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The present study elaborates on the relationship between school principals’ social
justice leadership behaviors and student engagement in relation to high school
students’ opinions. The study was conducted on 968 high school students from two
different school types: Anatolian and vocational high schools. The data was collected
by Social Justice Leadership Scale and Student Engagement Scale. Data was analyzed
by utilizing Pearson correlation, and hierarchical multiple regression. Main results
indicated that student engagement and school principal’s social justice leadership has
a moderate level of positive relationship; the support dimension of social justice
leadership predicted 28 % of the variance in student engagement itself; and all
demographics, and dimensions of social justice were found to predict 34 % of the
variance in student engagement. Limitations are presented, and future implications for
research and practice in the field of educational administration are discussed in
relation to the results of the study.
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Bu arastirmada, lise 6grencilerinin goruslerine gére okul yoneticilerinin sosyal adalet
liderligi davranislari ile 6grenci baghhgi arasindaki iliski incelenmistir. Calisma, Anadolu
ve Meslek Lisesi olmak Uzere iki farkl lise tiriinde 6grenim gérmekte olan 968 6grenci
ile gerceklestirilmistir. Veri, Sosyal Adalet Liderligi Olcegi ve Ogrenci Baglihgi Olgedi ile
elde edilmistir. Verinin analizinde, Pearson korelasyonu ve hiyerarsik coklu regresyon
kullanilmistir. Arastirma sonuglari; sosyal adalet liderligi ile 6grenci baghhg arasinda
orta diizeyde olumlu bir iliski oldugunu; sosyal adalet liderliginin destek boyutunun,
Ogrenci baghhgindaki degisimin %28’ini yordadigini; arastirmada incelenen tim
demografik degiskenler ile sosyal adalet liderliginin tim boyutlarinin birlikte 6grenci
baglihigindaki degisimin %34’Uni yordadigini gostermistir. Calismanin sinirhhiklari
belirtiimis ve calisma sonuglari, egitim yonetimi alaninda arastirma ve uygulamaya
donuk yansimalar baglaminda tartigiimistir.
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Introduction

In developed countries, democratization efforts in education, intensifying particularly in the 21st
century, were not sufficient in eliminating problems related to equality and social justice. Even
inequalities in societies have increased over time. Because of the impacts of globalization, schools
continue to raise manpower that will serve the needs of the global economy and adapt to the
knowledge-based economy rather than raising democratic citizens (Sisman, 2007a). This function of the
schools signifies that schools raise the individuals, who are always ready to commit a potential crime in
society and are inclined to violence, and those who want to skip school all the time (Bozalp, 2018).
Against this situation that surrounds the organizations nowadays, there is a need for social justice
leaders, who do not struggle with change, but instead use the changes as an opportunity, who strive for
the elimination of the elements that threaten the equality of opportunity and means, who make the
educational environment more socializing by enabling all students to exist together better, and who
seek to strengthen especially disadvantaged groups (Leblebici, 2008; Tomul, 2009).

In addition to the cognitive development of individuals and achieving academic success, schools are
also responsible for raising the responsible and productive individuals of the future, adopting the shared
common values of the society and incorporating behaviors in accordance with the social rules, and most
importantly, preparing the individuals for their roles in life. In order for schools to perform these
functions effectively, they have the duty to ensure the loyalty of the students to the school. Also, the
school shall provide the fundamental elements such as the physical conditions that are suitable for
education and training, the freedom to make the professional choices, and the qualified human
resources. School can be easily constructed, the required equipment can be organized, and high-quality
teaching staff can be provided. But if students do not feel enthusiastic to come to the school and they
do not belong to the school, all efforts are in vain. For this reason, it has become the priority of the
principals to connect students to the school and to take measures to ensure the attendance of the
student (Calik, 2010; Unal & Cukur, 2011; Toker & Biilbiil, 2014).

It is admitted that school principals are the principal factor since they are directly and indirectly
influential on creating a positive school climate, increasing the student satisfaction in the school, and
improving the school life quality (Durmaz, 2008). If the school climate is healthy, alienation of the
students to the school will occur less and fewer students drop the school. Students may have difficulty
connecting to a negative and non-supportive school climate in an environment where they feel lonely
(Ayral et al., 2014; Ozdemir, Sezgin, Sirin, Karip, & Erkan, 2010). In schools, where individuals spend a
remarkable part of their lives from preschool to higher education, the commitment to school can be
increased by presenting education environments that provide feelings of peace, happiness, and security
(Sar1, 2013). As well as determining and achieving the goals of the organization, administrators also help
people to fulfil their needs. Hence, the most powerful way for students, teachers, and school
administrators to be understood as individuals in the school social system is to examine their needs,
goals, beliefs, motivation, and commitment (Hoy & Miskel, 2010). The school principal, before anything
else, is expected to provide an environment, which improves school engagement so that everyone can
work enthusiastically, students and teachers, can connect, individuals ardently join the learning and
teaching processes. For instance, the following expressions are the guide of school principals, who
possess the quality of social justice leaders and who can assume the role of vision and mission
management in the best way: 'school is for all kids', 'to ensure excellence and equality in education’, 'to
strive for the best in education" "all students can learn" (Sisman, 2007b).

Individuals are in search of justice throughout their lives. This search is among the indispensable
elements of socialization as well as a requirement that individuals feel to meet the need for order,
equity and security. Therefore, in terms of content, the concept of social justice is not necessarily new.
Particularly when the US-based councils, unions and associations discussed this issue in the context of
education and training leadership, the role of education systems and education managers in the
provision and maintenance of social justice has been questioned. Marshall (2004), for example, stated
that classical educational leadership was limited in identifying the problems caused by failure to achieve
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social justice and taking actions in this direction. Brown (2006) pointed out the necessity of designing
new education leader training programs in the context of the social justice and re-organizing the
education according to the principles of social justice leadership, which project that all students should
be equitably supported in terms of resource, content, and skills. Similarly, it is observed that the role of
education in the formation of the social structure and thus the role of the school is shaped for
minimizing the negative effects of social inequalities on educational environments due to differences
arising from socio-economic level, ethnic origin, gender, language, religion, race, region and culture.
Brown (2006) stated that education administrators, who adopt social justice leadership principles;
encourage success, tolerance, accountability, transparency and social responsibility in their schools. In
this context, it can be predicted that when students from disadvantaged groups benefit from the
school's activities and facilities fairly and they also are academically supported, their attitudes towards
school will be affected positively. As a matter of fact, there are researches that examine the relationship
between education leadership and student engagement and reveal that there is a significant
relationship (Leithwood & Jantzi, 2000; Quinn, 2002; Robinson, Lloyd, & Rowe, 2008). As the leader of
social justice, it is thought that the school principal's minimization of the disadvantages of the students
in the school environment, supporting the academic development of all students and meeting their
social and academic needs will certainly increase the engagement of the students. Therefore, based on
empirical evidence, the current research focuses on the relationship between the school principal's
social justice leadership behaviors and student engagement. In this context, first the conceptual
framework of the research will be presented, followed by the method and findings, and the final section
will include discussions, conclusions and recommendations.

Conceptual Framework

In this section, the conceptual framework of school principals' social justice leadership behaviors and
student engagement is presented in the context of the related literature.

Social justice leadership

Inequalities in many areas of life create unrest on the social order. Inequalities have played a key
role in the formation of the perception of justice, in this context, equality and justice are the concepts
they mutually predict themselves. Social justice, in its simplest form, can be expressed as a fair
distribution of grace and difficulties in society. To be able to talk about social justice, there should be a
general understanding in the society that there is a fair share. Among the members of society, race,
color, gender, existence, belief and cultural differences should not disrupt the equality between
individuals (Sunal, 2011). Considering the contemporary definitions of the concept of social justice, the
emphasis on equality is noteworthy. Bell (1997) defines social justice as an equal distribution of
resources, and states that in a fair society, all individuals feel physically, psychologically and socially safe.
Miller (1999), in defining social justice, emphasizes the concept of equality as well as the balance of
needs, legal rights and entitlement. Although an absolute equal distribution is the key to social justice,
the complexity of real life makes it difficult to assess whether the distribution is fair. Gewirtz and Cribb
(2002) deal with social justice in three dimensions: distributive, associational and cultural. They state
that the distributive dimension of social justice emphasizes on having a fair share while the associational
aspects highlights on having the right to speak on social decisions. Finally, the associational dimension of
social justice emphasizes the equal attitude to different cultures in society. According to Rosner-Salazar
(2003), social justice is a powerful mechanism used to provide equality in education, health and social
services that individuals benefit from. The aim of social justice is to create a "common good" for each
individual, and the common benefit is only through the fair distribution of opportunities and resources
(Yrildirim, 201, p. 114). In a society where social justice exists, in their decisions and actions, individuals
act not only in their own interests, but also in the interests of other people. Similarly, organizations pay
attention to this principle in their relations with internal and external stakeholders (Text, 2010, p. 146).
The provision of social justice in school organizations is a subject that is now discussed by school
principals.
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The reflection of the concept of social justice to the world of education began in the 1960s and
1970s with the interest in problems of the disadvantaged groups' access to education. With the studies
carried out by the sociologists of education at the beginning, the social justice leadership has become
popular after questioning the leadership role in ensuring the social justice by the 2000s (Oplatka, 2010).
In today's society, the events that involve racism, discrimination, sexual harassment, and violence are
drastically increasing. In fact, the increasing crime rate in educational institutions has led many
educators to think that the injustice observed in educational institutions are inevitable and
unchangeable (Larson & Murtadha, 2002, p. 134). Because the structural inequalities that exist in the
society outside the school are reflected on the educational institutions and hinder the equal opportunity
of the students. In order to achieve social justice in education, it is essential to impose moral
responsibilities on individuals and society. In this context, one aspect of social justice leadership is the
strengthening of socio-economic, political or socially disadvantaged groups supported by education. In
fact, justice in education is only possible when equality is achieved. Educational leaders should seek to
provide equal opportunities and probabilities to all students in response to inequalities in society and
the risks posed by the inequalities (Bogotch, 2000). In this context, social justice leadership necessitates
that the quality education opportunities are offered to all students, particularly the disadvantaged
groups should benefit from these opportunities and the groups should be specifically supported
(Ozdemir& Kiitkiit, 2015, p. 206). School principals, who assume the mission of social justice leadership,
should identify disadvantaged individuals that need this specific support. Hence, it is necessary to
environmental resources in addition to the existing resources in educational institutions, and increase
social awareness (Tomul, 2009, p. 136). Miller (2005) emphasizes that each individual's chance to
achieve social opportunities in the provision of equal opportunities depends on their assessment of their
skills, motivation, and abilities.

The other dimension of social justice leadership is critical consciousness, because social justice
leadership requires a systematic analysis and critique of the outside world. The first condition of
achieving this goal is that the leader carefully examines his/her own beliefs and practices (Furman &
Shields, 2005, p. 126). School leaders should constantly examine the system they are operating in and
should re-evaluate how their interactions with the world are affected by this system (Shields, 2004).
Critical consciousness must be accompanied by lifelong development and self-reflection. Leaders must
analyze the power structures existing in the outside world to interfere with policies and practices that
lead to social inequalities and marginalization actions arising from race, gender, social class and other
differences (Dantley & Tillman, 2009, p. 31).

The third dimension of social justice leadership can be expressed as inclusion. Accordingly, it is aimed
to ensure that all students have access to quality education, and the emphasis on inclusion is that
disabled, disadvantaged students can be educated together with their peers (Katzman, 2007). In
inclusive education, all children learn and they are supported together. Students are encouraged to
establish meaningful relationships with their peers and are encouraged to participate and achieve
success. The needs of different students are met and the students are guaranteed equal access to
opportunities and resources. They are trained in the same class including students with special needs;
there is no separate training environment for students who need special education. Each student is
subject to training according to his/her need and that supports him/her. (Lewis, 2016, p. 326). Social
justice leadership also is closely associated with the concept of democratic education. According to
Dantley and Tillman (2009), social justice comes to life in a democratic environment, because at the core
of democracy there is the embrace of multiple identities, different voices and different perspectives. In
the symbiotic sense or other words, this is a mutually complementary entity, in which without one, the
other cannot exist. Furman and Shields (2005) stated that social justice cannot be achieved without
democracy, and that democracy cannot be without social injustice. Democracy and social justice both
represent individual rights as well as social wellness.

The social justice leadership approach envisages the determination of inequalities and the
redistribution of valuable resources. Providing learning opportunities to disadvantaged groups,
recognizing the rich cultural and linguistic characteristics and differences of students in this group and
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making them advantageous for their long-term academic, social, emotional and economic development
and achievements constitute the basic philosophy of the approach. In addition, social justice leadership
emphasizes the importance of cohesion and trust in the relationship with families. It encourages parents
to strengthen and them to have a central role in their children's lives and education (DeMatthews &
Izquierdo, 2016, p. 290). It requires the establishment of a school environment in which children and
their families are cared and taken into consideration. In the leadership of social justice, relations with
parents and parents are very important. Leaders aim to create inclusive communities that involve
everyone, and reject the traditional paradigms for the education of historically marginalized groups
(Rivera-McCutchen, 2014, p. 749). Obstacles such as prejudice, discrimination and oppression must be
eliminated in order to ensure social justice (Serpen, Duyan, & Aldogan, 2014, p. 22). At this point, it is
expected that a school culture and climate will be created in the management of school principals who
effectively realize the role of social justice leadership, and this will lead to a positive change in the
attitudes and perceptions of students towards school.

