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Drawing works is important because it is the basis of the studies supporting the
development of visual perceptions, creative thinking and artistic design power of
prospective elementary school teachers. It is known that some adults do not go above
the level of development they have achieved in primary and secondary school in terms
of drawing skills. It is a frequent occurrence that many adults who have been educated
at a higher level in other fields but not in arts are still drawing like children and using
template figures. For this reason, it is considered important to focus on the drawing
skills that individuals are expected to earn in the art education process. In context with
this, in this research, it has been aimed to investigate views related to design- drawing
works that prospective elementary school teachers conduct within visual art class. The
research is a descriptive survey model. The sample of this research consists of 83
elementary prospective teachers (45 female, 38 male) studying at a state university
elementary education classroom teaching program in the Turkey's southern region. A
questionnaire developed by the researcher was used as the data collection tool.
Analysis of data obtained from the questionnaire was performed through descriptive
statistics. The research findings show that most of prospective elementary teachers
don't know drawing techniques and how to start drawing. Moreover, most of the
prospective elementary teachers experience problems about composition and
perspective during drawing. In addition, the findings indicate that prospective
elementary teachers worry during the drawing works.
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Desen galismalari, sinif 6gretmeni adaylarinin gorsel algi, yaratici, elestirel disiince ve
artistik tasarim glclniin gelisimini destekleyen galismalarin temelini olusturmasi
bakimindan 6nem tasimaktadir. Bazi yetiskinlerin ¢izim becerileri bakimindan ilk ve
ortaokul doneminde eristikleri gelisim dlzeyinin Uzerine g¢ikamadiklari bilinmektedir.
Sanat diginda daha uUst diizeyde egitim almis olan birgok yetiskinin halen gocuklar gibi
¢izim vyaptiklari, sablon figurleri kullandiklari siklikla rastlanan bir durumdur. Bu
nedenle bireylerin sanat egitimi sirecinde kazanmalari beklenen ¢izim becerilerine
odaklanmanin énemli oldugu disinilmektedir. Bu dogrultuda bu arastirmada sinif
O6gretmen adaylarinin goérsel sanatlar dersi kapsaminda vyaptiklar desen gizim
¢alismalarina iligkin goris ve problemlerin incelenmesi amaglanmistir. Arastirma
tarama modelinde betimsel bir ¢alismadir. Bu arastirmanin 6rneklemi, Turkiye'nin
gliney bolgesinde yer alan bir devlet Universitesinin egitim fakiltesi, sinif 6gretmenligi
programina devam eden 45’ i kiz ve 38’i erkek olmak Uzere 83 6gretmen adayindan
olugmaktadir. Arastirmada veri toplama araci olarak arastirmaci tarafindan gelistirilen
bir anket formu kullaniimistir. Anket formundan elde edilen veriler betimsel istatistik
teknikleri ile ¢ozimlenmistir. Arastirma bulgulari, sinif 6gretmen adaylarinin gogunun
desen ¢izim tekniklerini ve g¢izim yapmaya nasil baslayacaklarini bilmediklerini
gostermektedir. Ayrica 6gretmen adaylarinin gogunun, desen gizimi yapacaklari modeli
kagida sigdirmakta, ¢izimlerinde derinlik etkisi vermekte zorlandiklarini
gostermektedir. Bunun yani sira bulgular, 6gretmen adaylarinin desen gizim galismalari
sirasinda kaygilandiklarini da gostermektedir.
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Introduction

Humans are born with the ability to define, explain and interpret the environment and nature in
which they live. When these abilities are supported in appropriate environments, every person can
perceive, explain and interpret himself, environment and nature in which he lives in different ways. In
this context, art education aims to make a person to be able to perceive nature and life and express his
feelings and opinions in different artistic ways. Bowker (1997) states that artistic activities also support
the other learning styles (cognitive, visual, affective and kinaesthetic). It can be said that this process of
expression is realized as a result of the person’s visual perception, visual culture, knowledge, skills and
experiences. Making art is also a special discipline field that is based on freedom, originality and creative
principles as part of a person’s understanding, explaining and interpreting himself and his environment,
which develops in consequence of the person’s knowledge and experiences.

In art education, the actions of drawing pictures / designs are accepted as one of the most effective
methods in the person’s expressing himself and explaining events, cases and facts as an artistic process
in the field of plastic arts. The action of drawing requires a cognitive process that is more complex than a
simple muscular movement. According to Frith and Law (1995), drawing-oriented cognitive processes
develop as a result of the relationships between the individual’s biological and artistic physiological
behavioural designs.

All works which are performed by lines are defined as designs in art activities. Design, in other
words, the skill of linear design forms the basis of painting. Sale and Betti (2004) emphasize that the
action of drawing has a creative and critical meaning in aesthetic implementations in today’s art so it is
necessary for it to be re-evaluated in context of complex reactions and innovative implementations
about the fields of drawing and designing (artistic) (p.3). Rockman (2000) expresses that prospective
artists have started their basic art educations with drawing in today’s colleges, universities and
professional art schools like the academies in the past (p.8). The reason of starting the basic art
education with drawing is because it is the simplest way of expressing emotions and opinions.

In the works related with fine arts, arrangement of the visual components about objects and the line,
light and colour relationship between the objects in painting and sculpture are materialized by designs
(Fairholt, 1969). Drawing designs is a visual artistic process and it forms the initiative stage of the
problem-solving process of artistic problems. It does not have strict rules, it has an authentic way of
expression and it is the combination of line and opinions. Drawing designs is the artist’s description and
interpretation of the object. Sketch drawings are visual notes which take the nature as a reference.

Design that is built on lines is an artistic result which is revealed by creative effort to solve a problem
(Brainard, 2003, p. 2). Drawing designs is a mental activity. Design is a linear way of expressing visual
perceptions that are imagined, designed, planned and thought and it underlies the basis of plastic arts.
The process of drawing design in which all senses are activated design is mostly an outcome of a simple
artistic practice of dynamic activities that are thought and designed mentally. These practices are
important artistic way of expressing to enable the organization of the connections between the
components and objects forming the model. In other words, the action of drawing depends on seeing
what you look, thinking of what you see and interpret. Besides, it provides the perception and
comprehension of the relationships among shapes, objects and assets which create opportunities for
the development of visual perception. Furthermore, it is also expressed in the researches that drawing
improves the spatial reasoning skills (National Council of Teachers of Mathematics (NCTM), 1989, in
Paksu, 2013).

According to White (2012), drawing is an artistic practice beyond reflecting what appears. Drawing is
a language which has a distinctive fiction, rules, grammar and metaphors. No matter what kind of
drawing it is, the action of drawing transforms visual perception, comprehension and thinking into
images. It teaches us to think and see with our eyes. Hubbard (1986) refers to human’s seeing ability
and its importance in drawing designs and underlines that the action of drawing means re-exploring the
world by seeing it clearly and it is a way to the purpose or vision which are aimed to be reached (p.43).
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He also emphasizes that learning to see is an extremely important factor in this process like breathing in
drawing

The skills of drawing from a model are important actions in terms of providing ideas about the
individual’s skills of visual perception. It is believed that drawing designs from models are important
aesthetic efforts at which the individual’s seeing abilities and experiences and awareness is realized.
inceoglu, Giirer and Cil (1995) state that visual thinking and perception explain the process of imagery
and drawing. Works with live models teach observing the model with details, placing the whole onto the
surface of painting, expressing the appearances correctly with lines by balancing between the whole and
pieces and figuring the volume and plan by using line values according to the light. These studies can be
expressed as the basic ones that are needed to be carried out for visual art (Mant, 2007).

Design, in other words drawing skill, provides the perception and comprehension of the relationships
between shapes, objects and assets which enable the development of visual perception. Konig (2006)
expresses that the action of drawing is mental like many kinaesthetic activities and it is a dynamic
coordination between hands and eyes (p.17). According to Barnes (1989), the action of drawing is a way
that records our opinions (p.113). Unlike a cameraman who records everything he sees, our perception
of world is selective and drawings show the capacity to choose the details from the complex images
which we see. In fact, drawing is an image which coincides with what we dream about and what we are
used to.

