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Sisteminden Kaynakli Sorunlar”, “Veli ve Cevreden Kaynakh Sorunlar”, “Ogretmenden
Kaynakl Sorunlar” ve “Okul ve Sinif Ortamindan Kaynakli Sorunlar” temalari altinda
toplanmistir

Introduction

In the globalized world, life and thought forms, judgments, expectations and problems of people
who are at the center of education and training are also changing. Undoubtedly, teaching profession is
highly affected by such changes. Therefore, determining the current problems of teaching profession
and seeking for solutions is considered as a significant phenomenon (Demir & Ari, 2013).

The role of teachers is great in educating qualified human resources, preparing individuals for social
life and in the development of the country as a nation (Eskicumali, 2002; Vural, 2004; Ozden, 2013). To
increase the quality of education, it is necessary to increase the quality of the teachers, which is the
most important element of education (Kavcar, 1980; Toker Gokge, 2013). While increasing the
qualifications, it is necessary to be aware of the problems teachers encounter and to seek solutions.

In our country, it is known that especially classroom teachers experience some serious problems
(Erdem, 2010; Goémleksiz, Ulkii, Bicer & Yetkiner, 2010; Taneri & Ok, 2014; Sari & Altun, 2015).
Classroom teachers spend more time with the same class of students than the other branch teachers
(Erdem, 2010). Classroom teaching is a basic field within the teaching profession, and it constitutes the
largest group in all teaching fields; hence, the problems encountered in this field present a high level of
variety compared to other branches (Taskaya & Turhan, 2015).

Classroom teachers experience numerous problems such as increasing loss of prestige of the
profession in the society, the physical conditions of the school and classes, teacher salaries, educational
activities, curricula, parental and community pressures (Tekisik, 1987; Saglam & Cicek Saglam, 2005;
Yazici, 2005; Taneri & Ok, 2014; Sari & Altun, 2015; Taskaya & Turhan, 2015). It is known that these
problems have various sources and some problems are related to classroom teacher education (pre-
service training).

Today, the role of classroom teacher education is better understood for the global competition in
the context of training high quality individuals (Akdemir, 2013). Classroom teacher education is the
source of some problems in the field and a number of regulations and practices have long been
implemented to address this problem.

First, the two-year education institutes training teachers for the Ministry of National Education from
1974-1975 academic year to the end of 1981-1982 academic year became part of universities under the
name of education colleges by the Decree Law No. 41 issued on 20 July 1982. The distribution of courses
for education college, classroom teaching program was as follows: 61% of the courses were about the
general culture, 24% were about the field competence and 15% were about the competence of teaching
profession. In the 1989-1990 academic year with the decision of YOK dated May 23, 1989 and numbered
89.22.876, the duration of education colleges was increased to 4 years. A four-year higher education has
become more attractive for high school students compared to two-year higher education, and has
allowed more successful students to opt for classroom teaching programs. However, as the classroom
teaching programs could not train sufficient teachers to meet the increasing need, the Ministry of
National Education (MoNE) had to appoint people who do not have the necessary formation as
classroom teachers (Erglin, 1987; Baskan, 2001; Dagli, 2006; Kilimci, 2006; Akyiiz, 2007; Deringdl, 2007;
Yildizlar, 2011; YOK, 2007; Yiiksel, 2011; Akdemir, 2013; Giigli, 2013).

The National Education Development Project (MEGP) carried out by the World Bank in 1997 that
provided a grant to Turkey had a "Pre-Service Teacher Education" component. This part of the project
was carried out in cooperation with MoNE - YOK and the main objective of the project was to increase
the quality of teacher education for teachers who will be working in primary and secondary schools.
With this adjustment, the time allocated for practice in teacher training programs was increased and
secondary-field practice became compulsory for primary and secondary teachers. With the
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reorganization of education faculties, the new classroom teaching program, which was started to be
implemented in the academic year of 1998-1999, aimed to keep the course content consistent with the
practice courses, the balance between theoretical and practical courses, and to offer more practice
studies (YOK, 1998; Durukafa & Kiris, 2000; Dogan, 2005; Geng, 2005, Kiigciikahmet, 2007; Saglam, 2007;
Aydin, Sahin & Topal, 2008; Karahan, 2008; Azar, 2011; Yildizlar, 2011; Bilasa, 2013).

With the restructuring of education faculties in 2006, teacher training programs were reorganized
and they aimed to raise more intellectual teachers. These changes cannot be separated from the 2005
primary education curriculum that was prepared based on the constructivist approach. Constructivist
philosophy required the new primary education curriculum to have the experience first, then to reach
concepts and definitions. It is also important that some new regulations took place in the same year; the
start of reading with phonics-based sentence method and the start of writing with adjoining oblique
writing stand out as the most important arrangements affecting classroom teachers and classroom
teacher candidates (Akyol, 2005; Yilman, 2006; Kiiciikahmet, 2007; YOK, 2007; Azar, 2011; Yiiksel, 2011).

With the Law No. 6287, enacted in April 2012, the duration of 8 years of compulsory education was
extended to 12 years, and the schools in which classroom teachers were assigned were named as
primary schools. This law, also known as the 4 + 4 + 4 system, has transferred the fifth grades taught by
classroom teachers to the secondary school. This led to the problem that one in every five teacher
became abundant and those who wanted to make a transition to different fields (Special education,
Psychological counseling and guidance, English language teaching, etc.) if they wanted to. With this law,
the age of starting school, which was 72 months, was reduced to 66 months. This situation caused some
problems such as the overcrowding of the first grade classes (Dogan, Ugurlu & Demir, 2014; Dogan,
Demir & Pinar, 2014; Epcacan, 2014).

Studies on the problems of classroom teachers are mainly about; the teaching profession in Turkey
and the problems of the profession (Tekisik, 1987), general problems of teachers (Demir & Ari, 2013;
Habaci, Karatas, Adigiizelli, Urker & Atici, 2013), the problems encountered in the first year of the
profession (Korkmaz, Saban & Akbasli, 2004; Gémleksiz, Ulki, Biger & Yetkiner, 2010; Taneri & OK, 2014;
Sari & Altun, 2015), the problems of multigrade classroom teachers (Sag, Savas & Sezer, 2009), the
problems of the teachers working in rural areas and in the countryside (Ozpinar & Sarpkaya, 2010;
Taskaya & Turhan, 2015), the problems that classroom teacher candidates may encounter in their
professional lives (Cam Aktas, 2016), the social problems faced by primary school teachers (Erdem,
2010), the opinions of teachers about their professions (Seferoglu, 2001), the problems that teachers
experienced who changed their field (Ersézlii, Mavis, Ozel & Kiirsadoglu, 2014), the problems teachers
experience during their nomination period (Toker Gokge, 2013), classroom teacher training policies and
problems (Dogan, 2005) and the problems in the assessment and evaluation process (Anil & Acar, 2008).
These studies are typically descriptive surveys, and they portray the problems of classroom teachers.

It is believed that this study helps to fill an important gap in the literature by investigating the
problems of classroom teachers in depth based on their professional experiences, as it is the classroom
teachers who experience the problems and who can provide the most realistic and feasible solution
proposals (Seferoglu, 2004). In addition, this research is important in that the problems of the classroom
teachers will be identified and appropriate solution proposals will be provided.

This research aims to determine the problems of classroom teachers based on their professional
experience. The answers to the following research questions are sought to achieve the goal:

1. What are the problems of classroom teachers working in primary schools with low socio-economic
status (SES)?

2. What are the problems of classroom teachers working in primary schools with moderate SES?

3. What are the problems of classroom teachers working in primary schools with high SES?
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Method
Research Design

In the study, the phenomenological design of qualitative research was used. It is a qualitative
research design that focuses on events that we are aware of but do not know much about in our daily
lives, and emphasizes individuals' perceptions and experiences from their own point of view and aim to
describe and interpret the structure of events (Patton, 2002; Creswell, 2003; Bloor & Wood, 2006;
Yidirnm and Simsek, 2011; Ersoy, 2016; Gedik, 2016). This research consulted the experiences of
classroom teachers to be able to examine the phenomenon of generally recognised " the problems of
classroom teachers " in more detail.

Study Group

As the socio-economic status of the schools in which the teachers were working was taken into
consideration when forming the study group, criteria sampling method, one of the purposeful sampling
methods, was used. The research was carried out in the province of Kayseri in 2016-2017 academic year.
When the study group was determined, first the schools in which the participating classroom teachers
work were selected. These schools were chosen with the help of the provincial national education
directorate. The classroom teachers in these schools were contacted and the identified SES of these
schools (low, medium and high) was confirmed. The classroom teachers who form the data source of
the study confirmed the socio-economic levels of their schools expressed in the provincial national
education directorate. Since the participating classroom teachers were expected to provide in depth
information, only the volunteers took part in the study. Table 1 presents information on the
participating classroom teachers forming the study group.

Table 1.

Information on Classroom Teachers of the Study Group

Participant Seniority Program Instructional
Pseudonym SES of School Gender (Years) Graduated Level
Ebru High Female 17 Other 3
Ayse High Female 20 Other 3
Asli High Female 22 PriTchg. 2
Zeynep High Female 23 Other 1
Ali High Male 32 Other 4
Adnan High Male 20 PriTchg. 1
Kubra High Female 23 PriTchg. 3
Mert High Male 36 Other 2
Kaan High Male 30 Other 2
Biisra High Female 11 PriTchg. 4
Yigit Medium Male 21 Other 4
inci Medium Female 18 PriTchg. 2
Gorkem Medium Male 15 Other 1
Alpaslan Medium Male 10 PriTchg. 1
Ozlem Medium Female 3 PriTchg. 2
Filiz Medium Female 6 PriTchg. 3
Sertap Medium Female 11 PriTchg. 2
Polat Medium Male 18 Other 4
Hilal Medium Female 9 PriTchg. 1
Kerim Medium Male 22 Other 3
Emre Medium Male 13 PriTchg. 4
Onur Low Male 12 PriTchg. 3
Betl Low Female 6 PriTchg. 4
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Merve Low Female 9 PriTchg. 2
Berk Low Male 4 PriTchg. 1
Yunus Low Male 8 PriTchg. 4
Seyma Low Female 2 PriTchg. 3
Zehra Low Female 6 PriTchg. 2
Volkan Low Male 11 Other 3
Firdevs Low Female 6 PriTchg. 1

Table 1 shows that 10 of the classroom teachers participating in the survey worked in primary
school with low socio-economic status, 11 in primary school with medium SES and 9 in primary school
with high SES. Sixteen of the teachers were female and 14 were male. Nineteen of them graduated from
classroom education programs (2 or 4 year programs) and 11 from a non-classroom education program.

Data Collection Process

In this study, the data were collected through focus group interviews using the semi-structured
interview form. To Yildirim and Simsek (2011), the focus group interviews help interviewees remember
details, which is not likely to happen during the individual interviews, and they are advantagous as they
increase the scope and depth of the answers. Information about the purpose of the research was
provided to the classroom teachers and the administrators of the schools in the study group. One of the
researchers spent two days with the classroom teachers during the breaks and lunch hours to get to
know the teachers at these schools better. The purpose of the research was announced and the
anonymity of the participants and the setting was declared as confident- not to be shared with the third
parties. The study group teachers were interviewed when they were available and at the locations they
selected. As for time, lunch breaks and after school hours; as for the location, school principal's room,
the guide teacher's room and the school canteen were preferred. The focus group talks were conducted
in an intimate environment. Group interviews were conducted in three different schools and in groups
of four, five, and six classroom teachers. Each interview lasted for 30-40 minutes on average. In one
group interview, the participants did not allow recording their voices. Other interviews were recorded
with the help of the telephone. In the group interview, where voice recording was not allowed, notes
were written on the form that the researchers had prepared.

The main question directed to the classroom teachers in the study group was "What are your
problems as a classroom teacher?" Six more questions were asked to support this main question. The
data obtained from the participants was typewritten on a computer. Each participant's comments were
sent to them and their opinions and feedback were considered on any additions and removals of the
data set. In addition, each participant was given a pseudonym so that the personal information of
classroom teachers would be kept confidential.