Student engagement

With the rapid changes in the world we live in, renewal and development have become compulsory
in our education system and in schools, which are the basic element of the system. The school is
primarily a social system, a community of people. It is insufficient to evaluate school and the behavior of
individuals in school from an objective point of view, to ignore the special aspects of school and people,
to comprehend school and what happens in school, to fulfil the aims of the school (Simsek, 1997; Sisman
& Tasdemir, 2008), since the human beings in the school are the largest capital of the school.

Today's school aims to make students become active organizers of their educational environment by
activating, providing them with the information they need and gaining skills by using this information
(Caglar, 2010). As the learning environments are extended, it is comprehended that the learning
environments are not the places, where equal opportunities are offered, the diversity is respected, and
there is no discrimination. Thus, a supportive structure should be established by ensuring the full
participation of the students in the society so that they can develop their own capacities and by
observing the concept of equality in the Constitution of the Republic of Turkey. In this context, it is
significant to prevent inequality practices, to direct the resources to the students and regions that need
them most and to develop and maintain programs that support systematically for disadvantaged
students (Ozdemir, 2013). Considering these main objectives of the school, it is necessary to investigate
to develop the schools with a new approach so that the academic achievement improves, re-structure
the schools and investigate the school engagement since the students constitute the most important
stakeholders of the school. This way, it would be possible to solve the most essential problems and to
achieve the objectives. Commitment to the school has a crucial impact on the effective and efficient
acquisition of the desired behaviors, personality and character formation, and the ethical, moral and
social values that make human beings superior.

The duration of compulsory education has been increased from eight to 12 years with the '4 + 4 + 4'
education system which was put into practice in the 2012-2013 academic year in Turkey. With this legal
regulation, it has been reported that absenteeism and drop out problems have increased particularly in
some high school types and that students' motivation and readiness levels have been negatively
affected. However, it was determined that students developed negative attitudes towards school and
even caused problems in the way they affect the general order and discipline of the school (Celik, Boz,
Gumus, & Tastan, 2013). Therefore, despite the legal regulations, attitudes and school loyalty subject for
school students in Turkey continues to be a problem (featured in 2014). Although the high-level school
engagement has a significant place in achieving the school's objectives, special ways to increase school
engagement should be sought in order to meet the expectations of the students in order to ensure that
they desire to stay at school (Kursunoglu, Bakay, & Tanriégen, 2010; Yilmaz, 2008).

School engagement not only contributes to increasing the success in terms of quality and quantity
and reducing absenteeism; it also increases student interest in many voluntary activities needed for
organizational life and maximum success (Kaya, 2007). Engagement with the school is defined as a
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psychological need for the student to see himself/herself as a member of a group, to feel himself/herself
belonging to the organization, and to adopt the aims of the school (Finn, 1993; Osterman, 2000).
Engagement with the school was first proposed by Hirschi, and it was associated with the weakness of
their engagement with school as the main reason for criminal behavior and violent behavior. Hirschi
(1969) explained school engagement in a concept called social bond theory. He argued that the
weakness or detachment of the individual's relationship with society would lead to deviant or criminal
behavior. Hirschi (1969) listed the reasons for the individual's detachment with social institutions and
groups as follows:

1) When he/she is not able to establish positive relationships with the people, who are valuable to
him/her (especially the family),

2) When the idea that the rules adopted by the society will not contribute to himself/herself.
3) When he/she has not been sufficiently involved in the activities adopted by the community,
4) When he/she loses his/her belief in the norms and values accepted by society.

At the end of this detachment that was mentioned above, the individual may tend to show perverse
behaviors. Fredricks, Blumenfeld and Paris (2004) consider school engagement as a multidisciplinary
discipline with behavioral, affective and cognitive dimensions. Summary information regarding this
dimensions is given below.

Behavioral dimension; asserts if the students actively participate in the extracurricular activities (art,
social, sports, etc.), this positively affects the academic success of those students, who have a sense of
behavioral commitment (Kalayct & Ozdemir, 2013). In addition, these students have lower crime rates,
lower social rejection (exclusion) and depression, low levels of school dropout and drug use rates.
Thanks to this sense of engagement with the school, students expressed higher tendency to experience
higher cognitive and psychosocial process (Anderman, 2002; Finn, 1989).

Cognitive dimension; refers to the case where students perform a meaningful learning process by
questioning the results and reasons about what they have learned in school, and by focusing on what
they do, by developing an effective performance, they are highly motivated and pleased to come to
school, relying on their knowledge, skills and competence levels, even when they experience complex
situations (Arastaman, 2009; Oncii, 2004). It is an effective dimension for the students to start the
change from themselves, save themselves from the traces of rote-learning based education system,
determine their own teaching methods and take responsibility for their own learning process (Anderson
& Smiley, 2011; Ergur, 2010).

Affective dimension; it can be explained as a situation, where the person who has a strong connection
with his/her organization is identified with the organization, be able to be included in the organization
and be proud of this situation and thus make an intense effort to contribute to the school (Balay, 2000).
Sogayadevan and Jeyaraj (2012) state that many studies in the past related to school commitment have
focused on behavioral and cognitive commitment, while less research is conducted on affective
dimension of the commitment. Whereas, the affective commitment were effective on learning as much
as the two other types of commitment and it undertakes the role of mediator in teacher-student
interaction, the interaction of peers and even the interaction of the individual with him/herself.
Moulton (2008) points out in his studies that the indifference of students to the school is not taken into
consideration, and he points out that a new study should be conducted by leaving out the traditional
school model, which only focused on increasing intellectual and academic achievement. Students who
leave school say that the school is boring, and they see what is taught in the school as unused
information in real life. He stated that in order to reverse this and to increase the affective engagement
of the educators to the school, it is necessary to make changes by giving information about the students'
lives, particularly project based trainings. Although all the explanations and research results in the
literature indicate the significance of the effect of school engagement on improving and developing the
outcomes of the education field, when considering the inadequacy of studies in the field, he stated that
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examining the patterns of adherence to the school would be very effective in determining the students’
problems about the school environment, making a diagnosis and taking precautions (Onen, 2014).

The relationship between social justice leadership and student engagement

Within the scope of the study, a literature review was conducted to examine the social justice
leadership and student engagement. In this context, it has been observed that the difficulties
encountered in social justice leadership practices and the difficulties of the school principal in
integrating disadvantaged students have been reported (DeMatthews & Izquierdo, 2016; DeMatthews &
Mawhinney, 2014; Shields, 2004). Some studies in the context of social justice leadership have been
determined to focus on the effectiveness obtained from the preparation and implementation of social
justice leader training programs (Brown, 2006; Furman, 2012). It has been reported that the practices in
this direction both contribute to the positive change in attitudes of students towards school and
increase the quality of the teacher relationship with parents (Barr & Saltmarsh, 2014; DeMatthews,
2015). In another study, it was determined that social justice leadership practices increased the quality
of learning environments by activating in-school support mechanisms, and revealed a more proactive
attitude towards the problems that may develop in the needs of students and thus a more supportive
and positive school climate (McKenzie et al., 2008). In a study conducted by Ozdemir (2017a) among
teachers, it was stated that social justice leadership had an impact on school academic optimism,
supporting the competence of collective teachers and establishing a climate of trust in the school and
reflecting on the academic performance of the students. In another study, Ozdemir (2017) examined the
relationship between social justice leadership and student engagement as intended in the current study.
This study showed that there was a significant relationship between the school principal's social justice
leadership behaviors and school engagement, and the attitudes of the students towards the school had
a partial mediation effect on this relationship.

Purpose of the study

The aim of this study is to examine the relationship between social justice leadership behaviors of the
school principals and student engagement, according to the opinions of high school students. For this
purpose, the answers to the following questions were sought:

- What is the relationship between the school principals’ social justice leadership behaviors and
the engagement of the high school students that participated in the study?

- Is the school principals’ social justice leadership behavior a significant predictor of the
engagement of the high school students that participated in the study?

Method
Participants

Within the scope of the study, data were collected by convenient sampling method (Cohen, Manion
& Morrison, 2007). The target population of the study consists of high school students that study during
the spring term of 2015-2016 academic year in Eskisehir (N=53.092), Konya (N= 167.084) and Nigde (N=
25.481) Cingi (1994) states that, for a population that is bigger than 200,000, .05 deviation and .01
confidence level can be accepted as the lower limit for a sampling that consists of 665 participants. In
this direction, the data of the present study were obtained from 968 high school students (X = 16,96,
range = 6, Ss = 1,248), of which 539 students were female (representing 55.7%) and 429 males
(representing 44.3%). 50, 4% of participants (n= 488) are in Vocational High School while 49.6% (n= 480)
study in Anatolian High School. Of the participants, 206 (21,3%) were in the 9th grade, 163 (16,8%) were
in the 10th grade, 217 (22,4%) were in the 11th grade and 382 (39,5%) were in the 12th grade. When
the students were analyzed according to the settlement, in which they spent the majority of their lives;
it was observed that 81 (8.4%) students lived in the village, 96 lived (9.9%) in town and 791 (81.7%) lived
in the city. When the students were analyzed according to their monthly total income status, it was
observed that 196 (20.2%) families whose income was up to 1000 TL, 355 (36.7%) up to 2000 TL, 224
(23.1%) up to 3000 TL and 193 with monthly income of 3000 TL and over. Finally, when the students

938



Hilal BUYUKGOZE et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 932-961

were examined according to the maternal educational level, 70 mothers (7.2%) were illiterate, 403
(41.6%) of them were primary school graduate, 237 (24.5%) of them were middle school graduate and
258 (26.7%) were found to have graduated from high school or university.

Instrument

"Social Justice Leadership Scale-SILS” developed by Ozdemir and Kiitkiit (2015) was used to
determine school principals’ social justice leadership behaviors. The rating of the SJLS is as follows: “(1) |
definitely agree”, “(2) | slightly agree”, “(3) | moderately agree”, “(4) | strongly agree” and “(5) |
definitely agree”. 24 items in the scale consist of three dimensions: support (12 items), critical
consciousness (9 items) and participation (3 items). Examples of the support dimension are as follows;
"Our school principal helps our low-income friends" and "Our school principal encourages us to
participate in courses that contribute to our development." Critical consciousness dimension consists
items like "Our school principal is open to criticism" and "Our school principal encourages respect for
different cultures". Participation can be exemplified as: "Our opinion matters in determining the elective
courses”. In SILS there is no reversely coded item. The Cronbach alpha value for the overall scale has
been reported as .94. In the scope of this research Cronbach alpha value has been calculated as .96. The
reliability values for the dimensions have been reported as .91, .92 and.72 respectively. In the current
study, Cronbach alpha values for dimensions have been calculated as .93, .92 and .84 respectively.
Goodness of fit values obtained by confirmatory factor analysis (CFA), which was conducted to test the
three-dimensional structure of the scale were follows: [y? = 1141.53, sd = 245, y?/sd = 4,65, RMSEA =
.062, sRMR = .038, NFl = .98, CFl = .99, AGFI = .89, GFI = .91]. Browne and Cudeck (1993) indicate that if
sRMR value, which is the square root of the standardized mean square error mean, is less than .05, this
indicates a perfect fit between the data and factor structure of the scale. Kline (2011) considers that the
ratio of chi-square to the degree of freedom less than 5.0 is an acceptable fit. However, the value of
AGFI is acceptable if it is between .85.and .90. At the same time, the values between .90 and 1.00
indicate a perfect fit (Schermelleh-Engel & Moosbrugger, 2003). Goodness of fit values obtained with
the DFA, indicates a good fit between the data and three-factor structure of the scale utilized. According
to the validity and reliability analyses, it was observed that SILS has adequate psychometric values to
measure the perceptions of the participating students towards social justice leadership behaviors.