Skill of paying attention is important in design drawing in terms of what is perceived and how it is
perceived. A good drawing requires the perception of the entirety of a topic, i.e thematic model, and its
transmission onto the paper properly. It is, therefore, necessary to comprehend and perceive the
distances and rates between the objects that form the model correctly. The process of perception is also
one of the important factors in the design drawing works. Human perceptions continuously change and
they form the basis for the success in determining the basic qualities of the model which is drawn in
terms of to what extent model is focused and how it is perceived.

Yildirnm (1998) states that observations obtained by indirect ways are not as effective as the ones
obtained by direct ways (p.28). Sahasrabudhe (2006) emphasizes the importance of visual perception in
art and underlines that looking at the objects and events from different perspectives such as metaphors
and symbolic representations should be taught. Rockman (2000) claims that making the individuals
acquire good drawing skills means the encouragement of a sharp visual awareness against the world
and concrete facts (p.8).

The problems which most people face with while drawing result from interventions of rational
processes that tend to dominate the human’s way of thinking. It is seen that many people who have just
started drawing naturally tend to draw assets or objects just as they look with the concern of drawing an
analogy of them. The first problem here is perceptual. He has to learn to look at things from different
aspects. The second problem is technical. It is creating the things that the eyes had learnt to see with
the same effect onto the paper. Many people can learn how to draw by adequate eye-hand
coordination but most of them had not learnt this coordination before. Learning how to draw is a
technical and cultural achievement like learning how to write, it is not biological (Robinson, 2003,
p.153). In addition to the technical aspect of drawing, the quality of the materials that are used in
drawing is also important. Astin (1993) expresses that it is important to have various expedient
materials which are used in drawing and painting and to know the limitations and opportunites by
addressing to the necessity of having technical know-how behind every artistic work.

Drawing is an action which can be learnt and improved. Significant acquisitions about this issue can
be gained in a well-planned teaching process. Barber (2005) states that learning how to draw is not
difficult, everybody learns how to walk, speak, read and write at early ages and drawing is not a more
difficult action than these ones as a result of a series of practices (p.7). Brookers (1986) reflects that
emotions and opinions are important in teaching drawing (p.3). He also emphasizes that drawing activity
helps to explore the individual’s emotions and to improve the potential which will provide pre-learning
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for drawing experiences. Furthermore, he underlines that the adults who receive drawing education
improve their drawing skills strongly and the adults who draw on their own can also gain significant
acquisitions.

Chapman (1992) verbalizes by emphasizing the necessity and importance of frequently drawn
sketches in the development of drawing skills that the sketches are instant quick drawings for notes and
artistic plannings, they provide a basis for the planning of other authentic works and they are important
tools in maturing the opinions and strengthening the visual skills (p.149). Drawing practices can be
analysed under two sections as intuitional and analytic. The process of drawing is developed by the
dialogue between these two concepts depending on the type of drawing (Astin, 1993). In this context, it
can be said that frequently made drawings provide opportunities for the development of the individual’s
artistic, intuitional and analytical thinking skills (p.98).

It is known that a child generally gives some reactions such as “How will | draw? Where will | start?”
at the beginning when he is given a paper and pencil. Similar reactions can also be given by teenagers or
adults. Edwards (2011, p.68-69) states that adults mostly come to a state of timid, shy and worried all of
a sudden when they are wanted to draw a human face or a figure. He also expresses that adults present
opinions such as “No, I can not do it. It has always been terrible what | have ever drawn. It was usually
awful as if a child drew it” or “I do not like drawing. It makes me feel stupid” when they face a situation
like this. In addition to this, Edwards (2011) emphasizes that the individuals who do pre-study drawings
might experience the similar emotions.

The remark which defends that drawing is a learnable and improvable action presents the necessity
to focus on the education and training processes. In education and training process, curricula, education
and training programs and teachers are important components. When the objectives of the Ministry of
National Education Visual Arts Course Curriculum for Elementary Schools are analysed in context of
curricula, it is seen that the following statements take part;

- who have visual literacy and perception and aesthetic awareness,

- who have knowledge, skills and understanding about the basic concepts and implementations in
the field of fine arts,

- who express his opinions by using knowledge, materials, skills, technique and technology effectively

and safely in the fine arts works,

- who associate the fine arts with other disciplines

Elementary school education in Turkey is mostly given by state schools. Fine arts courses are carried out
by elementary school teachers in these schools and they are responsible for making the students gain
acquisitions in line with these objectives.

When it is taken into consideration that child’s not being afraid of drawing and getting enough
support at early ages is effective on their development, the importance of elementary school teachers
reveals more clearly. In this regard, it can be said that elementary school teacher is one of the most
important components in the education and training of the children aged between 5-6 and 9-10. The
attitude of elementary school teachers towards drawing designs will undoubtedly be effective in
determining the classroom activities. In line with these reasons, the drawing skills of elementary
teachers and their attitudes towards drawing have been the main concern of this research.

When the art education which had been received by prospective elementary school teachers before
is taken into consideration, it is known that the education that was received in both theoretical and
practical art fields was limited. It can be said that one of the problems that prospective elementary
teachers face with during art education courses is artistic practices for drawing. It is believed that
prospective elementary teachers who meet with the anxiety to make the analogy to the original
especially in the process of drawing from the model can experience indecision and anxiety about how to
overcome these basic problems.
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Making the prospective elementary school teacher gain the acquisition of design drawing skills which
form the basis of art education implementations is important in developing positive perspectives about
aesthetic knowledge and artistic experiences. This education process can also contribute to prospective
elementary teachers’ development of self-confidence and increasing awareness about drawing skills. In
this sense, it should be believed that their acquisition of positive viewpoint towards drawing is a
component which should be highlighted during their education.

Opinions are formed and become clearer during the action of drawing process (Brown and Lean,
2004, p.12). Drawing requires a good observation. Making an observation is an important way of seeing
the details, distinguishing the differences, learning to see and training the eyes. In addition to this, it is
also an extremely useful activity in expressing what is thought and imagined visually and in the
description of the perceived reality (Enstice and Peters, 2003, p.20). Our cognitive perceptions about the
structures of shapes are more devastating than we see and they come into prominence. Some people
have tendencies to think and perceive depending on visual objects. From this point of view, it is believed
that investigation of the prospective elementary teachers’ drawing skills semantically and academically
can provide opportunities to the formation of new perspectives and awareness’s for drawing, designing
and artistic perception skills. Therefore, design drawing works that are conducted within the visual arts
course in the undergraduate programs are of vital importance as they are activities which contribute the
development of prospective teachers’ skills of making an observation, visual perception, creative
thinking and artistic design and they underlie the basis of applied art education.

In line with the explanations above, the general objective of this research is to determine the skills of
prospective elementary school teachers about design drawing in the scope of visual arts course in
undergraduate programs, the problems that they face with while drawing and their opinions about how
they approach drawing. In accordance with the findings obtained from the determination of the
prospectice elementary school teachers’ skills about drawing, the difficulties that they have while
drawing and their approach towards drawing, it is expected to make the art education activities in the
undergraduate program more effective and make suggestions about the precautions which can be
taken. It is also expected that the findings which will be obtained from the research will contribute to
make prospective elementary school teachers become aware of their own situations about drawing.

Method

This study is descriptive survey study. Quantitative data collection tools were used in the research.
Survey models are the approaches that aim to describe a case which has existed from past till now as it
exists. The case, individual or object which are discussed in the research are tried to be described as
they exist within their own conditions. No efforts are made to change or influence them in any way
(Karasar, 2005).

Sample

The sample of this research consists of prospective elementary school teachers who were studying at
the Elementary Education Department of the Faculty of Education of a state university in the
Mediterranean Region of Turkey during the 2016-2017 academic year. The sample is determined in line
with the convenience sampling method. 45 of the prospective elementary teachers were female and 38
of them were male.