Data Analysis

In data analysis, the content analysis method that is frequently used in the qualitative research was
used. Yildirnm and Simsek (2011) stated that in content analysis, coding is performed by naming the
meaningful parts (words, sentences etc.) and categorization (theme) is formed by combining the related
codes (concepts). Since there is no theoretical structure to facilitate the analysis of collected data in this
research, coding was done according to concepts derived from the data. The similarities between the
codes were put together and thematic coding was performed and the themes were finalized. The data
obtained from the research were presented with a direct citation for each theme.

Validity and Reliability

In qualitative research, rather than the concepts of validity and reliability, the concepts of credibility,
transferability, verifiability and consistency were used. The following steps were taken to ensure and
increase the validity and reliability of these concepts: Relevant literature was examined and opinions
from the two field experts were consulted on the prepared interview questions. After the voice
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recordings and the recorded data were typewritten, the participants confirmed them. The consistency
rate between the codings (Miles & Huberman, 2015) was calculated and the percentage of agreement
was found as over 89%. Forms used in the research process, documents for analysis and raw data were
saved. The findings of the research were interpreted with references to direct quotations. To create an
intimate environment before the research during the data collection process, researchers spent some
time with the participants.

Findings

Findings were presented taking the research questions into consideration. The problems of
classroom teachers working in primary schools with low SES were presented by grouping under the
themes of "The problems stemming from education system", " The problems stemming from parents
and the environment" and "The problems stemming from teachers". On the other hand, the problems of
teachers working in primary schools with a medium and high SES were presented by grouping under the
themes of "The problems stemming from education system", "The problems stemming from parents
and the environment", "The problems stemming from teachers", and "The problems stemming from
school and the classroom atmosphere".

The problems of classroom teachers working in primary schools with low SES

In this section, the findings based on the data from nine classroom teachers working at primary
schools with low SES were presented.

The Problems stemming from Education System

The classroom teachers complained about the continuous changes in the education system, the
heavy structure of the curriculum, the call lines for complaints, 4+4+4 system, the lack of class
repetition, the early starting age of the primary school, the lack of teachers' contribution and
consultation in the preparation of curricula and textbooks, the lack of sufficient budget allocated for the
primary schools, the lacks and gaps in the measurement and evaluation, and the lack of teachers'
prestige.

All of the nine participant teachers stated the negative influence of the continuous system changes;
four of them stated the heavy structure of the curriculum programs especially for the students in rural
areas (low SES); five of them stated they were affected negatively by the call lines for complaints and
added that students or parents use these lines even in very simple and easy to solve situations; eight of
them complained about the removal of classroom teachers from the 5" grade with the 4 + 4 + 4 system.
Moreover, five of them pointed out the negative long-term influence of the absence of class repetition;
only one of the teachers stated reducing the starting age to primary school as a barrier to school
adaptation, four of them complained about not consulting classroom teachers in the preparation of
school curricula and textbooks. According to seven teachers, appointing teachers to their new posts and
schools late cause some problems; eight of them mentioned the stress they have because of insufficient
budget allocation when they meet parents face to face; all teachers complained about having only 3
criteria in the evaluation of the students; eight of them pointed out that there is no prestige of being a
teacher, and that they are not valued and respected by the society, parents and the media. Examples of
teacher comments are as following:

"Frequent changes in the education system affect us and our students negatively. It would be logical
for long-term changes to be made and for long periods of time to remain in effect "(Merve).

"Textbooks are a bit loaded and heavy. Especially for the children in rural areas. We are unable to
catch up. Simplification of the textbooks will be appropriate for elementary schools "(Volkan).

"Branch teachers are struggling to adapt their level to the fifth grade students. | had very successful
students but their success decreased dramatically when they were at the fifth grade. Actually, there is no
problem with the child. It is a big problem that branch teachers cannot get to the level. Classroom
teachers should be responsible for the fifth grades. "(Firdevs).
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"The lack of class repetition causes a casualty on students and parents, and the parents do not strive
for students. This situation causes a decrease in the success. The class must be repeated "(Seyma).

"The earlier starting age of 60 months causes children to experience difficulty in the primary school.
Children younger than 72 months should be directed to kindergartens. Students who do not go to
kindergarten are already experiencing an extreme adjustment problem "(Zehra).

"Students are assessed on three criteria. This situation is incomplete. | think some students are
treated unfairly. They are such students that do not comply with any criterion, and there has to be
another evaluation criterion. These criteria need to be increased to five "(Betiil).

The Problems stemmed from Parents and the Environment

The classroom teachers stated that the problem of the students with low SES were that the parents
were not interested in their children because of their financial difficulty and students did not gain the
reading habits from their environment.

Six of the nine participant teachers stated that most of the children had to be forced to work due to
their low SES and this would negatively affect their education. Eight of the teachers mentioned that the
parents had to work constantly because of their financial situation and had to go abroad and two of the
teachers considered not having the reading habit as a problem. Despite teachers' interference, this
situation would not improve without the support of the environment and make their work more difficult
to build such a culture. Below are given some examples of teacher comments:

"Because the most popular profession around here is tile mastery, our children are learning the
construction business and earn money very early. They need money. This situation decreases students'
enthusiasm for continuing to the school "(Onur).

"The fathers of the pupils are generally working abroad. The mothers have to manage everything.
That's why they are not much interested in their children. The child comes to school without doing any
homework or studying. So s/he cannot improve. It's a pity for kids. Children with older siblings are a little
luckier "(Volkan).

The Problems stemmed from Teachers

Classroom teachers expressed the problems that teachers do not improve themselves, they do not
get to the level of their students and communicate well with them, and there is no excitement to
perform this profession.

Seven of the teachers participating in the survey stated that the classroom teachers did not improve
themselves and it was one of the biggest problems; five of them do not see classroom teachers
enthusiastic and empathetic to address students that they are practicing their profession. One of the
teachers mentioned that it is necessary to carry on the excitement of this profession so that the
classroom teacher can be entitled to it, and that this is not the case with most teachers. Some examples
of teacher comments were given below:

"It's true what my colleague said. We criticize the system, criticize the parents, but we must do our
job well. Teacher needs to keep reading. He needs to follow new trends regarding teaching. We can
appeal to students in this way. Otherwise, it would not be right to wait for the system to improve
"(Onur).

"It is very important to keep up-to-date on this topic and follow the social lives of the students and
attract their attention. Recently, | have made a joke that was common in the social media and the
environment and my students liked it very much. They are interested in it and became more motivated
about the lesson. This is a simple example; it is important for the teacher to update him/herself. But we
do not do it "(Merve).
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Problems of Primary Teachers in Elementary Schools with Moderate SES

In this section, data findings from 11 classroom teachers working in primary schools with a medium
SES were presented.

The Problems of Education System

Classroom teachers have expressed the problems of constant changes in the education system,
heavy curriculum and lessons, lack of class repetition, early beginning age for the primary school, having
English classes at the second grade, and inadequacy of assessment and evaluation criteria.

All of the participant classroom teachers expressed the negative effect of frequent changes on the
educational environment and the stakeholders, and eight of them stated that the curriculum and the
number of courses do not match the levels of the students. It is necessary to reduce the number of
courses and contents; all of the teachers said that the lack of class repetition leads to class problems in
the future; eight considered the age of starting to school early; two of them did not see any positive
contribution of having English language lessons at the second grade; ten of them considered the
assessment criteria for students insufficient for measurement and evaluation. Examples of teacher
comments are as follows:

"The biggest problem is the constant change of the system. A system cannot go on for a long period
of time. The order of teaching, the letters changed, the writing of the letters changed, etc. The books are
changing; the system is changing, etc. We must have a long-term policy and a system "(Yigit).

"The system is very loaded. When | went to Switzerland, | had the opportunity to examine the
education system. Our second grade curriculum is offered at 4th or 5th grade there. Our curriculum is
heavy and intense. We need to spread this. For example, human rights, citizenship, democracy, etc.
might be offered in the 4th grade. These topics can be given in social studies lesson, the content can be
incorporated with it "(inci).

"The class repetition was left to the discretionary and the initiative of the parents and the
administration. This is a big problem. There are still some second grade students who are illterate. |
mean, it's unfair to other kids when you're dealing with these students. | feel like teaching in a
multigraded class. The child could not learn to read or write because of absenteeism, otherwise there is
no problem. The child did not come to school for more than two months. The families also do not care so
how can we expect them to learn to read "(Sertap).

"... We are teaching five-year old children to read and write and therefore have difficulty, especially if
the child has not been to the kindergarten. This is also true for branch teachers. They do not get to the
level of 5th grade students. | have a friend who complains a lot. If classroom teachers have the full
responsbility of the fifth grade and starting age of school is delayed and the preschool eductaion
becomes compulsory, a big problem will be solved "(Gérkem).

The Problems of Parents and the Environment

The classroom teachers considered parents' lack of interest in their children, low SES of families, low
educational background of families and the presence of Syrian students as problems.

Nine of the classroom teachers said that the majority of the parents were indifferent to their
children; all of the teachers said that the low SES of the family influenced students negatively in many
aspects; seven of them mentioned the low educational background of parents as a major problem in the
education process; and four of the respondents stated that Syrian students had problems in the
classroom environment. Below are examples of teacher comments:

"One of the main problems is parents. The child comes to school unprepared. You might have heard
that the schools in the city center are always ahead of the program. For example, when you teach a
sound, the next day the child does not seem to have practiced it. We have to start it all over again.
Parental support is a must. Maybe this is our job, it’s OK but the parent must be involved. Why do we call
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it a parent-teacher-student relationship? The parents must be caring. The child learns to read and write
without getting support, but in terms of quality of the process, parental support is necessary. "(Hilal).

"School and its environment are very influential in success. The income level of the family and their
economic level negatively influence students. We cannot have them do the activities or make them buy
additional books, etc. | can tell you something to show the importance of economic situation. | used a
fruit plate visual material while | was teaching balanced nutrition in Life Science lesson. One of the
students said that he has never eaten these. This is a very painful situation and reflects most of the cases
of students "(Ozlem).

The Problems of Teachers

Classroom teachers in general have indicated that the teachers who do not improve themselves and
those who are non-sensitive are the leading problems.

All of the participant classroom teachers stated that the teachers who did not read books, did not
make efforts to keep up with the technology, and who were teaching with the information gained about
10-20 years ago were problematic. In addition, nine teachers stated that the profession of classroom
teacher should be done sensitively by adopting certain values, otherwise the negative consequences
would be bad for our country and our young people. Some examples of teacher comments were given
below:

"There are also problems arising from classroom teachers. We do not take a step to keep pace with
technology. And what is worse is out of 20 teachers in a room; only two of them are reading books. We
believe that we can teach for 30-40 years with the knowledge 4-year university education. It is we who
can solve most of these problems. "(Ozlem).

"Classroom teacher enters the classroom and the door closes. This is actually both an advantage and
a disadvantage. But we do not take advantage of it. Only you know what you do inside. The conscience
issue is emerging. Maybe you cannot do it in high school, but young children cannot ask for their rights in
primary school. Even if you have them watch videos all day long, they won't complain. In short, only
those with moral compass should be classroom teachers "(Kerim).

The Problems of School and School Atmosphere

Classroom teachers view the lack of social spaces in the school, the differences between the
curriculum and inspector expectations, and the students with different levels in the same class as
problems.

Six of the participant classroom teachers found that the lack of social areas in schools affected the
development of students negatively; five of them stated the expectations of inspectors and school
principals do not match the curriculum content and this leads to inconsistency in the educational
process. Only one participant expressed that they had problems due to different levels of students.
Some of the teacher comments are as follows:

"Our schools are inadequate. Playgrounds are inadequate. Sports areas are inadequate. We want to
educate individuals who can think critically and express themselves. But we do not have a drama hall or
a theater room. This year, with the great efforts of our principals, a simple room was built and students
performed very well. It has been just two months. Such things are very important, but we do not care
about them "(Gérkem).

"In addition to the curriculum load, | think consistency is a major problem. For example, the inspector
comments as, "Do not overload the students, a 4th year gradute is enough to be literate and do simple
maths. But | do not follow what the inspector says. The program is full of content, | want to follow it
"(Filiz).
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"There are successful kids in our class, but we can not improve them as we have to deal with the less
successful. Here, | need to mention that we are paying attention to individual differences and preparing
individualised activities. But still it is not enough and | am having problems "(Kerim).

Problems of Primary Teachers in Elementary Schools with High SES

This section presents data findings from 10 classroom teachers working in primary schools with high
socio-economic status.