In order to determine the engagement levels of the students, Student Engagement Scale-SEC
developed by Dogan (2015) was used. SEC consists of 31 items and three dimensions in 5-Likert type.
Emotional engagement dimension comprised of 10 items, including “I feel myself as part of my school”
and “l would recommend my school to other students". Cognitive engagement dimension, consists of 12
items including “I don’t give up on studying even the lessons are difficult” and “I am 100% focused the
course at school”. Behavioral engagement dimensions, consists of 9 items reversely coded including
following expressions: “l am late to school (reverse item)” and “l want to go to university”. The reliability
coefficient for the entire SEC has been reported as .91. The a value in the scope of this study has been
calculated as .90. When the reliability coefficients related to dimensions of the scale are examined,
following values have been reported .88, .88 and .83. Within the scope of the present study, a values for
the dimensions were calculated as .91, .93, and .80. The goodness of fit values obtained by testing the
construct validity of SEC with DFA are as follows: [y? = 2144,87, sd = 425, y?/sd = 5,04, RMSEA = .068,
SRMR =.079, NFl = .96, CFl = .97, AGFI = .84, GFl = .87]. Marsh, Hau, Artelt, Baumert and Peschar (2006)
state that for GFI, CFl and NFI, acceptable goodness value is considered to be between .90 and .95, while
best fit value is .95. Hu and Bentler (1999) mention that the value of RMSEA, which signifies the root
mean square error of approximation is acceptable when this value is between .08 and .05, also if the
value is lower than .05, this signifies the best fit. In the light of these sources, it can be asserted that the
three-dimensional structure of the scale is confirmed as a result of the DFA conducted. Accordingly, it
was observed that SLC was a valid and reliable measurement tool in measuring the engagement of
participant students.
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Data Collection Procedure

The researchers applied data collection forms, and participation was voluntary in the data collection
process, 1157 forms were distributed while 998 of them were filled. Accordingly, the return rate of the
forms was 86,28 %. Of the collected 998 forms, 968 were appropriately answered for analysis. First of
all, the data set related to linearity, homoscedasticity, and extreme values were investigated for each
scale that was used. It was determined that the kurtosis score of the SILS was -.266 and the coefficient
of skewness was -.379 (ss =.845). Although the kurtosis score of the SEC was found to be -.161 and the
coefficient of skewness was -.636 (Ss = .603). It was determined that the kurtosis and skew values
ranged between +1 to -1 and the research data set was found to be normally distributed. The
unidirectional and multifaceted extreme values were not found in the data set.

Statistical analyses were performed with SPSS 23.0. As descriptive statistics mean, standard
deviation, frequency, range, percentage calculations were used. The Pearson's Moment Correlation
Coefficient examined the correlations between the variables of the research and relationship between
the dimensions. Hierarchical multiple regression analysis was conducted to determine the degree of
social justice leadership behaviors of the school principals and the variance in the engagement of
students. In this context, data from multiple regression analysis assumptions and multicollinearity were
examined. Pallant (2005) states that the high correlation between the independent variables (r = .90)
indicates a problem of multicollinearity. No multicollinearity problems were found in the research data.
Since the data set is normally distributed, the internal consistency of the scales is examined with the
Cronbach alpha value (Biyukoztiirk, 2011). The construct validity of the data collection tools was tested
with DFA that was conducted in the 22.0 version of AMOS software (Arbuckle, 2012).

Result

The relationships between the student engagement and social justice leadership behaviors of the
school s were analyzed by Pearson's Moments Multiplication Correlation coefficient. Table 1 exhibits the
relationships between research variables and their dimensions, arithmetic means and standard
deviations.

Table 1.

Correlation matrix

Variables 1 2 3 4 5 6 7 8

1. Support -

2.Critical cons. .602"" -

3. Participation .568™" 575" -

4. Affective E. .594™ .569"" 455" -

5. Cognitive E. .526™ 515" 431" 642" -

6. Behavioral E. -.049 -.060 -162™ 021 .007 -

7. SILS Overall .949™ .930™ .709™ .623™ 561" -.079" -

8. SEL Overall .539™ .518"" 379" .812™ .849™ 4117 .560"" -
X 3,37 3,42 2,96 3,48 3,40 3,24 3,33 3,38
Sd .873 932 1.198 .826 .876 .826 .845 .603

"p<.01,"p<.05

When the arithmetic averages displayed in Table 1 are analyzed, it is comprehended that the mean
score of the participants regarding student engagement is 3.38/5.00. Accordingly, it was observed that
the participants felt moderate engagement with school. As can be understood from Table 1, the
attitudes of the participating high school students towards the social justice leadership behaviors of high
school students were also moderate (X =3,33/5,00).
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As can be seen from Table 1, it was found that there was a significant and moderately positive
relationship between the students' perceptions about the social justice leadership behaviors of the
administrators and the student loyalty (rsis overali*sec overatt =.560, p<.01). It has been determined that the
social justice leadership of student engagement has a medium-level relationship with the support
(rsupport*sec overan=.539, p<.01) the critical consciousness dimensions (rcritical consciousness*sec overal =.518, p<.01).
It was determined that student engagement showed a low but significant correlation with participation
dimension (rparticipation * SEC Overall =.379, p<01)

A hierarchical multiple regression analysis was conducted to ascertain how the change in the
commitment of participating high school students was explained by the dimensions of social justice
leadership. The participants' gender, high school type, place of residence, income and education level of
the mother were entered as covariate and dummy code were used. The results of the analyses are
presented in Table 2.

Table 2.
Hierarchical multiple regression analysis
B SHs 6 R R? R’A F
Model 1
Gender -.218 .039 -.180" .205 .042" .037 8.400
School type -.043 .039 -.036
Acc. Unit -.049 .033 -.049
Income -.047 .021 -.079"
Mother edu. .027 .023 .042
Model 2
Gender -.175 .033 -.144" .566 .320" 316 75.544"
School type -.020 .033 -.017
Acc. Unit -.074 .028 -.074
Income -.030 .018 -.051"
Mother edu. .018 .019 .027
Support .366 .018 .530"
Model 3
Gender -.168 .032 -.139" .583 .340° .335 70.590"
School type .006 .033 .005
Acc. Unit -.079 .028 -.079"
Income -.024 .017 -.040
Mother edu. .016 .019 .025
Support .236 .031 .342"
Critical cons. .153 .029 .236"
Model 4
Gender -.168 .032 -.138" .585 .342° 337 62.368"
School type .000 .033 .000
Acc. Unit -.077 .028 -.077"
Income -.024 .017 -.041
Mother edu. .018 .019 .029
Support 224 .031 .325"
Critical cons. .138 .030 214"
Participation .031 .017 .062"

N =968, "p<.05

As presented in Table 2, it was ascertained that the change explained in each stage applied in
regression analysis increased and regression coefficient was statistically significant (Fg-9s9) = 62.368,
p<.05, R? =.342). Model 1 revealed that participants did not have a significant estimation power over
their engagement of demographic characteristics such as gender, high school type, accommodation
unit, income, and the education level of the mother. It was observed that all the demographic variables
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explained 4% of the variance in student engagement. However, when the 8 coefficients are analyzed, it
is concluded that only gender and income status are significant predictors of student engagement.
Model 2 revealed that the support dimension of social justice leadership is related to student
engagement (R?A =.316, p<.05). The support dimension alone explains 28% of the total variance in
student engagement. In model 3, the critical consciousness dimension is included in the regression. The
critical consciousness dimension was determined to be a significant predictor of student engagement
(R?A =335, p<.05). Model 4 constitutes the final stage of regression analysis. At this stage, the
dimension of participation of the social justice leadership was added to the analysis and it was
determined that it had a statistically significant effect on the engagement of the participant students
(R?A =.337, p<.05). At the end of all stages, it was determined that all of the variables in the study
explained 34% of the total change in the engagement of the high school students that participated in
the study.

Discussion

In this study, the social justice leadership behavior levels of school principals were investigated in
terms of predicting the engagement of high school students. The results of the study show that the
social justice leadership behavior levels of school principals certainly affect the engagement of students.
According to the findings of the study, while the highest level evaluated was the critical consciousness
among the social justice leadership dimensions, the lowest evaluated level is expressed as participation.
School engagement, who display critical consciousness behavior are aware of the values and prejudices
they adopt and know certainly how they affect their leadership attitude. Thus, the school principal
always endeavors to improve himself/herself and tries to overcome his/her shortcomings (Furman,
2012). In other words, the school principal demonstrates a critical consciousness and tries to convey this
critical thinking tendency to the students as well (McKenzie et al., 2008). The school principals, who
demonstrate the participation behaviors, tend to include the students when it is needed to take a
decision on issues that concern the students and value the opinions of the students about the issue
(Ozdemir & Kiitkiit, 2015). In summary, it has been concluded that school principals are perceived to
have a relatively critical dimension of social justice leadership. This result can be interpreted that school
principals are open to being criticized and develop themselves and that they ask for the opinions from
the relevant people when deciding on a topic.

In terms of student engagement dimension; while the highest perceived dimension was the affective
engagement, the lowest perceived dimension was the behavioral engagement. Affective engagement
relates to how much the persons wants to stay in the organization and the persons are pleased to be in
that organization, and consequently, the persons make more efforts for the organization (Balay, 2000).
In other words, the individual who has a high affective engagement can react positively to his/her
friends, to his/her courses, teachers and school (Fredricks et al., 2004). Behavioral engagement is a
dimension that includes the participation of students in the educational studies to be conducted outside
of the course, and it is recommended if the students are actively involved in activities and have a sense
of behavioral engagement, this affects positively their success in school (Kalayci & Ozdemir, 2013).
Arastaman (2009), in the study conducted for investigating the school engagement of high school first-
year students, discovered that the students demonstrated the behavioral engagement to the school,
however, their engagement was lower at the cognitive level. Similar to the findings of these studies, Sari
(2013) and Booker (2004) stated that the students' level of belonging to school was above average.
January (2004) declared that the students who cannot provide engagement with the school
demonstrate a high rate of undesirable behavior. In addition, Yiksel (2012) asserted in the study that
the school administration has to offer technological opportunities to the schools in order to increase the
engagement of the students to the school and that more social activities can be effective as well. This
result can be interpreted as the students have positive feelings towards their friends, their lessons, their
teachers and their school, but they are not willing to participate in extracurricular activities, etc. When
the total scores were examined, it was observed that the high school students feel a moderate level of
engagement and the school administrators' attitudes towards social justice leadership behaviors were
moderate. Kalayci and Ozdemir (2013) stated that the students perceived a moderate level of
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engagement in their study that examined the effect of high school students' school engagement to the
quality of school life. These findings reveal that school principals have critical beliefs, that they take part
in decisions and support students; students have a sense of belonging to the school in the affective,
cognitive and behavioral sense.

According to the perceptions of high school students, there was a positive and moderately significant
relationship between the social justice leadership behavior levels of the school principals and their total
scores related to student engagement. In addition, it was concluded that there is a positive and
moderate relationship between the support and critical consciousness dimensions, among the sub-
dimensions of social justice leadership while there is a positive and low-level relationship. In a study
conducted by Uslu (2015), the researcher stated that school principals had an effect on students'
engagement to the school and that both academic and social relations were more successful in schools,
where engagement to the organization was achieved. This finding is supported by the literature. This
result may be interpreted as the fact that school principals can criticize themselves, think about students
rather than themselves, that they demonstrate fair and equitable behaviors to all students, hence the
interest of the students to the school will be increased and their connection with the school will be
strengthened.

The results of hierarchical multiple regression analysis revealed that gender and income level explain
4% of student engagement among the demographic variables. The support sub-dimension of the social
justice leadership explains 28% of the student engagement. The support and critical sub-dimensions of
social justice leadership together represent 30% of student engagement. It is recognized that the
participation dimension of the social justice leadership also significantly affects student engagement.
Finally, it was determined that all of the variables in the study (demographic and social justice
leadership variables) had significant predictors of student engagement and explained 34% of student
engagement in total.

This finding signifies that social justice leadership behavior of school principals has an effect on
student engagement. In addition, it was determined that the most effective dimension on the
engagement of students was the behaviors of school principals at the support level. When the literature
is examined, it is found out that if the students have a high level of engagement with school, there is a
low level of absenteeism (Zieman & Benson, 1981), they internalize the school rules more easily (Kus &
Karatekin, 2009; Stewart, 2003), the tendency to demonstrate violent behaviors decreases (Akman,
2013) and self-efficacy is high (Mengi, 2011). In the light of these results, it can be interpreted that
school principals' showing their social justice leadership characteristics will have an impact on students'
engagement and so that the success of the students will be increased. However, when students feel that
school principals support them, we can assume that their engagement with school can be strengthened
further.
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Conclusion and Recommendations

The primary results of the study can be summarized as follows: 1) It is determined that the high
school students feel a moderate level of engagement according to their perceptions and that the school
principals' attitudes towards social justice leadership behaviors are moderate as well. 2) It was
ascertained that there was a positive and moderately significant relationship between school principals'
social justice leadership behavior levels and their total scores about the student engagement. 3) The
gender and income levels among the demographic variables were found to be significant predictors of
student engagement. 4) It has been determined that support, critical consciousness and participation
sub-dimensions of social justice leadership are significant predictors of student engagement. 5) All
variables in the study (demographic and social justice leadership variables) were found to have
significant predictors of student engagement.

Based on the results of the study, suggestions for implementation and research can be developed.
Based on the results of the research, it can be suggested that school principals should ensure that
students participate in the decisions to be taken at the school in order to increase the level of student
engagement. In addition, in order to strengthen the participation dimension, which is perceived as the
lowest sub-dimension, it can be suggested that school principals should cooperate with families and
ensure the participation of students in social activities so that the socially disadvantaged students
participate in extracurricular social activities.