Data Collection Tool

The questionnaire which was used as the data collection tool in this study was developed by the
researcher in accordance with the purpose of the research. Firstly, related literature was reviewed in the
process of developing the data collection tool. Then, the interviews with the prospective teachers about
design/drawing works were made. It was tried to determine the problems that come up in
design/drawing works after the results of these two studies were analysed. By this way, draft items
were created to deal with these problems. The form consisting of draft items was presented to two art
educators for their views. Draft questionnaire was obtained after the necessary amendments were
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made in line with the views of the experts. Before giving the final form of the questionnaire, a pilot
study was conducted with 10 prospective teachers so as to test the comprehensibility of the items.
Necessary amendments were made and final form was given to the questionnaire according to the
results of the pilot study. Some sample sentences about the items that take part in the questionnaire
are as follows;

- I don’t think I'm gifted in drawing pictures

- 1 don’t know where to start drawing

- The feeling of not being able to draw pictures makes me feel worried
- | can’t give the effect of three-dimension in my drawings.

Data Collection and Analysis

The questionnaire which was developed by the researcher as the data collection tool was
administered to the prospective elementary school teachers by the researcher in the spring semester of
the 2015-2016 academic year. The data obtained from the questionnaire was computerized. The data
was analysed through descriptive statistics techniques by means of SPSS and frequencies and
percentages were calculated.

Findings and Interpretation

The findings were presented in two apart titles as the problems based on technique and skills in this
study in which it was aimed to investigate the problems that the prospective elementary teachers face
in design and picture drawing works within the context of visual arts course.

The findings about the problems based on technique and skills

The distribution of the problems based on technique and skills which the prospective elementary
teachers face in design and picture drawing works is given in Table 1.

Findings and Interpretation

The findings were presented in two apart titles as the problems based on technique and skills in this
study in which it was aimed to investigate the problems that the prospective elementary teachers face
in design and picture drawing works within the context of visual arts course.

The findings about the problems based on technique and skills

The distribution of the problems based on technique and skills which the prospective elementary
teachers face in design and picture drawing works is given in Table 1.

When Table 1 is considered, it is seen that most of the prospective elementary teachers replied to
the item of “I don’t know drawing techniques” as “I completely agree”, “I agree” and “I partly agree”
(28.92%, 39.76% and 24.1%) respectively. It can be said that nearly two third of the prospective
elementary teachers do not know the drawing techniques completely. It is also seen that the
prospective elementary teachers have difficulty in drawing animal figures in Table 1 as they replied as “I
completely agree”, “I agree” and “I partly agree” to the related item of the questionnaire (14.45%,
39.76% and 32.54%) respectively. This finding can be interpreted as almost all of the prospective
elementary teachers have difficulty in drawing animal figures. It is also seen in Table 1 that, the
prospective teachers replied to the item of “I can’t give the effect of depth” as “I completely agree”, “I
agree” and “I partly agree” (12.04%, 30.13% and 36.15%). It can be said that the about two third of the
prospective teachers have the problems of not being able to give the effect of depth in drawing. In
addition to this, it can be deduced from Table 1 that almost all of the prospective teachers have not
received serious art education before with the replies of “I completely agree” and “I agree” (66.07% and
28.92%). It can be interpreted that the problems about drawing are related with the education which is
received.
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According to Table 1, it is seen that a bit more than half of the prospective elementary teachers have
difficulties in giving the effect of three-dimension by giving replies as “I completely agree”, “I agree” and
“I partly agree” (9.64%, 25.3% and 34.94%) respectively. It is also seen that almost half of the
prospective teachers replied as “I completely agree”, “I agree” and “I partly agree” to the items of “|
don’t know where to start drawing” and “I can’t fit my drawings in the page” (4.82%, 19.27% and
24.10%). When these findings are evaluated all together, it can be interpreted that prospective
elementary teachers are a little better at giving the effect of three-dimension, knowing where to start
drawing and fitting the drawings in the page than other dimensions.

Table 1.

Frequencies and percentage distribution of the items about technique and skills

-g > ¢ >
° 3 = 3
2 c % © & &i @ o
552 o 9 > & 3
5§:s te £ T 8 EF o3
S5 9= o @ © o S SERY] 5)
a 9O o n — @© —_ —_ —_ — T —
| don’t know drawing techniques f 24 33 20 3 3 83
% 28.92 39.76 24.10 3.61 3.61 100
| don’t know where to start f 7 17 38 9 12 83
% 8.43 20,48 45.79 10.84 14.46 100
| have difficulty in drawing f 12 33 27 8 3 83
animal figures
& % 1445 3976 3254  9.64 361 100
| can’t give the effect of depth f 10 25 30 15 3 83

% 12.04 30.13 36.15 18.07 3.61 100

| can’t give the effect of three- f 8 21 29 23 2 83
dimension
% 9.64 25.30 34.94 27.71 2.41 100
| can’t fit my drawings in the f 4 16 20 36 7 83
page % 48 1927 2410 4338 843 100
| haven’t received a serious art f 55 24 3 1 0 83
education
vcat % 6627 2892 361 1.20 0 100

The findings about the problems based on affective reasons

The distribution of the problems based on affective reasons in the scope of design and picture
drawing works is given in Table 2.
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Table 2.
Frequencies and percentage distribution of the items about the problems based on affective reasons

g > o
9 3 ) o
_5 5 -g 2 %. o : go >89
5985 £y ¢ f= 3 @ 3
28e 0 S & & 8 5 84 3
QO © < — @© —_ —_ —_ — T [l
| get really excited while f 8 20 32 17 6 83
drawing

%  9.64 24.10 38.56 20,48 7.22 100
Being unsuccessful at drawing f 10 21 30 17 5 83
makes me feel afraid

% 12.04 25.30 36.15 20,48 6.03 100

It affects me negatively when  f 15 26 22 15 5 83

my drawings are not liked
4 & % 18.07  31.32 26.51 18.07 603 100

| worry the most at the f 8 23 28 21 3 83
moment | start to draw
. % 9.64 27.71 33,74 25.30 3.61 100
pictures
I’m afraid of drawing f 8 15 22 32 6 83
unsuccessful and ridiculous o
thines % 9.64 18.07 26.51 38.56 7.22 100
| like drawing pictures very f 10 26 30 9 8 83
much
% 12.04 31.33 36.15 10.84 9.64 100
Drawing pictures makes me f 11 33 21 15 3 83
feel ha
PRy % 1326 3976 2530 1807 361 100
| have always wanted to learn  f 14 36 17 12 4 83

drawing techniques
& 9 % 1687 4338 20,48 14.45 482 100

I don’t think I'm gifted in f 12 20 32 15 4 83

drawing pictures
Ep % 1445  24.10 38.56 18.07 482 100

When Table 2 is taken into accoun, it is seen that the prospective elementary teachers stated that
they get excited while drawing pictures with replies of “I completely agree”, “I agree” and “I partly
agree” (9.64%, 24.10% and 38.56%). It is also seen in Table 2 that prospective elementary teachers
stated that they are afraid of being unsuccessful at drawing with replies of “I completely agree”, “I
agree” and “I partly agree” (12.04%, 25.30% and 36.15%). Furthermore, it is seen in Table 2 that
prospective elementary school teachers stated that it would affect them negatively if their drawings are
not liked with replies of “I completely agree”, “I agree” and “I partly agree” (18.07%, 31.32% and
26.51%). Similarly, the prospective teachers expressed that they feel worried the most at the moment
they start drawing with replies of “I completely agree”, “I agree” and “I partly agree” (9.64%, 27.71%
and 33.74%). Table 2 shows that the prospective elementary teachers verbalized that they are afraid of
drawing unsuccessful and ridiculuous drawings with replies of “lI completely agree”, “l agree” and “I
partly agree” (9.64%, 18.07% ve 26.51%). On the other hand, it is also seen that the prospective
elementary schools think that they are not gifted in drawing with replies of “I completely agree”, “I
agree” and “I partly agree” (14.45%, 24.10% and 38.56%).

When the findings in Table 2 are considered in general, it is indicated that two third of the
prospective elementary teachers (as replies of “I completely agree”, “I agree” and “I partly agree”) get
really excited while drawing, they are afraid of being unsuccessful at drawing, it would affect them
negatively if their drawings are not liked and they worry the most at the moment they would start
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drawing. In addition to this, it is also illustrated that the prospective elementary teachers are afraid of
making unsuccessful and ridiculous drawings and they don’t think they are gifted in drawing. Thus, it can
be interpreted that these findings reveal the affective dimension of prospective elementary teachers’
opinions about drawing.