The Problems of Education System

Classroom teachers are concerned about the constant changes in the education system, the intensity
of the curriculum, the transfer of the 5th grades from the primary school level to the secondary level
with the 4 + 4 + 4 system, teachers being on duty, the double-shift education system, low teacher
salaries, centralized examinations, lack of budgetary allocation to primary schools and the call lines for
complaints.

Seven of the classroom teachers who participated in the survey stated that frequent and constant
changes in the education system affected all the stakeholders of the system; two of them expressed that
the curriculum is intensive, so the learning cannot be permanent. Six of the teachers consider moving
the 5th grade to secondary schools as part of the 4+4+4 system and branch teachers' adaptation
problems to the levels of the students as problems, and four of them see teachers being on duty as
wrong. All teachers had serious problems with the double-shift education system; two complained
about the low teacher salaries; five of them criticized centralized examination; two of them complained
that the ministry did not allocate budget for primary schools. Finally, eight teachers pointed out that the
call lines for complaints demage teachers' reputation. Examples of teacher comments were given below:

"The program requires interdisciplinary links among Turkish, Mathematics and Life Science courses.
This is very good, very useful, but we do not have enough time, | cannot finish all the content. It is
unnecessary for the program to be so intense. If it is lighter, | think | can have more effective and
permanent education "(Ayse).

"That's right. My graduates and their families have problems in secondary school. | meet branch
teachers, they also complain. They are right too. Students already started a year earlier and they move
to 5th grade at a secondary school. Naturally, teachers are forced to have students two years younger
than the previous ones and they are struggling "(Ali).

"I do not think it's fair for teachers to be on duty. We are not a security force. Our schools are already
having the double-shift education system. The breaks are ten minutes long. | cannot even have a cup of
tea when | am on duty. We get tired for six hours. We need to have a rest at least for ten minutes
"(Ebru).

"Teachers' salaries should also be improved. There is 300-400 Lira difference between the salary of a
30-year old teacher and that of a new teacher, is that fair? "(Ali).

"We have an exam-focused academic education system, due to the nature of test system and
parental pressure. Children are left behind in terms of education. Fourth graders have recently entered
the provincial general test. So think about the future as a 4th grader. Students and parents are discussing
the test scores. Even worse the teachers discuss them too "(Mert).

The Problems of Parents and the Environment

Classroom teachers have expressed the problem of the interference of parents, their negative
attitudes, and excessive expectations for the lessons that require special skills.

Seven of the classroom teachers who participated in the survey said that the parents interfere with
everything from the assignments to the seating arrangement in the classroom, from a classroom
anecdote to instructional techniques. Five of them listed the problems such as parents' choosing their
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child's teacher, insulting the classroom teacher verbally, complaining to the administrators and the
national education directorates about the teacher. Three of them expressed the problem that they were
expected to perform very well in the specialized areas of music, visual arts, and game and physical
activities and sometimes they could not meet this expectation. Some comments by the teachers are as
follows:

"There are children of very good families with good economic status and this school has a good
technological infrastructure. But our parents act as if they were more knowledgeable than we were and
they interfere in our work too much. Imagine that | am changing the seat of a student. The next day the
parents are involved. They can complain to the administrators relying on every word of their children.
Parents do not trust me; can you believe it? This is quite heart breaking. | believe that we are the most
worthless element in the education system "(Zeynep).

"Parents choose teachers, for example. This once could educate my child, not that one. All the
teachers here have 20-30 years of experience, and all are trying to do their best. But we cannot choose
students. We do not have a say. The teacher is humiliated. There is not much that the administration can
do, they are also exposed to too much pressure "(Ayse).

"We are instructing the music and visual arts classes. But there is a very high expectation from us.
The parents are too keen. Musical perception is skill, how do | acquire them. If they expect so much, they
can have branch teachers instruct these classes. They need to make sure to train them so that they can
adapt the course to the level of the learner "(Ebru).

The Problems of Teachers

Classroom teachers have expressed the problem that teachers do not improve themselves, that
there is no collaboration among teachers and that there is no excitement for learning.

Eight of the participant classroom teachers who participated in the survey pointed out that they did
not improve themselves that they sufficed with their undergraduate education, and that the age of the
students led them to keep their current knowledge level. Six of them expressed that they did not
cooperate with teachers in the same school and instructing students at the same level. Two stated that
classroom teachers should be enthusiastic about learning like a child, but that there is no such thing-
including them. Below are examples of teacher comments:

"The teacher has to improve himself, especially the classroom teacher. This is the biggest problem of
classroom teachers. They do not improve themselves. They say they can teach reading and writing and
then do not do anythig else. This is the biggest problem for classroom teachers "(Kaan).

"Cooperation between teachers is inadequate. This is actually a great opportunity. It would be very
nice to apply what is called the teacher groups. So, here 6-7 teachers are instructing the same class.
Cooperation brings success, but teachers are unwilling"(Adnan).

"When students learn something new, for example, how to multiply they get very happy. Classroom
teachers should be excited to learn like a child. We unfortunately do not have that "(Asl).

The Problems of School and School Atmosphere

Classroom teachers expressed that libraries and laboratories are not used efficiently, and the
mainstreamed students stand as problems.

Three of the classroom teachers found the labs and libraries as inappropriately designed for young
learners and as these places do not attract students, they are not used actively. Four of them expressed
the problem that they did not deal much with the mainstreamed students in their classes. Some teacher
comments are:
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"School libraries and laboratories are not available to be used efficiently. They must be redesigned by
experts. The classroom teacher must also adopt these places. For example, they are more suitable for
secondary school children, not for ours "(Kaan).

"There are mainstreamed students, for example in my class. | instruct 3rd graders and the child is
illiterate. The parents are shouting at me saying that | am not interested in their child. Teaching literacy
really needs attention. What | should do with the remaining 27-28 people, | cannot leave them alone
"(Ebru).

Results, Discussion and Suggestions

The findings of this research that was carried out to determine the problems of classroom teachers
reveal some problems. Classroom teaching, by its nature, either in the rural or urban areas, is a
profession that is exercised in every corner of Turkey. In this respect, it is performed in regions or
schools with different socio-economic status. This section examines and discusses findings based on the
experiences of classroom teachers working in three schools with different socio-economic status.

According to the findings of the research, the problems of classroom teachers working in primary
schools with low SES can be grouped under the themes of "The problems stemming from education
system", " The problems stemming from parents and the environment" and "The problems stemming
from teachers". The problems of teachers working in primary schools with a medium and high SES can
be grouped under the themes of "The problems stemming from education system", "The problems
stemming from parents and the environment", "The problems stemming from teachers", and "The
problems stemming from school and the classroom atmosphere". As a result of the research, teachers
are found to have problems arising from four different sources. These problems need to be considered
with references to each other. For example, a problem caused by parents and the school environment
will naturally affect the school and classroom environment. In the same way, problems originating from
the education system will turn into teacher-related problems or will have an impact. As a matter of fact,
these should be regarded as interconnected issues.

Classroom teachers who work in primary schools with low SES list problems as: continuous changes
in the education system, the loaded curriculum, call lines for complaints, 4 + 4 + 4 system, lack of class
repetition, earlier beginning age for elementary school, teachers’ inactive role in curriculum and
materials develeopment, frequent relocation of teachers, primary schools without sufficiently allocated
budgets, deficiencies in measurement and evaluation, teachers’ having no reputation, lack of study
habits of students with low SES, lack of these students' parents, lack of students' developing reading
habits affected by the environment, teachers without effort to self-improve, teachers who cannot adapt
themselves to the levels of the students and lack of teaching excitement. Ozer (2014) stated that "Alo
147" call line was defined as a complaint line by teachers and parents and students used this line for
threatening purposes. In this research, teachers also expressed complaint call lines as a problem. In
addition, classroom teachers see the lack of class repetition as a problem. Bastiirk (2012) emphasized
that students with serious deficiencies should repeat their classes. In this sense, class repetition can be
reconsidered and reassessed.

Classroom teachers who work in primary school with a medium SES identified the problems as the
constant changes in the education system, the loaded curriculum and lessons, the lack of class
repetition, the earlier starting age of primary school, English classes offered at second grade level, the
inadequacy of measurement and evaluation criteria, the indifference attitude of parents towards their
children, low SES of families, low educational background of parents, the presence of Syrian students in
the classrooms, the lack of self-improvement of teachers themselves, the presence of insensitive
classroom teachers, the lack of social places in schools, the difference between the curriculum content
and inspector expectations and the varying levels of students in the same class. When the literature on
the problems of classroom teachers is examined, it is seen that similar problems such as lack of prestige
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of teachers, constant changes in the system, the presence of uncaring parents and deficiencies of the
teaching programs are expressed (Saglam & Cicek Saglam, 2005; Yazici, 2009; Taneri & Ok, 2014; Sar &
Altun, 2015; Taskaya & Turhan, 2015). In addition, many students and teachers consider the current
assessment criteria at primary school level as a problem. The criteria of "needs improvement", "good"
and "very good" are not sufficient. Therefore, it is advised to make an improvement in the measurement

and evaluation system.

Classroom teachers who work in primary schools with high SED stated the following problems of
continuous changes in the education system, intensive curriculum, removing the 5th grade from the
primary school level with the 4 + 4 + 4 system, teachers being on duty, the double-shift education
system, low teacher salaries, centralized exams, lack of budgetary allocation for primary schools, call
lines for complaints, parental interference, the negative attitude of parents, excessive expectations
about the specalized courses, teachers' lack of enthusiasm and self-improvement, the lack of
cooperation among teachers, the inefficient use of libraries and laboratories and integration students.
Demir and Ari (2013) have addressed the teachers' problems in their research. According to their
research, the most important problems of the teachers are expressed as the lack of prestige of teachers,
the low income and continuous changes in the curriculum and system. Seferoglu (2011) presented
similar results. In this sense, the results of our research are similar to those of the literature. According
to the Ministry of National Education's recent announcements, that double-shift education system will
be abolished within 1-2 years. Elimination of the double-shift education system expressed as a problem
by classroom teachers can be considered as an important step to the solution of the problem. In
addition, since classroom teachers outnumber the other branch teachers, their problems display a wide
variety (Erdem, 2010; Taskaya & Turhan, 2015). As a matter of fact, this research identified numerous
and various problems of classroom teachers.

Although the problems of classroom teachers vary according to the socio-economic status as
mentioned above, the problems in general are evident and the sources of problems are apparent. In this
sense, if the problems identified in the research are resolved or the steps are taken, the importance of
this research will increase. Therefore, the most significant proposal to be made from the results of
research is to resolve these problems by the authorities. Although it is difficult to solve some problems
and they are of concern to the general public, taking immediate steps for the solution will be of special
importance. Although many studies have been conducted on teacher problems, there are not many
studies on the solution ways (Demir & Ari, 2013). The related literature reveals that studies mainly focus
on the problems of prospective teachers and education of the pre-service teachers rather than the in-
service teachers. In addition to the problems of prospective teachers, the problems of in-service
classroom teachers, who are the most prominent executives of the system in primary schools, should
also be addressed. Finally, in relation to monetary issues, infrastructure, technology, classrooms,
MoNE's joint efforts with other ministries will be effective in the process of solving these problems.
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Tiirkge Siirimui

Girig
Egitim ve Ogretimin merkezinde olan insanin, kiresellesen diinyada, yasam ve dislince bigimleri,
yargilari, beklenti ve sorunlari da degismektedir. Hi¢ sliphesiz bu degisimden en cok etkilenen
mesleklerden biri de 6gretmenliktir. Dolayisiyla toplumsal olarak belli bir nitelige sahip olan 6gretmenlik

mesleginde sorunlarin gilincel olarak tespit edilmesi ve ¢6ziim arayislarina gidilmesi énemli bir olgu
olarak degerlendirilmektedir (Demir ve Ari, 2013).

Nitelikli insan giclinlin yetistiriimesinde, bireylerin sosyal hayata hazirlanmasinda ve (lke olarak
kalkinmada 6gretmenlerin rolii biyiiktir (Eskicumali, 2002; Vural, 2004; Ozden, 2013). Egitimin kalitesini
artirmak igin egitimin en 6nemli 6gesi olan 6gretmenlerin niteliginin artirilmasi gerekir (Kavcar, 1980;
Toker Gokge, 2013) Bu niteliklerin artirlmasinda, 6gretmenlerin karsilastiklari sorunlarin bilinmesi ve bu
sorunlara ¢6zim Uretilmesi 6nemli bir yer tutmaktadir.