In this study, the study was conducted on the study group since the probable relationship between
the two structures was examined. In order to increase the generalizability of the research's findings,
future researchers can work on the stratified sample. Social justice based on the principles of equal
opportunity and fair distribution can be examined by taking into account the schools in the provinces
and districts, which are considered to have some differences in these subjects. A more detailed study
can be planned with a detailed research design by taking into consideration the opinions of other
stakeholders such as school principals, teachers, support staffs and parents in addition to the students.
In addition, the scope of the study can be extended by adding some other variables such as the attitudes
towards school, school engagement and socio-economic indicators that can be tested in Turkey
according to the model proposals within the framework of national and international literature.

It may be crucial to drawing attention to some limitations in the generalizability of the results
obtained with the present research. First of all, since this research is designed in the relational model,
since it is focused on the relationship between the two structures rather than the concern to reach
generalizable findings, the stratified sample was not preferred on the study group that would allow a
greater generalization. In addition, in this study, participants were examined taking into consideration
the two most comprehensive types of high school types, and other types were not included. On the
other hand, the number of participants and the relatively similar number of groups can be stated among
the strengths of the research.
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Tiirkge Siirimui

Giris

Gelismis llkelerde, 6zellikle 21. ylizyilda yogunlasan egitimde demokratiklesme c¢abalari, esitlik ve
sosyal adalet ile ilgili sorunlarin ortadan kalkmasinda yeterli olmamis, hatta zamanla toplumlardaki
esitsizliklerin arttigi gozlenmistir. Kiresellesen dinyanin etkisiyle okullarda demokrat vatandas
yetistirmekten ziyade kiiresel ekonominin ihtiya¢ duydugu ve bilgi ekonomisine uyum saglayacak insan
guclnin vyetistiriimesine devam edilmektedir (Sisman, 2007a). Bu devamlilik toplumda her zaman
potansiyel sug islemeye hazir, siddet egilimli, siirekli okuldan kagmak isteyen bireyler olarak yasamlarini
sirdiirmeye devam etmeleri anlamina gelir (Bozalp, 2018). GUnlimuzde orgltlerin gevresini kusatan bu
durum karsisinda okul yoneticileri degisimle bogusmayan, aksine degisimleri firsat olarak kullanabilen,
firsat ve imkan esitligini tehdit eden unsurlari ortadan kaldirmak icin cabalayan, egitim ortaminin
sosyalleserek bitin o6grencilerin daha iyi sekilde bir arada yasamalarini saglayan, o6zellikle de
dezavantajli gruplarin giclendirilmesi yoniinde ¢aba sarf eden sosyal adalet liderlerine ihtiya¢ vardir
(Leblebici, 2008; Tomul, 2009).

Okullar, bireylerin biligsel ydnden gelisimleri ve akademik basari saglanmasinin yani sira gelecegin
sorumlu ve Uretken bireylerini yetistirme, toplumun paylasilan ortak degerlerini benimsetme ve
toplumsal kurallara uygun davranislar kazandirma, en ©6nemlisi de onlari yasama ve yasamda
Ustlenecekleri rollere yani hayata hazirlama sorumluluguna sahip kurumlardir. Okullarin bu islevlerini
etkili bir sekilde yerine getirebilmesi icin, fiziki kosullarin saglanarak egitim-6gretime uygun hale
getirilmesi, mesleki secimleri yapabilme 6zglrligi, nitelikli insan kaynaklarina sahip olmasi gibi temel
faktoérlerin yaninda 6grencinin okula baghhgini saglamak gibi gorevleri vardir. Okul kolaylikla kurulabilir,
gerekli techizat dosenebilir, okula nitelik bakimindan yuksek egitici-6gretici personel saglanabilir. Fakat
ogrenciler okula hevesli bir sekilde gelmiyor, kendisini okula ait hissetmiyorsa, biitiin gayretler bosa
¢ikar. Bu sebeple, 6grencinin okula baglanmasi ve devaminin saglanmasi icin 6nlemler alinmasi
yoneticilerin 6nceligi haline gelmistir (Calik, 2010; Unal & Cukur, 2011; Toker & Biilbiil, 2014).

Tim Ogrencilerin ilgi ve destek saglamasiyla olumlu bir okul ikliminin olusmasinda, okulda 6grenci
memnuniyetinin arttirilmasinda, okul yasam kalitesi diizeyinin ylkseltilmesinde, okul ydneticilerinin
dogrudan ve dolayl etkileri sebebiyle baslica etken oldugu kabul edilmektedir (Durmaz, 2008). Okul
iklimi ne kadar saglikliysa 6grencilerin okula yabancilagmalari, okul terki daha az dlzeyde
gerceklesmektedir. Ogrenciler, olumsuz, destekleyici olmayan bir okul ikliminde ya da kendilerini yalniz
hissettikleri bir okula baglanmakta zorluk yasayabilirler (Ayral vd., 2014; Ozdemir, Sezgin, Sirin, Karip &
Erkan, 2010). Bireylerin okuldncesinden yiiksekdgretime kadar hayatlarinin 6nemli bir kismini gegirdigi
okullarda, huzur, mutluluk ve giiven duygularinin saglandigi egitim ortamlarinin sunulmasiyla, okula olan
baghhk arttirilabilir (Sari, 2013). Yoneticiler, 6rgit hedeflerinin belirlenmesi, bu hedeflere ulasiimasinin
yani sira insan ihtiyaclarina cevap vermek icin de vardir. Ogrenciler, 6gretmenler ve okul yéneticilerinin
okul sosyal sisteminde birey olarak anlasilmasinin en glgli yolu onlarin ihtiyaglarini, hedeflerini,
inanclarini, motivasyon ve baglliklarini incelemektir (Hoy & Miskel, 2010). Okul midirinin her seyden
once okulda herkesin sevkle ve istekle galisabilecegi, 6gretmen ve 6grencilerin bitlinlesebildigi, 6gretme
ve Ogrenme slreclerine coskuyla katilmasini saglayan okul baghhgini artirict bir ortam hazirlamasi
beklenir. Ornegin, 'okul biitiin cocuklar icindir’, ‘egitimde mikemmellik ve esitligi saglamak’, ’egitimde
en iyiye ulasmak icin calismak’, ‘bitliin 6grenciler 6grenebilir’ gibi ifadeler, sosyal adalet liderligi
ozelligine sahip, vizyon ve misyon yonetimi rollinii en iyi sekilde Ustlenebilmis okul yoneticilerinin
pusulasidir (Sisman, 2007b).

Bireyler yasamlari boyunca adalet arayisi icinde olur. Bu arayis toplumsallasmanin vazgecilmez
unsurlari arasinda yer almasinin yani sira bireylerin gereksinim duyduklari diizen, hakkaniyet ve glvenlik
ihtiyacinin karsilanmasi adina hissedilen bir gerekliliktir. Bu nedenle igerik agisindan distnuldiglinde

945



Hilal BUYUKGOZE et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 932-961

sosyal adalet kavrami esasen yeni degildir. Ozellikle ABD kaynakl konsey, birlik ve derneklerin bu konuyu
egitim ve egitim liderligi baglaminda ele almasiyla kisa siire igerisinde diinya genelinde egitim sistemleri
ve egitim yoneticilerinin sosyal adaletin saglanmasi ve stirdirilmesindeki rolii sorgulanmaya baslamistir.
Ornegin Marshall (2004) klasik egitimsel liderligin sosyal adaletin saglanmamasindan kaynakli sorunlari
tespit etme ve bu yonde aksiyon almada sinirl kaldigini belirtmistir. Brown (2006) ise geleneksel
yaklasimi benimseyen egitim lideri yetistirme programlarinin sosyal adalet baglaminda yeniden
tasarlanarak bitin o0grencilerin kaynak, icerik ve beceri agisindan hakkaniyetli bir sekilde
desteklenmesini 6ngdren sosyal adalet liderligi ilkelerine gére diizenlenmesi gerekliligine isaret etmistir.
Benzer sekilde toplumsal yapinin olusmasinda egitime ve bdylelikle okula bigilen roliin, 6grenciler
arasinda sosyo-ekonomik diizey, etnik koken, cinsiyet, dil, din, irk, bolge ve kiltirden kaynakli
farkhhklarin etkili bir sekilde yonetilmesi ve toplumsal esitsizliklerin egitim ortamlarindaki olumsuz
etkilerinin minimalize edilmesi seklinde bigimlendigi goriilmektedir. Brown (2006), sosyal adalet
liderligini benimseyen egitim yoneticilerinin okullarinda basariyi, hosgoriiyt, hesapverebilirligi, seffaflig
ve sosyal sorumlulugu tesvik ettigini belirtmistir. Bu baglamdan hareketle, dezavantajli gruplardan gelen
ogrencilerin okul imkan ve faaliyetlerinden adil bir sekilde faydalanmalari ve akademik agidan
desteklenmelerinin okula y6nelik tutumlarini olumlu yonde etkileyecegi dngoriilebilir. Nitekim egitim
liderligi ile 6grenci baghhg: iliskisini inceleyen ve anlamli bir iliski oldugunu ortaya koyan arastirmalar
mevcuttur (Leithwood & Jantzi, 2000; Quinn, 2002; Robinson, Lloyd & Rowe, 2008). Sosyal adalet lideri
olarak okul midirinin, 6grencilerin dezavantajlarinin okul ortamindaki goriniminid asgari dizeye
cekmesi, butlin 6grencilerin akademik gelisiminin desteklenmesi, sosyal ve akademik ihtiyaclarinin
karsilanmasinin 6grenci baghhgini arttiracagl dislinilmektedir. Bu nedenle, ampirik kanitlara dayal
olarak mevcut arastirmada okul mudirinin sosyal adalet liderligi davraniglari ile 6grenci baghhg
arasindaki iliskiye odaklanilmaktadir. Bu kapsamda oOncelikle arastirmanin kavramsal ¢ergevesi
sunulacak, ardindan yontem ve bulgulara yer verilecek ve son bélimde tartisma, sonug ve Oneriler yer
alacaktir.

Kavramsal Cerceve
Bu bolimde okul yoneticilerinin sosyal adalet liderligi davranislari ve 6grenci baghligina iliskin
kavramsal cerceve ilgili alanyazin baglaminda ele alinarak sunulmaktadir.

Sosyal adalet liderligi

Yasamin pek ¢ok alaninda karsilasilan esitsizlikler toplumsal diizen Uzerinde huzursuzluk
yaratmaktadir. Esitsizlikler adalet algisinin olusumunda anahtar rol oynamislardir, bu baglamda esitlik ve
adalet birbirini karsilikli olarak yordayan kavramlardir. Sosyal adalet, en basit sekliyle lttuf ve zorluklarin
toplumda adil bir bicimde dagitilmasi olarak ifade edilebilir. Sosyal adaletten bahsedebilmek igin
toplumda adil bir paylasim olduguna dair genel bir gorlisiin olmasi gerekir. Toplum Uyeleri arasinda, irk,
renk, cinsiyet, varlik, inang ve kiltiirel farkliliklar bireyler arasindaki esitligi bozmamalidir (Sunal, 2011).
Sosyal adalet kavramina iliskin ¢agdas tanimlamalara bakildiginda da esitlik konusuna yapilan vurgu
dikkat ¢cekmektedir. Bell (1997) sosyal adaleti kaynaklarin esit dagitiimasi olarak tanimlarken, adil bir
toplumda tim bireylerin kendilerini fiziksel, ruhsal ve sosyal agidan glivende hissettigini dile getirmistir.
Miller (1999), sosyal adaleti tanimlarken esitlik kavraminin yani sira ihtiyaclar, yasal haklar ve hak etme
dengesini vurgular. Mutlak esit bir dagihm her ne kadar sosyal adalet icin anahtar olsa da, gergek
yasamin karmasikhgr dagihimin adil olup olmadigi noktasinda degerlendirme yapmayi zorlastirmaktadir.
Gewirtz ve Cribb (2002), sosyal adaleti dagitimci, iliskisel ve kultlrel olarak ¢ boyutta ele alir, buna gore
dagitimci yoniyle adil paylasimi; iliskisel yoniyle toplumsal kararlarda s6z hakki sahibi olmayi; kilturel
yoniiyle de toplumda yer alan farkh kiltiirlere esit yaklasimi vurgular. Rosner-Salazar’a (2003) goére
sosyal adalet, bireylerin faydalandigi egitim, saglik ve sosyal hizmetlerde esitlik saglamak icin kullanilan
gicli bir mekanizmadir. Sosyal adaletin gayesi, her birey icin ‘ortak iyiyi’ yaratmaktir, ortak yararlilig
saglamak da ancak firsat ve kaynaklarin adil dagitimi ile olur (Yildirrm, 2011, s. 114). Sosyal adaletin
varoldugu bir toplumda, bireyler kararlarinda ve eylemlerinde sadece kendi menfaatlerini degil, diger
insanlarin da menfaatlerini dislinerek hareket ederler. Benzer sekilde 6rgitler de i¢c ve dis paydaslarla
olan iliskilerinde bu ilkeye dikkat ederler (Metin, 2010, s. 146). Okul orgiitlerinde sosyal adaletin
saglanmasi ise okul mudirleri Gzerinden tartisiimaya baslanmistir.
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Sosyal adalet kavraminin egitim diinyasina yansimasi 1960 ve 70’li yillarda dezavantajli gruplarin
egitime erisim sorunsalina duyulan ilgi ile baglamistir. Baslangicta egitim sosyologlari tarafindan
yurutilen gahsmalar, 2000’li yillara gelindiginde egitim ydneticilerinin sosyal adaleti saglamadaki liderlik
roliiniin sorgulanmasiyla sosyal adalet liderligi kavramini giindeme getirmistir (Oplatka, 2010).
Gunumuzde toplumlarda irkgilik, ayrimcilik, cinsel taciz ve siddet olaylari giderek artmaktadir. Nitekim
egitim kurumlarinda da artan sug orani, pek ¢ok egitimciyi egitim kurumlarinda goézlenen adaletsizliklerin
kaginilmaz ve degistirilmez oldugunu diislinmeye itmistir (Larson & Murtadha, 2002, s. 134). Clnki okul
digsinda toplumda varolan yapisal esitsizlikler egitim kurumlarina yansimakta ve 6grencilerin firsat
esitli§ine ket vurmaktadir.  Egitimde sosyal adaleti saglamak igin bireylere ve topluma ahlaki
sorumluluklar yiklemek gerekir. Bu baglamda, sosyal adalet liderliginin bir boyutu sosyo-ekonomik,
politik ya da toplumsal anlamda dislanmis dezavantajli gruplarin egitimle “desteklenerek”
giclendirilmesidir. Nitekim egitimde adalet ancak sonucta esitlik saglandiginda mimkin olur. Egitim
liderleri, toplumdaki esitsizliklere ve bu durumun yarattig risklere karsilik tim 6grencilere firsat ve
olanak esitligi saglamaya calismalidirlar (Bogotch, 2000). Bu baglamda sosyal adalet liderligi, nitelikli
egitim imkaninin tim 06grencilere sunulmasini, Ozellikle de dezavantajli gruplarin bundan
faydalandirilmasini ve bu gruplarin desteklenmesini gerekli kilar (Ozdemir & Kiitkiit, 2015, s. 206). Sosyal
adalet liderligi misyonu Ustlenen egitim yoneticilerinin dezavantajli ve destege ihtiyaci olan bireyleri
tespit etmesi gerekir. Egitim kurumlarinda var olan kaynaklar ile cevresel kaynaklari harekete gecgirmeli,
toplumsal duyarhhgi artirici faaliyetler gergeklestirmelidir (Tomul, 2009, s. 136). Miller (2005), firsat
esitliginin saglanmasinda her bireyin toplumsal olanaklara ulasma sansinin onlarin beceri, motivasyon ve
yetenekleri dogrultusundaki degerlendirmelere bagl olmasini vurgular.