Discussion & Conclusion

In this study which aimed to investigate the problems which the prospective elementary teachers
face in design and picture drawing works in the scope of visual arts course, it was revealed that most of
the prospective teachers have problems in design and picture drawing works in terms of technique, skill
and affective reasons. According to the results of the research, it was figured out that prospective
teachers don’t know the techniques about design and picture drawing. An important reason of this can
be deduced that almost none of the prospective teachers have received a serious drawing education
before during their previous educational periods. It is also presented that the prospective teachers have
difficulties in technical skills such as not knowing where to start, not being able to give the effect of
three-dimension and depth and not being able to draw human figures while drawing pictures. One
reason of experiencing these problems can be explained by Robinson’s (2003) opinion saying that
learning to draw is like writing. Both actions are a result of technical and cultural achievement which
requires practice, they are not biological. It can also be effective on experiencing these problems that
almost all of the prospective teachers who participated in this research have not received a serious
drawing education before during their previous educational periods.

This research revealed that the prospective elementary teachers have affective problems about
drawing pictures. In this context, it is seen that the prospective teachers stated that they get excited
while they start drawing; they experience a fear of being unsuccessful, making ridiculous drawings and
getting negative criticism about their drawings. These findings show similarity with the litareture
(Edwards, 2011). On the other hand, it can be thought that the prospective teachers experience these
problems as they haven’t received adequate drawing education before.

It is also seen in the research that the prospective teachers want to learn the drawing techniques
and they love drawing. The prospective teachers have positive attitudes towards learning how to draw.
It can be said that this result coincides with the opinion of Brookes (1986) that says emotions and
thoughts are important in teaching how to draw.

Recommendations

It can primarily be recommended that simple linear practice which will help prospective teachers
acquire basic technical design skills should be included in the implementation of the visual art course in
the Department of Elementary School Teaching as the prospective teachers who attend this department
have a very limited potential about aesthetic knowledge, artistic experience and culture. The
prospective teachers can be made to draw sketches frequently. Nevertheless; it can also be
recommended that the prospective teachers practice on the model more on the basis of the following
facts;

-Design drawing skill can be improved as the drawings on the model gain continuity,

-Visual perception skills can be improved by investigating the model in details,

-Technical skills for expressing appearances correctly can be acquired by placing the whole onto the
surface of the picture and balancing (spacing) volume, depth, the whole and the pieces. This process
may also provide opportunities for the prospective teachers to become aware of their deficiencies about
drawing picture oriented designing, seeing, discrimination/perception and attention skills. In this
context, it can be ensured for the prospective teachers not to associate the drawing skills directly with
ability, to get motivated and to improve their confidences in the educational process they take. The
prospective teachers can be encouraged by guiding them to notice that they can make up their
deficiencies about drawing skills to some extent and their concerns about this issue can be reduced.
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Tirkge Siiriim

Giris

insan bulundugu cevreyi, dogay! tanimlayabilme, anlamlandirabilme ve yorumlayabilme becerisiyle
diinyaya gelir. Bu beceriler uygun ortamlarda desteklendiginde her birey kendini ve yasadig cevreyi,
dogayi farkli bicimlerde algilayip, anlamlandirabilir, yorumlayabilir. Bu baglamda sanat egitimi, bireyin;
dogayi, yasami algilayabilmesini, kendi duygu ve disincelerini farkh sanatsal yollarla ifade edebilmesini
amaglar. Bowker (1997), sanat etkinliklerinin ayni zamanda diger 6grenme bicimlerini de (bilissel, gorsel,
duyussal ve devinimsel) destekledigini ifade eder. Bu ifade siirecinin, bireyin goérsel algi, gorsel kiltir,
bilgi, beceri ve deneyimleri sonucunda gergeklestigi sdylenebilir. Sanat yapma ayni zamanda, bireyin
bilgi ve deneyimleri sonucunda gelisen, kendini ve gevresini anlama, anlamlandirma ve yorumlama
baglaminda 6zglrlik, 6zglnlik ve yaratici ilkelere dayali 6zel bir disiplin alanidir.

Sanat egitiminde resim ¢izme/desen eylemi, artistik bir stire¢ olarak plastik sanatlar alaninda bireyin
kendini ifade etmesinde, olay ve olgulari, nesneleri anlamlandirmada en etkili ydontemlerden biri olarak
kabul edilir. Cizim eylemi basit bir kas hareketinden daha karmasik bilissel bir streci gerektirir. Frith and
Law’a (1995) gore cizime yonelik bilissel siiregler bireyin biyolojik ve artistik fizyolojik davranis bicimleri
arasindaki iliskiler neticesinde gelisir.

Sanat etkinliklerinde gizgi ile yapilan tim ¢alismalar desen olarak tanimlanir. Resim sanatinin temelini
desen, yani ¢izgisel tasarim becerisi olusturur. Sale ve Betti (2004) ¢izim eyleminin glinimuz sanatinda,
estetik uygulamalarinda yaratici ve elestirel bir anlami oldugunu bu nedenle gizim ve tasarim alanina
iliskin (artistik) kompleks tepkiler ve yenilik¢i uygulamalar baglaminda yeniden degerlendirilmesinin
gerekli oldugunu vurgulamaktadir (s.3). Rockman, (2000) gliniimiizde sanat egitimi veren bircok kolej,
Universite ve profesyonel sanat okullarinda gegmisin akademileri gibi yeniden sanatg¢i adaylarinin temel
sanat egitimine ¢izimle basladiklarini ifade etmektedir (s.8). Temel sanat egitimine gizimle baslamanin
nedeni duygu ve disiincenin en yalin ifade bigimi olmasidir.

Glzel sanatlarla ilgili galismalarin, objelere iliskin gorsel 6gelerinin diizenlenmesi, resim ve heykelde
Ogeler arasindaki cizgi, 15tk ve renk iliskisi desen ile gerceklesir (Fairholt, 1969). Desen ¢izimi, gorsel
artistik bir stre¢ olup sanatsal problemlerin ¢éziimiiniin 6n asamasini olusturur. Kati kurallari olmayan
Ozglr, 6zgln bir anlatim dili olup, ¢izgiyi dislince ile birlestirmektir. Desen ¢izmek, sanatginin objeyi
betimleme onu yorumlama bigimidir. Eskiz cizimler ise referansini dogadan alan gérsel notlardir.

Cizgiler Gzerine kurulan desen, bir problemi ¢ézmek icin yaratici bir cabanin ortaya c¢ikardigi artistik
bir sonugtur (Brainard, 2003, s. 2). Desen cizimi, zihinsel bir faaliyettir. Desen, hayali kurulan/tasarlanan,
planlanan, dusiinilen gorsel algilarin gizgisel bir ifade bigimi olup plastik sanatlarin temelini olusturur.
BUtin duyularin aktif hale geldigi desen gizim silreci, zihinde, dislnilen, tasarlanan dinamik
aktivitelerin ¢ogu kez yalin artistik bir pratigin sonucudur. Bu pratikler, ¢izimi gerceklestirilen, modeli
olusturan o6geler/nesneler arasindaki baglantilarin organize edilmesine olanak saglayan 6nemli bir
artistik ifade aracidir. Bir baska deyisle, ¢izim eylemi, baktigini gormeye, gordiigini duslinmeye ve
yorumlamaya dayanmaktadir. Ayrica goérsel alginin gelisimine olanak saglayan bicimler, nesneler,
varliklar arasindaki iliskileri algilamayi, kavramayi saglar. Ayrica ¢izim yapmanin uzamsal akil yiriitme
becerilerini gelistirdigi yapilan arastirmalarda ifade edilmektedir (Ulusal Matematik Ogretmenleri
Dernegi (NCTM), 1989, aktaran Paksu, 2013).