Ulkemizde, ozellikle sinif 6gretmenlerinin cesitli konularda ciddi sorunlar yasadigi bilinmektedir
(Erdem, 2010; Gémleksiz, Ulkii, Bicer ve Yetkiner, 2010; Taneri ve Ok, 2014; Sari ve Altun, 2015). Sinif
ogretmenleri, egitim-6gretim verdigi sinifin 6grencileri ile diger brans 6gretmenlerine gére daha fazla
zaman gecirmektedir (Erdem, 2010). Ogretmenlik meslegi icerisinde en temel alanlardan biri olan sinif
o6gretmenligi, bitiin 6gretmenlik alanlari igerisinde sayica en biyiik grubu olusturdugundan bu alanda
karsilagilan sorunlar da diger branslara gore gesitlilik gostermektedir (Taskaya ve Turhan, 2015).

Sinif 6gretmenleri; meslegin toplum icinde giderek artan perstij kaybi, okul ve siniflarin fiziki durumu,
o6gretmen maaslari, egitim-6gretim etkinlikleri, 6gretim programlari, veli ve toplum baskisi, birlestirilmis
siniflarda 6gretim ve okul idaresi gibi bircok konu (Tekisik, 1987; Saglam ve Cicek Saglam, 2005; Yazici,
2009; Taneri ve Ok, 2014; Sari ve Altun, 2015; Taskaya ve Turhan, 2015) ile ilgili sorunlar yasamaktadir.
Yasanilan sorunlarin pek g¢ok kaynaginin oldugunun bilinmesinin yaninda sinif 6gretmeni yetistirme
(hizmet 6ncesi egitim) ile ilgili bazi sorunlarin oldugu da bilinmektedir.

GlnUmuzde, kiresellesme ile birlikte Gstiin nitelikli bireylerin yetistiriimesinin 6nemi baglaminda
sinif 6gretmeni yetistirmenin kiresel rekabet boyutunda 6nemi daha iyi anlasiimaktadir (Akdemir,
2013). Sinif 6gretmeni yetistirme konusu bu alanda bazi sorunlara kaynaklk etmektedir. Bu soruna
yonelik yillardir bir dizi dizenleme ve uygulamalar gergeklestirilmistir.

Oncelikle, 1974-1975 egitim-dgretim yilindan 1981-1982 egitim-6gretim yili sonunda kadar Milli
Egitim Bakanhgi'na bagl olarak 6gretmen yetistirme gorevini sirdiren iki yillik egitim enstitileri, 20
Temmuz 1982 yilinda ¢ikarilan 41 Sayili Kanun Hiilkminde Kararname ile egitim yiiksekokullari ismiyle
Universitelere baglanmistir. Egitim Yiiksekokullari Sinif Ogretmenligi Programi’nda derslerin %61’i genel
kaltar, %24’ alan bilgisi ve %15’i 6gretmenlik meslek bilgisi olarak yer almaktaydi. 1989-1990 6gretim
yilindan itibaren YOK’iin 23 Mayis 1989 tarih ve 89.22.876 sayili karari ile egitim yiiksekokullarinin
6grenim slresi 4 yila ¢ikariimistir. Dort yillik bir yiiksekogrenim, iki yillik yliksekdgrenime kiyasla lise
o6grencileri icin daha cazip hale gelmis ve daha basarili 6grencilerin sinif 6gretmenligi programlarini
tercih etmelerini saglamistir. Fakat sinif 6gretmenligi alaninda egitim fakiltelerinin artan ihtiyaci
karsilayacak diizeyde oOgretmen yetistirememesi, Milli Egitim Bakanhgi’'ni gerekli formasyona sahip
olmayan kisileri sinif 6gretmeni olarak atamak zorunda birakmistir (Ergtin, 1987; Baskan, 2001; Dagli,
2006; Kilimci, 2006; Akyiiz, 2007; Deringél, 2007; Yildizlar, 2011; YOK, 2007; Yiiksel, 2011; Akdemir,
2013; Gugld, 2013).

Dianya Bankasi tarafindan 1997 yilinda Tirkiye'ye saglanan bir kredi ile yurttilen Milli Egitimi
Gelistirme Projesinin (MEGP) alt basamaklarindan biri de “Hizmet Oncesi Ogretmen Egitimi” bélimiydu.
Projenin bu bslimii MEB - YOK isbirligi ile yiiriitilmiis ve projenin temel amaci, ilk ve ortadgretim
okullarinda gorev yapacak 6gretmenler igin 6gretmen egitiminin kalitesinin artirmaktir. Bu diizenleme ile
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o6gretmen yetistirme programlarinda uygulamaya ayrilan zaman arttirilmis ve yan alan uygulamasi ilk ve
ortadgretim 6gretmenleri icin zorunlu hale getirilmistir. Egitim fakultelerinin yeniden diizenlenmesi ile
1998-1999 o6gretim yilindan itibaren uygulanmaya baglanilan yeni sinif 6gretmenligi programi ile
programdaki ders iceriklerinin uygulamadaki derslerle tutarliligi, kuramsal ve uygulamali dersler arasi
denge ve daha fazla uygulama galismalari amaglanmistir (YOK, 1998; Durukafa ve Kiris, 2000; Dogan,
2005; Geng, 2005; Kiglikahmet, 2007; Saglam, 2007; Aydin, Sahin ve Topal, 2008; Karahan, 2008; Azar,
2011; Yildizlar, 2011; Bilasa, 2013).

Egitim fakiiltelerinde 2006 yilinda gergeklestirilen yapilanma ile 6gretmen yetistiren programlarinda
dizenlemeye gidilmis ve Ogretmenlerin entelektiel agidan daha donanimli bir hale getirilmesi
amaglanmistir. Bu yapilanmanin 2005 vyilinda gergeklestirilen ve yapilandirmaci yaklagima gore
hazirlanan ilkdgretim programlarindan bagimsiz oldugu sdylenemez. Yeni ilkdgretim programlarinda,
yapilandirmaci felsefesinin bir geregi olarak, nce deneyim ve yasantilardan yola gikilmasi, daha sonra
kavram ve tanimlamalara ulasilmasi 6nemli gérilmektedir. Bu acidan degerlendirildiginde ayni yil
uygulamaya giren, okumaya ses temelli cimle yontemi ile yazmaya ise bitisik egik yazi ile baslanmasi
karari sinif 6gretmenlerini ve sinif 6gretmen adaylarini etkileyen en 6nemli diizenlemedir (Akyol, 2005;
Yilman, 2006; Kiiciikahmet, 2007; YOK, 2007; Azar, 2011; Yiiksel, 2011).

Nisan 2012 de yurirlige giren 6287 numarali kanun ile 8 yillik zorunlu egitim 12 yila ¢ikarilmis ve sinif
o6gretmenlerinin gorev yapacagi okullar ilkokul olarak adlandiriimistir. 4+4+4 sistemi olarak da bilinen bu
kanun ile sinif 6gretmenlerinin okuttugu 5. siniflar ortaokula devredilmistir. Her bes 6gretmenden birinin
norm fazlasi olmasi sorun olusturmus ve isteyen 6gretmenler farkli alanlara (Ozel egitim, Pdr, incilizce
vb.) gecis yapmistir. Bu kanun ile 72 ay olan okula baslama yasi, 66 aya distridlmustir. Bu durum 1.
siniflarin kalabaliklagsmasi gibi bazi sorunlara neden olmustur (Dogan, Ugurlu ve Demir, 2014; Dogan,
Demir ve Pinar, 2014; Epgagan, 2014).

Sinif 6gretmenlerinin  sorunlarina iliskin yapilan ¢alismalar incelendiginde; Tirkiye’de 6gretmenlik
meslegi ve bu meslegin sorunlarina (Tekisik, 1987), 6gretmenlerin genel olarak yasadiklari sorunlara
(Demir ve Ari, 2013; Habaci, Karatas, Adigiizelli, Urker ve Atici, 2013), meslegin ilk yillarinda karsilasilan
sorunlara (Korkmaz, Saban ve Akbasli, 2004; Gémleksiz, Ulkii, Bicer ve Yetkiner, 2010; Taneri ve Ok,
2014; Sari ve Altun, 2015), birlestirilmis sinif 6gretmenlerinin sorunlarina (Sag, Savas ve Sezer, 2009),
kéyde ve kirsal kesimde gérev yapan &gretmenlerinin sorunlarina (Ozpinar ve Sarpkaya, 2010; Taskaya
ve Turhan, 2015), sinif 6gretmeni adaylarinin meslek yasamlarinda karsilasabilecekleri sorunlara (Cam
Aktas, 2016), Ogretmenlerin karsilastigi toplumsal sorunlara (Erdem, 2010), 6gretmenlerin  kendi
meslekleriyle ilgili goruslerine (Seferoglu, 2001), alan degisikligi yapan 06gretmenlerinin sorunlarina
(Ersézlii, Mavis, Ozel ve Kiirsadoglu, 2014), 6gretmenlerinin adaylik déneminde yasadiklari sorunlara
(Toker Gokge, 2013), sinif 6gretmeni yetistirme politikalari ve sorunlarina (Dogan, 2005) ve o6lgme-
degerlendirme siirecindeki sorunlarina (Anil ve Acar, 2008) yonelik ¢alismalarin oldugu gorilmektedir.
Bu calismalar, genelde tarama tlrl arastirmalar olup, sinif 6gretmenlerinin sorunlarina yonelik
betimlemeler yapmaktadirlar.

Sorunlari bizzat deneyimleyen sinif 6gretmenlerinin gergek¢i ve uygulanabilir ¢dzim onerileri
sunabilecekleri distntldigiinde (Seferoglu, 2004) sinif 6gretmenlerinin mesleki deneyimlerine dayali
olarak, onlarin sorunlarini derinlemesine inceleyerek tespit etmenin literatiirde 6nemli bir boslugu
dolduracagi duslinilmektedir. Ayrica bu arastirma, gelecek nesillerin emanet edildigi sinif
o6gretmenlerinin sorunlarinin tespit edilerek uygun ¢6ziim 6nerilerinin gelistirilecek olmasi bakimindan
6nem arz etmektedir.

Bu arastirmanin amaci, sinif 6gretmenlerinin sorunlarini 6gretmenlerin mesleki deneyimlerine dayali
olarak tespit etmektir. Bu amaca ulasmak igin asagidaki arastirma sorularina cevap aranmistir:

1. Sosyo-ekonomik diizeyi (SED) dusik olan ilkokullarda gérev yapan sinif 6gretmenlerinin sorunlari
nelerdir?
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2. Sosyo-ekonomik diizeyi orta olan ilkokullarda gorev yapan sinif 6gretmenlerinin sorunlari
nelerdir?

3. Sosyo-ekonomik diizeyi yiksek olan ilkokullarda gorev yapan sinif 6gretmenlerinin sorunlari
nelerdir?

Yontem
Arastirmanin Deseni

Arastirmada, nitel arastirma desenlerinden olgubilim deseni kullaniimistir. Olgubilim, glinlik hayatta
farkinda oldugumuz ancak derinlemesine bir bilgiye sahip olmadigimiz olgulara odaklanan, bireylerin
kendi bakis acisindan algi ve deneyimlerini 6ne gikaran ve olgularin yapisini betimlemeyi ve yorumlamayi
amaglayan nitel arastirma desenidir (Patton, 2002; Creswell, 2003; Bloor ve Wood, 2006; Yildirim ve
Simsek, 2011; Ersoy, 2016; Gedik, 2016). Bu arastirmada da, genel olarak bilgi sahibi oldugumuz “sinif
o6gretmenlerinin sorunlan” olgusunun daha ayrintili bir sekilde incelenebilmesi icin sinif 6gretmenlerinin
deneyimlerinden yararlanilimistir.