Sosyal adalet liderliginin diger boyutu elestirel bilingtir, ¢linkli sosyal adalet liderligi dis diinyanin
sistematik bir analizini ve elestirisini gerektirir. Bunu yapmanin ilk sarti da liderin kendi inanglarini ve
uygulamalarini dikkatlice incelemesidir (Furman & Shields, 2005, s. 126). Okul liderleri iginde
bulunduklar sistemi siirekli olarak elestirel bir gdzle incelemeli ve dinya ile olan etkilesimlerinin bu
sistem tarafindan nasil etkilendigini tekrar tekrar degerlendirmelidir (Shields, 2004). Elestirel bilince,
yasam boyu gelisim ve 6zyansitma da eslik etmelidir. Liderler irk, cinsiyet, sosyal sinif ve diger
farkhhklara bagh olarak ortaya cikan sosyal esitsizliklere ve 6tekilestirme eylemlerine yol veren politika
ve uygulamalara miidahale etmek icin dis diinyada var olan gii¢ yapilarini ¢ézimlemelidir (Dantley &
Tillman, 2009, s. 31).

Sosyal adalet liderliginin UGglincli bir boyutu da kapsama olarak ifade edilebilir. Buna goére, tim
ogrencilerin nitelikli egitime erisiminin saglanmasi amaglanir, kapsayicilik rolu ile vurgulanan ise engelli,
dezavantajli 6grencilerin akranlari ile beraber egitim goérebilmesidir (Katzman, 2007). Kapsayici egitimde
tiim gocuklar birlikte 6grenirler ve desteklenirler. Ogrencilerin akranlari ile anlamli iliskiler kurmasi tesvik
edilir, katihm saglamalari ve basari elde etmeleri konusunda cesaretlendirilirler. Birbirinden farkh
ogrencilerin ihtiyaglari karsilanir ve firsatlar ile kaynaklara 6grencilerin esit erisimi garanti altina alinir.
Ozel ihtiyaclari olan &grenciler de dahil olmak (izere birlikte ayni sinifta egitim alirlar, 6zel egitime ihtiyag
duyan o6grenciler icin ayri egitim ortamlari mevcut degildir. Her 6grenci kendi seviyesi ve ihtiyacina
uygun ve onu destekleyici bir 6gretime tabi tutulur (Lewis, 2016, s. 326). Sosyal adalet liderligi ayrica
demokratik egitim kavrami ile yakindan iliskilidir. Dantley ve Tillman’a (2009) gore, sosyal adalet
demokratik bir ortamda hayat bulur ¢linkii demokrasinin 6ziinde ¢oklu kimliklere, farkli seslere, degisik
bakis acilarina kucak agmak vardir. Bu simbiyotik baska bir ifadeyle karsilikli ve tamamlayici bir
olusumdur, biri olmadan digeri de var olamaz. Furman ve Shields (2005) sosyal adaletin demokrasi
olmadan saglanamayacagini, ayni sekilde demokrasinin de sosyal adaletsiz olamayacagini dile
getirmislerdir. Demokrasi ve sosyal adaletin her ikisi de bireysel haklarin yani sira toplumsal iyiligi temsil
eder.

Sosyal adalet liderligi yaklasimi, esitsizliklerin tespit edilip, degerli kaynaklarin yeniden dagitiimasini
6ngorir. Dezavantajli gruplara 6grenme firsatlarinin saglanmasi, bu gruptaki 6grencilerin zengin kiiltlrel
ve dilsel o6zellikleri ile farkhliklarinin taninip uzun vadeli akademik, sosyal, duygusal ve ekonomik
gelisimleri ve basarilari icin avantaj haline getirilmesi, yaklasimin temel felsefesini teskil eder. Ayrica
sosyal adalet liderligi aileler ile olan iliskide uyum ve giivenin 6nemini vurgular. Ebeveynlerin
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guglendirilmesini, ¢ocuklarinin yasamlari ve egitimleri Gzerinde merkezi bir role sahip olmalarini tesvik
eder (DeMatthews & lzquierdo, 2016, s. 290). Cocuklarin ve ailelerinin dnemsendigi ve dikkate alindig
bir okul ortaminin olusturulmasini 6ngoérir. Sosyal adalet liderliginde okul igindeki ve velilerle olan
iliskiler blylUk 6nem tasir. Liderler herkesi dahil eden kapsayici topluluklar meydana getirmeyi amaglar
ve tarihsel olarak oOtekilestirilmis gruplarin egitimine iliskin geleneksel paradigmalari reddeder (Rivera-
McCutchen, 2014, s. 749). Sosyal adaletin saglanmasi icin onyargi, ayrimcilik, baski gibi engellerin
ortadan kaldiriimasi gerekir (Serpen, Duyan & Aldogan, 2014, s. 22). Bu noktada, sosyal adalet liderligi
roliini etkili bir sekilde gergeklestiren okul midurlerinin yonetiminde destekleyici ve kaynastirici bir okul
kiltard ve iklimi olusmasi, bunun ise 6grencilerin okula yonelik tutum ve algilarinda olumlu yonde bir
degisim gerceklestirmesi beklenir.

Ogrenci baghlig

icinde yasadigimiz diinyada meydana gelen hizli degisimlerle egitim sistemimizde ve sistemin en
temel 6gesi olan okullarda yenilenme ve gelisme zorunlu hale gelmistir. Okul, oncelikli olarak 6nce
sosyal bir sistem, insan toplulugundan olusan bir yasama ortamidir. Okul ve okuldaki bireylerin
davranislarini sadece nesnel bir bakis agisiyla degerlendirmek, okul ve insanin 6zel taraflarini gérmezden
gelmek, okul ve okul igerisinde meydana gelenleri anlamak, okulun amaglarini yerine getirebilmesi igin
yetersizdir (Simsek, 1997; Sisman & Tasdemir, 2008). Clinkiu okullardaki en blylik insan sermayesi
ogrencilerdir.

Bugliniin okulu, 6grenciye kendi ihtiya¢c duydugu bilgileri saglama ve bu bilgileri kullanarak onlara
cesitli beceriler kazandirma vyoluyla 6grencileri pasif durumdan aktif hale getirerek kendi egitim
ortaminin etkin bir diizenleyicisi durumuna getirmeyi hedeflemektedir (Caglar, 2010). Ogrenme
cevrelerinin genisletilmesiyle, esit firsatlarin sunuldugu, cesitliliklere saygi duyulan, ayrimciligin olmadigi
ortamlarin tam olarak saglanamadig goriilmektedir. Bu sebeple, 6grencilerin topluma tam katiimini ve
kendi kapasitelerini gelistirmelerini saglayici ve TC Anayasasi’'nda da yer verilen esitlik kavramina riayet
edilerek destekleyici bir yapinin olusturulmasi gerekmektedir. Bu baglamda, esitsizlik yaratan
uygulamalarin 6niline gecilmesi, kaynaklarin en ¢ok ihtiyaci olan 6grencilere ve bolgelere yonlendirilmesi
ve dezavantajli 6grenciler icin sistematik bir sekilde destek saglayici programlarin gelistirilmesi ve
sirdirilmesi 6nemli goériilmektedir (Ozdemir, 2013). Okulun bu temel hedefleri géz &niinde
bulunduruldugunda temel sorunlarin giderilmesinde 6nleyici, belirlenen hedeflere ulasmasinda, 6grenci
basarisinin artmasina yonelik yeni bir anlayisla okullarin gelistiriimesi ve yeniden yapilandiriimasi
baglaminda okulun en onemli paydaslarindan 6&grencilerin  okula baghliklarinin arastirilmasi
gerekmektedir. Okula baghlik, 06grencilerin egitimin en temel kurumu olan okulda kendisine
kazandirilmaya calisilan istendik davranislarin, kisilik ve karakter olusumu, insani Gstln kilan etik, ahlaki,
toplumsal tim degerlerin etkili ve verimli bir sekilde kazandirilmasinda énemli bir etkiye sahiptir.

Tlrkiye’de 2012-2013 egitim-0gretim yilinda uygulamaya gecilen ‘4+4+4’ egitim sistemi ile zorunlu
egitimin siresi sekiz yildan 12 yila ¢ikarilmistir. Bu yasal diizenleme ile 6zellikle bazi lise tirlerinde
devamsizlik ve okul terki sorunun artis gosterdigi, 6grencilerin motivasyonu ve hazir bulunusluk
diizeylerinin olumsuz etkilendigi rapor edilmistir. Bununla birlikte, 6grencilerin okula yonelik olumsuz
tutum gelistirdigi, hatta okulun genel diizen ve disiplinini etkileyecek sekilde sorunlara neden olduklari
belirlenmistir (Celik, Boz, Gimis ve Tastan, 2013). Bu nedenle yasal dizenleme yapilmasina karsin,
Turkiye’de oOgrencilerin okula yonelik tutumu ve okul baghligi konusu bir sorun olmaya devam
etmektedir (Onen, 2014). Okul baglihginin yiiksek olmasi okulun amaclarina ulasmasinda énemli bir yere
sahip olmakla birlikte, onlari okulda tutabilmek icin istek duymasinin saglanmasi icin o6ncelikle
ogrencilerin beklentilerinin karsilanarak okula baghliklarinin artirilmasinin farkli yollari aranmahdir
(Kursunoglu, Bakay & Tanridgen, 2010; Yilmaz, 2008).

Okul bagliligl, basari oraninin nitelik ve nicelik bakimindan yikseltilmesi ve devamsizlik oranlarinin
azaltilmasina katki saglamakla kalmaz; ayni zamanda 6grenciyi, orglitsel yasam ve maksimum diizeyde
basari icin ihtiya¢ duyulan bircok gonulli faaliyete ilgisinin artmasini saglar (Kaya, 2007). Okula baglilik
6grencinin kendisini bir grubun Gyesi olarak gérmesi, kendisini drglite ait hissetmesi, okulun amaglarini
benimseyebilmesi acisindan psikolojik bir gereksinim seklinde tanimlanmistir (Finn, 1993; Osterman,
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2000). Okula bagllik, Can’a (2008) gore ilk kez Hirschi tarafindan ortaya atilmis olup, sug isleme ve siddet
davranislarinin temel sebebinin kisilerin okula olan baghliklarinin zayif olmasiyla iliskilendirmistir. Hirschi
(1969), okul baghhgini sosyal bag teorisi (social bond) adini verdigi bir kavramla agiklamistir. Bireyin
toplumla olan baginin zayif ya da kopuk olmasinin sapkin ya da sug iceren davranisa yol agacagini ileri
sirmastir. Hirschi (1969), bireyin toplumsal kurum ve gruplarla olan baglarinin kopmasinin sebeplerini
ise su sekilde siralamistir:

5) Cevresinde kendileri igin degerli olan kisilerle (6zellikle aile) olumlu baglar kuramadiginda,

6) Toplum tarafindan 6zimsenmis kurallara uymanin kendisine bir katki saglamayacagi diisiincesi
olusturdugunda,

7) Toplum tarafindan benimsenmis etkinliklere yeterince katim saglayamadiginda,

8) Toplum tarafindan kabul edilen norm ve degerlere olan inancini yitirdiginde gerceklesen bir
durumdur.