White'e (2012) gore ¢izim goriineni yansitmaktan 6te sanatsal bir pratiktir. Cizim, kendine 6zgl bir
kurgusu, kurali ve grameri, metaforu olan bir dildir. Hangi tir ¢izim olursa olsun, ¢izim eylemi gorsel
alglyl, kavramayi, diisiinmeyi gorilintiiye dondistiirtr. Bize gozlerimizle dislinmeyi ve gérmeyi Ogretir.
Hubbard (1986), desen ciziminde insanin gérme becerisine ve Onemine atifta bulunarak; c¢izim
eyleminin, dinyayl net bir sekilde gorerek yeniden kesfetmenin ve sanat yoluyla ulasiimasi istenen
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amacin/vizyonun bir yolu oldugunu ve bu slrecte gérmeyi 6grenmenin ¢izimde nefes almak gibi son
derece 6nemli bir etken oldugunu vurgular (s.43).

Modelden gizim becerileri bireyin gorsel algilama becerileri hakkinda bir fikir verebilmesi agisindan
onemli bir eylemdir. Modelden desen ¢alismak, bireyin gérme becerileri ve deneyimlerin sinandigi,
farkindaliginin gerceklestigi 6nemli estetik ¢abalar olarak disiiniiliir. inceoglu, Giirer ve Cil (1995), gérsel
diisinme ve gorsel algilama, imgelem ve gizme siirecini acgikladigini ifade eder. Canl modelle yapilan
calismalar, modeli ayrintilariyla inceleme, biitin{ resim ylizeyine yerlestirme, bltiin ve pargalar arasinda
denge kurarak goriindslerini gizgiyle dogru olarak ifade edebilme, 1518a gore ¢izgi degerlerini kullanarak
hacim ve plani ifade edebilmeyi 6gretir. Bu ¢alismalar gorsel sanat egitimi igin yapilmasi gereken temel
calismalar olarak ifade edilebilir (Mant, 2007).

Desen, yani ¢izim becerisi gorsel alginin gelisimine olanak saglayan bigimler, nesneler, varliklar
arasindaki iliskilerin algilanmasini, kavranmasini saglar. Konig (2006) ¢izim eyleminin bir¢ok kinestetik
aktivite gibi zihinsel ve el gbz arasindaki dinamik bir koordinasyon oldugunu ifade eder (s.17). Barnes’e
(1989) gore cizim eylemi, diisiincelerimizi kaydeden bir yoldur (s.113). Her ne olursa olsun kayit yapan
bir kameranin aksine, diinyayl algilamamiz ¢ok daha segicidir ve c¢izimler, gordigiimiiz karmasik
goruntilerden ayrintilari segmek zorunda oldugumuz kapasiteyi gostermektedir. Cizim aslinda
kaniksadigimiz, hayalini kurdugumuz seylerle ¢akisan, ortlisen bir gortntiddr.

Desen ciziminde dikkat becerisi neyin, nasil algilandigi acisindan énemlidir. lyi bir ¢izim, konunun,
yani tematik modelin bitininin algilanmasini ve kagida dogru aktariimasini gerektirir. Bunun igin
modeli olusturan nesneler arasindaki oranlarin, mesafelerin dogru kavranmasina, algilanmasina
gereksinim duyulur. Desen ¢izim calismalarinda algilama siireci de énemli etkenlerden biridir. insan
algilan, devamli degismekle birlikte, gizilen modelin temel niteliklerinin belirlenmesinde, modele ne
Olctide odaklanildigi ve nasil algilandigi baglaminda basarinin kaynagini olusturur.

Yildirim (1998), dolayli yollarla elde edilen gozlemlerin hicbir zaman dogrudan gézlemler kadar etkili
olmadigini ifade etmektedir (s.28). Sahasrabudhe (2006), sanatta gorsel algilamanin 6nemine vurgu
yaparak nesnelere, olaylara mecazlar ve sembolik temsiller gibi farkli acilardan bakmanin 6gretilmesi
gerektigini vurgular. Rockman (2000) ise bireylere iyi ¢izim becerilerinin kazandiriimasinin, diinyaya ve
somut olgulara karsi keskin bir gorsel farkindaligin tesviki anlamina geldigini ifade eder (s.8).

Cogu insanin ¢izim yaparken karsilastigi sorunlar, insanin disiinme bicimine hilkmetme egiliminde
olan mantiksal stireglerin miidahalesinden kaynaklanir. Dogal olarak ¢izime yeni baslayan bir¢cok insanin
varliklari/nesneleri oldugu gibi, benzetme kaygisiyla birebir ¢izme egiliminde olduklari gérilir. Burada ilk
sorun algisaldir, seylere farkli bakmasini 6grenmek gerekmektedir. ikinci sorun tekniktir, gdziin gérmeyi
ogrendigi seyleri, sayfanin lzerinde ayni etkiyle yaratmaktir. Yeterli gbz-el esgidimi ile ¢ogu insan
cizmeyi 6grenebilir, ama ¢ogu bu esglidiimi 6grenmemistir. Yazmayi 6grenmek gibi, cizmeyi 6grenmek
de teknik ve kiltirel bir basaridir, biyolojik degildir (Robinson, 2003, s.153). Cizimin teknik boyutunun
yani sira ¢gizim eyleminde kullanilan materyallerin niteligi de 6nemlidir. Astin (1993), her sanatsal
calismanin ardinda teknik bilgi birikiminin olmasi gerektigine atifta bulunarak ¢izim ve boyama
islemlerinde kullanilan gesitli materyallerin amaca uygun olmasini, sinirlilik ve olanaklarini tanimanin
onemli oldugunu ifade etmistir.

Cizim dgrenilebilen ve gelistirilebilen bir eylemdir. iyi planlanmis bir 6gretim siirecinde bu konuya
iliskin 6nemli kazanimlar elde edilebilir. Barber (2005) gizim yapmayi 6grenmenin zor olmadigini,
herkesin yliriimeyi ve konusmayi, okumayi ve yazmayi kiiclik yaslarda 6grendigini, ¢cizim yapmanin da bir
dizi pratikler neticesinde bunlardan daha zor bir eylem olmadigini ifade eder (s.7). Brookers (1986), ¢izim
o6gretiminde duygu ve dustincelerin 6nemli oldugunu ifade eder (s.3). Ayni zamanda ¢izim etkinliginin
bireyin duygularinin kesfedilmesine, ¢izim deneyimlerinde ©On Ogrenme saglayacak potansiyelin
gelismesine yardimci olabilecegini, ¢izim egitimi alan yetiskinlerin ¢izim yetenegini glicli bir sekilde
gelistirdigini ve kendi kendine ¢izim yapan yetiskinlerin de 6nemli kazanimlar elde edebildigini
vurgulamaktadir.
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Chapman (1992) cizim becerilerinin gelisiminde sik sik yapilan eskizlerin gerekliligine ve énemine
vurgu yaparak eskizlerin gorsel notlar ve artistik planlamalar i¢in anhk hizli gizimler oldugunu, diger
0zgilin ¢alismalarin planlanmasina zemin hazirladigini, ayni zamanda diisiincelerin olgunlastiriimasinda
gorsel becerilerin giglendirilmesinde 6nemli bir ara¢ oldugunu ifade eder (s.149). Cizim pratikleri
sezgisel ve analitik olmak tizere iki kisimda incelenebilir. Cizim siireci ¢izim tirtine bagh olarak iki kavram
arasindaki diyalog ile gelisir (Astin, 1993, s.98). Bu baglamda sik sik yapilan ¢izimlerin bireyin artistik,
sezgisel ve analitik diisinme becerilerinin gelisimine olanak sagladigi sdylenebilir.

Bir cocuga kagit kalem verildiginde baslangicta genellikle “nasil cizecegim, nereden baslamaliyim”
biciminde tepkiler verdikleri bilinmektedir. Benzer tepkiler gen¢ veya yetiskinler iginde gecerli
olabilmektedir. Edwards (2011), yetiskinlerin kendilerinden bir insan ylzi ya da bir sekil gizmeleri
istendiginde cogunlukla aniden sikilgan, utangag ve endiseli bir hal aldiklarini belirtir (s.68-69). Boyle bir
durumda kaldiklarinda bireylerin ¢ogu zaman “Hayir, yapamam. Ne c¢izersem ¢izeyim hep berbat
olmustur. Cocuk ¢izmis gibi olur.” ya da “Cizim yapmay! sevmiyorum. Kendimi aptal gibi hissetmeme
neden oluyor.” biciminde duslinceler ortaya koyduklarini ifade etmektedir. Bunun yani sira Edwards
(2011), 6n galisma gizimlerini yapan bireylerin benzer duygular hissedebileceklerini de vurgulamaktadir.