Calisma Grubu

Arastirmanin ¢alisma grubunun olusturulmasinda sinif 6gretmenlerinin goérev yaptigi okullarin sosyo-
ekonomik durumu dikkate alindigindan nitel arastirma sikg¢a kullanilan, amacgh 6rnekleme
yontemlerinden 6lgit 6rnekleme yontemi kullanilmistir. Arastirma 2016-2017 egitim-6gretim yilinda
Kayseri ilinde gergeklestirilmistir. Arastirmanin amaglari dogrultusunda ¢alisma grubu belirlenirken
oncelikle ¢alisma grubunda yer alacak sinif 6gretmenlerinin gérev yaptigi okullar belirlenmistir. Bu
okullarin belirlenmesinde il milli egitim muadarliginden géris alinmistir. Milli egitim mudarlGginin
sosyo-ekonomik diizey olarak disik, orta ve yiliksek olarak nitelendirdigi toplam (¢ okuldaki sinif
ogretmenleri ile de goriisilmustir. Arastirmanin veri kaynagini olusturan sinif 6gretmenleri, okullarinin il
milli egitim mudirligiince ifade edilen sosyo-ekonomik diizeylerini teyit etmistir. Arastirmanin ¢alisma
grubu olusturan sinif 6gretmenlerinin hedeflenilen olguya yonelik ayrintili bilgileri verecek olmasi,
onlarin gonullilik esasina gore segilmesini zorunlu kilmistir. Calisma grubunu olusturan sinif
O0gretmenlerine ait bilgiler Tablo 1’de verilmistir.

Tablo 1.

Calisma Grubunu Olusturan Sinif Ogretmenlerinin Bilgileri.

Katilimcilarin Okulun Sosyo- - Mezun Olunan Okutulan
Kodlari Ekonomik Durumu Cinsiyet Kidem (¥il) Program Sinif Dlzeyi
Ebru Yiiksek Kadin 17 Diger 3
Ayse Yiksek Kadin 20 Diger 3
Asli Yiiksek Kadin 22 SinifOgrt. 2
Zeynep Yiiksek Kadin 23 Diger 1
Ali Yiiksek Erkek 32 Diger 4
Adnan Yiiksek Erkek 20 SinifOgrt. 1
Kiibra Yiiksek Kadin 23 SinifOgrt. 3
Mert Yiksek Erkek 36 Diger 2
Kaan Yiiksek Erkek 30 Diger 2
Biisra Yiiksek Kadin 11 SinifOgrt. 4
Yigit Orta Erkek 21 Diger 4
inci Orta Kadin 18 SinifOgrt. 2
Gorkem Orta Erkek 15 Diger 1
Alpaslan Orta Erkek 10 SinifOgrt. 1
Ozlem Orta Kadin 3 SinifOgrt. 2
Filiz Orta Kadin 6 SinifOgrt. 3
Sertap Orta Kadin 11 SinifOgrt. 2
Polat Orta Erkek 18 Diger 4
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Hilal Orta Kadin 9 SinifOgrt. 1
Kerim Orta Erkek 22 Diger 3
Emre Orta Erkek 13 SinifOgrt. 4
Onur Dusiik Erkek 12 SinifOgrt. 3
Betiil Disiik Kadin 6 SinifOgrt. 4
Merve Disiik Kadin 9 SinifOgrt. 2
Berk Disiik Erkek 4 SinifOgrt. 1
Yunus Disiik Erkek 8 SinifOgrt. 4
Seyma Duisiik Kadin 2 SinifOgrt. 3
Zehra Duisiik Kadin 6 SinifOgrt. 2
Volkan Dusuk Erkek 11 Diger 3
Firdevs Disiik Kadin 6 SinifOgrt. 1

Tablo 1 incelendiginde; arastirmaya katilan sinif 6gretmenlerinin 10’'unun sosyo-ekonomik dizeyi
disuk ilkokulda, 11’inin sosyo-ekonomik diizeyi orta ilkokulda ve 9’unun sosyo-ekonomik dizeyi ylksek
ilkokulda goérev yaptig; 16’sinin kadin ve 14’Unin erkek oldugu; 19’unun sinif 6gretmenligi
programlarindan (2 veya 4 yillik) ve 11’inin sinif 6gretmenligi disindaki bir programdan mezun oldugu
gorilmektedir.

Veri Toplama Sireci

Bu arastirmada veriler, yari yapilandiriimis gériisme formu kullanilarak odak grup goriismeleri yoluyla
elde edilmistir.  Yildirim ve Simsek’e (2011) gore, odak grup goriismeleri ile bireysel gérismeler ile akla
gelmeyecek ayrintilar grup gorismeleri ile hatirlanmasi ve arastirma sorularina verilen yanitlarin
kapsami ve derinliginin artmasi gibi avantajlar elde edilir. Calisma grubunda yer alan sinif 6gretmenlerine
ve okullarin idarecilerine arastirmanin amaci hakkinda bilgi verilmistir. Arastirmacilardan biri ¢alisma
grubundaki sinif 6gretmenleri ile kaynasmak amaciyla ikiser giin ilgili okullardaki 6gretmenler ile
teneffiis ve 6gle aralarinda vakit gegirmistir. Yapilacak arastirmanin amacindan bahsedilmis ve bu
arastirmaya katilan 6gretmenler ve bulunduklari okul ile ilgili higbir bilginin Gglinci kisiler ile
paylasilmayacagi dile getirilmistir. Calisma grubunda yer alan 6gretmenlerle onlara uygun zaman ve
mekanlarda gorismeler yapilmistir. Zaman olarak, 6gle aralari ve okul ¢ikis saatleri; mekan olarak ise,
okul midirinin odasi, rehber 6gretmen odasi ve okul kantini tercih edilmistir. Odak grup goériismeleri
samimi bir ortamda gergeklestirilmistir. Grup gorismeleri U¢ farkli okulda ve dort, bes ve alti sinif
o6gretmeninden olusan gruplar halinde gergeklestirilmistir. Her bir gérisme ortalama 30-40 dakika
surmistdr. Bir grup gérismesinde katilimcilar ses kaydina izin vermemistir. Diger goriismeler, telefon
yardimi ile ses kaydina alinmistir. Ses kaydina izin verilmeyen grup gorlismelerinde arastirmacilarin
hazirlamis oldugu form Uzerinde notlar alinarak veriler kaydedilmistir.

Calisma grubundaki sinif 6gretmenlerine “Bir sinif 6gretmeni olarak sorunlariniz nelerdir?” ana
sorusu yoneltilmistir. Bu ana soruyu destekleyici alti soru daha katilimcilara sorulmustur. Katilimcilardan
elde edilen veriler bilgisayarda yazili hale getirilmistir. Her bir katilimcinin ifadeleri kendilerine
gonderilmis ve eklemek veya gikarmak istedikleri kisimlara iliskin gorisleri alinmistir. Ayrica, arastirmaya
katilan sinif 6gretmenlerinin kisisel bilgilerinin paylasiimamasi amaciyla her bir katihmciya bir kod isim
verilmistir.

Verilerin Analizi

Verilerin analizinde nitel arastirmalarda sik¢a kullanilan igerik analizi yonteminden yararlaniimistir.
Yildirnm ve Simsek’e (2011) gore icerik analizinde, veriler arasinda yer alan anlaml boélumlere (kelime,
climle gibi) isim verilmesi ile kodlamalar, kodlamalarin (kavramlarin) birbirleriyle iliskili olanlarinin ortak
bir ¢ati altinda birlestirilmesi ile de kategoriler (tema) olusturulur. Bu arastirmada toplanan verilerin
analizini kolaylastiracak kuramsal yapi olmadigi icin verilerden ¢ikarilan kavramlara gore kodlamalar
yapilmistir. Kodlar arasindaki benzerlikler bir araya getirilerek tematik kodlama yapilmis ve temalar
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olusturulmustur. Arastirmadan elde edilen veriler, her bir tema altinda dogrudan alintilara yer verilerek
sunulmusgtur.

Gegerlilik ve Glvenilirlik

Nitel arastirmalarda gegerlilik ve guvenilirlik kavramlarinin yerine daha ¢ok inandiricilik,
aktarilabilirlik, teyit edilebilirlik ve tutarlihk kavramlar kullanilmaktadir. Bu kavramlar Gzerinden
gegerlilik ve glivenilirligin saglanmasi ve arttirilmasi icin su adimlar atilmistir: ilgili literatiir incelenmis ve
hazirlanan gorisme sorulari ile ilgili iki alan uzmanindan goris alinmistir. Ses kayitlari ile toplanan veriler
yazili ortama aktarildiktan sonra katilimcilara teyit ettirilmistir. Kodlamalar arasinda tutarllik orani (Miles
ve Huberman, 2015) hesaplanmis ve uyusum vyiizdesi % 89 Uzeri ¢ikmistir. Arastirma sirecinde
kullanilan formlar, analiz evraklari ve ham veriler saklanmistir. Arastirmanin bulgulari, dogrudan
alintilara yer verilerek yorumlanmistir. Verilerin toplanma siirecinde samimi bir ortamin olusturulmasi
icin arastirma yapilmadan 6nce ikiser kez katilimcilarla vakit gegirilmistir.

Bulgular

Bulgular, arastirmanin amacina yonelik olusturulmus sorular dikkate alinarak sunulmustur. Sosyo-
ekonomik  diizeyi dusik olan ilkokullarda gorev yapan sinif O6gretmenlerinin sorunlari “Egitim
Sisteminden Kaynakli Sorunlar”, “Veli ve Cevreden Kaynakli Sorunlar’ ve “Ogretmenden Kaynakli
Sorunlar” temalari altinda, sosyo-ekonomik diizeyi orta ve yiksek olan ilkokullarda gorev yapan sinif
O0gretmenlerinin sorunlar ise “Egitim Sisteminden Kaynakli Sorunlar”, “Veli ve Cevreden Kaynakli
Sorunlar”, “Ogretmenden Kaynakli Sorunlar” ve “Okul ve Sinif Ortamindan Kaynakli Sorunlar” temalari
altinda sunulmustur.

Sosyo-Ekonomik Diizeyi Diisiik Olan ilkokullarda Gorev Yapan Sinif Ogretmenlerinin Sorunlar

Bu bolimde, sosyo-ekonomik diizeyi diisik olan ilkokulda gérev yapan dokuz sinif 6gretmeninden
elde edilen verilere dayali bulgular sunulmustur.

Egitim Sisteminden Kaynakl Sorunlar

Sinif 6gretmenleri, egitim sistemindeki slrekli degisiklikleri, mifredatin agir olmasini, sikayet
hatlarini, 4+4+4 sistemini, sinif tekrarinin olmamasini, ilkokula baslama yasinin kigik olmasini, 6gretim
programlarinin ve ders kitaplarinin hazirlanmasinda 6gretmenlerin aktif olmamasini, 6gretmenlerin sik
sik yer degistirmesini, ilkokullara yeterli bltcenin ayrilmamasini, 6lgme ve degerlendirmedeki eksiklikleri
ve 6gretmenlerin itibarinin olmamasini sorun olarak ifade etmislerdir.

Arastirmaya katilan dokuz 6gretmenin hepsi, sistemdeki strekli degisikliklerin olumsuz bir etkiye
sahip oldugunu; dérdi mufredat programlarinin kirsal kesimde (sosyo-ekonomik durumu dusik)
yasayan Ogrenciler i¢in agir oldugunu; besi, sikayet hatlarindan olumsuz etkilendiklerini ve 6grenci veya
velilerin ¢ok basit ve ¢ézilmesi kolay durumlarda bile bu hatlari kullanmasini; sekizi 4+4+4 sistemi ile 5.
siniflarin sinif 6gretmenlerinden alinmasini; besi ilkokul diizeyinde sinif tekrarinin olmamasinin ileriki
yillarda sorun olusturdugunu; o6gretmenlerden sadece biri ilkokula baslama yasinin disliriilmesini,
6grencilerin okula uyumu agisindan sorun oldugunu; dordd, ilkokul diizeyinde 6gretim programlarinin ve
ders kitaplarinin hazirlanmasinda sinif 6gretmenlerinin gérev almamasini; yedisi, 6gretmenlerin atama
takviminin ge¢ olmasindan dolayi 6grencilerin ve 6gretmenlerin sorun yasadiklarini; sekizi, ilkokullara
yeterli butgenin ayrilmamasi nedeniyle veliler ile yliz-ylze geldiklerini ve bu durumun da uygun
olmadigini; 6gretmenlerin tamami 6grencilerin degerlendirilmesinde 3 kriterin olmasini; sekizi,
o6gretmenlerin itibarinin ve sayginliginin olmadigini, cevrede, veliler géziinde ve medyada herhangi bir
degerlerinin bulunmadigini sorun olarak belirtmislerdir. Ogretmen ifadelerinden &rnekler asagida
verilmistir:

“Egitim sisteminde yapilan sik¢a degisiklikler bizleri ve 6dgrencileri olumsuz etkiliyor. Yapilacak
degisikliklerin uzun siirede planlanmasi ve uzun siire uygulamada kalmasi mantikli olacaktir” (Merve).
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“Ders kitaplari biraz yogun ve adir. Ozellikle kéydeki cocuklara fazla geliyor. Yetistiremiyoruz. Ders
kitaplarinin hafifletilmesi ilkokul igin uygun olacaktir”(Volkan).