Bahsedilen bu sireglerin sonunda birey sapkin davranislar gosterme egilimine girebilir. Fredricks,
Blumenfeld ve Paris (2004) okul baghligini, davranissal, duyussal ve bilissel boyutlari olan ¢ok yonli bir
disiplin olarak ele almaktadir. Bu boyutlandirmaya iliskin 6zet bilgiye asagida yer verilmektedir.

Davranissal boyut; 6grencilerin ders disinda yapilacak olan egitim calismalarina (sanatsal, sosyal, sportif
vb. etkinliklere) katihmlarini iceren bir boyut olup, etkinliklere aktif bir sekilde katilan, davranissal
baghhk duygusuna sahip 6grencilerin okul basarilarinda olumlu bir bicimde etkiledigi 6ne strilmektedir.
(Kalayci & Ozdemir, 2013) Ayrica bu &grencilerin daha diisiik su¢ oranina sahip, sosyal reddedilme
(dislanma), depresyon, diizeyleri disiik, okulu birakma ve uyusturucu kullanma oranlari daha az olmakla
birlikte okula baglilik duygusu ile 6grencilerin daha yiksek bilissel ve psiko-sosyal isleyis gosterme
egiliminde olduklarini dile getirmislerdir (Anderman, 2002; Finn, 1989).

Bilissel boyut; 6grencilerin okulda 6grendikleri konusunda nedenlerini sonuglarini sorgulayarak anlamli
bir 6grenme gerceklestirmeleri, yaptiklarina odaklanarak etkili bir performans gelistirerek yiiksek
motivasyonlu ve okula gelmekten haz duyan, bilgi, beceri ve yeterlik diizeylerine glivenerek karmasik
durumlarla karsilastiklarinda bile okula olan inancini ve istekliligini kaybetmeden gereken enerijiyi sarf
edebilen 6grenci baglihgina isaret etmektedir (Arastaman, 2009; Oncii, 2004). Ogrencilerin degisimi
kendilerinden baslatarak, ezbercilikten kendisini kurtararak, kendi 6gretim yontemlerini belirlemesinde
ve kendi 6grenme sirecinin sorumlulugunu almasinda etkili bir boyuttur (Anderson & Smiley, 2011;
Ergir, 2010).

Duyussal boyut; kurumuna gigcli bir bagla baglanan kisinin, érgiuti ile 6zdeslesmesi, 6rgite dahil
olabilmesi ve bu durumdan dolayi gurur duyabilmesi ve bu sayede okula katkida bulunabilmek adina
yogun bir caba gostermesi durumu olarak agiklanabilir (Balay, 2000). Sogayadevan ve Jeyaraj (2012),
okula baghlik ile ilgili gegmiste yapilan birgok arastirmanin davranissal ve bilissel bagliliga odaklandigini
ote yandan duygusal baglilikla ilgili daha az arastirmanin yapildigini dile getirmektedir. Oysa, duygusal
baghhgin da en az diger iki baghhk tird kadar 6grenme Uzerinde etkili oldugunu, 6gretmen-6grenci
etkilesiminin ve akranlarla iliskilerin hatta bireyin kendisiyle olan etkilesiminin artmasinda bir arabulucu
rolt Ustlendigini ifade eder. Moulton (2008), ise calismalarinda 6grencilerin okula olan ilgisizliklerinin
onemsenmedigini dile getirerek, sadece entelektiiel ve akademik basariyi artirma odakli geleneksel okul
modelinden cikilarak yeni bir seyler yapilmasi gerektigine dikkat ¢eker. Okulu terk eden 6grencilerin,
okulun sikici oldugunu ve okulda 6gretilenleri gergek yasamda kullaniimayan bilgiler olarak gordiklerini
soyler. Bunu tersine gevirmek ve egitimcilerin okula duygusal baghliklarinin artmasinin saglanmasi igin,
ogrencilerin yasamlariyla ilgili olan ihtiya¢ duyduklari bilgileri 6zellikle proje tabanh egitimlerle vererek
degisiklige gidilmesi gerektigini belirtmistir. Alan yazindaki bitiin agiklamalar ve arastirma sonuglari, okul
bagliiginin egitim alanindaki giktilarinin iyilestirilmesi ve gelistiriimesindeki etkisinin énemini ortaya
koymakla birlikte, alandaki ¢alismalarin yetersiz olusu goz 6niinde bulunduruldugunda okula baglihk
oruntdlerinin incelenmesinin 6grencilerin okul ortamina yodnelik sorunlarini belirlenmesinde, tani
koymada ve dnlem almada oldukga etkili olacagini ifade etmistir (Onen, 2014).

Sosyal adalet liderligi ile 6grenci baghlidi iliskisi
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Arastirma kapsaminda incelenen sosyal adalet liderligi ile 6grenci baghhginin incelendigi ¢alismalara
yonelik alanyazin taramasi da ydritilmistir. Bu kapsamda, sosyal adalet liderligi uygulamalarinda
karsilagilan gliclikler ve dezavantajli 6grencilerin kaynastiriimasinda okul muidarinin  yasadig
zorluklarin rapor edildigi calismalara rastlaniimistir (DeMatthews & lzquierdo, 2016; DeMatthews &
Mawhinney, 2014; Shields, 2004). Sosyal adalet liderligi baglamindaki bazi ¢alismalarin ise sosyal adalet
lideri yetistirme programlarinin hazirlanmasi ve uygulanmasindan elde edilen etkililige yogunlastig
belirlenmistir (Brown, 2006; Furman, 2012). Bu yondeki uygulamalarin hem &grencilerin okula yonelik
tutumlarinda olumlu yénde degisime katkida bulundugu hem de veli ile 6gretmen iliskisinin niteligini
arttirdig rapor edilmistir (Barr & Saltmarsh, 2014; DeMatthews, 2015). Bir diger ¢alismada ise sosyal
adalet liderligi uygulamalarinin okul-igi destek mekanizmalarini harekete gegirerek 06grenme
ortamlarinin niteligini arttirdigi, 6grenci ihtiyaglari konusunda gelisebilecek sorunlara yonelik daha
proaktif bir tutum sergilendigi ve boylelikle daha destekleyici ve olumlu bir okul ikliminin olustugu
belirlenmistir (McKenzie vd., 2008). Ozdemir'in (2017a) 6gretmenler ile yiriittigi bir calismada ise
sosyal adalet liderliginin okul akademik iyimserliginde etkisi oldugu, kolektif 6gretmen yeterliginin
desteklenmesi ve okulda gliven ikliminin tesis edilmesi ile 6grencilerin akademik performansina yansidigi
belirtilmistir. Ozdemir (2017b) bir diger arastirmasinda ise mevcut arastirmada amaglandigi iizere sosyal
adalet liderligi ile 6grenci baglilig: iligkisini irdelemistir. Bu arastirma, okul mudirinin sosyal adalet
liderligi davranislari ile 6grencilerin okul baghhgi arasinda anlamli dizeyde bir iliski oldugunu ve
ogrencilerin okula yonelik tutumunun bu iliskide kismi aracilik etkisinin bulundugunu géstermistir.

Arastirmanin amaci

Bu arastirmada lise Ogrencilerinin goérislerine gbére okul mudirinin sosyal adalet liderligi
davranislari ile 68renci baghhgi arasindaki iligkinin incelenmesi amaglanmistir. Bu amag¢ dogrultusunda
asagidaki arastirma sorularina yanit aranmistir:

- Okul yoneticisinin sosyal adalet liderligi davraniglari ile katihmci lise 6grencilerinin baghhg
arasinda nasil bir iligki vardir?

- Okul yoneticisinin sosyal adalet liderligi davranislari, katihmci lise 6grencilerinin baghliginin
anlamli bir yordayicisi midir?

Yontem

Resmi liselerde 6grenim gormekte olan 6grencilerin okul ydneticilerinin sosyal adalet liderligi
davraniglarinin 6grenci baglihgindaki agiklayici roliine odaklanan bu arastirma kapsaminda ‘yordayici
iliskisel” desen benimsenmis ve nicel arastirma yontemlerinden faydalanilmistir. Yordayic iliskisel
desende, bagimsiz degiskendeki varyansin bagiml degiskendeki varyansin ne kadarini agikladigi incelenir
(Ozdemir, 2018). Bu tiir arastirmalarda, degiskenlerden en az biri bagimli degisken ve en az biri de
bagimsiz degisken olarak belirlenir ve istatistiksel analizler bu dogrultuda yaratalar.

Katilimcilar

Arastirma kapsaminda uygun (elverisli) 6rnekleme yontemi tercih edilerek veri toplanmistir (Cohen,
Manion ve Morrison, 2007). Arastirmanin evrenini 2015-2016 6gretim yilinin bahar déneminde Eskisehir
(N= 53.092), Konya (N= 167.084) ve Nigde’de (N= 25.481) O0grenim goérmekte olan lise 6grencileri
olusturmaktadir. Cing1 (1994) 200.000 ve Uzerinde yer alan evren buyiklukleri igin .05 sapma miktari ve
.01 gliven dizeyi ile 665 katilimcidan olusan bir 6rneklemin alt sinir olarak kabul edilebilecegini
belirtmistir. Bu dogrultuda mevcut arastirmanin verisi 539 kiz (% 55,7) ve 429 erkek (% 44,3) olmak
lizere toplam 968 lise 6grencisinden elde edilmistir (X = 16,96, ranj = 6, Ss = 1,248). Katilimcilarin % 50,
4’0 (n= 488) Meslek Lisesi'nde ve % 49,6’si (n= 480) Anadolu Lisesi'nde Ogrenim goérmektedir.
Katilimcilarin 206’sinin (% 21,3) 9. sinif, 163’Gnilin (% 16,8) 10. sinif, 217’sinin (% 22,4) 11. sinif ve
382’sinin (% 39,5) 12. sinif 8grencisi oldugu gdzlenmistir. Ogrenciler, yasamlarinin g¢ogunlugunu
gecirdikleri yerlesim yerine gore incelediginde, 81’inin (% 8,4) yasaminin blylk bir kismini kdyde,
96’sinin (% 9,9) kasabada ve 791’inin (% 81,7) kentte gecirdigi belirlenmistir. Ogrenciler aylik toplam
gelir durumlarina gore incelediginde 196’sinin (% 20,2) 1000TL'ye kadar, 355’inin (%36,7) 2000TL'ye
kadar, 224’Gnin (% 23,1) 3000TL’ye kadar ve 193’lGnin ise 3000TL ve Uzerinde ayhk geliri bulunan
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ailelerden geldigi gbzlenmistir. Son olarak katilimci 6grenciler anne egitim diizeyi degiskenine gore
incelediginde, 70 6grencinin (% 7,2) annesinin okuma-yazma bilmedigi, 403’Uniin (% 41,6) annesinin
ilkokul, 237’sinin (% 24,5) ortaokul ve 258’inin (% 26,7) ise lise ya da Universite mezunu oldugu
belirlenmistir.