Cizimin 6grenilebilen ve gelistirilebilen bir eylem olmasi goriisi, egitim 0Ogretim sireglerine
odaklanmanin gerekliligini ortaya koymaktadir. Egitim 6gretim surecinde 6gretim programlari, egitim
dgretim ortamlari ve dgretmenler énemli bilesenlerdir. Ogretim programlari baglaminda Milli Egitim
Bakanliginin Gérsel Sanatlar Dersi ilkokul Ogretim Programinin (2018) amaglari incelendiginde; “Gérsel
okuryazarhk, algi ve estetik bilincine sahip, gérsel sanatlar alanindaki temel kavram ve uygulamalar
konusunda bilgi, beceri ve anlayisa sahip, gérsel sanat ¢alismalarinda bilgi, malzeme, beceri, teknik ile
teknolojiyi etkin ve giivenli bir sekilde  kullanarak diisiincelerini ifade eden, gérsel Sanatlari diger
disiplinlerle iliskilendiren” bigimindeki ifadelerin yer aldigi gorilmektedir. Tirkiye’de ilkokul egitimi
¢ogunlukla devlet okullari tarafindan verilmektedir. Bu okullarda gorsel sanatlar dersi sinif 6gretmenleri
tarafindan yiritiilmekte olup bu amaglara uygun kazanimlarin 6grencilere kazandirilmasi onlarin
sorumlugundadir.

Cocuklarin kiguk yaslarda cizim yapmaktan korkmamalari ve yeterli destegi almalarinin gelisimleri
Uzerindeki etkileri goz 6nine alindiginda sinif 6gretmenlerinin 6nemi ¢ok daha acik bir sekilde ortaya
cikmaktadir. Bu baglamda sinif 6gretmenlerinin 5-6 yas - 9-10 yas arasindaki cocuklarin egitim
o6gretiminde etkili olan en 6nemli bilesenlerden biri oldugu sdylenebilir. Sinif 6gretmenlerinin desen
gizimine yaklagimlari onlarin bu konuda sinif etkinliklerini belirlemede kuskusuz etkili olacaktir. Belirtilen
bu gerekgeler dogrultusunda bu arastirmada sinif 6gretmenlerin ¢izim konusundaki becerileri ve ¢izime
yaklasimlarinin nasil oldugu merak edilmistir.

Sinif 6gretmeni adaylarinin geriye doénik 6grenim siireclerinde aldiklari sanat egitimi dikkate
alindiginda; hem kuramsal hem uygulamaya doniik sanat alanlarinda alinan egitimin sinirli oldugu
bilinmektedir. Ogretmen egitimi kapsaminda sinif 6gretmeni adaylarin sanat egitimi derslerinde
karsilastigi problemlerden birinin de ¢izime yonelik sanatsal pratikler ile ilgili oldugu soylenebilir.
Ozellikle modelden ¢izim siirecinde aslina benzetme kaygisiyla karsi karsiya kalan adaylarin bu temel
sorunlarin nasil Gstesinden gelecegi konusunda kararsizlik ve kaygi yasayabilecekleri dusiinilmektedir.

Ogretmen adaylarinin estetik bilgiye ve sanatsal deneyimlere iliskin olumlu bakis agilari
gelistirmelerinde sanat egitimi uygulamalarinin temelini olusturan desen ¢izim becerilerinin
kazandirilmasinin 6nemlidir. Bu Ogretim siireci ayni zamanda adaylarin kendilerine olan gliven
duygularinin gelisimine ve g¢izim becerilerine yonelik farkindaliklarinin artmasina katki saglayabilir. Bu
baglamda onlarin ¢gizime yoénelik olumlu bakis acisi kazanmalari egitimleri sirasinda 6ne g¢ikariimasi
gerekli olan bir bilesen olarak diistintilmelidir.

Cizim eylemi slirecinde zihinde diisiinceler bigimlenir, netlesir (Brown ve Lean,2004,s12). Cizim, iyi bir
gozlem yapmayi gerekli kilar. Goézlem yapma, ayrintilari gérme, farkliliklari ayirt edebilme goérmeyi
6grenmenin ve gozl egitmenin énemli bir yoludur. Bununla birlikte dislnileni, hayal edileni goérsel
olarak ifade edilmesinde ve algilanan gergekligin betimlenmesinde son derece yararh bir etkinliktir
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(Enstice ve Peters,2003,s.20). Bigimlerin yapilari hakkindaki bilissel algilarimiz gérdiklerimizden daha
fazla garpici olmakta ve ©6n plana ¢ikmaktadir. Bazi insanlarin gorsel ogelere dayal disinme ve
algilamaya karsi bir egilimleri vardir. Bu bakimdan sinif 6gretmen adaylarinin gizim becerilerinin
semantik, akademik agidan incelenmesinin gizim, tasarim ve artistik algilama becerilerine yonelik yeni
bakis agilari ve farkindaliklarin olusmasina olanaklar saglayabilecegi disinilmektedir. Dolayisiyla lisans
programlarinda yer alan gorsel sanatlar dersi icinde gergeklestirilen desen ¢izim ¢alismalari, 6gretmen
adaylarinin gézlem yapma, gorsel algi, yaratici diisinme ve artistik tasarim becerilerinin gelisimine katki
saglayan bir etkinlik olmasi ve uygulamali sanat egitiminin temelini olusturmasi bakimindan 6nem
tagimaktadir.

Yukarida yapilan agiklamalar dogrultusunda bu arastirmanin genel amaci, sinif 6gretmen adaylarinin
lisans programlarinda yer alan gorsel sanatlar dersi kapsaminda desen cizim ¢alismalari ile ilgili
becerilerinin, ¢izim yaparken yasadiklari problemlerin ve ¢izim yapmaya nasil yaklastiklarina iliskin
distncelerinin belirlenmesidir. Sinif 6gretmen adaylarinin ¢izime yénelik becerilerinin, ¢izim yaparken
yasadiklari glicliklerin ve cizime karsi yaklasimlarinin belirlenmesi sonucunda ortaya c¢ikan bulgular
dogrultusunda onlarin egitimleri sirasinda sanat egitimi etkinliklerinin daha etkili kilinmasi ve
alinabilecek 6nlemlere ilisikin 6nerilerde bulunulmasi beklenmektedir. Ayrica arastirmadan elde edilecek
bulgularin sinif 6gretmen adaylarinin ¢izim konusunda kendi durumlarinin farkinda olmalarina da katki
yapacagi da beklenmektedir.

Yontem

Bu calisma tarama modelinde betimsel bir calismadir. Arastirmada nicel veri toplama teknikleri
kullanilmistir. Tarama modelleri, gegmiste ve halen var olan bir durumu var oldugu sekliyle betimlemeyi
amaglayan yaklasimlardir. Arastirmaya konu olan olay, birey ya da nesne, kendi kosullari icinde var
oldugu gibi tanimlanmaya ¢aligilir. Onlari herhangi bir sekilde degistirme, etkileme ¢abasi gosterilmez
(Karasar, 2005).

Calisma Grubu

Bu arastirmanin galisma grubu, 2016-2017 egitim 6gretim yilinda Tirkiye'nin Akdeniz bolgesindeki
bir devlet Universitesinde bulunan egitim fakiltesi sinif egitimi programina devam eden 6gretmen
adaylarindan olusmaktadir. Calisma grubu kolay ulasilabilirlik ilkesi dogrultusunda belirlenmistir.
Arastirmaya katilan 6gretmen adaylarinin 45'i kiz 38' i erkektir.