“Brans égretmenleri 5. sinif égrencilerinin seviyelerine inmekte asiri zorlaniyor. Benim ¢ok basaril
6grencilerim vardi ama besinci sinifa gecince basarisi ¢ok diistii. Aslinda ¢ocukta bir sorun yok. Brans
6gretmenlerinin seviyeye inememesi biiyiik sorun oluyor. 5. siniflarin sinif 6gretmenlerine verilmesi elzem
bir durumdur” (Firdevs).

“Sinif tekrarinin olmamasi, dgrenciler ve veliler lizerinde bir rehavete neden oluyor ve veliler
6grenciler igin hi¢c gayret etmiyor. Bu durum da basarinin diismesine neden oluyor. Sinif tekrari
olmali”(Seyma).

“ilkokula baslama yagsinin 60 aya kadar diismesi cocuklarin birinci sinifta zorlanmasina neden oluyor.
72 aydan kii¢iik cocuklar anaokullarina yénlendirilmelidir. Anaokuluna gitmeyen ddrenciler zaten asiri
derecede uyum sorunu yasiyor” (Zehra).

“Odgrenciler li¢ kriter iizerinden degerlendiriliyor. Bu durum eksik. Bazi 6§rencilere haksizlik yapildigini
diisiiniiyorum. Oyle 6drenciler oluyor ki hicbir kritere uymuyor, arada bir dederlendirme kriteri olmasi
gerekiyor. Bu kriterler bese ¢cikmasi lazim” (Betdl).

Veli ve Cevreden Kaynakli Sorunlar

Sinif 6gretmenleri, sosyo-ekonomik durumu koétli olan 6grencilerin ¢alismasini, velilerin gegim
sikintisi nedeniyle ¢ocuklariyla ilgilenmedigini, 6grencilerin okuma aliskanligini gevresinden edinmedigini
sorun olarak ifade etmislerdir.

Arastirmaya katilan dokuz 6gretmenden altisi, sosyo-ekonomik durumlarinin disiik olmasi nedeniyle
ogrencilerin ¢ogunun c¢alismak zorunda kalmalarini ve bu durumun egitimlerini olumsuz olarak
etkilemesini; sekizi, velilerin genelinin maddi durumlarinin iyi olmamasindan dolayi siirekli ¢alistiklarini
ve gurbete gittiklerini; ikisi, 6grencilerde genel olarak okuma aliskanliginin olmadigini sorun olarak
gérmektedir. Ogretmen olarak bu duruma ne kadar miidahale etseler de cevrenin destegi olmadigi icin
ve boyle bir kiiltlirde buytimedikleri igin kendilerinin islerinin zorlastigini sorun olarak belirtmislerdir.
Ogretmen ifadelerinden &rnekler asagida verilmistir:

“Bulundugumuz bélgede fayans ustaligi yaygin oldugu icin cocuklarimiz erken yasta insaat ile tanisip
sicak para kazaniyor. Paraya ihtiyaglari var. Bu durum égrencilerin okula devam etme heveslerini kiriyor”
(Onur).

“Ogrenci babalari genelde gurbette. Anne de her ise kosmak zorunda. Bu yiizden cocuklarla ilgilenme
durumu ¢ok olmuyor. Cocuk bir giin énce nasil gittiyse eve ertesi giin ayni geliyor. Yani iizerine bir sey
koyamiyor. Yazik oluyor ¢ocuklara. Abisi veya ablasi olan ¢ocuklar biraz daha sansl oluyor”(Volkan).

Ogretmenlerden Kaynakl Sorunlar

Sinif 6gretmenleri, 6gretmenlerin kendilerini gelistirmemelerini, 6grencilerin seviyelerine inip onlarla
iyi iletisim kurmamalarini ve bu meslegi icra edecek heyecanin olmamasini sorun olarak ifade
etmislerdir.

Arastirmaya  katilan 6gretmenlerden yedisi, sinif 6gretmenlerinin kendilerini gelistirmediklerini ve
bu durumun en biyik sorunlardan bir tanesi oldugunu; besi, sinif 6gretmenlerinin meslegini tGzerlerinde
icra ettikleri 6grencilerle ayni dili ve heyecani paylasma adina onlara hitap edebilecek sekilde kendini
gelistirmediklerini; biri, sinif 6gretmenliginin hakkiyla yerine getirilebilmesi icin bu meslegin heyecanini
tasimanin gerektigini ve bu durumun c¢ogu O6gretmende olmadigini sorun olarak belirtmislerdir.
Ogretmen ifadelerinden &rnekler asagida verilmistir:

“Hocamin dedigi ¢ok dogru. Sistemi elestirecediz, veliyi elestirecediz ama biz isimizi de iyi yapacagdiz.
Ogretmenin okumasi lazim. Yeni seyleri takip etmesi lazim. Bu sekilde é§rencilere hitap edebiliriz. Yoksa
sistemin diizelmesini beklemek dogru olmaz”(Onur).
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“Bu konuyla ilgili, giinceli takip etmek ve 6grencilerin sosyal hayatini takip edip onlarin dikkatini
cekebilmek ¢ok énemli. Gegen derste sosyal medyada ve gevrede yaygin olan bir espriyi derste yaptim ve
6grencilerin ¢ok hosuna gitti. Derse karsi asiri motive oldular, giidiilendiler. Bu basit bir 6rnek,
o6gretmenin kendini giincellemesi 6nemli. Ama biz bunu yapmiyoruz” (Merve).

Sosyo-Ekonomik Diizeyi Orta Olan ilkokullarda Gérev Yapan Sinif Ogretmenlerinin Sorunlari

Bu bolimde, sosyo-ekonomik diizeyi orta olan ilkokulda gérev yapan 11 sinif 6gretmeninden elde
edilen verilere dayali bulgular sunulmustur.

Egitim Sisteminden Kaynakl Sorunlar

Sinif 6gretmenleri, egitim sistemindeki sirekli degisiklikleri, mufredatin ve derslerin agir olmasini,
sinif tekrarinin olmamasini, ilkokula baslama yasinin kiigiik olmasini, ikinci sinif diizeyinde ingilizce
dersinin olmasini ve 6lgme ve degerlendirme kriterlerinin yetersizligini sorun olarak ifade etmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin tamami, egitim sisteminde sirekli ve kisa vadede yapilan
degisiklikleri egitim-6gretim ortamini ve paydaslarini olumsuz etkiledigini; sekizi, mifredatin ve ders
sayllarinin 6grencilerin seviyelerine uygun olmadigini ifade etmistir. Ders sayilarini ve igerigin
hafifletilmesinin gerekli oldugunu; 6gretmenlerin tamami, sinif tekrarinin olmamasinin ileriki yillarda
sinif igerisinde sorun olusturdugunu; sekizi, okula baglama yasinin kiigiik oldugu; ikisi, ikinci sinif
diizeyinde ingilizce dersinin olmasinin fazla bir yarari olmadigini; 10’u, élgme ve degerlendirme
noktasinda 6égrenciyi degerlendirme kriterlerinin yetersiz oldugunu; ikisi, ikinci sinif diizeyinde ingilizce
dersinin olmasinin fazla bir yarar olmadigini sorun olarak belirtmislerdir. Ogretmen ifadelerinden
ornekler asagida verilmistir:

“Sistemin devamli degistirilmesi en bliyiik sorun. Bir sistem uzun bir siire diizenli olarak devam
edemiyor. Harflerin verilis sirasi degisti, harflerin yazimi, degisti vs. Kitaplar degisiyor, sistem degisiyor vs.
Uzun vadeli bir politikamiz ve sistemimiz olmali” (Yigit).

“Sistem cok adir. Ben isvicre’ye gittigimde oranin egitim sistemini inceleme firsati bulmustum. Siirec
olarak bizim ikinci sinifta verdigimiz konulari onlar 4. veya 5. sinifta veriyorlar. Bizdeki miifredat agir ve
yodun. Bunu bir siirece yaymamiz gerekiyor. Mesela, 4. sinifta insan haklari, yurttaslk, demokrasi vs. bu
konular sosyal bilgiler dersinde verilebilir icerik de ¢ok uygun zaten” (inci).

“Sinif tekrari idarenin ve velinin inisiyatifine birakildi. Bu bliyiik sorun. 2. Sinifa gegiyoruz ama hala
okumayi bilmeyen 6grenci var. Yani diger ¢ocuklara yazik oluyor onunla ugrasirken. Kendimi birlestirilmis
sinifta gibi hissediyorum. Cocuk, devamsizilik yiiziinden okuma yazma 6grenemedi, yoksa bir sorunu yok.
Ama iki aydan fazla okula gelmedi. Aile de ilgilenmiyor nasil égrensin okuma” (Sertap).

“... Bes yasindaki ¢ocuga okuma yazma 6gretiyoruz ve dolayisiyla zorlaniyor, hele de anasinifina
gitmemisse. Bu durum brans 6gretmenleri igin de gegerli. Onlar 5. sinif 6grencilerinin seviyesine inemiyor.
Cok sikdyet eden arkadasim var. 5. siniflarin sinif 6gretmenlerine verilmesi ve anasinifinin mecburi
tutularak okula baslama yasi bir yil ertelenirse bliyiik bir sorun ¢éziilecektir” (Gorkem).

Veli ve Cevreden Kaynakli Sorunlar

Sinif 6gretmenleri, velilerin 6grencilere karsi ilgisiz olmasini, ailelerin sosyo-ekonomik durumunun iyi
olmamasini, velilerin egitim durumunun disilik olmasini ve Suriyeli 6grencilerin bulunmasini sorun olarak
ifade etmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin dokuzu, velilerin gogunun ¢ocuklarina karsi ilgisiz olmasini;
o6gretmenlerin tamami, ailenin sosyo-ekonomik durumunun iyi olmamasinin 6grencilere birgok noktada
olumsuzluk olarak yansidigini; yedisi veli egitim durumunun disik olmasini egitim-6gretim siirecinde
karsilasilan dnemli bir sorun oldugunu; dordi Suriyeli 6grencilerin sinif ortaminda sorun olusturdugunu
belirtmislerdir. Ogretmen ifadelerinden &rnekler asagida verilmistir:
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“Temelde sorun olusturan durumlardan biri de veli. Cocuk eve nasil gidiyorsa ertesi giin ayni sekilde
geliyor. Merkezdeki okullardan duymusunuzdur, onlar hep ilerdeler. Ciinkii 6rnedin ses dgrettiginizde
ertesi glinii onu pekistirmis sekilde gelmiyor. Tekrar bastan almak zorunda kaliyoruz. Velinin destegi sart.
Tamam belki, bu is bizim isimiz fakat veli de isin icinde olmali. Neden hep veli-6gretmen-6grenci iliskisi
diyoruz? Veli de isin igcinde olmali. Veliden destek almadan da okuma ve yazma 6greniyor ¢ocuk ama bu
siirecin kaliteli olmasi agisindan veli destedi sar.” (Hilal).

“Okul ve gevresi basariyi ¢ok etkiliyor. Ailenin gelir durumu, ekonomik seviyesi 6grenciyi olumsuz
yénde c¢ok etkiliyor. Etkinlik yaptiramiyoruz, ek kitap aldiramiyoruz vs. Size bir sey anlatayim ki anlayin
ekonomik durum ne kadar énemli. Hayat Bilgisi dersinde dengeli beslenme anlatirken bir meyve tabagi
gorseli kullandim. Ogrencinin biri 6§retmenim ben bunlardan hi¢ yemedim ki dedi. Bu cok aci bir
durumdur ve 6grencinin ¢odu durumuna yansiyor”(Ozlem).

