteye giderken belli kisisel nedenler ve beklentilerden dolayi gittikleri ancak bu beklentiler
karsilanmadigi takdirde Gniversiteyi birakma ve baska bir tiniversiteye gecis yapma davranisi sergiledikleri
soylenebilir.

Sonug ve Oneriler

Arastirmanin bulgularina gére bazi alt temalarin, 6grenci katilimini zayiflatan faktorlerin analizinde Bati
alanyaziniyla karsilastirildiginda farkli roller oynadigi ifade edilebilir.

Egitimsel beklentiler genel olarak ayni tniversitede egitsel devamlilik ile ilgilidir ancak bu ¢alismada
o6grenciler onceki Universitelerinden akademik ve mesleki hizmetler konusunda memnun degillerdir.
Dolayisiyla 6nceki Universitelerini daha popiler, akademik ve mesleki becerilerini gelistirebileceklerini
umduklari baska bir tiniversiteye gegme umuduyla terk etmislerdir.

Ogretim elemanlarinin dgrenciler tarafindan algilanan diisiik kalitesi bu calismanin kendine 6zgii
sonuglarindan biridir. Bazi 6grenciler derslerin dislk kalitesi (6gretim gorevlileri ve arastirma gorevlileri
tarafindan verilen), 6gretim elemanlarinin diisiik ders igerigi bilgisi, 6gretim becerileri, motivasyon ve
6grenci basarisinin  degerlendirilmesindeki yetersizliklerinin Gniversiteyi terk etme ve c¢alisma
Universitesine gecis yapmalarina etki ettigini dne slirmislerdir. Ayni zamanda bazi 6gretim elemanlarinin
ve Universite yonetiminin 6grencilere yonelik olumsuz tutumu da 6grencilerde motivasyon eksikligine
neden oldugu soylenebilir. Katilimcilarin bu ifadeleri degerlendirildiginde Tiirkiye'deki ylksekogretim
sistemin merkezi bir yonetim yapisina sahip olmasina ragmen 6gretim elemanlarinin derslerdeki ve
iniversite yonetimlerinin egitim 6gretim sliregleri tizerindeki etkisinin oldukga fazla oldugu ifade edilebilir.
Bu duruma universitelerin akademik 6zerkliginin korunmasi agisindan yaklasildiginda bu etkinin goz ardi
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edilebilecegi diisiinilse de Tirk yiuksekdgretim sisteminde yasanan hizli kitlesellesmeyle beraber egitim
Ogretim siregleri ve derslerdeki kalitenin her Gniversitede dogal olarak ayni olmadigi, aksayan yonlerin
oldugu ve bu kitlesellesme siirecinde universiteler arasindaki egitim kalitesinin surdirilebilirliginin
saglanamadigi da dusinulebilir.

Bati alanyazininda 6grencinin egitsel devamliliginin agiklanmasinda cevresel faktorlere odaklanan
calismalar, 6grenci katiimi ve 6grencinin bireysel arka plan 6zelliklerine odaklanan c¢alismalardan
kronolojik olarak sonra gelmektedir (Tinto, 2006, s. 2-4). Ancak bu ¢alismada durum tamamen farklidir.
Tirkiye'deki Gniversitelerin ¢ogu, 6zellikle 2006 yilindan sonra kurulanlar, genel olarak daginik tniversite
ozelligi gostermektedir. Bu durumda cevresel faktorler daha 6nemli hale gelmektedir. Turkiye’de degisen
nufuslari ve gelisimsel farkhliklarina ragmen her sehirde en az bir tniversite bulunmaktadir. Bir tiniversite
secmek yasanacak sehri secmek ve (niversite yasami ise sehirdeki sosyal yasam demektir. Ogrenciler
beklediklerini bulamadiklarini disindiklerinde o Universitede 6grenim gérmekten ve o sehirde
yasamaktan pisman olmaya baslamaktadir. Bu baglamda bu ¢alismanin sonucuna gére Tirkiye 6zelinde
o6grenci katihmi ve egitsel devamlligi agiklarken Universite secimi ve devamhhgi teorilerinin Gniversite-
sehir bagini agiklamak icin beraberce kullaniimasi gerektigi ifade edilebilir.

Muhendislik 6grencileri arasinda disiik katilima neden olan faktorleri en aza indirmek ve 6grencinin
ayni Universiteden mezun oluncaya kadar egitsel devamliligini saglamak igin Universiteler, politika
yapicilar ve arastirmacilar tarafindan bazi 6nlemler alinabilir.

Universiteler, 6zellikle 2006 ve sonraki yillarda kurulanlar, miihendislik dgrencilerinin akademik ve
mesleki becerilerini artirmaya yonelik taleplerini karsilamak amaciyla yabanci dil merkezleri, kariyer
planlamasina yonelik akademik danismalik, fazladan destekleyici ders ve 6devler ve etkili laboratuvar
calismalarinin desteklenmesi gibi girisimlerde bulunabilirler. Bunun yaninda ihtiya¢ duyan 6gretim
elemanlarina mesleki becerilerinin, 6lgme-degerlendirme ve 6gretim yontem ve teknikleri agisindan
gelistiriimesine yonelik kurslar verilebilir. Bunun disinda halihazir karar alma mekanizmalarinin 6grencinin
aidiyet duygusu ve katiliminin artirilmasi igin yeniden diizenlenmesi bir baska 6neri olarak sunulabilir.
Universitelerin topluma hizmet uygulama ve derslerine daha gok &zen géstermeleri ve derslerin kapsamini
sehri ve Universiteyi, sehirdeki toplumu ve 6grenciyi bitilinlestirebilecek dogrultuda genisletmeleri de
6grencinin katiminin ve Gniversiteye bagliliginin artirilmasinda etkili olabilir.

Politika yapicilar, Gniversiteleri, mihendislik 6grencilerinin akademik, yonetsel ve mesleki taleplerini
karsilamaya iliskin diizenlemeleri hayata gecirme konusunda desteklemelidirler. Agikgasi liniversitelerin
bu diizenlemeleri yapmalarina iliskin bir yasal kisitlar bulunmamaktadir. Ancak halihazir yasal cerceveler
akademisyenleri ve Universite yoneticilerini giliclendirerek daha tesvik edici bir hale getirilebilir. Bu
baglamda, o©rnegin, akademisyenlerin topluma hizmet dersleri ve uygulamalarina aktif olarak
katildiklarinda kariyer basamaklarinda avantaj saglayacak yeni yasal mekanizmalarin gelistirilmesi
onerilebilir.

Tirk yuksekogretim sisteminde miihendislik 6grencilerinin tGniversite katilimi ve egitsel devamliligina
ilgi duyan ulusal ya da uluslararasi arastirmacilarin, egitsel beklentiler, program ozellikleri, 6gretim
elemani-6grenci etkilesimi ve dis cevreye (sehir 6zellikleri) iliskin baglamsal farkhhklara dikkat etmeleri
olduk¢a dnemlidir. Ozellikle cevresel faktdrler baglaminda bu ¢alismada iniversite segimi ve katilimi
teorileri arasinda karsilikh bir etkilesimin oldugu ortaya ¢ikmistir.
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