Veri Toplama Araci

Bu ¢alismada veri toplama araci olarak kullanilan anket formu, arastirmanin amacina uygun olarak
arastirmaci tarafindan hazirlanmistir. Veri toplama aracinin gelistirilmesi siirecinde 6ncelikle ilgili alan
yazin incelenmistir. Bunu desen/cizim calismalari hakkinda 6gretmen adaylarn ile yapilan gériismeler
izlemistir. Her iki calismanin sonugclari incelenerek desen/cgizim calismalarinda ortaya ¢ikan sorunlar
belirlenmeye ¢alisiimistir. Bu sekilde bu sorunlari ele alacak sekilde taslak maddeler olusturulmustur.
Taslak maddelerden olusan form iki sanat egitimcisinin gorlisiine sunulmustur. Uzman gorisleri
dogrultusunda gerekli gorilen dizeltmeler yapilarak taslak anket form elde edilmistir. Taslak anket
formuna son sekli verilmeden 6nce maddelerin anlasilabilirligini kontrol edebilmek igin 10 6gretmen
adayi Uzerinde pilot uygulamasi yapilmistir. Pilot uygulamanin sonuglarina gére gerekli dizeltmeler
yapilarak anket formuna son sekli verilmistir. Anket formunda yer alan maddelerin bazilari ile ilgili 6rnek
climleler asagida yer almaktadir.

- Resim ¢izme konusunda yetenekli olmadigimi diisinliyorum
- Cizime nereden baslanacagini bilmiyorum

- Resim ¢izememe duygusu beni kaygilandirir

- Cizimlerimde (i¢ boyut etkisini veremiyorum
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Verilerin Toplanmasi ve Analizi

Veri toplama araci olarak gelistirilen anket formu 2015-2016 &gretim yili bahar yariyilinda sinif
Ogretmeni adaylarina arastirmaci tarafindan uygulanmistir. Anket formundan elde edilen veriler
bilgisayar ortamina aktarilmistir. Veriler SPSS programi araciligiyla, betimsel istatistik teknikleri ile analiz
edilerek frekans ve ylizde degerleri hesaplanmistir.

Bulgular ve Yorum

Sinif 6gretmeni adaylarinin gorsel sanatlar dersi kapsaminda desen-resim ¢izim calismalarinda
yasadiklari problemlerin incelenmesinin amaglandigl bu ¢alismada bulgular teknik ve beceriye dayali
problemlere yonelik olarak iki ayri baghkta sunulmustur.

Teknik ve beceriye dayali problemlere iliskin bulgular

Sinif 6gretmen adaylarinin desen-resim ¢izim g¢alismalari kapsaminda teknik ve beceriye dayali
problemlere iliskin dagilim Tablo 1’ de verilmistir.

Tablo 1 incelendiginde sinif 6gretmen adaylarinin ¢gogunun, cizim tekniklerini bilmiyorum maddesine
iliskin tamamen katiliyorum, katiliyorum ve kismen katiliyorum (%28.92, %39.76 ve %24.1) biciminde
cevap verdikleri goérilmektedir. Buradan sinif 6gretmen adaylarinin yaklasik (gte ikisinin ¢izim
tekniklerini tam olarak bilmedikleri sdylenebilir. Sinif 6gretmen adaylarinin (%14.45, %39.76 ve %32.54)
tamamen katiliyorum, katiiyorum ve kismen katiiyorum bigiminde insan figirlerini ¢izmekte
zorlandiklarini ifade ettikleri Tablo 1’ de gorilmektedir. Bu bulgu, sinif 6gretmen adaylarinin tamamina
yakininin insan figiirlerini ¢izmekte zorlandiklari biciminde yorumlanabilir. Tablo 1 incelendiginde sinif
o6gretmen adaylarinin tamamen katiliyorum, katiliyorum ve kismen katiliyorum (%12.04, %30.13 ve
%36.15) biciminde derinlik etkisi veremediklerini belirttikleri goriilmektedir. Buradan sinif 6gretmen
adaylarinin yaklasik Ggte ikisinin cizimde derinlik etkisi verememe problemi yasadiklari séylenebilir.
Bunun yani sira Tablo 1’ de 6gretmen adaylarinin tamamen katiliyorum ve katiliyorum (%66.07 ve
%28.92) biciminde tamamina yakinin ciddi bir resim egitimi almadigi gérilmektedir. Buradan gizimle ilgili
yasanan sorunlarin alinan egitim ile ilgili oldugu sdylenebilir.

Tablo 1 verilerine gore tamamen katiliyorum, katiliyorum ve kismen katiliyorum (%9.64, %25.3 ve
%34.94) biciminde sinif 6gretmen adaylarinin yaridan biraz fazlasinin ic boyut etkisi verme glicligu
yasadigl gorilmektedir. Ayrica 6gretmen adaylarinin tamamen katiliyorum, katiliyorum ve kismen
katiliyorum (%4.82, %19.27 ve %24.10) biciminde yariya yakinin ¢izime nereden baslayacagimi
bilmiyorum ve cizimlerimi sayfaya sigdiramiyorum biciminde dusindikleri de gériilmektedir. Bu bulgular
birlikte degerlendirildiginde sinif 6gretmen adaylarinin ¢ boyut etkisi vermede, ¢izime nereden
baslanacagini bilmede ve gizimlerini sayfaya sigdirmada diger boyutlara gére az da olsa daha iyi olduklari
biciminde yorumlanabilir.
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Tablo 1.

Teknik ve beceriye iliskin maddelere ait frekans ve yiizde dagilimi

. -
0o Qo < § > :Es ) S
> 0 g Q = et = =
<23 Eg ¢ §2 E E 5
T oo e = = € = = = 2
389 §% B 5% 5 gF 8
- Q a S8 ~ < £ ~ T & [
Cizim tekniklerini bilmiyorum f 24 33 20 3 3 83
% 28.92 39.76 24.10 3.61 3.61 100
Nereden baslanacagini f 7 17 38 9 12 83
bilmiyorum
% 8.43 20,48 45.79 10.84 14.46 100
insan figiirlerinin giziminde f 12 33 27 8 3 83
zorlaniyorum
v % 14.45 39.76 32.54 9.64 3.61 100
Derinlik etkisini veremiyorum f 10 25 30 15 3 83

% 12.04 30.13 36.15 18.07 3.61 100

Ug boyut etkisini veremiyorum f 8 21 29 23 2 83
% 9.64 25.30 34.94 27.71 2.41 100

Cizimlerimi sayfaya f 4 16 20 36 7 83
gdir or

sigdiramiyorum % 482 1927 2410 4338 843 100

Daha 6nce ciddi bir resim egitimi f 55 24 3 1 0 83

almadim
% 66.27 28.92 3.61 1.20 0 100

Duyussal nedenlere dayali problemlere iliskin bulgular

Sinif 6gretmen adaylarinin desen-resim ¢izim calismalari kapsaminda duyussal nedenlere dayali
problemlere iliskin dagilim Tablo 2’ de verilmistir.

Tablo 2 incelendiginde sinif 6gretmen adaylarinin tamamen katiliyorum, katiliyorum ve kismen
katiliyorum (%9.64, %24.10 ve %38.56) biciminde resim c¢izerken ¢ok heyecanlandigini belirttigi
gorilmektedir. Bunun yani sira tamamen katiliyorum, katiliyorum ve kismen katiliyorum (%12.04,
%25.30 ve %36.15) biciminde 6gretmen adaylarinin gizimde basarisiz olmaktan korktuklarini belirttikleri
Tablo 2’ de goriilmektedir. Ayrica Tablo 2’ de 6gretmen adaylarinin tamamen katiliyorum, katiliyorum ve
kismen katiliyorum (%18.07, %31.32 ve %26.51) biciminde gizimlerinin begenilmemesinin onlari olumsuz
etkileyecegi yonilinde dislindlklerini ortaya koyulmaktadir. Benzer sekilde 6gretmen adaylarinin,
tamamen katiliyorum, katiliyorum ve kismen katiliyorum (%9.64, %27.71 ve %33.74) biciminde en ¢ok
resim cizmeye baslayacagim anda kaygilaniyorum ve tamamen katiliyorum, katiliyorum ve kismen
katiliyorum (%9.64, %18.07 ve %26.51) biciminde, basarisiz ve komik ¢izim yapmaktan korkarim
cevaplarini verdikleri Tablo 2 ‘ de gorilmektedir. Diger yandan oOgretmen adaylarinin tamamen
katiliyorum, katilyorum ve kismen katiliyorum (%14.45, %24.10 ve %38.56) biciminde ¢izim konusunda
yetenekli olmadiklarini dislindikleri de goriilmektedir.