Ogretmenlerden Kaynakli Sorunlar

Sinif 6gretmenleri genel olarak, 6gretmenlerin kendilerini gelistirmemelerini ve duyarli olmayan sinif
o6gretmenlerinin oldugunu sorun olarak belirtmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin hepsi, 6gretmenlerin kitap okumamasini, teknolojiye ayak
uydurmak igin gayret gostermemesini ve 10-20 yil 6nceki bilgilerle bugiin 6gretmenlik yapmasini sorun
olarak belirtmiglerdir. Ayrica dokuz 6gretmen, sinif 6gretmenligi mesleginin belirli bazi degerleri
benimseyerek hassasiyetle yapilmasi gerektigini aksi halde olumsuz sonuglarin tlkemiz ve gelecegimiz
olan gengler icin kétii sonuglar doguracagini ifade etmislerdir. Ogretmen ifadelerinden érnekler asagida
verilmistir:

“Sinif 6gretmenlerinden kaynaklanan sorunlar da var. Teknolojiye ayak uydurmak icin bir adim
atmiyoruz. Ve en acisi 6gretmenler odasinda 20 égretmen varsa ikisinin elinde kitap gériiyorum. 4 yillik
bir lniversite egitimi ile 30-40 sene 6gretmenlik yapabilecegimizi zannediyoruz. Saydigimiz biitiin bu
sorunlarin bircogunun ¢éziimii aslinda bizden gegiyor” (Ozlem).

“Sinif 6gretmeni sinifa giriyor ve kapi kapaniyor. Bu durum aslinda avantaj ve dezavantajdir. Fakat biz
bunu avantaja cevirmiyoruz. icerde ne yaptiginizi sadece kendiniz biliyorsunuz. Vicdan meselesi ortaya
cikiyor. Lisede bunu yapamazsiniz belki ama ilkokulda daha kiigiiciik 6Grenciler hakkini bile arayamiyor.
Aksama kadar film izletseniz bir sey demezler. Kisaca, vicdani olanlarin yapmasi gereken bir meslek sinif
oégretmenligi” (Kerim).

Okul ve Sinif Ortamindan Kaynakli Sorunlar

Sinif 6gretmenleri, okullardaki sosyal alanlarin eksikligini, miifredat ve mifettislerin beklentilerindeki
farkhhgi ve sinif igerisinde farkh seviyelerde bulunan 6grencileri sorun olarak gérmektedirler.

Arastirmaya katilan sinif 6gretmenlerinin altisi, okullardaki sosyal alanlarinin eksikliginin 6grencilerin
gelisimini olumsuz olarak etkiledigini; besi, mifettisler ve okul mudirlerinin sinif 6gretmeninden
beklentileri ile mifredat iceriginin uyusmadigini ve bu durumun egitim-6gretim sirecinde tutarsizliga
neden oldugunu; biri, sinifinda bulunan o6grenciler arasindaki seviye farkindan dolayi egitim-6gretim
etkinliklerini gerceklestirirken sorunlar yasadiklarini sorun olarak belirtmislerdir. Ogretmen ifadelerinden
ornekler asagida verilmistir:

“Okullarimiz yetersiz. Oyun alanlari yetersiz. Spor alanlari yetersiz. Biz diisiinen kendini ifade edebilen
elestirel diisiinebilen bireyleri yetistirmek istiyoruz. Fakat bir tane drama salonu, tiyatro salonumuz yok.
Bu yil miidiirtiimiiziin (stiin gayreti ile basit bi salon yapildi ve égrenciler ne giizel seyler ortaya koydu.
Ancak 2 ay oldu yapilali. Bu tip seyler cok 6nemli ama bizde bunlara énem verilmiyor”(Gorkem).

“Miifredatin adirhdinin yaninda tutarhhk da bliyiik bir sorun bence. Mesela miifettis okula geliyor ve
diyor ki, 6grencilere fazla yiiklenmeyin, 4 siniftan mezun olan égrenci okuma yazma ve 4 islem becerisine
sahip olsun yeterli. Ama ben miifettisi dinlemiyorum ki. Program dag gibi 6niimde, onu takip etmek
istiyorum” (Filiz).
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“Sinifimizda iyi ¢ocuklar da oluyor fakat geride olan ¢ocuklarla ugrasmaktan digerlerini daha ileri
seviyelere tasiyamiyoruz. Bunu séylerken onlar icin bireysel farkliliklara dikkat edip farkli etkinlikler de
hazirladigimizi da séyleyelim. Ama yine de tam yeterli olmuyor ve sorun yasiyorum” (Kerim).

Sosyo-Ekonomik Diizeyi Yiiksek Olan ilkokullarda Gérev Yapan Sinif Ogretmenlerinin Sorunlari

Bu bdlimde, sosyo-ekonomik diizeyi yiiksek olan ilkokulda gérev yapan 10 sinif 6gretmeninden elde
edilen verilere dayali bulgular sunulmustur.

Egitim Sisteminden Kaynakh Sorunlar

Sinif 6gretmenleri, egitim sistemindeki siirekli degisiklikleri, mifredatin yogun olmasini, 4+4+4
sistemi ile 5. siniflarin ilkokul seviyesinden gikariimasini, 6gretmenlerin nébet tutmasini, ikili 6gretimin
olmasini, 6gretmen maaglarinin disik olmasini, merkezi sinavlari, ilkokullara 6denek ayrilmamasini ve
sikayet hatlarini sorun olarak ifade etmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin yedisi, egitim sisteminde yapilan degisikliklerin kisa
zaman igerisinde ve sirekli yapilmasini ve bu durumun sistemin tiim paydaslarini etkiledigini; ikisi,
mifredatlarin yogun oldugunu, bu ylzden de kalici 6grenme gergeklestiremediklerini; altisi, 4+4+4
sistemi ile 5. siniflarin ortaokul dizeyine dahil edilmesini, brang o6gretmenlerinin 6grencilerin
seviyelerine inemediklerini; doérdi, 6gretmenlerin ndbet tutmasinin yanhs oldugunu; 6gretmenlerin
tamami, ikili 6gretimin buyuk sorun olusturdugunu; ikisi, sinif 6gretmeni maaslarinin disiik oldugunu;
besi, merkezi sinavlarin olmasini; ikisi, bakanhk tarafindan ilkokullara 6denek ayrilmamasini; sekizi,
sikiyet hatlarinin 8gretmenin itibarini diisiirmesini sorun olarak belirtmislerdir. Ogretmen ifadelerinden
ornekler asagida verilmistir:

“Tiirkce, Matematik ve Hayat Bilgisi gibi derslerde aradisiplinlerle veya diger derslerle iliskilendirme
isteniyor programda. Bu ¢ok giizel bir sey asiri da faydali oluyor fakat siire yetmiyor, yetistiremiyorum.
Programin bu denli yodun olmasi gereksiz. Daha hafif olsa daha etkili ve kalici egitim-6gretim
yapabilecedimi diisiiniiyorum” (Ayse).

“Cok dogru. Mezun ettigim égrenciler ve aileleri ortaokulda sorunlar yasiyorlar. Brans 6gretmenleri
ile de gériisiiyorum, kendileri de sikdyetci. Onlar da hakli. Ogrenciler bi sene erken basladi okula, bir de 5.
siniflara giriyorlar. Dogal olarak 2 yas daha kiiciik 6Grencilerle muhatap oldular, onlar da zorlanir tabi”
(Al).

“Ogretmenlerin nébet tutmasini dodru bulmuyorum. Biz giivenlik giicii dediliz. Zaten okulumuz ikili
6gretim yapiyor. Teneffiisler on dakika. Bir ¢ay bile icemiyorum. Alti saat (st lste yoruluyoruz. On
dakikada olsa dinlenmek hakkimiz olsa gerek” (Ebru).

“Ogretmenlerin maaslarina da iyilestirme getirilmeli. Otuz kiisur yillik 6gretmenler ile yeni baslayan
6gretmen maasi arasinda 300-400 lira fark var, bu sizce dogru mu?” (Ali).

“Sinav sisteminin olmasi, ailelerin de baskisiyla sinav odakli bir akademik egitim veriyoruz. Egitim
yéniinden eksik kaliyor ¢ocuklar. 4. Siniflar gegenlerde il geneli sinava girdiler. Yani daha 4. sinifta olunca
ilerisini siz diisiiniin. Ogrenciler ve aileler arasinda netler konusuluyor. Daha kétiisii 6§retmenler arasinda
da”(Mert).

Veli ve Cevreden Kaynaklh Sorunlar

Sinif 6gretmenleri, velilerin 6gretmenlerin isine karismasini, velilerin olumsuz tutumlarini ve 6zel
beceri gerektiren dersler icin beklentinin fazla olmasini sorun olarak ifade etmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin yedisi, velilerin, 6grencilere verilen 6devlerden 6grencilerin
oturma diizenine, 6grencilere sodylenilen bir sézden sinif ortaminda kullanilan teknige kadar her seye
karistiklarini; besi, velilerin, cocugunu okutacak 6gretmeni se¢mesi, sinif 6gretmenligini kiicimseyen
ifadelerde bulunmasi, 6gretmen hakkinda idarecilere ve milli egitim mudarliklerine sikayette
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bulunmasini; Ggl, 6zel beceri gerektirdigini dusindikleri mizik, gorsel sanatlar ve oyun ve fiziki
etkinlikler derslerinde c¢evreleri tarafindan Ust diizey beklentilere girildigini ve bu beklentiyi de
karsilayamadiklarini sorun olarak ifade etmislerdir. Ogretmen ifadelerinden drnekler asagida verilmistir:

“Ekonomik anlamda ¢ok iyi ailelerin ¢ocuklari var bu okulda teknolojik alt yapimiz da ¢ok iyi. Ama
velilerimiz masallah bizden daha bilgili gibi asiri derecede isimize karisiyorlar. Diisiiniin ki, égrencinin
sinifta oturma yerini degistiriyorum. Ertesi giin veli buna bile karisiyor. Odrencilerin her séziine itimat
edip gelip miidiire sikdyet edebiliyor. Veli bana giivenmiyor ya diisiinebiliyor musunuz? Bu durum
heyecanimizi kiriyor. Oyle inaniyorum ki egitim sisteminde en dedersiz 6ge biziz”(Zeynep).

“Veli 6gretmen segiyor mesela. Benim ¢ocugumu o okutsun bu okutmasin vs. Buradaki tim
6gretmenler 20-30 yillik tecriibeye sahip, hepsi isini en giizel sekilde yapmaya ¢alistyor. Ama biz égrenci
secemiyoruz. Bizim bi s6z hakkimiz yok. Ogretmen asadilanmis oluyor. idarenin de yapabilecek cok bir
seyi kalmiyor, onlari da cok sikistiriyor veliler” (Ayse).

“Miizik ve gérsel sanatlar dersine giriyoruz. Fakat dyle bir beklenti var ki bizden. Velilerin de beklentisi
fazla. Miiziksel algidir beceridir vs bunlari ben nasil kazandirayim. Bu kadar sey beklenecekse brans
oégretmenleri girsin bu derslere. Tabi onlar da 6grencinin seviyesine inebilecek sekilde egitilsin” (Ebru).

Ogretmenlerden Kaynakl Sorunlar

Sinif 6gretmenleri, 6gretmenlerin kendilerini gelistirmemesini, 6gretmenler arasinda is birliginin
olmamasini ve 6grenme heyecaninin olmamasini sorun olarak ifade etmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin sekizi, kendilerini gelistirmediklerini, lisans egitimi ile
yetindiklerini, 6grencilerin yaslarinin kiicik olmasinin onlari mevcut bilgiler ile yetinmeye ittigini ve
deneyimlerine fazlaca glvendiklerini; altisi, ayni okulda gérev yapmalarina ve ¢cogu 6gretmen ile ayni
seviyedeki siniflari okutmalarina ragmen is birligi yapamadiklarini; ikisi, sinif 6gretmenlerinin bir cocuk
gibi 6grenme heyecani igerisinde olmasi gerektigini, fakat kendileri dahil hicbir 6gretmende bdyle bir
durumun séz konusu dahi olmadigini sorun olarak belirtmislerdir. Ogretmen ifadelerinden &rnekler
asagida verilmistir:

“Ogretmen kendini gelistirmeli, ézellikle sinif 6gretmeni. Sinif SGretmeninin en biiyiik sorunu bu.
Kendini gelistirmiyor. Zaten okuma yazma 6gretebiliyorum diyor ve yatiyor. Sinif 6gretmenlerinin en
biiyiik sorunu bu” (Kaan).