Veri Toplama Araglari

Ogrencilerin okul yéneticisinin sosyal adalet liderligi davranislarina yénelik tutumlarini belirlemek
amaciyla Ozdemir ve Kitkit (2015) tarafindan gelistirilen ‘Sosyal Adalet Liderligi Olcegi-SALO’
kullaniimistir. SALO’niin derecelemesi ‘(1) Kesinlikle katiliyorum’, “(2) Az katihyorum’, ‘(3) Orta derecede
katiliyorum’, “(4) Cok katiliyorum’ ve ‘(5) Kesinlikle katiliyorum’ seklindedir. Olgekte 24 madde ve destek
(12 madde), elestirel biling (9 madde) ve katilim (3 madde) basliklarinda Ug boyuttan olusmaktadir.
Destek boyutunda yer alan maddelere 6rnek olarak ‘Duslk gelirli arkadaslarimiza yardim eder’ ve
‘Gelisimimize katki saglayacak kurslara katilmamiz igin bizi tesvik eder’ verilebilir. Elestirel biling
boyutunda ise ‘Elestiriye aciktir’ ve ‘Farkh kiltirlere saygih olmamizi tesvik eder’ gibi maddeler yer
almaktadir. Katiim boyutunda bulunan maddelere 6rnek olarak ise ‘Se¢meli derslerin belirlenmesinde
goriisimiizi alir’ verilebilir. SALO’de ters kodlanan madde bulunmamaktadir. Olgegin geneline iliskin
Cronbach alfa degeri .94 olarak rapor edilmistir. Bu arastirma kapsaminda ise Cronbach alfa degeri .96
olarak hesaplanmistir. Boyutlara iliskin glivenirlik degerleri ise sirasiyla .91, .92 ve .72 olarak rapor
edilmistir. Mevcut arastirmada boyutlara iliskin Cronbach alfa degerleri sirasiyla .93, .92 ve .84 olarak
belirlenmistir. Olcegin (i¢c boyutlu yapisinin test edilmesi icin yiiriitiilen dogrulayici faktér analizi (DFA)
sonucunda elde edilen uyum iyiligi degerleri su sekildedir: [y? = 1141.53, sd = 245, y?/sd = 4,65, RMSEA =
.062, sRMR = .038, NFI = .98, CFl = .99, AGFI = .89, GFl = .91]. Browne ve Cudeck (1993) standardize
edilmis hata kareleri ortalamasinin karekokii olan sRMR degerinin .05'ten kiiglik olmasini, veri ile aracin
faktor yapisi arasinda mikemmel uyuma isaret ettigini ifade etmektedir. Kline (2011) ise ki-karenin
serbestlik derecesine oraninin 5.0’ten kiigiik olmasini kabul edilebilir uyum olarak degerlendirmektedir.
Bununla birlikte, AGFI degerinin .85 ile .90 arasinda yer almasinin kabul edilebilir, .90 ile 1.00 arasindaki
degerlerinse mikemmel uyuma isaret ettigi ifade edilmektedir (Schermelleh-Engel & Moosbrugger,
2003). DFA ile elde edilen uyum iyiligi degerleri, veri ile kullanilan 6lcegin ¢ faktorli yapisi arasinda iyi
diizeyde bir uyum oldugunu gostermektedir. Gegerlik ve glivenirlik analizleri sonucunda, katilimci
ogrencilerin okul yoneticilerinin sosyal adalet liderligi davraniglarina iliskin tutumlarini 6lgmek lizere
SALO’niin yeterli psikometrik degerlere sahip oldugu gézlenmistir.

Katihmci 6grencilerin baghlk dizeylerinin belirlenmesi igin Dogan (2015) tarafindan gelistirilen
‘Ogrenci Baglihgr Olcegi-OBO’ kullanilmistir. OBO, 5li Likert tipinde 31 madde ve ii¢ boyuttan
olusmaktadir. Duygusal baghlik boyutu, ‘Kendimi okulumun bir parcasi olarak hissederim’ ve ‘Baska
cocuklara da okuluma gelmelerini tavsiye ederim’ ifadelerinin de yer aldigi 10 maddeden olusmaktadir.
Bilissel baghlik boyutu, 12 maddeden olusmaktadir ve ‘Dersler zor olsa bile calismayi birakmam’ ve
‘Sinifta bittin dikkatimi derse veririm’ bu maddelere 6rnek olarak sunulabilir. Davranissal baglilik boyutu
ise ‘Okula geg kalirm (Ters madde)’ ve ‘Universiteye gitmek istiyorum’ ifadelerinin de yer aldigi yedisi
ters kodlanan dokuz maddeden olusmaktadir. OBO’niin tiimiine ait giivenirlik katsayisi .91 olarak rapor
edilmistir. Bu calisma kapsaminda ise o degeri .90 olarak hesaplanmistir. Olgegin boyutlarina iliskin
glvenirlik degerleri sirasiyla .88, .88 ve .83 olarak rapor edilmistir. Mevcut calisma kapsaminda ise
boyutlara iliskin o degerleri .91, .93 ve .80 olarak hesaplanmistir. OBO’niin yapi gegerliginin DFA ile
sinanmasi sonucunda elde edilen uyum degerleri su sekilde gerceklesmistir: [y? = 2144,87 sd = 425,
x?/sd = 5,04, RMSEA = .068, sSRMR = .079, NFl = .96, CFl = .97, AGFI = .84, GFl = .87]. Marsh, Hau, Artelt,
Baumert ve Peschar (2006), GFI, CFl ve NFI degerlerinin .90 ile .95 arasinda yer almasinin kabul edilebilir
diizeyde bir uyuma, .95’ten biiylik degerlerin ise mikemmel uyuma kanit olarak gosterilebilecegini
belirtmistir. Hu ve Bentler (1999) ise hata kestirimlerinin ortalama karekoki olan RMSEA degerinin .08
ile .05 arasinda yer almasinin kabul edilebilir oldugunu, .05’ten kii¢liik olmasinin ise iyi uyuma isaret
ettigini ifade etmektedir. Bu kaynaklar isiginda, yirutilen DFA sonucunda 6lgegin li¢c boyutlu yapisinin
dogrulandigi séylenebilir. Buna gére, OBO’niin katilimci 6grencilerin bagliliklarinin 8lgiilmesinde yeterli
diizeyde gecerli ve glivenilir bir 6lgme araci oldugu gorilmustir.
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islem ve Veri Analizi

Veri toplama formlari arastirmacilar tarafindan bizzat uygulanmis ve katilim goénilli olarak
gerceklesmistir. Veri toplama sirecinde toplam 1157 form dagitilmis ve bunlardan 998’i yanitlanmistir.
Buna gore, form donis orani % 86,28 olarak gerceklesmistir. Toplanan 998 formdan 968’i analizler igin
uygun sekilde yanitlanmistir. Oncelikle, kullanilan her bir 6lgege iliskin veri setinde dogrusallik,
esvaryanshilik ve u¢ degerlere iliskin incelemeler yapilmistir. SALO’niin basiklik puaninin -.266 ve carpikhk
puaninin -.379 oldugu belirlenmistir (Ss = .845). OBO’niin basiklik puaninin .161 ve carpiklik puaninin ise
-.636 oldugu tespit edilmistir (Ss = .603). Basiklik ve carpiklik degerlerinin +1 ile -1 arasinda degistigi
belirlenmis ve arastirma veri setinin normal dagildig1 saptanmistir. Veri setinde tek yonli ve gok yonli ug
degerlere rastlanilmamistir.

istatistiki analizler SPSS 23.0 ile yapilmistir. Betimsel istatistik olarak ortalama, standart sapma,
frekans, ranj, ylizde hesaplamalarindan yararlaniimistir. Arastirma degiskenleri ve boyutlari arasindaki
iliskiler Pearson Momentler Carpimi Korelasyon katsayisi ile incelenmistir. Okul yoneticilerinin sosyal
adalet liderligi tutumlarinin 6grencilerin bagliliklarindaki varyansi asamali sekilde ne derece kestirdigini
saptamak amaciyla hiyerarsik ¢oklu regresyon analizi ylritilmistir. Bu kapsamda, ¢oklu regresyon
analizinin varsayimlarindan ¢oklu baglanti sorunu (multicollinearity) agisindan veri incelenmistir. Pallant
(2005) bagimsiz degiskenler arasindaki ylksek korelasyonun (r > .90) ¢oklu baglanti sorununa isaret
ettigini ifade etmektedir. Arastirma verisinde ¢oklu baglanti sorununa rastlanilmamistir. Veri seti normal
dagihm gosterdigi icin olgeklerin ictutarhihgl Cronbach alfa degeriyle incelenmistir (Blyukoztiirk, 2011).
Veri toplama araglarinin yapi gecerligi ise AMOS yaziliminin 22.0 siiriimiinde (Arbuckle, 2012) yurutilen
DFA ile sinanmistir.

Bulgular

Arastirma kapsaminda incelenen 6grenci bagliligi ve okul yoneticilerinin sosyal adalet liderligi
davranislarina iliskin 6grenci gorusleri arasindaki iliskiler Pearson Momentler Carpimi Korelasyon
katsayisi ile incelenmistir. Arastirma degiskenleri ve boyutlari arasindaki iliskiler, aritmetik ortalama ve
standart sapmalara iliskin bilgiler Tablo 1’de sunulmaktadir.

Tablo 1.

Arastirma degiskenlerine iliskin korelasyon matrisi

Degiskenler 1 2 3 4 5 6 7 8

1. Destek -

2. Elestirel Biling .602™ -

3. Katihm .568" 5757 -

4. Duygusal Bag. .594™ .569™ 455" -

5. Bilissel Bag. .526™ 515" 431" 642" -

6. Davranissal Bag. -.049 -.060 -1627° 021 .007 -

7. SALO Genel .949™ 930" 709" 623" 561" -.079 -

8. OBO Genel .539"™ 518" 379" .812™ .849™ 4117 560" -
X 337 3,42 2,96 3,48 3,40 3,24 3,33 3,38
Ss .873 .932 1.198 .826 .876 .826 .845 .603

*p<.01, "p<.05

Tablo 1’'de sunulan aritmetik ortalamalar incelendiginde, katilimcilarin 6grenci baglihigina iliskin
ortalama puaninin 3,38/5,00 oldugu goérilmektedir. Buna gore, katihmcilarin orta diizeyde baghhk
hissettikleri gbzlenmistir. Tablo 1’den izlenebilecegi gibi, katiimci lise 6grencilerinin okul yoéneticisinin
sosyal adalet liderligi davranislarina gére tutumlari da orta diizeyde gerceklesmistir (X =3,33/5,00).

Tablo 1’'den gorilebilecegi gibi katilimci 6grencilerin okul yoneticisinin sosyal adalet liderligi
davranislarina iliskin algilari ile 6grenci baghligi arasinda anlamli ve orta diizeyde pozitif bir iliski oldugu
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belirlenmistir (rsacéener*oséGener =.560, p<.01). Ogrenci baghliginin sosyal adalet lideliginin destek
(rdestek*oB0Genet =.539, p<.01) ve elestirel biling boyutlariyla (refestireibiting*éB6Genel =.518, p<.01) orta dizeyde
ayni yonlii bir iliskisinin oldugu tespit edilmistir. Ogrenci baghliginin katilim boyutuyla ise diisiik diizeyde
ancak anlamli bir korelasyon gosterdigi belirlenmistir (rkatinm+*ésécener=.379, p<.01).

Katihmci lise 6grencilerinin baghliklarindaki degisimin sosyal adalet liderliginin boyutlari tarafindan
asamali bir sekilde nasil agiklandigini belirlemek Gzere hiyerarsik ¢coklu regresyon analizi yuratalmustar.
Katilimcilarin cinsiyet, lise tiirt, yerlesim yeri, gelir ve anne egitim dlzeyi covariate olarak girilmis ve
dummy kodlanmistir. Analize iliskin sonuglar Tablo 2’de sunulmaktadir.

Tablo 2.
Hiyerarsik ¢coklu regresyon analizi sonuglari
B SHs 8 R R? R?A F
Model 1
Cinsiyet -.218 .039 -.180" .205 042" .037 8.400"
Lise tri -.043 .039 -.036
Yerlesim yeri -.049 .033 -.049
Gelir -.047 .021 -.079"
Anne egitim .027 .023 .042
Model 2
Cinsiyet -.175 .033 -.144" .566 .320" 316 75.544"
Lise tri -.020 .033 -.017
Yerlesim yeri -.074 .028 -.074
Gelir -.030 .018 -.051"
Anne egitim .018 .019 .027
Destek .366 .018 .530"
Model 3
Cinsiyet -.168 .032 -.139" .583 .340" .335 70.590"
Lise tri .006 .033 .005
Yerlesim yeri -.079 .028 -.079"
Gelir -.024 .017 -.040
Anne egitim .016 .019 .025
Destek 236 .031 342"
Elestirel biling ~ .153 .029 236"
Model 4
Cinsiyet -.168 .032 -.138" .585 342" .337 62.368"
Lise tri .000 .033 .000
Yerlesim yeri -.077 .028 -.077"
Gelir -.024 .017 -.041
Anne egitim .018 .019 .029
Destek 224 .031 325"
Elestirel biling  .138 .030 214"
Katilim .031 .017 .062"

N =968, p<.05

Tablo 2’de sunuldugu gibi regresyon analizinde uygulanan her bir asamada aciklanan degisimin arttigi
ve regresyon katsayisinin da istatistiksel olarak anlamli ¢ciktigi belirlenmistir (Fs-es0) = 62.368, p<.05, R?
=.342). Model 1, katihmci 6grencilerin cinsiyet, lise tird, yerlesim yeri, gelir ve anne egitim diizeyi gibi
demografik 6zelliklerinin baghhklar tGzerinde énemli bir kestirim glicline sahip olmadigini géstermistir.
Demografik degiskenlerin timinin 6grenci baglihgindaki varyansin % 4’tni agikladigl gozlenmistir.
Bununla birlikte, 8 katsayilari incelendiginde yalnizca cinsiyet ve gelir durumunun 6grenci baghliginin
anlaml birer yordayicisi oldugu belirlenmistir. Model 2, sosyal adalet liderliginin destek boyutunun
dgrenci baghhgi ile iliskili oldugunu géstermistir (R?A =.316, p<.05). Destek boyutu tek basina égrenci
baghhgindaki toplam varyansin % 28’ini agiklamaktadir. Model 3’te ise regresyona elestirel biling boyutu
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dahil edilmistir. Elestirel biling boyutunun, 6grenci bagliliginin anlamli bir yordayicisi oldugu saptanmistir
(R?A =.335, p<.05). Model 4, regresyon analizinin son asamasini olusturmaktadir. Bu asamada analize
sosyal adalet liderliginin katilm boyutu eklenmis ve katilimci 6grencilerin bagliligi Gzerinde istatistiksel
olarak anlamli bir etkiye sahip oldugu tespit edilmistir (R?°A =.337, p<.05). Tim asamalarin sonucunda,
arastirmadaki degiskenlerin tlimiinin katihmci lise 6grencilerinin baghhgindaki toplam degisimin
%34’tni agikladigi belirlenmistir.