Tablo 2’ de yer alan bulgular genel olarak ele alindiginda sinif 6gretmen adaylarinin (gte ikisinin
(tamamen katiliyorum, katiliyorum ve kismen katiliyorum biciminde olmak tzere) resim gizerken ¢ok
heyecanlandigini, ¢izimde basarisiz olmaktan korktuklarini, ¢izimlerinin begenilmemesinin onlari
olumsuz etkileyecegini, en ¢ok resim cizmeye baslayacagim anda kaygilandiklarini ortaya koymaktadir.
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Bunun yani sira sinif 6gretmen adaylarinin basarisiz ve komik ¢izim yapmaktan korktuklarini ve gizim
konusunda yetenekli olmadiklarini distndiklerini ortaya koymustur. Buradan bu bulgularin sinif
O0gretmen adaylarinin gizime iliskin diislincelerinin duyugsal boyutunu ortaya koydugu bigiminde
yorumlanabilir.

Tablo 2.
Duyussal nedenlere dayali problemlere iliskin maddelere ait frekans ve yiizde dagilimlari

(]
put N E
<3 S g
o £ o 3
T e € = 3 S

Ke] + =
=8 §5 S L S £
n £ o o c = ) £
g5 s = = 2 £ i b
> > ET = E = o =3
a3 LY N < N T S
Resim gizerken ¢ok f 8 20 32 17 6 83
heyecanlanirim

% 9.64 24.10 38.56 20,48 7.22 100

Cizimde basarisiz olmak beni f 10 21 30 17 5 83
korkutur

% 12.04 25.30 36.15 20,48 6.03 100

Cizimlerimin begenilmemesi f 15 26 22 15 5 83

beni olumsuz etkiler
% 18.07 31.32 26.51 18.07 6.03 100

En gok resim gizmeye f 8 23 28 21 3 83
baslayacagim anda

% 9.64 27.71 33,74 25.30 3.61 100
kaygilaniyorum
Basarisiz ve komik gizim f 8 15 22 32 6 83

ktan kork
yapmaktan korkanim % 964 1807 2651 3856  7.22 100

Resim gizmeyi ¢ok severim f 10 26 30 9 8 83
% 12.04 31.33 36.15 10.84 9.64 100

Resim g¢izmek beni mutlu f 11 33 21 15 3 83

eder
% 13.26 39.76 25.30 18.07 3.61 100

Cizim tekniklerini 6grenmeyi f 14 36 17 12 4 83
hep istemisimdir
pistemisima % 1687 4338 20,48 1445 482 100

Resim gizme konusunda f 12 20 32 15 4 83
yetenekli olmadigimi

e % 14.45 24.10 38.56 18.07 4.82 100
distiniyorum

Tartisma ve Sonug

Sinif 6gretmeni adaylarinin goérsel sanatlar dersi kapsaminda desen-resim ¢izim calismalarinda
yasadiklari problemlerin incelenmesinin amaclandigl bu c¢alismada 6gretmen adaylarinin ¢ogu desen,
resim cizmeye iliskin teknik, beceri ve duyussal nedenlere iliskin problemler yasadiklarini ortaya
koymustur. Arastirma bulgularina gbére Ogretmen adaylari desen resim c¢izimine iliskin teknikleri
bilmediklerini ortaya koymustur. Bunun énemli bir nedeni bu arastirmada ortaya koyulan onceki egitim
sireclerinde 6gretmen adaylarinin hemen hemen tamamina yakinin ciddi bir resim egitimi almamis
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olmadiklari sonucuna baglanabilir. Ogretmen adaylarinin resim gizimleri sirasinda, resme nereden
baslanacagini bilememek, derinlik ve li¢ boyut etkisi verememek, insan figlrlerini cizememek gibi teknik
beceriye iliskin problemler yasadiklari ortaya koyulmustur. Bu problemlerin yasanmasinin bir nedeni
Robinson’in (2003) gizmeyi 6grenmek yazi yazmaya benzerdir gorisu ile agiklanabilir. Her iki eylem de
pratik yapmayi gerektiren teknik ve kiiltiirel bir basarinin sonucu olup biyolojik degildir. Bu arastirmaya
katilan 6gretmen adaylarinin hemen hemen tamamina yakinin 6nceki egitim sireglerinde ciddi bir resim
egitimi almamis olmalari bu sorunlari yasamalarinda etkili olmus olabilir.

Bu arastirmada sinif 6gretmen adaylarinin resim ¢izmeye iliskin duyussal problemler yasadiklarini
ortaya koymustur. Bu baglamda 6gretmen adaylarinin resme baslarken heyecanlandiklarini, ¢izim
yaparken basarisiz olma korkusu yasadiklarini, komik resimler yapmaktan korktuklarini ve yaptiklari
gizimlere iligkin olumsuz elestiriler almaktan da ¢ekindiklerini belirttikleri gorilmektedir. Bu bulgular
literatlr (Edwards, 2011) ile benzerlik gostermektedir. Diger yandan 6gretmen adaylarinin belirttikleri
problemleri yasamalarinin nedenlerinden biri resim egitimi konusunda yeterli egitimi almamis olmalari
olarak dustndilebilir.

Sinif 6gretmen adaylarinin resim g¢izme tekniklerini 6grenmeyi istemeleri, resim gizmeyi sevdikleri bu
arastirmada gorilmiistiir. Ogretmen adaylari resim gizmeyi 8grenmeye iliskin olumlu diisiinmektedirler.
Bu sonug Brookes’ In (1986) gizim 6gretiminde duygu ve diistincelerin 6nemli oldugu dustincesi ile tutarh
oldugu ifade edilebilir.

Oneriler

Sinif 6gretmenligi ana bilim dalinda gorsel sanatlar dersinin ylritilmesinde estetik bilgi, sanatsal
deneyim ve sanatsal kiltir konusunda oldukga sinirl bir potansiyele sahip olan 6gretmen adaylarinin
devam ettigi géz oniinde bulunduruldugunda onlarin bu alana iliskin temel teknik desen becerileri
kazanmalarini saglayacak basit gizgisel uygulamalara yer verilmesi 6ncelikle 6nerilebilir. Sik sik eskizler
yaptirilabilir. Bununla birlikte,

-Model tizerinde yapilan gizimlerin stireklilik kazanmasiyla desen becerinin gelistirilebilecegi,

-Modeli ayrintilariyla incelemenin, gorsel algilama becerilerinin gelisebilecegi,

-BUtlnd resim ylzeyine yerlestirme, hacim, derinlik, bitiin ve pargalar arasinda (espas) denge
kurarak goriinislerini gizgiyle dogru olarak ifade edebilmesine yonelik teknik becerilerin kazanilabilecegi
gerceginden yola cikilarak 6gretmen adaylarinin daha fazla tekrarlarla model Uzerinde galismalari
Onerilebilir. Bu sekilde izlenecek siireg, ayni zamanda 6gretmen adaylarinin resim gizmeye ydnelik
tasarim, gérme, ayrimsama/algilama ve dikkat becerilerine yonelik eksikliklerinin de farkinda olmalarina
da olanak saglayabilecektir. Bu baglamda 6gretmen adaylarina kendilerine verilen egitim siirecinde gizim
becerilerini dogrudan yetenek ile iliskilendirmemeleri saglanabilir, motive edilebilir, gliven duygular
gelisebilir. Ogretmen adaylarinin gizim becerilerine yénelik eksikliklerinin pratik ve teknik uygulamalarla
belli olglulerde giderilebilecegini gormeleri saglanarak, cesaretlendirilebilir, bu yodndeki kaygilari
azaltilabilir.
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