“Ogretmenler arasindaki isbirligi yetersiz. Bu ashnda biiyiik firsat. Ziimre denen sey hakkiyla
uygulansa ¢ok giizel olur. Yani burada 6-7 6gretmen ayni sinifi okutuyor. Ortaklasa yapilacak islemlerde
biiylik basari gelir ama isteksiz 6gretmenler” (Adnan).

“Ogrenciler yeni bir sey é§renince mesela carpmayi ne kadar da seviniyor. Sinif 6§retmenlerinin de bir
cocuk gibi 6grenme heyecani tasimasi lazim. Biz de bu maalesef ¢ok yok” (Ash).

Okul ve Sinif Ortamindan Kaynakl Sorunlar

Sinif Ogretmenleri, kitlphane ve laboratuvarlarin verimli bir sekilde kullaniimasina misait
olmamalarini ve kaynastirma 6grencilerini sorun olarak ifade etmislerdir.

Arastirmaya katilan sinif 6gretmenlerinin Ggl, okullarinda bulunan laboratuvar ve kiitliphanenin ilkokul
diizeyine uygun olarak tasarlanmadigini, 6grencilerin dikkatini cekecek sekilde olmadigini ve dolayisiyla
bu ortamlarin aktif olarak kullanilamadigini; dérdd, siniflarinda bulunan kaynastirma ogrencileri ile fazla
ilgilenemediklerini sorun olarak ifade etmislerdir. Ogretmen ifadelerinden érnekler asagida verilmistir:

“Okullarin kiitiiphaneleri ve laboratuvarlari verimli olarak kullanilmaya miisait degiller. Bu ortamlar
uzmanlar tarafindan tekrar yapilandiriimalidir. Sinif 6gretmeninin de sahiplenmesi gerekir. Mesela,
ortaokul ¢cocuklarina daha elverisli. Bizimkilere uygun degil” (Kaan).
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“Kaynastirma 6grencileri var mesela benim sinifimda. 3. sinif okutuyorum ve ¢ocuk okuma yazma
bilmiyor. Veli geliyor bana bagdiriyor, benim ¢ocugumla ilgilenmiyorsun diye. Okuma yazma 6gretmek
gercekten ilgilenmek ister. Geri kalan 27-28 kisiyi ne yapacadim basi bos birakamam ki” (Ebru).

Sonug, Tartisma ve Oneriler

Sinif  6gretmenlerinin  sorunlarinin tespit edilmesi amaciyla gergeklestirilen bu arastirmanin
bulgularindan hareketle bazi sonuglara ulasiimistir. Sinif 6gretmenligi, dogasi geregi, gerek kdyde gerek
sehir merkezlerinde, kisacasi Turkiye’nin her kdsesinde icra edilen bir meslektir. Bu yoniyle farkli sosyo-
ekonomik dizeyde bulunan bélge veya okullarda bu goérev yerine getirilmektedir. Sosyo-ekonomik
dizeyi farkl ¢ okulda gorev yapan sinif 6gretmenlerinin deneyimlerine dayal olarak elde edilen
bulgular bu bélimde yorumlanip tartisiimigtir.

Arastirma bulgularina gore, SED diisiik olan ilkokullarda gorev yapan sinif 6gretmenlerinin sorunlari,
Egitim Sisteminden Kaynakli Sorunlar”, “Veli ve Cevreden Kaynakli Sorunlar” ve “Ogretmenden Kaynakli
Sorunlar” temalari, SED orta ve yiksek olan ilkokullarda gérev yapan sinif 6gretmenlerinin sorunlari ise
“E§itim Sisteminden Kaynakli Sorunlar”, “Veli ve Cevreden Kaynakli Sorunlar”, “Odretmenden Kaynakli
Sorunlar” ve “Okul ve Sinif Ortamindan Kaynakli Sorunlar” temalari altinda toplanmistir. Arastirma
sonucunda 6gretmenlerin dort farkli kaynaktan dogan sorunlar yasadiklari belirlenmistir. Bu sorunlari
birbirinden bagimsiz diisiinmek yanls olacaktir. Ornegin, veli ve okul gevresinden kaynaklanan bir sorun
dogal olarak okul ve sinif ortamini da etkileyecektir. Ayni sekilde egitim sisteminden kaynakl sorunlar
o6gretmen kaynakli sorunlara doniisebilecek veya etki gosterecektir. Nitekim bu durum bir zincirin
halkalari gibi degerlendirilmelidir.

SED’i  dustk olan ilkokullarda gorev yapan sinif Ogretmenleri, egitim sistemindeki surekli
degisiklikleri, mufredatin agir olmasini, sikdyet hatlarini, 4+4+4 sistemini, sinif tekrarinin olmamasini,
ilkokula baglama yasinin kiigiik olmasini, 6gretim programlarinin ve ders kitaplarinin hazirlanmasinda
O0gretmenlerin aktif olmamasini, 6gretmenlerin sik sik yer degistirmesini, ilkokullara yeterli butgenin
ayrilmamasini, 6lgme ve degerlendirmedeki eksiklikleri, 6gretmenlerin itibarinin olmadigini, sosyo-
ekonomik durumu kotl olan 6grencilerin galismasini, velilerin ge¢im sikintisi nedeniyle cocuklariyla
ilgilenmedigini, 6grencilerin okuma aliskanligini ¢evresinden edinmemesini, 6gretmenlerin kendilerini
gelistirmemelerini, 6gretmenlerin 6grencilerin seviyelerine inip onlarla iyi iletisim kurmamalarini ve bu
meslegi icra edecek heyecanin bazi 6gretmenlerde olmamasini sorun olarak ifade etmislerdir. Ozer
(2014) yapmis oldugu arastirma sonucunda, “Alo 147" hattinin 6gretmenler tarafindan sikayet hatti
olarak tanimlandigini, veli ve 6grencilerin bu hatti tehdit amaciyla kullandiklarini belirtmistir. Bu
arastirmada da 6gretmenler sikdayet hatlarini sorun olarak dile getirmislerdir. Ayrica, sinif 6gretmenleri
sinif tekrarinin olmamasini sorun olarak goérmektedirler. Bastirk (2012) de, ciddi eksikleri olan
ogrencilerin sinif tekrari yapmasi gerektigini belirtmistir. Bu anlamda sinif tekrari konusunda yeniden bir
degerlendirme yapilabilir.

SED’i orta olan ilkokullarda gérev yapan sinif 6gretmenleri, egitim sistemindeki sirekli degisiklikleri,
mifredatin ve derslerin agir olmasini, sinif tekrarinin olmamasini, ilkokula baslama yasinin kiclik
olmasini, ikinci sinif diizeyinde Ingilizce dersinin olmasini, dlgme ve degerlendirme kriterlerinin
yetersizligini, velilerin 6grencilere karsi ilgisiz olmasini, ailelerin sosyo-ekonomik durumunun iyi
olmamasini, velilerin egitim durumunun disiik olmasini, siniflarda Suriyeli 6grencilerin bulunmasini,
ogretmenlerin kendilerini gelistirmemelerini, duyarli olmayan sinif 6gretmenlerinin varligini, okullardaki
sosyal alanlarinin eksikligini, miifredat ile mifettislerin beklentilerindeki farkliligi ve sinif icerisinde farkh
seviyelerde bulunan 6grencileri sorun olarak géormektedirler. Sinif 6gretmenlerinin sorunlarina yonelik
literatlir incelendiginde; ogretmenin sayginhiginin az olmasi, sistemdeki slrekli degisiklikler, ilgisiz
velilerin bulunmasi, 6gretim programlarindaki eksikler gibi benzer sorunlarin ifade edildigi gérilmektedir
(Saglam ve Cicek Saglam, 2005; Yazici, 2009; Taneri ve Ok, 2014; Sari ve Altun, 2015; Taskaya ve Turhan,
2015). Ayrica, ilkokul diizeyinde mevcut olan degerlendirme kriterleri bircok 6grenci ve 6gretmen
tarafindan sorun olarak goérilmektedir. Nitelim “gelistiriimeli”, “iyi” ve “gok iyi” kriterleri eksik kaldigi
distnilmektedir. Bu anlamda degerlendirme sisteminde bir iyilestirmenin yapilmasi 6nerilebilir.
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SED’i yiiksek olan ilkokullarda gorev yapan sinif Ogretmenleri, egitim sistemindeki surekli
degisiklikleri, mifredatin yogun olmasini, 4+4+4 sistemi ile 5. siniflarin ilkokul seviyesinden g¢ikariimasini,
O0gretmenlerin ndbet tutmasini, ikili 6gretimin olmasini, 6gretmen maaslarinin diigiik olmasini, merkezi
sinavlarin olmasini, ilkokullara 6denek ayrilmamasini, sikayet hatlarini, velilerin 6gretmenlerin isine
karismasini, velilerin olumsuz tutumlarini, 6zel beceri gerektiren dersler icin beklentinin fazla olmasini,
ogretmenlerin  kendilerini gelistirmemesini, 6gretmenler arasinda is birliginin olmamasini, bazi
ogretmenlerde 6grenme heyecaninin olmamasini, kitiiphane ve laboratuvarlarin verimli bir sekilde
kullanilamamasini ve kaynastirma 6grencilerini sorun olarak ifade etmislerdir. Demir ve Ar (2013)
yapmis olduklari arastirmada 6gretmenlerin sorunlarini ele almiglardir. Bu arastirmada 6gretmenlerin en
fazla 6nemsedigi ve dile getirdigi sorunlarin basinda 6gretmenin sayginliginin olmamasi, gelirinin az
olmasi ve 6gretim programlarinda ve sistemde yapilan surekli degisikliklerdir. Benzer sonuglar Seferoglu
(2011) tarafindan da dile getirilmektedir. Bu anlamda arastirma sonuglari literatlirdeki ¢alisma sonuglari
ile benzerlik géstermektedir. Son zamanlarda Milli Egitim Bakanhg: tarafindan yapilan agiklamalarda ikili
o6gretimin 1-2 yil icerisinde kaldirilacagi ifade edilmistir. Sinif 6gretmenleri tarafindan ifade edilen ikili
o6gretim sorununun ¢oéziime ulasacak olmasi 6nemli bir durum olarak degerlendirilebilir. Ayrica, bitln
ogretmenlik alanlari igerisinde sayica en biiylk grubu sinif 6gretmenleri olusturdugundan dolayi bu
alanda karsilasilan sorunlar da diger branslara goére gesitlilik gostermektedir (Erdem, 2010; Taskaya ve
Turhan, 2015). Nitekim bu arastirmada da sinif 6gretmenlerinin gesitli sorunlari tespit edilmistir.

Sinif 6gretmenlerinin sorunlarinda yukarida da belirtildigi lGzere sosyo ekonomik diizeye gore
farkhlasmalar olsa da genel olarak sorunlar bellidir ve sorunlarin kaynaklari asikardir. Bu anlamda
disinuldiginde arastirma sonucunda tespit edilen sorunlarin giderilmesi veya bu yolda adimlarin
atilmasi, bu arastirmanin énemini artiracaktir. Dolayisiyla arastirma sonuglarindan hareketle yapilacak
en biliylk 6neri, bu sorunlarin yetkililer tarafindan ¢éziime kavusturulmasidir. Her ne kadar ¢ézimi zor
olan ve bazi sorunlarin kitleleri ilgilendirdigi dislinllse de ¢6ziim igin adimlarin atilmasi ayri bir 6nem arz
edecektir. Ogretmen sorunlariyla ilgili olarak gegmisten giinimiize birgok ¢alisma yapilmis olsa da ¢éziim
yollarina yénelik etkili calismalara pek fazla rastlanmamaktadir (Demir ve Ari, 2013). ilgili literatir
incelemelerinde mevcut 6gretmenlerden ziyade 6gretmen adaylarinin sorunlari ve yetistirilmesine
yonelik calismalarin yaritaldigu gorilmektedir. Bu noktadaki arastirma, proje veya suralarda 6gretmen
adaylarinin sorunlarinin yaninda, isin mutfaginda olan ve ilkokullardaki sistemin en o6nde gelen
ylratacileri olan sinif 6gretmenlerinin sorunlari da ele alinmalidir. Ayrica, gerek maddi konularda
gerekse alt yapi, teknoloji, derslik gibi konularda gesitli bakanhklar ile MEB’in ortak ¢alismalari ile
sorunlarin ¢6zimi noktasinda epey yol alinmis olacaktir.
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