Tartisma

Bu arastirmada, okul yoneticilerinin sosyal adalet liderligi davranig diizeylerinin lise 6grencilerinin
bagliligini yordama glicu incelenmistir. Arastirmanin sonuglari, okul yoneticilerinin sosyal adalet liderligi
davranis dlzeylerinin 6grencilerin baghhgini etkiledigi sonucunu ortaya koymaktadir. Arastirma
bulgularina gore, sosyal adalet liderligi boyutlarindan en yiiksek seviyede degerlendirilen boyut elestirel
biling iken, en diisik seviyede degerlendirilen boyut ise katiim olarak ifade edilmistir. Elestirel biling
davranisi sergileyen okul yoneticileri benimsedigi degerlerin ve 6nyargilarin farkinda olup kendi liderlik
tutumunu nasil etkiledigini bilir. Boylelikle her zaman kendini gelistirmek icin caba gosterir, eksikliklerini
gidermeye calisir (Furman, 2012). Yani elestirel biling 6zelligi gosterir ve bu elestirel disinme egilimini
Ogrencilere de aktarmaya ¢abalar (McKenzie ve dig., 2008). Katilim davranisi sergileyen okul yoneticileri
ise, blitlin 6grencileri kendilerini ilgilendiren meselelerde bir karar alinacagi zaman onlari bu karara dahil
eder ve dgrencilerden konu hakkindaki diisiincelerine deger verir (Ozdemir & Kiitkiit, 2015). Ozetle okul
yoneticilerinin sosyal adalet liderlik konusunda ozellikle elestirel biling boyutunun goérece 6nemli
algilandigi genel sonucuna ulasilmistir. Bu sonug, okul yoneticilerinin kendilerini elestirmeye ve
gelistirmeye acik oldugu, bir konuda karar verirken ilgili kisilerden fikir aldigi seklinde yorumlanabilir.

Ogrenci baghligi boyutlarinda; en yiiksek seviyede algilanan boyut duyussal bagllik iken, en disiik
seviyede algilanan boyut davranigsal baglilik olmustur. Duyussal baghlik, kisinin kendini 6rgitiun bir
pargasi gibi hissetmesi, o 6rglitte olmaktan kivang duymasi ve bunun sonuncunda 6rgit icin ¢ok daha
fazla caba sarf etmesidir (Balay, 2000). Yani duyussal baghhg yiksek olan birey, arkadaslarina,
derslerine, 6gretmenlerine ve okuluna karsi olumlu tepki gosterebilir (Fredricks ve digerleri, 2004).
Davranissal baglilik ise, 6grencilerin ders disinda yapilacak olan egitim g¢alismalarina katilimlarini iceren
bir boyut olup, etkinliklere aktif bir sekilde katilan, davranissal baglilik duygusuna sahip 6grencilerin okul
basarilarinda olumlu bir bigcimde etkiledigi 6ne siiriiimektedir (Kalayci & Ozdemir, 2013). Arastaman
(2009) lise birinci sinif 6grencilerinin okula baglilik durumlarini inceledigi ¢alismada 6grencilerin okula
kargi davranigsal olarak baghhk gosterdikleri fakat bilissel olarak daha disik diizeyde baghhk
gosterdiklerini belirtmistir. Bu belirtilen ¢alismalarin bulgulariyla ayni sekilde Sari (2013) ve Booker
(2004) de yaptiklari arastirmalarin da 6grencilerin okula aidiyet diizeylerinin ortalamanin UGstiinde
oldugunu ifade etmislerdir. Ocak (2004), okula bagliik saglayamayan o6grencilerin yiksek oranda
istenmeyen davranis gosterdiklerini ifade etmistir. Ayrica Yiksel (2012) gerceklestirdigi calismasinda
ogrenciler, okul ydnetiminin okula baghliklarinin artmasinda okullarinin teknolojik imkanlari onlara
sunmalarinin ve okullarinin daha fazla sosyal etkinlikler gergeklestirmelerinin etkili olabilecegini
belirtmislerdir. Bu sonug, 6grencilerin; arkadaslarina, derslerine, 6gretmenlerine ve okuluna karsi olumlu
duygulara sahip olduklari fakat okul disi etkinliklere katilim gésterme vb. davranislarda daha az istekli
olduklari seklinde yorumlanabilir. Toplam puanlara bakildiginda, katilimci lise 6grencilerinin orta
dizeyde baghhk hissettikleri ve okul yoneticilerinin sosyal adalet liderligi davranislarina ydnelik
tutumlarinin orta diizeyde gerceklestirdigi gdzlenmistir. Kalayci ve Ozdemir (2013) lise &grencilerinin
okul baghliklarina okul yasamlarinin niteliginin etkisinin olup olmadigini inceledigi arastirmasinda
ogrencilerin orta diizeyde bir baglilik hissettiklerini belirtmislerdir. Bu bulgular, okul ydneticilerinin
elestirel inanca sahip oldugu, kararlara katiimi dnemsedigi, 6grencilere destek oldugu; 6grencilerin de
okula duyussal, bilissel ve davranissal olarak kendilerini ait hissettikleri seklinde yorumlanabilir.

Arastirmada, katilimci lise 6grencilerinin algilarina gore okul yoneticilerinin sosyal adalet liderligi
davranis diizeyleri ile 6grenci baglihgina iliskin toplam puanlari arasinda pozitif ve orta derecede anlaml
bir iliskinin oldugu tespit edilmistir. Ayrica, sosyal adalet liderliginin alt boyutlarindan destek ve elestirel
biling boyutlari ile pozitif yonde, orta dizeyde; katihm boyutu ile pozitif yonde, disik dizeyde iliski
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oldugu belirlenmistir. Uslu'nun (2015) yaptigi bir arastirmada, okul yoneticilerinin 6grencilerin okula
bagliliginda etkisi oldugunu ve 6rgite bagliligin saglandigi okullarda hem akademik hem sosyal iliskilerin
daha basarili oldugunu belirtmistir. Bu bulgu, alan yazin tarafindan desteklenmektedir. Bu sonug, egitim
yoneticilerinin kendilerini elestirebilmelerinin, kendilerinden ¢ok 0Ogrencileri disinmelerinin, bitin
ogrencilere adil ve ayni sekilde davranmalarinin 6grencilerin okula karsi ilgisini arttiracagl ve okulla
baglarinin giiclenebilecegi seklinde yorumlanabilir.

Hiyerarsik coklu regresyon analizi sonuglari, demografik degiskenlerden cinsiyet ve gelir diizeyinin
o0grenci baghliginin %4’lUnl agikladigini géstermektedir. Sosyal adalet liderliginin destek alt boyutunun
ogrenci baghliginin %28’ini acikladigini gdstermektedir. Sosyal adalet liderliginin destek ve elestirel biling
alt boyutlari birlikte dgrenci baghliginin %30’unu agiklamaktadir. Ogrenci bagliligini, sosyal adalet
liderliginin katihm boyutunun da anlamh yordadigi goérilmektedir. Son olarak, arastirmadaki
degiskenlerinin timinin (demografik ve sosyal adalet liderligi degiskenleri) 6grenci bagliligi Gzerinde
anlamli yordayicilari oldugu belirlenmis ve 6grenci baghliginin %34’tGni acgikladigi gérilmastir.

Bu bulgu, okul yoneticilerin sosyal adalet liderligi davranislarinin 6grenci baglihg Uzerinde etki
gosterdigi anlamina gelmektedir. Ayrica 6grencilerin baghliklari Gizerinde en g¢ok etki gosteren boyutun
okul yoneticilerinin destek boyutundaki davranislari oldugu belirlenmistir. Alan yazin incelendiginde,
okula bagliliklari yiiksek olan 6grencilerin; devamsizlik diizeyinin diisiik oldugu (Zieman & Benson, 1981),
okul kurallarini daha ¢ok igsellestirdigi (Kus & Karatekin, 2009; Stewart, 2003), siddet egilimlerinin
azaldig1 (Akman, 2013) ve 6zyeterlik inancinin yiksek oldugu (Mengi, 2011) gorilmektedir. Bu sonuglar
Isiginda okul yoneticilerinin sosyal adalet liderligi 6zelliklerini gostermelerinin 6grencilerin baglihg
Uzerinde bir etki yaratacagl ve bu da 6grenci basarisini arttiracagi seklinde yorumlanabilir. Bununla
beraber 6grenciler okul yoneticilerinin kendilerine destek oldugunu hissettiginde okula bagliliklarinin
daha da pekisecegi dislinilebilir.

Sonug ve Oneriler

Arastirmanin onemli sonuglari su sekilde 6zetlenebilir: 1) Katilimci lise 6grencilerinin algilarina gére
orta dizeyde bagllik hissettikleri ve okul yoneticilerinin sosyal adalet liderligi davranislarina yonelik
tutumlarinin orta diizeyde gergeklestirdigi belirlenmistir. 2) Okul yoneticilerinin sosyal adalet liderligi
davranis diizeyleri ile 6grenci baghligina iliskin toplam puanlari arasinda pozitif yonde, orta derecede
anlamli bir iliskinin oldugu tespit edilmistir. 3) Demografik degiskenlerden cinsiyet ve gelir diizeyinin
o6grenci baghhiginin anlamh yordayicilari oldugu belirlenmistir. 4) Sosyal adalet liderliginin destek,
elestirel biling ve katilim alt boyutlarinin 6grenci bagliliginin anlamli yordayicilari oldugu belirlenmistir. 5)
Arastirmadaki degiskenlerinin tiimiiniin (demografik ve sosyal adalet liderligi degiskenleri) 6grenci
baghhg: tzerinde anlamh yordayicilari oldugu belirlenmistir.

Arastirma kapsaminda elde edilen sonuglara dayali olarak uygulamaya ve arastirmaya donik oneriler
gelistirilebilir. Arastirma sonugclarina dayanarak, okul yoneticilerinin 6grenci baghhk dizeyini artirmak
adina okulda alinan kararlara 6grencilerin de katilmasini saglamalari 6nerilebilir. Ayrica ortalamasi
digerlerine gore disiik algilanan katilim boyutunun artirilabilmesi igin sosyal anlamda dezavantajli olan
ogrencilerin ders disi sosyal faaliyetlere katilimini saglamak icin okul yoneticilerinin ailelerle isbirligi
yapmalari ve 6grencilerin bu faaliyetlere katilimini saglamalari 6nerilebilir.

Bu arastirmada iki yapi arasindaki olasi iliskinin varligi incelendigi icin ¢alisma grubu Uzerinde
arastirma ylrGtllmustdr.  Arastirma bulgularinin  genellenebilirliginin ~ arttirilmasi icin  gelecek
arastirmacilar tabakali 6rneklem tizerinde c¢alisabilirler. Firsat esitligi ve adil dagitim ilkelerini temel alan
sosyal adalet, bu acilardan farkhliklarin bulundugu duslnilen il ve ilcelerde yer alan okullar dikkate
alinarak inceleme yapilabilir. Okul yoneticilerinin sosyal adalet liderligi davranislarina iliskin 6grencilerin
yani sira okul yoneticisinin, 6gretmen, destek personeli ve veli gibi diger paydaslarin da gorusleri alinarak
data ayrintih bir arastirma deseniyle daha gigli ¢ikarimlari mamkin kilan bir ¢alisma planlanabilir.
Bununla birlikte, ulusal ve uluslararasi alanyazin gercevesinde model onerileri Tiurkiye baglaminda test
edilebilir ya da mevcut arastirmaya okula yonelik tutum, okul baghligi ve sosyo-ekonomik gostergeler
gibi araci degiskenler eklenerek arastirmanin kapsami genisletilebilir.
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Mevcut arastirma ile elde edilen sonuglarin genellenebilirligi agisindan bazi sinirliliklara dikkat
cekmek gerekebilir. Oncelikle, bu arastirma iliskisel modelde desenlendigi icin genellenebilir bulgulara
erismek kaygisindan ¢ok iki yapi arasindaki iliskiye odaklandigi igin calisma grubu lzerinde yurutiilmus,
genellemeye olanak taniyan tabakali 6rneklem tercih edilmemistir. Ayrica, bu arastirmada katilimcilar
mevcut lise tiirlerinden en kapsayici ikisi dikkate alinarak incelenmis, diger tiirler dahil edilmemistir. Ote
yandan, katilimci sayisi ve gruplarin goérece benzer sayidaki dagihmi arastirmanin gli¢li yonleri arasinda
siralanabilir.
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